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AN “HERETICAL” METHOD FOR TEACHING FOREIGN LANGUAGES
ZEV BAR-LEV, San Diego State University
This paper was presented at the .2‘002 TEXFLEC Conference

This article presents an output-printed, lexical/y-based_communicaliye teaching
method. Specially designed to impart spontaneous speaking abilities for speciel
students, efc., it is a possible solution to broader problems of forei_ryn-/anguage ‘
teaching. It is based on the assumplron that acqursmon-sequence IS crucial to .
successful classroom-study — but an acquisition-sequence distinct from Ihal of
L1, and in fact best ref/ned In lhe L2 classroom. It uses strict incrementation,
with mostly ASYMMETRIC sequencmg, and also a variety of SHORTCUTS lo ensure.
easy ways to say as much as possrble or OPTIMAL ERRORS, in cases where (asis

inevitable) the learner cannot access Ihe exact form while speak/ng

The class progresses mostly in small-group study lhrough four Study-Steps. per
lesson, covering an average of two speaking lessons.per class-hour. The Study-
Steps ensure successful study of vocabulary and patterns, finally forcing
spontaneous speech: - Special innovations are- also used to.teach skip-
comprehension (comprehension when less than 50%.of .the text consists of
known words). Tedchers are here invited to do their own classroom experiments,
using as few as two weeks. of SILL before regular elementary curriculum, or

applying INTERMEDIATE HANDOUTS.
INTRODUCTION

The “heretical” method to be outlmed here is called “Sheltered Inmatron
Language Learning” (SILL): . Both the name and the charactenzatlon go back to areview
(generally positivel) of the method (Blair, in Celce-Murcra 1991), whnch sald “Its startling
methodological assumptions, instructionat procedures, and degree of success, present a
bold Challenée to prevalent language acquisition theory. Future theories of formal
language learning will have to account for the manifest success of SILL.” It has been
applied in the form of “mini-courses” of a half college-semester of study, with semester

courses under development now, and a three-semester course taught in one language
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(Hebrew).for over a-decade. (Hebrew is a very challenging language, containing larger

versions of the bigger probIems of the more familiar languages, as-well as special ones of

itsown.)

It was desjgned primarily to allow SPONTANEOUS-SPEAKING ABILITIES (speaking
abilities that are CONFIDENT, CONTINUOUS, CREATIVE, and COMPREHENSIBLE), especially-.
under challenging circum'stances: special-needs students-(Learning Disabled, phobic,:
busy), LCTLs (Less Commonly.Taught Languages), and even distance leaming.. Indeed _
it m|ght be asked of teachers -even of Spanlsh how many of their students, after the.
regular forelgn Ianguage requrrement of three. or four semesters actually erIrneg use
their forelgn Ianguage in the|r da|Iy Ilves Certalnly many students of Spanlsh in “top
programs make many of the same compIarnts that students have aIways ‘made: too Ilttle

speaklng ab|I|ty and too much grammar

On one occasion a researcher asked whether a technique designed to make:
results of cIassroom exerclses better wouldn’t deIay the authentic use of the foreign
Ianguage and whether she wouId propose that the forergn-language requrrement be .
stretched to ten years s|nce it makes no sense not to provnde actually usabIe abilities
wrth|n the t|me that most students actuaIIy study The researcher responded matter of-' '
factIy CouIdn t you say the same about all curriculum? SILL does everythrng posslble to
provide authent|c Ianguage~ab|ht|es usable abilities, within whatever time is available: in
fact, one’ of its most heret|caI aspects is that it puts authentic use of Ianguage first '
(lgnorrng authentrclty of text as such) * Students speak independently (not via “pre-fab”
conversatrons) from the first day of class and their very first reading (and listening)

comprehensron exercises are done wrthout gIossarres
s

Teachers wrll naturaIIy wonder how such a strange method (the nrckname
“élLLy" has thus been used for |t), even in the (no doubt unlikely) event that nt has any
advantages can be mtegrated |nto marnstream curnculum The answer is a snmple one:"
The SILL clarm is that rt |s especnally useful as an |n|t|aI method As little as a few weeks
(even two aIthough preferably 5 6) devoted echusrver to'it at the beginning of study will
produce beneflts tor students ab|I|t|es as regards not only speaklng, but also for further -

. study SILL is specrally strong on provndrng speaking confldence and ability to integrate’

needed grammar into speaking — including, for example, techniques for vocabulary
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study that could well be used by SILL-graduates to fill this gap.in ordinary curriculum.
While, of course, it is best to follow a SILL curriculum for as long as possible, it is very
much better to follow it even for a few weeks and then to mainstream than not to follow it
at all. Indeed, this article-is intended, inter alia, to invite experimentation: Teachers. might
consider following up with such an experiment, following some of the sugg,estions given. .

below:
BACKGROUND IN ACQUISITION THEORY"

The ma|n goaI and assumpt|on beh|nd Sheltered Initiation Language Learn|ng ’
are the same as beh|nd most or all acqursmon -oriented (= commumcatlve") forelgn-'
language teach|ng the goaI of spontaneous language-abilities, and the assumptlon of a:
natural sequence of acqunsltnon of Ilngurstlc structures in acqutsrtlon However SILL VI
makes a deviation from Natural Approach and other “input”- based methods in the Use

made of this assumpt|on ofa natural sequence.

Let us note a sort of contrad|ct|on in modem second-language acqursmon h
between acqursrtlon theory and teachlng Certalnly this contradlctnon is notablé in the
hrstory of NaturaI Approach In the beginning it was presented as a more or less
completely agrammat|cal" method wnth students studyrng grammar optronally on the|r ‘
own; but at the Unlverslty of Calrfornla at San Dlego in the program deslgned by Tracy" :
TerreII two out of five weekly Iessons are devoted to grammar lessons. (T here is a
similar split in the way the orlgrnally comprehenslon -based method accommodat|ng a’
“Silent Period” of up to six months gave way to |n|t|al speaking lessons to allow

classroom communication.)

As acqutsltron theorists, we tend to speak posrtlvely about naturaI acqunsmon
including L1 children with their fasclnatlng creative phonoIogy. syntax, and Iexrcon and
Turkish _guest-workers; but as Ianguage teachers few of us would tolerate such poor
speech from our students (and we wouId probably not last long as teachers if we drd)
Can anyone really |mag|ne a tnrst semester French student say|ng Mwa do-do “Me sIeep,
or a Spanrsh student saying yo teta “l bottle or Papi memé “Daddy sleep ‘while' his
teacher looked on Irke a proud parent'7 Modern teachers of these Ianguages ‘no matter

how tolerant, cringe at far milder errors.
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“Natural” L2 acquirers often begin with the imperative, although it is a highly
marked form:. It sounds better to overuse the indicative than the imperative.. (See

discussion of SHORTCUTS below.)

Although wemay*ofﬁcially believe in “natural acquisition,” almost all of us. manage
somehow to teach vast amounts of grammar — and to work towards a far more accUrate o
production‘than we often hear from “natural” L.2 acquirers. One could even argue that the
real'goal ’ef foreign-language teaching is rarely communicative competence as such, but
communicative competence within the GOAL — Grammar, Orthography, And Lexicon

\

_—-as expressed in the actual terminal-examinations. .

A similar contradiction exists between the assumption of a natural sequence and
'the place of grammar in the class. While assuming a natural sequence, NA refuses to
buuld the assumed acqmsutlon sequence into curriculum, believing that it must be acquired
from “authentic” teacher-talk. At the same tlme, any textbook must contain some
acquisition-sequence, in the form of an ordered sequence of grammatical topics (hopetully
with’ exer‘i_:ises); NA textbooks are no exception. Should textbook-authors close their,eyes
when arranging these lessons, as if grammar were a Victorian taboo? To let the grammar'
tOpié’s emerge from situational topics is to follow th'e Audio-Lingual model.. (This is- what is
dc-)ne', and modern Communicative Language Teaching is very little removed from ALM in '
basic ways.) |
<+ Intany case, it is the claim, from the'perspective of SILL, that. mainstream
Girriculur has greatly neglected the whole issue of grammatical explanation — and
indeéd of linguistic structure generally (with a major exception, to be noted below). SILL,.
.Whilé dcquisition focused and communicatively oriented, focuses critically on issues of the
'Sequencing and presentation of structures — grammatical; phonological/orthographic,. and

lexical. . S . A . . )

"It is widely assumed that L1-and L2 acquisiiibn are-parallel. The counter-claim
~ ha$ been -argued elsewhere -(bar-Lev 1966a), based on the published data and
obsgivations'— observing that even-in acquisition, adults are more grammatically aware

- &nd:léss. flexible: Thus,they do.not usually (if ever). go through acquisition sequences like

el
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went > goed > went that are typical of L1, much less use the kinds of structures that are
typical of children.

To this we can add that, while immersion is a viable method to use with children
for- several hodrs a day, it is not at all-so applicable to adults studying one hour a day.
Wh|Ie an occasional teacher may be: able to: master both teacher-talk and classroom
|nteract|on successfully enough to induce acquisition in some students, other students are
likely-to be confused and/or intimidated, especially with more. typical.teachers. (Spanish
teachers may get a week or two of or|entat|on — perhaps or perhaps not enough to create
good communicative teachers, but in LCTLs most teachers receive I|ttle or no training at

all. A full course in teach|ng methods is rarely requrred before beglnnlng to teach, even in
EFL. Are we naive enough to think that a teacher can be “naturally” inspire the needed
partlclpatlon especially with exrst|ng textbooks” CaIIs for teacher to free themselves from

dependence on a textbook are rather unreahstlc given the present levels of training.)

SILL is based on the :OPTIMAL ACQUISITION 'SEQUENCE — but. without the:
assumption that L1 and L2 are-identical. Nor is it here assumed that the optimal L2;
sequence can be derived by'analysis of immersion_speakers (such as Turkish guest-
workers) And ot course SILL includes Ianguages for which the acquisition literature is

minuscule or non- -existent. SR . e

In SILL, the optimal L2 acquisition sequence may be initially approximated by’

‘what is known about L1 -acquisition, in general or in specifics. — but it is derived,

ultimately; from classroom experimentation with the curriculum itself. SILL provides, in
fact, a new model of classroom research — however, one which depends cruclally on an
understandlng of it as a method: A pair of experiments to be mentioned below. were d_one-
within this framework, showing crucnal differences between L2 and L1 acquisition, albeit

within the framework of SILL, whlch as noted, is not immersion as such.

A good example of the “heretical” nature of-the SILL approach involves the use of
writing.  An immersion-oriented methodologist is likely to think that any use of writing
(whéther standard- spelling or some other,-e.g. a phonemic spelling) is a distraction, a
diversion from acqursmon -(Others, on.the other hand, might argue that learners with a-

visual “learning style” should not be forced to speak at all.) However; it seems obvious
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that most adults (perhaps anyone over-13) is, whether by maturation or education,.visually
oriented; even L1 illiterates (including L1 Chinese etc.) learning English often ask to see
(and try to practice). how English.words are written. When brief |mmersron Iessons in
Hebrew or Arabic. are glven to immersion teachers of Spanrsh they can. be seen qurckly
escaping from the principles of rmmersron that they lmpose“on the|r students They try to :_-
write down words in some, sort of phonetlc speIIrng (as weII as askrng each other for heIp '

in English).

In line with the goal-of:SILL, to-teach spontaneous speaking abilities with whatever . .
‘means are available, SILL provides phonemic spellings for-all new. words.. In languages.
with ordinary spellings, this invoIves adding diacritics, etc., to the ordinary speIIrng, e. g
Spanrsh queso |s speIIed wrth a smaII light u-and a s superscript above the s, to prevent
any student from thrnklng, even for an instant, that the word'is pronounced kweezo. Some
students can utilize such heIps better than others, but at least an incorrect pronuncratron is
prevented a second device turns out to be even more helpful in ehsuring correct
'pronuncratron from the begrnnrng (see beIow) But at least learners are not forced into an
artrflclal “bIrndness by an assumed (but unproved) analogy with L1 learnérs. (Conversely,_""
all SILL learners are forced vra speclaI exerc|ses to’ overcome their bashfulness from the -
first moment of- study s|nce 'whatever the leamer's’ “Iearnlng ‘style,” the “style” of the’
speaking-skill itself makes |ts own demands SILL |nstead of’ “Iowerrng the affective filter;

breaks through wrth shouting exerc|ses )
Overview of Method

- A teacher can create steps towards heIprng students Iearn a Iangauge but |t is

worth wondering whether the. teacher can create. the oondrtrons needed for full acqursrtron

. to:take-place for most students,. especraIIy wrthln a three- or four-semester Ianguage

requirement.. If not, then have we really progressed very much beyond trad|t|onaI courses,
whrch provided explicit knowIedge of grammar and vocabuIary but requrred add|t|ona| trme' ‘

to produce proficient speakers who understood Ianguage in reaI srtuatlons

I'g.- . . SILL.attempts to provrde authentrc language abrlrtres ie. usabIe abrIrtres within

whatever time ‘is available. Thls first of all means the ab|||ty to speak as noted
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secondarily it includes the ability to comprehend (aurally and in writing), as will be

discussed briefly at the end.

The'primary distinguishing feature of SILL is its emphasis on output. Its lesson
structure is therefore lexical: Students are not presented with unanalyzed input, or even
with sample conversatlons, as pnmary ‘material for study, but rather simple lists ol words, -
associated wrth grammatical pattems (flrst ‘'sentence-patterns, later inflectional patterns).
The curriculum itself is simply the sequence of vocabulary. and linguistic structures. -Just
one single sample of each pattern is given:with each lesson, to ensure that the burden of

creating discourse and thus-of creativity is shifted from the curriculum to the student. ..
SPEAKING LESSONS . T RRCERRER 3

Sample lessons can be found at the flrst I|nk on the web srte (http //www-“‘
rohan.sdsu. edu/dept/lnngurst/zevbar—lev htmI) A slngle sampIe lesson is provrded in the -
appendix here for convenience, along wrth the vocabulary covered in the m|n|-course
exemplified. Each lesson conslsts of about 5 words, anng wrth a slngle sample sentence h
The first lesson as shown typlcally exemplllles the pattern X, pIeaseI with lood-words g
(masculine in most languages) The second Iesson on the web-site (generally the th|rd N
lesson in an SILL curriculum). typlcally |ntroduces narratlve sentences ot the forrn The +
person (male) + verb (|ntrans|tlve) The thlrd lesson on the web-site (generally the -
beginning of the second unit in SiLL) |ntroduces the tlrst morphologlcal pattern, often (as'

in Spanlsh) the pronoun “I” with its regular ending.

Each lesson takes about 15-20 minutes. Four or five constitute a unit that takes
abouta week to compIete The narrative pattern quickly grows with the addition of objects
and other compIements as well as more "verbs and subjects. The third unit typically
begins by presentlng females -with temlnlne places and things then gradually introduced.
(SILL starts with masculrnes in the Romance and’ Slavic languages,’ but feminines in-
German and Y|dd|sh because these -are slmpler) 'Unit D is often the unit to introduce “is, -

am, are.”

The overrrdlng methodoIoglcaI assumptlon behind any SILL curriculum is that of
an OPTIMAL 'SEQUENCE of vocabulary ‘and structures (syntactlc morphological, and

phonological/orthographic). Classroom research, both formal and informal, are of primary
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importance." For example, at one point,”a more- L1-like ordering of verb-morphology was
tried, by presenting the copula (in the -main forms of the present tense) earlier than regular
verbs. " The result was a‘rapid decline in accuracy (which was easily counted, as well as-
obvious in their speech), as students began using copulas before verbs in: Romance and

Germanic languages (yo soy canta, ich bin singe) — an obvious transfer from English.

At the same time; teaching Farsi to two groups revealed that the:copula and
“have™ must precede regular verbs in this language:  The copula and “have” are the only
two verbs that don’t take the present-tense’prefix mi- in i=arsi,' ‘and it is better to introduce .
this prefix after presenting basic conjugation. Otherwise, learners have more trouble: with
the conjugation. itself; as weII as overextending .mi'-. . These two experiments were referred
td.;above;as showing the contrast between L1 and L2 acquisition in the present method.
SEGUENCING PRINCIPLES.

; In general reason has been found to invoke three dlfferent order|ng principles;
' two of them ASYMMETRIC Asymmetrlc order|ng is s|m|Iar to the “one at a t|me principle
(Lee & vanPatten 1995) but more far-reach|ng, for exampIe Lee & vanPatten do not‘

|ntroduce genders asymmetrlcally as SILL does (as noted earlrer)
The pr|mary asymmetrlc order|ng |s UNMAHKED>MAHKED in which the more

neutral more generaI form is presented fll’St thus MASCULINE>FEMININE and (for verbs in
Romance Ianguages) 3sG>1sG. Sometrmes judgment is required to determine which is
the unmarked torm the notion of OPTIMAL ERROR in this’ oontext e.g. German (ich) singe
) [I] smg tS chosen as unmarked because er singe “he s|ng sounds better than **ich singt
‘. srngs -(the Iatter being a typlcal error in L2 Natural Approach although not in L1 German -

Rt

%cgursrtron) Generally, the goal IS to mltlgate for the predomlnance of optlmal errors over
T TN .

non-optlmaI errors e.g. 'yo va is preferable to **él voy

IS

‘ =" . The ‘opposite asymmetric order is- available in specral circumstances: - For
e)"(ample, while'esta clearly “marked” vis-a-vis es, it is presented first in SILL. Itis a riskier
6'rdef‘*'but useful in such’ special circumstances, to ensure greater accuracy. - Whether *Yo
soy én1a’ oflcrna with thé -wrong copula-is-comprehensible .is not crucial in SILL: The

crlicidl fact is that considerable accuracy with estar/ser is possible with little effort (see

next paragraph for an additional reason for this).
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Symmetric ordering is also usable under special circumstances, to enhance. .
accuracy; for example it is used in Hebrew for singular “you,” in masculine and feminine
forms, so as to mitigate in favor of neither being overgeneralized (although of course

students will still make mistakes with this). -

All these Orde:rtng are examples of the EXTREME INCREMENTATION demanded by °
SILL. Any grammatical principle is- allowed in the mini-course — as long as it can be :
expressed-in a short sentence, and. practlced extensively in speaklng One grammar-» k
principle (or sometimes two) is- allowed per unit, since it is only at this rate that most

students-can acquire it. -

The early présentation of esté is helped by another important teaching-technique: -
INNOVATIVE TRANSLATION. It is translated when presented as “is located,” effectively-
preventing Ieamers fromovergeneralizing- to its meaning as “is.” -The use of estar before
certain ad]ectlves is deferred for late in the first semester, just as, in general, different uses

of any structure are separated for the sake of student comfort and competence which

“happens to conform to L1 acqursrtlon Itis not assumed that all students erI master all

subteleties: Some may simply resist regardlng muerto asa “temporary" cond|t|on

In drafts for masters theses one sees L2 speakers of English havrng great

dlﬂlculty masterrng the/a The Japanese have most trouble wh|Ie Slavs seem to master

most but not all of the distinction. Thls is aIso a phenomenon where innovative transIatlon‘ .
can solve the probIem tar more than exrstlng curricula do: the is transIated as “thrs/that '
and ais transIated as “one.” This S|mple technlque obvrates the basrc confuslon and also’
prevents a typlcal error of Semrtlc-language speakers namer usrng a with pIuraI nouns.

But this does not mean that L2 speakers of Engllsh can ever master all of the Iayers of
usage, some of which might be difficult for a native speaker not acqualnted with the'.

specmc doma|n of the thesis.
Study-Steps

- In each'lesson, learners go through 3 spec|aI exercises (caIIed “Study-Steps 2-_ .
4"):  (2)- Word-Quiz, in-which the teacher (or a rotating student) quizzes students in_
vocabulary (using flash-cards or L1 cues) until-all are “fluent”; (3) Pattern-Drill, in which

students in succession make up their own sentences until fluent, following the sample -
i

{ O BEST COPY AVAILABLE



Heretical Model . =~ - 173

given in the lesson; and (4) Free-Speech, in which students-speak on one or two: .
suggested topics. The suggested topics include “order food” for lesson 1, “tell a story" for.
lessons with narrative structures .and more specmc (but stlII mostly archetyplcal") toplcs
later- (when telling tirhe, usuaIIy just wrth the number 3, 6, 9, 12 ln asymmetr|c Iexrcal

sequencing, the assrgnment is to tell what people do at dlfferent t|mes)

Each of Study-Steps 2-4 tak.es 5-10 minutes. Step 4 must be carrjed on_with no ..
corrféctions, in-order to ensure that.students are.in fact practicing spontaneous speech.. :
’Thé"purpos’e of Study-Step 4'is to ensure that students are in fact speaking: on their own.. ..
Steps- 2-3- ¢an incorporate -as much- correction.as the.teacher wishes, so-they are the .
madin instrument -of “quality control.” In some contexts: it is better to limit. corrections to
one’per.turn per student: In workshops for phobic adults, students may walk(,out when_
more is attempted. But certainly it is possible for a more accuracy-oriented.teacher, .
especially in regular academic classrooms, to push for more accuracy. The only general .
rule is that correctlon must be done before not durlng, Study Step 4, S0 as to ensure
confident, oontlnuous creatrve speech. (General feedback on quency is aIIowed but itis

: |mportant not to turn Study-Step 4 into the all- too-typrcal typlcal post mortem so teachers '

must coIIect not correct, errors that occur dunng thrs Step)

ot 'L

“Study Step-1” presents vocabulary via assoclatlons such as “Kay 80 I|ke
CHEESE *for Spanish.queso “cheese.” These.are far more effective than any other method .

. (iincl.udingorat practice; diacritics, and tapes) for.ensuring comprehensible pronu_nciation_.l .
Almost all learners like them (sooner or later) — aIthough most teachers hate them' in
any case, learners who'can't use them (e. g because of a different L1) can easrly by pass
them ..., They are the most not|ceabIe aspect of SILL Iessons and a Ilghtnlng -rod for |
crltlcal comments — but as |mpI|ed here a rather secondary part of the method

: although adm|ttedIy typ|ca| of the no- hoIds barred approach to teachmg spontaneous
speech (1t is_vital for them to be prepared beforehand aIthough wrth |ntermed|ate
classes in. whrch thls is not possrble they can be dlvrded up for students to |nvent without

massive waste of time.)
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Other Aspects

.Cofnpr'ehension in SILL is taught in special SKIP-COMPREHENSION exercises,
exemplified on the-web-site (and in the appendix). The basic insight behind'skip-
compreheristoh is that the learner must learn to hear “not words but ideas” (in the words
of one learner), and this means igncring vast numbers of unknown words. In mainstream
courses with input orientation, students do hear some unknown words; . but there:is no
specific-program to help them deal with-problem of doing so, and they may later limit -
themselves to more comprehensible material. ‘This is especially the case with the larger. -
issue of authentic materials:: While it is true .that learners must eltimately._ deal. with.
authentic materials, they must, more crucially, be able to deal with them.in an-authentic. .
way. The “skill” of reading with a dictionary (even if learnable in three semesters). is of
limited use in teal life, and ordinary newspapers anc_i magazines do not come, with .-

glossaries.

Wh|Ie in Callfomla schools readlng materials are required to achieve a minimum
recognltlon rate of 95%, in SILL the maximum recognltlon rate even at thé beginning is
50%, so as to ensure that, however many words leamers do or don't know, they will be ‘
used to dealing with new material in an authentlc way. Vocabulary exercises and. e_v_en
sentence-by'-sentence translation are allowed (although recommended tor no more than-
50% of readings) after students have read all they can on their own — butzthey.must start .

with summaries and independent‘-reading, without dictionaries or any teacher help.

How does the method “feel” in the classroom? The videos on the second web-
site linked to the web-site cited give a good idea: They are minimally different from actual’
SILL classes although shortened. They show the four Study-Steps for various
Ianguages with the rhythm appropnate to them Some teachers will find them '
mechanlcal no doubt, but they do the ]Ob best that way, overcomlng bashfulness while"-
gettlng students into active partlclpatlon teachers should also look at the sample of how'"
not to teach (Wthh SILL teachers say makes them wnnce ‘as they recall how they used to -

teach).

INTERMEDIATE STUDY.
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Most: of the: videos-show elementary classes, to.demonstrate the. Study-Steps
.clearly The intermediate speaking lessons are essentially the same — only much
longer, because. of, revtew words and the. much Ionger utterances produced Hebrew
vrdeos #2 show such a Iater speakmg class The Iesson was in no way slmulated and
no. parts are h|dden The speech |s spontaneous cont|nuous and en]oyed by the i
part|c|pants It does exhibit errors, but is completely comprehensrble and exhrbrts
: personal |nvo|vement in content ‘as students accuse the|r classmate of stealing varrous '

thlngs _ rncIudlng a boyfnend

s The Hebrew vtdeos #3 show a small part of a skrp read|ng Iesson — the |n|t|aI
part in, whlch students flrst flnd words they know (a smaII percentage of the totaI words)
and then create a flrst tentat|ve “summary” of the read|ng Th|s would be followed by
small-group cooperat|ve |ntens|ve readmg, st|II without gIossary, and then vocabulary

A study as alast’ step

A major feature of SILL especlaIIy on |ntermed|ate IeveIs tS the teachrng of

SHORTCUTS

Ly

i ""'-Any'te'acher might ask: If-1 were.to study a new language (say, Hebrew),
whether out: ‘of idle interest or for-a- language. requirement. (the- typical reasons for -
Ianguage study); would | want to learn all of the. grammar with. little speakmg" Or even,
more reIevantly S_hg_u]g I want to learn it.in such-a. way” Wouldn’t | want to Iearn the '
_bare mlnlmum of grammar to express myself in spontaneous speech comprehensrbly —
and even somewhat accurately, to the extent that th|s wouId not |nterfere wnth speakrng”

© Would l want to.be so diligent.about Iearnrng the future or pluraI or infinitive or |mperat|ve
.(aII far_ more dnfhcult than in. Western Ianguages) that ! wouId frequently stop in

: tton and ask about the correct form, or vaclllate or even just hesttate" Or wouId -

K want to. _have avarIabIe a’SHORTCUT that wouId aIIow me, when necessary, to avoid any
ofxthese wrthout actual error (e g. every + SINGULAR rnstead of PLURAL —or at least with
‘optrmal error”

:,_How ‘many tenses do I need to know — and how many can I actuaIIy master’7

N

'There is no ponnt to learning more than | can master, simply to fumble more and feel

more guilty. If you suggest the “three main tenses | wouId ask What about the

BEST COPY AVAILABLE
i3

O

ERIC

Aruitoxt provided by Eic:



O

ERIC

Aruitoxt provided by Eic:

Texas Papers in Foreign Language Education 176

conditional; not to mention subjunctive? When needed, either of these is just.as “crucial”

to meaning as any other tense.

Nouns |n Russlan have six case torms (like the articles of German): “Should
anyone unabIe to master all six be ejected from -Russian classes?. For that matter,
should the Japanese be d|sallowed to study Engllsh if they can't master the rA distinction -
or articles? ’

The principle of ASYMMETRIC sr—:our-:NcmG actually answers this question,‘
definitively: This pr|nc|ple aIways forces SILL curriculum to start with a single form :
(whether an |ntlect|onal torm or a phoneme ora contrastlng vocabulary ltem) and build
up others sIowa, one at a time. Those who master 5 forms out of 6 will be more accurate’
than those who master just 2 — but even those who master only the first form ‘will have
the ability to commun|cate comprehenslny. via OPTIMAL ERRORS (ln Tact this'is quite”

adequate for tourist purposes).

Every student will, at some potnt have to plateau with respect to inflection, and
to a iesser extent vocabulary That is, they make a decision to speak more confldently'
with less than the native complement of tenses ‘or case-forms. This-is a reflection of the
fact that' no adult L2 leamer ¢an ever be like a native-speaker.: Certainly it is most clearly )

true in the most important area: vocabulary. No'L2 leamer can speak;spontaneously with .

the 15,000-20,000 words that native-speakers command. -.

i may benot'ed ‘that the heavy'speaklng focus of elementary ‘SILL ¢annot and '
should not be so lntenslvely m5|nta|ned through later semesters, so there i§ more room
for abundant comprehenslon materlals and even grammar But to maintain and,
espec|aIIy, to expand the speaklng ab|I|t|es ga|ned in the initidl use of SILL, it is important -
to have 3-5 speaklng |essons per week (depend|ng on the language). ‘A’ “speaking
vocabulary of about 1, 000 words for Spanlsh |s qulte possible, with a 'thousand or more
other words known weII enough for comprehens|on — although not the several ‘thousand

words of mainstream courses

Specral INTERMEDIATE HANDOUTS have been developed for interiediate classes
to allow them to consolrdate thelr speaknng vocabulary, - create their own “talknng

d|ct|onary’ lessons (contormlng to SILL, but using other textbooks or word-lists as the
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vocabulary- source), and using any texts as material for skip-comprehension. These
handouts can be used to guide independent learning, using mainstream textbooks, at any

curricula‘r level beyond the mini-course:
EXPERlMENTAL RESEARCH ON SILL

Dotng controlled experlments is always a challenge — and never more so than
with teachlng method The ‘number of variables is obvrously SO Iarge as to preclude
meanlnglul d|rect comparlson the stralghtfonNard comparrson of multiple classes is’
probably’ not a uselul goal. In the ‘past, experrments have been done them under less

" . than ideal circumstances. - After all, few enough teachers are interested in experimenting
with néw: methads at all — especially a method, like SILL; that requlres the teacher to

operate-in a new way."

N.everthe'less experlments have revealed some interesting pattems Partly on
this basns itis cIa|med that SILL shows special benefits for “special- -needs” students of
varlous klnds as well as speclal Ianguages and special environments (such as distance

' Iearnlng, and especlally course dellvery via mechanical medla) From these experiments, -
it is turther clalmed that it provndes sp_e_alsmgj_o_n.tl_e_n_ee and command of -grammar in
§p_e_a|g1m ‘and b_ejteu_anguage_le_ammg abilities as well as f_un_m_leammg for many

students.

Just as |mportant they have allowed formulation ol classroom experiments that
do seem uselul as well as creatlng minimal d|srupt|on Let us thus outline — and invite:
- a snmple kind of experlment which fits the recommendation for utlllzmg the method, for -

a teacher who wants to try it out, even without a formal expenment

The class must be modmed in the lollowrng way: Some initial portlon of the.

: ' course: is. devoted to the SILL mini-course. The maximum may be determined by the
‘ SILL .courses avallable, the Spanlsh m|n|-course for example is seven units Iong, which
can easily be done in about 5 weeks’ ol a standard college course. In any case, an

' absolute_‘.mlnlmum of two weeks is suggested,‘whether for Spanish or any language, to

-. see effects.

After the selected number of units has been completed in x weeks, the class

shouId survey, wrthrn one week (or two), whatever part of the regular class textbook
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would have been covered in x+1 (orx +»2) weeks, with»special emphasis-on’ the-most
important structures (vocabulary and grammar) and communicative topics and tasks
covered there. The SILL recommendation would be to continue with the textbook by.
adapting to the structure of SILL, as specifically described in. the teachers’ boolt!_et; but

the expenment can be carned out even |f th|s is not done

Students can be surveyed for thetr attrtudes once at the end of the mlnl-course‘
units, and again several weeks Iater Thls can be any coIlect|on of comparatrve

questions — or the form that have, been developed (accompanled by a separate'.

teacher’s questionnaire for companson)._

The most interesting -part of the experiment would be. the test of actual abilities, ...
which can be given just once, along with the second survey. The test should contain_
such standard parts as vocabulary (English-to-L2 translation, not multiple chonce
preferably rapid- (a maximum of 4 seconds per word), sentence- transIatlon (agaln
English-to-L.2, but not rapid), and free speech, espe0|ally monologue —or free wntlng, _
topic can be assngned butit should be open, e.g. tell a story about X A tew students can : ‘
be tested oraIIy for the expenment and all of them tested | in wntlng for a grade — but tree'l' )

y writing tumns out to be a rellable |nd|cator of speaktng abllltles (aIthough of. course most. »

students wnII do somewhat better in writing).

The interesting'aspect of this test is the»assignment of the various elements to
the mini-course vs..the textbook Wh|Ie most ot the vocabulary wouId probably overIap, .
vocabulary must be found that can be attributed to the m|n|-course onIy or to the textbook :
only; the same with structures aIthough thls may be more difficult snnce |n general the
textbook will cover all structures covered in the mini-course (and others) In the free_
speech or free wr|t|ng, the goaI is to assngn vocabulary and structures, however '
lnformally, to one or the other sources “this is often qu|te easy, aIthough it is. good to be‘
ready for dltttcult chonces (for exampIe by try|ng to aSS|gn each sentence “predomtnantly” ’

S

to one or the other, wrth as tew neutraI cases as p055|ble) '
SUMMARY

Teachers and scholars are |thted to try. out, such experiments, wrth or ‘without

more help from me. Almost any teacher is guaranteed to feel awkward when try|ng it out,
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perhaps for several times. But the results will begin to be apparent from the very first
time.. Two reactions of teachers may be helpful. It"is worth noting that Hebrew and'
German:are often. taught far more traditionally (and grammatically) than Spanish or
_Frenéh,‘-p’artly because of the more complex morphology of these languages. (and in
Hebrew the different writing system).
" Here are eome er)nrments from teachers who have tried 'the' method.

- Before 'l Iearned Io-malre the sludenls respons'ible for producing and.
comprehend/ng the Ianguage on their own, | Ihoughl this was a crazy
- idea. But now thal I've learned it Ihlnk How slupld 1I"'was not to see!
When | teach now ! don’l hint and cajole to squeeze out. the right
'answer Whals /mportant is that the students are Independenl They
speak and comprehend and even learn on their own, w:thout the
| hesrlatlons and feelings of /nadequacy that most sludents have in fore/gn

.'Ianguages '
_ (Alana Shueter, Hebrew teacher, :'SDSU'

and UCSD) o

Another feacher made these comments:

' 'Here’e my three-week progress report on the Mini-Course: | am

B extremely pleased with the results so far. : I think every student (except
one) knows every word they've been 'Iaughlﬂ — about 80:at this point;

" their:performance on. the two quizzes so far is astounding. They can

: Wrile “short stories”, some of which.are truly coherent. Because they

: ‘fknow the ‘words, they feel empowered to .use them, often in. interésting.

“”'ways 1 am en/oy/ng the class /mmensely (not -often the case. at
elementary level). Attendance is: nearly perfect and. normally fa/rly

" enthusiastic. I'm no Iongera slave to a textbook. T

And a:few. 'weeks Iater the eanie teacher wrote:

i

I do like getting in the dative/accusative — Iocation/desrinalion

distinction; it was a little rocky at first, but the better students now  handle
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it with ease, something that my upper level students still stumble over. -
hopelessly (and not a one of the beginners has heard the words - .
“Accusative” or “Dative”)... My beg/nn/ng students [using the German
m/n/ course] have much’ better speaking skllls than the second-year -
sludents ~ no surprise for you! I'm slow:ng, try/ngv to redo that.course to
truly emphasize speech, but they've been “scarred” by past exper/ence‘
(by me in some cases) and just can't get many sentences out, (James

WaIter German teacher, OhIO Northem Unlversny)

* The last comment in pamcular reveals how SILL i is |n fact a falrly grammatlcal"
method; certainly it teaches grammar expllc»tly, albeit wuthm very heavy restrictions.
Basically, the implicit clalm of SILL is that “communicative Ianguage teachlng (CLT) is
too broad an approach to ensure’ successful teaching, espec:ally with the wide variety of
personalities and backgrounds of live teachers. CLT so often consnsts of broad -
philosophical pronouncements that cléssroom teachers often cannot carry out, especially.
with existing textbooks — especially when a traditional exam (s‘uc".h as the TOEFL) looms
as the terminal challenge Faced with a phllosophy that séeems to deprecate the teachlng
of vocabulary and grammar as such, many teachers will lapse into either hypocrisy or -

cynicism.

SILL provides the means .by which both vocabulary and grammar can be

- effectively integrated into a speaking-driented course. Where mainstream methods dump

a confusing mass of words-in-context on students, and/or dump on them lists of 25-50
words for the next quiz, SILL teaches students ways o learn vocabulary: 5 words at a
time; with associations, Word;Quiz, and contextualization in their own creatiye speééh.
These are techniques. that students can use on their own, although it'z_is' best to devote
class time to them. for maximum success. The pace of 5 words twice per hour is
adequate'to-achiev’e_~reésonable- goals' — although it must be. édmitted that students
cannot acquire for speaking as.many words-as mainstream courses téach. SILL actually
just specializes in a more modest range of vodabulary for speaking, _I_eaving'the rest for

comprehension.

In grammar, to'o, SILL. specializes in a mddest range .for speaking. While

complete “coverage" of the usual litany is not possible, students will generally do well with
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communicative uses Vof language and even traditional exams, given. the greater
confidence they have from speaking CONFIDENTLY, CONTINUOUSLY, CREATIVELY, and
COMPREHENSIBLY Admnttedly, they will succeed well enough partly because students, on '
-an average. do not' handle grammar very well’ even (or espec|alIy) ‘if it is the focus of

study; but |sn't this the motlvatron for commumcatlve Ianguage teachrng anyway"

SILL allows abundant comprehenslon matenal both from teacher-talk and from a
standard textbook and even abundant grammar, in the form of “pencll-grammar" as earIy'

_as the second semester
REFERENCES

--Atklnson Rlchard C. & Michael R Raugh (1975). An AppIication' of the-Mnemomic
Keyword Method to the Acqu|s|t|on of a Russian- Vocabulary.  Journal. or
prerlmental Psychology: Human Learnrng and Memory, vol. 104, no.2, 126-135.

bar-Lev, Zev (1993). Sheltered Initiation Language Learning, Applled Language
Leamlng, vol.4 #1-2.

- (1996a) ‘Acqunsltlon Theory and Usable Hebrew Shofar vol.14, #4

—_ (1996b) A “SILL-y" Approach to Teachrngs SEA Lgs (Indonesran, Tagang, Thai,

-----

— (1997) Beyond Proflclency in a Japanese Mini- Course, Y uki Johnson (ed. )'
Proceedings! of the Ninth Lake Erie Teachers of Japanese Conference, U.

o

Michigan,.
= (2000a) Hebrew Free Speech LARC Press, SDSU

= (2000b) Methodologlcal Innovatlon & Mechanlcal Medla, in Saito-Abbott et al. (ed.).
Emerglng Technologles in Teachlng Languages & Cultures. CSsu, Monterey Bay..

Celce Murcia, Marianne (1991). Teachlng English as a Second or Foreign Language,

“:"Newbury, 2nd ed... _ »
~ Lee, James F., & B. VanPatten (1995). Makingfcommunicative Language Teaching
Happen, New York: McGraw-Hil.

Nation. |. S P. (1990). Teaching and Leaming Vocabulary. Newbury House Publishers.

{9 BEST COPY AVAILABLE




Texas Papers in Foreign Language Education 182
APPENDIX A Samples from a mini-course
ESSON A1 REQUESTS

Words are the most |mportant eIement in a new Ianguage But Iearn to use them |n the

simple patterns taught here, startlng wnth the pattem for requestlng thlngs .

A “word-play” is a silly sentence that =~ -~~~ j Leam to-say each word. - - :
connects the pronuniation of a new word - fluently—=whenever cued by its:
with its MEANING. Say each aloud twice, picture (orits trahslation).-~

visualize it, etc.

the tailor drinks TEA; . .. - e Lo teh A
you and the boss.are eating MEAT 4 baSar,

we preview the FRUIT;: . . . B pri.
evacuate a shah, PLEASE. ~{ vagashah
L earn words thoroughiy! S R- (60

Make sure you know each word well- enough to'say it instantly whenever you -
want to—without any hesntatlon (much Iess hemmlng and hawmg) Later when

you can already think in the language, even Enghsh translatlons wrltten out can

be a good enough cue.

PICTURES FOR baSar- | . | N
FLASH-CARDS '—i% El E -
pri . teh-
cherry, . ' T-bone on tray cup of tea
era.:nge.': . ' with knife & fOlt'k‘ with bag = .
& apple’ '

iy

Now practice usnng the words in the pattern by making up your own-sentences —, -,-and
then talklng on the given topics ) and revnew (after 6 weeks)
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The form given for “please” is an
abbreviation: It is indistinguishable from
the. full form (be-vaq

speech.

sThe “Noisy Restaurant”: Each _.Iearner
shouts an order when pointed to. If you
don't shout it loud enough to. be heard,

as'a™’) in ordinary

you have to repeat itlouder!

teh, vagashah! top
Speech™ | - .o

sample for Pattern-Drill: . .

\

To order two things, use two
sentences!)

ics for “Free

Order something. (Stick to the pattem:

Can you say each of the following words instantly?- Practice until fluent.-

Dad, [ friend, issinging" | istakingour | meat,  fish, | frui,
doctor®, teacher L 1. oo h4i is buying® chicken, rice, | berries,
man, .| king, queen, |us . anding | ying Ybread,:: milk |.apricottea:

~ Mom, ouMase. |- P is drinking® | garmenthat, . {.. . .
woman, y * ) is coming® . dress, clock, | coffee,win

' you-Fem. sees’ . watch emilk,
resides _ ,b°“,' e
this.. .is, |.son, is receiving”. is speaking cake, egg, flat- | with,in, at,
there daughter, PN . .. |breadw.: . foniio
. : is giving _is working*. - )
.-, | brother, > ) . .

. there isn’t is gating® is writing® money, shekkel, | from, to, of
any; - sister; .|s_ea ing® . I g hour tomorrow
there is )pollceman. is wearing* is snttlng' 1,2,3,4,56,7,| . th

family, ' 8, 9, 10, 100, ;"t' - the
1000 uture
' yesterday,
in the
past, was
Rebecca | good*, new*, | garden, park, | book, please, thanks, America,
Sarah, beautiful®, tree,market, newspaper, re welcom Russia,
' Rachel . | big" kosher® bank;chair, magazine you're weicome \sral
© .. ., |carbushouse | . - yes, no, not !
Jacob, - :tignbef-wk " | caté, school, ?T:f;'pmedﬁlx hello, goodbye Jopen
: “E;';’j;js;' “alive* party peace, war, | . ' Hebrew,
Pavt quiet, luck with joy  Arabic,
Ameriqan,
. Israeli,
" Russian,
Japanese

O
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an you say a sentence with each? Practice thinking of topics on your own by picking a
word at random- and saying 3-4-or more sentences using it. Practice the -
“Talkathon” often. ' '

t

Nrite a short “story. Write as much as you can..  Give it a title and one-sentence

summary in English.

[

A. Guests.

Use the context: Guests are ésking for food and drink. You don't have to’know how*
hey’re asking, just what they"re asking for. Write down the word in English as you hear . .

1. atah yakhol lehavi’ prusét baSar

“im atah panuy.
2. ani eshteh kos teh im zeh lo’ yafria.

3. en lekha bamidreh pri kolshehu?
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