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observation, class videotaping, stimulus. recall procedures, and lesson plans.
Analysis of the data revealed that the interplay of factors such as the background
- the pan'/'cipant,_brought-. with herself added to her level of commitment and .an.
+. effective mentoring- relationship contributed to a productive_Iearning-to-teach

. texperience.-»
' INTRODUCTION

Very I|ttIe attentlon has been pald to understandlng how forelgn Ianguage
teachers learn to teach, how they develop thelr teachlng skills, how they link theory and
practice, how their prior. learning experiences inform their emerging practice, and from
which sources'they draw their knowledge (Freeman & Ftichards 1996; Johnston & lrujo
2001) It is argued that the preparatlon of language teachers has been based more on
- tradition and op|n|on than on theoretlcal and/or research based pnncnples (Bernhardt &

N Hammadou 1987; Freeman. &Johnson 1998 Schultz 2000) Calls have been made for
a reconceptuallzatlon of the. field of second Ianguage teacher learnlng and the
development of a research agenda that places prospectlve teachers at the center and
focuses on uncovering the issues involved in Iearnlng to teach a forelgn language
(Freeman &-'Johnson, 1998; Freeman ‘& Richards, 1996;.Schultz, 2000). A more

'"'prin(:ioled approach to preparing 'langdage teaches is crucial now that the profession

' faces_th_e- challenges posed by the upcoming Program Standards for Foreign Language

Teachér Preparation that delineate." the knowledge, skills, and dispositions necessary to
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Texas Papers in Foreign Language Education 104

be an effective language teacher” (The NCA;t'E Foreign Language Teacher Standards
Writing Team, 2001,p. 4) ? '

This case study is designed to make a contribution to the nascent body of
publications reporting research on language -teacher learning.. Specrflcally,..lt hopes to
add to ‘our emerging understanding of what it is involved in Iearn_ing‘ to teach a foreign
language and what underlies this process from the perspective of a Spanish language

teacher candldate
BEVlEW OF THE LlTERATURE
The Role of Prior Learning Experiences in Learnlng to Teach

Several researchers have examined‘ the impact of prior learning experiences on
teacher learning (Bailey; Bergthold, Braunstein, .Fleischman, Holbrook, Tuman,
.Wa'issbluth, & Zambo, 1996; Freeman, 1993; Gutiérrez, 1996; Johnson, 1992, 1994,
“Moran, 1996; Numrich, 1996). Their findings support. the ‘notion that teachers' prior
learning experiences are pivotal in shaping teachers’ theories, beliefs;:and ways of
knowing. In some cases, prior learning experiences have more lmpact on what teacher
candidates do in the classroom than what they learned in the|r educatlon programs
Prospectrve teachers use prevrous teachers as models to fashion their own teachlng
" The fmdrngs also point to the pervasive influence of the apprenticeship of observation .
(Lortie, 1975). Accordlng to this construct prospectlve teachers spend approximately
th|rteen thousand hours in a classroom as students and thus observing téachers.  As a
result of this contlnuous exposure to teachers and teaching, they have- deeply ingrained
bellefs about the teachrng and learning process ‘when they enter the’ teacher education
programs These beliefs act as fllters to 'screen their professlonal education coursework

and are very dlfﬂcult to change (Kagan 1992 Pajares 1992)
Professnon_al Educatlon_ Progra_ms ' |

The ability of teacher education programs.to prepare. prospective teachers
effectively has been put.into question in the- last decade. The prevailing trassmisive- '
oriented approach to' teacher education provides prospective teachers with .a set of

codified knowledge for which they have little use (Kagan, 1992; Wideen, Mayer-Smith, &
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Moon, 1998). Many prospective teachers feel that their professional education programs
afford them with abstract and theoretical concepts and little practical knowledge. They
are expected to acquire the latter form their cooperating teachers, who-ultimately play a
fundamental role in prospective teachers’ growth (Jacnicke & Samirodeh 1991). Johnson

(1994) found that the images prospective teachers had of their programs were less

influential than those referring to their p}evibus learning ekbefiencés. Pr'osb'ective
teachers’ referencés to their teacher preparation programs usually focused on how they
. viewed the different theories of‘second language acquisition and whether or not they
were in agreement with them.. Johnson's findings suggest that proépecti\)e teachers
evaluate the appropriateness of second language acquisition thepries in. the light of their

initial teaching experiences and beliefs.
The Student Teaching Experience

During their student teaching. experience; manylprospective__ieacﬁers see their
images shattered, have to face the problems emerging from their,inadéq'uate train'ing,‘_hand
are greatly concemed with survival. They plan ins;ruct'ion more geared to,'avoiding
misbehavior than-to promoting learning and.they are more focused on their own teaching

"behaviors than on student learning (Kagan, 1992). Often the most important initial
concern of student-teachers is establishing a comfortable classroom Fenvi'ronr_nent and
" developing class management skills (Numrich, 1996). It has also been found that
’brospeétive teachers épend a lot of time planning during their student teaching. practice.
- They usually have difficulty sequencing topics. -Although they understand the importance
i of.designing instruction that is appropriate both for the subject matter and for the learners,
‘they are able to do so only in a:superficial way: Prospective teachers also have
difficulties explaining subject matter to-their students. Although they might be aware of
student individual differences, they are unable to shape instruction and materials to meet
these differences at this stage. The studen.t te.achi.ng experieﬁde offeré brbépeétive
:‘té:'a't':fﬁers véfigd' bppoffunities‘to dévelop ‘their pedégogical content knowledge, that is,
what'téachers need to know about teaching their particular subject matter. Similarly,
student teaching als;> pro:vides opportunities for the development of prospective teachers’

pedagogical reasoning skills, which is the ability to translate knowlédge into instruction to
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suit the different backgrounds and needs brought by Iea-mers-_(Sh-uIman, 1986; B_orke.&
Livingston,1989). '
THE STUDY

The data for this study was drawn from a larger investigation that exarnined the
student teaching experience of three foreign language teaéher candidates:.' The résearch

questions gundrng this inquiry are:

What does the participant bring to the student.teaching process? -What are her beliefs
about Ianguage'teachrng and learning? What is her educational biography? - How does

all this inform her student teaching practice? - :

How is it like to leam to teach a foreign Ianguage?: What contextual factors affect the

participant’s initial practice?

What are the source and the nature of the partrcrpant s subject matter knowledge and

_pedagoglcal content knowledge” '

4

RESEARCH DESIGN AND PROCEDURES

A qualitative- study using the lenses of pheno‘menology was: consi_dered
" appropriate to capture the lived experiences of the participant as she:initiated. her journey
towards becoming foreign language teacher at a large- Midwest high school.
Phenomenology is concérned with experiences as they appear in consciousness.. The
phenomenological-oriented research focuses on the experiences. as lived by. the
participants and on the meanings they attach to them. The underlying assumption is.that
reality is what participants perceive it to be (Kvale, 1996; Moustakas, 1994). - Thus, the:
purpose and challenge of a phenomenological-oriented study is.to render.an account. of

how a person experiences his/her own world from his/her point of view. . : -y
Background of the study: Partlclpant and Site

Terry -was a whrte twenty-two year old female and a non- natrve speaker of
Spanish. She was enrolled in the teacher educatron program at Central Unrversnty,
large research schoo! located in the Midwest. Her mother was a first- grade teacher and

her father worked as civil servant in her town. Terry spent a good deal of time in her
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mother's classroom when growing up, but she never thought she would become a

teacher.

The study was conducted at Morrison High School; which serves.as. Protessional
Developmerit-School (PDS) site for a number of teacher preparation programs from
Central University, including the foreign languages :methods course in. which the
participant in this study had».’been enroIIed the semester prior to. her student teaching.
During the PDS ‘practice; teacher candidates spend thirty: hours on site- working closely
with foreign Ianguage faculty at. Morrlson ngh School obtalnrng in this way, first-hand
experience: in forelgn Ianguage classrooms and quality: gundance from experlenced
teachers, Teacher candldates oomplete a number of tasks. that include- cIass observatlon .

mlcro-teachlng, student tutonng grading, material development and journal wrmng
DATA COLLECTION PROCEDURES

_ Data collectron for th|s |nvest|gat|on was carrled out throughout the eleven-week
c student teachlng term dur|ng the spnng of 1999 The combination of the’ multrple data
oIIectlon sources used |n this study generated pertlnent and rich ‘data to illuminate the
‘research questlons outI|ned above The data coIIectlon sources included: 1) open- -ended
interviews, 2) partlmpant observatlon 3) vndeo taped lessons, 4) stimulus- recaII- .
.procedures and 5) lesson plannrng handbooks (See Appendlx Afora sample of interview

questions).
DATA ANALYSIS PROCEDURES

Data analysis took plaoe both during, and after the data collection phase. The
early analysis consisted of reading the data to identify themes and writing comments and
refléctions of my emerging -thinking about the data. -Formal analysis after, the data’
collection phase followed the procedures outlined by Strauss & Corbin (1990). Guided-by
the -research’ questions,:- | -closely-scrutinized sets.of .data.to identify patterns. and
subsequently assign labels to the patterns:generated, noting reflections and remarks in

'th':e' margins.” In ordefto reduce the patiemns, | grouped them provisionally around
conéepts and went back to the data to look for instances to confirm or to question the

approprtateness of the categ'ories.
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Validity

. A nuiber of strategi‘e's- used in this study contributed to its validity. First, the
\)arious dat'a‘ collection techniques used afforded the means for triangulation of sources.
Second, sufficient time was spent in the field to ensure the obser\(ation of a wide array of
-évents in its full cycle allowing me to document participant’s experience in satisfactory
detail. In addition to this; clippings. from the data were used for supporting claims.
Quotes from the participants are essential in phenomenological- -oriented studies to allow
their voices and perspectives to emerge:’. Finally, attention was paid to searching for

negative instances and alternative exblanations.
FINDINGS -

The flndlngs of this |nvest|gat|on are presented in case study form, which is
_ organized according to the categones emerging from the data. Case study methodology'
prowdes the means ‘for preservnng the mtegnty of the participant's expenence "and
constructing narratives that bring it allve (Y|n 1984). It also provndes an in- depth profile
. of the. partncnpant based on the research questlons In order to reveal the partnmpant s
perspectives, her own verballzatlons were |ncreasmgly employed ln the deveIopment of

the case study.
Educational Biography

The most determinant experience. for- Terry's discovery of the subject matter and
her subsequent choice. of career was a trip- to Mexico organized by her high school
" Spanish teacher. It opened the door for experiencing the- language-and the culture-in a
" naturalistic setting, presenting-a unique opportunity for ﬁrst—hand'experience, which was

the way people leamed best, accordlng to her.. Terry took three years of Spanish and.

- one year of French in high school She chose to enroll in Spamsh |nmally, “even though
‘the French-teacher was nicer and easier” because all her frlends d|d so. Terry was not
too itnpre_ssed with her high school Spanish classes though. The approach was I|m|ted to
“rote memorization” of “verb forms,” “vocabulary” and “phrases.” Students were expected

to take notes of all the material introduced in class and recite it back the next class. The
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only resource the teacher ever used for instruction was the board. The followmg excerpt

illustrates how Terry recalled her secondary school classes:

in hlgh schooI we had Span/sh everyday You knew exactly Ihal whal you

had to.do was, on Ihe board You would do Ihe acuvmes and Ihen Ihe’

. next. day, you wouId come back and you wouId go over Ihe acllvmes By
. ‘Ihe end. of Ihe week you wouId have a vocabulary qutz and Ihal was /t

that was the.- cycle (lnterwew1 3/3/99)

- Terry's _firSt‘-jtrip »abroad affected her greatly. Being In-contact;wi,th_‘_the-Ianguage
and'the culture:in a natural’setting: enabled her:to practice:what she,—had.learned in the
classroom, tendering: her: study of the Spanish language:meaningful, to.the, extent that it
determined her choice of profession. ‘When asked why:she decided to become.a fo_reign

language teacher, Terry said:'

_ ' lt never occurred Io me Ihat Ihls [Ieachlng Spanlsh] ‘would be somethlng 1
_reaIIy wanIed to do for Ihe resl of my I/fe but' I wént to Mexrco for a week
'dunng sprlng break and after 1 got back everythlng sort of started to

‘ ) make sense and after Ihal I was su e. I like the' Iravellng, ! Ilke seelng

. ”whal / read abouI and I guess Ihals Ihe way /I gol sIarted (InIerwew 1,

‘3/3/99) o I ;

Language Coursework
Terry' remembered having some good teaohing'assiﬁants'and'professors- for her
language courses. However, sh.e' found fhe advanced ian’guage ‘courses rather
‘Heterogeneous: There were both native and rion:native speakers of Spanish enrolled.in
those courses. According to Terry, classes were"suited to' the- level"of the native and’
most advariced speakers, which left the lower broficiéncy-level students “clueless.” She
remarked that she could always follow because her ievel ‘was “sort of always in-the

rhidd_le"'range. Terry also contended that she learned more from the stricter professors,
who would focus on acouraoy,'as opposed to those who had a less structured approach

to teaching Spanish.
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Study Abroad

As wrth her h|gh school expenence Terry's eight-week trip abroad durrng college
proved to be one the most srgnntrcant experlences in her teacher education program. The
immersion settlng of the programs requnred Terry to use Spamsh for' communication and
survival in the every day basts contributing markedly to’ the further development of her
Spanish Ianguage and cultural skills. As she put it: “As far as |mpr0V|ng “skills to me that
[study abroad] was the best. The best thing was being immersed and sort of have no
way out.” (Interview -1, 3/3/99)." Terry .also took two courses during her study abroad'
program. However, she experienced some difficulties with one of them. It was an honors
Culture and Civilization class taught by a Uruguayan professor. Terry found. it quite
. demanding because it was above her proficiency level. In contrast, she enjoyed and
benetlted “much more” trom the other course, Art Hlstory of Mex1co taught by the local
museum curator. He mcorporated alot of the Iocal folktale m the class and had a-better
“grasp on what [the students] knew and what he wanted [them] to get out the course.” In
retrospect, Terry W|shed she would have known better and gone to study abroad for a
longer period. of time. It was the key to her ‘more confldent knowledge of the subject
matter. It enhanced her Ianguage skills greatly and provnded essential cultural
background for teaching. Terry also wished that the university would do a better job both
at promoting study abroad and enhancing the financial assistance: for this type of

experience. The following excerpt captures how Terry felt about study abroad:

You don't learn anything until you've been to your study abroad beqau__se ,
that's.where your language. increases, you are imr,ner,,s_”ed in lt you Iearn

so.much more .about culture and how really people .act and thi_nk.'
(Interview 6,.7/5/99) ~

Education Coursework -
'Except for the PDS methods course, Terry did not regard her education

coursework ‘as significant in any way. She was quite skeptical at the ability. of

professional education courses to prepare teacher candidates for teaching. In her view, it
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was the field experlence itself that mattered the most when Ieammg how to teach. As she

stated

' They‘can't prepare you for this [student teaching] no matter what. It's like .
I wish we would have more experience in the classroom during PDS, but
‘it.'s hard when you have to come in and out ‘you don’t stay with:the same
class but you can’t really prepare until you are right there /n front of the

. class and you know what works and what doesn't (Interwew 6 7/5/99)
, Terry further held that '

You'’re not. really prepared untll you just son of /ump /n and do It No
matter how much you read and you think you know /ts totally dlfferent
until you are right in front of the class. Thats all it bo/ls down to.
(lnterwew4 8/4/99)

PDS Methods Course

PDS eased Terrys transrtlon |nto student teachrng It offered an avenue for

Iayrng the foundations of both her pedagoglcal knowledge and a productive relationship
with her would-be cooperating teacher Nevertheless Terry was ambrvalent about all the
classroom observation involved in PDS On the one hand she thought “It was good that |
got to see something different to what | learned in college .and.in high' school: how to

" present, just-how to run a class” (Interview 3,24/3/99). On the other hand, Terry opined
- that “you [didn't] have to sit and observe that much and just sort of waste you_rtime."
“*(Interview 3, 24/3/99). : Terry’s ‘ideal setup for PDS:had' method ‘students working with’
“experienced teachers in all aspects of the teaching endeavor. ‘Observation see_med'more
¥ meaningful to Terry once there was a framework already in place against which she could
" revise the decision-making and the instructional. practices that‘took place in.the
él""CIassroorh It was only in retrospective that Terry could see value in observatxon _as.the

: .followmg chp from the data shows:

Only now, when I 'm done student teach/ng, / really like obserwng ‘other
classes Io see what Iechn/ques they use because I'm more ‘familiar with

all of these th/ngs. Because before, | didn’t know what they were doing
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and it didn’t really make much difference to me, but afterwards, a lot of
" things within PDS were probably more productlve I think. (Interview 6,
7/5/99)

Initiation lnto Student Teaching :

“Jumprng |n " srial and error,” “sink’ and swim,” “pass or fail,” “ a big leap” were
"images Terry used to deprct her student teaching experlence ‘They: capture the- finality
Terry attached to this phase of her professional development.’ Conslstent wrth her views
" that the professlonal education program could not prepare her for such experience, Terry
viewed student teachlng as a’sort of- deflmte tést: It was the only opportunity to “study

" under the mastef’ and make mlstakes

It really is like smk or swim. When you. start you have to make up your
mind. Are you gonna do this? Are you gonna give it all, or you're just
gonna sink? You really have to come in with the mind set that “’'m gonna
really give this my all.” You do. You have to or else it's just why bother?
It's just all or nothmg (Interwew6 7/5/99).:

Terry and Mrs. Jones: A Cbllabérative Partnership  *

Mrs. Jones, the cooperating teacher, played a crucial role in Terry’s growth and.
contributed markedly to her- successful transition into teaching by providing a structure
approprlate for addressing her developmental needs. Mrs. Jones was well aware that
- when Terry “was in high school, they didn’t do.a thing in Spanish cIass so she didn’ t have
a very good model as.far as trying different ways. of.doing things” (Mrs..Jones- -Interview,
© 7/4/99). In Terry's words hers:“was a systematic kind of. guidance.” Her cooperatrng
“teacher -“helped: [her] in every ‘step of the. way” provudlng the guidance and.room, she

needed to develop. : Mrs. Jones assistance was. reflected both during the pIannrng and -
teaching process. Terry felt fortunate to have Mrs. Jones as her cooperating teacher.

She knew “the ropes and had answers for all her questlons Terry also greatly valued )
thelr partnershlp The followmg excerpt evxdences the srgnrfrcance that Terry attached to
the role of her cooperatrng teacher m “her |earnrng to teach process When asked to

describe her relatlonshnp with her cooperatrng teacher, she said:
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It's very good. It's very easygoing and | couldn’t have asked for better
supervising teacher. The cooperation that we have between each other is'
just perfect She ls very canng and concerned that you know | do my
best as much as Im concerned that 1 do We reaIIy s/t down and we taIk
about how It went "How you thlnk /t went’?" And then we see if theres '
any changes that need to be made or. maybe th/ngs that just need to be
_frne-tuned a Irttle blt L/ke every week we sort of work on somethlng
d/fferent and that reaIIy heIps me: a Iot just to keep th/ngs gorng It heIps

me focus too. (Intervrew5 5/5/99)
Plannlng r’rocess _

‘Terry and her cooperating teacher planned together. Particularly at the beginning
of student teaching, Mrs. Jones mentored Terry very closely because she “had absolutely
‘no experience’in lesson planning.”. .Thus, this process truly constituted a “learning

k 'ekperi‘ence;". During the first phase of the planning stage, Mrs. Jones assisted Terry in
- the decision making:abOut-'content, organization and, progression. The following excerpt
depicts the'approach to lesson preparation as related by .Terry at the beginning of their
_partnership: ' - »

In the beginning, we did e_ve'rythr_'ng together, ijrstm_aking sure that I knew
how to do things, that's how it went, step by step “OK, today, yod_need
to do listening activities as well as the book’."or the computer Iab, or
something like that. Because, I mean you don’t know, they don’t teach
you these thrngs in cIass Its Irke forget all that this is a whole new game
‘ and you need to Iearn these thrngs as you go on and thats why it took a

' whrle to get adjusted (Interwew5 5/5/99) ' '

‘In “posing -questions that: activated Terry’s thinking about,,the,-structure and
' pfogression: of -her-lesson, Mrs:.Jones helped -her.:student teacher‘_..deve_lop “her
; bedagogica’l.reasoning skills. - As-Terry grew:. more independent in her decision making
"7 about content and organization, Mrs. Jones” role became,that of a source of ideas and
7 fine-tuner. Terry relied on. her:heavily because Mrs. Jones .“‘had all these neat ideas for

“class that would never occurfto [her]."_ .
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Teaching process

l.)uring Terry's implementation of the lesson, Mrs. Jones acted as a careful
observer, assistant, and feedback source. Because Terry taught the same class three
times to different groups, Mrs. Jones made sure she observed Terry’s first class. The
feedback sectlon that ensued allowed Terry to assess her performance and further refine
her lesson planmng Mrs. Jones also provrded her wrth the autonomy that she needed for

growth ‘Mrs. Jones’ philosophy regardmg this issue was very cIear she vnewed herseif:

As a kind of a guide, somewhat, meaning that they can do pretty .
much whatever they want, if they have ideas and fhings. If'they
don’t, then I'll step in and help. If they want to try something
completely different that will accomplish what needs to be done,
that’s fine too. So / just provide a place for them.to do whatever
they neéd, to try some things they would like to try and teach: If |
need to be more of a Specific guide, I'll do that for them. (Mrs.
: Jones-lnten'/iew, 7/4/99) ' '

As Terrys pIannrng and teaching became more routine, Mrs. Jones’ presence in
the classroom decreased allowing Terry to claim as much’ space and ownership of the

classroom as she was able to take.
Beliefs about Foreign Language teaching and Learning

Terrys beliefs about Iearnrng and teachrng languages were forged mostly by
practrce Her previous experlences as a Ianguage Ieamer and her exposure to forergn '
language classrooms during PDS were the main sources mformrng her beliefs about how
foreign languages ‘are taught and' learned. - Terry: maintained .that people learned
|anguages- differently. Some did.it through immersion. Others “just had a natural ability to
learn a foréign language:.” ‘For 'some- others,: particu|a'rly in.the. classroom context, it
‘involved a lot ‘of rote memorization and hard work.. She believed in the value of
memoriiation for laying the foundations of grammar and constant repetition for preventing
the loss of the content already learned. In Terry’s view, the language learning process _

was likely to “be boring and slow,” but with dedication, hard work, patience, and
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enthusiasm a “whole new world of literature, and-history, and culture” would eventually
open P e et

é'ontrasting with the previous: set" ot. beiiefs derived-mainly from her schooling
experiences were her emerging beliefs resulting from both her study-abroad experience
and her. exposure to Morrlson forelgn Ianguage cIassrooms Her previous schooling
exper|ences had exposed her to a rather I|m|ted range of pract|ces which emphasized
rote memorlzatlon of grammar and vocabulary On the contrary. her exposure to

Morrrson forelgn Ianguage cIassrooms had shown her a W|de variety of ‘teaching

pract|ces -The main premlses of her new set ot tbellefs were that students learned best
through exper|ence and that |n the forelgn Ianguage cIassroom thls was accomplished by
rncorporatlng aII the senses as weII as students |nterests In other words, engaging the
five, senses and makmg it relevant to students was the path to learning. As Terry

explained:

You aIways have to have a dlfferent approach to th/ngs because
_ sometlmes not every student Iearns by see/ng somethlng

E wsuaIIy, for example Or they don’t aIways understand someth/ng

: from the aud/otapes or someth/ngr" 'I thlnk you have to use all

senses You have to lncorporate thelr I/ves and make it relevant

' to them as far as a keeplng thlngs In perspect/ve 50 they can
learn. (Interwew2 16/3/09)

Variety was crucial for student ’Iearnlngln Terry's emergrng "ééiﬁéeptiahs“ It was a

' powerfulz mot|vat|ng factor: that could |ntr|ns|caIIy lead to Iearnrng, in other words, variety
per se'was. keynfor learning.., She .was also_discovering the |mportance ot employlng
actlvrtles geared-to facilitating, lnteractton among students The vaIue Terry pIaced on an
“interactive: approach rested more..on. the. coIIaborattve eftort it represented than on the

e ~opportun|t|es it oftered for maX|m|Z|ng students use of the target Ianguage IIIustratmg'

these V|ews are the two excerpts beIow R

You havé to have variety. You just can't come in, present your

S " grammar, and do the activities and the homework. You really

néed the variely. I'think the more variety you have to keép things
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moving and interesting, the more they are gonnalear’n' _and»
absorb. (Interview 4, 8/4/99)

Terry further held that

Just that you can't go ln and Iecture There has to be Interactlon
'hands on, anythlng hands on. | never really realrzed ‘the
-lmportance of group work and i think that's really, really a blg
factor in forelgn Ianguages Sometrmes, a student ‘doesn't have
:enough confidence-to. ask the question but when they work in
pa/rs they find that their partners areén’t as sure and they aren't
“either, then they can ask the quest/on and get results. Yeah, it's

hard, it's very difficult but it's very rewarding. (Interwew 3,
24/3/99) e

A change that Terry percelved in her behef system as a result of her fneld-
experlence referred to the use of the target Ianguage Terry entered student teachnng
with the, |ntent|on of usnng Spanlsh constantly |n the classroom However, due to student
response, she soon started questtonnng the vrablllty of thls practlce .Because learners
were not accustomed to a constant target Ianguage use in the classroom, it was very

difficult for a newcomer, particularly a student teacher to change this attitude.
Learning H_ow to Bepresent and Present the _8ubject matter

The process of learning how to turn’subject matter into-instruction:to present it:to
students was a laborious one for Terry. As discussed -above; none -of -her prior
professional education coursework dealt with’ this "complexf-dimens-ion of the teaching
endeavor Additionally,'bec'aUSe she had no‘previous -effective models-to fall:back on,
she had to: rely almost entlrely on her cooperating: teacher-to-guide. her:through this

process. ‘ For her, knowing the subject matter and’ ‘présenting-it in' ways. meanlngfu| to.the

. students were two different things. The effective teacher was not necessarily the most

coghizant of her/his subject matter but the one able to “present the subject matter well”

_-and “get the point across.” Terry found herself investing a sheer amount of time and

effort in the thinking involved in representation and presentation. Presenting required
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skills as a mediator between the teaching materials and the learners to make the content
" meaningful. - When asked what the most challénging aspect of teaching a foreign
‘language was, Terry had difficulty clearly articulating her views as the excerpt below

'shows:

1 think it's mostly the way lo present it, how you present it. It goes
back to the commun/catlon | know how /t is. 1 know whats right
and what'’s. wrong, but you have to.say. ln a certain way that it
makes sense to the students, so they see how you do this. It's
like a procedure, you know. Step one, the ‘mood, the endlng of
the verb to conjugate. You know, you ha ve lo sa y the right words
in order for them to make sense. That's hard to do. How do you
present this to make it so that they 'wiII'understand. You can't )'ust
. -say *here is the verb with the f_orms.‘.'. It doesn.'t work Iike that.
You have to present it (...) How to dothis? It's taken a while but |
feel like I'm doing. bette_r. with that. ( Intervtew 4, §/4/99) .

Another dlfflculty Terry encountered in the preparatron for teaching was planning

;_"to Iast for the entire nrnety-mrnute class, partrcularly at'the beglnnlng of student teaching.
‘ vOn occasron she found herself havrng to come up with activities ‘on thespot to fill in'extra
:'tlme left at the end of the perlod. Other than that, Terry reported that she followed her
' :pl'an' closely." :Sh'e‘was'not confident enoUg’h' yet to make decisions in action. Terry’s
explanations of the grammar points were generally clear andaccurate. Although
sometimes students appeared confused, Terry was able to answer their questions in an

acceptable manner.
Developihg a Teachlng Approach

Terry fashloned her Spanrsh Ianguage teachlng approach after her cooperating

, “teacher to a great extent She consrdered Mrs Jones an excellent teacher” liked her

- Style, and ‘“tried to emulate her a Iot partrcularly “ln the beglnnlng » She found Mrs.
Jones' arrangement of the classroom rn a semi- -circle, qurte appealing and appropriate for

' forelgn Ianguage classes. lt not only made the classroom “much more like a friendly

environment” but it was also “more open for communlcatron As Mrs. Jones, Terry did not
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“stay in the podlum and Iecture but c|rcuIated among the learners, mon|tor|ng and
assrstlng them Terry sought to develop an approach that was aIso consistent wrth her
beliefs. Th|s approach combined the teaching of grammar with an emphasis on repetrtlon
and the appeaI to students’ sensorial systems She increasingly strove to incorporate
tasks that: engaged leamers’ auditory, visual, tact|Ie and tasting senses. The appeal to
the students’ senses was partlcularly apparent in the teaching of culture, an essent|aI'
dimension of Terry's approach’ to 'teaching Spanish. Although Terry made use of the
activities provided by the textbook that emphasized cultural factual knowledge, she
tavored the use of activities that‘could bring the culture alive to students. As a result, in
Terry's classroom, students listened to Spanish language music, ate Mexican recipes
prep’ared'by themselv'es.,. watched commercially produced and home-made videos about
different aspects'of the Mexican culture, made pifiatas, and went on field-trips to Mexican .
stores Her trademark was to play contemporary Spanish language music, which klds
seemed to enjoy, whlle waiting for the bell. Terry also advocated cross-cultural
comparisons between the American and target language cultures. Her favored strategy
_was drawing on her own, or'others personal experiences with the culture. In Terry’s
words_“it; makes, the. worId of a difference when you can compare and contrast" both'
cultures via first-hand accounts or home- made vndeos from her tr|ps to Mexnco The
presence of native Spanlsh-speaklng students in Terry's classroom facllrtated conslderably

- her developing. approach to teaching culture. They represented a great resource both as

language consultants and as culture insiders and informants.

Language Use in the Classroom

v Terry entered student teach|ng wnth the |ntent of using the target Ianguage
|ncreasmgly |n the cIassroom However she found difficult to follow suit. Accordrng to
. her, | |t was necessary to use the target Ianguage |n the cIassroom “from day one” because
tf you used “a Iot of Engllsh from the start that S what they [students] were gonna want for
.the rest of the year This apparentIy was the case in the classes Terry taught: Students
were not exposed to a great deaI of Spanlsh use; therefore, “they just stop[ped] listening”

and c|a|med that they did not understand Terry’s input.
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In Terry’s classroom the target language was used primarily for modeling and
p'racticing the teaching ‘activities, for giving'simple instructions, and for praising students.
She also employed Spanrsh during’ bnef exchanges with the natlve speakers enrolled in
her class. Terry resorted to Englrsh for presentlng and explarnlng grammatical points, for
grvmg complex |nstruct|ons and for other administrative matters: She estimated that she
used the target Ianguage approximately 50% percent of the time. The. main strategies.
used by Terry to make her |nput comprehensrble to students were verbal. I|ngurst|c and

|ncIuded paraphraslng in Engllsh d|rect transIatron and code- swrtchlng

In attemptrng to deprct the strategres she used for makrng her |nput

comprehenslble to Ieamers Terry explalned

.- _ : What ] do a Iot lt s I'II say- the questlon twice, one. tlme in. Engllsh
one tlme in Spanlsh and the page numbers one tlme in-English,
one tlme in Spanlsh Open your book one tlme ln Spanlsh one
time: ln Engllsh ~Just so -much repemlon over and over You

' know this IS what you have to do (Stlmulus recall 1, 9/4/99)

In Terry’s mind, it was the repetrtron.that accompllshedthe‘ goal of makrng_

Spanlsh comprehenslble for learners She seemed unaware that it could be precrsely the
technlque she was usrng that prevented Ieamers from maklng efforts to understand the'
, meanlng They |ncIuded makrng dlagrams or drawrngs on the board porntlng to objects
when namrng them and m|m|ck|ng actrons Terry contended that actlng skills heIped

consrderably in the forelgn Ianguage cIassroom in the pursurt of makrng meanrng

Both Terry and Prof. Lensky, her supervrsor from ‘the unrversrty, vrewed the
wgreater use of: Spanish _Ianguage in the classroom as one. dimension on which Terry
“needed to'work on more. " Conseque_nt_ly,- she made incrementing'the use of Spanish in
- the:classroom a pressing goal and directed her.efforts toward that end. It was necessary
" to doit even-at.the expense of:leamers’ understandin'g.‘ Terry’s growing concern with this

*. issue was.captured.in our fourth interview:,

You have to speak Spanlsh with them even if they don’t
understand. They have to hear it. I mean, thats just the thing.
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..That's what | want to' do, more target Ianguage more target

. Ianguage That'’s the thlng I want to work harder on. And thats fo .

’ me what it's all about the target Ianguage Its you have to do
this. . That's your goal, as far as, anyth/ng else /s concerned .
(Interview 4, 8/4/99) ’

Terry’s firm ob;ectlve ot lncreaslng the use of the target Ianguage was put |nto
action. As the end of her student teaching term drew near, she trled to enhance her use ot
Spanish in the classroom.. She attributed leamers’ growing’ comprehension skills to their
increasing knowledge of vocabulary and gramrnatical struotures as well as their being
more. accustomed to- her manner of speaking. Although Terry employed a number of
activities aimed at maximizing student talking time, she tended to emphasize the practice
of teacher-controlled -activities. Instances observed: that: made -allowance for student

language use included role-plays, information gathering activities, and pair activities.
Attention to Students.

_ ‘ At the beglnnlng ot her student teachlng expenence Terry vnewed herselt malnly
in the roIe of subject matter specnallst However as the term unfolded, her views were
influenced by those of her cooperatlng teacher, who adhered to a student-centered
phllosophy Conslderatlons about the centrallty of the students began to emerge in
Terry's mmd When asked what was a rewardlng aspect of Iearmng to teach Terry

readily replled.

When they [students] get excited about something; when-. they
ask questions, that's what | like.. And when they come down .and -
- 'they just talk and you:learn: about them..It's.just. . ....They're:just '
great. | imean, | always thought- it was kind of :the opposite. 1
_ didn't.really go into teaching because | liked the:kids.:I sort of
- ,tike_d my .content area more, but now'!l see some of these kids
. .b i " are just 'fabulous people and that's what it's all about. (Interview
2, 16/3/99)
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~ However, getting to know students and addressing their needs was not an easy
endeayor for an inexberieneedteacher‘. Pressed by'én‘ the'exigencies of her student
teaching role, Terry found herself drawn in- time-consuming breparation tasks that left
very little time for anything else.” Only when she gained more confrdence and experlence
was she able to shlft some of her attention away from her pressing demands and began
fo‘cUsing’ more on-Ieamers.' Déefining the nature of the relationship she wanted to develop
'with them became a great' concern. Terry did-not want to be ‘conceived:neither as “friend”
nor.as a “warden.” For her, it was important to gain ‘students’ respect and to: “get along
With'ther_n":in' order'to creat'e’-aj Lgood'»Workihg atmosphere™ in the classroom. Additionally, i
'Terry was mindful that learning aboiit students’ interests and concerns was.essential for '
'":'rnaki'n'gj"the_§dbjebt-rnatter' content rélevant to them. - Thus, Terry tried to build rapport with
"""ét_i"tdents'_' by showing interest‘ in"their lives. ‘She made a routine of always beingin the -
room well Before the class started and engaged in informal conversations with students.

Srmllarly, .whrle students were gettrng ready to Ieave at the end of the class perlod Terry

asked them about therr pIans for the nlght or the weekend For Terry burldrng a »
relationship with students was a two-way endeavor As a resuIt |t was not unusual to ' !

- hear her'sharing insights -about her.own life with students. “ talk about like my own i

personal experlences the: more thlngs | would say, the more open they wouId become

“and it really.. It helped create a nice atmosphere” (Interview 6 7/5/99) . Toward the end, in :
reflecting about the evolution' of.her relationship with students, Terry recognized that it

“wads an important dirnension of her development of her teaching persona, but.still. a. work

'

- inprogress: - . 0 - - el v emam L ¥

are T By-;the‘ .end, it was really working- well...I mean. I had the. Iesson
.« . plans down; Iwas teaching. Now, it seems:like . at the end,. Iwas

worklng on how you get along with these kids. day in and day out

'lt.s-hard,-.you know, because. you don’t want. to. beeome. rhelr

friend: but yet; you're not the. warden at_t_he,same'ftime._,]’hat_was

:somet'hing that. ‘I'really wanted, ' to make sure. that' 1 knew my

~ Sstudents, that | knew the thlngs they like, that they are in love,

- o because thatsrmportant to them and whenever I can incorporate

somethlng that they like into whatever we were "doing, that was
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for t_ﬁe bet_ter, 1 thought. I'm still w_orking on that. (Interview 6,
- 715/9). ' '

SUMMARY OF FINDINGS AND IMPLICATIONS

i Terry-moved Iaborlously through her.. student teach|ng phases As wnth ‘many 4
student teachers: in: the. teacher -learning literature, she found ,herself__overwhe!med with
the complexity and the demands of ,Iea'rning toflteaéh and felt. utterly unp_repared for suéh
an endeavor. - With- a- committed ~determination and the. caring _._guidance of her
cooperating teacher"Terry was able to move forward and experience genuine growth.
‘She left student teaching’ swith @ sense.of relief of having culminated th|s palnstaknng r|te .
of passage ‘but also ‘with satisfaction of having invested herself. completely Most

importantly, she. left with-the understanding that student teachlng was just the beglnnlng

- of a Iearnlng process that had onIy Iald the toundatlons on whlch she could continue

bunldlng the blocks ot her professlonal deveIopment

Terrys' experiences in naturalistic” settings proved. the’ most .determinant
influences in'the deveIopment of her subject-matter knowledge Her flrst tr|p abroad asa
hlgh school student opened a door that greatly affected her- oonceptlon of the Spamsh
Ianguage It rendered meanlngtul the set of structures: :memorized |n the classroom.
settlng and gave her insights-into the world of one. of the cultures where the language is
spoken. Study abroad enhanced Terry’s language skills and cultural knowledge to a
greater degree than her language courses could have ever done. Although Terry's
command;of‘Spanish was not.superior yet, she communicated effectively. She also had
"a good working knowledge of the' Spanish grammar, which.was apparent in her ability to

' ex‘plain' the structure of 'the’langu'age accurately and clearly to learners. This finding
ralses questlons about” the ab|I|ty of language- coursework to" provide prospectlve-
Ianguage ‘teachers with an adequate profrcnency IeveI and cultural competence for
effectlve teachmg (Lafayette 1993 Schulz, 2000)

.

The finding. strongly supports the caIIs for rethlnklng the tradltlonal model of
: college language mstructron that e|ther places the burden’ of Ianguage acquisition in the '

first two years or assumes that study abroad will ensure the achievement of the language
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proﬁcnency Ievel required for effective teaching (Huebner, 1995; Lafayette 1993). What
bhappens then wrth all the Ianguage teacher candidates that cannot or choose not to go to -
study abroad" The gurdelrnes of the' Program ‘Standards for Foreign Language Teaching
"Preparatron-,- which increase the desired language proficiency. level of prospective
teachers to Superior, -place:further pressure on -foreign. language d,epartmentsl to.re--
éxamine. both'their ‘curricular structure and content and their practices «in_..orde_r._to

" ‘guarantee ‘the development of -‘high'er: proficiency levels. For Schulz (200(_),‘ p. 518).the
K number'of teachers entering the profession with. limited Ianguage skills and Iittle'cultural_
g competence is “the srngle most important obstacle to effectrve FL educatlon |n the Unlted

‘States.”

Terry s professronal coursework did not provude her wuth a sngnmcant théoretical
background to brrng |nto student teachrng In her vrew, with the ‘exception of PDS; her
'professlonal educatlon was |rreIevant and could not prepare her for the realities of: the
classroom Thls lends support to prevrous frndlngs about the . negllglble impact- of the
lprofesslonal educatron coursework on the development of prospectlve teachers (see:
Johnson, 1994; Kagan, 1992; Wideen, Mayer-Smith, & Moon, 1998). - it ‘also. underhnes
the need to: reconcptualize :language: teacher .education programs so that they can
provide prospective teachers with both the.pertinent theoretical underpinnings of the
" profession and the.analytical skills that-would enable them to bridge the .gap between
- theory and practice (Freeman &" Richards, 1996)). Teacher education_-progra_ms also in,efed

"to- afford. prospective teachers'V\rith in(':reasing'opportunities to develop their refl,ective

- skills so that they can critically examine the beliefs.they bring'to their'education' prorjrams

it the- hght ‘of ‘theory and best: practices and thus become. more self- -aware; (Ftrchards
" 11998). ..t e '

. Terry’s' indication that the PDS methods coursei served as a“‘springboard -that

" provided 'for a smoother transition: into student teaching-.bighlights_ the‘.i_mportance of

~ effective and appropriate PDS. or other clinical experiences prior. to student teaching.

: Weliidevised field experiences must afford prospective. teachers with numerous._and
*~varied opportunities to work collaboratively with master teachers and get exposure to best
practices well before they have to student teach. Field experiences should also_give

~ ‘prospective teachers opportunities to put theory into practice; to acquire knowledge about
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schools and. schooling,. and to start deveIoplng both the|r own theor|es and the|r‘

pedagoglcal content knowIedge (Freeman & Johnson 1998 Johnson 2002)

" Terry viewed student teaching-as.thecrux of her professional- teacher preparatlon
‘and thus assumed her assignment duties with- dogged determination.. W|thout access to .
either a theoretical framework or: effective teaching models-to: inform her teachlng,,Terry
embraced the model provided by her cooperating teacher, who turned-out to be-the- most
significant -influence in Terry's development of-her general'-'and‘content'pedagOgicaI
knowledge. -Tumning subject matter into content for. teaching-represented: oné of.the most.
challenging and time-consuming tasks of learning how to teach for Terry. Roskos. (1996
. p.120) purports that “making a Iesson pIan marks an |mportant shift from th|nk|ng like' a »
- student to thinking like a teacher.” Mrs Jones: asslsted Terry in thls Iearn|ng experrence
by engaging her in a systematlc process that heIped her focus on the decnslon mak|ng
required by pIannlng and the th|nk|ng beh|nd it. Mrs Jones also acted as a careful<
observer of Terrys teachlng prowdrng the t|mely and constructlve feedback needed for '
growth

" The ability of j'coope‘r’ating--f teachers to profoundly’ affect:the student: teaching
* expefience has been addressed by’ several résearchers (see Agee, 1996; Knowles &
Cole, 1994; Sudzina, Giebelhaus & Coolican,’ 1997) . Cooperating teachers that both
define their roles in terms of their student teachers developmental needs . and are -
committed to their success become central actors in the Iearn|ng-to-teach experience. It
is the responsibility of"la\nguage'- teacher educators -to |dent|fy:- effective. cooperatlng.
teachers -and to ‘create and nurture: the kind of collaborative partnershibs_'thatwould .
ensure truly illuminating and empowering learning experiences'tor prospective teachers
(Johnson 2002).

Terrys belref system about teach|ng and Iearn|ng a forelgn Ianguage was shaped '
by experlent|al practrce Her prlor experlences as a Iearner her. experlence at Morrlson
'H|gh School, and the mentorlng reIat|onsh|p with- her cooperatlng teacher were the ma|n-
sources’ |nform|ng her conceptlons about: teachlng Terry did not view any of her previous
teachers: as role ' models after she could fashion her emerging practice and -consciously

sought to overcome the influence of the apprenticeship of observation in order to build a
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satisfactory image of herself asa teacher. The approach to teaching Spanish that Terry
sought to develop was heavily influenced by her cooperating teacher and emphasized
Iearning through the engagement'of all senses and making the study of language relevant
to students by addressmg the|r |nterests She progressrvely reallzed the |mportance of

palr work and group work in the forelgn Ianguage cIassroom -and trled to- move away from

her initial emphasls on teacher-controlled act|V|t|es

Terry aIso understood the |mportance of |ncIud|ng culture and made -use of a
mynad of resources avallable to her to bnng aI|ve to her students different aspects related
to the Spanlsh speaklng cuIture AItho 'gh Terry belleved in usmg the target Ianguage as
a veh|c|e for teachmg and communlcatlon in the cIassroom she found difficult to put this
belief into .action. -Terry-.exhlblted a I;mlted array of.strategies for. maklng,her'_l:n_p_ut
comprehensible and became. discouraged when learners claimed they.did not understand
her:"The use of.a W|de range ‘of I|ngutst|c and nonlinguistic strateg|es for. maklng input
meaningful to students is consldered necessary to foster a communlcatlve envuronment in
the foreign language: classroom and' thus a skill prospectrve\ Ianguage:te_achers need to
‘develop (Lee'& VanPatten, 1995). It is also desirable to have clear parameters that can
enabIe prospectlve teachers to make |nformed dec|s|ons about approprlate Li/L2: use in

the classroom (Macaro, 2001)

Even 'thbugh ther'e':Were 'misnt'atCh‘es-.between Terry’s emerging conceptions of
her teaching self and what she-was able to' accomplishin the classroom, Terry was able
to provide- a coherent account of her teaching practice and deveIop a cIearer*image of the
self-lmages for growth to occur Accordlng to the author prospectrve teachers enter the
classroom attempting to valldate their self lmages As the|r knowledge of classfooms and
*Ieamers |ncrease and the right condmons are. present as they were in Terry s case, they

- start to: modlfy and reconstruct their self-images..
‘;igpucuu,siguz .

This case ‘study took a'broad look at'the Iearnlng -to-teach experlence of a
Spamsh prospectlve teacher as viewed through her eyes. The h|gth situated nature of

teacher Iearmng should be taken into account when interpreting the fmdmgs of this study.
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In other words, the particular contexts and times where learning to teach takes pIace
coupled wnth the background prospective teachers bring with themselves protoundly
shape their. Iearnlng-to-teach experience (Johnson, 2002) In Terry s case,Athe mterplay '
of several biographical, personal, cognltlve, educational, and contextual factors torged

her initiation and socialization into the torelgn Ianguage teaching protesslon
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APPENDIX
Sample of Participant’s Interview Protocol »

' What i the souirce of your ideas about language teaching? ;-
How are you‘de\/elopihg as a language teacher?
What are your strerigths as a language teacher?
What are your limitations at present?
Whiat do you think you need to improve on?
Are there any contradictions in your teaching? °
Tell me a positive teaching experience that you have had?’

® N O O s LN =

Tell me a negative teaching experience that you have had (T ry to come to an
understanding about the origins of your thinking about the experience) |
9. What s the most difficult idea, position or concept about teaching a foreign language
you have encountered so far? b o
10. What satisfactions do language teaching give you?
11. What is the most valuable thing about language teaching that you have learned so fa
12. Previous ideas-or beliefs that have been challenged or changed as a result of your
experie‘n'ces in the school and claséroom oo g '
13. Previous ideas that have beer reinforced as a result of these new field of experienc:
14. What are the characteristics of ‘an effective foreign language teacher?
15. How can the technology available at Morrison can be used to facilitate foreign languz
learning? ' '
16. What are your concems about addressing issues of student diversity?
17. How doeé your contiﬁu’ed work (PDS and student teaching) at Morrison has influenc
your approach to teaching foreign languages?
Interview questions adapte>d from the following sources:- '
Richards, J.C., & Lockhart, C. (1996). Reflective teaching in second language classfooms.
Cambridge: Cambridge University Press. _
Dvorak, T. E. (1995). Voices from the field: Experiences and beliefs of our constituents.
Lincolnwood: National Textbook Company. . '
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