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"be addressed in the future study are put forward and the use of more . oo position or poliey
" diverse research methodologies aré ‘suggested’ for” a ‘more '

bomp}ehensive model of L2 learming motivation.
INTRODUCTION

Why are some Iéarnefs SUccéssfuI in language learning >bqt ‘others are
not? Research shows that motivation directly influences how‘much students
interact with target Ianguéée speakers, how much input they receive in the target
’_I'a'nguage, how often they use L2 (second language)-learning s{rategies, how well
they: do"on-='curr_iculum-reléted -achievement tests, how high. thé_fr ngneral
proficiéncy level becomes, and how long they persevere and maintain L2 skills -

after language-study is over. ‘Motivation is said to determine the extent of active

! Though there are many studies on language learning motivation especially in the late 1980s and throughout the 1990s,
about twenty  studies were chosen for discussion in the present study because those studies were considered to .
representative of the studies done during that period in terms of motivation in foreign and second language learning. Other
important studies (from 1950s to the early-1980s) in this paper were for giving background information. Some fairly recent
studies (2000s) were for providing some emerging new motivational research topics in relation to language learning,
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personal involvement in L2 learning. An understanding of the nature and role of

motiVation in L2 leaming therefore appears crucial.

" The last three'decades have seen a considerable amount of research

that investigates the naturé and role of motivation in the L2 learning process.
_ Gardner and Lambert (1959) were the early scholars who laid the foundation of
the theory of L2 leaming motivation. After Gardner and Lambert (1972) published

" a comprehensive summary of the results of a more than ten-year-long research
program; the study of motivation in second language learning/acquisition became

a serious and distinguished research topic.

~ In studying the relation betweeﬁ attitlude/motivafion ahd the achievement

of an L2 learner, Gardner and L_arﬁbert_ identified two motivational orientations:
integrative and ir_1strumental.2 The infegfative-inétruméntal duality soon became
widely accepted, and many sUbsequent studies confirmed the validity of
~ Gardner’s _and his cqlléagues’.theory (Svanes, 1987). However, Gardner's
motivation. construct did notngo unéhallenged. Some investigations did not.
support the model, either by failing to pfoduce a strong ilntegrative factor or by
coming up witH insigniﬁcanf 6r contradictory results (Cdoper and Fishman, 1977,
Lukmani, 1972; OIIer,.1981; Pierson, Fu, and Lee, 1980). In the early 1990s, a
marked shift in thought appeared in papers on L2 motivation as researchers tried
to reopen the reseérch agenda in order to shed new light on the subject

‘motivation.’

" By reviewing recent studies on language leaming motivation, the present

~ paper attempts to recognize how thoughts -shifted over the years, to find out why
motivation is so important in language learning, and to bring the implications and
applications from the results of the:studies into English language learning and
teaching. The studies about language learning. motivation will be reviewed in

three parts: (a) motivation construct in language learning, (b) motivation and

? Integrative motivation.refers to the desire to learn the L2 in order to have contact, communicate, or assimilate with
members of the L2 community. Instrumental motivation refers to. the desire to learn the L2 in order to achieve some
practical goal such as job attainment, job advancement, course credit, career success, or greater pay.
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" foreign language learning, and (c) motivation and second-language leaming.
. Analytic revlew. of motivation studies in L2 learning
The Construct_.'Motr'vatlon’ in Language Learning

Presenting two pr'oblems with Gardner’s integrative/instrumentai
.conceptuahzatlon Ely (1986) tried to discover the types of motivation present in
the target populatron of first year students of Spanlsh at a northern California
unrversrty and |nvest|gated the relatlonship between motrvatlon type and
strength in a prellmlnary survey study, 184 reasons lrsted by the students were

) then' sorted by the |nvest|gator Seventeen categones were found to account for
the reasons given. v._To mea_sure the strength _of_ motrvatron,l a scale was
.developed from two guestionnaires: pilot and final. T'hen_the 'question._naire (this
included the type of motivation scale and the final version'ol the strength of
mot|vat|on scale) was adm|n|stered to the students dunng the e|ghth week of a
ten-week term.. Three types of motlvatlon cIusters were d|scovered through

. factor analysrs and the strength of mot|vat|on was regressed on the three clusters:

usrng a forward stepwise procedure

The frndings |nd|cate ‘the éxistence of two types of motivation -clusters ‘
that |ndeed bear a resemblance to’ |ntegrat|ve and ‘instrumental orientations.
However. the type of ‘motivation clusters and the motivational orientation scales
are clearly not isometric, since a number of items are unique to one instrument or
the_ other In addition, the |ntegrat|ve/|nstrumental scales do not account for the
requirement motlvatron cluster. Two lnstructronal impllcatrons were drawn from
the results flrst lnstructronal matenals prepared for the target population shouid-
be desrgned to appeal to both clusters of mot|vat|on and second in order to
s promote a stronger commitment to language learning, the development of both

- clusters of type of mot|vat|on should be encouraged

" Au (1988) argued that a comprehensive and detailed evaluation’of the
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social-psychological theory* of second language Iearning'proposed by Gardner
(1983) had not been torthcomlng and attempted to give an evaluative account of
the theory by drawing on an extensive survey of the literature. Then the author
discussed recent developments in Gardner’s theory. Breaking Gardnet’s theory.
down into five propositions, the author evaluated each proposition‘in light of

_relevant studies.

_ Proposltlon 1 (the |ntegratlve motlve hypothesls) was found. to lack
E generallty Moreover, the notlon that the |ntegrat|ve motive is’ a unltary concept
was not supported by’ the emp|r|cal evidence.” Proposltlon 2 (the" cultural belief
hypothesls) was very much an’ untested notion because little effort had been
expended to define what ‘Gonstitutes a cultural belief. Proposltlon 3 (the active
learner hypothesls) had one ‘serious methodologlcal weakness: L2 achievement
had not been controlled tor in the ‘relevant study (Gllksman ‘Gardner, and
~Smythe 1982) In proposrtlon 4 (the causalrty hypothesrs) results obtained
uslng ‘the Linear StructuraI Analysls (LISREL) technlque were dublous becayse
LISREL is capable ot establlshlng 4 reversé temporal ‘causal path It is extremely

doubtful that the LISREL" resuIts as ‘obtained’ by Gardner and his associates
demonstrated empirical causal reIat|onsh|ps. ‘Other relevant results 'suggested a-
causal relation opposite to that predicted by the causality hypothesis. Finally,
. proposmon 5 (the two -process hypothesls) showed contllctlng evndence to exist
because linguistic-aptitude measures sometlmes relate to lntegratlve motive

measures but do not in other studies.

Crookes and Schmldt (1991) argued that work to date on the topic of -

motlvatlon |n second Ianguage Iearmng had been limited in ‘two senses: it had
_ been almost echuslver social- psychologlcal in approach and it has failed to
d|st|ngulsh between the concepts of motivation ‘and attitude, especlally attrtude'

toward the target Ianguage cuIture They cIarmed that this socral psychologncal

* Gardner’s theoretical- model can be broken into five major propositions: (a) integrative motive is positively related to L2
achievement, (b) cultural beliefs within a particular ‘milieu could influence the development of the integrative motive and
the extent to which the mtegrntlve motive relates to L2 achievement, (c) integratively motivated L2 learners achieve high
L2 proficiency because they are active learners, (d) integrative motive causally affects L2 achievement; and (¢) linguistic
aptitude and integrative motive constitute two independent factors affecting L2 achievement.
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approach had been so’ dominant that” altenative concepts have not been

seriously considered.

The fallure to d|st|ngu1sh between social attitude and motlvatlon has

made it difficult (a)’ to sée the connectlon between motivation as deflned in

. prevrous second Ianguage studies and motivation as discussed in other flelds (b)
to make d|rect I|nks from motivation to psychoIog|caI ‘mechanisms' of second

- Ianguage Iearnrng. and (c) to see clear implications for Ianguage pedagogy from
such prevrous second Ianguage research. The authors presented a research
agenda meant to stimulate a cautlous thorough approach to this topic through

the use of a wide varlety of methodologies. -

Arguing from a conceptual point of view that much of the .work on
m'otivation in- second ‘language Iearning has not.dealt with_motivation at all,
Crookes and Schmidt (1991) adopted a definition of motivation in terms of
chorce engagement and persrstence as determined by interest, relevance, .
expectancy, and. outcomes They suggested that such a definition will-allow the

- 'concept of motlvatlon to continue to be linked with attrtudes as a distal factor,
.whlle at the same time provrdlng a ‘more satlsfactory connection to’ language
'learnlng processes and Ianguage pedagogy. They also suggested that a theory
of the role of motivation in second Ianguage learning ought to be generaI and not

restrlcted to partlcular contexts or groups

The purpose of__Dornyei's (1994) .study was to help-foster further
understanding of L2 motivation from an educational perspective. In this paper a
'number of reIevant motivational components (many of them larger unexploited
in L2 research) were descnbed and integrated into'a multilevel second language
motivation construct. The. author. attempted to integrate the social- psychologlcall

‘ constructs postulated by Gardner and his. associates ‘into the proposed new
framework of 2 motivation. " Based on the research litérature and the results of
Clement Dornyei, and Noels’s (1994) classroom study, the author

~'conceptuahzed a generaI framework of L2 motivation. This framework consists
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of three levels: the language level, the learner level, and the learning situation

level.

The first-(language) level focuses on orientations and motives related to
various aspects of the second language This d|mens|on was described by two
broad motlvatronal subsystems: integrative and |nstrumental motlvatronal
subsystems. The second (Iearner) level |nvoIves a mixture of affects and
cognitions that form fairly stable personalrty tra|ts Two motlvatlonal components
underlying the motivational processes at thrs IeveI were |dent|f|ed need- for
achievement and selt- confrdence (wh|ch encompasses varlous aspects of
language anxiety, perceived L2 competence attrlbutlons about past experlences
and self-efficacy). The third (learning situation) level is ‘made up of intrinsic and
extrinsic motives and: motivational conditions concerning three areas (course-

specific, teacher-specific, group-specific motivational components).:

_ Oxford and Shearln (1 994) offered the beglnnrngs of an expanded theory
of second Ianguage learning. mot|vat|on by suggest|ng severaI ways by which the
notion of L2 learning. motlvatron m|ght be extended They offered motivational
material that was- weII known |n the frelds of generaI |ndustr|aI educat|onaI and
cognitive deveIopmentaI psychoIogy but that had not yet been d|rectIy applied to
the L2 field. They tried to lntegrate th|s new material |nto the current theory base
of L2 learning mot|vat|on After presenting four current condrtlons clouding our
comprehension of L2 learning motivation, they explored other motivation and

development theories and implications for L2 learning motivation.

The four conditions were the foIIowrng (a) absence of a consensus ona

def|n|t|on of L2 learning mot|vat|on (b) confusron surroundlng motlvatlon in

second vs. foreign language srtuatrons (c) L2 research’s om|ss|on of some key

' .motivational and deveIopmentaI theorles taken from many areas of psychology,

and (d) teachers’ Iack of knowIedge about the|r students real reasons for

learning a language. This study also eprored severaI add|t|onaI theorles that
might be heIpfuI in expanding the exrstrng concept of L2 Iearn|ng motlvatron

From general psychology, they discussed four classes of motivation
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'vtheorles need theorles rnstrurnentality» theories,’ equity theories,' and
re|nforcement theor|es They aIso saw how industtial psychoIoglsts have
lntegrated some of these theorles wrth soc|aI cognition concepts to produce an
enIarged mot|vat|on theory and cons|dered how educational psychoIogrsts have
appI|ed some of these |deas to classroom Iearnlng And f|naIIy, they |nvest|gated
" the cognrtlve deveIopmental theor|es of Plaget and Vygotsky as possible sources
' of epranaflon for L2 Ieamlng motlvaflon '
By rnvestlgatlng the reIat|on of a number of new measures of mot|vat|on
.. such’ as- persrstence attentlon goal spec|f|c|ty, and. causaI attrlbutlons to each
- -, other, to exrstlng measures of attltudes and mot|vat|on and to |nd|ces of
achievement. |n French courses, TrembIay and Gardner (1995) addressed the
issue that research concerned wrth.motlvatlonlln second language acquisition
would benefit-.from a consideratio‘n;jof motivfational constructs from other research

areas.

_ The hypotheses for. this sfudy were derrved in the context of a structural

. equatron modellng anaIys|s (a). mot|vat|onal behavnor wnII have a direct influence
‘; on achievement, (b) French Ianguage dom|nance will aIso have a direct influence
on achrevement (c) goaI salience, valence, and self- eff|cacy will directly
,|nf|uence the IeveI of motivational behaV|or (d) adaptlve attrlbutlons have a direct
influence on self-efficacy, (e) Ianguage. attitudes have direct |nf|uences on goal
salience, valence, and self-efficacy, and (f) French language dominance has a
direct influence on-adaptive attributions. The -subjects consisted of 75 students

" *enrolled- in ‘French Ianguage courses in a ‘Northern Ontario francophone

: secondary school SR

- Support was found fora LISREL (Ilnear structuraI equatlon modeI) linking
* ..different. aspects of motrvatlon W|th language attltudes, French language

--dominance, . and . French ach|evement The modeI proposed i this study
rsuggested three varrables that medlated the reIatlonshlp between language

« attitudes ‘and motivational behavior. Those mediators were ‘goal salience,’
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‘valence,” and self-efficacy The model also speCified that achievement was
"“directly influenced by French language dominance and motivational behavior.
Even after French Ianguage dominance has been accounted for however,

motivational behaVior was still a S|gnificant determinant of achievement
Motivation and Foreign Language Learriing '

Ramage (1990) inyestigated;the predictability .of motivational and~
attitudinal factors in the continuation of foreign language study beyond the
second year among students in two different geographical areas in the u.s. High
school students in three cIasses "each of second-year French and ‘Spanish
partiCipated in the study Reasoning that identifying students’ motivations for
foreign Ianguage study is a prerequisite to developing interventions that promote
interest and continuation in foreign Ianguage study, the author-did this study to
distinguish motivations of students who chose to continue foreign language study

beyond the required two-year period from those who did not.

The subiects for the final study were 138 students of level 2 French and
Spanish from three different u.s. high schools - (two were in northern California,
one in Arkansas) A questionnaire concerning various aspects of students’

motivations and attitudes was developed for use in this study. An open-ended
approach was ‘used to identify students’ motivations for taking a foreign
language. ‘ ’

The results of this study indicated that motivational and attitudinal factors
successfully discriminated between:continuing and discontinuing. students.
Interest in culture and in leaming the language thoroughly — including reading,
writing, and Speaking it - distinguished continuing students from discontinuing
students. interest in fulfilling ‘a coIIege entrance requirement primarily
‘characterized the discontinuing students:” Students’ grade level when they took
the second leveI of a foreign Ianguage and their grade in the foreign Ianguage
course were also found to be discriminating variables. This implies that the two-

year coilege requirement be changed to a profiCiency requirement. Profic1enby
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should be evaluated in.terms of communicati\ie,'spe’aking, and writing ability

rather than in terms ofv.mastering grammatical structures.

Assumlng that the results obtained from second language acqursmon '
'contexts are not dtrectly appllcable to forelgn Ianguage Iearnlng srtuat|ons .
Dornyel (1 990) |nvest|gated the components 'of motivation in foreign Ianguage
' 'Iearnlng Subjects in. this study were' 134 young aduIt learners of Engl|sh (82
females and 52 maIes) who were enrolled in the Hunganan branch of the. Brltlsh ;
:"‘Internatlonal House organtzatlon Ianguage school. Sixty-eight of them were .
begrnners wrth less than a year of instruction; sixty-six were intermediate learners
in the|r fourth or flfth terins of leaming. A~ motivational questionnaire - deveIoped
for th|s study was composed of two sections. In'thé first section, fifteen language
use areas were listed and students were asked to indicate on a six- -point scale
the importance to themselves of each field. The second section contained a
. mixture of dlfferent ktnds of character|strc statements concernlng intentions,
_bellefs vaIues rnterests and att|tudes presented tn a- s|x pornt Likert-scale

format

' The resuIts of th|s study showed that tnstrumental motives significantly
contrlbuted fo motivation in. foreign Ianguage Iearnlng contexts. Affective factors

' that trad|t|onaIIy have been part. of |ntegrat|ve motivation’ were ‘found to
contr|bute to mot|vat|on as well. In addltton to those two subsystems, need for
achievemeit and attributions ‘about past failures were also shown to contribute

‘considerably to motivation’-in foreign Ianguage learning.

_ GeneraI |mp||cat|ons for further research were presented First,
'|nstrumentaI|ty and |ntegrat|veness are broad tendericies rather ‘than
stralghtforward un|versa|s Next, forelgn Ianguage learning motivation involves
the two' further components of ‘néed for achievement’ and ‘attributions about past-

' 'fallures (generally |gnored in second Ianguage acquisition research). ' Finally, the
- nature of forelgn Ianguage learning motivation varies as a function of the level of

»the target Ianguage fo be mastered; therefore, an adequate motivation construct
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should incorporate a time factor as well: -

Oxford, Park-Oh, Ito, and Sumrall (1993) examined 107 high school

students who were Ieamrng Japanese through the medlum of sateIIrte television.

Th|s study focused on the factors that |nfluence student ach|evement in

_Japanese in the sateII|te settlng, Iook|ng at the folIownng varlables as. possible
: influences on Ianguage achievement: mot|vat|on Ianguage Iearnlng styles and
learning strategies, gender. course, Ievel and prevuous foreign Ianguage Ieamrng

~ experience. Specific research questrons related to motrvatlon in this study were:

(a). what major types of Ianguage Iearn|ng motlvatlon exrst among students in the

JSP (Japanese Satellite Program), (b) how do a host of varlables (gender,

_course level, etc.) affect language learning motrvatlon of JSP students and (c)

how do all these variables affect Japanese Ianguage ach|evement scores of JSP

_ students?. .

Results showed that many student features played a role in language

"achievement. In the satellite instruction context, these characteristics —

especially motivation, sensory styles, gender, and learning strategy use — made -
a great difference Motivation was the most important predictor of success in this

study Based on these resuIts it was |mpI|ed that teachers boost language

_learning motivation by’ provndlng relevant, |nterest|ng. usefuI actrvrtles that the

students see as leading toward their own personal Iearnlng goaIs such as jobs,

. travel, and friendships. Language leaming mot|vat|on was also increased by

positive teedback diplomatic correction of errors, and a reIaxed classroom

climate.

Clement et al. (1994) |nqu|red as to whether the or|entat|on pattern

obtained .by Dornyei’s 1990 study - partncularly the promrnence of the

. ,\lnstrumental orientation — was a tunctlon of thrs specltrc sample or of the more

..generaI foreign. Ianguage Iearnrng envrronment In other words th|s study was

seeking to reiterate the pertrnence ot a socral psychologlcal perspectrve to L2

: _Iearmng to the |so|ated context of the torergn |anguage c|assroom rn a unrcultural

context (e.g., Hungary) The partrclpants were 301 (117 males ‘and 182 females)
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secondary school"pupils in'21 groups \-A'lho“nlere registered‘ in 11 different schools
in 'variousparts.s"o-f Budapest The: materials’ consistéd of a questionnaire
"addressed to the students and a questlonnalre addressed to the teachers. The _
scales used |n both quest|onna|res |ncIuded $ome items adapted from. scales

‘ used |n prevrous studles (Clement 1986 Dornyel 1‘990) ‘and some items

deveIoped speclflcally for th|s study

Factor anaIys|s of the attltude anxrety, and motivation scales confirmed

‘the exrstence of att|tude based (|ntegrat|ve mot|ve) and. self- confldence

' motlvatlonal subprocesses and revealed the presence of relatlvely |ndependent
V"classroom -based - subprocesses characterlzed.by ‘classroom cohesion and
evaluation.- 'Correlationalanalyses of these clusters further revealed that, while

all subprocesses were associated. with achievement, self-confidence and anxiety
showed no relat|onsh|p to" the classroom atmosphere. These results gave

: 'emprncal groundlng to°a recent deveIopment in L2 methodology whereby group
- dynam|c activities are |ncorporated |nto the 12 syllabus in order to foster various
-aspects of group development and enhance group cohes|on with the aim of

' "'creatrng an envuronment more conduclve to Iearmng -

Dodick (1996) attempted-to determine -why.- native-b,orn' American

" students in-the class are less motivated and less:successful at learning French
than non-native born students or immigrant students.. This study took place over

" a‘period of nine weeks at-a high school in Rochester, New York.: - The process
- consisted of observing and recording the teaching of three different-Grade 9 level
“‘one ‘French classes. Notes about students ‘and documents were taken and

"'interv_iewsr-Withstudents and teachers were conducted. -,

This study found that the mot|vat|on ol the nat|ve born students observed

"_was ‘low ‘i’ relation to the non- natrve born students for many reasons. The
teachers interviewed believed that their school standards were too lenient
o compared. with European public high schools. According to them, European high

. -school students prepared at age 16 for either an academic or a vocational
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career, examlnatlons and units tests were far more rlgorous, and the school itself
was seen more as a serious |nst|tut|on and Iess as a Pplace to socialize. Also, the:
New York state foreign Ianguage requlrement was regarded negatlvely by
students, teachers and parents, resultlng in some students dorng ‘seat time,”*
which was felt to be unproductive. Furthermore, the teachers belleved that many
of their students were too dependent as Iearners The teachers aIso believed
that the school administration regarded the|r subject as not truIy academic:
Finally, the students and teachers interviewed - believed: that native-born
American students lacked an awareness of other cultures because the media
was not truly. exposing people to events in other .countriés. For the benefit of
- other teachers, Dodick: (1996) outlined strategies, advocating a'mo_ve away from
traditional -foreign Ianguage. instruction . towards- a more cuItu'raIIy-oriented

curriculum for dealing with unmotivated students. .

“Wen (1997) investigated the motlvatlonal factors assoclated with the
learning of Chinese by students who were from Aslan and Aslan-Amer|Can
backgrounds Thus, th|s study focused on exploring the reasons why some
students persisted in Chlnese language study wh|Ie others did not as well as
possible intéractions between learning a ‘truIy forelgn Ianguage and motivation.
122 students from six Chinese classes at two U.S. universities participated in this
study. A two-part questionnaire-was administered during regular class sessions:
one to gather information- about their motivation and the other to gather
information about their expectations of learning outcomes. Factor -analysis was

. conducted to ‘identify the motivation variables. .Those factors were then
‘examined through regression procedures. . The scores for each item were
computed by using the formula® of the motivation and expectancy model and

were compared by using a t-test.

"The resuIts of this 'st'udy"'indicated that intrinsic interest in-Chinese culture

* The author used the term ‘seat time’ in the sense that a studem was takmg an L2 class only to fulﬁll a requrremem

thereby indicating no'interest in leaming the language per se, but only ‘to get through the course. ;

% The formula fof.the expectancy theory is: = motive X ability where motive = valence x expected outcome and ability =
expected learning ability. To apply expectancy models to language learning, it is assumed-that valence of léarning -
outcomes, expectancies of fearning ability, and probability of obtaining the outcomes greatly influence the motivation of
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and the desire to understand one’s own cuIturaI'heritage were the. initial
_ motivations for students to. start learning the Chinese language.” Expectations of
learning task and effort help students to continue their Chinese at the
‘intermediate level. In add'itiOn motivational factors correlated signiﬁcantly with
desired’ Iearning outcomes from expectancy theory. Based uponthe findings,
» two impllcatlons were presented The first.was that in’ order to maximize- student
learning, the language requirement should be ‘changed to one that measures
‘how much students can use Ianguage to- communicate The second stated that it
is |mportant for teachers to help students deveIop the|r goals, a realistic

- _expectatlon of the Ieamlng process and a strong sense of self-efflcacy
'Motlv"atlon ‘and “Seco'nd Language Learning

Gardner & Lysynchuk (1990) were concerned wrth the nature of the loss
of French language skills: of 128 Grade 9 high schooi students after a 9 month
absence of -instruction in French as a second language and the extent to which

-any such loss. was _related to-attitudes, motivation, anxiety, language aptitude,
and/or'opportunities to use the Ianguage during the incubation period_(i.e., period
where the language is not being studied)‘.' Three research questions were
addressed:b the first one dealt with the nature of any changes in language
pr'oﬁciency:that took place over the incubation period, the ‘'second one dealt with
. correlates 'of'language loss during the incubation period and considered
rnethodological issues relevant to-such an andlysis, and the third one- focused on
'the appllcabillty of a causaI model- of language acqursntron to an. extended
’ 's1tuat|on Subjects -for thrs investigation were’ enrolled in French as a second
" 'Ianguage_in-the régular school'program'and participated in three testing sessions
" (September-1986, December.'i98'6', September 1987). Measures of attitudes,

_ 'moti\}ation, IanQUage-anxiety, and Ianguage ap'titude were used for the analysis.

Results showed that students perceived S|gn|frcant losses in speaking,

reading, writing, ‘and understanding French 9 months after training ended.

students.
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Wntten production skills were also tound to decline significantly over the
9-month perlod though recognition skills dld not. Students attitudes toward the
second Ianguage community and toward the learning situation aIso declined -

slgnltlcantly, whlle their anxiety about uslng French |ncreased Few of the

- correlations of aptitude, attitude, motlvatlon or language anxiety wrth proficiency
change scores were significant, although'the correlations were substant|al and

_ stable from pretest to posttest.

Gardner and Maclntyre had two maln purposes for their 1991 ‘study, the

: major purpose belng to lnvestrgate the effects of |ntegrat|ve ‘and instrumental

motivation on the Iearnlng of French/Enghsh vocabulary, and the secondary one
being to assess the consequences of computer admlnlstratlon of the
Attitude/Motivation Test Battery (AMTB). Ninety-two introduotory psychology
students partioipated in this two-part study in order to fulfill a course requirement.
None of-the subjects had studied French since their senior year of high school.

In the first part, the subjects responded to items assessing. eight different

" attitudinal/motivational characteristics. “In the second pan, subjects- were given
‘six trials to leam 26° English/French word pairs using the anticipation method.

' Testing was done by computer. -

The. major results of this. study concemed the ‘effects of sltuatlon based
motivation (instrumental motivation) and individual-based motlvat|on (integrative

motivation) on the.learning of L2 material. Three dependent measures were: (a)

. achievement on each trial, (b) the mean time spent studying the pairs in each

trial, (c). the. mean time spent viewing the Engllsh words betore subjects

attempted to type them:in their French equivalent. The results demonstrated that

- both integrative . and- |nstrumental motivation. tacrhtated Iearnrng Both

integratively and instrumentally motivated students spent more time thinking
about the correct’ answer than those not so rnotivated suggesting that both
elements had-an* energrzrng effect. .Computer administration appeared not to _‘

detract trom the'interal conslstency rellabllrty of the subscales used.

Gardner, Day, and- Maclintyre (1992) examined the ettects of both
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integrative motivation and anxiety on’computerized vocabulary ‘acquisition using
a laboratory analog procedure as ‘a microcosm of second langiiage learning. By
videotaping. the sub|ects whlle Iearmng, the authors. attempted to induce anxiety
|n one group’ of sub;ects Forty n|ne mtroductory psychology students
partlclpated in thns expenment to meet course requlrements For the frrst part, |
sub]ects answered 88 randome presented leert ltems'to assess the|r levels of
|ntegrat|ve mot|vat|on anxrety in the second part sub|ects had s|x trlals to leam’
26 rare EngIrsh/French word palrs presented ona mlcrocomputer The computer
recorded the amount of tlme each subject spent vnewmg each EngI|sh stimulus
" word, their’ French response -and the amount of time they spent studylng the
English/French pair.. -~ . - - R

t

_ Subjects hlgher in mtegratlve motlvatlon showed superlor vocabuIary
acqunsmon and.tended to |n|ttate a translatlon more qunckly than d|d those lower
in |ntegrat|ve motlvatlon The anxrety man|puIat|on dld not appear to ‘influence
behavior durlng the Iearnrng tnals A second set of analyses revealed that
sub]ects with more pos|t|ve attltudes tended to respond more 'U|ckly and
consistently to the attitude items. The authors presented two almportant

e impiications for individuals.interested in L2-acqu|s|t|on based on the results The
first.one was.that the Jaboratory analog procedure couId be used profitably to
investigate.the Ianguage learning process. The second, one had to do with the
'relatlon among attltudes motlvatlon anxiety, and second Ianguage leaming that

" emerged It was found that anxiety and motlvatlon are opposite .ends of the
same dimension, there- being motivated, - confident students. and. anxious,

unmotivated students.
DISCUSSION
© Theoretical Framework oh~:‘Motivaiion.’ éonstcdct,..; ey

Groundlng motlvatlon research in a socral psychologlcal framework
Gardner’s work _powerfully brought mot|vat|onal issues to the attentlon of the L2

field. Since the time when Gardner and Lambert |dent|f|ed ‘two motivational
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orientations. (integrative and instrumental), much research on L2 learning

motivation has focused on integrative and instrumental motivation.

' However, Crookes and Schmidt (1991) argued vthat L2 learning
motivation studies had some limitations in t‘hat‘those motivational studies had
been ‘almost excluslvely social- psychoIoglcaI in approach and had’ failed to
d|st|ngU|sh between the concepts of attitude toward the target Ianguage culture
and motivation. Oxford & Shearin (1 994) proposed to think abouit other possible

k|nds of L2 Ieamnng mot|vat|on and their dlfferentlal |mportance

Three artncles (Crookes and Schm|dt 1991 Domyel 1994; Oxford and
Shearin, 1994) that expanded the base of knowledge about the motlvatlon to

learn another language have agreement on two points: (a) all three take, as a

startnng pornt the view that research conducted by Gardner and his assoc|ates

has overwhelmed and somehow limited th|nk|ng in this area; and (b) all three

artlcles discuss motnvatnonal concepts drawn from other research areas and

argue that a greater understand|ng of the motlvatlon to Iearn a second language

wnll result by cons|der|ng them

’ Tremblay'-and Gardner (1995), reacting to the above three studies,

" investigated the relation of ' many new motivation measures such as-persistence,

attention, goal specificity, and causal attributions to each other, to existing
measures of attitude -and motivation, and to indices of achievement. They
concluded that-the new motivational measures have added to our understanding

of motivation in Ianguage Jearning.
Components of Motivation

In terms_of the components of L2 learning motivation, there are- many

differences among researchers. ~Clement et.al: (1994) presented three

(»components of forelgn Ianguage classroom motivation: the integrative motive,
self confidence, and the cIassroom environment. Ely (1986) identified three

' types of mot|vat|on clusters - ‘A’ ‘B and ‘C’ - in the ‘study through the
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descriptive analysis. ‘A and B correspond to integrative and instrumental
motivation orientation, respectively, and C is ‘requirement motivation.” The
.tindings'indioateq the existence of two types of motivation clusters that indeed

bear a rese.mblance to integrative'and, instrumental orientations. .

In Dornyer (1990), tour components of motlvatlon were tound to
contrrbute to motrvatron in torergn Ianguage learning: an instrumental motivational
subsystem an |ntegrat|ve mot|vat|on subsystem a need for achrevement and
"attrlbutes ot past ‘failures. Dornyer (1994) later proposed three levels as -
components ot torelgn Ianguage learning motivation: the language IeveI the
learner leveI and the Iearn|ng situation level. The Iearnlng situation IeveI itself
has three. subcomponents course specmc teacher-specmc, and group specmc

motivational components

» The dlfferent presentatlons of the components of motivation among the

_ researchers are |n part attrlbutable to the dlfferent languages be|ng learned, the

dlfferent contexts ‘and the drfferent subjects Itis very |mportant that we conslder

' the s|tuat|onaI characterlstlcs (partrcularly the differences between foreign and

'second Ianguage settlngs) because students’ may have' different reasons for
Iearn|ng another Ianguage dependrng on the different learning situations (i.e.,

whether they are in an EFL or ESL learning context)
Rela_tlonshlp between_ Motivation and Language Achlevement

Regardless of ‘the types.of motlvatlon motivation facilitates Iearn|ng
""‘(Gardner and Maclntyre, 1991; Gardner et al.,, 1992). In Wen (1997),
"~ 'motivationial - factors ‘correlated significantly with desired learning outcomes.

'Oxford'et al. (1993) showethhat motivation was the best pre'dvicto_r, of Japanese
'Ianguage achievément. ‘- Motivational factors were successfully .discriminated
' b‘e‘t'weencontinuing'_and discontinuing students (Ramage, 1990). . In the light of
the results of'thé studies above,'it is difficult to deny that motivation is a very

_important factor in language learning achievement.
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PROBLEMS (OPEN ISSUES) AND SUGGESTIONS

First, there exists a lively debate over the use of self-reports in research
on affective states in language learning. .Much research on motivation has

exclusively relied upon self-report questionnaires and correlational studies. We

‘have to develop a research program that uses survey instruments along with

observational measures ethnographic work together with. action research and

mtrospective measures as weII as true expenmental studles Second there is no
agreement on the types of motivation (that |s, absence of a consensus on the

detlnition of L2 Ieaming motivation) Many motivational components have been

_verlfred by very little or no emplrlcal research |n the L2 freid ‘

Third, is it possible to :distingui'sh between integrati\'/e and instrumental

motivation and does the integrative/instrumental‘conceptuaIiZation capture the

. full spectrum of student motivation’7 A particular reason for language. study has

traditionally been either mtegrative or |nstrumental However there are many
reasons that do not neatIy fit the mstrumental and |ntegrat|ve spllt for example,
personal motivation achievement motivation assnmllative motivatlon ‘and so on.
Fourth, does motrvatlon cause successful Ianguage Iearnlng or vice versa?
Causal reiationships between motlvatron and Ianguage ‘success need to be
tested in a variety . of contexts and among drfferent groups and different

Ianguages

Fifth, how .can learners be motivated? In Dornyei‘(1994), a list of
strategies'tomotivate, language learners is»presented,hdrawing partly on the
author's own personal. experience and partly on findings in educational
psyChoIogy. research.” However, the, usefulness of these. strategies should be
based on empirical studies and results. Sixth, how:does L2 learning motivation
work in second vs. foreign.language: enwronments” The, questlon of whether

motivations differ between Iearners of- second and. foreign languages has been

repeatedly/ratsed in.recent years and is very. lmportant to address.
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EMERGING NEW MOTIVATIONAL THEMES

There are m.any,intereSting new r_esearoh topics-,that- have -__received
“attention during' the past iew years. Little research has been :done_ in.the past to )

, ’eonOre the relationship hetween the teacher’s. own level of motivation and the
’ stUden_ts’ Iea‘rni_ng'fcornmitment. “Recently, however, researchersvin-,-the L2 fieid
such as Pennington: (.t995)' and Doyle and Kim (1999) have. been ta(_:_kling this
and similar relationships. in an attempt to provide a firm foundation for future

research.

The reIationship between’ learning strategy use and student motivation
has been an issue of intérest in educatlonal psychology for over a decade In the
L2 tield, Schmidt Maclntyre and their colleagues initiated the’ systemat|c study of

" the interreIationshlp between motlvation and Iearning strategy usé in the mid-
1990s (Maclntyre and Noels 1996 Schmldt Boraie; and’ Kassabgy, 1996).
Burlding on these results Schmidt and Watanabe (2001) have recentIy further '

'|nvest|gated the toplc by obtaining data from coIIege students:’

‘ Motivation research-typicaIIy:'conceptuali_zes a ‘motive’~.as-,-a kind of _
‘inducement,’” that is, as a positiye'force whose strength, says Domyei,, ranges on
a cont_inuum from. zero ‘to: strong. However, very little- is usually -said aboot

- influences that have-a detrimental rather than a positive effect‘on motivation, that
is, which ‘de-energizes’ rather than boosts a person’s motivation. Reviewing the
few relevant L2 studies available demotivation is a saI|ent phenomenon inL2 -

Iearning (Domyei 2001)

Frorn a pra'cticing teacher’s. point of view, the most pressing question

* related to motivation is.not what motivation is but rather how it can be increased.

Very: little _work:has* been -done. in the L2 field to. devise and test ‘motivational

: - gtrategies: systematically. .The only published empirical study on motivational
" strategies in the L2 field is a teacher survey that Dorneyi and Csizer (1998) .

gonduoted for 200 teachers to rate the importance of a set of 51 strategies and to

estimate how often they used the strategies in their own practice. Ten strategies
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that teachers considered most important from a motivational point of view were

‘as follows: (a) set a personal example with your own behavior, (b) create a

pleasant, relaxed atmosphere in the classroom, (c) present the tasks properly,
(d) develop a good relationship with the learners, (e) increase the learners’
linguistic self-confidence, (f) make the language classes.interesting, (9) promote
learner autonomy, (h)'personallze. the leaming process, (i).increase the learners’

goal-orientedness, and (j) familiarize learners with the target Ianguage culture.
SOME IMPLICATIONS FOR FURTHER STUDY

. As pointed out in Gardner and Trernblay (1994) though disagreement
arises when trying to capture the essence of the motivation construct, there
seems to be a general agreement among motnvatlon researchers (Crookes and
Schmidt, 1991; Dornyei, 1994 Oxford and Shearin, 1994) that motlvatlon plays a

major roIe in .second. language learnlng Researchers dlsagree strongly on

~virtually everything concernlng the concept ‘motivation,’ and there are also some.

serious doubts as to whether motlvatlon is nothing more than an obsolete
umbrella term used for a wide range. of variables that have little to do with each
other. Perhaps the only thing about motivation most researchers would agree on
is that it concerns the. direction and magnitude of human: behavior. That is,
motivation is responsible for:(a) why people. decide to do something, (b) how long
they are-willing to sustain the activity, and (c) how hard they are going-to pursue

it.

Some features of ‘motivation’ that pose a challenge to researchers are’
the following. First, motivation is abstract and not directly observable ‘Motivation
is -an "abstract term. that refers to various mental processes and states. |t is
therefore not’ subject to direct observation but must be inferred. from some
indirect indicator, such- as the ;,individual’s_-self-report.accounts, ‘overt behaviors,
or-physiological responses. - This means.that there are no objective.measures of
motivation. All the motivation indices used in-research studies.are .inherently
subjective, and one of the-most difficuit tasks of the motivation research is to

keep this level of subjectivity to a minimum.
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Second motlvatlon is a muIt| faceted concept that cannot be represented
by means’ of s|mpIe measures Ilke the results of a few" questionnaire items.
'Researchers need to. bear th|s in mind’ when conceptuaIrzrng ‘and” assessrng
motrvatlon varrables and they should also be aware of the fact that the specmc

motlvatlon measure or concept they are tocusrng onis likely to represent onIy a

h segment ot a more '| cate psychologrcal construct

‘ 'Third:"motiva'tiOn is inconstant. Motivation‘is_notstable ‘but.changes
'dynamrcallywover trme dt is-therefore“ questionable.:how, accurately a- one- -time
exam|nat|on (e. g the administration. ot a:questionnaire-at a- s|ngIe point in trme).
can represent the mo_trvatronal basls. of aprolonged behavroral sequence such as -
L2 learning. Even though the unobservat)le' muItitaceted”‘and‘ 'dynamically
_changing nature ot motrvatron makes |ts study admrttedly complicated, there are
.a var|ety of research methodologrcal tools at our d|sposaI to help us with our

enq_uw_resﬂ_and to avold pitfalls.

3 Traditionally,"';Léi'motivatfon' research has extensively-used various rating

- scaIes developed tor the measurement ot attrtudes . Data obtalned by such
scales. have been typ|caIIy processed by means ot |nterent|al statistical .
procedures such, as correIatron or tactor anaIys|s As a frrst step toward future
motivation research qualltatlve approaches have to compIement trad|t|onal
quantrtatrve research methodoIogles Interpretrve technlques such as in-depth
interviews or case studres are |n many ways better sunted to eprore the internal
dynamics of the |ntrrcate and mu|t|IeveI construct ot student mot|vat|on than
quantitative methods. And the r|chness ot qualrtatlve data may aIso provrde new

" -slants.on ‘old:questions.::Therefore, "in:order to-better understand the complex
“‘mental*processes. involved.in second Ianguage acquisition, a_combining of

e "‘qu"alitatiVe and quantitative approaches- should be consi_de,red_.__!.-

For a.more comprehens|ve theory ot L2 motlvatron the toIIowrng issues
. shouId be addressed (a) conscmusness vs unconscmusness (d|st|ngu|sh|ng

jconscrous Vs, unconsc|ous |nt|uences on human Ianguage Iearnrng behavror) (b)
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cognition' vs. affect (explaining ina unified-framework both the cognitive and the

aflectlve/emotlonal rnfluences on human Ianguage Iearn|ng behavror) (c)
reduction vs. comprehens:veness (mapplng the vast array of potent|aI influences
on human . Ianguage Iearn|ng behavior onto smaller, theoretlcally driven
constructs), (d) paraIIeI multlpllcny (accountlng for the mterplay ol multrple
parallel |nfluences on human Ianguage leamlng behavror) (e) conlext (epra|n|ng
the interrelationship of the individual organism, the |nd|V|duaIs immediate
environment and the broader socro-cultural context), and (f) time (accounting for -

the d|achron|c ‘nature of mot|vat|on =:that ‘is, conceptualizing-a- motivation

' construct with a prominent temporal axis).

'CONCLUSION

Second Ianguage Iearmng is a- complex ‘process in which mot|vat|on
appears to play a major role. A fuIIy artlculated model of L2°learning motivation
still has not been presented because such a model would demand further debate

and development among manyexperts and scholars.

As mentloned before Crookes & Schmrdt (1991) Dornyel (1994) and .

' Oxford & Shearln (1994) suggest that research concerned with motivation in

‘ second Ianguage acqursltlon would beneflt from a cons|derat|on ot mot|vat|ona|

constructs from other research areas They also discuss”a number of
motlvatlonal theor|es and concepts from the psychologlcal literature-and started
an expanded modeI that enhances and’ enIarges the current L2 leaming

motrvatlon theory in farrly useful ways

RUSt o
However, none of them-p_resent*.e'mpirlcal evidence thatvsupportsl the
validity of those concepts as important' components of L2 learning. Therefore, a

more comprehensrve and: comp|ete theory of L2 Iearnlng motivation should be

. based on and supported by systematlc emp|r|caI studies as well as theoretlcal

development And s|tuat|onaI charactenstlcs the forelgn language Iearn|ng VvS.
second language learnmg sett|ng ; should also be cons|dered because

components of motrvatron and the use of language learning strategles can be

23 BEST COPY AVAILABLE



' . . 99
Motivation in the ESL/EFL Classroom

" “different depending on different Iearninglslituétion.. For the benefit of L2 learners,
" the development of a complete model through Wide-ranging discussion, debate,
and modification should be considered a very important and urgent work.
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