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fEACHEt?S STUDYING ABROAD: AN. ANALYSIS OF CHANGES IN LINGUISTIC
AND CULTURAL KNOWLEDGE, ATTITUDES TOWARD THE SPANISH CULTURE

" AND THE EFFECTS OF ETHNOGRAPHIC INTI ERVIEWS

GREG THOMPSON Umversnty of Arizona

This paper was presented at the 2002 TEXFLEC Conference )
The purpose of this study is to determlne Imgurstrc cuIturaI and att/tud/nal
changes in public school teachers during t/me spent in a study abroad sett/ng
and the effect of conductlng of ethnograph/c Interwews on those changes This
study also looked at some of the problems that teachers experience whlle
studying abroad and. offers suggestlons on how to lmprove the study abroad
- experience for teachers.
This study analyzes the effect of study abroad and ethnographic interviews on
participants’ linguistic, cultural, and attitudinal changes, participants were given a

series of pre- and posttests to deten'nlne these changes

The data revealed that partrcrpants made marked galns /n speaklng ablIIty and.

listening comprehension.of Spanlsh AnaIys/s of data showed that the majonty
-of the participants made garns /n the other Ianguage modalrt/es as weII
Statistically significant gains were made in cultural knowledge ~ The
heterogeneity of the group in relation to exper/ence with the language, teaching,
age, and previous time spent abroad made it difficult to flnd s/gn/flcant results. In
the post-study abroad survey, participants found that the ethnographic Interylews
were very benefioiat in the acquisition of cultural knowledge, Iinguistic skills, and

in improving attitudes toward the target culture.

:I'N:fF'IbDUCTION

o
i

Many umversmes offer study abroad programs for their undergraduate students

who are majoring in foreign Ianguages or other curricular areas in which foreign study is

consndered relevant Such study abroad programs are often the focus of research efforts

to determme the beneflts to their participants. In addition to these research studies, there:
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is a growing body of research directed at participants in study abroad programs who are
language teachers themselves (Rissel, 1995; Mcintyre, 1975; Loew, 1980; Kalivoda,
1987). Many of these teachers are interested in taking advantage of the potential for

professional developmeni that such programs provide (Kalivoda, 1987).

. There is evidence that teachers improve in many facets from their study abroad
experience and are able to gain knowledge culturally, linguistically, and depending on the
type of program, pedagogically (Rissel, 1995). The experience of teachers may also vary
depending on a variety of factors such as their own previous language experience, their
overall Imgunstnc ability prior to the program, and their understanding of and experience
with the -foreign cuiture. Many schools support the educators and provide grants and
othei monies to help fund such programs, but the question continues to surface
regarding ways to measure and to ensure that significant benefits accrue to participants

and their sponsors. !

PREVIOUS RESEARCH

The field of study abroad has grown dramatically in the past'twenfy years, and
much research has gone into this field (Ferguson 1995). Many studies have been done
to measure the ||ngU|st|c gains of teachers who spent time studying abroad. One such
study was conducted wnth a group of twenty-five language teachers who spent five weeks
in Mexico. At the end of the five weeks, they were tested to see what linguistic changes
they had experienced during their time abroad. According to Rissel (1995), the teachers
studied showed measurable gains in the four basic language modalities (listening,
reading, wrmng, and speaking). All of the language teachers in the study increased their
proflciency in these four areas, except for one whose scores decreased. Although this
study was very detailed in its analysis of the linguistic gains, it did not attempt to measure
some of the mmgatlng factors as to the why certain teachers progressed more than
others. This study also failed to look at any attitudinal changes or cultural galns that

teachers may have experienced.

. One method with which culture can be examined is through the use of the
ethnographic interview. Brecht (1995) pointed out, in a study involving the use of

ethnographic interviews, the importance of using these interviews in the language

3 BEST COPY AVAILABLE



Teachers Studying Abroad 55

learning process, but failed to present any statistics. as to how this technique has
functioned with those in a study abroad program. He has simply designated this area as

one in which further research is needed.

In-a poll conducted among secondary school teachers (Kalivoda, 1987),
educators responded to a questionnaire in which they were asked to rate which aspects
“of -foreign Ianguage'learning they perceived as having the greatest value in their
professional development in overseas. instruction. Eighty-four percent of the teachers
stated that oral proficiency was “of absolute importance” (p. 182) Rated aImost as hrgh
was knowIedge of culture, referrlng to culture in the anthropoIoglcaI sense (p 182) The
Ieast valued skills for an overseas program among the teachers were. those of literature
and wr|t|ng Nevertheless, in a study of twenty different institutions offering study abroad
programs des|gned for teachers 34 percent of the courses were literature courses, and
fewer than 16 percent of the courses had anythlng to do with the development of oral

proflclency or the study of culture (p 183)

Phllllps (1991) states that the expectatlons regard|ng teachers proflcrency have
|ncreased wrth the advent of performance outcomes She states “Today [ standards

. anng with the smalI world’ phenomenon mean that teachers often must prove to
students parents, and the commun|ty that their second Ianguage is strong enough to
handle contemporary media, both aural and written, and to |nteract successfully wrth

native speakers here and abroad” (p. 1).

Lange (1999) stated that culture is too often a. superflcral aspect of Ianguage
Iearn|ng programs (p. 58) and suggested that the ethnographlc interview is a way in
whlch cuIture may be effectlvely used with language instruction. Hill (1972) looked at
teachers in. Ontarro Canada who ‘went abroad and ‘studied in Germany. This study
abroad program focused on communlty contact rather than classroom activities. Upon
Iooklng at the value of such instruction, Hill found “There is a need in Ontario for foreign
Ianguage teachers to freshen their facility in conversat|on and at the same time acquure

lnformatlon ofa generaI and cultural nature for practlcal use in the classroom” (p. 125). :

Allen (2000) claimed that one of the reasons teachers often cite for their

discomfort with the integration of language and culture is their lack of experience abroad
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and their lack of “deep understanding” of the culture beyond that of.specific facts. Allen
evaluated the use of ethnographic interviews with a group of students in the United

States, but did not consider how this would function in a study abroad context.

Another area of concern is that of what happens to teachers while they are
abroad that may adversely or positively influence their attitude toward the target culture.
Studies have shown that factors such as: culture shock and homesickness negatively
affect study abroad participants’ attitudes (Wilkinson; 2000; Davies, 1989).

RESEARCH QUESTIONS

The aforementioned studies dealt with varying aspects of study abroad programs
but failed to take into account the effect of the reIat|onsh|ps between cuIturaI knowledge
attitude toward the.target culture, and linguistic ablhty The purpose of thls study is not to
measure linguistic ability alone, nor only the cultural knowledge gains and |ncreases in
the attitude toward the target culture, but rather to analyze these three dmerent facets
together with a group of teachers. The focus of this research is to answer the followmg
questions: (a) What effect does study abroad have on the participants’ linguistic ‘abilities,
cuIturaI knowledge and attitude toward the target culture? (b) What factors influence
teachers amtudes dur|ng their time abroad? (c) What effect does the use of ethnographic
interviews have on teachers’ attitudes toward the target cuiture, linguistic abilities, and

cultural knowledge?
PROCEDURES AND DESIGN OF STUDY

All tests selected for this thesis had been prevrously piloted by other researchers
and institutions. The cultural questlonnalre was piloted at Bngham Young Unlversrty in
Winter Semester. 2000 and subsequently used in a separate research |nvest|gat|on' '
concerning study abroad. The Oral Testing Software (OTS) Placement Exam for
_Advanced Speakers of Spanish (PEASS), Computerized Language Instructlon and
Practice_Software (CLIPS) Test, and the Spanish Computer Adaptlve Placement Exam
(S-CAPE) were all extensrvely tested at Brigham Young Unlversrty and are present|y

used in many universities and schools in the United States of America.
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Participants -

Pafticipants in this study were.eightee‘n certified ‘élemeitary ‘and secondary
school teachers. They consisted of five male teachers and th|rteen female partlcrpants
Of the erghteen partrcipants, all had been born in the Unrted States ‘except two one from
Ecuador and the other from Guatemala. The amount of experience abroad in a Spanish-
speaking'country included five participants with no experience abroad,. four who had
spent from one to four weeks abroad; one who had spent from one to six months abroad,
six who had spent more.than two years abroad in a-Spanish-speaking country, and two
native-born speakers of Spanish. Four-of the participants ranged in-age from elghteen to
tWenty'-eight,_six between :the .a'ges.ol twenty-nine and thirty-eight, three between the

" ages ‘of thirty-nine and'lorty-eight, and five between the ages:of forty-nine and fifty-eight.
Teaching experience. consisted of four lirst-year'teachers, six. teachers with between two
and five years: of experience,:three teachers with between six and. ten years of

-experience, three teachers with between eleven and twenty years ol.experience, and two
'teachersiwith more -than twenty years of: experience.. It is important to note that the
participants:constituted a very heterogeneous group due to-different. experience, both in
the'teacning:lield experience, experience abroad, and ability in the target language which

" caused some. difficulty in showing- statistically measurable differences in the pre- and

" posttests.
INSTRUMENTATION

'Seyeral instruments were used to measure participants linguistic ability; cultural
knowledge and* attltude toward the target culture. A cultural guestionnaire was used to

' measure the partrcrpants cultural knowledge and attitudes. The cultural questronnarre
conslsted ol seventy -three “True/False/l Don’t Know” questions’ pertaining to cultural
knowledge about the- people and customs of Spain. The'questionnaire also' consisted of
a erert-type scale a modified Bogardus social distance scale, and a semantic differential

. scale The erert type scale measured participants’ responses to'a series of statements
on a scale rangrng ‘from “1 strongly disagree” to “6=strongly agree.” The Bogardus

' socral drstance scale consists of a relatively small set of homogenous itéms that are
g unrdrm_ensronal. The rtems are arranged in an inherently progressive order. This scale is

a social distance scale that measures with what proximity one would allow a person from
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a different culture to enter into different social and personal areas of one’s life with the
furthest being a visitor to-one’s own country and the closest being that of marriage to a
person from the. target country A semantnc differential scale requires respondents to
chose between to polar opposnte adjectlves such as snmple vs. complex to measure

their impressions of the target group...

"~ The Oral "Testing Software (OTS) was. used to- measure each participant's
'speaking ability. The OTS was first developed to test airline flight attendants’ speaking
abilities for a Flight Attendant Certification Program.- It has subsequently been used in
language’ training programs: at-various institutions. The participants were tested in a
computer lab before leaving'for-and again upon returning from Spain. The OTS recorded
the partlclpants responses to a series of interview situations that included: -aural -and
visual prompts These résponses were later analyzed accordlng to the Oral Proficiency
‘Interview (OPIl) scale used by the American Council for the Teachlng of Foreign

‘ Languages (ACTFL) and-by. the Meredith Scale (Meredlth 1990, pp. '288-296).. The
Meredith* Scale divides’each: level of the ACTFL scale into three parts and proceeds
' loganthmlcally from one to' 6400 The Meredith Scale:is designed to reflect the: |nverted
pyramld oftén associated: wrth the OPI where novice speakers can make gains |n a short
penod of time, whereas more: advanced speakers proceed from level to level at a slower '

rate. These tests were evaluated by a formerly certified ACTFL evaluator.

The participants also took the Spanish Computer Adaptive Placement Exam (S-
CAPE) Thls test is used to place examlnees in appropriate Spannsh cIasses at Brigham
Young University and at other universities. After completing the test, _examlnees receive
a score.that corresponds to clasSes in'which they should enroll. This computer test
focuses on the.examinees’ abilities. in reading, knowIedge of vocabulary, and grammar
As the examinee proceéeds and answers a questjon, the computer bases the dllﬂculty of
the next question:on the correctness of.the answer, to, the prevnous one, thus adaptlng to

- each examinee’s ab|I|ty .For. example if-the examlnee responds |ncorrectly, an easrer

. .. question is. given. lf the examinee responds correctly, a more drlflcult questlon is glven

This continues. until the level is found at which the examlnee can successfully functron it
is 'important to note that thls test is used to measure general knowledge and does not test

. oral or aural ability of students. . .|
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The Computerized Language Instruction and . Practice Software: (CLIPS)
diagnostic test .is used to test all of the major areas-in- Spanish- grammar. . This test is
used at Brigham Young University to heIp-Ianguage«Iearners-who want to~ improv_e__in
areas of grammar and determine where they are deficient. In addition to the evaluation
instrument, CLIPS provides over 240 different segments in:which Ianguage learners can
work on different grammar pornts The segments are based on the grammar- elements of
nouns, pronouns, modifiers, and verbs. A unit-of mlsceIIaneous Spanrsh grammar,
spelling, and wnting points is also included in the program This test looks at reading and
wrrting in relation to Spanish grammar and knowIedge of vocabulary, and does not test
students abilities in speaking and Iistenrng The results of the test are cIassmed as

passed deficient, or very defrclent

The Placement Exam for Advanced Speakers of Spanlsh (PEASS) was also
given to the part|c|pants This test is designed to pIace advanced speakers of Spanlsh
into proper university classes. This test consists of three sectlons: one on I|sten|ng.4
where the participants listen. to several- questions.and answer according. to,ﬁ-tn.eir
knowledge, another to measure reading, and a third to:assess the participants’

knowledge of Spanish grammar. This test does not rneasure students' speaking ability.

A post study abroad survey was g|ven to the participants It was conducted to
.measure the part|c|pants impressions of the effects of ethnographic |ntervrews on their

attitudes and cultural and linguistic knowledge.

A variety of tests of the participants’ linguistic abilities were administered to

increase the validity of the results.through the use of multiple.tests whose reliability had
~already- been established. Though the aforementioned,»;tests:have been piloted and:
‘tested repeatedly, they were not designed specifically for teachers. However, the age or
~profession of those taking the tests should not change or negatively affect the resuIts of

the tests, since they were designed for all second language learners.
PROCEDURES
Participants were given forms to relate their experience with each of the ten
ethnographic interviews that they were to conduct in Spain. Thev were also given a

three-page summary written by the researcher on information found in Spradley’s (1979)
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book The ethnographic interview and a copy of one ethnographic interview that Spradiey
conducted and had written up in his book. On the back of each' ethnographic. interview
summary was a series of questions relating to the emotions and feelings of.the
participants vvho were conducting~the interviews.. These - questions were written to
determine whether any - other factors were influencing the’ participants' attitudes,
emotions, or overall well-being at the times of the ethnographic interviews, and also to-
assess how the mtervnewers felt after each interview. The pre--and post- tests were taken

on the campus of Brigham Young University.
DATA ANALYSIS

Baslc descriptive’ statistics will be presented to determlne what changes occur |n
the participants’ linguistic and cultural abilities. A comparison of the pretest and the

posttest scores will be analyzed uslng a2- sample t-test fo measure srgnmcance

RESULTS

‘What Effect Does Study Abroad Have on the Participants’ Linguistlc Abilities,
Cultural Knowledge, and Attitude Toward the Target Culture?

Reading, Vocabulary, and Grammar

Reading, vocabulary, and grammar were measured with several |nstruments
The following charts analyze the data for: (1) reading, |nclud|ng vocabulary and grammar,
as measured by the S-CAPE, (2) listening as measured by the PEASS listening test, (3)
cultural knowledge as measured by a cultural questionnaire, (4) Attitudes toward the
target culture as measured-by the Likert-type, Bogardus, and semantic differential scales.
The results for reading, including vocabulary and grammar, as measured by the CLIPS
diagnostic test, grammar and' vocabulary as measured by the PEASS grammar. test,
reading and’ vocabulary as measured by the PEASS reading test, and speaklng as
measured by the OTS are not given because their the significance of their results. was
greater than p = .05. Slgnlflcant results for this study must have a p-value of s 05

\
however; some results that approach significance are also given.
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Reading, vocabulary, and grammar as-measured by the S-CAPE.

Table 1 shows that 14, or 78% of the 18 pamc1pants took the Spanish Computer
Adaptive Placemenl* Exam (S- CAPE) as a pre- and posttest. "As seen in Table 1, the
mean of the pretest was 664.87 with a standard deviation of 163.6. The mean of the
posttest was 747.93 wnth,a standard_ deviation of 171.01. A t-test comparing the pre-and
posttest means shc;vo‘/ed no statistically significant difference (p=.089). Four of the 14
participants’ scores declined in the posttest and.one remained the same and because the
S-CAPE was designed to discriminate between first- and second -year unlversnty
students. Above a score of 500 on the S-CAPE, the computer. classifies all of the scores
together. The test was designed to' measure novice and intermediate speakers-of the
language. This test:was used to measure those participants who were in.the noVide and
intermediate ranges. All of the barticipants who scored under 500 on the pretest showed
gains on the posttest. The smallesf decline was two, while the greatest decline from the
pretest to the post test was -117. The greatest gain was 318. The high score oh the
pretest was 861 and the high score on the posttest was 952. The low sc;oré on the

pretest was 310 and on the posttest it was 320.

" Table 1 Descriptive Statistics for Reading Including Grammar and Vocabulary as-

v'Méasdred by the Spa'nish Cbmputer Adaptive Placement Exam (S-CAPE)

No.of . Mean Standard Low High
Subjects Deviation Score ' Score
" Pre-test 15° 664.87 -~ 163.6: - 310 861
Posttest 15  747.93 171.01 320 952

Listening as measured by the PEASS listening test

Table '2 shows that 12, or 67% of the 18 participanté, took both the listening pre-

and posttests. The maximum score possible was 40. The mean score on the pretest
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was 32.33 with a standard deviation of 4.16. As seen in Table 2, the mean score on the
posttest was 34.92 with a standard deviation of 2.81. A t-test comparing the pre- and
posttest means showed no statlstlcaHy SIgmflcant dlfference (p=.089). Of the 12
participants who responded nine showed positive gains and three declined. The

" maximum gain was nme and the maximum decline was minus three.

Table 2 DescripfiVe Siatistics'for'Listening' as Measured by Placement Exam for

Advanced Speakers of Spanish (PEASS) Listening Resuits

Number ef -Mean . Standard Low Score - High -

Participants =~ - . Deviation ) Score.
Pre-test 12 3233 416 26 39
Posttest 12 3492 ° 281 31 38

Cufltural knowledge as measured by a cultural questionnaire

Table 3 shows that 10, or 56% of the 18 participants, took both the pre- and
posttests. The maximum possible score was 73. As seen in Table 3, the mean score on
the pretest was 39.50 with a standard deviation of 14.07. The mean score on the posttest-
was 51.90 with a standard deviation of 9.36. A t-test comparing the pre- and posttest
means showed a statistically significant difference (p=.032). Of the 10 participants who
responded, nine showed positive gains and one declined. The maximum gain was +32
‘and the maximum decline was two. The low score on the pretest was 16 and. 32 on, ihe

posttest. The high score on the pretest was 59 and 61 on the posttest.
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Table 3'Deso'r_iptive'Statistiés‘_-for:.'Cultural Knowledge -as Measured by the Cultural

Questionnaire .
o Numberof | :Meanb'_ ‘ :'Standard ' Low ° High
‘Pan;otoants o IDe_\v/iLation_ Score ‘ Soore
Pretest 'Rb"’ © aeso iaor . s
Posttest = "t - 10"‘ ©--5190 . 936 . . - .32 61

_ Attltudes toward target culture as'medsured by the Bogardus scale questionnaire.

| Table 4 shows that 10 or 56% of the 18 partrcrpants “took: both the pre- “and
posttests. The maximum score possible was 9. As seen in Table 4, the mean score 6n
the pretest" was 8.20' with a standard deviation of 1.14. The mean score on the posttest
-was 8.90 .with .,a_astandard-devi.ation,‘ otr_ 316. A t-test .oornparing the pre- and posttest
means showed no statistically significant difference (p=.09). Of the 10 oarticipants who

-_responded four showed posltrve garns and s|x remained the same. The maximum garn

‘\‘I\'Ials three The Iow score on the pretest was SIX and elght on the' posttest The hrgh-

score on the pretest was 9 and 9 on the posttest

T abl’e'"4'- Descriptive Statistics of Attitude .toward Target' Culture- as Measured by the

Bogardus Scale Questionnaire .

N Number of Mea'n' " Standard Low  High
g PartIClpants Deviation *  Score  Score
10 820 1180 T e g
Posttest 10 890 316 8 9 -
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What Factors infiuenced Participants’ Attitudes.during Their Time Abroad?

Each of the ethnographrc interview questions was answered by the partrcrpants
(the school teachers studylng abroad) to ascertain the factors that lntluenced their
aftitudes during their time’ abroad. Of the 18 teachers, 10, or 56%, responded to the
question one or more times as the question appeared in each interview. The ten
participants who responded completed between three ,and eleven interviews. Several
comments were made regarding both positive and negative experiences abroad. Some
of the factors influencing negatively the_study abroad experience were problems with
fatigue, jet lag, homesickness, getting along with those. in the group, traveling, language
difficulties, weather,‘sickness,»- and service: Some of the factors influencing the study
‘abroad experience positively were food, -meeting new people,. nightlife, the_other'
teachers, the Brigham Young University professors; not speaking E}ng{lvish, and learning

new intorrnation.

‘What Effect Does the Use of Ethnographic interviews Have on Teachers’ Attitudes
and Linguistic Ablilties? R '

Atter retumrng from Sparn the partrcrpants were given a survey regardrng the
eftect of conducting ethnographlc |nterV|ews They were asked to ‘respond to three .
questrons. (1) How do you feel that dorng the ethnographrc mtervnews affected your
attitude toward the target culture?, (2) How do you feel that doing the ethnographic
interviews affected your knowledge of the target culture?, and (3) How do you, feel th_at

dorng the ethnographic interviews affected your knowledge of the language?

Table 5 shows that 12, or 67% of 18 responded to aII three questlons As seen in
Table 5, the mean ot question one regardlng the effect on attltude toward the target ,
culture was 6.58 wrth a standard devratron of 1.89. The mean of questron two regarding
the effect on culture knowledge was 8.67 with a standard deviation of .99, The mean of
question three regarding the effect on linguistic abrhty was 7.12 with a standard deviation
of 1.79.
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‘Table 5 Descriptive Statistics for P0st-'—StudysAhroad Survey on the Effect of .

the Ethnographic Interviews

Number. of : : Mean" Standard Deviation
Participants = - '
Effecton attitude .. 12 ess . .18
toward target culture
.. Etfect on cultural knowledge - c.12 .. 867 ... . . 099 .
 Effect on linguistic ability Sz T raz e e

FINDINGS AND CONCLUSIONS

' What Effect Does Study Abroad Have on the PartIprants LInguIstIc Abihtles,
) CuIturaI Knowiedge, and AttItude Toward the Target Cuiture’ T

This. section.will explain. the results of the drtferent tests that the part|c1pants took
before and after going abroad.. It will also olfer an mterpretatlon of the dltferent scores of

the partrcrpants and factors that mlght have |nfluenced those, results

Reading, grammar, and vocabulary

Reading, grammar, and vocabulary skills were measured by the Placement Exam--
for Advanced Speakers of Spanlsh (PEASS) Span/sh Computer Adapt/ve Placement
...Exam (S-CAPE), and.the Computerized Language lnstruct/on and Pract/ce Software '
- (CLIPS) diagnostic.test. The majority of. the partlcrpants experlenced posrtuve garns on
- -the -PEASS -and CLIPS. tests,. Some .declined on the posttests due to a varlety of tactors
such as tossilization, regressron toward the mean, test deviation, etc. The classes taken
_in Spam were not grammar classes . The classes that \rvere offered dealt vl/ith
pedag_ogrcal |ssues and not lrngurstrc development The teachers improvement on the
CLIPS diagnostic test and the PEASS tests could be seen as an ancillary result of
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interacting with the people and spending five-weeks in Spain. The-short time spent in
Spain also complicated the measuring of significant changes. Most of the |nstruments
used to measure, linguistic changes noted some small- changes but they were not
statistically s|gn|t|cant This. I|ngunst|c ga|n may also be looked at as the recuperatron of
abilities that have experienced attrition to some degree. in the case of these teachers
many had studied extensively in-the unrversrty setting and had ach|eved a degree .of
linguistic proficiency that they were able to. refresh through exposure’ to authentlc
language and native speakers Another factor influencing the results of the tests was the
heterogeneity of the partncrpants The participants varied greatly in age, expenence time
abroad, etc. This diversity may have y|eIded overaII results that were' not stat|st|caIIy"
significant, even though when analyzed on an individual pasrs, many partrcrpants

experienced significant gains.

Reading, grammar, and vocabulary sl\tills, as measured by the S-CAPE test did
not improve significantly, p=.089. Four participants’ scores. declined -on_the 'posttest
This, more than Ilkely, was due to the tact that the test was deslgned to g|ve generaI
guidelines for pIacement |n tlrst- and second year unlverslty classes Thls test showed
that those at a lower level all |mproved on their posttest Most of the part|c|pants were
aIready"beyond this level of proflclency. The participants who scored above a score of
500 on the S-CAPE would fluctuate greatly because the test was not designed to

distinguish among those at a more advanced level.

Listening

The participants showed salient gains on the listening portion of the’ PEASS test.
Making marked gains in Ilstenlng ability during the study abroad experience reinforces
the lmportance of |nteract|ng with the ‘target culture and listening'to- authent|c speech
'When a Iower seven part|c|pants scores were analyzed using the ttest,. they showed
srgnmcant garns (p= 01) Th|s may reflect a’certain degree of- homogenerty among ‘the

less advanced partlcnpants

The ethnographlc |ntervrews provrded the partlcrpants hours of exposure to

natrve speech in a conversatlonal semng Though teachers can hear authentlc speech at
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home on international channels and through the use of the Internet, in Spain they were
forced to listen to and interact with the people when involved. in an interview. situation.

This participation makes it less of a passive skill and more of an active skill.

Speaking

The oral ability of the. oanicipents,was meesured thing.the Q@L[es_tmg_ﬁgﬁwm
(OTS). The majority of the teachers.improved dram‘atically‘ ih their oral ability.. Several
teachers showed-two level gains on the -ACTFL scale. It should be. noted that these
types of gains -are not typical of spending five-weeks- abroad, but rather a.result of
language refreshing. Many teachers had'spent two years in-a Spanish-speaking country,
These participants had-achieved-e certain level of proficiency, but due to years -of
“exposure only to first- and second-year: students, a certain degree of language attrition
occurred. When these teachers went abroad, they had.the. opportunity .to. raise their
proficiency back to the level that they had once achieved. This idea reinforces the
importance of going abroad,:not only to learn new_skills but also to refresh knowledge

that has been forgotten due to lack of use.

The ethnographlc mtervuews also provuded partncnpants with the opportunlty to
‘spend extensive time speakmg wuth natlves This helped them produce speech® that
could be understood by natives unaccustomed to the speech of non-natives. Some of
the teachers who showed little or no improvement in speaking were teachers who-had
'iust graduated from the university where they had been involved in classes in Spanish,

studying grammar, and practicing _$banish with university colleagues on'a regular basis. -

‘,Cultu‘r’a/r knowledge

o The cultural questlonnalre that was used to measure cultural knowledge showed
a sagnlflcant dxfference between the’ pre- and posttest results ' (p=. 039). “All ‘of ‘the
\teachers showed lmprovement 'in cultural knowledge ‘except one. The teachers who

|mproved the most were those who scored the lowest on the pretest. Whether or-not the

partncupants were born in the Unlted States or in a Latin-American country did not
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influence the results of the cultural questronnarre since some of the greatest-gains were
made by those bom in Latin America. The participant whose posttest score declined had
been in Spain before and had some-knowledge of the Spanish culture and people, thus
scoring relatively h|gh on the pretest. However, two days into the program, this
participant moved into a hotel instead of staying in the living arrangements. made for all
the participants which was- to stay with older Spanish widows. This participant also '
refused to-eat the food that.was provided as-part of the program.but preferred to eat-at
Amer|can restaurants that' were located in. different parts of Spain where the Summer
Institute patticipants visited. Additionally, th|s participant-completed. onIy three of. the
‘ethnographic interviews, and those three forms were incomplete.. It appears as though
these factors caused that this participant, who had some knowledge from a previous visit,
became unsure of the knowledge that had been achired before, and, therefore, his
posttest results were lower. This is evidence of possible negative effects of isolation trom

" the targét culture and people’ while participating in a study abroad program.. .

Amtudmal changes

~ Attitudinat changes were measured by three dlfferent scales L|kert type
Bogardus, and semantic differential. The Likert- type scaIe reflected some marked
changes in attitude that the. part|c|pants experlenced wh|Ie studying abroad Many
participants had quite positive attitudes toward Spain and the Spanlsh people before and .
after their time abroad. _Ali of the participants showed gains that ranged from one to
fifteen on the posttest, where the maximum score poss|bIe was 66. Itis notabIe that one
participant who showed the greatest gain, +14 was one who had spent two years in
Spain as a missionary. Apparently, this partlclpant developed some ideas about the
Spanish people that may have aﬂected his attitude due to experiences as a missionary,
and these ideas were, changed during the, study abroad program The experlence of this
_participant as a mlsslonary may have resulted from ||m|ted contact wrth certa|n peopIe in
situations where he was. proselytnng However be|ng a partlclpant m an academnc
_program, rather than a missionary, aIIowed different reIatlonshnps to form with the peopIe
He stated in the ethnographlc interviews that he was able to become |nvoIved wnth the

young people in Spain by gomg to dances and interviewing people of h|s own age The
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ethnographic'interviéws: also-allowed participants:to meet with a variety of people from

the target culture and interact on a one-to-one basis.

The. Bogardus scale questionnaireshowed that the majority' of those who took
the survey showed littie: or no: change in this'scale.. It was based on a nine- point: scaIe
which’is fairly narrow: One notabIe change was-that of a three- pornt increase which was
from a native from Latin Amerlca Thls may have resuited from preconceptions about the
culture and then finding out through personaI experience, what the target cuIture and
peopIe are reaIIy like. Another gain, 42, was shown for the same partlclpant who‘
mcreased 14 'on the leert-type §cale mentnoned above lndlcatlng that the’ experlence
that this partrclpant had' in Spaln caused a substantial change in attntude "Six of the
participants scored;the_ maximum number on the pre- and.posttests, indicating that they

had a very positive 'attitude'itOWard the target- culture before and'after their time-abroad.

The semantlc dlfferentlal scaIe reflected the least stat|st|caIIy s|gn|f|cant change
among the part|c|pants Th|s scale anaIyzed how the partlclpants percenved the target
’people and cuIture Many factors |nf|uenced the’ responses of the part|c|pants on this
scale. For many, |t was their fifst tlme |n Spaln and preconcelved notnons may have:
pIayed a part |n these changes The posttest was also grven r|ght after the partrcnpants
returned from Spann S0 they may have feIt ‘a bit of culture shock™ after their time abroad.
(T here is research to suggest that attrtudes tend-to improve with the passing of time so
that after six months of a year, the part|c1pants attitudes would Ilkely be"much higher
than before. See Bemabeu, 2001)

The participant who'showed the greatest decline in"the‘posttest semantic
“différential questionnaire was the rsame native Latin American-who improved the most on
| :the Bogardus scaIe This partlcnpant expressed in-the semantlc differential questionnaire

v;;a lack of experlence with the Spanlsh culture and based her. responses on the Hispanic
‘cuIture -where she grew up Th|s partrclpant aiso stated 'that"her perceptlon of the
}.Spanlsh cuIture was- that it was comparabIe to that'of Latin’ Amerlca due to similar
backgrounds After spend|ng trme in Spam this partrcrpant was able to answer in a more

|nformed way based on personal experrences instead of cormparisons to Lat|n Amerlca

BEST COPY AVAILABLE
18

ERIC

Aruitoxt provided by Eic:



Texas Papers In Foreign-Language Education 70

What Factors Influence Teachers’ Attitudes during Their Time Abroad?

The participants showed overall increases in their attitudes. This program lasted
only five-weeks, yet some participants stated that they were ready to go home‘ atter that
penod of time. Some of the negative influences could be. accentuated in a. program that
-Iasts Ionger where there would be more separatron from tamlly, friends, and. familiar

culture.

What Effect Does the Use of Ethnographlc Intervlews Have on Teachers Attltudes
and Linguistic Abilities?

A ‘post study abroad survey was’ conducted. to- measure the- participants’
impressions: of the effects of ethnographlc mterv:ews on. their- attitudes and cultural and
Ilngulstlc knowledge Participants felt that ethnographlc |nterV|ews helped ‘them in all
three of those aspects Teachers felt that ethnographlc |nterV|ews were especlally helpful
in the acquisition of cuitural _knowledge, due to the fact that the partncrpants chose top|cs '
or cultural guestions that were rnterestlng to them Many partlclpants chose to ask natlve
informants questlons that they had thought about tor a long perlod of trme Several were
excited to return to their schools with thelr new found knowledge and share |t wnth thelr
students. One partlclpant also expressed that she was able to overcome her shyness
because she knew that she had to do the ethnographnc |nterv1ews and so she was

always on the lookout for someone whom she could |nterV|ew

Regarding linguistic gains, one partlclpant who was born in Latin Amerrca
stated that she was able to learn many new vocabulary words that she was later able to
incorporate into her, class. - Another teacher stated that it was most benetlclal for her-
_because she was able to. Iearn a more technlcal vocabulary as weIl as vocabulary-
relating to politics. She stated that there were many anglrclzed words in Spannsh that she '
did.not know how to say | in a more formal Spanlsh One parttclpant stated “My Ianguage

: abilities improved to the point | that for the first t|me in my lite, | actually telt comtortable'
talking with my dad.” Another student stated, “Betore | went to Spaln | couldnt speak

Spanish; however, when | came back, | spoke.”
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Cuitural attitudes-also improved: according to the participants. One participant,
who was born in-Latin America, statéd that she was able to learn more about her heritage
and where her ancestors came from. -Several participants stated that they were able to
-learn about dlfferent peopIe in Sparn and found out that even though we are all quite
different, we are all alike in many ways " One partrcrpant stated that through the
“interviews, he found 'the people to be “very open and honest.” Thls same participant
found Spaniards to be very helpful, relating that one gentleman took him to the: nearest
‘metro station:when all he asked for were directions... Other comments made by the
participants indicated how friendly the people were' how wiIIing to-share . information and
_spend time talking about their’ country One part|c|pant stated, “I feeI like the Spanish
,.Ianguage expresses, feellngs more beautlfuIIy than Englrsh does Another epra|ned that
she was able to overcome some stereotypes that she had of the Spanrsh youth through
_the use of the |nterv1ews She aIso commented on how respectful the people that she
met were toward her and the other Amer|cans wrth whom she traveled AII of the
participants. had many positive. th|ngs to say’ about the peopIe and the |nterV|ews
indicating that the: interviews proved to be an-excellent learning and growing. opportun|ty
}for them.-- On the other hand many stated ‘that ‘one of the negative aspects of the

:"lnterwews was the Iack of t|me to taIk wrth the peopIe whom they were mtervrewrng

"LIMITATIONS

There were several Iimitattons to this study that should be mentioned. One
'I|m|tatton was that all of the participants were not able to complete all of the posttests it
‘IS not known what the resuIts wouId have been if all of the' data had been gathered
‘ Attempts were made to gather data, but they v_vere often unsuccessful. Another limitation
~ig¥that th‘e" teachers were n'ot properly, trained to.give-ethnographic interviews by an

experlenced ethnographer 'S0 the |nterV|ews that they conducted were based only-on -

The oral tests. were. scored by an’ ex-cer’ufled ACTFL evaIuator who was not

certlfled at: the time of the evaIuatron of the |nterV|ews ‘This may have affected the

validity of the speaking scores. Finally, no control group was used, which made it
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~

impossible to compare gains due to the. effects of study abroad alone and the effects of

study abroad and ethnographic interviews together.

IMPLICATIONS AND RECOMMENDATIONS FOR FURTHER RESEARCH.

~ Based on the findings of this study; the researcher recommends that a study be
designed to gather empirical-data as to the effects of thelethnographic interviews on the
participants’ abilities and knowledge compared to a control group that does not conduct

the ethnographic interviews. .

The same “study couId be conducted with a group of high school or un|vers|ty
students and a companson ‘could then be done between this group and a "group of older
Vlanguage Ieamers to measure and compare the effects of the ethnographic interview on
the linguistic and cuIturaI knowledge and cultural attitudes of the two age groups. This
study could also be pertormed ina Lat|n-Amer|can country to'see if resuIts differ in a non-

European country

FlnaIIy, questlons couId be added to each ethnographlc interview sheet that
specifically ask how partrcrpants feel that the mtervrews are atfectlng therr ||ngu|st|c and
cultural knowledge and attitude. This |ntormat|on couId then be compared with actual

measurable gains to see if their perception is reflected on the posttest gains.
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