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NCATE, NCLB, and PDS: A Formula for Measuring Success
Drs. Valerie Copeland Rutledge, Linda Smith, and Sandy Watson
The University of Tennessee at Chattanooga
Teacher Preparation Academy

Recent research and the requirements of the federal No Child Left Behind (NCLB) mandate
have brought a heightened awareness of the need for documentation of teacher effectiveness in
relation to student performance. Although this has become a major component of teacher evaluation
efforts, it must also be a focus of teacher education programs which attempt to assess the impact
their pre-service majors have on those students with whom they come in contact. In addition,
several NCATE standards clearly delineate areas which are best addressed and met through a sound,
well-developed Professional Development School (PDS) program. These are: Standard 1: Candidate
Knowledge, Skills, and Dispositions; Standard 2: Assessment System and Unit Evaluation; Standard
3: Field Experiences and Clinical Practices; and Standard 4: Diversity. With this in mind, the
Teacher Preparation Academy at The University of Tennessee at Chattanooga has designed and
implemented a PDS model which incorporates the NCATE requirements as well as the demands of
NCLB.

Professional Development Schools are a relatively recent trend in preparing the education
student for the realities of the K-12 classroom. One of the most important components of this
experience is the opportunity for each student to learn firsthand about the education profession in a
setting which closely mirrors the one in which s/he may eventually teach. The PDS paradigm
incorporates the most positive and realistic aspects of teacher preparation into a semester-long, full-
day experience. Students enroll as a cohort and become an extension of the faculty at the school to
which they are assigned. This model places the student in a classroom of real students rather than

requiring them to spend hours in a college classroom discussing the theoretical ideas of education.

NCATE, NCLB, and PDS: A Formula for Measuring Success — Rutledge, Smith, Watson, and Davis
9

7



Participants learn methods and strategies of teaching, along with specific ideas for classroom
management, which they then put into practice in their daily interactions in the K-12 classroom.
PDS offers students the chance to gain experience by working with young people who are in their
own schools in a real, working classroom setting.

NCATE Standard 3 (Field Experiences and Clinical Practice) establishes a target goal which
ideally demonstrates that “The school and unit share and integrate resources and expertise to support
candidates’ learning in field experiences and clinical practice.” This same standard further notes that
“. .. unit and school-based faculty are involved in designing, implementing, and evaluating the
unit’s conceptual framework(s) and the school program; they each participate in the unit’s and the
school partners’ professional development activities and instructional programs (and) jointly

determine the specific placements of student teachers and interns for other professional roles to

maximize the learning experience” (http://www.ncate.org/standard/m_stds.htm) NCLB clearly

supports and expands these ideas and recognizes the importance of well-prepared teachers. A
necessary piece of this preparation is an in-depth understanding of the profession, the students, and
the subject matter to be taught. Therefore, the PDS model offers pre-service educators training
which is imbedded in the setting where they will ultimately work — the K-12 classroom.

This approach to teacher preparation is in response to the challenge to develop educators who
are better prepared, who have a clearer understanding of the difficulties and realities of the
classroom, and who can reflect upon their own performance and identify areas of needed change and
improvement. Arthur Wise (Kappan, November 1996) notes that this “continuum of teacher
preparation and development represents a new collaboration on the education scene” (p. 192.) If

university faculty hope to produce a “highly qualified” group of educators for the next generation,
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they must recognize that programs and experiences must meet the needs of college students and
those they will teach.

As the UTC Professional Development School has evolved, it has undergone changes and
improvements which reflect the impact of NCATE, NCLB and other legislative and educational
imperatives, as well as the unique needs of each PDS site. The faculty of the university have
adapted their courses and present them to their students in an integrated format which more closely
resembles the educational setting in which they will be employed after graduation. As college
students gain a better understand of the true nature of the education profession, they also learn about
interdisciplinary teaching, inclusion settings, and other relevant topics, especially cutting edge ideas
related to curriculum and instruction. The students in the PDS programs represent a range of
preparation programs (PreK-4, middle grades, secondary, and exceptional education.) This affords
education majors the chance to learn about other areas and levels of licensure through discussion and
participation in classroom activities and assignments which require sharing of ideas and different
perspectives. Arbitrary divisions which formerly existed between and among these programs have
been significantly reduced and the level of understanding of other programs has been dramatically
improved. The overall result is an increased awareness of how each level of education (elementary,
middle, and secondary) is responsible for and related to other levels both before and after. The
seamless nature of education becomes more apparent, and the accountability aspect of the classroom
teacher’s job becomes evident to college students.

The Professional Development School semester also provides other intangible benefits to
participants. Graduates who have completed this experience develop a network of contacts not only
with their classmates, but also with the teachers and administrators in the schools to which they were

assigned. They have faced the realities of a total school program and have learned about the day-to-
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day responsibilities which demand a teacher’s time but are not directly related to classroom
instruction. Total immersion in the program of a school gives college education majors a realistic
understanding of the culture of the school and the advantages and disadvantages of being an

educator.

Faculty in teacher preparation programs have found it increasingly necessary to fine tune the
assessment process. This responsibility goes beyond merely evaluating a student’s academic
performance and involves following that individual into the workplace to determine teacher
effectiveness. This is in line with another important NCATE standard which is most efficiently and
effectively met through the PDS program: “an assessment system that collects and analyzes data on

the applicant’s qualification, candidate and graduate performance, and unit operations to evaluate

and improve the unit and its programs” (http://www.ncate.org/standard/m_stds.htm.) This same goal
appears in slightly different terms in the NCLB directive that “In short, for the first time in federal
education policy, schools, districts and states will be able to use high-quality information for data-
driven reforms so that we can improve public education for every child”

(http://www.nclb. gov/start/facts/improvementlists. html.) These two standards are most readily met

through a PDS program. This accountability requirement demands that educators both understand
and apply knowledge to improve instruction. Although this feat that is daunting, it can be
accomplished by individuals who have had the opportunity to utilize this information under the

guidance and direction of a practicing professional who demonstrates how this may be achieved.

The PDS partnership, a special relationship which exists between a K-12 school and a
teacher training institution, promotes shared responsibility and accountability for the teacher
preparation, professional development, and student learning. This synergistic relationship results in

benefits for all which are superior to those possible when institutions or organizations act
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individually. Teacher preparation must address teacher quality as well as teacher effectiveness. A
close alignment between the programs of a university and those of a school system guarantees that
the end product will be a well-trained, knowledgeable educator who is prepared for the numerous
challenges s/he will face. In addition, the PDS experience narrows the gap between research and
practice and creates an atmosphere of mutual support for identifying, nurturing, and developing
members of the learning community who recognize the importance of their roles in preparing the K-

12 students of today for the world of tomorrow.

Conclusion
Today’s teacher preparation programs must meet the needs of tomorrow’s educators. They
must be practical, experiential, and effective. In addition, they must produce educators who practice
personal reflection, on-going professional development, and lifelong learning. Linda Darling-
Hammond (Kappan, November 1996) identified the most immediate needs in her recommendations

for the improvement of teacher preparation:

1. Get serious about standards for both students and teacher.

2. Reinvent teacher preparation and professional development.

3. Overhaul teacher recruitment and put qualified teachers in every classroom.

4. Encourage and reward knowledge and skill.

5. Create schools that are organized for student and teacher success (pp. 196-98.)

The PDS directly addresses recommendations 2 and 3 and moves toward meeting the other
suggestions through restructuring the preparation activities and experiences of education majors. A
program which involves all levels of education from PreK through college insures a smoother
transition and a stronger connection which will ultimately provide a better educational system for all.

The NCLB legislation suggests that “Supporting teachers means giving them the very best tools—
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the best research-based lessons and materials and the best training—to ensure that no child is left

behind” (http://www.nclb. gov/start/facts/teachers.html.) Pre-service educators involved in a PDS

program recognize the value of these tools which allow them to enter their classrooms as practicing
professionals with a better understanding and more hands-on training than ever before. Furthermore,
the NCLB solution to the challenge of guaranteeing a student’s success and addressing the solution
by providing “ a well-prepared teacher in every classroom by 2005” will best be met through the

PDS model of teacher preparation (http://www.nclb.gov/start/facts/teachers.html.)
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Appendix A
NCATE Unit Standards (2002 Edition)

http://www.ncate.org/2000/unit_stnds_2002.pdf

Standards
Conceptual Framework

The conceptual framework(s) establishes the shared vision for a unit’s efforts in preparing educators
to work effectively in P12 schools. It provides direction for programs, courses, teaching, candidate
performance, scholarship, service, and unit accountability. The conceptual framework(s) is
knowledge-based, articulated, shared, coherent, consistent with the unit and/or institutional mission,
and continuously evaluated.

I.CANDIDATE PERFORMANCE

Standard 1: Candidate Knowledge, Skills, and Dispositions

Candidates [1] preparing to work in schools as teachers or other professional school personnel know
and demonstrate the content, pedagogical, and professional knowledge, skills, and dispositions
necessary to help all students [2] learn. Assessments indicate that candidates meet professional, state,
and institutional [3] standards.

Standard 2: Assessment System and Unit Evaluation

The unit has an assessment system that collects and analyzes data on the applicant qualifications,
candidate and graduate performance, and unit operations to evaluate and improve the unit and its
programs.

ILUNIT CAPACITY

Standard 3: Field Experiences and Clinical Practice

The unit and its school partners design, implement, and evaluate field experiences and clinical
practice so that teacher candidates and other school personnel develop and demonstrate the
knowledge, skills, and dispositions necessary to help all students learn.

Standard 4: Diversity

The unit designs, implements, and evaluates curriculum and experiences for candidates to acquire
and apply the knowledge, skills, and dispositions necessary to help all students learn. These
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experiences include working with diverse higher education and school faculty, diverse candidates,
and diverse students in P-12 schools.

Standard 5: Faculty Qualifications, Performance, and Development

Faculty are qualified and model best professional practices in scholarship, service, and teaching,
including the assessment of their own effectiveness as related to candidate performance. They also
collaborate with colleagues in the disciplines and schools. The unit systematically evaluates faculty
performance and facilitates professional development.

Standard 6: Unit Governance and Resources

The unit has the leadership, authority, budget, personnel, facilities, and resources, including

information technology resources, for the preparation of candidates to meet professional, state, and
institutional standards.
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Appexdix B
No Child Left Behind: A Desktop Reference

http://www.ed.gov/offices/OESE/reference.html

Title Page
Letter from Secretary Paige -
Introduction
Title I--Improving The Academic Achievement Of The Disadvantaged
o Improving Basic Programs Operated by Local Educational Agencies (I-A)
o Reading First (I-B-1)
o Early Reading First (I-B-2) _
o William F. Goodling Even Start Family Literacy Program (I-B-3)
(o]
(o]
o]

Improving Literacy through School Libraries (I-B-4)
Education of Migratory Children (I-C)
Prevention and Intervention Programs for Children and Youth-Who are Neglected,
~Delinquent, or ‘At-Risk (I-D) _ .
National Assessment of Title L, Title 1 Evaluation and Demonstrations (I-E-1501-
1503)
o Close-Up Fellowship (I-E-1504)
o Comprehensive School Reform (I-F) -
o Advanced Placement (I-G)
(o]
(o]

o

School Dropout Prevention (I-H)

General Provisions (I-I)
Title ll-Preparing, Training, And Recruiting High Quality Teachers And Principals
Teacher and Principal Training and Recruiting Fund, Grants to States (II-A)
School Leadership (II-A-5-2151(B))
Advanced Certification/Credentialing (II-A-5-2151(C))
Early Childhood Educator Professional Development (II-A-5-2151(E))
Mathematics and Science Partnerships (II-B)
Troops-to-Teachers (II-C-1-A)
Transitions to Teaching (I1-C-1-B)
National Writing Project (II-C-2)
Civic Education (II-C-3)
Teaching of Traditional American History (II-C-4)
Teacher Liability Protection (II-C-5)
Enhancing Education Through Technology (II-D-1&2)
Ready-to-Learn Television (II-D-3)
Title lll-Language Instruction For Limited English Proficient And Immigrant Students

o Language Instruction for Limited English Proficient and Immigrant Students (IIT)

Title IV--21st Century Schools
Safe and Drug-Free Schools and Communities (IV-A)
Gun-Free Requirements (IV-A-3)
21st Century Community Learning Centers (IV-B)
Environmental Tobacco Smoke (IV-C)
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o Title V--Promoting Informed Parental Choice And Innovative Programs
o Innovative Programs (V-A)
Public Charter School (V-B-1)
Credit Enhancement Initiatives to Assist Charter School Facility Acquisition,
Construction, and Renovation (V-B-2)
Voluntary Public School Choice (V-B-3)
Magnet Schools Assistance (V-C)
Elementary and Secondary School Counseling (V-D-2
Partnerships in Character Education (V-D-3)
Smaller Learning Communities (V-D-4)
Reading Is Fundamental-Inexpensive Book Distribution (V-D-5)
Gifted and Talented Students (V-D-6)
Star Schools (V-D-7)
Ready to Teach (V-D-8)
Foreign Language Assistance (V-D-9)
Physical Education (V-D-10)
Community Technology Centers (V-D-11)
Educational, Cultural, Apprenticeship, and Exchange Programs for Alaska Natives,
Native Hawaiians, and Their Historical Whaling and Trading Partners in
Massachusetts (V-D-12)
o Arts in Education (V-D-15)
o Parental Assistance Information Centers (V-D-16)
o Women's Educational Equity (V-D-21)
o Title VI--Flexibility And Accountability
o Improving Academic Achievement, Accountability, Grants for State Assessments and
Enhanced Assessments-(VI-A-1)
Funding Transferability for State and Local Educational Agencies (VI-A-2)
State Flexibility Authority ("State-Flex'")(VI-A-3-A)
Local Flexibility Demonstration ("Local-Flex") (VI-A-3-B)
Rural Education Initiative: Small, Rural School Achievement (VI-B-1)
Rural Education Initiative: Rural and Low-Income Schools (VI-B-2)
General Provisions, National Assessment of Education Progress (VI-C-411)
¢ Title Vll--Indian, Native Hawaiian, And Alaska Native Education
o Indian Education (VII-A)
o Native Hawaiian Education (VII-B)
o Alaska Native Education (VII-C)
o Title VllI--Impact Aid Program
o Impact Aid (VIII)
e Title IX--General Provisions
o General Provisions (IX)
o Unsafe School Choice Option (IX-E-2-9532)
« Title X—Repeals, Redesignations, And Amendments To Other Statutes
o McKinney-Vento Homeless Education Assistance Improvements, (X, Part C)

o]

o]
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