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This pack contains a number of modules, each lasting approximately 1 hour
and 15 minutes. It is up to the school to select the modules it most needs, and
decide how to use them. They are appropriate for whole-staff use or for smaller
groupings, including departments. The intention is to allow schools to tailor
INSET to suit their own priorities and stage of development. The long-term

intention is to add further modules to the pack as practice evolves and new

needs emerge.

The principles behind the training modules are that participants are:

active

interactive

given space to consolidate thinking
committed to putting ideas into practice.

Unless there is a direct effect on teaching, training cannot be said to be

effective. It follows that training must have action built into it and some way of

monitoring this. For this reason, the pack has a section at the end called What
next?which offers proposals for action for each module at the whole-school
and departmental level. Each module also concludes with Ready for more?

which offers some immediate suggestions for individual teachers.

The pack is accompanied by a video and a CD, the contents of which are listed

below:

Video

Case study: South Dartmoor School

Writing non-fiction

Active reading strategies

Introducing textbooks
All inclusive

CD (or audio tape)

- The EXIT model
Star signs and group membership

King Death
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1 Whole-school
implementation

Aims:

To update schools on trends in literacy standards
To suggest how schools might build literacy priorities into teaching across

the curriculum
To plan the 'Literacy across the curriculum' training day.

Useful for:

A meeting of senior management and faculty heads to determine priorities

and preferences.

Timing

1.1 Update 10 minutes

1.2 Case study 20 minutes

1.3 Building literacy priorities into teaching 20 minutes

across the curriculum
1.4 Planning the training day 25 minutes

Total 75 minutes

You will need:

OHTs 1.1-1.10

Handouts 1.1-1.4
Participants will need sight of the Framework of Objectives for Key Stage 3

The video ready at the first extract Case study

1.1 Update (10 minutes)
Introduce the topic:

Why is the current emphasis on raising literacy standards considered

necessary? Literacy is vital to function in a modern, communications-led
society, for personal pleasure and for intellectual growth. However there is a

wealth of evidence that we have not yet 'got it right' for a sizeable number of the
population. These people are disadvantaged by their low level of literacy.

There is evidence from the Basic Skills Agency and from the DfEE report A Fresh

Start (1999) that for many years there has been a problem with literacy in the

UK. For example:

An estimated seven million adults in England cannot locate the page

reference for plumbers in Yellow Pages (DfEE, 1999).

One in 16 adults cannot identify the venue for a concert on a simple poster

featuring only the name of the band, the venue, date, time, and ticket price.

Of the 12 OEDC nations surveyed in 1997 for levels of adult literacy, only

Poland and Ireland emerged with a lower level than Britain (DfEE, 1999).

60% of people in prison suffer from functional illiteracy and/or innumeracy.

Use OHT 1.1 to draw attention to the most recent results at Key Stage 3.

Crown Copyright 2001 Whole-school implementation 1
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OHT 1.1

About the 2000 KS3 English results

64% of all pupils gained level 5 or better in English.
This figure is very similar to mathematics (65%).

The English figure dropped by 1% again this year.

72% of girls achieve level 5 or better.
55% of boys achieve level 5 or better.
In mathematics, the achievement of boys and girls is
virtually identical.

In English, 28% of pupils rise above level 5.
In mathematics, 39% rise above level 5.

Half of all pupils add only one level during the three years
of Key Stage 3.

Only one in three pupils progresses by two levels.

A substantial number stay where they are.

4% of pupils are absent for Key Stage 3 tests.

The following information is gleaned from QCA's feedback on Key Stage 3 test

performance:

OHT 1.2

Issues arising from the 2000 English tests

Reading
Good understanding, but:

Inclined to recount rather than explain.

Writing
Vast majority opt for narrative writing over non-narrative.
Weaknesses in spelling (many missing sounds and
incorrect choices).
Only 75% of sentences correctly demarcated by full
stops.
Neglect of commas to mark clause boundaries.
16% did not use paragraphs.
Pupils have difficulties structuring non-narrative writing.

Standards at Key Stage 3 English, QCA

Schools can find more detail about these findings in QCA's useful booklet

Report on the 2000 national curriculum assessments for 74-year-olds which

appears on QCA's website www.qca.org.uk/standardsmain.asp

Now present local and school evidence using, if relevant, school, LEA and

benchmark results and trends at KS3, including value-added, gender and

ethnic data.

State that, although these are English results, literacy standards are important

for all subjects for the following reasons, and then use OHT 1.3.

2 Literacy across the curriculum Crown Copyright 2001



OHT 1.3

What's in it for departments?

1. Literacy supports learning. Pupils need vocabulary,
expression and organisational control to cope with the
cognitive demands of subjects.

2. Reading enables us to learn from sources beyond our
immediate experience.

3. Through language we make and revise meaning.
4. Writing helps us to sustain and order thought.
5. Responding to higher order questions encourages the

development of thinking skills and enquiry.
6. Better literacy leads to improved self-esteem, motivation

and behaviour. It allows pupils to learn independently. It is
empowering.

1.2 Case study (20 minutes)
Introduce the school in the video extract:

South Dartmoor School draws pupils from a wide area and a diverse range

of backgrounds. It is truly comprehensive. It is a popular and oversubscribed

school but this does not mean that it has a privileged intake. Incomes in the

South West are below the national average. Although predominately white,

the school has pupils from a range of ethnic backgrounds including refugee

families. The work in this school started from recognition that there was

much good literacy practice in classrooms but that these practices were not

necessarily consistent across the school.

Use OHT 1.4 to focus participants' attention before watching the video.

OHT 1.4

Video

What elements are in place to develop whole-school
action, and could you add any others?
Which ones have had a direct impact on pupils?
What are the advantages of the policy for departments
other than English?

Show video extract 1: Case study.

After viewing, take brief discussion on the first point. Possible answers include:

commitment from head
whole-school INSET

departmental involvement monitored via departmental meetings

sharing of ideas/collaboration between staff

support from literacy co-ordinator within school
practical literacy document for all to draw on.

Crown Copyright 2001 Whole-school implementation 3
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The elements that have had a direct impact on pupils tend to be teaching

strategies which are:

simple

visible

interactive

applicable in a range of contexts

fun,

for example:

sequencing

writing frames
wall displays, eg key words

card sorts.

1.3 Building literacy priorities into teaching across
the curriculum (20 minutes)

The literacy strand of the Key Stage 3 National Strategy is organised around the

Framework for teaching English: Years 7, 8 and 9. Introduce colleagues to the

Framework, by using sample pages and OHT 1.5. Point out:

the way it is organised around word, sentence and text level objectives

the attention to reading, writing and speaking and listening

the fact that it is a teaching agenda, rather than a set of assessment criteria

the way it details progression from Years 7, 8 and 9
the way it highlights key objectives (in bold) which are crucial to literacy

development
that although some objectives are clearly the province of the English teacher

(eg Study of literary texts), most are vital and relevant to other subjects (eg

Vocabulary or Inform, explain, describe).

4 Literacy across the curriculum © Crown Copyright 2001
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OHT 1.5

Main headings in the Framework for English

Word level
Spelling
Spelling strategies
Vocabulary

Sentence level
Sentence construction and punctuation
Paragraphing and cohesion
Stylistic conventions of non-fiction
Standard English and language variation

Reading
Research and study skills
Reading for meaning
Understanding the author's craft
Study of literary texts

Writing
Plan, draft and present
Imagine, explore, entertain
Inform, explain, describe

Persuade, argue, advise

Analyse, review, comment

Speaking and listening
Speaking
Listening

Group discussion and interaction
Drama

It is recommended that schools focus their energies on a small and memorable

number of cross-curricular literacy priorities in each year. They can do this by

choosing four of the key objectives highlighted in the Framework for teaching

English, based on the school's audit of standards and the results of OFSTED

inspection findings.

If you have not yet completed an audit, listed below are four key objectives for

each year which you could use. Ideally, however, it is up to the school to make

sure that the objectives reflect local need.

o Crown Copyright 2001 Whole-school implementation 5



OHT 1.6/Handout 1.1
Year 7

Cross-curricular priorities

1. Recognise and record personal errors, corrections,
investigations, conventions, exceptions and new
vocabulary.

2. Recognise the cues to start a new paragraph and use
the first sentence effectively to orientate the reader, eg
when there is a shift of topic, viewpoint or time.

3. Revise the stylistic conventions of the main types of
non-fiction:

information
recount
explanation

- instructions
persuasion
discursive writing

4. Use appropriate reading strategies to extract particular
information, eg highlighting, scanning.

OHT 1.7/Handout 1.2
Year 8

Cross-curricular priorities

1. Explore and compare different methods of grouping
sentences into paragraphs of continuous text that are
clearly focused and well developed, eg by chronology,
comparison or through adding exemplification.

2. Learn complex, polysyllabic words and unfamiliar words
which do not conform to regular patterns.

3. Combine clauses into complex sentences, using the
comma effectively as a boundary signpost and checking
for fluency and clarity.

4. Use talk to question, hypothesize, speculate, evaluate,
solve problems and develop thinking about complex
issues and ideas.

OHT1.8/Handout 1.3
Year 9

Cross-curricular priorities

1. Compare and use different ways of opening, developing,
linking and completing paragraphs.

2. Synthesize information from a range of sources, shaping
material to meet the reader's needs.

3. Write with differing degrees of formality, relating
vocabulary and grammar to context, eg using the active
or passive voice.

4. Discuss and evaluate conflicting evidence to arrive at a
considered viewpoint.

6 Literacy across the curriculum © Crown Copyright 2001
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OHT 1.9 suggests how these priorities might be expressed in action:

OHT 1.9

Cross-curricular priorities in action

As a minimum:
All subjects will identify where they will

plan

teach
- mark
to the key objectives.
The senior management team will

identify which departments will be responsible for
which objectives

- sample periodically the work of pupils for evidence of
progress against the objectives
identify the training needs of the staff to help them fulfil
the objectives.

Allow 5-10 minutes for discussion around those aspects of literacy which may

be priorities for the school.

1.4 Planning the training day (25 minutes)
Display OHT 1.10 which contains the titles of the units in the Literacy across the

curriculum folder.

OHT 1.10

1 Whole-school implementation
2 Writing non-fiction
3 Writing style
4 Spelling and vocabulary
5 Active reading strategies
6 Reading for information
7 The management of group talk
8 Listening
9 Making notes

10 Using the library/learning centre
11 Marking for literacy
12 All inclusive: supporting EAL learners
13 What next?

Also distribute Handout 1.4 and allow participants 5-10 minutes to identify

which units will match school priorities and which ones should be used with:

the whole school

some staff

as optional units.

© Crown Copyright 2001 Whole-school implementation 7
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Handout 1.4
Key Stage 3
Literacy across the curriculum

See full size version of the Handout at the end of this

module.

It is now up to the KS3 management group to construct the programme for the

INSET day.

8 Literacy across the curriculum © Crown Copyright 2001

14



About the 2000
KS3 English results

OHT 1.1

64% of all pupils gained level 5 or better in
English.
This figure is very similar to mathematics (65%).

The English figure remained the same this year.

72% of girls achieve level 5 or better.
55% of boys achieve level 5 or better.
In mathematics, the achievement of boys and
girls is virtually identical.

In English, 28% of pupils rise above level 5.
In mathematics, 39% rise above level 5.

Half of all pupils add only one level during the
three years of Key Stage 3.

Only one in three pupils progresses by two
levels.

A substantial number stay where they are.

4% of pupils are absent for Key Stage 3 tests.

BEST COPY AVAILABLE
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Issues arising from the
2000 English tests

Reading

Good understanding, but:

el Inclined to recount rather than explain.

OHT 1.2

Writing

EJ Vast majority opt for narrative writing over
non-narrative.

m Weaknesses in spelling (many missing
sounds and incorrect choices).

m Only 75% of sentences correctly demarcated
by full stops.

U Neglect of commas to mark clause
boundaries.

m 16% did not use paragraphs.

II Pupils have difficulties structuring
non-narrative writing.

Standards at Key Stage 3 English, QCA

Raising
Standards

Standards and Effectiveness Unit

Literacy across the curriculum
Whole-school implementation

Crown Copyright 2001
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What's in it for departments? OHT 1.3

1. Literacy supports learning. Pupils need
vocabulary, expression and organisational
control to cope with the cognitive demands of
subjects.

2. Reading enables us to learn from sources
beyond our immediate experience.

3. Through language we make and revise
meaning.

4. Writing helps us to sustain and order thought.

5. Responding to higher order questions
encourages the development of thinking
skills and enquiry.

6. Better literacy leads to improved self-esteem,
motivation and behaviour. It allows pupils to
learn independently. It is empowering.

41 Standards
Raising

Standards and Effectiveness Unit

Literacy across the curriculum
Whole-school implementation

Crown Copyright 2001
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Video OHT 1.4

a What elements are in place to develop
whole-school action, and could you add
any others?

ri Which ones have had a direct impact on
pupils?

in What are the advantages of the policy for
departments other than English?

IVARaising Literacy across the curriculum
Standards Whole-school implementation

© Crown Copyright 2001
Standards and Ell activeness Unit
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Main headings in the OHT 1.5

Framework for English

Word level
ei Spelling
c Spelling strategies

Vocabulary

Sentence level
Sentence construction and punctuation
Paragraphing and cohesion

O Stylistic conventions of non-fiction
® Standard English and language variation

Reading
Research and study skills

a Reading for meaning
Understanding the author's craft
Study of literary texts

Writing
c Plan, draft and present
c Imagine, explore, entertain
® Inform, explain, describe

Persuade, argue, advise
Analyse, review, comment

Speaking and listening
a Speaking
c Listening

Group discussion and interaction
Drama

4 Raising\ Standards
Standards and Effectiveness Unit

19

Literacy across the curriculum
Whole-school implementation
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Year 7
Cross-curricular priorities

1. Recognise and record personal errors,
corrections, investigations, conventions,
exceptions and new vocabulary.

2. Recognise the cues to start a new
paragraph and use the first sentence
effectively to orientate the reader, eg
when there is a shift of topic, viewpoint
or time.

OHT 1.6

3. Revise the stylistic conventions of the
main types of non-fiction:

information
recount
explanation

- instructions
persuasion
discursive writing

4. Use appropriate reading strategies to
extract particular information, eg
highlighting, scanning.

4 Standards Whole-school implementation
Raising Literacy across the curriculum

Standards and Effectiveness Unit
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Year 8
Cross-curricular priorities

1. Explore and compare different methods of
grouping sentences into paragraphs of
continuous text that are clearly focused
and well developed, eg by chronology,
comparison or through adding
exemplification.

OHT 1.7

2. Learn complex, polysyllabic words and
unfamiliar words which do not conform to
regular patterns.

3. Combine clauses into complex sentences,
using the comma effectively as a boundary
signpost and checking for fluency and
clarity.

4. Use talk to question, hypothesize,
speculate, evaluate, solve problems and
develop thinking about complex issues
and ideas.

jRaising
Standards

Standards and El 'activeness Unit

21
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Year 9
Cross-curricular priorities

1. Compare and use different ways of
opening, developing, linking and
completing paragraphs.

2. Synthesize information from a range of
sources, shaping material to meet the
reader's needs.

OHT 1.8

3. Write with differing degrees of formality,
relating vocabulary and grammar to
context, eg using the active or passive
voice.

4. Discuss and evaluate conflicting
evidence to arrive at a considered
viewpoint.

lir Raising Literacy across the curriculum
Standards Whole-school implementation

Standards and El I activeness Unit
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Cross-curricular priorities OHT 1 9

in action

As a minimum:

All subjects will identify where they will
plan

teach
mark

to the key objectives.

The senior management team will
identify which departments will be
responsible for which objectives
sample periodically the work of
pupils for evidence of progress
against the objectives
identify the training needs of the
staff to help them to fulfil the
objectives.

S- Raising Literacy across the curriculum\ Standards Whole-school implementation
0 Crown Copyright 2001

Standards and Effectiveness Unit
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OHT 1.10

1 Whole-school implementation

2 Writing non-fiction

3 Writing style

4 Spelling and vocabulary

5 Active reading strategies

6 Reading for information

7 The management of group talk

8 Listening

9 Making notes

10 Using the library/learning centre

11 Marking for literacy

12 All inclusive: supporting EAL learners

13 What next?

Raising Literacy across the curriculum
Standards Whole-school implementation

© Crown Copyright 2001
Standards and Effectiveness Unit
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Year 7
Cross-curricular priorities

Handout 1.1

1. Recognise and record personal errors,
corrections, investigations; conventions,
exceptions and new vocabulary.

2. Recognise the cues to start a new
paragraph and use the first sentence
effectively to orientate the reader, eg when
there is a shift of topic, viewpoint or time.

3. Revise the stylistic conventions of the main
types of non-fiction:

information
recount
explanation
instructions
persuasion
discursive writing

4. Use appropriate reading strategies to
extract particular information, eg
highlighting, scanning.

Vij.- Raising Literacy across the curriculum\ Standards Whole-school implementation
0 Crown Copyright 2001Standards and Effectiveness Unit
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Year 8
Cross-curricular priorities

Handout 1.2

1. Explore and compare different methods of
grouping sentences into paragraphs of
continuous text that are clearly focused
and well developed, eg by chronology,
comparison or through adding
exemplification.

2. Learn complex, polysyllabic words and
unfamiliar words which do not conform to
regular patterns.

3. Combine clauses into complex sentences,
using the comma effectively as a boundary
signpost and checking for fluency and
clarity.

4. Use talk to question, hypothesize,
speculate, evaluate, solve problems and
develop thinking about complex issues and
ideas.

Raising Literacy across the curriculum
Standards Whole-school implementation

0 Crown Copyright 2001
Standards and Effectiveness Unit
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Year 9
Cross-curricular priorities

Handout 1.3

1. Compare and use different ways of
opening, developing, linking and
completing paragraphs.

2.. Synthesize information from a range of
sources, shaping material to meet the
reader's needs.

3. Write with differing degrees of formality,
relating vocabulary and grammar to
context, eg using the active or passive
voice.

4. Discuss and evaluate conflicting
evidence to arrive at a considered

(viewpoint.

4 Raising Literacy across the curriculum\ Standards Whole-school implementation
© Crown Copyright 2001

Standards and Effectiveness Unit
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Key Stage 3
Literacy across the curriculum

Handout 1.4
1 of 6

The pack consists of a number of modules, each lasting approximately 1 hour
and 15 minutes. It is up to the school to select the modules it most needs, and
decide how to use them. They are appropriate for whole-staff use or for smaller
groups, including departments. The intention is to allow schools to tailor INSET
to suit their own priorities and stage of development.

Module 1 Whole-school implementation
Aims:

To update schools on trends in literacy standards
To suggest how schools might build literacy priorities into teaching across
the curriculum
To plan the 'literacy across the curriculum' training day.

Useful for:
A meeting of Senior Management and Faculty Heads to determine priorities
and preferences.

Contains:
Update information in the form of OHTs
Video of a school that has been working successfully on literacy across the
curriculum
Discussion about the likely content of the school training day.

Module 2 Writing non-fiction
Aims:

To show how a bridge can be built between reading good examples and
writing independently
To propose a teaching sequence for introducing new types of writing
To demonstrate how the structure of non-fiction texts can be made plain to
pupils
To identify the features of classroom contexts which support writing.

Useful for:
Whole staff or departments where writing is a concern
Schools who already use writing frames and want to probe deeper.

2- Raising Literacy across the curriculum\ Standards Whole-school implementation
0 Crown Copyright 2001

Standards and Effectiveness Unit
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Handout 1.4
2 of 6

Contains:
A teaching sequence for use in school
A video to illustrate the sequence
Discussion and activities.

Module 3 Writing style
Aims:

To introduce staff to some of the principles of sentence structure, so that
they can help pupils to express themselves in more sophisticated ways
Provides some simple ways of helping pupils to improve their style.

Useful for:
Schools where pupils are willing to write but lack flair
Staff who were never taught sentence grammar themselves.

Contains:
Practical group activities
A crash course in useful sentence level grammar (not the naming of parts)
Handy reference materials
Pupil work to analyse
Fun, and no tests!

Module 4 Spelling
Aims:

To promote a set of strategies for teaching pupils how to learn and retain
spellings
To suggest a way of monitoring spelling across the curriculum
To provide support for pupils in using subject-specific vocabulary.

Useful for:
Schools where the departments already give out spelling lists, but still feel
there is more to be done.

Contains:
Group activities
Practical suggestions
Useful handouts
No tests!

trii Raising Literacy across the curriculum\ Standards Whole-school implementation
Crown Copyright 2001Standards and Effectiveness Unit
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Handout 1.4
3of6

Module 5 Active reading strategies
Aims:

To promote a number of 'hands on' techniques to engage pupils with texts
To help increase pupils' attention to meaning, and stamina in reading longer
text.

Useful for:
Schools who have not yet promoted DARTs (Directed activities related to
texts) across the whole curriculum
Where pupils' reading is cursory and superficial.

Contains:
Practical activities
Useful handouts
Video examples.

Module 6 Reading for information
Aims:

To alert teachers to the reading strategies demanded by different tasks
To propose a model to help pupils to learn from non-fiction texts
To raise awareness of the nature of non-fiction texts and the challenges
they present to the reader.

Useful for:
Schools who have introduced DARTs, and feel ready to develop whole-
class methods of teaching reading more actively.

Contains:
Practical activities based on classroom reading materials
A teaching sequence to use
Examples of pupil work for discussion.

Module 7 The management of group talk
Aims:

To explore the features of effective collaborative talk
To promote well-informed choices about the size and composition of
groups
To establish the principles of effective task-setting
To suggest different ways of feeding back from groups.

fig- Raising Literacy across the curriculum\ Standards Whole-school implementation
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Handout 1.4
4of6

Useful for:
Situations in which too few pupils contribute to class discussion
Staff who want to develop their repertoire of approaches, perhaps where
group work has fallen into a routine.

Contains:
Discussion activities
Group work organised to demonstrate some of the ideas mentioned in the
module
Several useful handouts.

Module 8 Listening
Aims:

To promote effective listening for information
To introduce a range of generic listening activities which contribute to
cross-curricular language development
To promote activities which develop listening stamina.

Useful for:

All schools where poor pupil concentration and listening is perceived as
impediments to attainment
Literacy co-ordinators who wish to raise awareness of the need to teach
listening skills and develop whole-school listening strategy.

Contains:
Two listening activities
Group discussion.

Module 9 Making notes
Aims:

To explore the skills required in note-taking from texts
To identify the difficulties which pupils experience when note-taking
To propose a range of strategies that can be used to support note-taking.

Useful for:
Whole staff or departments which set pupils research tasks or expect
pupils to produce their own notes.

(74
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Handout 1.4
5of6

Contains:
Practical activities
Pupil work to discuss
Useful handouts.

Module 10 Using the library/learning centre
Aims:

To develop effective research and study skills through the use of the
Framework for teaching English: Years 7, 8 and 9
To support and extend pupils' use of the library, its resources and staff
expertise.

Useful for:
Teachers, librarians and teaching assistants in staff meetings.

Contains:
Discussion
Card-sorting activities
Advice about setting research tasks.

Module 11 Marking for literacy
Aims:

To reduce the marking burden on teachers
To increase the value of marking for pupils
To move towards a marking policy which is more active and formative.

Useful for:
All staff.

Contains:
Practical and discussion activities
Marked pupil work for discussion
A marking code to discuss
Practical proposals.
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Handout 1.4
6of6

Module 12 All inclusive: supporting EAL learners
Aims:

To illustrate how EAL learners can be included in lessons effectively in
planning and teaching
To review the level of provision for EAL learners, and identify where
improvements are needed.

Useful for:
All staff, regardless of intake and including support staff.

Contains:
A video
Points for follow-up discussion.

Module 13 What next?
Aims:

To conclude the whole-school training day
To pose constructive proposals for action following the training day.

Useful for:
Whole staff.

Contains:
Proposals for action from each group that met.
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2 Writing non-fiction

Aims:

To show how a bridge can be built between reading good examples and

writing independently

To propose a teaching sequence for introducing new types of writing

To demonstrate how the structure of non-fiction texts can be made plain to
pupils

To identify the features of classroom contexts which support writing.

Useful for:

Whole staff or departments where writing is a concern

Schools which already use writing frames and want to probe deeper.

Timing

2.1 Types of non-fiction 15 minutes

2.2 Creating a context for writing 15 minutes

2.3 Writing non-fiction 30 minutes
2.4 Organising writing 15 minutes

Total 75 minutes

You will need:

OHTs 2.1-2.5

Handouts 2.1-2.7
Video extract Writing non-fiction.

2.1 Types of non-fiction (1 5 minutes)
Display OHT 2.1 and explain that there are many types of non-fiction. This OHT

displays the main categories.

OHT 2.1

Main categories of non-fiction

Instructions
Recount

Explanation
Information

Persuasion
Discursive writing
Analysis

Evaluation

Explain each category, giving an oral example of each type.

Examples to use:

instructions - recipes, giving directions

recount science experiment write-up, match commentary
explanation the rain cycle, how erosion occurs

information - food in Roman Britain, the properties of mercury
persuasion advertisement, manifesto
discursive writing - 'discuss' essays, magazine article
analysis - literary criticism, analytical essay

Crown Copyright 2001 Writing non-fiction 9
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evaluation critical review, reflection on outcomes.

Ask colleagues to reflect for a moment if their subject makes particular

demands on pupils to write in one or more of these categories, and to give

examples.

Now move on to explain that each of the categories has its own conventions at

word, sentence and whole-text level. Use OHT 2.2 to explain the nature of these

conventions, using examples. See the notes below.

OHT 2.2

Conventions

Purpose
What is its purpose?
Who is it for?
How will it be used?
What kind of writing is therefore appropriate?

Text level
Layout
Structure/organisation
Sequence

Sentence level
Viewpoint (first person, third person, etc)

Prevailing tense

Active/passive voice
Typical sentence structure and length
Typical cohesion devices

Word level
Stock words and phrases
Specialised or typical vocabulary
Elaborate/plain vocabulary choices

Avoid reading out the list provided: it will make for a rather dull session. Get the

participants to do the thinking work. Provide the examples below and try to get

them to articulate the conventions.

Text level
Use as an example recipes. Invite participants to articulate the conventions of

layout, sequence and organisation in a recipe:

title

list of ingredients (Listed- many pupils write them horizontally because they
are not familiar with the convention. There is some fun in trying to work out

the convention for ordering ingredients.)

step-by-step numbered instructions
serving suggestion.

Sentence level
Use as an example direCtions for getting to a place:

voice - implied 'you'
prevailing tense present

active/passive voice active, directing

10 Literacy across the curriculum © crown copyright 2001
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typical sentence structure and length - short and simple, to aid

memorisation
typical cohesion devices - first, then, next, after the turning (let them

suggest phrases)

use of prepositional phrases to illustrate the route - eg the garage on the

corner, the road opposite the church.

Word level
Use as an example the front page story of a tabloid newspaper:

stock words and phrases - big, shock, blow, kill, hate

specialised or typical vocabulary tends to emotive and short choices,

favours alliteration and word play
elaborate/plain vocabulary choices - simple words, easy to read,

commonplace vocabulary.

All three of these examples use conventions which are easy to explain. They

serve their purpose well, and they are tailored to the needs of their audiences.

Recipes are plain, orderly and functional because of the way they are used to

provide guidance on the spot. Directions are constructed to be memorable.
Tabloid front page articles are designed to make a quick appeal to the customer.

The main point to make is that all writing relates to sets of conventions, and

pupils need to be taught what they are. The purpose of this session is to
propose a teaching sequence which teachers can apply in their own subject

when they introduce a new and particular type of writing.

2.2 Creating a context for writing (1 5 minutes)
Explain that the explicit teaching of the writing conventions is one key feature of

classrooms which support writing. The next activity will focus on other

important features. Organise the participants into pairs and provide them with

Handout 2. 1 and Handout 2.2. Explain that the writing tasks on Handout 2.1

have all been set for Key Stage 3 students. Ask them to consider the degree to
which the description of the writing task is likely to support the writer. Following

this discussion ask them to use Handout 2.2 to produce writing tasks for pupils
in their own subject areas and to describe the support that would be needed to

complete those tasks successfully.

Handout 2.1
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Handout 2.2

Own %voting tasks Support

Having completed the activity, invite feedback. Use OHT 2.3 to support the

discussion.

OHT 2.3

A favourable context for writing:

1. Establishes both the purpose and the audience of the
writing.

2. Ensures that writers have something to say.
3. Gives writers opportunities to develop, sharpen and

revise ideas.

4. Encourages collaboration during planning, drafting and
proof-reading.

5. Gives pupils access to references materials to support
writing - eg word banks, dictionaries, thesauruses, etc.

6. Provides feedback both during and after writing of writing
strengths and of ways to improve weaknesses.

Use these points to support feedback:

Tasks 1, 3, 9 and 11 helpfully identify the form, purpose and audience of the

writing task. By making these elements of the task explicit, pupils can make

informed decisions regarding the language and organisational features of

their writing.
Tasks 2, 6, 10 and 12 give some support for the writer. The title of Task 2

implies that a discussion is required but could be more helpful if this was

made explicit, rather than left to the pupil to work out. Tasks 6 and 10

helpfully identify the purpose and form of the piece. The pupil is likely to

assume that the teacher is the audience in the absence of a stated
alternative. Task 10 identifies the form of the piece in the use of the term

'obituary': pupils' understanding of the purpose of this text type will be
dependent upon the support provided by the teacher, possibly through the
teaching sequence explored later in this unit.

Tasks 4 and 8 are unhelpful. There is no guidance in the task description

regarding purpose, form or audience.
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Continue with the remaining three points:
Explain that most writers write in the expectation that what they write will

have an effect upon someone else. This gives their writing purpose and aids

motivation. Therefore, writers need to have a clear idea of both their

audience and their purpose for writing before they start. If they are to

develop as writers they will also need to know why it has, or has not, had

the desired effect.

Pupils need the time and space to experience sustained writing as a

process. They need opportunities to develop their writing through the four

stages of brainstorming, drafting, revising and publishing.

Talk is central to the support of writing. Ideas can be generated

collaboratively and peers can comment critically upon the communication
and development of ideas and upon the accuracy of spelling, grammar and

expression.

2.3 Writing non-fiction (30 minutes)
The main point of the next session is to provide examples of a supportive

context for writing and to propose a teaching sequence which teachers can
apply in their own subject when they introduce a new and particular type of

writing.

Distribute Handout 2.3 and explain that the video is going to illustrate this

sequence for introducing new kinds of written text.

Handout 2.3

A sequence for teaching writing

1. Establish clear aims.

2. Provide example(s).
3. Explore the features of the text.
4. Define the conventions.
5. Demonstrate how it is written.
6. Compose together.
7: Scaffold the first attempts.
8. Independent writing.
9. Draw out key learning.

Show the video extract Writing non-fiction. Fiona Smyth is teaching history to a

Year 7 group at Robert Clack School, Dagenham. The video draws out the

teaching sequence. After it finishes, allow participants an opportunity to

comment on the strategies used and on the other features which made the

lesson a supportive context for writing. Participants may have other strategies

and features to add from their own experience. Examples of annotations made

by pupils during Fiona Smyth's history lesson and copies of the essays

submitted the next day are included at the end of this module as Handout 2.7.
Choose one example to illustrate how the teaching points have been applied by

pupils.

Distribute Handout 2.4, and Handout 2.5 which is a blank for departments to

use when they plan their own typical text types.

0 Crown Copyright 2001

33
Writing non-fiction 13



Handout 2.4
Conventions of the main text types with annotated
examples

See the full-size version of this set of handouts at the end of
this module.

Explain that this list is not a rigid framework and that in practice texts are often

hybrids of different genres. The idea of text types, however, is a convenient and

useful way of grouping and understanding the features of texts and how they
work. Further exemplification is provided with a set of annotated examples for

discussion and reference (Handout 2.4). Choose the Analysis text type

(Handout 2.4 p.7) and highlight some of the key features presented in the video,

eg using quotes to support points or connectives. Use the annotated example
(Handout 2.4 p. 16) to illustrate how the features work in the exemplar text

(which was the actual text used in the lesson).

Indicate how the other text types link with the annotated examples, for future

use and reference.

Handout 2.5
Analysing text types: blank

Purpose
Whet is its purpose?
Who Is dint
How wit a be used?
Mat kind of writing Is
Uwelore appropriate?

Ten level
LayOUI
Structure/organisation
Sequence

Sentence 10.1
Voice ?fist person/04rd
person. etcl
Prevailing tonso
Active/pasMvo mood
Typical sentence structe
and length
Typical cohesion devices

Word level
Stock words and phases
Specialised or typical
vocabulary
El:amour/plain .calaulary
choices

2.4 Organising writing (1 5 minutes)
Organise participants into groups of about six, and give each group an envelope

containing a series of points in note form, prepared from Handout 2.6. Explain

that the points on the cards are for inclusion in a leaflet introducing the school to

prospective parents and pupils.
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Handout 2.6

To be cut up and placed in envelopes along with a few
blanks.
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Set the task using OHT 2.4, showing the first three points and leaving the rest

covered:

OHT 2.4

Task

1. Identify five key points and arrange them in a line along
the top of a table. Arrange the remaining points under the
appropriate key points.

2. Try to define the purpose of each supporting point - eg to
exemplify, to give more detail, to emphasise.

3. Use the blank cards to add an extra or replacement point
to each column.

4. Sequence the groups of cards into a logical and coherent
structure.

5. Write the opening paragraph and at least one other
paragraph.

Pause after the first three points have been covered, and point out that by

reading across the top line of key points, they have already constructed notes

for a possible introductory paragraph. By reading down each line of points they

have a series of paragraphs amplifying their opening statement.

Now reveal points 4 and 5 and allow 5-10 minutes for the writing task.

Afterwards, invite participants to reflect on what this activity tells them about the

writing process. Draw out the following:
It helps to see the outline structure and how ideas can be grouped together

before beginning writing.

Some information can be grouped under more than one heading and invites

discussion and negotiation.

Pupils can be asked to determine their own key and supporting points.
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By giving the points in note form pupils are encouraged to draft their writing

in their own words rather than simply copying.

Finally, invite participants to suggest other ways of generating, sorting and then

sequencing ideas for writing. Ask participants how they do this for themselves.

Responses might include the use of star charts, spider diagrams, flow charts,

for/against columns and Venn diagrams. Teachers might at first fill in the ideas

and help pupils to organise them. Later, they can provide some points and ask

pupils to complete the rest. In due course, pupils will choose their own suitable

format and generate all their ideas independently. In general, pupils should

move quickly away from the scaffolds of ready-made structures and become

confident in generating their own ways of planning and organising their writing.

Finish with OHT 2.5.

OHT 2.5

Ready for more?

Identify the main types of writing expected from pupils in
your subject, and define the conventions for each one.
Compile a portfolio of successful annotated work in the
subjects, so that pupils can see and understand what is
required.

Use the strategies mentioned in the teaching sequence
when you introduce pupils to new kinds of writing.
Identify a writing assignment in the near future for which
you will teach the process of generating and organising
ideas eg using a 'mind map' or a card sorting activity.

We would like to thank Robert Clack School, Barking and Dagenham, for the pupil work in Handout 2.7.

'Make a kite!', 'Furious Pace in Hockey Finals', 'How are sedimentary rocks formed', and 'Snakes' are all adapted
from Exploring How Texts Work by Beverly Derewianka (Primary English Teachers' Association, Sydney, Australia)
and are reproduced here by kind permission of PETA.

Extract from Boy by Roald Dahl is reproduced by kind permission of the publishers Jonathan Cape and Penguin
Books.

'Calling all Sleepyheads' is taken from Literacy World Non-Fiction (Core Scheme KS3), and is reproduced by kind
permission of Heinemann Educational Publishers, a Division of Reed Educational and Professional Publishing Ltd.

'Forest Futures' is adapted from Exploring the Writing of Genres by Beverly Derewianka, and is reproduced by kind
permission of the United Kingdom Reading Association.

'Why did the Normans win the Battle of Hastings?' is taken from a pamphlet entitled 'Analytical and Discursive
Writing in History at Key Stage 3', by Christine Counsel (1997), and is reproduced here by kind permission of the
author and the publishers, The Historical Association.
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Main categories of
non-fiction

m Instructions

m Recount

Explanation

Information

Persuasion

Discursive writing

In Analysis

m Evaluation

OHT 2.1
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Conventions

Purpose
What is its purpose?

Who is it for?

How will it be used?

What kind of writing is therefore appropriate?

Text level
Layout

Structure/organisation
Sequence

Sentence level
Viewpoint (first person, third person, etc)

Prevailing tense

Active/passive voice
Typical sentence structure and length
Typical cohesion devices

Word level
Stock words and phrases
Specialised or typical vocabulary
Elaborate/plain vocabulary choices

IVA- Raising
Standards
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43

OHT 2.2

)

Literacy across the curriculum
Writing non-fiction

0 Crown Copyright 2001



A favourable context
for writing:

1. Establishes both the purpose and the
audience of the writing.

2. Ensures that writers have something
to say.

3. Gives writers opportunities to develop,
sharpen and revise ideas.

4. Encourages collaboration during
planning, drafting and proof-reading.

5. Gives pupils access to references
materials to support writing - eg word
banks, dictionaries, thesauruses, etc.

OHT 2.3

6. Provides feedback both during and after
writing of writing strengths and of ways
to improve weaknesses.

102 Raising Literacy across the curriculum\ Standards Writing non-fiction
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Task OHT 2.4

1 Identify five key points and arrange
them in a line along the top of a table.
Arrange the remaining points under
the appropriate key points.

2 Try to define the purpose of each
supporting point - eg to exemplify, to
give more detail, to emphasise.

3 Use the blank cards to add an extra or
replacement point to each column.

4 Sequence the groups of cards into a
logical and coherent structure.

5 Write the opening paragraph and at least
one other paragraph.
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Ready for more?

Identify the main types of writing
expected from pupils in your subject,
and define the conventions for each one.

OHT 2.5

Compile a portfolio of successful
annotated work in the subjects, so that
pupils can see and understand what is
required.

Use the strategies mentioned in the
teaching sequence when you introduce
pupils to new kinds of writing.

Identify a writing assignment in the near
future for which you will teach the
process of generating and organising
ideas - eg using a 'mind map' or a card
sorting activity.

Raising Literacy across the curriculum\ Standards Writing non-fiction
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Handout 2.1

Description of the writing task Helpful Partially
helpful

Unhelpful

1. Write a recipe for a party milk-shake for
publication in a Christmas edition of a
teenage magazine.

2. Was King John a good or bad king?

3. Write a letter to your MP protesting
against the building of new houses on
local greenbelt land.

4. Write up your castle project.

5. Produce two pages of writing on the title
Howl survived the rainforest.

6. Write a report of your investigation into
the magnetic effect of conducting wire.

7. Rewrite in your own words the story
of Prometheus.

8. Write up your Maths investigation.

9. Produce a script for a three-minute national
TV news story describing the causes and
effects of the Bangladesh floods.

10. Write an obituary for the artist Matisse.

11. Write a booklet foi- Year 5 pupils
explaining the origins of the English
language.

12. Write an evaluation of your Design and
Technology project.

II Raising\ Standards
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Handout 2.2

Own writing tasks Support
1.

2.

3.

4.

trig Raising\ Standards
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A sequence for Handout 2.3

teaching writing

1. Establish clear aims.

2. Provide example(s).
3. Explore the features of the text.

4. Define the conventions.
5. Demonstrate how it is written.

6. Compose together.
7. Scaffold the first attempts.
8. Independent writing.
9. Draw out key learning.

VRaising Literacy across the curriculum\ Standards Writing non-fiction
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Conventions of the main text Handout 2.4

types with annotated examples 1 of 17

Analysing text types: Instructions
Purpose To describe how something is done, in a series of

What is its purpose? sequenced steps
Who is it for? Will enable someone who knows nothing about
How will it be used? subject in hand to complete task successfully
What kind of writing is therefore appropriate? Level of technical vocabulary will be dictated by

age/experience of intended audience
Clear, direct writing, not open to inference

Text level Title indicates How to...
Layout Layout designed to make text appealing/easy to
Structure/ organisation read, including large fonts, short sentences
Sequence Often contains step-by-step diagrams/illustrations

to clarify or even replace text
May include diagram/illustration of completed item
Clear sequence indicated by bullet points/numbers/
letters
Written in chronological order
Statement of what is to be achieved, followed by list
of equipment needed, followed by sequenced steps,
followed by final statement indicating achievement
of goal
Encouraging remarks - eg Four easy steps to...,
Have you ever wanted to...?
List of equipment provided/required to complete task
Annotations relate to equipment - eg the large screws
(A in diagram 7)

Sentence level Written in imperative eg Take the large spanner...
Viewpoint (first/third person, etc) Present tense
Prevailing tense Active voice; passive used when identity of agent is
Active/passive voice not relevant - eg When the glue is applied...
Typical sentence structure and length Will include sentences containing you eg If you find
Typical cohesion devices any parts are missing...

Short sentences, each covering one instruction
Connectives relate to chronology, eg Next...,
Then..., When the glue is set...
Punctuation limited to full stops and commas

Word level Level of technical vocabulary will be dictated by
Stock words and phrases age/experience of intended audience
Specialised or typical vocabulary Plain vocabulary to ensure clarity
Elaborate/plain vocabulary choices Nouns and verbs predominate

Very little use of imagery/adjectives/adverbs
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Handout 2.4
2 of 1 7

Analysing text types: Recount (chronological report)
Purpose Retells an event/series of events, usually in

What is its purpose? chronological order
Who is it for?
How will it be used?

Audience often defined by age eg writing for peers,
for younger pupils, for parents

What kind of writing is therefore appropriate? Sometimes used by teachers as check on
Chronological sequence provided eg scene
setting, events, closing statement

understanding - eg Describe the events leading
up to the Norman Invasion of 1066, or Retell the
events in this chapter from another character's
viewpoint
Used as entertainment, in fiction/insight into human
motivation, in (auto)biography and history
Sequential/chronology provides order
Fiction/diary/(auto)biography/history
Newspaper articles are sometimes recounts, often
beginning with the sensational aspect plucked out
of sequence and placed first, then returning to
chronology

Text level Paragraphs used for effect, and to mark change of
Layout focus/time/place
Structure/organisation Wide variety of links between paragraphs
Sequence Starts at beginning/finishes at end of series of events

Sentence level First person in autobiography, sometimes in fiction;
Viewpoint (first/third person, etc) otherwise third person
Prevailing tense Past tense

Active/passive voice Active voice
Typical sentence structure and length Variety of sentence structure to create different
Typical cohesion devices effects - eg sequence of long sentences followed by

short sentence
Connectives related to time - eg later, meanwhile,
twenty years on; or to cause eg because, since;
or to contrast - eg although, however, nevertheless
Sophisticated use of punctuation for effect -
eg colons, semi-colons, dashes, brackets
Dialogue used to forward plot/indicate character, in
fiction and (auto)biography

Word level Painting a picture with words will involve the use of
Stock words and phrases adjectives/adverbs/powerful verbs
Specialised or typical vocabulary
Elaborate/plain vocabulary choices

Seeks to answer questions eg when, where, who,
what, why?
Uses specific dates/times/names of people/places
Vocabulary of thoughts/feelings/description
Recurrence of words for poetic effect
Use of imagery/simile/metaphor
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Handout 2.4
3 of 17

Analysing text types: Explanation
Purpose To explain the processes involved in natural/social

What is its purpose? phenomena
Who is it for? To explain how something works
How will it be used? Often forms the basis of essay type questions -
What kind of writing is therefore appropriate? eg How are sedimentary rocks formed?,

How is nuclear energy generated?
Emphasis on clarity and directness rather than
inference

Text level Title indicates How... or Why...
Layout Layout designed to make text appealing/easy to read
Structure/organisation Often contains diagrams/illustrations to clarify or
Sequence even replace text

General statement introduces topic - eg Sedimentary
rocks are formed by the compression of layers of
particles...
A series of steps explains why something occurred -
eg Perhaps the most important reason was...
Steps continue until the explanation is complete
May end with a summary statement
Clear sequence may be indicated by bullet
points/numbers/letters

Sentence level Third person
Viewpoint (first/third person, etc) Present tense for phenomena still in existence; past
Prevailing tense tense for past events
Active/passive voice Mostly active voice; passive used when identity of
Typical sentence structure and length agent is not relevant eg The number of sweets was
Typical cohesion devices divided by the number of sweet-eaters...

Sentences contain connectives which indicate
sequence - eg next, gradually; cause and effect eg

because, so; comparison - eg although, in contrast
Paragraph openings mark sequence of
events/express cause and effect/contrast and
comparison/elaboration - eg next, gradually,
meanwhile, therefore, similarly, on the other hand,
in other words

Word level Glossary may be needed for specialist terminology
Stock words and phrases Impersonal language - ie neither reader nor writer
Specialised or typical vocabulary directly involved
Elaborate/plain vocabulary choices Level of technical vocabulary will be dictated by

age/experience of intended audience
Plain vocabulary to ensure clarity
Nouns and verbs predominate
Very little use of imagery/adjectives/adverbs
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Handout 2.4
4 of 17

Analysing text types: Information text (non-chronological report)
Purpose To describe the way things are

What is its purpose? Addressed to the reader who wants to know more on
Who is it for? a given subject
How will it be used? Audience sometimes defined by interest rather
What kind of writing is therefore appropriate? than by age

Used as a source of information/reference
Clear/factual/impersonal

Text level Headings/subheadings to classify/categorise
Layout information
Structure/organisation Tables/diagrams/illustrations add information/draw
Sequence in reader/break up text/replace text

Different fonts/sizes attract reader's attention
Information broken up into sections/boxes on page,
allowing reader to browse in random order
Opening general statements - eg Penguins are birds
Following statements in categories - eg location,
habitat, breeding habits, etc
Opening statement explains clearly the intent and
scope of text
May include index/glossary/notes/references/table
of contents

Sentence level Third person generic ie penguins, not Percy the
Viewpoint (first/third person, etc) Penguin
Prevailing tense Present tense describes how things are
Active/passive voice Active voice alternates with passive - eg the young
Typical sentence structure and length are reared, to avoid writing thelall the time
Typical cohesion devices Length of sentence dictated by need to be clear;

tendency towards simple and compound sentences
to achieve clarity and conciseness
Connectives emphasise sequence/cause and
effect/comparison - eg then, and so, similarly
Questions used to interest reader - eg Penguins:
Are they a Pest?
Cohesion achieved through sub-headings
Paragraphs mark sequence/express connections
between pieces of information - eg Secondly...,
Thus we can see that..., That being so,

Word level Vocabulary of precision - eg facts and figures/Latin
Stock words and phrases names/etc
Specialised or typical vocabulary
Elaborate/plain vocabulary choices

Technical terms related to subject matter - eg habitat,
mating season
Little use of imagery/inference
Impersonal language
Nouns and verbs predominate

crii Raising\ Standards
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Analysing text types: Persuasion
Purpose To argue the case for a point of view

What is its purpose? To make people do something/buy something
Who is it for? Forms of writing which purport to be pure information
How will it be used? often include persuasive writing - eg leaflets, some
What kind of writing is therefore appropriate? travel writing, TV programme information, biased

newspaper articles
Writing will draw reader into writer's
assumptions/prejudices
Writing will work on reader's feelings through use of
rhetoric and value judgements

Text level Illustrations sometimes used for emotive effect -
Layout eg flashy car to engender envy, photograph of child
Structure/organisation to tug at heartstrings
Sequence Illustrations sometimes predominate

Use of different sizes of print and fonts for impact
Formal persuasion text has thesis - opening
statement, arguments - often in the form of point plus
elaboration, then reiteration summary and
conclusion
Humour gets reader on writer's side - eg Go to work
on an egg

Sentence level Third person in formal persuasion text; often second
Viewpoint (first/third person, etc) person/imperative in advertising
Prevailing tense Active voice predominates; passive used when
Active/passive voice identity of agent is not relevant - eg It can clearly be
Typical sentence structure and length stated that...
Typical cohesion devices Short sentences used for emphasis after series of

longer, complex sentences - eg Let's look at the facts
Connectives in formal text are related to logic -
eg this shows, because, therefore, in fact
In formal text, counter-arguments are set up to be
demolished - eg Some people may imagine that...
Parts of sentence often missing in advertising -
eg Because I'm worth it
Punctuation/capitalisation often unorthodox or
missing in advertising

Word level
Stock words and phrases

Value judgement words seek to influence reader,
eg obviously, vital, vandal, security forces, terrorists

Specialised or typical vocabulary Adjectives/adverbs used for emotive/rhetorical effect
Elaborate/plain vocabulary choices In advertising, wordplay/rhythm/alliteration

eg Buy British
Unorthodox spelling - eg Kwiksave
Invented words - eg Rentokil, docusoap
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Analysing text types: Discursive writing
Purpose To present arguments and information from differing

What is its purpose? points of view
Who is it for? To balance argument and counter-argument as fairly
How will it be used? as possible, and to come to a reasoned conclusion
What kind of writing is therefore appropriate? Commonly used for the discussion of moral/ethical

issues eg What issues are raised by genetic
engineering?
Impersonal writing, which attempts to 'stay on the
fence' until the conclusion

Text level Title may be a question eg Should human cloning
Layout be legalised?
Structure/organisation Statement of the issue, perhaps followed by preview
Sequence of main arguments on each side; then arguments for,

including supporting evidence; then arguments
against, including supporting evidence; finally, a
conclusion, which comes down on one side of the
argument, including clinching evidence
Alternatively, the text could proceed through
argument and counter-argument, through a series
of points

Sentence level Third person/perhaps first person in conclusion
Viewpoint (first/third person, etc) Present tense
Prevailing tense Mostly active voice; passive used when identity of
Active/passive voice agent is not relevant - eg It has been argued that...
Typical sentence structure and length
Typical cohesion devices

Connectives relate to logic eg as a result,
alternatively, however, for example
Rhetorical questions may appear eg What can be
said to those who argue that...? But is it right that...?
Phrases which introduce evidence - eg This view is
supported by the fact that... As evidence of this, we
can see that...
Paragraphs linked by phrases which aid argument
and counter-argument - eg There are those who
argue that... But, some may say,... From these
arguments it is clear that...
Conclusion may be introduced by phrases such as In
conclusion... Weighing up all these arguments, I...
What conclusion can be drawn from...?

Word level Adjectives and adverbs will be used, since value
Stock words and phrases judgements are likely to be involved
Specialised or typical vocabulary Language of logic mixed with language of rhetoric -
Elaborate/plain vocabulary choices eg Therefore, it is obvious to all...

Raising
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Analysing text types: Analysis, including essay writing
Purpose To analyse a topic/question or to present a reasoned

What is its purpose? response to a text/series of texts/other media
Who is it for? products
How will it be used? In schools, used as means of assessing pupil
What kind of writing is therefore appropriate? knowledge/understanding of the topic/texts/media

products
Often in essay form: broad topic, to be addressed
through attention to detail - eg What were the
reasons for the development of the cotton industry
in Lancashire?

Text level Title often invites debate eg How can onejustify
Layout the continuing cost of space exploration?
Structure/ organisation Statement of the issue, followed by preview of the
Sequence main points to be made in text, followed by each

point in turn, followed by summary/conclusion
Writing takes into account the degree to which the
reader is familiar with the subject - eg does not retell
the plot of a novel
Using quotes to support points

Sentence level Third person; perhaps first person when giving
Viewpoint (first/third person, etc.) summary of views, or when asked in title for personal
Prevailing tense response
Active/passive voice Present/past tense depending on the focus
Typical sentence structure and length Active voice more common; passive used when
Typical cohesion devices identity of agent is not relevant or need not be

repeated - eg Sherlock Holmes is portrayed as...
The castles were strongly fortified...
Connectives often used for contrast/comparison in
areas of debate - eg whereas, though, while, unless,
however; on the other hand, similarly, equally, also
Connectives used to establish cause and effect -
eg because, since, therefore, so, as a result
Connectives used to indicate the use of evidence
eg as in..., I know this because..., this shows that...

Word level Critical vocabulary related to subject under review -
Stock words and phrases eg in literature: personification, alliteration...; in art:
Specialised or typical vocabulary texture, chiaroscuro...
Elaborate/plain vocabulary choices Vocabulary associated with value judgements -

eg convincing, amusing

Raising
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Standards and Effectiveness Unit

5U

Literacy across the curriculum
Writing non-fiction

cl>> Crown Copyright 2001



Handout 2.4
8 of 17

Analysing text types: Evaluation, including self-evaluation
Purpose To record the strengths and weaknesses of a

What is its purpose? performance/product
Who is it for? Part of the plan-do-review cycle, which might have
How will it be used? an effect on future task setting/performance/ target
What kind of writing is therefore appropriate? setting

Often used as part of assessment process, linked to
objective based teaching - ie did you meet your
objectives for this particular piece of work?
Sometimes more long term - eg evaluation of
performance over module of work/term

Text level Title contains value judgement - eg How well did
Layout your construction work? How well are you
Structure/ organisation progressing in this subject?
Sequence Sometimes in list form, including strengths and

weaknesses, followed by a summary, followed by
targets for the future
Bullet points, numbered or lettered items
Subheadings used to focus attention of writer
eg How much did the materials cost? How long did
it take you to make it? How successful was the
testing period?

Sentence level First person; singular for individual evaluation; plural
Viewpoint (first/third person, etc) for group evaluation
Prevailing tense Past tense to reflect on performance; present to
Active/passive voice reflect on personal/group characteristics; future for
Typical sentence structure and length target-setting
Typical cohesion devices Active voice

Connectives used to balance strengths and
weaknesses - eg although, however, still, on the
other hand
Connectives used to indicate the use of evidence -
eg as in..., I know this because..., this shows that...
Connectives used to establish cause and effect -
eg because, since, therefore, so, as a result
Avoidance of meaningless evaluations and targets
eg It didn't work very well; I will try harder with my
spelling

Word level Technical vocabulary related to subject under review
Stock words and phrases - eg in English, the spelling of unstressed vowels in
Specialised or typical vocabulary polysyllabic words; in maths, the solving of simple
Elaborate/plain vocabulary choices quadratic equations

Vocabulary of comment - eg We all felt that...,
Some people in the group thought that...
Vocabulary of constructive criticism - eg John's
suggestions, though inventive, were not generally
accepted..., Perhaps at this point, I could have...

Raising\ Standards
Standards and Effectiveness Unit
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Analysing text types:
Instructions
Title indicates
how to....

Materials/list
of equipment
needed

Clear sequence
indicated by
bullet points/
numbers/letters
Written in
chronological
order

Often contains
step-by-step
diagrams/
illustrations

Plain vocabulary
to ensure clarity

.--Make a kite!

Things you need
pieces of cane (2 x 60 cm; 1 x 80 cm)

thread
large sheet of strong paper (eg tissue)
soft pencil
scissors
paint and paintbrush
glue
strong string

What to do
The Frame

Dampen cane to make flexible.
2. Carefully bend cane to desired shape,

then tie securely with thread (see
diagram).

The Coverin
3. Lay ame on sheet of paper.
4. Trace around frame with pencil.
5. Cut covering approx. 1 cm larger than

outline.
6. Paint bird on covering (eg owl).
7. When e paint is dry, place frame on

unpainte ow fold edges of the
covering over the fram- -fully, and
glue them down.

The Bridle
8. Cut 3 pieces of string, each 20 cm

long.
9. Secure one end of each string tightly

to frame at the shoulders and tail of
the bird.

hen tie the other ends in a knot.

Handout 2.4
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Active voice,
passive used
when identity
of agent is not
relevant - eg
When glue is
applied

Written in the
imperative - eg
lay, trace, cut

Short sentences,
each one
covering one
instruction

'Make a kite!' is adapted from Exploring How Texts Work by Beverly
Derewianka (Primary English Teachers' Association, Sydney,
Australia) and is reproduced here by kind permission of PETA.

Connectives
relate to
chronology -
eg next, then,
when the paint
is dry

10P4Raising Literacy across the curriculum
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Analysing text types: Handout 2.4

Recount 1 (chronological report)

Orientation:
when? who?
what? where?

Furious Pace in
Hockey Finals

-§.-Spectators were treated to a feast of fast
hockey on the weekend when the South

Paragraphs used
for effect and to
mark a change of
focus/time/place

Events organised
in chronological
order

Coast Women'
staged four grand finals at Kiama.

The highlight of the day was the Division
One grand final between Gerringong and
minor premiers Warilla which was a hard,
fast game, with the speed of the young
Gerringong team proving the difference
on the day.

/Warilla stormed the Gerringong circle from

Vocabulary of
description

Painting a picture
with words will
involve the use of
adjectives/
adverbs/powerful
verbs

the start of the game. However the
Gerringong defence held out an en
took the attack to Warilla's 25 yard li
through speedy centre forward Jenny
Miller.

After a period of midfield play Warilla's
right inner Mandy Smith broke away but
again, met solid Gerringong defence.

Gerringo g continued to move the ball
quick and just five minutes before half-

, Gerringong's left wing Michelle
ooper finally I.. ed on to the ball and

put it between the po after having
narrowly missed connects with a shot
several minutes earlier.

Lake Times, 20 September 89

'Furious Pace in Hockey Finals' is adapted from Exploring How Texts
Work by Beverly Derewianka (Primary English Teachers' Association,
Sydney, Australia) and is reproduced here by kind permission of
PETA.
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Standards and Eft activeness Unit

59

10 of 17

Use of third
person

1 Past tense

Active voice

Variety of
sentence
structures to
create different
effects - eg
sequence of long
sentences
followed by short
sentences

Connectives
related to time -
eg later, after, or
to contrast eg
although,
however

Sophisticated
use of
punctuation
used for effect -
eg colons, semi
colons, dashes,
brackets

Uses specific
dates/times/
names of people/
places

Literacy across the curriculum
Writing non-fiction
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Analysing text types:
Recount 2 (chronological report)

Paragraphs used
for effect and to
mark a change of
focus/time/place

Events organised
in chronological
order

Vocabulary of
description

Recurrence of
words for poetic
effect

But here again, I can remember very little about
the two years I attende Llandaff Cathedral
School, between the age of seven and nine. n y
two moments remain clearly in my mind. The first
lasted not more than five seconds but I will never
forget it.

It was my first term and I was walking home alone
across the village green after school when
suddenly one of the senior twelve-year-old boys
came riding full speed down the road on his
bicycle about twenty yards away from me. The

"'road was on a hill and the boy was going down
the slope, and as he flashed by he started
backpedalling very quickly so that the free ""----------
wheeling mechanism of his bike made a loud

\ whirring sound. At the same time, he took his
hands off the handlebars and folded them
casually across his chest. I stopped dead and
stared after him. How wonderful he was! How
swift and brave and graceful in his long trousers
with bicycle clips around them and his scarlet

sctigolcapatajtinty angle on his head! One day,
I told myself, one glorious day I will have a bike
like that and I will wear long trousers with bicycle
clips and my school cap will sit jaunty on my head
and I will go whizzing down the hill pedallin
backwards with no hands on the ebars.Use of imagery/

simile/metaphor

Dialogue used
to forward
plot/indicate
character, in
fiction and
(auto)biography

Painting a picture
with words will
involve the use of
adjectives/
adverbs/powerful
verbs

I promise you that if somebody had caught me by
the shoulder at that moment and said to me,
What is your greatest wish in life, little boy? What

is your absolute ambition? To be a doctor? A fine
musician? A painter? A writer? Or the Lord
Chancellor? I would have answered without
hesitation that my only ambition, my hope, my
longing was to have a bike like that and go
whizzing down the hill with no hands on the

ndlebars. It would be fabulous. It made me
tremble just to think about it.

Extract from Boy by Roald Dahl is reproduced by kind permission of
the publishers Jonathan Cape and Penguin Books.
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Past tense

First person in
autobiography,
sometimes in
fiction; otherwise
third person

Active voice

Variety of
sentence
structures to
create different
effects - eg
sequence of long
sentences
followed by short
sentences

Connectives
related to time -
eg later, after,
or to contrast -
eg although,
however,

Sophisticated
use of
punctuation
used for effect -
eg colons,
semicolons,
dashes, brackets
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/Sediments such as sand and mud settle
onto the floors of oceans and lakes. Over
a long period of time, several layers of ''''
sediments collect on the floor. Gradually
these layers are pressed together for
many thousands of years, fusing the s II

solid particles of mud and sand to form
rock. This type of rock is called
sedimentary rock

Sedimentary rock is formed by the
compression of layers of particles into a

Handout 2.4
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solid form.

Third person

Analysing text types:
Explanation

Title indicates
How or Why

iHow are sedimentary rocks
formed?

Layout generally
designed to make
text appealing
and easy to read

May contain
diagrams/
illustrations to
clarify or even
replace text

Series of steps
explains why
something
occurred; steps
continue until
the explanation
is complete

May end with
a summary
statement

Glossary may be
needed for
technical terms

'How a sedimentary rocks formed?' is adapted from Explorin
How exts Work by Beverly Derewianka (Primary English Teach: s'
Ass ciation, Sydney, Australia) and is reproduced here by kind

mission of PETA.p

Raising
Standards
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Present tense for
phenomena still
in existence; past
tense for past
events

Mostly active
voice; passive
used when
identity of agent
is not relevant

Connectives are
used which
indicate
sequence - eg
next, gradually,
cause and effect

eg because, so;
comparison - eg
although, in
contrast

Impersonal
language - ie
neither reader nor
writer directly
involved

Plain vocabulary
to ensure clarity

Literacy across the curriculum
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Analysing text types:
Information text
(non-chronological report)

General opening
statement

Headings/
subheadings
to classify/
categorise
information

Snakes

Sn es are reptiles (cold-blooded
c -atures). They belong to the same group

s lizards (the scaled group, Squamata)
but form a sub-group of their own
(Serpentes)

Appearance

Handout 2.4
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Impersonal
language

Vocabulary of
precision - eg
facts and figures/
Latin names etc

Snakes have no legs but a long time ago
they had claws to help them slither along.

Snakes are not slimy. They are covered in
scales which are just bumps on the skin.
Their skin is hard and glossy to reduce
friction as the snake slithers along the
ground.

Behaviour

Snakes often sunbake on rocks in the
warm weather. This is because they are
cold-blooded and they need the sun's
warmth toiheat their body up.

Most snakes live in the country. Some
types of snakes live in trees, some live in
water, but most live on the ground in
deserted rabbit burrows, in thick, long
grass and in old logs.

Diet

A snake's diet usually consist of frogs,
lizards, mice and other snakes. The
Anaconda can eat small crocodiles and
even wild boar.
'Snakes' is adapted from Exploring How Texts Work by Beverly
Derewianka (Primary English Teachers' Association, Sydney,
Australia) and is reproduced here by kind permission of PETA.

Third person
generic - eg
snakes, not Sid
the Snake

Present tense
describes how
things are

Length of
sentence
dictated by
need to be
clear; tendency
towards simple
and compound
sentences to
achieve clarity
and conciseness

Cohesion/
structure/
purpose
achieved through
sub-headings

Nouns and verbs
predominate
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Analysing text types:
Persuasion

Opening
statement

Arguments often
in the form of
point plus
elaboration and
the reiteration

Summary and
conclusion

Value judgement
words seek to
influence the
reader

Calling all Sleepyheads

Sleep is important. Nolly full r
understands why we need sleep, but
scientists think that the body uses the
time to recover and to repair damage.
When we fall asleep our heart and
breathing rates slow down, muscles relax
and our senses rest. If this is the case, are
you giving your body enough rest?

Lack of sleep means that the body and
the brain do not work properly. If you don't
go to bed at a reasonable time, you will be
sleepy in class and not be able to learn.
Tiredness means you may not be able to
think clearly, and you may also be a
danger to other people. Accidents can
happen. You will lack energy, and even
playing becomes too much of an effort. Is
staying up really worth it?

There is some truth in the old saying 'Early
to bed and early to rise, make y,

wealthy and wise'. Therefore next time
you start to argue about what time you

Lhould go to bed, remember your body
needs a break. Give it a rest.

'Calling all Sleepyheads' is taken from Literacy World Non-Fiction
(Core Scheme KS3), and is reproduced by kind permission of
Heinemann Educational Publishers, a Division of Reed Educational
and Professional Publishing Ltd.

Handout 2.4
14 of 17

JThird person
in formal
persuasion
text although
second person
and imperative
may be used

Active mood
predominates;
passive used
when identity
of agent is not
relevant - eg it
can clearly be
stated that

Connectives are
related to logic
eg this shows
that, therefore,
because

Adjectives/
adverbs used
for emotive/
rhetorical effect
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Analysing text types:
Discursive writing
Title may be a
question - eg
Should the
logging of forests
be allowed to
continue?

Statement of
issue

Arguments for -
including
supporting
evidence

Arguments
against -
including
supporting
evidence

L- Forest Futures

One of the most controversial
/environmental issues concerns the future
of our forests. Debate centres on whether
we should preserve the forests in their
natural state or whether we should allow
them to be logged.

L.,On the one hand, conservationists argu
that we need to put a stop to the
destruction of this natural resource. In
Brazil, for example, the rainforest is
disappearing at an alarming rate,
depriving native tribes of their habitat and
depleting the earth's supply of oxygen.

On the other hand, developers claim that,--).-
forests are a renewable resource and that

Handout 2.4
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z Use of third
person/possibly
first person in
the conclusion -
eg After looking
at all the evidence
I think...

Conclusion which
usually comes
down on one side
of the argument,
including
clinching
evidence

Adjectives and
adverbs will be
used, since value
judgements are
likely to be
involved

Alternatively, the
text could
proceed through
argument and
counter-
argument,
through a series
of points

Present tense

Mostly active
voice; passive
used when
identity of agent
is not relevant -
eg It has been
argued that ...

human kind has an urgent need of the
products provided by the forests--
timber and woodchips. Moreover, the
logging industry is a major employer and if
logging were stopped, several thousand
people would be out of work.

It would seem apparent that while some
form of logging is inevitable in the short
term, in the longer term we need to <
develop alternatives to using timber from
natural resources.

'Forest Futures' is adapted from Exploring the Writing of Geri
Beverly Derewianka, and is reproduced by kind permission of the
United Kingdom Reading Association.

Raising
Standards
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Connectives
related to logic
eg as a result,
alternatively,
however, for
example

Phrases which
introduce
evidence - eg
as evidence
of this...

Conclusion may
be introduced by
phrases such as
In conclusion....
Weighing up all
the arguments...

Language of logic
mixed with
language of
rhetoric
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Analysing text types: Handout 2.4

Analysis, including essay writing 16of17

Title invites
causal analysis

h-Why did the Normans win
the Battle of Hastings?

Introduction -
statement of the
issue

Topic sentences
lead the reader
into the
paragraph

Use of supporting
comment/detail

Use of quotes to
support points

The Battle of Hastings took place in 1066 when Edward the
Confessor died, leaving no heir. Harold Godwinson took his
place, but he had two rivals, Harald Hadraada, the king of
Norway, and William, Duke of Normandy. William eventually
won, and this piece of writing explores the reasons why.

Lip- William was a very determined and ambitious leader. He
claimed that Harold had promised to help him to become
king, and so, when Harold claimed the throne, he did all he
could to conquer England. He left Normandy undefended,
and took 3000 ships with horses and soldiers across the
English channel. He must have been very determined to dos.--1
this, as the channel was very dangerous. His bravery is
shown again during the battle, when he took off his helmet
and said to his soldiers, "Look at me well. I am still alive and,
by the grace of God, I shall yet prove victor." 4

a. William also had a strong army, and a good strategy. For
example, he put the archers in the front, then infantry, and
behind them the men on horse-back. The Anglo-Saxon
Chronicle saysip,"All the English were on foot. The Normans

trafloot-soldiers, archers and cavalry with horses." This

Summary/
conclusion

would have been a great advantage. Also he pretended to
retreat, and then the English broke the shiel so when
the Normans turned back, the English were not very
protected. Therefore William chose a good time to invade,
before Harold had blished his position as king.

Harold's bad luck also hel s c. William to win. Harold
Godwinson was fighting Nara! draada at Stamford
Bridge when William invaded in the th. Harold had to
march 300 km, having lost many of his be en in the
previous battle. If the wind had not changed ju hen Harold
would have had more men, and he would have had re

time to set his army up. There is a picture in the Bayeux
Tapestry of Harold being killed with an arrow through his eye.
When he died, the English were frightened, and deserted.

'41,William won the battle for many reasons. It was a mixture of
good leadership, planning and luck. If the wind hadn't
changed, or if Harald Hadraara hadn't invaded, I think that
Harold could have won, and England would be a different
place.

Third person;
perhaps first
person when
giving summary
of views, or when
asked in the title
for personal
response

Present/past
tense depending
on the focus - eg
present for views,
past for events

Active voice more
common; passive
used when
identity of agent
is not relevant or
need not be
repeated - eg
The castles were
strongly fortified

'Why did the Normans win the Bente of Hastings?' is taken from a
pamphlet entitled 'Analytical and Discursive Writing in History at Key
Stage 3', by Christine Counsel! (1997), and is reproduced here by
kind permission of the author and the publishers, The Historical
Association.

Connectives
often used for
contrast/
comparison in
areas of debate
eg whereas,
though, while,
unless, however,
equally, also

Connectives
used to establish
cause and effect
- eg because,
therefore

Critical
vocabulary
related to subject
under review
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Analysing text types: Handout 2.4

Evaluation, including self-evaluation 170117

Title contains
value judgement

eg How well
did ...

Electronics and Materials Project
Plastic Badge with Flashing LED

First person;
singular for
individual
evaluation

How well did your badge
work?
I am very pleased with my badge because
the clown face looks good when the nose

Llights up.

At first I had a problem painting the
mould. I now know that when you paint
the plastic m 1.0 need to rough up
the ce so that the paint sticks to it.

Initially making the circuit was difficult as I
cufThe copper track too short, however I
cut the second piece to the correct len
and it worked.

Past tense to
reflect on
performance;
present tense to
reflect on
personal/ group
characteristics;
future tense for
target setting

One problem that I found was that the
battery tends to run out after about three
days. To improve this I need to put a
switch on so that it can be turned off when
it is not in use.

O

Switch

The badge needs
a push switch to
stop you leaving
it on.

Raising
Standards
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Active voice

Connectives
used to balance
strengths and
weaknesses
eg however

I Vocabulary of
comment and
constructive
criticism - eg / felt
that... Perhaps at
this point, I could
have...
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Analysing text types: blank Handout 2.5

Purpose
What is its purpose?
Who is it for?
How will it be used?
What kind of writing is
therefore appropriate?

Text level
Layout
Structure/organisation
Sequence

Sentence level
Voice (first person/third
person, etc)
Prevailing tense
Active/passive mood
Typical sentence structure
and length
Typical cohesion devices

Word level
Stock words and phrases
Specialised or typical
vocabulary
Elaborate/plain vocabulary
choices

fg. Raising\ Standards
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Handout 2.6

To be cut up and placed in envelopes along with a few blanks.

Aims of the school
Curriculum at

Key Stages 3 and 4
Extra-curricular

out-of-school activities

Facilities
The school day; example of a

pupil timetable
School profile

Details
about

homework

Data about school SATs and
GCSE results and targets

Quotes from recent
OFSTED report

Details of pupil involvement
and responsibilities

School rules
Links with other schools

and organisations

Recent and proposed projects
and events, school trips

Options and choices, work
experience and careers

Sixth Form

Provision for all abilities;
pupils with exceptional and
special needs - challenge

and support

Home/school links Uniform

School values, expectations
and shared understandings

Parents' evenings/meetings

Opportunities for parental
involvement - friends of the school,

parent-staff association,
contractual agreements

lig Raising\ Standards
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Handout 2.7
1 016

Why did the Normans win the Battle of Hastings?

The Battle of Hastings took place in 1066 when Edward the Confessor died,
leaving no heir. Harold Godwinson took his place, but he h two rivals
Harald Hadraada, the King of Norway, and William, Duke of mandy.

William eventually won, and this piece of writing explores the reasons why.

p,,-R- William was a very de.Ierbitiausler He claimed that
Harold had promised to help him become king, and so, when Harold claimed
the throne, he did all he could to conquer Engldnd. He Normandy

,?'undefended a oo I II shies h horses and soldier acrossihe
a--456 En lish channel. He must have been ve determined to do this, as the

channel was very dangerous. His bravery is shown again during the battle,
when t-TiTcadfrhis -helmet and said to his soldiers, "Look at me well I am

prove victor."

W illiam also had a strong army, and a good strategy. For example, he put
the archers in the front, then in an ry, an behind them the men on
horseback. The Anglo-Saxon Chronicle says, (WI the engksaidetwafoot

Vcxt`?-- The Normans had foot-soldiers, archers and cavalry with horses.) This
would have been a great advantage. Also he pretended to retreat, and then

the English broke the shield wall, so when the Normans turned back, the
English were not very well protected. Therefore William chose a good time
to invade, before Harold had established his position as king.

olcar1.11_Ias2cyHck also helped William to wirlyarold Godwinson was fighting
Harald Hadraada at Stamford Bridge when William invaded in the south.
Harold had to march 300 km, having lost many of his best men in the
previous battle. If the wind had not changed just then, Harold would have

had more men, and he would have had more time to set his army up. There

t),.",s_apic:ti.ire in the Ba e Ta t o Harold being killed with an arrow

throe his When he died, the English were frig en, n eserted.

William won the battle for many reasons. It was a mixt e of ood
0 ping and luck. If the wind hadn't changed, or if Haral

Hadraada hadn't invaded, I think that Harold could have won, and England

would be a different place.
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Handout 2.7
2 of 6

Why did the Normans win the Battle of Hastings?

The Battle of Hastings took place in 1066 when Edward the Confessor died,
leaving no heir. Harold Godwinson took his place, but he had two rivals,
Harald Hadraada, the King of Norway, and William, Duke of Normandy.
William eventually won, and this piece of writing explores the reasons why.

C,006 .:.*To octien

/ William was a very determined and ambitious leader. He claimed that

se Harold had promised to help him become king, and so, when Harold claimed
the throne, he did all he could to conquer Engldnd. He left Normandy

coos undefended, and took 3000 ships with horses and soldiers across the vroy,,k71
vol ab-tar-) . English channel. He must have been very determined to do this, as the c

channel was very dangerous. His bravery is shown again during the battle, '"%ssz
when he took off his helmet and said to his soldiers, "Lank nt inp wPII I rain

still alive and, b the race of God I shall et rov

c,c'e°1 William also had a strong army, and a good strategy; For example, he put
9,T.s..the archers in the front, then infantry, and behind them the men on

horseback. The Anglo-Saxon Chronicle says, All the English were on foot_co.,,+,
The Normans had foot-soldiers, archers and cavalry with horses." This 5Q-k-

wourd have been a great advantage. Also he pretended to retreat, and then
the English broke the shield wall, so when the Normans turned back, the
English were not very well protected. Therefore William chose a good time
to invade, before Harold had established his position as king.

Harold's bad luck also helped William to win. Harold Godwinson was fighting
Harald Hadraada at Stamford Bridge when William invaded in the south.
Harold had to march 300 km, having lost many of his best men in the
previous battle. If the wind had not changed just then, Harold would have
had more men, and he would have had more time to set his army up. There
is a picture in the Bayeux Tapestry of Harold being killed with an arrow
through his eye. When he died, the English were frightened, and deserted.

William won the battle for many reasons. It was a mixture of good
leadership, planning and luck. If the wind hadn't changed, or if Harald
Hadraada hadn't invaded, I think that Harold could have won, and England
would be a different place.
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Handout 2.7
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-lly, s utivou 04 We/011,S Wit of 1111, aiutlit UM, tk
klio#,. AkotuillA nut hariall mttal, °It oP Ail VA
So 64 WIA14 SWAI1 t thils T mutt tt stab 414 Wiwi-.

Thi6 ti,d/ ail SAW tie ont, gew *IA o eVirtillut g4se#144t,

111 Oft over uQt ofF
Orrcttitm, (444 Veit tOrtoi ci6 Ronne te04 spk6 vitt) Jim&

szkti,rA. So thab WU" do Ctrarat .Atrtktrinct tht, &kW, stalin Lout oolut

lvok aikl) CtAttUJI:65, A (On WD6 r4a,Uy (1,64 5/1-061A, 1,4 ,r,,,ptisj1,1 IJ6 Wiett

k4 60o ate, meb . I nimit4j wuis Sekttiot unieldel sypott-

sto,fg 16404 whin, hyped, IA 6( hoso skeus IC04.6 &) -at (014, 1)4 44,1A

kom d6otwit6 axwl, bcro6n ol

Lth, 0,6 a 1?0-Thon, st:JAN vim el as qv 61 3h 1.5 de aril,.. pivot wivit

ttia welk lAIGIA. nude Ulm mee 11 to wok Nolovex till had, 60

la* hid, g Peas' 60466 tot feA mold soil wa.6 yak /kilia,SnYwhas

o't,Ultrs vcluituth to perr Uir
Tin Anna 0/ Al StuceshAL or maw remon6 .711e/Sb *Ina MA, tl had,

eg4u4, witiqtandinj wectronS and, rid 14 tinper6cutb orjruliakon, 014 e, tvka

to itd) (7111, voitit8 / th int in._ lilt Warm mat fah

rni;solion 64111 coda ium Ski difectLat 8/e4t and, emit ROM/OS

11,11 Raising Literacy across the curriculum\ Standards Writing non-fiction
© Crown Copyright 2001Standards and Effectiveness Unit

71



Suasakuk. 7

T 12orn,pri: s Girmous ara WerkfcrAn tJore..

Handout 2.7
4 of 6

cc vel-16 V`"43k ciP4-46,

663 LAMM_ callO Ve.)J3 tiskil&kuitA.3

t`610.66. arVa Sbt".9 MA.64014 a). 36eol of kitaksa.r. EVQ.#44

50LaiStr 1-01.tkln \zkruo (amu.sicu ols oJnt \\Asi pQAtai tc wifoto"1.
lip dr.y s?cleaD, -U c-ouist. %Naar cm. cewit.k ata

5t-us.cL .

16- o"..L3 1504 wan crtip.riicula iaat tkifc.2J424../C 5s/cdttirfv)

6ts Mo_ke elms a1-k9 more 5kx.c.es.x.4.41., for $2.0c0AA4L, Stkelizra

t.%) riNe. o idssi tit ° Lattesm Eke.. CA.tb TINst_ lst4itsno 4mLk

rtruse.. &book. 600 peo9Le Li, suppoA staff , 4=1.12. 51Afte ark SA-0.0
Co oleo

zor) nut.alsz_ of C- area, \olckci2ortUtA.0, clex-Lon CJ e-P421' o..fll '-""laiam
The (Zama& soaiar, wore 44;zaksa.d. %fizz-) 6hin made:.. Lka".

La.flpitz + Law-te Losclar kaJzilao arLol a.1.4,41 wsria.a.4

kaartar bg.c..a.u.seccix Sanaa. oe qua", t9u2 fa-o...r u..14a.e baceLuze 4 t.1.a3a

Loak.. loo.W.a. code-r& t C rna.ft oC14. .11.o.Lj &La

Weld) lat.6.ca bo wor,le was. rttk El^si+) U'13 tAehi t1NA./3 bIrJU-Ltig"

kref-tar Eo ,o of-le 1-a.rEL o"ol Et"` Ucx" 6 s:kk. culKwut

star rho Ali. oaNct. 9e±t2;9 be'r%1-4.

R.Arvusno Ware Vol-45 Suf-crutIc a For 0- nA.urrIzar op ot+FOKA.

tejlao-o. Zt won ?GAL) 31ccuLact. ec kkais "Q,-j 1%4 sbuia.. op cLoolpit.42

civfau) 50C:" becarma. cx. 1,41.1;11 aryl. flay loaco.ms.

.k1 wow cutao 6.1z-coAA.co e -Lksair armour o..n.el t-A24:3-F,a,v1

cvui, ELLAIr oleaCosikif.. Ouercal., Uvula Lza.te Eta te6P411%4 441 tiV2. Vaen441"0

beta lux Qe.H3 Sur-LizabiLui..

LI Raising Literacy across the curriculum\ Standards Writing non-fiction
Standards and Ettecliveness Unit

72
© Crown Copyright 2001



is134_44
it4W.Ocia

11% armour and freapom of ntel k' a lomatt.
1440tafr wao tncsok voy ept.44411/
,mot 044,4,vh4ftsay al/gem/al. They werc mac&
with, St-rev tnettuttgU4 suck co Waiter and
eta elowi the salotaro gowl forottel-Cott
i" lomat owl tmining. Everts se(' er Kati
ttw cooN low Oct, qtapount #444 thtoi
So 0140 a.lwaes woad ive/aponv, tivz BotaWi
&Wag hoot 1.1490v1 titt0n thile could
YUAlt OP, C444$112 by ILtiptarZ,

"Tiu.lottiati owlny wet)) trot 0014 I:4'1_0404 ifultitil
tt Way Skt:t two mutate staitnts.-Tht. sex ions

Van- into coUtoik,4,11u.. :cam ir the,
weft. 5pat cto (egtont

Ron anny part c7C their
s ct4 b5 oi Not the number op ch.. Usiono
weN-always gsffuerv., Sant. P.V."4 s uppme
etv whieh 4144,0uot cook') mid Wide/Jolla:1, ,

itt saidito 14 At 'Roman aonu, "rutZittta
#44:flue woi. abit ung
thde savuteg bank af

%/r'our moaitg
tete! hiaittrn. the othel moot, cot

aid Mot oc a, Vorneto
Solofv1Z, otounptc, Scutritlao,
Cn Mhe time a, 64-4040. Puguotto olutaileo
on,c 0 'Mt punifrfunutts oiecin4tion.: ap a
coryane bitikt 1:4 Alb* flugtiottto on:1.4/yd

e sitAvittiv to- oltvov Cam, dun_ he eilttead
fatog arta &tan , iwttainoltd- f..adat be_

w
o4 n baAlee PtY,aot :noteaot totta4
qua ration . NU elu f/orttartesoteliciv f43044

la 14,4e hated and Ate ghat ip buy 044,./ove
So ,42t act would L a 1310e,

71u. "KOttutti 4,Mid wtx4 SuCcetWai fir' r wig
NA3J0/0. 71t 14,i "(woo e4cittoteot at.l. the
hart,/ triiiiike the Vonwi Meta', coca' 1,,tig)

Ir Ottg hadn't tra4"eti ao tvutaz._
-then etts Naga hiut, ban C44ight- bb
Spre14: acz wconle seoga- fior-
Milan sololUr eA4,-1 thelotetro woad
haw ,flardeld gnat na,;-lootheeseol.7l .,9
woad hapt neolct-co( oestile arki
not botitmed tratWiy.77ttot arc Boole ac Wut

',wait mown', why the TOollan advne kvaa 10
SiAr,a/dca-,

leg Raising\ Standards
Standards and Effectiveness Unit

7 3

Handout 2.7
5of6

Literacy across the curriculum
Writing non-fiction

Crown Copyright 2001



Handout 2.7
6 of 6

-011.ur 2,M1

111/4 umo_L_Pornwl_AvryvSur,cefloa

( 41
ract`&1010 -9..

p of equ-Vilutt,
uaeapoTio ord Caere nary-

or very lrAcorto,n,-E

-11\z Rom,
91,porkvIE. t rnakk

ko,d,

-thm., -to 02iNtuAgnis3
-cam mhsts

axppotosyr mearLe
woo 6L

wkick,
txt-E0 .94;on/3.wan

a qsv--, --to
were, 6844. iryto

CU Tri tcco , ac rru

Goilc6-3 ox\O% eARryEhin9 ao,

Eery P.ornap. .04
7431

4:1N.d32/4, 0)411

rmra h.ty wou iA

ti-G; ev.RYm 10 ty.ciA wok.dAL
IP cti work, 11.ad 0,ncl, lost

Aso were pain ()a ii1944 (66 k,w, 75
rxtem k4erlt- -to

-R) tke, soG4,6.7-z- -bD -GrugZen5

oWn. prnsvi u30.0 rnoreluj th9
WOUld, (01:5 cAftee

Rorron cu-vvx, uocu) verk3 s

armour
xti.kman;5-C , anclo

kp

[Usbon3cumAdLootitta

Do

axe,

fiaRaising Literacy across the curriculum
Standards Writing non-fiction

Crown Copyright 2001Standards and Elf activeness Unit

74



3 Writing style

Aims:

To introduce staff to some of the principles of sentence structure, so that

they can help pupils to express themselves in more sophisticated ways

To provide some simple ways of helping pupils to improve their style.

Useful for:

Schools where pupils are willing to write but lack flair

Staff who were never taught sentence grammar themselves.

Timing

3.1 Connecting ideas 20 minutes

3.2 Constructing complex sentences 15 minutes

3.3 Using the passive voice 20 minutes

3.4 Looking at pupils' work 20 minutes

Total 75 minutes

You will need:

OHTs 3.1-3.12 (some of these could be covered orally, at the presenter's

discretion)

Handouts 3.1-3.4
A small display of grammar books, as participants are likely to ask for

recommendations. Most staff would find David Crystal's paperback
Rediscover Grammar (Longman, 1996, ISBN 0-582-00258-3) accessible
and undaunting. More detailed is Shirley Russells' Grammar Style and

Structure (OUR 1993, ISBN 0-19-831179-6). It's an A-level textbook but
don't let that put you off. It's readable and includes 'have-a-go' activities.

QCA's booklet Not Whether But How will be of particular interest to the

English department. You could put a copy of each book on the staff

bookshelf.

This module links closely with module 2, Writing non-fiction.

Use OHT 3.1 to introduce the topic:

We are going to look at three particular aspects of sentence grammar which can
help pupils to improve their written expression:

OHT 3.1

Sentences and style

For your consideration:
1. Connecting ideas
2. Constructing complex sentences
3. Using the passive voice

3.1 Connecting ideas (20 minutes)
Explain that pupils need to know:

how to link ideas to create a coherent whole in different kinds of writing

how ideas are linked - eg by comparison, by contrast, by order of event,

by cause and effect, and so on

0 Crown Copyright 2001
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that connectives enable the writer to create coherent texts and express

complex ideas. Helping pupils to improve their writing involves enabling

them to use both types of connective effectively.

Explain that there are two types of connectives: conjunctions (eg because) and

connecting adverbs (eg therefore). Conjunctions link ideas within the same

sentence; connecting adverbs link ideas which may be in different sentences or

paragraphs. This distinction is important because it affects how connectives are

used and how sentences are punctuated. Helping pupils to improve their writing

involves enabling them to use both types of connective effectively.

Explain that connectives are important tools for communication and thinking in

all areas of the curriculum.

Use OHTs 3.2-3.3 to demonstrate how different links show different
relationships. Cover the OHTs with a paper and reveal each section as you go.

Explain the example on OHT 3.2 but invite participants to work out the example

on OHT 3.3.

OHT 3.2

Connectives 1
We brainstormed all the different kinds of alarms.

We wrote notes on the purpose of each one.

First we brainstormed all the different kinds of alarms.
DAD we wrote notes on the purpose of each one.

The connective is an adverb which signals...

chronological order.

ft links ideas across two sentences.

OHT 3.3

Connectives 2
The Romans were able to take over new provinces.

Their army was extremely large and powerful.

The Romans were able to take over new provinces
because their army was extremely large and powerful.

The connective is a conjunction which signals...

cause and effect.

It links ideas within the same sentence.

The next activity comes with a health warning! It is not promoted here as an

exercise to do with pupils, but as a way of helping participants to reinforce their

own awareness of the way in which connectives operate and determine
meaning. Stress that both types of connective are included in the list, but the

conjunctions are marked with an asterisk. Point out that 'so' can be both.

18 Literacy across the curriculum 0 Crown Copyright 2001
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For this activity, participants should work in pairs. Number the pairs around the

room from 1-14 and assign to each group 'their' connective from the following

list:

but

so

accordingly
as a result

similarly

in any case

in the event

1. next *8.

*2. because *9.

*3. although 10.

4. meanwhile 11.

5. however 12.

6. therefore 13.

7. moreover 14.

Use OHT 3.4 or give instructions verbally and allow about a minute for the task.

OHT 3.4

Connectives 3
Obediently, they carried out the task.

1. Continue this statement by using your connective
(extending the sentence with a conjunction or adding a
second sentence using a connecting adverb).

2. Decide in what way it affects the meaning (eg by
comparing, contrasting, contradicting, sequencing,
indicating cause and effect, qualifying meaning, etc).

3. Explain the impact this has on meaning and on the
reader.

Invite participants to share their new sentences and observations in a short

feedback session. Make the point that extending a sentence can add detail,

depth, nuance and new significance which is missing from two equal

statements.

Now show OHT 3.5 and ask participants, in pairs, to join the two sentences in

as many different ways as possible.

OHT 3.5

Connectives 4

The headteacher walked away quickly.

The inspector came down the corridor.

Take some examples, then distribute Handout 3.7. As before, some join ideas

within sentences and some make links across different sentences. They all

bridge from one idea to the next.

© Crown Copyright 2001 Writing style 19

77



Handout 3.1

Connectives as signposts

Adding
and
also
as well as
moreover
too

Cause and effect
because
so
therefore
thus
consequently

Sequencing
next
then
first. second, Mod....
finally
meanwhile
after

Qualifying
however
although
unless
except
if
as long as
apart from
yet

Emphasising
above all
in particular
especially
significantly
indeed
notably

Illustrating
for example
such as
for instance
as revealed by
in the case of

Comparing
equally
in the same way
similarly
likewise
as with
like

Contrasting
whereas
instead of
alternatively
otherwise
unlike
on the other hand

If you have time in hand, you could draw out further categories of words that act

as signposts between ideas:

Summarising: on the whole, in short, overall

Speculative: it would seem, one could say, one wonders
Assuring: naturally, of course, surely

Leave up the OHT and ask 'on the spot' which kind of connectives might be
worth listing in the classroom to help pupils prepare for:

a history essay about the causes of a war

a science answer reviewing the properties of different physical substances

a report of a field trip for the school magazine

an account of the benefits of regular exercise for PE.

The group may decide that Handout 3.1 would be worth introducing to pupils.

3.2 Constructing complex sentences (1 5 minutes)
Use OHT 3.6 to demonstrate how to change a simple sentence into a complex

sentence, and what we mean by subordination. You need to rehearse this in

advance so that your explanation is clear.

OHT 3.6

Subordination

1. The headteacher walked away quickly. He was late for a
meeting.

2. The headteacher walked away quickly because he was
late for a meeting.

3. Because he was late for a meeting the headteacher
walked away quickly.

4. The headteacher, who was late for a meeting, walked
away quickly.

20 Literacy across the curriculum
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Here are some further explanatory notes:

1. Two sentences. Each one is a clause or simple sentence. In other words,

each has a subject and a verb.
2. The two sentences have been joined using the word because. (This is a

conjunction.) However, in the process of connecting the two sentences, one

of the clauses has become more important than the other. The main clause

in the sentence is The headteacher walked away quickly and the

subordinate clause is because he was late fora meeting. It is subordinate to

the first because it only makes sense when it is used with it. It depends on

the first for its meaning. This is why the Americans call a subordinate clause

a dependent clause, which is a useful way to think of it.

3. The interesting thing about subordinate clauses is that they can be very

powerful if you move them around the sentence. Here, for example, the
subordinate clause has been moved to the front of the sentence...

4. ...and here it has been moved to the middle.

It is well worth pointing out, at this point, the use of commas within sentences.

The convention is that if you move a subordinate clause to the front or middle of

a sentence, you put commas, acting as 'buffers' between it and the main

clause. This small fact of punctuation is very handy. Lots of people have trouble

knowing where to put the comma.

The single most powerful thing you can teach a competent but dull writer of

sentences is to learn how to move subordinate clauses around a sentence.

The effect is immediate and impressive. It adds sophistication and maturity to

the expression in a startling way. The main purpose, however, is not for style.

The advantage of subordinate clauses is that they enable the writer to describe

the relationship between things more precisely and explicitly.

Now ask delegates to practise this in pairs by adding subordinate clauses to the

sentence in OHT 3.5: The inspector came down the corridor.

Remind them that a subordinate clause can be at the middle, beginning or end

of the sentence. A subordinate clause has a verb but cannot stand on its own

as a sentence.

Take a few examples in feedback. Re-emphasise the point that complex

sentences allow pupils to express more sophisticated ideas. Subjects which

depend on writing for assessment should be encouraged to experiment with

sentences on the board for the class, so that they see how it is done, and begin

to shift up a gear in their expression.

Finish this section with OHT 3.7 to provide a really quick way of getting pupils to

experiment with sentence structure by changing the order of clauses, or starting

with an adverbial.

OHT 3.7

Hot tips

Start with a verb ending in ing...
Start with a verb ending in ed...
Start with an adverb ending ly...
Start with a preposition eg over...

Start with anything other than a noun or pronoun!
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If you have time in hand, you could practise variations on the sentence in

OHT 3.8.

OHT 3.8

Manipulating a sentence

The teachers sighed with relief as the last inspector
departed, and eagerly reached for the chilled cans in the
refrigerator.

3.3 Using the passive voice (20 minutes)
Use OHT 3.9 to explain:

In active sentences, you are told who did it and what they did.

In passive sentences, you are told what was done and to whom.

OHT 3.9

Active and passive

The headteacher threw the action plan into the bin.
(active)
The action plan was thrown into the bin (by the
headteacher).
(passive)

The staff voted to teach tap dancing instead of English.
(active)
A decision was taken (by the staff) to teach tap dancing
instead of English.
(passive)

Active: subject (doer) - verb - object (done to).

Passive: subject (done to) - verb by (doer) but the doer can be missed out,

hence the use of parentheses.

Turning sentences from active to passive changes the normal object into a

subject and the normal subject into a phrase starting with 'by', which can also

be missed out.

Politicians, inspectors, scientists and many journalists like passives: passives

can be used to disown responsibility. The examples on OHT 3.9 exemplify this.

It is possible by omitting the words in parentheses to avoid mentioning the

headteacher and staff in the passive. Show OHT 3.10 and ask participants to

express these active sentences in the passive, firstly including 'by' and the doer,

and then removing the doer completely.
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OHT 3.10

Converting into the passive voice

We bombed Dresden.

I lost the vote.

I was late for the meeting and it started half an hour late.

We've decided to freeze teachers' pay.

We are coming to inspect your school next term.

You are brilliant at teaching!

We bombed Dresden. Dresden was bombed by us. Dresden was blitzed

last night.

I lost the vote. The vote was lost (by me).

I was late for the meeting and it started half an hour late. The meeting was

delayed...
We decided to freeze teachers' pay. A pay freeze has been announced...

We are coming to inspect your school next term Your school has been

identified for inspection in the Summer term. Your school will be inspected.

You are brilliant at teaching! The quality of teaching was found to be good or

very good in 90% of lessons...

Invite participants to suggest when and where it is worth using passives. When

is it proper to take the agent responsible out of the sentence, to depersonalise a

piece of writing? Examples offered may include reporting scientific results or

inspection reports.

The relevant subjects should signal to pupils when the passive is needed, and

teach them how to use it. Most of all, pupils need examples. Use OHT 3.11 to

summarise this.

OHT 3.11

Classroom routines

When you set a writing task, alert pupils to the writing
conventions. Provide examples.
Write with them as whole-class activity, talking aloud
about the style and expression, so they know what to do.
Brainstorm and display a list of suitable connectives for
the topic.
Give pupils hints about improving their style and
expression. Every week, analyse a well-turned sentence
from current work on the board or OHT and explain what
you admire about it.
Encourage pupils to reflect on the way they express
sophisticated ideas and arguments in talk and how they
might transfer this to their writing.
Scaffold the writing, especially at first - eg by using
writing frames, sentence starters and suggested
connectives.
Encourage peer drafting and editing.
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3.4 Looking at pupils' work (20 minutes)
Study the three extracts of pupil work in Handouts 3.2-3.4 and consider how
effective they are in connecting, expressing and developing ideas. Suggest

what advice their teachers might give them.

Handout 3.2
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This writer uses conjunctions and relative pronouns well for complex sentences

(eg when, which, ifand as). The sentences are varied. Nevertheless, the text is

not well organised. The links between ideas could be better signalled with the

use of connecting adverbs such as nevertheless, moreover and however. The

problem of organisation in this example, however, stems not simply from the

lack of connectives, but the lack of focus in the task itself (simply 'Glass'). Clear

questions and tasks which provide a means of organising ideas and content are

vital in helping pupils to plot their way through a piece of writing. The importance

of supportive contexts for writing is emphasised in module 2.

Handout 3.3
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This example shows the danger of using (and teaching) connectives as a formal

device without considering the focus of the task (bland title), the organisation of

the content or the meaning of the connectives themselves. Consequently the
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words confuse rather than clarify. Although and however have been used to

lend formality and authority to the writing, but they have been used

inappropriately without their meaning and function being considered.

Handout 3.4
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This pupil using English as an additional language has a detailed and impres"sive

knowledge of the subject. The information is vividly conveyed in a committed

piece of writing. The task is also helpfully focused for analytical writing involving

debate. There are a range of language issues which could be raised (such as

complex sentences or spelling), but the grasp of detail justifies the high mark

awarded by the teacher. Nevertheless, the lack of connectives to organise the

text leads to repetition and lack of economy as the writer is restricted in the

connections which are made to previous statements or paragraphs (hence the

awkwardness of phrases such as 'what said above' and 'all this information'.)

(Useful devices for this writer to deploy in future pieces might include

\connectives: to add, eg furthermore, moreover; to oppose, eg however,

on the other hand; to conclude, eg therefore, consequently, or to summarise,

eg overall.)

Remind delegates that they have learnt something about:

connecting ideas

constructing complex sentences
using the passive voice.

These are some essential elements of knowledge about language which will

help teachers to make better use of the analysis of text types in Handout 2.4.

Use OHT 3.12 to set a task.

OHT 3.12

Ready for more?

Within the next fortnight:
Every participant will address one of the language
features discussed in this module when they use writing
with pupils, and report back to a department meeting.
Departments will sample pupils' writing to identify any
critical areas of writing style for attention and
improvement.

We would like to thank Wilnecote High School, Staffordshire, for the pupil work in Handout 3.4.
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Sentences and style

For your consideration:

1. Connecting ideas

2. Constructing complex sentences

3. Using the passive voice

Raising
Standards

Standards and Ell activeness Unit

84

OHT 3.1
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Connectives 1 OHT 3.2

We brainstormed all the different kinds of alarms.

We wrote notes on the purpose of each one.

First we brainstormed all the different kinds of alarms.
Then we wrote notes on the purpose of each one.

The connective is an adverb which signals...

chronological order.

It links ideas across two sentences.

tio Raising Literacy across the curriculum\ Standards Writing style
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Connectives 2 OHT 3.3

The Romans were able to take over new provinces.

Their army was extremely large and powerful.

The Romans were able to take over new provinces
because their army was extremely large and powerful.

The connective is a conjunction which signals...

cause and effect.

It links ideas within the same sentence.

A Raising\ Standards
Standards and Elf activeness Unit
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Connectives 3 OHT 3.4

Obediently, they carried out the task.

1. Continue this statement by using your
connective (extending the sentence with
a conjunction or adding a second
sentence using a connecting adverb).

2. Decide in what way it affects the
meaning (eg by comparing, contrasting,
contradicting, sequencing, indicating
cause and effect, qualifying meaning,
etc).

3. Explain the impact this has on meaning
and on the reader.

rStandards Writing style
Raising Literacy across the curriculum

Standards and Elf ectiveness Unit
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Connectives 4 OHT 3.5

The headteacher walked away quickly.

The inspector came down the corridor.

10111 Raising Literacy across the curriculum\ Standards Writing style
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Subordination OHT 3.6

1. The headteacher walked away quickly.
He was late for a meeting.

2. The headteacher walked away quickly
because he was late for a meeting.

3. Because he was late for a meeting, the
headteacher walked away quickly.

4. The headteacher, who was late for a
meeting, walked away quickly.

tf'll Raising Literacy across the curriculum
1k Standards Writing style
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Hot tips

Start with a verb ending in ing...

Start with a verb ending in ed...

Start with an adverb ending ly...

Start with a preposition - eg over...

OHT 3.7

Start with anything other than a noun or
pronoun!

Raising Literacy across the curriculum
Standards Writing style
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Manipulating a sentence OHT 3.8

The teachers sighed with relief as the last
inspector departed, and eagerly reached
for the chilled cans in the refrigerator.

Ilg Raising Literacy across the curriculum
Standards Writing style
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Active and passive OHT 3.9

The headteacher threw the action plan
into the bin.
(active)
The action plan was thrown into the bin
(by the headteacher).
(passive)

The staff voted to teach tap dancing
instead of English.
(active)
A decision was taken (by the staff) to teach
tap dancing instead of English.
(passive)

VRaising Literacy across the curriculum
Standards Writing style
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Converting into the
passive voice

We bombed Dresden.

I lost the vote.

OHT 3.10

I was late for the meeting and it started
half an hour late.

We've decided to freeze teachers' pay.

We are coming to inspect your school
next term.

You are brilliant at teaching!

(r2 Raising Literacy across the curriculum\ Standards Writing style
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Classroom routines OHT 3.11

When you set a writing task, alert pupils to the
writing conventions. Provide examples.

Write with them as whole-class activity, talking
aloud about the style and expression, so they
know what to do.

Brainstorm and display a list of suitable
connectives for the topic.

Give pupils hints about improving their style and
expression. Every week, analyse a well-turned
sentence from current work on the board or OHT
and explain what you admire about it.

Encourage pupils to reflect on the way they
express sophisticated ideas and arguments in talk
and how they might transfer this to their writing.

Scaffold the writing, especially at first - eg by
using writing frames, sentence starters and
suggested connectives.

Encourage peer drafting and editing.

Raising Literacy across the curriculum\ Standards Writing style
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Ready for more? OHT 3.12

Within the next fortnight:

El Every participant will address one of
the language features discussed in
this module when they use writing with
pupils, and report back to a department
meeting.

El Departments will sample pupils' writing
to identify any critical areas of writing
style for attention and improvement.

Raising Literacy across the curriculum\ Standards Writing style
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Connectives as signposts Handout 3.1

Adding
and
also
as well as
moreover
too

Cause and effect
because
so
therefore
thus
consequently

Sequencing
next
then
first, second, third,...
finally
meanwhile
after

Qualifying
however ,

although
unless
except
if
as long as
apart from
yet

Emphasising
above all
in particular
especially
significantly
indeed
notably

Illustrating
for example
such as
for instance
as revealed by
in the case of

Comparing
equally
in the same way
similarly
likewise
as with
like

Contrasting
whereas
instead of
alternatively
otherwise
unlike
on the other hand

q Raising Literacy across the curriculum\ Standards Writing style
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Glass

GLS5

Handout 3.2
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The slave triangle Handout 3.3
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Handout 3.4
1 of 3
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Handout 3.4
2 of 3
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Handout 3.4
3 of 3
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4 Spelling and vocabulary

Aims:

To promote a set of strategies for teaching pupils how to learn and retain

spellings

To suggest a way of monitoring spelling across the curriculum
To provide support for pupils in using subject-specific vocabulary.

Useful for:

Schools where the departments already give out spelling lists, but still feel

there is more to be done.

Timing

4.1 Learning and remembering spellings 20 minutes

4.2 Reinforcing key words 20 minutes

4.3 Subject-specific vocabulary 20 minutes

4.4 A whole-school spelling log 10 minutes

4.5 Who can contribute? 5 minutes

Total 75 minutes

You will need:

OHTs 4.1-4.5
Handouts 4.1-4.5
A few A3 sheets and marker pens for the word web activity in Section 4.2.

4.1 Learning and remembering spellings (20 minutes)
Put up OHT 4.1, which contains a number of commonly misspelt words, and

ask participants in pairs or threes to take each word one at a time and suggest

the strategies they might recommend to a pupil having trouble getting it right.

OHT 4.1

diary
unnecessary
remember
definite
muscle
vegetable
Wednesday
government
handbag
bicycle
biscuit
bright
there
diner/dinner, writing/written
liquefy

After 5 minutes, take feedback. Don't go word by word, but ask participants
to suggest the strategies they employed, with examples. You should draw out

the list of strategies on Handout 4. 1, perhaps collecting them on a flip chart as

you go.

© Crown Copyright 2001 Spelling and vocabulary 27
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Handout 4.1

Spelling strategies

Break it into sounds'(d-i-a-r-y)
Break it into syllables (re-mem-ber)
Break it into affixes (dis + satisfy)

Use a mnemonic (necessary one collar, two sleeves)

Refer to word in the same family (muscle - muscular)

Say it as it sounds (Wed-nes-day)
Words within words (Parliament I AM parliament)

Refer to etymology (bi + cycle = two + wheels)
Use analogy (bright, light, night, etc)
Use a key word (horrible/drinkable for -able & -ible)
Apply spelling rules (writing, written)

Learn by sight (look-cover-write-check)
Visual memory (look-cover-write-check)

4.2 Reinforcing key words (20 minutes)
There are many small pockets of time when the spellings and meanings of

key words can be consolidated eg homework activities, the closing minutes

of a lesson.

Here are three taster activities:

1 Word webs
Show OHT 4.2 Word web. Explain that the first and last words in each list are

the starting points for a new list.

OHT 4.2

Word web: 'telephone'

autograph

ProPlikr.
outessmblie

tic

automate
graph

graphology

telegraph

triennium
telephoto

telereopr

television

telecommunirstion

telegram

telepathy

-1-eory9154- phonefir

Phoneme
xylophone

microphone
headphones

empuhp

oymparhy

pate&

Ask participants to generalise from each list to deduce the meaning of the root.

auto = self
tele = distant

path = feeling
phon = sound

graph = draw
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Now distribute pens and papers among the groups to try their own word webs
on the following subject words:

biology

equilateral

democracy
microscope
pentathlete

thermometer.

You will find it useful to have an etymological dictionary handy for fielding

unexpected roots.

2 Mnemonics
It is sometimes possible to remember a word by using a mnemonic.
For example:

because = Big Elephants Can't Always Use Small Exits

necessary = one collar, two sleeves

Invite participants to invent and share visual or verbal mnemonics for:

heard

accommodation
medicine

parliament

alkaline.

3 Spellspeak
Say words in a way that makes them easier to remember, eg science.

Participants offer other examples

4 Words within words
For example:

RON in environment

SIN in business-

FIN in definite

Distribute Handout 4.2.

Think of a keyword that is relevant for a lesson they are about to teach or have

just taught. Explain to a partner which strategy from the handout they used or
would use to teach that keyword.

Handout 4.2
Ten strategies for use with keywords
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4.3 Subject-specific vocabulary (20 minutes)
Explain that providing support for pupils with subject-specific vocabulary not
only helps develop pupils' literacy skills but also enhances their subject

knowledge and understanding. This section develops some of the ideas on

Handout 4.2.

Use OHT 4.3 to explain the focuses of that support:

OHT 4.3

To recognise specialist words in context
To read specialist words independently
To understand specialist words in familiar and unfamiliar
contexts
To spell specialist words accurately
To use specialist words both orally and in writing
To define specialist words and provide own
exemplification

Group participants in pairs or threes. Distribute Handout 4.3 in the form of

cut-up cards and Handout 4.4 (reproduced as A3). Ask participants to classify

the strategies in terms of their purpose, acknowledging that some strategies
will have more than one outcome. Also ask participants to identify how these

strategies might be used, eg as a homework activity; as a starter activity to

the beginning of a lesson; as a review activity at the end of a lesson or unit of

work, etc.

Handout 4.3
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Range of subject-specific vocabulary strategies adapted from
Greenwich LEA Word Ban Activities and the work of Wray and Lewis
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Handout 4.4,

Purpose Comments regarding classroom use
Read

Understand

Spell

Use

Define

After 10 minutes use Handout 4.5 to support feedback from participants and
explore implications for classroom practice.

Handout 4.5

Purpose Strategies
Read 1. 2. 3. 5. 7

Understand 2, 4.13. 14. 15, 17, 20. 21, 23

Spell 16, 22.24

Use 7. 18. 25

Define 5. 8, 9, 10, 11, 12. 10

4.4 A whole-school spelling log (10 minutes)
Use OHT 4.4 to describe a pupil spelling log, to be carried by individual pupils,

into which they put all their spelling work across the curriculum so that it can be

overseen and consolidated centrally.

OHT 4.4

Pupil spelling log

Contents
A log of personal errors and corrections
Spelling targets
Subject lists to learn
Aide-memoire of spelling rules
Personal mnemonics for tricky spellings
Spelling games
Spelling attempts
Tests
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Ask participants to consider the benefits and limitations of deciding to keep

a centralised spelling log.

Benefits:

signals a high priority within the school

patterns of error can be detected more easily

progress can be monitored

spellings are collected together so they can be tested and checked
eg by peers in tutor time

pupils have an aide-memoire.

Limitations:

cost implication
everyone leaves it to everyone else

pupils might lose books

another book to carry around.

4.5 Who can contribute? (5 minutes)

A significant discussion point is about who is responsible for teaching spelling.

Spelling often falls between subject staff, English staff and tutors. It is important

to get a sense at the end of this discussion of how responsibility might best be
allocated in your school, and report the feeling of the meeting to the senior

management. It is probably best if the responsibilities are shared, but well

defined.

In groups of four, choose one role each and discuss in role the contribution each

can make individually and collectively.

For example:

Tutor - will arrange for weekly paired testing and checking, inspect logs

regularly and encourage learning sessions

English teacher to teach rules and conventions, set targets and monitor

progress periodically

Subject staff - will teach and test subject specific words, and suggest

suitable learning strategies

Senior management inform parents and recruit their help wherever

possible to help pupils to learn their spellings.

If you have time at the end, brainstorm:

spelling games that might be recommended to parents just before
Christmas eg Scrabble, Lexicon, Boggle
spelling games that need nothing more elaborate than a pen and paper -

eg hangman, car number plate words
relevant ICT eg hand-held spell-checkers (with games), recent software.

Show OHT 4.5 to close the session.
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OHT 4.5

Ready for more?

Over the next half-term:
Teach strategies which will help pupils to learn subject
spelling lists.
Prioritise the marking of high-frequency and key subject
words, and highlight rules where the error would relate to
other words.
Use key words, glossaries, word banks and other
strategies to provide support for subject-specific
vocabulary.

'Ten strategies for use with keywords' is taken from Literacy in the Secondary Schooledited by M Lewis and
Wray, and is reproduced by kind permission of David Fulton Publishing Ltd.
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OHT 4.1

diary

unnecessary

remember

definite

muscle

vegetable

Wednesday

government

handbag

bicycle

biscuit

bright

there

diner/dinner, writing/written

liquefy

®
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Word web: 'telephone' OHT 4 2

autograph
graphics

graph
graphology

telegraph
teleprinter
telephoto
telescope
telescopic
television

telecommunication
telegram
telepathy

automobile
automatic
automate

PII0

empathy
sympathy

pathetic

phonetic
phoneme
xylophone

microphone
headphones

11,111 Raising Literacy across the curriculum
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OHT 4.3

IN To recognise specialist words in context

u To read specialist words independently

To understand specialist words in familiar
and unfamiliar contexts

e To spell specialist words accurately

i To use specialist words both orally and in
writing

is To define specialist words and provide
own exemplification

Illrid Raising Literacy across the curriculum\ Standards Spelling and vocabulary
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Pupil spelling log OHT 4.4

Contents

u A log of personal errors and corrections

Spelling targets

ri Subject lists to learn

Aide-memoire of spelling rules

u Personal mnemonics for tricky spellings

Spelling games

Li Spelling attempts

u Tests

1r4 Raising Literacy across the curriculum\ Standards Spelling and vocabulary
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Ready for more?

Over the next half-term:

ii Teach strategies which will help pupils to
learn subject spelling lists.

m Prioritise the marking of high-frequency
and key subject words, and highlight
rules where the error would relate to
other words.

OHT 4.5

u Use key words, glossaries, word banks
and other strategies to provide support
for subject-specific vocabulary.

2 Raising Literacy across the curriculum\ Standards Spelling and vocabulary
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Spelling strategies Handout 4.1

Break it into sounds (d-i-a-r-y)

Break it into syllables (re-mem-ber)

Break it into affixes (dis + satisfy)

Use a mnemonic (necessary - one collar, two sleeves)

Refer to word in the same family (muscle muscular)

Say it as it sounds (Wed-nes-day)

Words within words (Parliament - I AM parliament)

Refer to etymology (bi + cycle = two + wheels)

Use analogy (bright, light, night, etc)

Use a key word (horrible/drinkable for -able & -ible)

Apply spelling rules (writing, written)

Learn by sight (look-cover-write-check)

Visual memory (look-cover-write-check)

lirRaising Literacy across the curriculum
Standards Spelling and vocabulary
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Ten strategies for use
with keywords

Handout 4.2
1 of 3

1 Have subject-specific dictionaries in your subject rooms
Pupils can locate words more quickly within these than in a large, general
dictionary. The definitions also give the technical definition first rather than
pupils having to seek it out amongst several everyday meanings. When a new
keyword arises pupils look it up and read out the definition. Discuss and clarify
the meanings and get pupils to define the word in their own words. Encourage
the use of these dictionaries on a regular basis.

2 Create word banks
After brainstorming/concept mapping, keywords from this activity are identified
and written on strips of card by pupils. These are sorted and displayed
alphabetically around the room. Add new vocabulary to these lists during
every lesson. Draw attention to the lists whenever pupils are undertaking
written work.

3 Make word and definition cards
Support staff prepare boxes of cards for specific units of work. One set of cards
contains the words, another definitions. These can be used for a variety of
games and matching activities. If the separate words and definitions are stored
on computer, pupils can cut and paste their own prompt sheets.

4 Create interactive glossaries
Make a booklet containing an alphabetical list of keywords from a unit of work.
Leave a blank line alongside each word. Produce a separate sheet of
definitions but these should be jumbled up and should not match the order
of the words in the booklet. Pupils paste the booklet into the front of their
workbooks. In each lesson, stress two or three keywords and use in context.
In the last five minutes of the lesson pupils find those keywords in their glossary
booklet. They then find the appropriate definition from the definitions sheet and
use this to complete their own glossary by writing in the definitions next to the
word.

5 Keyword crosswords/word-searches
Pupils complete crosswords based on keywords and their definitions. Once
created such crosswords can be stored on computer and become a permanent
resource for the department. The crosswords can be of the conventional type
with the keyword definitions given as clues and the keywords being filled in on
the crossword grid. Alternatively pupils can be given a completed crossword
grid and are asked to create the clues for each word. Each activity helps
reinforce meaning as well as spelling.

Raising Literacy across the curriculum
Standards Spelling and vocabulary
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Handout 4.2
2 of 3

6 Create word cluster posters
Draw pupils' attention to the patterns to be found in words (eg equal, equalise,
equate, equilateral, equality, equation, equidistant, equilibrium, and so on)
pointing out their common root (equa/equi, from the Latin word meaning to
make even) and how that helps with both spelling and meaning. Pupils create
word cluster posters and display them in subject rooms.

7 Create mnemonics
Mnemonics are sentences created to help us remember how to spell words or
a sequence of facts. The first letter of each word in the sentence is significant.
The well known examples are ones such as Richard of York gave battle in vain
(r, o, y, g, b, i, v - the colours of the rainbow) or Big elephants can't always use
small exits (for the word because). For homework, pupils can create a
mnemonic to remind them how to spell a keyword. The results are shared and
one selected by the class to become their mnemonic of choice. This is written
up, displayed and its use encouraged. School mnemonics used by all staff and
pupils for commonly misspelt words can be adopted. For example: to
remember how many ss and how many cs are needed in the word necessary
the whole school, could adopt the sentence It is necessary for a shirt to have
one collar and two sleeves.

8 Create calligram posters
Calligrams are visual representations of a word that reflect its meaning. For
example the words test tube might be written with an exaggerated letter u,
which takes on the shape of a test tube, or glacier might be written in jagged
'ice letters'. Pupils create such visual representations of keywords and display
them for all to share.

9 Use icons alongside words
Icons and symbols alongside keywords act as memory prompts and are
particularly useful for pupils struggling with literacy. Standard icons can be
adopted across the school and can be used on worksheets as well as on word
lists and wall displays. For example, a drawing of a pencil can always
accompany the instruction 'write'; or the outline tool shapes often used as an
aid to effective storage in design and technology departments can have the
word written alongside them also.

Raising Literacy across the curriculum
Standards Spelling and vocabulary
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Handout 4.2
3 of 3

10 Play word games
The final few minutes of a lesson can profitably be given over to word games
that use key vocabulary. There are many such games. For example:

Write keywords on an OHP and project onto a wall. For example, in maths,
words such as quadrilateral, rectangle, square, and so on. When the
teacher reads out a definition, two opposing team members compete to be
the first to identify and touch the correct word.
Half a word is written on the OHP and members of opposing teams
volunteer to complete the word.
Play the traditional game of 'hangman' with keywords.
Write everyday terms such as times and share and volunteer team
members add the 'posh' versions - multiply, divide and so on.
You provide the definitions and pupils write the words.

Games such as these require little in the way of preparation, can end a session
on an upbeat note and help revisit and revise keywords in an active and
engaging way.

'Ten strategies for use with keywords' is taken from Literacy in the Secondary School edited by M Lewis and D Wray, and is
reproduced by kind permission of David Fulton Publishing Ltd.
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Handout 4.3

1 Write key words on the board as they are used 2 Personal wordbooks in which pupils record words as they are

introduced to them

3 Highlighted key words in work sheets, notes and text 4 'Jigsaw Cards' - pupils match words with definitions

5 Read through the list so that students hear the words and repeat them 6 'Lucky Dip' - pupil picks a word and explains what they know about it

7 Displays in rooms of key wards/word banks 8 Group words/concepts the whole group arrange words and their

definitions into themes and concepts

9 Making sentences pupils make sentences using the words in the box

to show their meanings

10 'Just a minute' pupils select a word from the box and talk for a minute

about it

11 'Guess my Word' a pupil picks a word and talks about it without saying

the word. The rest of the group have to guess the word as quickly as

possible

12 'Draw my Word' a version of the game 'Pictionary'. Individuals pick a

word out of the box and draw it for the rest of the group in 30 seconds

13 Wordsearch - with definitions 14 'Word Bingo' where the teacher reads out the definition and the pupils

strike out the word on their cards

15 'Blockbusters' a version of the TV game in which pupils or teams of

pupils compete against each other to cross a frame made up of initial

letters, for which definitions of subject-specific vocabulary are given

16 Anagrams

17 Subject-specific dictionaries 18 Word banks of subject-specific words located on writing frames

19 Interactive glossaries lists of subject-specific vocabulary to which

pupils add definitions at the end of lessons in which those words have

been introduced

20 Crosswords

21 Calligram posters - visual representations of words that reflect their

meaning

22 Pupils created mnemonics for subject-specific vocabulary

23 Icons alongside words - icons or symbols alongside subject-specific

words

24 Word cluster posters

25 Cloze passages with subject-specific words omitted

Range of subject-specific vocabulary strategies adapted from
Greenwich LEA Word Box Activities and the work of Wray and Lewis
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Handout 4.4

Purpose Comments regarding classroom use
Read

Understand

Spell

Use

Define

ilrj Raising\ Standards
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Handout 4.5

Purpose Strategies
Read 1, 2, 3, 5, 7

Understand 2, 4, 13, 14, 15, 17, 20, 21, 23

Spell 16, 22, 24

Use 7, 18, 25

Define 5, 8, 9, 10, 11, 12, 19

4 Raising Literacy across the curriculum
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5 Active reading strategies

Aims:

To promote a number of 'hands on techniques to engage pupils with texts

To help increase pupils' attention to meaning, and stamina for reading

longer text.

Useful for:

Schools who have not yet promoted DARTS (directed activities related to

texts) across the whole curriculum

Where pupils' reading is cursory or superficial.

Timing

5.1 Active reading strategies 35 minutes

5.2 Case study 25 minutes

5.3 Choosing the right technique 15 minutes

Total 75 minutes

You will need:

OHTs 5.1-5.2

Handouts 5.1-5.5
Handout 5.2, the geography text entitled 'Natural resources', should be cut
up and placed in envelope's or clipped together to facilitate sequencing. You

will need one copy per pair of participants. Each person will need a sheet of

paper and a pen.

Video extract Active reading strategies.

5.1 Active reading strategies (35 minutes)
The first activities are designed to raise awareness of reading behaviour and to

provide practical examples of how pupil attention can be directed to the salient

information in a text. These activities can also support the reading of extended

texts.

Distribute to each pair Handout 5.7 and the strips made up from Handout 5.2,

and ask participants to work in pairs to complete both activities.

© Crown Copyright 2001 Active reading strategies 35
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Handout 5.1

1 of 2

Roman food

1

Wheat was the main food for most Romans. It was often
boiled into a form of porridge. Other foods such as
vegetables, herbs, olives, fish or meat would be added
to give it more flavour. Wheat was also used to make
bread, biscuits and pancakes. The Romans also liked
bread flavoured with cheese, aniseed or honey.

2

3

4

Whereas the diet of most citizens was fairly monotonous,
the rich could afford to eat foods imported from all over
the empire. Having expensive banquets was a way of
letting people know how wealthy you were. Julius Caesar
became worried that this showing off might cause the
poor to rebel, and in 46BC he passed a law limiting how
much people could spend on meals. This law proved
unenforcable and was generally ignored. Wealthy
Romans would eat three meals a day. Breakfast would
be bread dipped in wine or goat's milk, lunch a small
meal of eggs or cold meat. The main meal would take
place in the evening and would last for several hours.

The Romans loved to put spicy sauces on their foods.
One of the reasons for this was that the Romans
absorbed a great deal of lead from their metal pipes,
cooking pots and drinking cups. This created an
unpleasant metallic taste in the mouth and the spicy
sauces helped to overcome the problem. Some of the
ingredients in these sauces such as pepper, ginger,
cumin and cinnamon had to come from outside the
empire and were therefore extremely expensive.

The Romans preferred fish to meat. To ensure a constant
supply, villas would have ponds where fish were bred and
kept alive until ready for eating. Mullet, sole, turbot and
sturgeon were all popular. Fish would be served with a
sweet and sour sauce. As well as spices the sauces
would include fruit such as plums and apricots.

36 Literacy across the curriculum 0 Crown Copyright 2001
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Handout 5.1

2 of 2 .

Roman food

5

The Romans also employed techniques that were
equivalent to today's factory farming methods. Slaves
would constantly feed milk to snails, nuts to dormice
and bread to pigeons. Animals' legs would be broken
and birds' wings clipped to restrict their mobility, thus
increasing their body weight in the shortest possible
time.

6

7

Some Romans were vegetarians. It was argued that
eating meat was bad for you. For example, some
believed that eating pork caused leprosy. Others believed
in reincarnation and were afraid they might eat the soul
of a relative. A further group claimed that eating meat
was immoral. Sextius, a Roman Philosopher, argued that
as there was enough food available, people should not
kill animals.

In the late stages of the Roman Empire, the rich became
obsessed with food. Dinner parties where friends could
eat and gossip together were very popular. Sometimes
they lasted from three in the afternoon until late at night.
People would bring their own slaves with them to the
dinner party. It was their job to cut up their owner's food
and to clean up after them if they were sick, One Roman
writer claimed that half-way through the meal people
would put a feather down their throats to make
themselves sick so they had room for more food.

The extracts from 'Roman Food' are taken from The Roman Empire Resource Book
by J Simkin (Spartacus Educational Publishers, 1991). Permission applied for.
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Handout 5.2
Natural resources

--,4

Sometimes people use these resources to their advantage:74

Others are non-renewable and can only be used once,
such as coal. ,4
The environment includes natural resources such as coal
and iron ore, soils, forests and water.

For example, they use water for drinking purposes, iron ore
in industry, and landforms such as islands or lakes for
leisure.

These are used to meet human ends.

Some of these resources are renewable.

People often misuse these resources by using them up
(minerals), by destroying them (soils, forests) or polluting
them (rivers, seas and the air).

This means they can be used over and over again, such as
rainfall.

The section 'Natural Resources' is taken from Key Geography Foundations
by D Waugh and T Bushell (Nelson Thornes, 2001), page 8.

Introduce the activities using OHT 5.1, leaving it on the screen to remind

participants of the task.

OHT 5.1

Reading texts

Carry out the following activities with a partner.

1 History text (Roman food)
Identify the topic sentence in each paragraph.
Provide a sub-heading for each section of the text.
Underline in contrasting colours the foods eaten by
wealthy Romans and those eaten by ordinary people.

2 Geography text (Natural resources)
Re-order the sentences to make a coherent paragraph.
Highlight the words which helped you do this.
Give your paragraph a title.

After you have completed the activities, discuss the
following questions with your partner or in your group:

What kind of attention did the activities make you pay to
the text?
How did this help you with your understanding of the
text?
What benefits are there in carrying out the tasks in a pair?
What reading skills did you use in carrying out these
activities?
Look at Handout 5.3. Which techniques have you used
or could you use with your pupils?
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Take feedback. You may find it useful to make the following general points:

Activities like these are known as DARTs (directed activities related to texts).

DARTs can be very helpful in encouraging pupils to read a text carefully and

in detail, to go beyond literal comprehension and to think about what they

read.

They are popular with pupils because they have a game-like quality.

They offer a good focus for group work and are very engaging.

Learning may be implicit; you need to teach to draw out the significance

of the learning and relate it to subject-specific objectives.

Some pupils expect reading tasks to involve no more than a rapid trawl for

the right answer; helping them to realise that something more demanding

and often less clear-cut is required takes time and practice.

Training pupils to talk constructively in pairs and groups also requires time

if it is new to them.

Pupils need consistent messages from different teachers or departments

about the value of these ways of working.

Preparation time is worth it - if you laminate resources, such as sequencing

strips, they can be used again.

These techniques should always be chosen in relation to specific

objectives.
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Distribute Handout 5.3.

Handout 5.3
Activities which encourage close reading

These activities are most effective when worked on by a pair
or small group as the discussion of possibilities leads to a
closer look at the text.

Cloze
Filling the gap involves the reader in actively constructing
meaning. Skills include:

paying close attention to the meaning of the sentence
choosing a word that fits grammatically
using one's existing knowledge of the topic
working out what is likely from the rest of the text
working out what will fit with the style of the text - eg
whether a word has already occurred in the sentence
attending to the sense of the whole sentence by reading
and rereading.

Sequencing
Sequencing activities involve reconstructing a text which
has been cut into chunks. Skills include:

reading and rereading
paying close attention to the structure of the genre
paying close attention to link words
hunting for the logic or organising principle of the text -
eg chronological order
using previous experience and earlier reading.

Text marking
Text marking includes underlining, annotating or numbering
the text to show sequence. Skills may well include:

skimming or scanning to find specific information
differentiating between different categories of information
deciding what is relevant information

finding the main idea(s)
questioning the information presented in the text.

Text restructuring
Text restructuring involves reading and then remodelling
the information in another format. For example, flow charts,
diagrams, Venn diagrams, grids, lists, maps, charts,
concept maps or rewriting in another genre. Depending
on the format, skills used will include:

identifying what is key and relevant in a text
applying what they know in a new context
remodelling the content and the format of the text
awareness of the characteristics of different genres
critical reading
summary and prioritisation
writing as well as reading skills.

Now refer participants to Handout 5.4 and ask them to suggest'what kind of

DARTs would be suitable for meeting an objective which is relevant to their own

subject.
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Handout 5.4
Framework objectives for reading in Year 7

Use appropriate reading strategies to extract particular
information (R2)
Make brief, clearly-organised notes of key points for later
use (R4)

Identify the main points, processes or ideas in a text,
and how they are sequenced and developed by the
writer (R7)

Identify, using appropriate terminology, the way writers
of non - fiction match language and organisation to their
intentions (R13)

Read accurately, and use correctly, vocabulary which
relates to key concepts in each subject, distinguishing
between everyday uses of words and their subject-
specific use (Wd21)

5.2 Case study (25 minutes)
Ask participants to watch the first part of the video extract Active reading

strategies (the Year 9 geography lesson). Ask them to consider how the

underlining activity improves learning and how the teacher, David Corden,

makes reading explicit.

Use the following notes to take brief feedback.

The task:

supports close reading and the active selection of information

increases pupils' engagement with the text, sustaining interest and

concentration
supports weaker readers through pair work
has challenge, making it genuinely collaborative

involves speaking and listening to clarify thinking and extend understanding.

The teacher makes explicit:

the purpose of reading, eg locating and selecting information

the reading strategies, eg skimming and rereading

the benefits of close reading.

Show the rest of the extract and ask participants to note some of the other

strategies used in the sequence of lessons from across the curriculum. Take

feedback at the end of the clip. Participants may note the following active

reading strategies:
true/false questions to give a purpose for subsequent reading, ie to

confirm/alter answers

text marking

sequencing

cloze

sorting and classifying

and they may also comment on the supportive use of:

modelling

communal reading

explanation of key words
discussing answers, drawing out explanations
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pair and group discussion to clarify meanings and refine ideas

the teacher stretching pupils' language by asking them to explain their

answers and ideas.

If there is time in hand, you could also discuss why the strategies chosen by the

teacher were apt for the learning point.

5.3 Choosing the right technique (15 minutes)
Distribute Handout 5.5 for discussion in small groups.

Handout 5.5
Choosing the right technique

The English teacher wants to study the rhyme scheme in
a poem. She considers using:

a cloze which blanks out every other rhyming word
sequencing the cut-up lines of the poem

- colour coding the rhyming words.
Discuss what the teacher should do if she wants to draw
particular attention to the pattern of the rhymes and their
contribution to the meaning.
The science teacher wants the pupils to understand the
process of digestion through the gut. The passage is
well-informed but rather long and detailed.
The RE teacher wants the pupils to reflect on the merits
and limitations of basing a state on religion (theocracy).
How could one engage them with a well-argued and
rather serious article in a newspaper which presents one
particular view on the matter?
The DT teacher wants the pupils to review their own
writing of evaluations, encouraging them to extend their
ideas, justify their opinions and be more precise. Would
any of the techniques work on pupils' own work?

Take brief feedback. A range of responses is possible. Common answers

include:

English: Combine techniques. Sequence to draw attention to meaning and

pattern, then highlight to focus on the pattern.

Science: They could use the passage to fill in labels on a ready-made diagram.

Even better, they could sequence the stages of digestion in a sequencing

activity first, so that they pay attention to the changes at each stage and the

links between the stages in the process.

RE: They could highlight the arguments, and list them in the left hand column of

a separate sheet of paper, replying in the right hand column, Yes, but...."

DT: Provide pairs of pupils with a list of suitable prompts, such as:

What makes you think that?

Prove it!

Where's your evidence?

What do you mean exactly?

Can you be more precise?

Please say more.
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One pupil reads his or her work aloud to the other, stopping at the end of each

sentence. The partner replies with a suitable prompt. The reader attempts to

add to his or her work. Later, it can be drafted in.

Suggest to participants that they make a commitment to carry out the tasks in

OHT 5.2.

OHT 5.2

Ready for more?

Review the reading tasks in your teaching plans for next
half-term in Year 7, and build in active reading strategies
to support learning through more focused reading.
Try at least one new DARTs activity within the next
month.

We would like to thank Haybridge High School, Hag ley, Bishop Perowne High School, Worcester and South
Dartmoor Community College, Devon for the lessons featured in the video.
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Reading tasks

Carry out the following activities with a partner.

OHT 5.1

1 History text (Roman food)

Identify the topic sentence in each paragraph.

Provide a sub-heading for each section of the text.

® Underline in contrasting colours the foods eaten by wealthy
Romans and those eaten by ordinary people.

2 Geography text (Natural resources)
Re-order the sentences to make a coherent paragraph.

Highlight the words which helped you do this.

Give your paragraph a title.

After you have completed the activities, discuss the following
questions with your partner or in your group:

What kind of attention did the activities make you pay to the
text?

How did this help you with your understanding of the text?

What benefits are there in carrying out the tasks in a pair?

What reading skills did you use in carrying out these
activities?

Look at Handout 5.3. Which techniques have you used or
could you use with your pupils?

Vr4 Raising Literacy across the curriculum\ Standards Active reading strategies
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Ready for more? OHT 5.2

u Review the reading tasks in your teaching
plans for next half-term in Year 7, and
build in active reading strategies to
support learning through more focused
reading.

ra Try at least one new DARTs activity within
the next month.
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Roman food

1

2

3

4

Handout 5.1
1 of 2

Wheat was the main food for most Romans. It was often boiled into a form of
porridge. Other foods such as vegetables, herbs, olives, fish or meat would
be added to give it more flavour. Wheat was also used to make bread,
biscuits and pancakes. The Romans also liked bread flavoured with cheese,
aniseed or honey.

Whereas the diet of most citizens was fairly monotonous, the rich could
afford to eat foods imported from all over the empire. Having expensive
banquets was a way of letting people know how wealthy you were. Julius
Caesar became worried that this showing off might cause the poor to rebel,
and in 46BC he passed a law limiting how much people could spend on
meals. This law proved unenforcable and was generally ignored. Wealthy
Romans would eat three meals a day. Breakfast would be bread dipped in
wine or goat's milk, lunch a small meal of eggs or cold meat. The main meal
would take place in the evening and would last for several hours.

The Romans loved to put spicy sauces on their foods. One of the reasons
for this was that the Romans absorbed a great deal of lead from their metal
pipes, cooking pots and drinking cups. This created an unpleasant metallic
taste in the mouth and the spicy sauces helped to overcome the problem.
Some of the ingredients in these sauces such as pepper, ginger, cumin and
cinnamon had to come from outside the empire and were therefore
extremely expensive.

The Romans preferred fish to meat. To ensure a constant supply, villas
would have ponds where fish were bred and kept alive until ready for eating.
Mullet, sole, turbot and sturgeon were all popular. Fish would be served with
a sweet and sour sauce. As well as spices the sauces would include fruit
such as plums and apricots.

Raising Literacy across the curriculum
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Handout 5.1
2 of 2

5

The Romans also employed techniques that were equivalent to today's
factory farming methods. Slaves would constantly feed milk to snails, nuts
to dormice and bread to pigeons. Animals' legs would be broken and birds'
wings clipped to restrict their mobility, thus increasing their body weight in
the shortest possible time.

6

Some Romans were vegetarians. It was argued that eating meat was bad
for you. For example, some believed that eating pork caused leprosy. Others
believed in reincarnation and were afraid they might eat the soul of a relative.
A further group claimed that eating meat was immoral. Sextius, a Roman
Philosopher, argued that as there was enough food available, people should
not kill animals.

7

In the late stages of the Roman Empire, the rich became obsessed with
food. Dinner parties where friends could eat and gossip together were very
popular. Sometimes they lasted from three in the afternoon until late at night.
People would bring their own slaves with them to the dinner party. It was
their job to cut up their owner's food and to clean up after them if they were
sick. One Roman writer claimed that half-way through the meal people
would put a feather down their throats to make themselves sick so they
had room for more food.

The extracts from 'Roman Food' are taken from The Roman Empire Resource Book
by J Simkin (Spartacus Educational Publishers, 1991). Permission applied for.
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Natural resources Handout 5.2

Sometimes people use these resources to their advantage.

Others are non-renewable and can only be used once, such as
coal.

The environment includes natural resources such as coal and
iron ore, soils, forests and water.

-24

For example, they use water for drinking purposes, iron ore in
industry, and landforms such as islands or lakes for leisure.

These are used to meet human ends.

Some of these resources are renewable.

People often misuse these resources by using them up
(minerals), by destroying them (soils, forests) or polluting them
(rivers, seas and the air).

This means they can be used over and over again, such as
rainfall.

The section 'Natural Resources' is taken from Key Geography Foundations by D Waugh and T Bushell (Nelson Thornes, 2001)
page 8.
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Activities which encourage Handout 5.3
close reading
These activities are most effective when worked on by a pair or small group as the discussion
of possibilities leads to a closer look at the text.

Cloze
Filling the gap involves the reader in actively constructing meaning. Skills include:

paying close attention to the meaning of the sentence
choosing a word that fits grammatically
using one's existing knowledge of the topic
working out what is likely from the rest of the text
working out what will fit with the style of the text eg whether a word has already occurred
in the sentence
attending to the sense of the whole sentence by reading and rereading.

Sequencing
Sequencing activities involve reconstructing a text which has been cut into chunks.
Skills include:

reading and rereading
paying close attention to the structure of the genre
paying close attention to link words
hunting for the logic or organising principle of the text - eg chronological order
using previous experience and earlier reading.

Text marking
Text marking includes underlining, annotating or numbering the text to show sequence.
Skills may well include:

skimming or scanning to find specific information
differentiating between different categories of information
deciding what is relevant information
finding the main idea(s)
questioning the information presented in the text.

Text restructuring
Text restructuring involves reading and then remodelling the information in another format.
For example, flow charts, diagrams, Venn diagrams, grids, lists, maps, charts, concept
maps or rewriting in another genre. Depending on the format, skills used will include:

identifying what is key and relevant in a text
applying what they know in a new context
remodelling the content and the format of the text
awareness of the characteristics of different genres
critical reading
summary and prioritisation
writing as well as reading skills.

torlRaising Literacy across the curriculum
Standards Active reading strategies
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Framework objectives for Handout 5.4

reading in Year 7

Use appropriate reading strategies to extract particular information (R2)

Make brief, clearly-organised notes of key points for later use (R4)

Identify the main points, processes or ideas in a text, and how they are
sequenced and developed by the writer (R7)

Identify, using appropriate terminology, the way writers of non-fiction
match language and organisation to their intentions (R13)

Read accurately, and use correctly, vocabulary which relates to key
concepts in each subject, distinguishing between everyday uses of words
and their subject-specific use (Wd21)

qv" Raising Literacy across the curriculum\ Standards Active reading strategies
0 Crown Copyright 2001
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Choosing the right technique Handout 5.5

The English teacher wants to study the rhyme scheme in a poem.
She considers using:

cloze which blanks out every other rhyming word
sequencing the cut-up lines of the poem

- colour coding the rhyming words.
Discuss what the teacher should do if she wants to draw particular
attention to the pattern of the rhymes and their contribution to the meaning.
The science teacher wants the pupils to understand the process of
digestion through the gut. The passage is well-informed but rather long
and detailed.

The RE teacher wants the pupils to reflect on the merits and limitations of
basing a state on religion (theocracy). How could one engage them with a
well-argued and rather serious article in a newspaper which presents one
particular view on the matter?

The DT teacher wants the pupils to review their own writing of evaluations,
and encourage them to extend their ideas, justify their opinions and be
more precise. Would any of the techniques work on pupils' own work?

mRaising Literacy across the curriculum\ Standards Active reading strategies
0 Crown Copyright 2001
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6 Reading for information

Aims:

To alert teachers to the reading strategies demanded by different tasks

To propose a model to help pupils to learn from non-fiction texts

To raise awareness of the nature of non-fiction texts and the challenges they

present to the reader.

Useful for:

Schools who have introduced DARTs, and feel ready to develop whole-

class methods of teaching reading more actively.

Timing: .

6.1 Introduction: demands on the reader '10 minutes

6.2 Ways of reading 15 minutes

6.3 Introducing textbooks 20 minutes

6.4 Research 30 minutes

Total 75 minutes

You will need:

OHTs 6.1-6.12

Handouts 6.1-6.6
The video sequence Introducing textbooks and the CD (EXIT model section)

A page from a typical textbook, eg history or science.

6.1 Introduction: demands on the reader (10 minutes)
Explain that the demands made upon the reader when reading for information

are very different from those made by narrative, which for many pupils will be

their dominant experience of reading. Without an appreciation of these
differences, the difficulties that pupils experience can be compounded. Use

optional Handout 6.1 as an introductory activity, so that participants experience

these difficulties. Take brief feedback before presenting OHT 6.1.

OHT 6.1

Reading for information: possible challenges

Prior knowledge
Subject-specific vocabulary
Grammar
High levels of information (dense texts)

Using OHT 6.1, make the following points:

Writers of information books often make assumptions about the knowledge

their readers will bring to their texts. Without this understanding readers may not

be able to connect new information with what they already know and thereby

create meaning.

Writers assume familiarity with subject-specific vocabulary. However, some of

this vocabulary may be unknown to the reader and some familiar words may be

used in new and unfamiliar ways.

© Crown Copyright 2001 Reading for information 45

133



The grammatical features of information texts are often different from narrative

texts:

The sentence structure of information texts can be demanding. Sentences
invariably consist of more than one clause and the more clauses in a

sentence, the greater the demands made upon the reader.

Passive verbs are commonly used in information texts and textbooks (are

compared, are logically related to) though active verbs are usually easier to

read and make sense of, particularly when used in a negative statement.

Turning verbs into nouns is often preferred to active verbs, such as

formation in preference to If we form... or Smoking is... instead of People

who smoke...

Ideas may be communicated in texts which are very dense: there may be high

levels of information transfer and little helpful redundancy (repetition of ideas in

different terms) in the language, increasing the need for the reader to close-

read, to monitor that reading and to take effective, remedial action when in

difficulty.

List useful support, using OHT 6.2.

OHT 6.2

Reading for information: useful support

Create a context: brainstorming, group discussion,
displays, diagrams, charts, summaries
Glossaries
Collaborative work
Shared reading
Opportunities to read similar texts

Useful support to address these demands might include:
Creating a context, which activates and builds relevant knowledge, prior to

reading. This might include such activities as brainstorming, group

discussion, the use of display which features supporting pictures, diagrams
and exemplification, and summarising the main ideas in the text before it is

read.

A glossary or some explanation of subject-specific vocabulary.
An opportunity to work collaboratively on the meaning of the text.

The teacher sharing the reading with a whole class demonstrating how to

access the text, cope with difficulties and integrate it.
Opportunities to read and have heard such texts before.

6.2 Ways of reading (1 5 minutes)
Use OHT 6.3 to remind the group that as skilled, adult readers they are able to

read in a variety of different ways, although the decision to do so is probably not

a conscious one. The choice of a particular kind of reading is usually prompted

by the nature of the text and the purpose for reading it.

46 Literacy across the curriculum Crown Copyright 2001
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OHT 6.3

Ways of reading

si Continuous reading
Close reading
Skimming
Scanning

Continuous reading usually involves uninterrupted reading of an extended piece

of text eg reading a chapter in a novel or an article in a newspaper for pleasure

or relaxation.

Close reading involves careful study reading and usually includes pausing to

think or look back in order to examine the text in detail eg studying a

document in preparation for presenting a summary to colleagues.

Skimming involves glancing quickly through a passage to get the gist of it -

eg looking through a newspaper to see what is worth reading or glancing at

sub-headings in a book.

Scanning involves searching for a particular piece of information - eg looking up

a phone number.

Distribute Handouts 62-6.4, then put up the questions on OHT 6.4.

Handout 6.2
Passage A

Male Tudor drool

AB

The extract taken from Horrible Histories: The Terrible Tudors by
Terry Deary and Neil Tonge, illustrated by Martin Brown,
published by Scholastic Ltd.
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Handout 6.3
Passage B

Choosing a name

Your name is something you take with you everywhere you
go. For some people a name is like a membership badge,
given at the special time they join the community of
believers. Some names have a special religious meaning
and can remind people what they believe in.

Saints

Many Orthodox Christians and Roman Catholics are named
after saints. Saints are people who let God work in their
lives. Christians believe the saints are with God after they
die. Catholics and Orthodox Christians sometimes pray to
saints to ask for their help. They believe the saint can bring
them strength from God.

Each saint has a special feast day in the year. Most
Orthodox Christians and Catholics celebrate the day
belonging to the saint whose name they share. It is called
the name day.

For example:

Anthony 17 January

Maria 15 August
Catherine 25 November
Nicholas 6 December

In Greece it is the custom, on a person's name day, for all
friends and relations to visit the house for a party. If you
know several people with the same name you may have
to make several visits!

Muslims sometimes take names from the family of
Muhammad. Muhammad was the Prophet, or messenger
of Allah. Some Muslims ask their leader (called an imam)
to choose their child's name. He chooses names with a
meaning to remind Muslims of their faith. For example
Abdullah means servant of Allah and Fardose means
Heaven.

Sikh babies are named when they are taken to the
gurdwara for the first time. There is a reading from the
Granth, the holy book of Sikhism. The reader opens the
book and looks at the first letter on the page. A name
beginning with that letter is then chosen for the baby.

The extract from Understanding Religions: Birth Customs by L Rushton,
reproduced by permission from Hodder and Stoughton Ltd.
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Handout 6.4
Passage C

The extract is from Wordmasters: Word Origins copyright C Grisewood and
Dempsey 1993. Reproduced by permission of the publisher Kingfisher
Publications Plc. All rights reserved.

OHT 6.4

Reading task 1

What differences are there in the way you read to
answer each of these questions?

Passage A
Which of your pupils do you think would enjoy reading this
book?

Passage B
What similarities and differences can you see between the
naming customs of the different religions described here?

Passage C
What is the origin and meaning of the word lettuce?

Stop participants promptly and ask them to reflect in pairs on the questions on
OHT 6.5. Allow five minutes.

OHT 6.5

Reading task 2

What differences are there in the way you read each text?

How do you account for these differences?
How important is it that pupils learn to use these ways of
reading in your subject?
How do you teach these ways of reading?

Take feedback. You may find it useful to make the following points:

What differences were there in the way in which you read each text?

Most people will have used a continuous read for Passage A, close reading

for Passage B and scanning for Passage C. However there will almost

certainly be individual differences, and many people will have used more

than one style of reading for one or more passages.

Ask individual participants to describe how they scanned Passage C,

and compare the way they have used different 'looking' strategies

eg focusing on first lines, hunting for a particular word, roving eye
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movements across the passage, systematic scanning over the text in

sections. These are not behaviours that are obvious to poor readers, and

it follows that teachers need to model it for pupils.

How do you account for these differences?
The nature of the passage and the purpose for reading it generally

determines the reading style. Reading style can be changed by changing

the purpose for reading - eg Passage B could be skimmed to see whether

it provided relevant information for a research project.

Another important variable is what individuals bring to a text in terms of

previous knowledge, interests and reading tastes.

How important is it that pupils learn to use these reading styles in your subject?
Obviously there are differences from subject to subject. As they get older,

pupils are expected to engage in more independent study and it is often at

this point that their inability to read in different ways for different purposes

becomes obvious.
Weaker readers have a limited repertoire of reading styles. Some are

capable of fluent, continuous reading but unable or unwilling to vary this.

Some are resistant to close reading but prefer to scan the text for the 'right

answer'. Others are inefficient skimmers and scanners, feeling that they are

somehow 'cheating' if they do not read every word.
In setting reading tasks, teachers should show or tell pupils which reading

style would be most effective.

How do you teach these ways of reading?

Demonstrate and model different reading styles eg using an enlarged text.

Walk pupils through the organisation and presentational devices in

textbooks in your subject.

Discuss with pupils when different styles are appropriate.

Give pupils opportunities to reflect on how they read specific texts.

Monitor the range of reading and patterns of success and be alert to

weaknesses.

6.3 Introducing textbooks (20 minutes)
Explain that the difficulty some pupils experience when reading information texts

is exacerbated by the fact that over the past 20 years, school textbooks have
changed considerably both in appearance and in the kinds of demands they

make on pupil reading.

Modern textbook pages contain a plethora of presentational devices: flow
charts, drawings, colour coding, bullet points, bold type, explanation, labels,
symbols and questions. The written text is condensed and difficult to follow
without diagrams. The emphasis on the visual is typical of many modern school

textbooks.

Watch the video Introducing textbooks made at Kidbrooke High School in
Greenwich. Ask teachers to consider the following questions:

How are the teachers highlighting the features of textbooks?

How helpful is this likely to be?

What other strategies could you use to help pupils get the best out of the

textbooks in your subject?
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6.4 Research (30 minutes)
Show OHT 6.7 and explain that in this session participants will be introduced to

the EXIT model, developed by Maureen Lewis (University of Plymouth) and

David Wray (University of Warwick). The model identifies the process stages in

research and identifies both the points at which support might be provided and

the forms which that support might take.

Put participants in pairs. Ask the pairs to share their own experiences of

research. How do they approach research tasks? What do they find easy? What

do they find difficult? How do they support pupils with research tasks? What do

their pupils find easy and difficult?

Distribute Handout 6.5 copied onto A3 paper to allow space for personal notes.

Ask participants to underline any stages of the model they would like to know

more about and annotate with questions in the left hand column.

OHT 6.6

The EXIT model

Process stages
1 Activating prior knowledge
2 Establishing purposes
3 Locating information
4 Adopting an appropriate strategy
5 Interacting with the text
6 Monitoring understanding
7 Making a record

8 Evaluating information

9 Assisting memory
10 Communicating information

Handout 6.5

Notes/Questions The EXIT model:
process stages

Purposo

Activating prior
knowledge

Establishing purposes

Locating information

Adopting an appropriate
strategy

Interacting with the text

Monitoring
understanding

Making a record

Evaluating information

Assisting memory

Communicating
information

Play the CD of Wray and Lewis discussing the EXIT model. Ask participants to

note down on Handout 6.5 the answers to the questions they have set

themselves and the purpose of each process stage.

After the participants have listened to the extract, give them time to prepare and

make a short statement for their partner concerning:
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Two things they already knew about supporting pupils' research skills,

which have been confirmed by listening to Wray's and Lewis' discussion

of the EXIT model.

One new thing that they have learnt about supporting pupils' research skills.

One way in which it may affect their classroom practice in the future.

At the end of the activity ask participants to reflect upon the process stages

which the task required and identify how they had been supported.

Use Handout 6.6 to aid discussion of further strategies to support the process
stages and the purpose of each stage, fielding other suggestions regarding

additional approaches that may be of use.

Handout 6.6
The EXIT model

Process stages Teaching strategies Purpose
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Show OHTs 6.8-6.12 to illustrate some of the activities mentioned in the

EXIT model.

OHT 6.7

USA

Brainstorm map to activate prior knowledge about America
in geography
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OHT 6.8

Nuclear power

A reading task which obliges pupils to engage interactively
with the text by classifying the cards.
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OHT 6.9

Fossil fuels

A reading task which obliges pupils to engage interactively
with the text by matching and sequencing the words and
pictures.

OHT 6.10

Energy

The pupil is making a record of what she has learnt in an
accessible form.
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OHT 6.11

Kenya/UK

The pupil is making a record of what she has learnt about
the differences between a developed and developing nation
by recording the contrasts on a grid.

Kenya U.K.
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me
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Finish with OHT 6.12.

OHT 6.12

Ready for more?

Review the reading demands of the key textbook for
your subject.
Review your own lesson plans for one week and
consider the type of reading styles they involve.
Plan to support pupils to read in the best way.
Try out at least one practical idea which features in
the EXIT model.
Consider applying the EXIT model of research when
the next opportunity arises.

'Demands on the reader' is from 'The Texture of a Text' by Rugaiya Hasan, which is taken from
Language, Context and Text: Aspects of Language in a Social-semiotic Perspective, edited by M A
K Halliday and Rugaiya Hasan, and is reproduced by kind permission of Deakin University, New
South Wales, Australia; 0 Deakin University.

We would like to thank the following schools for the pupil work samples in this unit:
OHT 6.7: Hatcham Wood School, Lewisham
OHT 6.8: South Dartmoor Community College, Ashburton
OHT 6.9, 6.10: Lea Valley High School , Enfield
OHT 6.11: Alleynes School, Stone
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Reading for information: OHT 6.1

possible challenges

O Prior knowledge

E3 Subject-specific vocabulary

to Grammar

a High levels of information (dense texts)

trA Raising Literacy across the curriculum\ Standards Reading for information
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Reading for information:
useful support

ta Create a context: brainstorming, group
discussion, displays, diagrams, charts,
summaries

OHT 6.2

L Glossaries

N Collaborative work

m Shared reading

Opportunities to read similar texts

Raising Literacy across the curriculum\ Standards Reading for information
0 Crown Copyright 2001
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Ways of reading

u Continuous reading

in Close reading

Li Skimming

LI Scanning

OHT 6.3

IVARaising Literacy across the curriculum
Standards Reading for information
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Reading task 1 OHT 6.4

What differences are there in the way you
read to answer each of these questions?

Passage A
Which of your pupils do you think would
enjoy reading this book?

Passage B
What similarities and differences can you
see between the naming customs of the
different religions described here?

Passage C
What is the origin and meaning of the word
lettuce?

Raising Literacy across the curriculum
Standards Reading for information
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Reading task 2 OHT 6.5

What differences are there in the way you
read each text?

How do you account for these
differences?

How impokant is it that pupils learn to
use these ways of reading in your
subject?

How do you teach these ways of reading?

tir Raising Literacy across the curriculum
Standards Reading for information
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The EXIT model

Process stages

1 Activating prior knowledge

2 Establishing purposes

3 Locating information

4 Adopting an appropriate strategy

5 Interacting with the text

6 Monitoring understanding

7 Making a record

8 Evaluating information

9 Assisting memory

10 Communicating information

OHT 6.6
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USA OHT 6.7

Brainstorm map to activate prior knowledge about America in geography.
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Nuclear power OHT 6.8

A reading task which obliges pupils to engage interactively with the text by
classifying the cards.

Nitrate Pollution weighing the evidence

Below is some information about nitrates.
Read each piece of information and decide whether you think it is good
evidence for using nitrates or evidence for not using nitrates.
Place each piece of information into the correct side of the scales (good,
bad).
If the information is neither good or bad put it on the base of the scales.

Then use your sorted information to complete the paragraphs.

Nitrates are cheap and
easy to use

Nitrates are sometimes
washed into lakes and
rivers. The nitrates can
end up in our water
supply.

Animal manure
contains nitrates

Some scientists think
nitrates might cause
cancer.

Man-made (artificial)
fertilisers contain
nitrates.

Nitrates help plants
grow.

When nitrates get into
rivers, the plants in the
rivers grow very
quickly. This can
block up the river.

When nitrates get into
rivers, the plants in the
rivers grow very
quickly. When the
plants rot the oxygen is
used up and the fish
die.

Nitrates are soluble
and dissolve in the
water which surrounds
soil particles. This
means plants can use
them easily.

Nitrates get washed
out of the soil when it
rains which means
farmers have to keep
using more.

Using nitrates enables
farmers to grow more
crops.
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Fossil fuels OHT 6.9

A reading task which obliges pupils to engage interactively with the text by
matching and sequencing the words and pictures.

mi ton years ago, p ts store 2,
the Suns energy, Dead plants fail
Into swampy water. The mud stops
them from rotting away.

a mu pi es up, squashes
the plants.

After millions of years under

pressure, the mud becomes rock
and the plants become coal.

to reach tte.coal, miners dig shafts
and tunnels. There Is probably
enough coal to last 300 years.

Fossils of plants are sometimes
found In lumps of coal.
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Energy OHT 6.10

The pupil is making a record of what she has learnt in an accessible form.
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Kenya/UK OHT 6.11

The pupil is making a record of what she has learnt about the differences
between a developed and developing nation by recording the contrasts on
a grid.

Population

Age to which
you are expected
to live

Percentage of
the population
working in
agriculture
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in a day
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Ready for more? OHT 6.12

a Review the reading demands of the key
textbook for your subject.

Irm Review your own lesson plans for one
week and consider the type of reading
style they involve. Plan to support pupils
to read in the best way.

Try out at least one practical idea which
features in the EXIT model.

m Consider applying the EXIT model of
research when the next opportunity
arises.
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Demands on the reader Handout 6.1

Read the text extract below

List the reasons for any difficulties in reading it

Identify support which might be useful

There is one rather significant difference between similarity and identity chains.
If two texts embedded in the same contextual configurations are compared, we
are highly likely to find a considerable degree of overlap in at least some of the
similarity chains found in them. This is not an accident. The items in a similarity
chain belong to the same general field of meaning, referring to (related/similar)
actions, events, objects and their attributes. The lexical items in a general field
of meaning form a semantic grouping that represents the potential for the
formation of similarity chains. This semantic grouping is genre-specific and to
the extent that similarity chains are really a part of the total semantic grouping,
they too are genre specific. The implication is that if we know that specific
social process the field of discourse - relevant to the interaction, it will be
possible to predict that some selection from this or that semantic grouping will
appear in the shape of similarity chains in the text generated; equally,
selections from given semantic groupings are constitutive of the field of
discourse. So, semantic groupings are logically related to specific contextual
configurations, though how much of such a grouping will appear in the shape of
similarity chains in a particular text of a given genre is open to variation.

'Demands on the reader' is from 'The Texture of a Text' by Ruclaiya Hasan, which is taken from
Language, Context and Text: Aspects of Language in a Social-semiotic Perspective, edited by M A K
Halliday and Ruclaiya Hasan, and is reproduced by kind permission of Deakin University, New South
Wales, Australia; © Deakin University.
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Passage A Handout 6.2

Terrible Tudor schools
Parents, grandparents, teachers and other old
fogeys ... they all do it. They all talk about "The
Good Old Days". Then they go on to talk about how
terrible it was in school. They say things like .
"When I was a young lad/lass/goldfish just knee high
to a grasshopper/grass hut/grass skirt schools were
schools. You kids have it easy these days. We used to
get a caning/whipping/sweet if we as much as opened
our mouth/eyes/door. We had 6/12/25 hours of home-
work every night and we were kept in detention/
prison/vinegar until we did it. They were the best
days of our lives!"

If they think their schools were tough it's as well
they didn't go to school in Tudor times. (Or maybe
they did and they're lying when they tell you they're
only 39.) If they had they would know that . . .

1 Most village children didn't go to school. A few
might attend a "Dame" school run by a local dame
(woman).

2 Children rarely had books. They may have had
"Horn" books, though. These were pieces of wood the
shape and size of a table-tennis bat. On one side was
a printed page with the alphabet and perhaps, the
Lord's Prayer. The other side was blank and could be
used to practise writing.

'HORN' 500K FOR SHORTSIGHTED PUPILS

26

ABC

3 Richer children could be sent away to school. At
first, the monks in the monasteries ran most of the
schools, known as choir schools. Henry VIII closed
the monasteries because they were run by the
Catholic Church. He started a new church, the

( DOWN

HENRYS TEARING

OWR

SCHOOL!

_7((ere
o

1

o r.-o_al 11 1.1 fir71' I P.

THREE CHEERS)
FOR HENRY

Church of England, but he lost the schools in the
process, and was left with only a handful of grammar
schools. He had to encourage new ones to be set up,
but in fact only 20 more grammar schools were
established during his reign. So much for education!

How does your school compare with a Tudor school?
Check out these Tudor school rules and decide . .

27

The extract taken from Horrible Histories: The Terrible Tudors by Terry Deary and Neil Tonge,
illustrated by Martin Brown, published by ScholasticLtd.
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Passage B Handout 6.3

Choosing a name

Your name is something you take with you everywhere you go. For some
people a name is like a membership badge, given at the special time they join
the community of believers. Some names have a special religious meaning and
can remind people what they believe in.

Saints

Many Orthodox Christians and Roman Catholics are named after saints. Saints
are people who let God work in their lives. Christians believe the saints are with
God after they die. Catholics and Orthodox Christians sometimes pray to saints
to ask for their help. They believe the saint can bring them strength from God.

Each saint has a special feast day in the year. Most Orthodox Christians and
Catholics celebrate the day belonging to the saint whose name they share.
It is called the name day.

For example:

Anthony 17 January

Maria 15 August

Catherine 25 November
Nicholas 6 December

In Greece it is the custom, on a person's name day, for all friends and relations
to visit the house for a party. If you know several people with the same name
you may have to make several visits!

Muslims sometimes take names from the family of Muhammad. Muhammad
was the Prophet, or messenger of Allah. Some Muslims ask their leader (called
an imam) to choose their child's name. He chooses names with a meaning to
remind Muslims of their faith. For example Abdullah means servant of Allah and
Fardose means Heaven.

Sikh babies are named when they are taken to the gurdwara for the first time.
There is a reading from the Granth, the holy book of Sikhism. The reader opens
the book and looks at the first letter on the page. A name beginning with that
letter is then chosen for the baby.

The extract from Understanding Religions: Birth Customs by L Rushton,
reproduced by permission from Hodder and Stoughton Ltd.
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Passage C Handout 6.4

kidnap comes from the slang word for a
child 'kid', and 'nap' an earlier form of
'nab'. It was originally used in the
United States to describe someone who
stole children to provide cheap
labourers and servants for the
plantations.

kite is an old English word and comes
from the Anglo-Saxon cyta, which is
the name of a bird of prey.

knickers is an abbreviation taken from
the name Diedrich Knickerbocker, the
supposed author of Washington
Irving's History of New York. The
illustrations showed characters wearing
baggy knee-breeches which became
known as 'knickerbockers'.

lacrosse is a French word which came
into English through the French settlers
in North America. The full name of the
game is le jeu de la crosse, meaning 'the
game of the crooked stick'. The word
crosse probably comes from the
German, meaning 'crutch'.

launch The word for a type of boat,
comes from .a quite different source
from the verb `to launch'. A launch
derives from the Portuguese, who took
it from the Malayan word lanchar,
meaning 'quick' or 'nimble'. The
second meaning `to launch' comes from
the word 'lance' which is a kind of
spear.

ledger originally meant a book which
lies permanently in one place. The word
comes from an Old English root,
meaning lay' or lie'.

lens takes its name from the lentil
vegetable, for which the Latin name is
lens. The reason for this is that the
curved glass of a lens is shaped
something like a lentil. It was first used
in the 17th century.

lettuce comes from the French word
laitue, which in turn is taken from the
Latin lactuca. The lact part of the word
means 'milk', used because of the milky
juice of the plant.

library comes from the Latin word
libraria, meaning a bookseller's shop.
The French still use the word librairie in
the same way.

linoleum was a trade name for a patent
taken out by F. Walton in 1860 for a
floor covering using linen (flax) and oil.
The word is a compound of the Latin
words linum 'flax' and oleum 'oil'.

lobster comes from the Anglo-Saxon
word loppestre. This comes either from
loppe meaning 'spider' or from the
earlier word lopust, which by some
mispronunciation comes from the Latin
locusta meaning 'locust'.

locomotive was first used in the 17th
century. It was taken from the Latin
phrase in loco moveri 'to move by
change of position in space'.

ludo is simply the Latin for 'I play', the
game being a modification of the old
Persian game of Pachesi, introduced
into Britain in 1896.

lunch is not a shortening of 'luncheon'.
In fact, the second word is a
lengthening of the first. The idea was
based on the English dialect word
'nuncheon', meaning 'a draught taken
at noon'. 17

The extract is from Wordmasters: Word Origins copyright 0 Grisewood and Dempsey 1993.
Reproduced by permission of the publisher Kingfisher Publications Plc. All rights reserved.
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Handout 6.5

Notes/Questions The EXIT model:
process stages

Purpose

Activating prior
knowledge

Establishing purposes

Locating information

Adopting an appropriate
strategy

Interacting with the text

Monitoring
understanding

Making a record

Evaluating information

Assisting memory

Communicating
information

rRaising
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The EXIT model Handout 6.6

Process stages Teaching strategies Purpose
1 Activating prior knowledge Brainstorming

Concept-mapping
KWL grid.

To remind pupils what they already

know and create a context for

introducing new learning.

2 Establishing purposes Question-setting
KWL grids.

QUADS grids-

To understand why the topic is
worthy of research, and what will

be the aim and outcome.

3 Locating information Situating the learning in

meaningful contexts

Teacher modelling

To consider where information

can be found, and have the skills

to find it.

4 Adopting an appropriate strategy Metacognitive discussion

Teacher modelling

To plan how to research a topic.

5 Interacting with the text Text marking

Text restructuring
Rewriting in different text type

or genre

Cloze

Sequencing

Labelling

To engage with the meaning of the

text and focus on the important
features.

6 Monitoring understanding Teacher modelling

Strategy charts

To review findings and adjust the

research plan in the light of them.

7 Making a record Writing frames

Grids

Teacher modelling

To cull or distil the relevant
knowledge.

8 Evaluating information Discussion of biased texts To evaluate the validity and

reliability of information, and take

this into account.

9 Assisting memory Review

Revisit

Restructuring

To place new knowledge in

context, and map it in with other

knowledge.

10 Communicating information Different types of writing frames

Drama

Alternative outcomes

To secure and record new

knowledge.

KWL = 3-column grid entitled: - QUADS =
What do I already know about this topic? Questions
What do I want to know about this topic? Answers
What have I learned about this topic? Details

Source
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7 The management of
group talk

Aims:

To explore the features of effective collaborative talk

To promote well-informed choices about the size and composition

of groups

To establish the principles of effective task-setting

To suggest different ways of organising group talk.

Useful for:

Situations in which too few pupils contribute to class discussion

Staff who want to develop their repertoire of approaches, perhaps where

group work has fallen into a routine.

Timing:

7.1 Playing your part: productive talk behaviours 20 minutes

7.2 Choosing the size and composition of groups 25 minutes

7.3 Getting the task in focus 15 minutes

7.4 Strategies for organising group talk 15 minutes

Total 75 minutes

The timing of this module is critical. You have to set a cracking pace, give time

warnings and manage the session fairly assertively. Keep a close control on the

timing so that you don't end up with the irony of truncating the feedback

session.

You will need:

OHTs 7.1-7.7

Handouts 7.1-7.8

Explain that the module covers four aspects of group talk:

the characteristics of effective collaborative talk

choosing the size and composition of groups
getting the task in focus

organising group talk.

7.1 Playing your part: productive talk behaviours
(20 minutes)

As an introduction, without discussion, display OHT.7.1, which has a quotation

from Neil Mercer's book Words and Minds. Read the full quotation while the

OHT is displayed. Then explain that this module will be considering strategies

for developing collaborative talk which will be helpful in communicating ideas

and developing thinking across the curriculum.

Crown Copyright 2001 The management of group talk 55
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OHT 7.1

'Exploratory talk is that in which partners engage critically
but constructively with each other's ideas. Relevant
information is offered for joint consideration ... Knowledge
is made publicly accountable and reasoning is visible in the
talk...

It is an effective way of using language to think... the
process of education should ensure that every child
is aware of its value and able to use it effectively...

However, observational research evidence suggests that
very little of it naturally occurs in classrooms when children
work together in groups.'

The extract is taken from Words and Minds: how we use language to think together
by Neil Mercer (Roudedge [Taylor and Francis]. 2000) and is reproduced by kind
permission of the publishers.

Now organise participants into threes. Ask two of the participants to discuss
the statements on Handout 7.7 in the form of cut-up cards: they should use the

cards to produce a short statement on the place of group talk in their subject.

The statement should consist of five sentences only and should be suitable for

display in the remainder of the session. The statements on the cards can be

used, rejected, modified, combined with others or supplemented using the

spare cards. The third participant should observe the discussion, noting down
on Handout 7.2 the types of contribution that help the pair successfully
complete the task.

Handout 7.1

Collaborative talk gives pupils time
and space to connect new ideas with
what they already know

When pupils discuss ideas with their
peers. they can sharpen and reline
[hr* own trlderstandlnig

In collaborative talk, tho thinking ol Through talking wan mhos. pupils
inchicluals Is challenged by Ma
contributions ol others

consolidate their oven understandings

llvough talk. learners can assimilate Group talk promotes a critical
and became confident in the language response reeler Man passive
of school subjects acceptances other ideas
Group talk raises knots d Collaborative talk gives pupas a
engagement and motivational
learning experiences

greats ovmsslip ol learning

In group talk. pupils develop their am Group talk develops social and
yoke to express their understanding communication skills
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Handout 7.2
Helpful contributions Effects
Making suggestions or introducing
new ideas

Building on. clarifying or modifying
others' ideas

Challenging ideas

Justifying ideas

Asking questions

Summarising

Analysing and evaluating

Other helpful strategies

After no more than 10 minutes, collect and display group statements. Move

swiftly on to observers giving brief feedback on the types of contribution that

helped the pair complete the task.

Put up OHT 7.2 and ask participants to add to it.

OHT 7.2

Productive talk behaviours

Making suggestions or introducing new ideas
Supporting others' suggestions by building upon them,

clarifying them or modifying them

Challenging ideas so that others reflect upon their

validity

Reasoning or justifying ideas

Asking questions to seek clarification and elaboration

Summarising to move the discussion on

Analysing and evaluating to make explicit the strengths

and weaknesses of own and others' ideas

7.2 Choosing the size and composition of groups
(25 minutes)

Organise participants into five equal groups. Extras must be spread through

these groups as evenly as possible. Distribute Handout 7.3 and ask each group

to take no more than 5 minutes to fill in one line which you allocate to them

(Individual, Pair; etc). Warn everyone to keep notes. They will need them.

0 Crown Copyright 2001 The management of group talk 57
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Handout 7.3
Group size

Size Benefits Limitations When to use

Individual

Pair

Small group 3-4

Large group 5-7

Whole class

Ask each group to give each member a letter starting with A. Now create new

groups of As, Bs, Cs, etc. If it works properly, these new groups should contain
a member of each of the original group. This is known as a 'rainbow' group.

One of the features of this module is that it models different ways of organising

feedback.

Each member now feeds back to the others so that everyone can fill in their

grid. Allow 5 minutes, then distribute Handout 7.4 and ask the group to work on

all five sections together in a similar way. Allow 10 minutes.

Handout 7.4
Group composition
Mix Benefits Limitations
Friendship groups

Ability groups

Structured mix

Random mix

Single sex

Literacy across the curriculum
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After 10 minutes, draw the discussion to a close and put up OHT 7.3, and ask

participants to suggest, in the light of their discussions, what size and

composition of group would be suitable for the different purposes specified.

OHT 7.3

Classroom grouping

Generating discussion of a current social issue
Getting feedback on a draft of a written assignment
Collaborating to create a substantial wall display on the
current topic

Id Two minutes to discuss an example prior to whole class
discussion
Targeted feedback on written performance in a test

7.3 Getting the task in focus (15 minutes)
Put up OHT 7.4 and give participants a moment to digest it before asking them

if they could add to this list from their own experience.

OHT 7.4

Problems during group work

One or two pupils in each group are not contributing.
One group is stuck and looking quite awkward and
embarrassed.
When you join the groups, they get self-conscious and
stop talking.
You were hoping for an exploratory discussion of
possibilities, but they seem to have reverted to banter
and lists of known facts.
You have allowed 15 minutes for in-depth discussion,
but they ran out of steam once they had aired the
obvious issues in the first three minutes.
They seem to enjoy talking about the subject but when it
comes to feedback, nobody wants to volunteer and you
end up making all the running.

Once you have aired the common problems, ask participants in groups to

discuss their ways of dealing with these situations, and how they might be

tackled. Ask them to generate a list of 'golden rules' for making group oral tasks

work well. Use OHT 7.5 to set them off. Allow 5 minutes, or until the groups

have flushed out a handful of points.

OHT 7.5

Golden rules

All talk activities, even short ones, should have clear and
explicit outcomes.
Tell the groups how long they have for the task.

After 5 minutes, ask each group to nominate an 'envoy'. Ask the envoys to

move round to the next group, and share his or her golden rules with them,

explaining the thinking behind them very briefly. In return, the group share any

other rules that they have come up with. The envoy then returns and shares his

or her findings with the home group, and together they refine their set of rules.
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Invite one group to read aloud their golden rules, and quickly ask other groups if
they wish to add anything. You may wish to tell participants that they will receive

a debriefing sheet at the end of the session, containing a number of suggestions

for this and previous activities.

7.4 Strategies for organising group talk (1 5 minutes)
This section considers a range of different strategies for organising group talk

and managing effective feedback.

Ask participants to arrange themselves in subjects or faculties and distribute

Handout 7.5.

Handout 7.5
1 of 2

Strategies for organising group talk

Pair talk
Easy to organise even in cramped classrooms. Ideal to
promote high levels of participation and to ensure that the
discussions are highly focused, especially if allied to tight
deadlines. Use in the early stages of learning for pupils to
recall work from a previous lesson, generate questions,
work together to plan a piece of writing, or to take turns to
tell a story. Use pairs to promote 'response partners' during
the drafting process, and to work as reading partners with
an unfamiliar text. Ideal for quick-fire reflection and review
and for rehearsal of ideas before presenting them in the
whole class.

Pairs to fours
Pupils work together in pairs possibly friendship, possibly
boy-girl, etc. Each pair then joins up with another pair to
explain and compare ideas.

Listening triads
Pupils work in groups of three. Each pupil takes on the
role of talker, questioner or recorder. The talker explains
something, or comments on an issue, or expresses
opinions. The questioner prompts and seeks clarification.
The recorder makes notes and gives a report at the end
of the conversation. Next time, roles are changed.

Envoys
Once groups have carried out a task, one person from each
group is selected as an 'envoy' and moves to a new group
to explain and summarise, and to find out what the new
group thought; decided or achieved. The envoy then
returns to the original group and feeds back. This is an
effective way of avoiding tedious and repetitive 'reporting
back' sessions. It also puts a 'press' on the envoy's use of
language and creates groups of active listeners.

Snowball
Pairs discuss an issue, or brainstorm some initial ideas,
then double up to fours and continue the process, then into
groups of eight in order to compare ideas and to sort out
the best or to agree on a course of action. Finally, the whole
class is drawn together and spokespersons for each group
of eight feed back ideas. A useful strategy to promote more
public discussion and debate.

60 Literacy across the curriculum
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Handout 7.5
2 of 2

Strategies for organising group talk

Rainbow groups
A way of ensuring that pupils are regrouped and learn to
work with a range of others. After small groups have
discussed together, pupils are given a number or colour.
Pupils with the same number or colour join up, making
groups comprising representatives of each original group.
In their new group pupils take turns to report back on their
group's work and perhaps begin to work on a new,
combined task.

Jigsaw
A topic is divided into sections. In 'home' groups of four or
five, pupils allocate a section each, and then regroup into
'expert' groups. In these groups, experts work together on
their chosen area, then return to original 'home' groups to
report back on their area of expertise. The 'home' group is
then set a task that requires the pupils to use the different
areas of 'expertise' for a joint outcome. This strategy
requires advance planning, but is a very effective speaking
and listening strategy because it ensures the participation
of all pupils.

Spokesperson
Each group appoints a spokesperson. The risks of
repetition can be avoided if:

One group gives a full feedback, and others offer
additional points only if they have not been covered.
Each group is asked in turn to offer one new point until
every group 'passes'.
Groups are asked to summarise their findings on A3
sheets which are then displayed. The class is invited to
compare and comment on them.

Remind participants that they have experienced some of these strategies in the

course of the session, and ask them to discuss the points on OHT 7.6.

OHT 7.6

Discuss the potential benefits of different organisational
strategies for group talk in your own subject.
Discuss your own experience of the language demands
in this session eg as an envoy and during the rainbow
groups.

Allow time for this discussion, then distribute Handouts 7.6-7.8.
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Handout 7.6
Group size

SQe Benefits Limitations When to use

Individual Has to think for self Isolated within
own experience
and knowledge

When you want
to be sure it is all
their own work

Pair Obliged to talk
Secure
Unthealening
No need to move
desks
Quick

Prone to quick
consensus
Little challenge
from different
viewpoints
How to allocate
the loners

When the topic
is personal a
sensitive
When you need
only brief
discussion

Small group 3-4 Diversity of
opinion without
being too
threatening a site
Taming o pair
rand can create
a table of four
without moving
desks

Social pressures
begin to seta:
We always work
togetlree. Do we
have to work with
0157,1 have no
ate to work with'
II is possible to slay
quiet once there
are more than two

To bald confidence
To increase
social interaction
in the class
As an interim
stage to whole
class discussion

Large group 5-7 Diversity& ideas.
experience and
Op1,11011

Bridges the gap
between small
group experience
and contributing
to whole-dass
discussion

Have to move desks
Requires chairing
and social skills
Can easily be
dominated
More pupils
remain silent

Fa discussion
requiring a range
of views and ideas
For developing
teamwork

Whole doss Everyone gets the
same experience
Teacher can
monitor and
supped the talk

Several pupils
remain silent
Frustrating trying to
contribute. having
to wail. discussion
moving on. etc
Risk of domination
by the bright.
cadklent and
talkative
Risk that the
teacher does most
01 the talking

When it is essential
that all pupils hear
the same messages

Handout 7.7

Group composition

Mix Benefits Limitations When to use

Friendship groups Secure and
unthreatening

Prone to consensus
The allocation of
loners

When sharing and
confidence-building
are priorities

Ability groups Work con be
pitched at the
optimum level of
challenge

Visible in.class
setting

When differentiation
can only be
achieved by task

Structured mix Ensures o range of
views

Reproduces the
power relations in
society

When diversity is
required

Random mix Builds up pupils'
experiences of
different partners
and views
Accepted by pupils
as democratic

Can gel awkward
mixes. bad group
chemistry

When pupils
complain about
who is awed to
sit with whom
When groups have
become stale

Single sex Socially more
comfortable for
some

Furthers the gender
divide

In contexts where
one sex habitually
loses out - eg
contacting to
antra Me
computer keyboard
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Handout 7.8
Golden rules

Groupings should be teacher-managed and planned to
suit the task - eg mixed ability groups, ability groups,
mixed gender, etc.
All talk activities, even short ones, should have clear and
explicit outcomes.
Tell the groups how long they have for the task.

Allocate roles to group members - eg group roles (chair,
observer, timekeeper, spokesperson, minute-taker) or
discussion roles (proposer, devils' advocate, opposer,
supporter, summariser, sceptic).
Stage or structure the talk around a prompt list or task
guidelines or the oral equivalent of a writing frame.
Indicate the kind of talk you want - eg by providing a
useful list of starter phrases: / wonder if .., What if...,
Would it work if..., What about....
Use one group member as an observer to give feedback
on the way the group worked together and how they
might improve.
Debrief the activity by reflecting on the kinds of talk and
group strategies that work best for the task in hand.
Every group member should have an 'entitlement to
speak' eg hand out an equal number of counters to
each person: each time they speak, they use one
counter. (This also allows the teacher to monitor
contributions from members in all groups.)
Feedback on discussion should be scaffolded to allow
talk to be redrafted and built upon - eg pairs feedback in
fours, then building up to whole-class discussion.
Define the teacher's role, particularly if he or she joins the
group eg eavesdropper, taking interim feedback,
temporary group member.
Group tasks should be sufficiently challenging to
necessitate collaboration.

To finish, show OHT 7.7.

OHT 7.7

Ready for more?

Try out one new method of organising group discussion
in the near future.

In the next half-term, plan one session of group talk
thoroughly including:
- group size

group composition
- task specification: time, task, outcomes
- strategies for group talk and feedback.

The extract is taken from Words and Minds: how we use language to think together by Neil Mercer
(Routledge [Taylor and Francis]. 2000) and is reproduced by kind permission of the publishers.
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OHT 7.1

'Exploratory talk is that in which partners
engage critically but constructively with
each other's ideas. Relevant information
is offered for joint consideration...
Knowledge is made publicly accountable
and reasoning is visible in the talk...

It is an effective way of using language
to think... the process of education should
ensure that every child is aware of its value
and able to use it effectively.

However, observational research evidence
suggests that very little of it naturally
occurs in classrooms when children work
together in groups.'
The extract is taken from Words and Minds: how we use language to think
together by Neil Mercer (Routledge [Taylor and Francis], 2000) and is
reproduced by kind permission of the publishers.
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Productive talk behaviours OHT 7.2

U Making suggestions or introducing new ideas

U Supporting others' suggestions by building
upon them, clarifying them or modifying them

U Challenging ideas so that others reflect upon
their validity

Reasoning or justifying ideas

U Asking questions to seek clarification and
elaboration

Summarising to move the discussion on

II Analysing and evaluating to make explicit
the strengths and weaknesses of own and
others' ideas

tcrj Raising Literacy across the curriculum\ Standards The management of group talk
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Classroom grouping OHT 7.3

u Generating discussion of a current social
issue

u Getting feedback on a draft of a written
assignment

u Collaborating to create a substantial wall
display on the current topic

Two minutes to discuss an example prior
to whole class discussion

a Targeted feedback on written
performance in a test
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Problems during group work

One or two pupils in each group are not
contributing.

OHT 7.4

One group is stuck and looking quite awkward
and embarrassed.

When you join the groups, they get
self-conscious and stop talking.

You were hoping for an exploratory discussion
of possibilities, but they seem to have reverted
to banter and lists of known facts.

You have allowed 15 minutes for in-depth
discussion, but they ran out of steam once they
had aired the obvious issues in the first three
minutes.

They seem to enjoy talking about the subject
but when it comes to feedback, nobody wants
to volunteer and you end up making all the
running.
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Golden rules OHT 7.5

u All talk activities, even short ones, should
have clear and explicit outcomes.

u Tell the groups how long they have for the
task.
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OHT 7.6

Discuss the potential benefits of different
organisational strategies for group talk in
your own subject.

mi Discuss your own experience of the
language demands in this session - eg as
an envoy and during the rainbow groups.

gll Raising Literacy across the curriculum\ Standards The management of group talk
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Ready for more? OHT 7.7

c Try out one new method of organising
group discussion in the near future.

NI In the next half-term, plan one session of
group talk thoroughly including:

- group size

- group composition

- task specification: time, task, outcomes

- strategies for group talk and feedback
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Handout 7.1

Collaborative talk gives pupils time
and space to connect new ideas with
what they already know

When pupils discuss ideas with their
peers, they can sharpen and refine
their own understanding

In collaborative talk, the thinking of
individuals is challenged by the
contributions of others

Through talking with others, pupils
consolidate their own understandings

Through talk, learners can assimilate
and become confident in the language
of school subjects

Group talk promotes a critical
response rather than passive
acceptance of other ideas

Group talk raises levels of
engagement and motivation in
learning experiences

Collaborative talk gives pupils a
greater ownership of learning

In group talk, pupils develop their own
voice to express their understanding

Group talk develops social and
communication skills
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Handout 7.2

Helpful contributions Effects
Making suggestions or introducing
new ideas

Building on, clarifying or modifying
others' ideas

Challenging ideas

Justifying ideas

Asking questions

Summarising

Analysing and evaluating

Other helpful strategies
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Group size Handout 7.3

Size Benefits Limitations When to use
Individual

Pair

Small group 3-4

Large group 5-7

Whole class

®
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Group composition Handout 7.4

Mix Benefits Limitations
Friendship groups

Ability groups

Structured mix

Random mix

Single sex
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Strategies for organising
group talk

Handout 7.5
1 of 2

Pair Talk
Easy to organise even in cramped classrooms. Ideal to promote high levels of
participation and to ensure that the discussions are highly focused, especially
if allied, to tight deadlines. Use in the early stages of learning for pupils to recall
work from a previous lesson, generate questions, work together to plan a piece
of writing, or to take turns to tell a story. Use pairs to promote 'response
partners' during the drafting process, and to work as reading partners with an
unfamiliar text. Ideal for quick-fire reflection and review and for rehearsal of
ideas before presenting them in the whole class.

Pairs to fours
Pupils work together in pairs possibly friendship, possibly boy-girl etc.
Each pair then joins up with another pair to explain and compare ideas.

Listening triads
Pupils work in groups of three. Each pupil takes on the role of talker, questioner
or recorder. The talker explains something, or comments on an issue, or
expresses opinions. The questioner prompts and seeks clarification. The
recorder makes notes and gives a report at the end of the conversation.
Next time, roles are changed.

Envoys
Once groups have carried out a task, one person from each group is selected
as an 'envoy' and moves to a new group to explain and summarise, and to
find out what the new group thought, decided or achieved. The envoy then
returns to the original group and feeds back. This is an effective way of avoiding
tedious and repetitive 'reporting back' sessions. It also puts a 'press' on the
envoy's use of language and creates groups of active listeners.

Snowball
Pairs discuss an issue or brainstorm some initial ideas, then double up to fours
and continue the process, then into groups of eight in order to compare ideas
and to sort out the best or to agree on a course of action. Finally, the whole
class is drawn together and spokespersons for each group of eight feed back
ideas. A useful strategy to promote more public discussion and debate.
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Handout 7.5
2of2

Rainbow groups
A way of ensuring that pupils are regrouped and learn to work with a range of
others. After small groups have discussed together, pupils are given a number
or colour. Pupils with the same number or colour join up, making groups
comprising representatives of each original group. In their new group pupils
take turns to report back on their group's work and perhaps begin to work on
a new, combined task.

Jigsaw
A topic is divided into sections. In 'home' groups of four or five, pupils allocate
a section each, and then regroup into 'expert' groups. In these groups, experts
work together on their chosen area, then return to original 'home' groups to
report back on their area of expertise. The 'home' group is then set a task that
requires the pupils to use the different areas of expertise for a joint outcome.
This strategy requires advance planning, but is a very effective speaking and
listening strategy because it ensures the participation of all pupils.

Spokesperson
Each group appoints a spokesperson. The risks of repetition can be avoided if:

One group gives a full feedback, and others offer additional points only if
they have not been covered.
Each group is asked in turn to offer one new point until every group
'passes'.
Groups are asked to summarise their findings on A3 sheets which are then
displayed. The class is invited to compare and comment on them.
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Group size Handout 7.6

Size Benefits Limitations When to use

Individual Has to think for self Isolated within
own experience
and knowledge

When you want
to be sure it is all
their own work

Pair Obliged to talk
Secure
Unthreatening
No need to move
desks
Quick

Prone to quick
consensus
Little challenge
from different
viewpoints
How to allocate
the loners

When the topic
is personal or
sensitive
When you need
only brief
discussion

Small group 3-4 Diversity of
opinion without
being too
threatening a size
Turning a pair
round can create
a table of four
without moving
desks

Social pressures
begin to set in:
'We always work
together', 'Do we
have to work with
girls?', 'I have no-
one to work with'
It is possible to stay
quiet once there
are more than two

To build confidence
To increase
social interaction
in the class
As an interim
stage to whole
class discussion

Large group 5-7 a Diversity of ideas,
experience and
opinion.
Bridges the gap
between small
group experience
and contributing
to whole-class
discussion

Have to move desks
Requires chairing
and social skills
Can easily be
dominated
More pupils
remain silent

For discussion
requiring a range
of views and ideas
For developing
teamwork

Whole class Everyone gets the
same experience
Teacher can
monitor and
support the talk

Several pupils
remain silent
Frustrating trying to
contribute, having
to wait, discussion
moving on, etc
Risk of domination
by the bright,
confident and
talkative
Risk that the
teacher does most
of the talking

When it is essential
that all pupils hear
the same messages
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Group composition Handout 7.7

Mix Benefits Limitations When to use

Friendship groups 0 Secure and
unthreatening

Prone to consensus
The allocation of
loners

When sharing and
confidence-building
are priorities

Ability groups Work can be
pitched at the
optimum level of
challenge

Visible in-class
setting

When differentiation
can only be
achieved by task

Structured mix Ensures a range of
views

Reproduces the
power relations in
society

When diversity is
required

Random mix Builds up pupils'
experiences of
different partners
and views
Accepted by pupils
as democratic

Can get awkward
mixes, bad group
chemistry

When pupils
complain about
who is allowed to
sit with whom
When groups have
become stale

Single sex Socially more
comfortable for
some

Furthers the gender
divide

In contexts where
one sex habitually
loses out eg

competing to
control the
computer keyboard
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Golden rules Handout 7.8

Groupings should be teacher-managed and planned to suit the task
eg mixed ability groups, ability groups, mixed gender etc.

All talk activities, even short ones, should have clear and explicit outcomes.

Tell the groups how long they have for the task.

Allocate roles to group members - eg group roles (chair, observer,
timekeeper, spokesperson, minute-taker) or discussion roles (proposer,
devils' advocate, opposer, supporter, summariser, sceptic).
Stage or structure the talk around a prompt list or task guidelines or the oral
equivalent of a writing frame.

Indicate the kind of talk you want eg by providing a useful list of starter
phrases: / wonder if..., What if ., Would it work if..., What about....

Use one group member as an observer to give feedback on the way the
group worked together and how they might improve.
Debrief the activity by reflecting on the kinds of talk and group strategies
that work best for the task in hand.
Every group member should have an 'entitlement to speak' eg hand out
an equal number of counters to each person: each time they speak, they
use one counter. (This also allows the teacher to monitor contributions from
members in all groups.)

Feedback on discussion should be scaffolded to allow talk to be redrafted
and built upon eg pairs feedback in fours, then building up to whole-class
discussion.
Define the teacher's role, particularly if he or she joins the group
eg eavesdropper, taking interim feedback, temporary group member.

Group tasks should be sufficiently challenging to necessitate collaboration.

Raising Literacy across the curriculum
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8 Listening

Aims:

To identify the different listening demands made on pupils

To identify features of teaching that develop pupils' skills in listening

for information
To improve pupils' attainment by using teaching strategies that promote

effective listening.

Useful for:

Schools where poor concentration and listening are perceived as

impediments to pupils' attainment
For whole schools or departments where listening skills have been identified

for development.

Timings:

8.1 Why teach listening 15 minutes

8.2 Listening with a focus: objectives 6 and 7 45 minutes

8.3 Supporting listening across the
curriculum and 'Ready for more' 15 minutes

Total 75 minutes

You will need:

OHTs 8.1-8.8

Handouts 8.1-8.4
CD player and CD extract 'King Death' only

Flipchart

Year 7 speaking and listening bank (for display)

8.1 Why teach listening? (15 minutes)
Begin by telling participants that they will be doing a lot of listening, but also

responding in this unit! Ask participants the question: How developed is your

listening stamina?

Ask them to consider what is the longest time they ever listen to a continuous

spoken text eg radio documentary, lecture, political speech, etc. Take brief

feedback.

Suggest 1 hour is usually the maximum eg a 1-hour radio play.

Make the point that listening is a social skill. In the 1830s crowds flocked to

St Mary's, Oxford, on Sunday afternoons to hear J H Newman preach his

sermons lasted 11/2 hours on average. Nowadays we do not tend to listen to

continuous spoken text for such a sustained time. Elaborate this point with

OHT 8.1.
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OHT 8.1

It is probably fair to say:
We listen less and watch more
We often 'half' listen radio or TV on as background
Sustained listening (eg to lengthy story, radio play,
lecture) is an infrequent experience for most pupils and
many adults

But
50-75% of pupils' classroom time is spent listening to
the teacher, other pupils or audio media

Now ask participants to think of a time when they listened really carefully, and a

different occasion when listening was difficult.

In pairs or small groups, they should discuss:

What were the circumstances, features and conditions of each situation?

Take brief feedback, using OHT 8.2 as a starting point and elaborating the third

bullet by explaining that effective listening does not mean deep listening on

every occasion. We can listen to get the gist, to select (listen out for), to infer and

deduce (listen beyond). Point out the similarities between the processes of

reading and those of listening.

OHT 8.2

Being able to listen depends on:

the quality of the material you are attending to
the purpose for listening
the type of listening involved

the quality of the presentation eg audibility, tone of
voice, use of visual aids and other props etc.
the nature of the listening environment

Introduce OHT 8.3 by saying that it is important to support pupils in listening

well, to increase participation and raise achievement in all subject areas.

OHT 8.3

Listening and learning,

Listening is an invisible and largely untaught skill.

Listening is a vital tool for learning.

The ability to absorb, sift and respond to spoken text is
an essential element in achievement in all curricular
areas.

Listening must be planned for, taught, developed and
assessed.

Show OHT 8.4 (some objectives for Year 7 from the Framework for teaching

English) and explain that there are four listening objectives plus objectives in

group discussion which are also particularly important for listening. Although the

English department will be taking the main responsibility for teaching these

objectives, every subject has a role in recognizing and reinforcing these skills.
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Now distribute Handout 8.1. Ask participants to work with a colleague from a

similar subject area.

Discuss where you might teach some of these objectives in your current

schemes of work.

Take brief feedback.

OHT 8.4/Handout 8.1
Objectives from the Framework for teaching English
(Year 7)

Listening
6. listen for and recall the main points of a talk,

reading or television programme, reflecting on what
has been heard to ask searching questions, make
comments or challenge the views expressed;

7. answer questions pertinently, drawing on relevant
evidence or reasons;

8. identify the main methods used by presenters to
explain, persuade, amuse or argue a case, eg emotive
vocabulary, verbal humour;

9. recognise the way familiar spoken texts, eg directions,
explanations, are organised and identify their typical
features, eg of vocabulary or tone;

Group discussion and interaction
10. identify and report the main points emerging from

discussion, eg to agree a course of action including
responsibilities and deadlines;

11. adopt a range of roles in discussion, including acting as
spokesperson, and contribute in different ways such as
promoting, opposing, exploring and questioning;

13. work together logically and methodically to solve
problems, make deductions, share, test and evaluate
ideas;

14. acknowledge other people's views, justifying or
modifying their own views in the light of what others
say;

Emphasise that the bold objectives are key skills, crucial to pupils' language

development, which can be taught and developed to support learning in any

area of the curriculum.

Explain to participants that they are going to focus on objectives 6 and 7, but

that the activities are also relevant for the objectives for group discussion.
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8.2 Listening with a focus: objective 6 and 7 (45 minutes)

Show OHT 8.5, which introduces a sequence for teaching listening.

OHT 8.5

Activate prior knowledge
Cue pupils in to genre/content
Establish purpose/objective
Model the process
Provide support for focused listening
eg. a note -taking frame
Review the learning

Stress the importance of ensuring that pupils are 'ready to listen' because they

are clear about the purpose for listening, have been introduced to the nature of

the spoken text (discussion, talk, reading aloud etc), and have seen the process

of listening with a focus modelled for them.

The 'Review' part is important because pupils can both reflect on the content of
their learning and also review how well they were able to listen - a vital feature in

improving listening skills.

Remind participants that the ability to answer questions is demanded by all

teachers in all subject areas. Pupils need to justify their answers using what they

have heard as evidence. This is a key feature of progression in all subjects.

The focus of this section and the activity which follows demonstrates an

approach which structures and supports listening in order to promote the skills

of focused listening and recall, leading to effective answering and debate.

Explain to participants that they will be asked in a moment to listen to a spoken

text taken from A History of Britain by Simon Schama, entitled 'King Death'. The

text has been chosen to illustrate a number of features of teaching listening.

Introduce the tape only very briefly, explaining it is the sort of extract that could

be used as part of a history unit of work on the Black Death. Explain to

participants that you will be playing the extract twice, and for the first run

through, you would would like them to 'just listen'.

Play the extract all the way through.

Immediately it has finished, ask participants in pairs to discuss briefly the

following questions:

What did you find yourself doing as a listener?

What challenges does the extract present for listening?

Take brief feedback. The following points may well emerge - if not seek to elicit

them:

Lack of a purpose makes it hard to concentrate.

This is a 'cold' listening in that participants were unprepared to listen for any

specific purpose.
Listening concentration and 'stamina' is affected by degree of prior

knowledge and interest in the topic.
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The nature of the text itself ( eg. specialist vocabulary, sentence structure)

can be both a barrier to effective listening, but other features can aid
listening (eg.effective and evocative images, concrete examples etc.)

o An initial unstructured listening experience can help the listener to get the

'gist' and develop an understanding of the bigger picture before having to

focus in on specific listening for a purpose.

Make sure you have left approximately 25 minutes for this section of the activity.

Now explain that you will replay the extract, to demonstrate a way of promoting

focused listening and recall (Objective 6), and to prepare listeners to answer

questions and use supporting evidence (Objective 7).

Ask participants to work in pairs. Give each pair a numbered question to

respond to, 1 or 2.

Give out Handout 8.2

Handout 8.2
Listening with a focus

Questiop 1
What key facts do we learn about how the Black Death
spreads?

Question 2
How do we know the plague had a catastrophic impact on
London in 1348? ('infer/deduce')

Give out handout 8.3 which is a simple note-making frame, and ask participants

to listen very carefully in order to gather information that will help them answer

the question they have been allocated. Explain that they can use the other

sections of the frame to record other responses: there is a space for their own

thoughts and ideas, and one for questions that spring to mind as they are

listening.

Handout 8.3

Before you replay the extract, support the note taking activity by showing

participants an example of a set of brief notes in response to a third question on

OHT 8.6. Alternatively, you could model the note-taking by doing it on a flip

chart and demonstrating the process you went through. Your question is:

© Crown Copyright 2001
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How were the inhabitants of Melcombe infected by the plague?

OHT 8.6
How were the inhabitants of Melbourne
infected by the plague?

r., co.. Own opronhoines Ouottionsiquems

".1.7. Noel

....",

Remind participants of their task and question, then replay the tape.

When it has finished, allow participants two minutes in their pairs to compare

notes and prepare to explain what they have discovered.

Pairs should then join with another pair who had taken the other question. In

turn each pair should:

Explain what they had found out in answer to their question, and respond to

any further questions from the other pair.

Discuss how the quality of their listening differed on this occasion, and why.

Take feedback, focusing firmly on the general points that can be made about

the quality of listening, and how the task aided that. Do not get sidetracked into
detailed discussion of the content of the extract! Point out that teachers have

had years to hone their skill in making notes, but it is not a natural skill, and we

can't assume that all pupils understand the process. Modelling is a way of
making it visible for them. Explain that Module 9 in the Literacy Across the

Curriculum Training Pack focuses explicitly and in considerable detail on ways

of teaching note-making.

Explain that if pupils were carrying out this or a similar activity, following class

discussion of the historical content, the next step would be for the class to

evaluate the quality of the answers and evidence offered to support them (i.e

attention would be given to the literacy focus the quality of listening).

Show OHT 8.7 in order to sum up.

OHT 8.7

Teaching listening
Plan for active listening.

Model good listening.
Teach listening skills explicitly.

Teach note-taking to select and transform information
and to aid memory.

Literacy across the curriculum
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8.3 Supporting listening across the curriculum and
'Ready for more' (1 5 minutes)

Finish the session by distributing Handout 8.4 which highlights some further

ideas for developing active listening skills across the curriculum. Invite

participants to read the handout, and to add any suggestions of their own to

those listed.

Handout 8.4
Supporting listening across the curriculum

Teaching strategies
1. Provide a clear focus or hook to structure listening.
2. Use clear strategies for reporting back, such as jigsaw

groups, envoying, etc (see module 7). These all lead
naturally into planned talk and oral rehearsal which in
turn support enhanced written outcomes.

3. Many activities are ideally suited to brief sections of a
lesson, eg starter activities in English.

4. Ask pupils to respond physically - raise hands, stand
up every time they hear relevant items of information,
or specific language features.

5. Make note-taking collaborative by numbering pupils 1
to .... Ask all the number ls to listen for and record
certain items of information, number 2s another focus,
etc. Groups then jigsaw to collate and present their
information in desired format, oral or written.

6. Ask pupils to listen to a passage and respond to/record
either verifiable facts or matters of opinion. They should
justify their decisions and discuss any tricky points.

7. Ask pupils to identify and jot down a limited number of
key words or phrases (and no more) in a piece of
information (eg six).

8. Ask pupils to record information using a specific device
such as a chart (eg who, what, where, when, how and
why or cause, effect, impact, location), grid, spider
diagram, pictorial diagram with labels, a table, etc (see
unit on making notes for further ideas).

9. Use listening strategies to focus on and reinforce
literacy objectives in all subject areas.

10. Model good listening.
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Show OHT 8.8 'Read for More'. Ask participants to use the suggestions on
OHT 8.8 to identify actions they will take as a result of having worked through

this module. Draw participants' attention to the Year 7 speaking and listening

bank, which contains many more ideas for effective teaching strategies.

OHT 8.8

Ready for more?

Plan to teach 2/3 lessons where listening is a focus or to
teach some listening activites as starter activities.
Plan to teach a lesson using the 'listening sequence'.
Try out one of the teaching strategies used in this unit,
listed on Handout 8.4, or described in the Year 7
speaking and listening bank.

'King Death' is an extract from A History of Britain by Simon Schema, published by BBC Worldwide
Ltd. Permission granted by Peters Fraser and Dunlop on behalf of Simon Schama.
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OHT 8.1

It is probably fair to say:

E3 We listen less and watch more

L We often 'half' listen - radio or TV on as
background

Sustained listening (eg to lengthy story,
radio play, lecture) is an infrequent
experience for most pupils and many
adults

But

E 50-75% of pupils' classroom time is
spent listening to the teacher, other
pupils or audio media
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OHT 8.2

Being able to listen depends on:

o the quality of the material you are
attending to

u the purpose for listening

Li the type of listening involved

u the quality of the presentation -
eg tone of voice, humour, etc.
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Listening and learning

El Listening is an invisible and largely
untaught skill.

a Listening is a vital tool for learning.

u The ability to absorb, sift and respond
to spoken text is an essential element
in achievement in all curricular areas.

OHT 8.3

a Listening must be planned for, taught,
developed and assessed.
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Objectives from the Framework OHT 8.4
for teaching English (Year 7)

Listening
6. listen for and recall the main points of a talk, reading

or television programme, reflecting on what has been
heard to ask searching questions, make comments or
challenge the views expressed;

7. answer questions pertinently, drawing on relevant evidence
or reasons;

8. identify the main methods used by presenters to explain,
persuade, amuse or argue a case, eg emotive vocabulary,
verbal humour;

9. recognise the way familiar spoken texts, eg directions,
explanations, are organised and identify their typical
features, eg of vocabulary or tone;

Group discussion and interaction
10. identify and report the main points emerging from

discussion, eg to agree a course of action including
responsibilities and deadlines;

11. adopt a range of roles in discussion, including acting as
spokesperson, and contribute in different ways such as
promoting, opposing, exploring and questioning;

13. work together logically and methodically to solve
problems, make deductions, share, test and evaluate ideas;

14. acknowledge other people's views, justifying or modifying
their own views in the light of what others say;

Raising Literacy across the curriculum
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OHT 8.5

El Activate prior knowledge

u Cue pupils in to genre/content

u Establish purpose/objective

u Model the process

u Provide support for focused listening
eg. a note -taking frame

Review the learning
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OHT 8.6

How were the inhabitants of Melbourne
infected by the plague?

Facts/key points Own opinion/views Questions/queries

Infected fleas on
Gascon ships

Droppings inhaled
or people bitten

death in 4 days

Didn't know this!

Where did the plague
originate?

We know it was the
plague...
what did the people
at the time believe?
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OHT 8.7

Teaching listening

Plan for active listening.

Li Model good listening.

Teach listening skills explicitly.

® Teach note-taking to select and
transform information and to aid memory.
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Ready for more? OHT 8.8

El Plan to teach 2/3 lessons where listening
is a focus onto teach some listening
activites as starter activities.

Plan to teach a lesson using the 'listening
sequence'.

Try out one of the teaching strategies
used in this unit, listed on Handout 8.4,
or described in the Year 7 speaking and
listening bank.

diStandards Listening
Raising Literacy across the curriculum

Standards and El I ectiveness Unit

2u6
0 Crown Copyright 2001



Objectives from the Framework Handout 8.1

for teaching English (Year 7)

Listening

6. listen for and recall the main points of a talk, reading or television
programme, reflecting on what has been heard to ask searching
questions, make comments or challenge the views expressed;

7. answer questions pertinently, drawing on relevant evidence or reasons;

8. identify the main methods used by presenters to explain, persuade, amuse
or argue a case, eg emotive vocabulary, verbal humour;

9. recognise the way familiar spoken texts, eg directions, explanations, are
organised and identify their typical features, eg of vocabulary or tone;

Group discussion and interaction

10. identify and report the main points emerging from discussion, eg to
agree a course of action including responsibilities and deadlines;

11. adopt a range of roles in discussion, including acting as spokesperson, and
contribute in different ways such as promoting, opposing, exploring and
questioning;

13. work together logically and methodically to solve problems, make
deductions, share, test and evaluate ideas;

14. acknowledge other people's views, justifying or modifying their own views
in the light of what others say;

Raising Literacy across the curriculum\ Standards Listening
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Listening with a focus Handout 8.2

Question 1

What key facts do we learn about how the Black Death spreads?

Question 2

How do we know the plague had a catastrophic impact on London in 1348?
('infer/deduce')

VRaising Literacy across the curriculum\ Standards Listening
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Handout 8.3

Facts/key points Own opinions/views Questions/queries

Raising
Standards
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Supporting listening across Handout 8.4

the curriculum

Teaching strategies
1. Provide a clear focus or hook to structure listening.

2. Use clear strategies for reporting back, such as jigsaw groups, envoying,
etc (see module 7). These all lead naturally into planned talk and oral
rehearsal which in turn support enhanced written outcomes.

3. Many activities are ideally suited to brief sections of a lesson, eg starter
activities in English.

4. Ask pupils to respond physically - raise hands, stand up - every time they
hear relevant items of information, or specific language features.

5. Make note-taking collaborative by numbering pupils 1 to .... Ask all the
number 1s to listen for and record certain items of information, number 2s
another focus, etc. Groups then jigsaw to collate and present their
information in desired format, oral or written.

6. Ask pupils to listen to a passage and respond to/record either verifiable
facts or matters of opinion. They should justify their decisions and discuss
any tricky points.

7. Ask pupils to identify and jot down a limited number of key words or
phrases (and no more) in a piece of information (eg six).

8. Ask pupils to record information using a specific device such as a chart
(eg who, what, where, when, how and why or cause, effect, impact,
location), grid, spider diagram, pictorial diagram with labels, a table, etc
(see unit on making notes for further ideas).

9. Use listening strategies to focus on and reinforce literacy objectives in all
subject areas.

10. Model good listening.

tioRaising Literacy across the curriculum
Standards Listening
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9 Making notes

Aims:

To explore the skills required in note-taking from texts

To identify the difficulties which pupils experience when note-taking

To propose a range of strategies that can be used to support note-taking.

Useful for:

Whole staff or departments which set pupils research tasks or expect pupils

to produce their own notes.

Organisation:

This module can be combined with module 6, to explore more fully process
stage 7 of the EXIT model.

Timing

9.1 Why take notes? 30 minutes
9.2 The problems with pupils' notes 20 minutes

9.3 Supporting note taking 25 minutes

Total 75 minutes

You will need:

OHTs 9.1-9.4

Handouts 9.1-9.4

9.1 Why take notes? (30 minutes)
Explain that in this part of the session participants will be looking at the value of

note-taking and the nature of the process, identifying aspects that might require

support. Taking notes from talk is covered in the Listening module.

Distribute Handout 9.7, and ask participants to make notes on the benefits of

collaboration between English and MFL departments that are identified in the
article.
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After 10 minutes ask participants to work together in pairs: ask them to
compare their notes, to identify why pupils are asked to take notes and to

describe the process they used to complete the task.

After a further 10 minutes take feedback. Use OHT 9.1 to identify the place

notes play in learning.

OHT 9.1

Why pupils take notes:

Stops the mind wandering and focuses attention
Forces the reader to make sense of the text
Encourages the reader to reflect upon the ideas in the
text
Extends the memory
Acts as a brief aide-memoire

Draw out the following points:

The teacher needs to be clear about the purpose of the note-taking, eg

aide - memoire for revision or later recall; making sense/reflection could be

for later re-presenting or an essay. The aim is not to replicate the textbook.

Making notes gives reading and listening a purpose, and demands

concentration. It focuses attention on the text, encouraging the sort of close

reading that is necessary to support learning from texts.

Effective note-taking forces the writer to try to make sense of the written or

spoken text and to think about the ideas within it. The reader must engage

with what the writer is saying in order to make decisions about what to

record and what to omit. Furthermore, the writer has to take ownership of
those ideas, connecting them with what he already knows, in order to find

a personal way to express them.

Reading to learn is made more efficient by note-taking. The process of

taking notes extends the memory: it results in material that can be used as

an aide-memoire in the short-term or which can support revision in the

future.

Methods for making the notes in the task may have varied, but are likely to

include bullet points and key words. Delegates may also have used charts,

diagrams and tables, though this is less likely.

Models for note-taking are contained in the module Using the

library /learning centre.
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Use OHT 9.2 to explore the demands of note-taking. State that note-taking

processes may include all or some of the following:

OHT 9.2

Note-taking may include:

u Close reading/listening
Making sense of the original text
Determining what is of use and relevant
Identifying relationships between ideas
Understanding how the writer has arrived at the key
ideas

Critically reflecting upon the validity of the ideas in the
text
Selecting ideas appropriate for the purpose of the task
Transforming the language of the original into a form
which is meaningful to the reader
Abbreviating language to produce a concise summary

Draw out the following:

Note-taking is not a single skill: it is a composite of different skills.

Furthermore, the approach varies according to the purpose of the task:

notes to support essay writing may be very different in content and form

from notes to support revision.

Note-taking to support learning involves close reading and comprehension,

making sense of what has been said. Note-takers must be able to identify

main ideas, supporting detail and key words. Underpinning this process will

be a knowledge of the organisational and language features of written and

spoken texts, such as an appreciation of the function of the opening and

concluding paragraphs; awareness of how writers use repetition for
emphasis or clarity; and familiarity with the function of connectives to

indicate the relationship of one idea to another.

Note-taking also demands a range of thinking skills evaluation, synthesis,

analysis and application. Note-takers must make judgements about the

validity and relevance of what is being said; they must be able to draw

distinctions between key ideas and supporting ideas; they must be able to

make connections between ideas, identifying similarities and differences;

they must be able to identify how the writer has arrived at his/her position or

view; and they must be able to make connections between what the writer

is saying and what they already know.

When writing, note-takers must be able to transform the detail of the original

to a more concise form. This will involve the selection and omission of

content from the source; the substitution of writer's language for a note-

taker's and abbreviation. It may even involve the substitution of the

language of the original for visual or diagrammatic representations.
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9.2 The problem with pupils' notes (20 minutes)
Ask participants to work in pairs. Distribute Handout 9.2 and explain that these
notes were taken by a Year 8 pupil. As a homework assignment she was asked

to 'Make notes on pollution from your own reading'. Invite participants to

consider the issues raised by her response to the task:

Handout 9.2

-

. G4.4-W ...."

After 10 minutes take feedback, then show OHT 9.3.

OHT 9.3

Lack of purpose
Pupil not monitoring her own reading
Lack of ownership of ideas
Uncritical acceptance of ideas
Over-dependence upon the language of the original
Failure to use an effective note-taking strategy

Use OHT 9.3 to draw out the following points:

The difficulties this pupil has experienced are partly a product of the task

set. Its openness and lack of clarity of purpose provide insufficient support

for the pupil to make judgements about relevance, form or approach. Pupils

need to know why they are taking notes, before they undertake the task.

The heavy dependence upon the language of the original text may indicate

quite different problems in approach. The pupil may not be skilled in viewing

texts critically: she may accept without question the authority of print.
Alternatively she may not be monitoring her own reading: she may not be

asking herself whether or not she understands what she is reading. As a

result she is not truly engaging with the ideas in the text. Even if she is

monitoring her own understanding, she may not have appropriate

strategies to take remedial action. Consequently, copying the original is the

only way she can complete the task; the alternative is to write nothing.

Finally, it may be the case that she has difficulty in transforming the original

language into her own; she has neither the support nor the experience to

summarise the content of the text.

The variety of skills required to be an effective note-taker means that

teachers need to be aware that individual students and different note-taking

activities may require quite different sorts of support
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9.3 Supporting note-taking (25 minutes)
Distribute Handouts 9.3 and 9.4. Explain that Handout 9.3 describes many
different types of support for note-taking. Handout 9.4 describes four pupils
who experience some difficulty with note-taking. Ask participants to reflect in

pairs on each of the support strategies described in the left-hand column of

Handout 9.3 and indicate in the right-hand column which pupil or pupils would
benefit from using it.

Handout 9.3

.:::" "7."

Handout 9.4

Pupils experiences Oillicuity in selecting material. She has great dalculty
in Identifying the main ideas in n text. Her notes am often as long
as Ow text asell. and Men inclia. Irrelevant and unnecessary
supporting dotal.

Popil 6 invariably copies the origitol ten and states Mai he cannot Oink nt
his own words.

Pupil C writes trans that read 41.e lists. When trainforming the ideas Iran
the origirlat tert, she loses the relationship between Nose ideas.

Pupil D believes in the authonty d print - il it is in a book. a must be true.
rails to reflect critically upon what Is rend.

If there is time, ask participants to add other strategies in box 15 which might

support one or more of these pupils.

Afterwards, invite participants to share the outcomes of this task. Draw out the

following points:

Physically limiting the space available to record notes as in grids or

diagrams is effective in encouraging pupils to take ownership of ideas.

They limit the opportunity to copy and put pressure on pupils to summarise,

synthesise and articulate ideas in their own language.

Grids, such as QUAD and KWL grids, can give research activities purpose.

They helpfully close down the openness of the task and guide the selection

of relevant material.

Some pupils who find note-taking difficult benefit from staging the note-

taking process and require support at each stage. For example, such pupils

might be asked to highlight categories of information in a text before

completing a grid to articulate their understanding.

*The development of pupils' note-taking skills is as much dependent upon
constructive feedback from the teacher as any other literacy skill.

Consequently teachers should not consider pupils' notes as forbidden
territory for intervention.

While the strategies described in Handout 9.3 are designed to support

pupils' note-taking skills, it is important to recognise that they are merely

scaffolds which are designed to move them forward to their own preferred

style(s). It is important to ensure that they experience the full range of note-
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taking forms and have the opportunity to record notes in textual, visual and

diagrammatic forms.

Pupils also need to be taught that presentational devices such as headings,
sub-headings, layout, size of writing and highlighting can be used to

emphasise the relationship and significance of ideas in notes. In order to

make this point, they need opportunities to view a range of different note-
taking models and reflect upon the reasons for their effectiveness.

Show OHT 9.4 to decide on a way forward.

OHT 9.4

Ready for more?

Compile a portfolio of examples of effective note-making
undertaken by pupils in a variety of subjects, so that
pupils have models which they can analyse and use to
support their own attempts.
Collect a sample of pupils' notes to use as the basis for a
subject team discussion. Consider the teaching issues it
raises and some of the strategies contained in this
module.

Identify a class in Key Stage 3 and review the pupils'
approaches to and difficulties with note-taking. Use
Handout 9.3 to design a range of strategies to address
the issues which emerged from the survey.

The article 'English and MFL' by Lesley Aers appeared in The Secondary English Magazine,
February 2001, and is reproduced by kind permission of Garth Publishing Services.
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Why pupils take notes: OHT 9.1

Ili Stops the mind wandering and focuses
attention

Li Forces the reader to make sense of the
text

u Encourages the reader to reflect upon
the ideas in the text

Li Extends the memory

Acts as a brief aide-memoire
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Note-taking may include: OHT 9.2

u Close reading/listening

u Making sense of the original text

Determining what is of use and relevant

u Identifying relationships between ideas

la Understanding how the writer has arrived
at the key ideas

u Critically reflecting upon the validity of
the ideas in the text

Selecting ideas appropriate for the
purpose of the task

Transforming the language of the original
into a form which is meaningful to the
reader

El Abbreviating language to produce a
concise summary

g Raising Literacy across the curriculum\ Standards Making notes
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( OHT 9.3

u Lack of purpose

m Pupil not monitoring her own reading

13 Lack of ownership of ideas

u Uncritical acceptance of ideas

U Over-dependence upon the language of
the original

u Failure to use an effective note-taking
strategy

Ord Raising Literacy across the curriculum
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Ready for more?

u Compile a portfolio of examples of
effective note-making undertaken by
pupils in a variety of subjects, so
that pupils have models which they
can analyse and use to support their
own attempts.

OHT 9.4

in Collect a sample of pupils' notes to
use as the basis for a subject team
discussion. Consider the teaching
issues it raises and some of the
strategies contained in this module.

Identify a class in Key Stage 3 and review
the pupils' approaches to and difficulties
with note-taking. Use Handout 9.3 to
design a range of strategies to address
the issues which emerged from the
survey.

cia Raising Literacy across the curriculum\ Standards Making notes
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Handout 9.1

10113112113111101210

English
Lesley Aers looks at how
collaboration between
its English and MFL
departments can promote
skills in all the languages a
school teaches.

There have always been possibilities for
English and modern foreign language
departments to work collaboratively.
Years ago, as a head of English, I was
keen to set up a project with MFL
colleagues on language and visual

imagery in adverts across Europe, but we
never got it organised. More recently, on

visits to schools, I have found that quite a
few have faculties combining English
and MFL; but this appears only to be a
device to reduce school hierarchy, with
little combined thinking about the
curriculum.

Now, with grammar reaching making a
come-back, there is a real opportunity for
collaboration. In Durham, last summer,
we ran a course for secondary teachers of
English and MFL, and there was
agreement that the subjects should

reinforce each other.

Constant comparison
An obvious opportunity for collaboration
is constant comparison - pointing out
where the structures of two languages are

the same and where they differ. But to do
this, departments should be aware of
each other's scheme of work, especially

where specific terminology is going to

arise. For example, in the new Framework
for English, word-level work includes:
'Understand the role of words in
sentences including the word class, e.g.
preposition, auxiliary verb, and have the
terminology to describe it'. It would help
English teachers to know when in Year 7

the equivalent terminology was to be
dealt with in MFL. One of the first
things an English department should do,
therefore, when the Framework is

finalised is to discuss it closely with the

teachers of MFL in school.

0 0
MFL Xa 31

Where there are particular differences

between English and a language being

studied, these should be made explicit,
for example the use of the apostrophe,

which is used for omission in French, but
not for possession. Both uses cause

problems for pupils writing English.

New words and text types
It should be part of a whole-school policy
that new vocabulary and terminology in
any language and any subject (history,

science, etc) should be introduced in a

consistent way, paying attention to the
spelling pattern, use of prefixes or

suffices, and derivation (including
relationship with other languages).

The use of particular strategies to learn

spellings should also be common
between subjects, for example using
mnemonics. Some of the investigations

from the 'Spelling Bank', such as
grouping words which form plurals in
different ways, could be adapted for
use in MFL. Dictionary skills can be
reinforced in all subjects, but especially
in MFL, and these are also in the

Framework.

Investigating text types, and
recognising their features (such as the
use of the present tense in some non-

fiction texts) is as appropriate in MFL
as in English. Within the NLS and the
Framework, emphasis is given to 'link
words and phrases used to signpost
texts, e.g. whereas, similarly', and such

connectives can be compared in
English and MFL.

Common teaching strategies
Activities now being used in English
lessons, prompted by the NLS, are also

suitable for MFL
Using existing texts as a model is a

powerful tool, as is teacher modelling

and constructing sentences with the

class.

The use of mini whiteboards to
develop sentence structure, as when

pupils suggest subordinate clauses to

The Secondary English Magazine February 2001

add to a main clause, can work in

other languages.
Highlighting text helps pupils to
engage with words on the page.
Writing frames, used in many
subjects, can be developed in MFL
to support personal writing or
description, even if pupils' vocabulary
is still limited.

Overall, an awareness of which teaching
strategies are being used in different

subjects must be beneficial, and in

particular will help Y7 pupils to adapt to
secondary work.

Punctuation
Where the use of punctuation is different
across languages, this can become a

specific teaching point (for example, how
direct speech is shown in narrative). In
German, clauses are clearly separated by

commas, but this is not the case in
English, where punctuation within the
sentences is often used for particular
effects. An elegant writer such as Ray

Bradbury uses punctuation carefully,
which helps his stories to be so effective

when read aloud. In the second sentence
here he uses only one comma, in order to

prolong the moment of Eckel's decision:
'A warm phlegm gathered in Eckel's

throat; he swallowed and pushed it down.

The muscles around his mouth formed a
smile as he put his hand slowly out upon
the air, and in that hand waved a cheque

for ten thousand dollars to the man
behind the desk'. (A sound ofThunder)

Different prose styles in German, with
its more rigid rules, and English, with its,
greater flexibility, can be compared.

The possibilities for developing a
coordinated approach in English and
MFL are enormous. The introduction of
the K.S3 Framework makes this a good

time to discuss such collaboration, which
would then fit into the whole-school
literacy policy.

ILI.Siet=iirdSM=S237et.r..2.3===..-
Lesley Aers is English Inspector for
Durham County Council

The article 'English and MFL' by Lesley Aers appeared in The Secondary English Magazine,
February 2001, and is reproduced by kind permission of Garth Publishing Services.
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Handout 9.2
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Handout 9.3
1 of 2

Note-taking support strategies Pupil(s)

1. Pupils are asked to highlight specific categories of information in different ways.

2. Pupils are asked to highlight the sentences that articulate the main points of
the text or of each paragraph.

3. Pupils are asked to delete sentences that repeat ideas or support main ideas.

4. Teacher makes notes from a shared source while explicitly discussing what
(s)he is doing and the reasons for doing it.

5. Pupils are asked to cross out words in a text that are not needed and to
emphasise words that capture the main ideas in some visually interesting way,
eg zig-zag outline.

6. Pupils are given spider diagrams, pyramid diagrams or tree diagrams. These
approaches enable pupils to make notes about topics that have sub-headings.
The key questions and the sub-headings could be given to the pupils or they
could be asked to determine these in pairs or groups before making notes.

7. Use grids with category headings such as KWL (Know already, Want to know,
have Learnt) or QUAD (question, answer, detail source), or Cause/Effect, or
Similarity/Difference grids.

8. Teachers identify key words in a text, which pupils write in the left column of a
grid. Pupils then have to write their own explanations of the words after reading
the text. Alternatively pupils could read the text and then in pairs identify the
key words that they need to define.

Raising
Standards
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Handout 9.3
2 of 2

Note-taking support strategies Pupil(s)

9. With the book open pupils are asked to write five key words, which sum up the
content of the text. They are then asked to expand these key words into notes
with the book closed.

10. Pupils convert a text into a labelled diagram. Less able pupils might be given a
diagram to label. More able pupils may be asked to generate the diagram from
the text itself.

11. Pupils read a piece of text and write notes about each separate point on a new
card. At the end of this exercise they sort their cards in a variety of ways, eg into
more and less important points, cards to do with causes or effects, etc.

12. Pupils use a two-column grid: one column headed, What the writer says, the
second column headed, What I think. They use the first column to identify the
main points and the second column to respond to those ideas.

13. Grids are prepared with concepts or issues on one axis and a list of attributes
that could apply to this list on the other axis. Pupils complete the grid by
marking off pairs that match and recording a text (if there is a range of sources)
or a page or paragraph (if a single source is used).

14. Pupils read and discuss with their teachers examples of effective note-taking.

15. Other:

(72- Raising
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Handout 9.4

Pupil A experiences difficulty in selecting material. She has great difficulty
in identifying the main ideas in a text. Her notes are often as long
as the text itself, and often include irrelevant and unnecessary
supporting detail.

Pupil B invariably copies the original text and states that he cannot think of
his own words.

Pupil C writes notes that read like lists. When transforming the ideas from
the original text, she loses the relationship between those ideas.

Pupil D believes in the authority of print - if it is in a book, it must be true.
Fails to reflect critically upon what is read.

tvRaising Literacy across the curriculum
Standards Making notes
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10 Using the library/
learning centre

Aims:

To develop effective research and study skills through the use of the

Framework for teaching English: Years 7, 8 and 9

To support and extend pupils' use of the school library, its resources and

staff expertise.

Useful for:

Teachers, librarians and teaching assistants in staff meetings.

Organisation:

Staff should be seated in departments or faculties with the English

department shared around the departments.
It would be useful if the venue for this module was the school library.

It can be combined with module 5, Active reading strategies, and module 9,

Making notes.

Timing

10.1 Where does the library fit in the school's 20 minutes

literacy strategy?
10.2 Teaching and learning objectives for the library 15 minutes

10.3 Knowledge and skills needed , 25 minutes

10.4 Setting the task 15 minutes

Total 75 minutes

You will need:

OHTs 10.1-10.12
Handouts 10.1-10.8
Handout 10.2 cut up into cards, shuffled and placed in an envelope, one set

per group of participants
Handout 10.4 cut up into cards, shuffled and placed in an envelope, one set

per group of participants

For display:

The Primary School Library Guidelines, The Library Association, 2000

Guidelines for Secondary School Libraries, The Library Association, 1998

Key Stage 3 Literacy Progress Units: Information retrieval and Reading

between the lines

10.1 Where does the library fit in the school's literacy
strategy? (20 minutes)

A whole-school literacy strategy reinforces the library as the hub of learning for
the whole school.

The library needs to be a busy place which pupils and staff use regularly for

pleasure, to pursue their own interests and to complete research tasks for

lessons.
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For new pupils this is not always the reality. Lead participants through OHT

10.1, asking whether this sounds familiar and whether there are other issues

they would add in relation to their own school?

OHT 10.1

On moving to secondary school many pupils find that...

The library is much larger and more complex.

The library staff do not know them.
Distances across the school site make it difficult to drop
in to the library.

Breaks and lunchtimes seem short, so there is less time
to get to the library.
The Dewey system is unfamiliar.

Individual access to the library is restricted to short
periods of the day.

Introduce the topic by running through the following points:
The major aim of the school's work in developing literacy skills is that pupils

should employ a range of study skills and strategies independently across
subject disciplines. The school library has a vital role to play in supporting

individual pupils, teachers and subject departments.

Librarians need to be aware of the Framework for teaching English: Years 7,

8 and 9 and the progression outlined in the research and study skills

objectives. They need to know that although the English department will

lead the initial teaching of objectives, all teachers will be developing the

relevant skills further in their subject.

Librarians also need to know the principles and practice underlying

developments in the Key Stage 3 curriculum, ie teaching to clear objectives,

interactive teaching and learning styles, developing thinking skills, modelling

and teaching at the point of writing.

In a school where literacy supports learning:
- departments teach subject-specific literacy skills (eg report writing in

science), subject vocabulary and spelling

departments plan for and teach independent research skills
- teachers across the school make similar language demands, eg all

teachers refer to scanning, skimming, close reading, text-marking,
making notes, writing text types

librarians are actively involved in planning and delivering research and

study skills alongside departments.

Library use - where do we stand?
To review the role that your school library currently plays in whole-school

literacy, distribute Handout 10.1 and envelopes containing cards prepared from

Handout 10.2. Ask groups briefly to discuss the statements on Handout 1.0.2
and allocate them to the continuum A-D on Handout 10. 1. Allow 5 minutes

only.
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Handout 10.1

Task: Allocate the statements from Handout 10.2 to stage A. D. C or CI °Idle
continuum.
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Points to draw out from this activity:

School libraries have always provided:

a wide range of both fiction and non-fiction texts

a wide range of resources other than books

support for pupils through library induction programmes
advice on reading choices and useful resources for individual pupils

encouragement to read and find out
but they have not always moved on to the next stage and been involved in

teaching the effective selection and use of information texts across the

curriculum.

This activity may have revealed the fact that different departments and teachers

may have differing perceptions of the role that the library plays in the school.

This will be a useful session to inform staff about what the library currently offers,

to address any misconceptions held and to agree future aims for joint working.
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10.2 Teaching and learning objectives for the library
(1 5 minutes)

The Framework for teaching English: Years 7, 8 and 9 includes specific

objectives related to research and study skills which provide a focus for the

planning, teaching and assessment of library related skills.

Using the objectives across the school means that:

Teachers share the same terminology for research and study skills

Pupils encounter the same explicit objectives across the curriculum

Library staff know the objectives and can plan alongside teachers to provide

suitable resources, display prompts and guidance for pupils

Support staff are clearer and more focused in their role of supporting pupils

when the objectives are regularly identified in research tasks.

Give each group a copy of Handout 10.3 and an envelope of cards made from

Handout 10.4. Ask groups to discuss each of the research and study skills

objectives from the Framework for teaching English: Years 7, 8 and 9 and to

allocate them to Year 7, 8 or 9 on Handout 10.3 so as to show progressive

expectations of pupils across the key stage (there are approximately four

objectives for each year group).

OHT 10.2/Handout 10.3
Research and study skills in Year 7-9 objectives

Place the study skies cards in the appoprLste columns,

Year 7 Year I Year 9

Pupils should be Pupils should be Pupils Should be
taught to: taught to: taught to:

Do not worry if participants do not finish in the time allowed. Show and

distribute completed grid (OHT 10.3/ Handout10.4) and discuss similarities and

differences in the decisions made by groups.
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OHT 10.3/Handout 10.4
Research and study skills: Year 7-9 objectives

Year 7 Year. Year.
Pupils should be Pupils should be Pupils should be
taught to: taught to: taught 10:
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Finally, ask participants to summarise the progression expected across the

three years of Key Stage 3. Use OHT 10.4 to debrief this discussion. Stress the

fact that this is a continuum and that pupils need teaching and support to move

between stages.

OHT 10.4

Progression in research and study skills - overview

Year 7 Acquire and practise individual
skills
(skim, scan, make notes, select
information and assess its
relevance)

Year 8 Select and apply strategies as
appropriate
(combine information from a range
of sources)

Year 9 Select, structure and re-present
information to suit audience and
purpose
(review own strategies, evaluate
quality of source material)
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10.3 Knowledge and skills needed (25 minutes)
There are many 'invisible' skills involved in research and study skills work. It is

easy to take these skills for granted, but many pupils trip up on them. The

following activity unpicks the knowledge and skills required and asks teachers

to consider how best to support pupils to become as independent as possible.

OHT 10.5

Year 8 pupils have been asked to use the library
to research a topic using books and the Internet.
Their task is to create notes for a brief class
presentation.

Topics

History Women in World War I

Geography Industrial pollution

Science Acids - their properties and their
effect on matter

English Charles Dickens - his life and work

Mathematics Properties of a circle

PE A sport they do not know how to
play, eg cricket

PSHE Work of the Citizens Advice Bureau

Design Features and uses of resistant
Technology and compliant materials

MFL Food and eating habits in Spain

Art Printing techniques in art and
design

Music The rise of rock and roll

Allocate one of the topics on OHT 10.5 to each department and ask them to

discuss:

What skills are needed to complete the task in using the library and ICT?

How you could best support such a task as teacher? as librarian?

Debrief discussion using OHTs 10.6 and 10.7.

OHT 10.6

Knowledge and skills needed for research tasks

Using the library
Know alphabetical order
Find correct shelves/right section of library
Find the relevant books/websites
Understand the forms and features of different toxt types
Search using contents, index, key language: skimming and
scanning
Select relevant pages/sections
Look for hotlinks/cross-references to other texts/sources
Screen out unnecessary information
Distinguish between fact end opinion, bias and objectivity
Extract the relevant information quickly and efficiently: scanning
Record the information in a form that will enable them to use it at
a later date (make notes)
Know when copying is useful

OHT 10.7

Knowledge and skills needed for research tasks

Using ICT
Know which search engines/sites may be best for topic
Find the relevant websites using key language
Search for relevance using key words
Select relevant sections
Look for hotlinks/cross-references to other texts/sources
Ignore unnecessary information (however interesting!)
Create notes by printing selected pieces of text and
highlighting/annotating them
Synthesize and summarise information under sub-headings
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The following activity takes a closer look at the skills required of pupils during

research work and the teacher's or librarian's role in supporting them.

Read swiftly through Stage 1 of The Four Stages of Research Skills on OHT

10.8/Handout 10.5 with participants.

OHT 10.8/Handout 10.5
The four stages of research skills

(adapted from the EXIT Model - Extending Interactions with Texts.
Wray and Lewis)
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Ask participants, working in pairs or small groups, to read Stages 2 and 3 and

decide what needs to be in the boxes on teaching strategies and pupil

questions that have been left blank.

Read through Stage 4 together and take feedback on the areas left blank in

Stages 2 and 3.

Use OHT 10.9/ Handout 10.6 to make the following points: if pupils at Key Stage

3 are to become successful, efficient and independent learners and

researchers, they need clear modelling from the teacher of the thought

processes and the editing and study skills required.
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OHT 10.9/Handout 10.6
The four stages of research skills

(adapted horn the EXIT Model - Extending Interactions with Texts.
Wray and Lewis)
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10.4 Setting the task (15 minutes)
The way in which tasks are set is a vital factor in the success or failure of any

research work, especially if you are to avoid receiving pages of indiscriminate

copying.

Ask participants to read and briefly discuss the examples given on OHT 10.10

of two ways to set the same task.

OHT 10.10

Task version 1
Year 8 research presentation to class:
Pollution and its effects on mankind.
You may use the library and the Internet to help you.

Task version 2
Year 8 research presentation to class:

Title: Industrial pollution - its impact on
food sources

Presentation: Tuesday 4 March 2001

Length: 5 minutes

Audience: Class

Outcome: Oral presentation with illustrations and
A4 page handout summarising main
points

Grouping: Individual or pair

Sources: Library, Internet, teacher consultations
(Wednesday lessons)

Content: grief introduction
Main points with evidence
Visual evidence where possible
(diagrams, graphs. pictures)

Conclusion - areas for future research

Resources available: OHP, whileboard. flip chart (sheets to
be prepared earlier)

Marking criteria: See sheet provided

Invite feedback from participants on what makes an effective task, ie that as

teachers we need to be explicit and specific about our expectations while

ensuring that pupils develop strategies for independent study.

Ask the librarian to talk through OHT 10.11 to help draw out the main points and

give a librarian's eye view of what tends to happen in the library at this point.
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OHT 10.11/Handout 10.7
In setting a good research task you need to:

Inform library/information centre through department's
long-term planning
Plan any research unit of work alongside
librarian/information manager
Be as specific as possible about purpose and audience
for task
Specify time allowed
Set clear parameters on the outcome expected
(form/coverage)
Set 'bottom line expectations' (all work must include
contents, introduction, etc)
Know what material is (and is not) available to pupils in
school
Give clear reminders and direct teaching where
necessary of research and note-taking skills (supported
by library materials)

Timetable in advice/feedback sessions for
individuals/groups
Share the marking criteria with pupils
Share good models (work done by pupils last year)
Provide differentiated writing or note-taking frames
(see Handout 70.8)
Build in regular times for groups/individuals to share and
compare their progress

Handout 10.8
Model for note-taking

Finish with OHT 10.12.

OHT 10.12

Ready for more?

In the next term:
im Each department could agree to work together with a

librarian to plan a research task using the objectives from
the Framework for teaching English: Years 7, 8 and 9
All departments to identify exactly where, in their subject
scheme of work, they will teach and consolidate the
research and study skills objectives in the Framework for
teaching English: Years 7, 8 and 9
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Other useful materials
Key Stage 3 Literacy Progress Units: Information retrieval and.Reading

between the lines

Library Alive, Blackwells

The Primary School Library Guidelines, The Library Association, 2000

Guidelines for Secondary School Libraries, The Library Association, 1998

The table 'The four stages of research skills' is adapted from the EXIT model, and appears in
Extending Literacy: Children Reading and Writing Non fiction, by Maureen Lewis and David Wray
(Routledge, 1997) and in Chapter 2 of Literacy in the Secondary School, edited by David Wray and
Maureen Lewis (David Fulton Publishing Ltd). It is reproduced by kind permission of Routledge
(Taylor and Francis) and David Fulton Publishing Ltd.

The table is adapted by Meredith Lane-Richardson from that appearing in Top-level Structure
Written in Low-level Language by D Klarwein. It also appears in the Stepping Out Program
(Education Department of Western Australia, 2001) and in Stepping Out: Reading Strategies for
Success (Heinemann (UK), 2001).
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On moving to secondary
school many pupils find that...

LI The library is much larger and more
complex.

The library staff do not know them.

c Distances across the school site make
it difficult to drop in to the library.

Breaks and lunchtimes seem short, so
there is less time to get to the library.

The Dewey system is unfamiliar.

c Individual access to the library is
restricted to short periods of the day.

OHT 10.1

,dStandards
Raising

Standards and Effectiveness Unit

Literacy across the curriculum
Using the library/learning centre
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Research and study skills in OHT 10.2

Year 7-9 objectives

Place the study skills cards in the appropriate columns.

Year 7 Year 8 Year 9

Pupils should be.
taught to:

Pupils should be
taught to:

Pupils should be
taught to:

rRaising
Standards

Standards and Elf ectiveness Unit

Literacy across the curriculum
Using the library/learning centre
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Research and study skills:
Year 7-9 objectives

OHT 10.3

Year 7 Year 8 Year 9

Pupils should be
taught to:

Pupils should be
taught to:

Pupils should be
taught to:

Know how to locate sources
for a given task and find
relevant information in them,
eg skimming, use of index,
glossary, key words, hotlinks

Combine information from
various sources into one
coherent document

Review and extend their own
strategies for locating,
appraising and extracting
relevant information

Use appropriate reading
strategies to extract
particular information, eg
highlighting, scanning

Undertake independent
research using a range of
reading strategies, applying
their knowledge of how texts
and ICT databases are
organised and
acknowledging sources

Synthesise information from
a range of sources, shaping
material to meet the reader's
needs

Compare and contrast the
ways information is
presented in different forms,
eg web page, diagrams,
prose

Make brief, clearly organised
notes of key points for later
use

Make notes in different ways,
choosing a form which suits
the purpose, eg
diagrammatic notes, making
notes during a video,
abbreviating for speed and
ease of retrieval

Increase the speed and
accuracy of note-making
skills and use notes for re-
presenting information for
specific purposes

Appraise the value and
relevance of information
found and acknowledge
sources

Evaluate the relevance,
reliability and validity of
information available through
print, ICT and other media
sources

(702 Raising
I, Standards
Standards and Ell activeness Unit

Literacy across the curriculum
Using the library/learning centre
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Progression in research and OHT 10.4

study skills - overview

Year 7 Acquire and practise individual
skills
(skim, scan, make notes, select
information and assess its
relevance)

Year 8 Select and apply strategies as
appropriate
(combine information from a range
of sources)

Year 9 Select, structure and re-present
information to suit audience and
purpose
(review own strategies, evaluate
quality of source material)

Raising
Standards

Standards and Ellectiveness Unit

Literacy across the curriculum
Using the library/learning centre
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OHT 10.5

Year 8 pupils have been asked to use the library
to,research a topic using books and the Internet.
Their task is to create notes for a brief class
presentation.

Topics

History Women in World War I

Geography Industrial pollution

Science Acids - their properties and their
effect on matter

English Charles Dickens - his life and work

Mathematics Properties of a circle

PE A sport they do not know how to
play, eg cricket

PSHE Work of the Citizens Advice Bureau

Design Features and uses of resistant
Technology and compliant materials

MFL Food and eating habits in Spain

Art Printing techniques in art and
design

The rise of rock and rollMusic

A Raising Literacy across the curriculum
Standards Using the library/learning centre

Standards and Effectiveness Unit

2 4 0
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Knowledge and skills OHT 10.6

needed for research tasks
Using the library

Know alphabetical order
Find correct shelves/right section of library
Find the relevant books/websites
Understand the forms and features of different text types
Search using contents, index, key language: skimming and
scanning
Select relevant pages/sections
Look for hotlinks/cross-references to other texts/sources
Screen out unnecessary information
Distinguish between fact and opinion, bias and objectivity

El Extract the relevant information quickly and efficiently: scanning
ei Record the information in a form that will enable them to use it at

a later date (make notes)
Know when copying is useful

(thRaising Literacy across the curriculum
Standards Using the library/learning centre

Crown Copyright 2001Standards and Elf activeness Unit
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Knowledge and skills OHT 10.7

needed for research tasks
Using ICT

Know which search engines/sites may be best for topic
Find the relevant websites using key language
Search for relevance using key words
Select relevant sections

aa Look for hotlinks/cross-references to other texts/sources
Ignore unnecessary information (however interesting!)
Create notes by printing selected pieces of text and
highlighting/annotating them
Synthesize and summarise information under sub-headings

Virl Raising Literacy across the curriculum\ Standards Using the library/learning centre
Crown Copyright 2001
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The four stages of
research skills
(adapted from the EXIT Model Extending Interactions with Texts,
Wray and Lewis)

OHT 10.8

Stage Activities Strategies for support Pupil questions
Stage 1 -
Establishing
purposes

Generate and follow an
enquiry
Define audience and form of
outcome (poster, oral
presentation, leaflet,
PowerPoint, report)
Brainstorm activate prior
knowledge in relation to a
topic
Ask questions which narrow
down the field of research and
make it manageable

Tree diagrams, spider
diagrams
KWL, QUADs grids (see
Handout 6.6) (teacher can
model these)
Teacher to model deductive
questioning

What do I already know about
this subject?
What do I need to find out and
where will I go for the
information?
Who is this for? What will it
look like?
Who would it be good to talk
to about this?

Stage 2 - Locating
information

Locate and list useful sources:
texts/websites/experts
Recognise and use page
layout and organisational
patterns of information texts
Use search engines such as
contents/index/glossary/
keywords/hotlinks
Active reading strategies:
skim a text for overall
impression and main points;
scan a text to pick out specific
information using keywords
Select relevant information,
reject irrelevant (however
interesting) - highlight, text-
marking

Lead a session on evaluating
texts -which is useful?
Teacher models through
shared reading of different
texts and verbalising selection
decisions
Teacher models scanning,
skimming and noting pages to
return to
Essential/Useful/Optional grid

Stage 3 - Interacting
with the text

Cluster information under
headings and sub-headings
(create categories/
classifications)
Make notes: collect evidence
under specific headings
Identify bias, discriminating
between fact and opinion
Select visuals and draw
diagrams

What should I make a note of?
Which items should I believe
and which should I keep an
open mind about?
What can I do to help me
understand this better?
What can I do if there are parts
/ do not understand?

Stage 4 - Shaping
and communicating
information

Organise and re-present notes
and references as a coherent
text (oral or written): shaping/
clustering/creating categories
of information
Consider needs of the
audience create
introduction, links between
sections, conclusion
Evaluate own and peer results

Teacher shares effective
examples
Ensure time allowed for
discussion; rehearsal before
writing
Shared writing of an
introduction/conclusion

How can I best communicate
this? Does it need to be on
paper? (taped radio
programme, a wall-display)
Which is the best section?
What might I have done
differently?
What have I learned about
research?

The table 'The four stages of research skills' is adapted from the EXIT model, and appears in Extending Literacy: Children
Reading and Writing Non-fiction, by Maureen Lewis and David Wray (Routledge, 1997) and in Chapter 2 of Literacy in the
Secondary School, edited by David Wray and Maureen Lewis (David Fulton Publishing Ltd). It is reproduced by kind permission
of Routledge (Taylor and Francis) and David Fulton Publishing Ltd.

1,11 Raising\ Standards
Standards and Eltectiveness Unit
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The four stages of
research skills
(adapted from the EXIT Model - Extending Interactions with Texts,
Wray and Lewis)

OHT 10.9

Stage Activities Strategies for support Pupil questions
Stage 1 -
Establishing
purposes

Generate and follow an
enquiry
Define audience and form of
outcome (poster, oral
presentation, leaflet,
PowerPoint, report)
Brainstorm - activate prior
knowledge in relation to a
topic
Ask questions which narrow
down the field of research and
make it manageable

Iii Tree diagrams, spider
diagrams
KWL, QUADS grids (see
Handout 6.6) (teacher can
model these)
Teacher to model deductive
questioning

What do I already know about
this subject?
What do I need to find out and
where will I go for the
information?
Who is this for? What will it
look like?
Who would it be good to talk
to about this?

Stage 2 - Locating
information

Locate and list useful sources:
texts/websites/experts
Recognise and use page
layout and organisational
patterns of information texts
Use search engines such as
contents/index/glossary/
keywords/hotlinks
Active reading strategies:
skim a text for overall
impression and main points;
scan a text to pick out specific
information using keywords
Select relevant information,
reject irrelevant (however
interesting) - highlight, text-
marking

Lead a session on evaluating
texts -which is useful?
Teacher models through
shared reading of different
texts and verbalising selection
decisions
Teacher models scanning,
skimming and noting pages to
return to
Essential/Useful/Optional grid

Where and how will I get this
information?
How should I use this source
of information to get what I
need?
What does the reader need to
know?

Stage 3 - Interacting
with the text

Cluster information under
headings and sub-headings
(create categories/
classifications)
Make notes: collect evidence
under specific headings
Identify bias, discriminating
between fact and opinion
Select visuals and draw
diagrams

Teacher models note-taking,
introduces abbreviations and
symbols
Teacher prepares pupils for
technical and specialist
vocabulary
Teacher demonstrates
identifying bias, makes explicit
ways to interrogate a text
Teacher models checking,
cross-referencing and how to
deal with difficult or confusing
material.

What should I make a note of?
Which items should I believe
and which should I keep an
open mind about?
What can I do to help me
understand this better?
What can I do if there are parts
I do not understand?

Stage 4 Shaping
and communicating
information

Organise and re-present notes
and references as a coherent
text (oral or written): shaping/
clustering/creating categories
of information
Consider needs of the
audience - create
introduction, links between
sections, conclusion
Evaluate own and peer results

Teacher shares effective
examples
Ensure time allowed for
discussion; rehearsal before
writing
Shared writing of an
introduction/conclusion

How can I best communicate
this? Does it need to be on
paper? (taped radio
programme, a wall-display)
Which is the best section?
What might I have done
differently?
What have I teamed about
research?

The table 'The four stages of research skills' is adapted from the EXIT model, and appears in Extending Literacy: Children
Reading and Writing Non-fiction, by Maureen Lewis and David Wray (Routledge, 1997) and in Chapter 2 of Literacy in the
Secondary School, edited by David Wray and Maureen Lewis (David Fulton Publishing Ltd). It is reproduced by kind permission
of Routledge (Taylor and Francis) and David Fulton Publishing Ltd.
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OHT 10.10

Task version 1
Year 8 research presentation to class:
Pollution and its effects on mankind.
You may use the library and the Internet to help you.

Task version 2
Year 8 research presentation to class:

Title: Industrial pollution - its impact on
food sources

Presentation: Tuesday 4 March 2001

Length: 5 minutes

Audience: Class

Outcome: Oral presentation with illustrations and
A4 page handout summarising main
points

Grouping: Individual or pair

Sources: Library, Internet, teacher consultations
(Wednesday lessons)

Content: Brief introduction
Main points with evidence
Visual evidence where possible
(diagrams, graphs, pictures)

Conclusion - areas for future research
Resources available: OHP, whiteboard, flipchart (sheets to

be prepared earlier)

Marking criteria: See sheet provided

Raising Literacy across the curriculum
Standards Using the library/learning centre

Standards and El I activeness Unit
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In setting a good research task OHT 10.11

you need to:

Inform library/information centre through department's long-term planning
Plan any research unit of work alongside librarian/information manager

Be as specific as possible about purpose and audience for task
Specify time allowed

Set clear parameters on the outcome expected (form/coverage)
Set 'bottom line expectations' (all work must include contents,
introduction, etc)
Know what material is (and is not) available to pupils in school

Give clear reminders and direct teaching where necessary of research and
note-taking skills (supported by library materials)

Timetable in advice/feedback sessions for individuals/groups

Share the marking criteria with pupils

Share good models (work done by pupils last year)

Provide differentiated writing or note-taking frames (see Handout 10.8)

Build in regular times for groups/individuals to share and compare their
progress

op Raising Literacy across the curriculum\ Standards Using the library/learning centre
Crown Copyright 2001Standards and Elf activeness Unit
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Ready for more?

In the next term:

OHT 10.12

Each department could agree to work
together with a librarian to plan a
research task using the objectives from
the Framework for teaching English:
Years 7, 8 and 9

in All departments to identify exactly where,
in their subject scheme of work, they will
teach and consolidate the research and
study skills objectives in the Framework
for teaching English: Years 7, 8 and 9

IA Raising
Standards

Standards and Ef I ectiveness Unit

Literacy across the curriculum
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Library use -
Where do we stand?

Handout 10.1

Task: Allocate the statements from Handout 10.2 to stages A, B, C or D of the
continuum.

A B C D

Active/
established

Mainly in place Partly in place We don't do this

fiej Raising\ Standards
Standards and El ectiveness Unit

Literacy across the curriculum
Using the library/learning centre

Crown Copyright 2001
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Handout 10.2

Statements to be cut out and placed in envelopes for groups to discuss and
place on the continuum on Handout 10.1.

Access to a wide
range of fiction
(paperback and
hardback)

The library is
expected to
contribute to the
school's key literacy
objectives

Library induction
programme for all
new pupils
Subject specific
advice available

A Library Handbook
is provided for staff
and pupils

Access to a range of
non-fiction organised
according to the
Dewey system

Designated school
governor attached to
library

Introduction to the
school library is
part of induction
programme for
new staff

Literacy objectives
inform joint work of
library staff and
subject teachers

Opportunities for
whole classes
timetabled for library
lessons

Training programme
for pupil helpers

Support and advice
available for pupils on
individual research
tasks

Library contributes to
the school's literacy
audit

Access to ICT All departments
consulted over library
resourcing policy

Pupils are trained on
the ICT programmes
used in the library

Pupils expect library
staff to be informed
of their research
tasks

Quiet areas in which
to read and work

Local public libraries
informed in advance
about pupil research
topics

Library staff offer
INSET to
departments

All subject
departments make
regular use of the
library

Advice on wider
private reading
(reading trails)

Borrowing rates
monitored and trends
evaluated (boys, year
groups, terms, text
types)

Open before and
after school

Library use and
resources are
included in school's
literacy action plan

Resources for
teachers as well as
pupils
Displays which
support and
encourage reading

Each department has
a named teacher
linked to the library

Every subject
department annually
requests new
resources for library

Open throughout the
day

Planned programme
for teaching research
skills

School policy for the
library agreed and
regularly reviewed by
all staff

Library staff co-plan
and deliver research
units of work
alongside teachers

Access to a range of
electronic resources,
including CD-ROMs
and Internet

LI
Raising
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Research and study skills in Handout 10.3

Year 7-9 objectives

Place the study skills cards in the appropriate columns.

Year 7 Year 8 Year 9

Pupils should be
taught to:

Pupils should be
taught to:

Pupils should be
taught to:

(72 Raising
It Standards
Standards and Elf activeness Unit

Literacy across the curriculum
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Research and study skills: Handout 10.4

Year 7-9 objectives

Year 7 Year 8 Year 9

Pupils should be
taught to:

Pupils should be
taught to:

Pupils should be
taught to:

Know how to locate sources
for a given task and find
relevant information in them,
eg skimming, use of index,
glossary, key words, hotlinks

Combine information from
various sources into one
coherent document

Review and extend their own
strategies for locating,
appraising and extracting
relevant information

Use appropriate reading
strategies to extract
particular information, eg
highlighting, scanning

Undertake independent
research using a range of
reading strategies, applying
their knowledge of how texts
and ICT databases are
organised and
acknowledging sources

Synthesise information from
a range of sources, shaping
material to meet the reader's
needs

Compare and contrast the
ways information is
presented in different forms,
eg web page, diagrams,
prose

Make notes in different ways,
choosing a form which suits
the purpose, eg
diagrammatic notes, making
notes during a video,
abbreviating for speed and
ease of retrieval

Increase the speed and
accuracy of note-making
skills and use notes for re-
presenting information for
specific purposes

Make brief, clearly organised
notes of key points for later
use

Evaluate the relevance,
reliability and validity of
information available through
print, ICT and other media
sources

Appraise the value and
relevance of information
found and acknowledge
sources

Raising
Standards

Standards and Ell activeness Unit
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The four stages of
research skills

Handout 10.5

(adapted from the EXIT Model - Extending Interactions with Texts,
Wray and Lew s)
Stage Activities Strategies for support Pupil questions

Stage 1 -
Establishing
purposes

Generate and follow an
enquiry
Define audience and form of
outcome (poster, oral
presentation, leaflet,
PowerPoint, report)
Brainstorm - activate prior
knowledge in relation to a
topic
Ask questions which narrow
down the field of research and
make it manageable

Tree diagrams, spider
diagrams
KWL, QUADS grids (see
Handout 6.6) (teacher can
model these)
Teacher to model deductive
questioning

What do I already know about
this subject?
What do I need to find out and
where will I go for the
information?
Who is this for? What will it
look like?
Who would it be good to talk
to about this?

Stage 2 - Locating
information

Locate and list useful sources:
texts/websites/experts
Recognise and use page
layout and organisational
patterns of information texts
Use search engines such as
contents/index/glossary/
keywords/hotlinks
Active reading strategies:
skim a text for overall
impression and main points;
scan a text to pick out specific
information using keywords
Select relevant information,
reject irrelevant (however
interesting) - highlight, text-
marking

Lead a session on evaluating
texts -which is useful?
Teacher models through
shared reading of different
texts and verbalising selection
decisions
Teacher models scanning,
skimming and noting pages to
return to
Essential/Useful/Optional grid

Stage 3 - Interacting
with the text

Cluster information under
headings and sub-headings
(create categories/
classifications)
Make notes: collect evidence
under specific headings
Identify bias, discriminating
between fact and opinion
Select visuals and draw
diagrams

What should I make a note of?
Which items should I believe
and which should I keep an
open mind about?
What can I do to help me
understand this better?
What can I do if there are parts
I do not understand?

Stage 4 - Shaping
and communicating
information

Organise and re-present notes
and references as a coherent
text (oral or written): shaping/
clustering/creating categories
of information
Consider needs of the
audience - create
introduction, links between
sections, conclusion
Evaluate own and peer results

Teacher shares effective
examples
Ensure time allowed for
discussion; rehearsal before
writing
Shared writing of an
introduction/conclusion

How can I best communicate
this? Does it need to be on
paper? (taped radio
programme, a wall-display)
Which is the best section?
What might I have done
differently?
What have I learned about
research?

The table 'The four stages of research skills' is adapted from the EXIT model, and appears in Extending Literacy: Children
Reading and Writing Non-fiction, by Maureen Lewis and David Wray (Routledge, 1997) and in Chapter 2 of Literacy in the
Secondary School, edited by David Wray and Maureen Lewis (David Fulton Publishing Ltd). It is reproduced by kind permission
of Routledge (Taylor and Francis) and David Fulton Publishing Ltd.
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The four stages of
research skills

Handout 10.6

(adapted from the EXIT Model Extending Interactions with Texts,
Wray and Lewis)
Stage Activities Strategies for support Pupil questions
Stage 1 -
Establishing
purposes

Generate and follow an
enquiry
Define audience and form of
outcome (poster, oral
presentation, leaflet,
PowerPoint, report)
Brainstorm activate prior
knowledge in relation to a
topic
Ask questions which narrow
down the field of research and
make it manageable

Tree diagrams, spider
diagrams
KWL, QUADS grids (see
Handout 6.6) (teacher can
model these)
Teacher to model deductive
questioning

What do I already know about
this subject?
What do I need to find out and
where will I go for the
information?
Who is this for? What will it
look like?
Who would it be good to talk
to about this?

Stage 2 - Locating
information

Locate and list useful sources:
texts/websites/experts
Recognise and use page
layout and organisational
patterns of information texts
Use search engines such as
contents/index/glossary/
keywords/hotlinks
Active reading strategies:
skim a text for overall
impression and main points;
scan a text to pick out specific
information using keywords
Select relevant information,
reject irrelevant (however
interesting) - highlight, text-
marking

a Lead a session on evaluating
texts -which is useful?
Teacher models through
shared reading of different
texts and verbalising selection
decisions
Teacher models scanning,
skimming and noting pages to
return to
Essential/Useful/Optional grid

Where and how will I get this
information?
How should I use this source
of information to get what I
need?
What does the reader need to
know?

Stage 3 - Interacting
with the text

Cluster information under
headings and sub-headings
(create categories/
classifications)
Make notes: collect evidence
under specific headings
Identify bias, discriminating
between fact and opinion
Select visuals and draw
diagrams

Teacher models note-taking,
introduces abbreviations and
symbols
Teacher prepares pupils for
technical and specialist
vocabulary
Teacher demonstrates
identifying bias, makes explicit
ways to interrogate a text
Teacher models checking,
cross-referencing and how to
deal with difficult or confusing
material.

What should I make a note of?
Which items should I believe
and which should I keep an
open mind about?
What can I do to help me
understand this better?
What can I do if there are parts
I do not understand?

Stage 4 - Shaping
and communicating
information

Organise and re-present notes
and references as a coherent
text (oral or written): shaping/
clustering/creating categories
of information
Consider needs of the
audience create
introduction, links between
sections, conclusion
Evaluate own and peer results

Teacher shares effective
examples
Ensure time allowed for
discussion: rehearsal before
writing
Shared writing of an
introduction/conclusion

How can I best communicate
this? Does it need to be on
paper? (taped radio
programme, a wall:display)
Which is the best section?
What might I have done
differently?
What have I learned about
research?

The table 'The four stages of research skills' is adapted from the EXIT model, and appears in Extending Literacy: Children
Reading and Writing Non-fiction, by Maureen Lewis and David Wray (Routledge, 1997) and in Chapter 2 of Literacy in the
Secondary School, edited by David Wray and Maureen Lewis (David Fulton Publishing Ltd). It is reproduced by kind permission
of Routledge (Taylor and Francis) and David Fulton Publishing Ltd.
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In setting a good research task Handout 10.7

you need to:

Inform library/information centre through department's long-term planning

Plan any research unit of work alongside librarian/information manager

Be as specific as possible about purpose and audience for task

Specify time allowed

Set clear parameters on the outcome expected (form/coverage)

Set 'bottom line expectations' (all work must include contents,
introduction, etc)
Know what material is (and is not) available to pupils in school

Give clear reminders and direct teaching where necessary of research and
note-taking skills (supported by library materials)

Timetable in advice/feedback sessions for individuals/groups

Share the marking criteria with pupils

Share good models (work done by pupils last year)

Provide differentiated writing or note-taking frames (see Handout 10.0

Build in regular times for groups/individuals to share and compare their
progress

IT Raising Literacy across the curriculum\ Standards Using the library/learning centre
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11 Marking for literacy

Aims:

To suggest ways of increasing the value of marking for pupils.

To develop an approach to marking for literacy which is more active

and formative.

Useful for:

All staff.

Timing:

11.1 Principles 10 minutes

11.2 Making marking criteria explicit 20 minutes

11.3 Marking selectively 25 minutes

11.4 Involving pupils 15 minutes

11.5 Pulling it all together 5 minutes

Total 75 minutes

You will need:

OHTs 11.1-11.19
Handouts 11.1-11.8

11.1 Principles (10 minutes)
Use OHT 11.1 to make explicit the relationship between marking in general and

marking for literacy in particular. Emphasise how a focus on marking the literacy

elements of pupils' work can complement and support the focus on subject
knowledge and understanding. Explain how this module builds on the approach

to teaching and learning literacy established in previous modules.

OHT 11.1

The purposes of marking for literacy

To give feedback to pupils that will help them to
improve their uses of literacy in all subjects
To provide a responsive audience for
language-based tasks
To motivate pupils to communicate their subject
knowledge and understanding effectively
To monitor pupil progress in the use of language
To obtain feedback on literacy teaching

Make the point that subject teachers may wish to respond to the effectiveness

of pupils' use of language in speech as well as writing.

OHT 11.2 moves from the overview to suggest some key principles that

underlie effective marking for literacy. The rest of the module then focuses

on putting these principles into practice.
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OHT 11.2

Marking for literacy: some key principles

Make marking criteria explicit
Mark selectively

Prompt and praise
Expect active involvement from pupils
Develop a consistent approach, easily interpretable
by pupils, teachers and parents
Provide immediate feedback

These principles can be expanded by making the following additional points:

Make marking criteria explicit: When setting a task, attention should be

drawn to the specific literacy features that the teacher will be looking for;

these should relate to the literacy objective for the lesson and/or the

subject or school cross-curricular priorities.
Mark selectively: The focus of the marking could be on those linguistic

features which are related to:

(i) the specific task

(ii) subject-specific uses of language and/or

(iii) the school's cross-curricular priorities for literacy development.

Prompt and praise: Literacy marking is more than proof-reading and

should draw attention to style (such as sentence structure, tense,

connectives) in addition to spelling and punctuation; comments should
be constructive and should offer specific advice.

Expect active involvement from pupils: Pupils should self-check prior

to submitting work for marking and should respond to teacher advice.

Develop a consistent approach, easily interpretable by pupils, teachers and
parents: This involves reaching agreement on how teachers will respond to

pupil work and explaining these key principles to pupils and parents. Some

schools will already have developed a marking policy or 'school code' and

may wish to review this to ensure that it provides helpful prompts and is not
purely focused on proof-reading. Highlight the importance of establishing

a few clear principles rather than creating an over-detailed code which is

difficult for pupils to understand.
Provide immediate feedback: Comments made at the point of writing are

not only more beneficial to pupils but also reduce the marking load; marking

work with the pupil facilitates dialogue about the work and encourages
pupils to articulate the reasons for their language choices; returning work

while it is still fresh in the pupil's mind means that the comments are more

meaningful and more likely to be acted upon.

11.2 Making marking criteria explicit (20 minutes)
The purpose of this section is to show how the literacy objectives for a

particular teaching unit make explicit to pupils the criteria for teachers'

marking of their work.

The example is drawn from a Year 9 geography unit on Brazil and focuses on

a sequence of lessons about the rainforest, in which the prime literacy objective

was to develop skills in reading the visual image for information. Use OHT 11.3

to demonstrate the link between the learning objectives of the subject
(geography) and the literacy focus.
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OHT 11.3

Linking subject and literacy learning objectives

See full-size version of the OHT at the end of this module.

Context
This geography department includes one extended task in each unit. Such

tasks are designed to prepare pupils for coursework tasks in Key Stage 4

and to develop their independence as learners. The tasks provide formative

information not only on pupil subject knowledge and understanding but also

on their ability to communicate this effectively in writing or speech, using

the language, style and structure appropriate to the subject. OHT 11.4
illustrates how the assessment task for this unit provided pupils with an

opportunity to apply their knowledge both of how texts work and of the subject
content. The 'pupil task sheet' makes theses expectations clear and explicitly

draws attention to the criteria that will inform the marking of their work. Note

that on this occasion the assessment includes a focus on oral language skills.

Explain that in this example the assessment criteria were worded as questions

in order to address the pupils directly and involve them in the assessment

process through the encouragement of active self-checking of the work and

subsequent peer assessment of the finished product. (This point is further

exemplified in section 11.4 below, 'Involving pupils'.) It would have been equally

valid, and more usual, to express the criteria as statements. Point out that the

questions address the subject and literacy objectives.

OHT 11.4

Making marking criteria explicit

See full-size version of the OHT at the end of this module

Activity
Give out Handout 111 (Making marking criteria explicit). The handout provides

examples of two subject writing tasks. The purpose of the activity is to offer

experience in linking the teaching focus to the marking and to demonstrate how

the literacy focus can support and reinforce the learning needs of the subject.

Draw attention to the information provided:

(i) the writing task

(ii) the subject and literacy objectives and

(iii) the teaching sequence.

Emphasise that the literacy objectives reinforce the subject-specific ones.

Ask participants, in pairs, to select one of the tasks, suggesting that at

each table different pairs might focus on different tasks, and to write the

marking criteria for that task so that they are helpful for pupils i.e. put them

into pupil-speak.

Give a time for task completion (maximum 5 minutes).

Share ideas with table group.
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Debrief
(a) What marking criteria were selected and why?

(b) What made the task easy/difficult?
(c) What are the benefits of this approach for pupils and teachers?

OHT 11.5 and Handout 11.2 offer one possible set of criteria. Emphasise

that these would vary according to the ability of the pupils and their previous

experiences with tasks of this nature.

OHT 11.5

See full-size version of the OHT at the end of this module.

11.3 Marking selectively (25 minutes)
This section of the module allows participants to explore approaches to

selective marking, to evaluate the benefits of prompting rather than simple
proof-reading and to consider how to develop consistency of response to

pupil work across all subjects.

Activity: Examining selective marking
Give out copies of Handout 11.3 (Palestine leaflet) which is a good example

of selective marking. Ask participants to examine the marking approach.

Use OHT 11.6 to prompt discussion.

OHT 11.6
Examining selective marking

What features has the teacher commented on?

Why might the teacher have highlighted these aspects?

What other aspects might have been a focus for selective
marking?

What effect is the marking designed to have on the pupil?

What is your overall impression of this approach to
marking?

After a brief period of individual examination of the marking approach,

encourage small-group discussion focused around the prompts.

Ask each group to share their response to one of the prompts with the entire

audience. Use OHT 11.7 to draw together key points in feedback.
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OHT 11.7

Some principles for selective marking

Focus attention on those literacy skills which coincide
with the meaning and purpose of the work.
Select high-value features for marking, commenting on
features from which the pupil can generalise and apply
the advice to other written tasks.
Give specific prompts which tell pupils exactly where and
what they need to improve.
Expect pupils to respond to the prompts.

Selective marking should be formative and lead to active pupil engagement in

the development of their literacy skills.

Explain that selective marking can also be a strategy for supporting the

whole-school cross-curricular priorities. Explain that the selective marking

of the Palestine leaflet was guided by the cross-curricular priorities in module 1

Whole-school implementation (OHT 1.6). Show this OHT to remind participants

of them.

OHT 11.8

Year 7

Cross-curricular priorities

1. Recognise and record personal errors, corrections,
investigations, conventions, exceptions and new
vocabulary.

2. Recognise the cues to start a new paragraph and use
the first sentence effectively to orientate the reader,
eg when there is a shift of topic, viewpoint or time.

3. Revise the stylistic conventions of the main types of
non-fiction:
- information

recount
explanation
instructions
persuasion
discursive writing

4. Use appropriate reading strategies to extract particular
information, eg highlighting, scanning.

Activity: Marking selectively
Note: Depending on the size and make-up of the audience, presenters may

prefer to use one or more of the scripts provided. If a school has identified its

own cross-curricular priorities it would be preferable to use these with pupil

scripts from the school.

This activity should be conducted briskly: part of the purpose is to bring out

the fact that this form of marking is quick but effective.

Participants work in pairs. Each pair needs one of the pupil scripts and the

corresponding cross-curricular priorities sheet, listed below:
Handout 1 7 .4a (Year 7 cross-curricular priorities) with Handout 11.4b

(Why the Roman army was successful)
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Handout 11.5a (Year 8 cross-curricular priorities) with Handout 7 7 .5b

(Blues project)

Handout 11.5a (Year 8 cross-curricular priorities) with Handout 11.5c

(Maths investigation)

Handout 11.6a (Year 9 cross-curricular priorities) with Handout 11.6b

(Glass)

Use OHT 11.9 to set the task. Reveal only prompts 1-3 initially. After 5 minutes,

invite pairs to reflect on the process using prompts 4-5.

OHT 11.9

Marking selectively

1 Read through the cross-curricular priorities.
2 Read the pupil script to determine which of the cross-

curricular priorities it addresses.

3 Mark the script selectively, identifying features within
the script relating to this literacy focus and commenting
on these constructively.

4 Reflect on how helpful your prompts would be in
supporting the pupil to improve his/her work and the
impact this might have on attainment within your subject.

5 Reflect on how this approach compares with your
normal approach to marking.

OHTs 11.10-11.13 offer one example of the selective marking of each script.

These could be talked through with the entire audience or produced as

handouts for pairs to compare with their own version.

OHT 11.10
Why was the Roman army so successful

See full-size version of the OHT at the end of this module.

OHT 11.11

Evaluation of the Blue Project

See full-size version of the OHT at the end of this module.

OHT 11.12

Maths investigation

See full-size version of the OHT at the end of this module.

OHT 11.13

Glass

See full-size version of the OHT at the end of this module.

Alternatively, some pairs could be given their scripts as OHTs and asked to

explain their marking decisions to the group.
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Emphasise that the amount of annotation could be reduced with a school code,

which is considered in the next section, and that the marking is not offered as a

model, but as examples of selective marking with a literacy focus.

Ensuring consistency
Developing a consistent whole-school approach to marking for literacy will

help to make the marking more meaningful to pupils. Acknowledge that many

schools will already have developed a 'school code' for marking. Show OHT

11.14 as an example of a useful school-wide code.

OHT 11.14
Marking policy for pupils

See full-size version of the OHT at the end of this module.

Show OHT 11.15 which illustrates the code in use.

OHT 11.15

The Great Journey of the Pasta

See full-size version of the OHT at the end of this module.

It tells the pupil:

to amend the two spelling errors

to try again to express the point

to put in three missing full stops

well done for well-expressed points.

OHT 11.16

Julius Caesar

See full-size version of the OHT at the end of this module.

Also show OHT 11.16 which tells the pupil to:

mark in four paragraph breaks

punctuate the final section with eight full stops

correct three spellings

try again to express lines 4-8.

Such codes are useful and save time (note the reduction in teacher annotation

compared with the previous examples). To be used well, however, they need to

be informed by a whole-school approach to marking which goes beyond proof-
reading and helps pupils to improve, not only in spelling and punctuation, but

also in language use and expression, such as use of complex sentences, text

structure and cohesion. Offer OHT 11.17 as a suggested model for moving

beyond a proof-reading code.

OHT 11.17

A whole-school approach to marking

See full-size version of the OHT at the end of this module.
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Emphasise that this framework is only one example of the type of statement

a school might make about marking. Draw out the underlying principles: the

use of key words or a slogan to encapsulate the key principles; its brevity;

its manageability; and the inclusion of responsibilities for teachers and pupils.

It is the content, rather than the format, which is important. The dialogue

between teachers which occurs during the creation of such a statement is

as important as the finished product, since it is through this dialogue that the

shared understanding of the aims and approach to marking for literacy will

be developed. Nevertheless, the production of such a statement should not

become a time-consuming end in itself. It is effective, consistent practice that

is the goal.

11.4 Involving pupils (1 5 minutes)
A feature of effective formative marking is the active involvement of pupils in the

marking process. This section examines possible strategies to encourage pupil

engagement with and response to marking. As has been highlighted throughout
this module, marking books outside lessons is not the only, or always the most

effective, means of providing feedback.

Activity
Handout 11.7 suggests some alternative strategies which involve pupils more

actively and give them a clear role and responsibility within the marking process.

Ask participants to read through the completed sections and make suggestions

for statements to include in the empty boxes.

Use Handout 11.8 to take feedback.

Draw attention to the self-marking/checking rows of the table. Participants

will know that it is not always easy to see one's own mistakes. Firstly, ask them

what advice they might give to pupils about self-checking. Three examples are:

Try reading sentences in reverse order, eg last sentence, penultimate

sentence. This helps to focus on punctuation rather than content.

Use own coloured highlighters to pick out where the writing needs

improvement.

Leave work for a day so you come to it with fresh eyes.

Secondly, ask participants what they might do to encourage self-checking.

Three examples are:

Provide a couple of minutes at the end of writing for checking.

Provide highlighter pens for the purpose (irresistible!).

Talk to pupils about how to find errors, eg by looking for the typical errors

they know they make.

11.5 Pulling it all together (5 minutes)
Explain that marking is only one level of response to pupil literacy development.

Equally important is the surveying of a pupil's work in order to detect patterns

of strength and weakness in literacy across the curriculum information that is

needed in order to make teaching more closely attuned to need and to inform

the setting of group or individual literacy targets. Guidance on sampling pupils'

literacy work is provided in the Literacy across the curriculum Management
Guide, appendix, pp.23 , but explain that some points will be reiterated briefly
here.
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The surveying of a pupil's work could be carried out by a year head, tutor,

English teacher, pupil, parent, mentor, librarian, literacy co-ordinator or learning

support co-ordinator/SENCO or different combinations of these. It is also a task

that might be undertaken by the Literacy Task Group and which could prove a

useful focus for the group's subsequent work.

Use OHT 11.18 to list some situations in which surveying pupils' literacy work

might prove informative.

OHT 11.18
Surveying pupil literacy

Scanning the written work of a representative sample of
pupils across the subjects for the current term, noting
patterns of strength and weakness
Monitoring the pupils' reading diet and intervening to
keep it growing and active
Sampling the work of a cohort across the curriculum to
identify patterns, such as type and frequency of
extended writing opportunities, and to seek solutions
Sampling work across the key stage to see whether the
cross-curricular priorities are being met and to inform
the setting of the next priorities

As a plenary, ask the group to offer some ideas for how these surveys could

be conducted.

Some suggestions for how such surveys might be conducted could include:
Sampling a representative range of pupil books as a twilight activity,

following the OFSTED model.
Library lessons featuring reading circles used as an opportunity to collect

information about book choices and reading patterns in order to inform

future reading provision.
Tutor as mentor could meet each pupil once per term for about 10 minutes,

using a brief checklist of features to look for in a range of current work.

Prioritising, say, underachieving pupils or able readers, for mentor meetings

with a 'floating' tutor, learning mentor or teaching assistant.

All members of the Literacy Task Group bringing work of named pupil(s)

from a particular teaching group to the Task Group meeting to

- establish the literacy diet which pupils experience
examine pupil transfer of skills and performance on similar tasks in

different subject areas.

Conclude the session by agreeing on the follow-up activity. This could be one

of the suggestions from OHT 11.19 or another priority agreed by the group.
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OHT 11.19
Ready for more?

Mark selectively in line with cross-curricular priorities on
a key piece of work in the next half-term.
In planning and teaching, link the marking of literacy
skills to the meaning and purpose of the work.
Build in at least one opportunity for pupil response to
marking in each subject over the next term.
Create a 'whole-school approach to marking' statement.
Devise a pupil self-checking prompt sheet for use
across all subjects.

We would like to thank the following schools for providing pupil work:
Holy Trinity Catholic School, Birmingham, for the pupil work in Handout 11.3
Robert Clack School, Barking and Dagenham, for the pupil work in Handout 11.4b
Waverley School, Birmingham, for the pupil work in Handout 11.5b
Hodge Hill Girls' School, Birmingham, for the pupil work in Handouts 11.5c and 11.6b
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The purposes of
marking for literacy

u To give feedback to pupils that will help
them to improve their uses of literacy in
all subjects

u To provide a responsive audience for
language-based tasks

u To motivate pupils to communicate their
subject knowledge and understanding
effectively

u To monitor pupil progress in the use of
language

El To obtain feedback on literacy teaching

OHT 11.1

11 Raising Literacy across the curriculum\ Standards Marking for literacy
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Marking for literacy:
some key principles

OHT 11.2

ei Make marking criteria explicit

Li Mark selectively

la Prompt and praise

m Expect active involvement from pupils

u Develop a consistent approach,
easily interpretable by pupils,
teachers and parents

Provide immediate feedback

Raising Literacy across the curriculum
Standards Marking for literacy
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Linking subject and
literacy learning objectives
Year 9 Brazil unit

OHT 11.3

Learning objectives
Geography NC Knowledge and understanding of environmental

change and sustainable development. Pupils to
describe and explain environmental change and
different ways of managing the rainforest.

Pupils to explore the idea of sustainable
development and recognise its implications
for groups of people, the environment and
for themselves.

Literacy W8 recognise how lines of thought are developed
and signposted through the use of connectives,
eg nonetheless, consequently, furthermore

S3 write with differing degrees of formality,
relating vocabulary and grammar to context,
eg using the active or passive voice

R2 synthesise information from a range of sources,
shaping material to meet the reader's needs

Wr13 present a case persuasively enough to gain the
attention and influence the responses of a
specified group of readers

SL5 compare different points of view that have been
expressed, identifying and evaluating differences
and similarities

Raising Literacy across the curriculum\ Standards Marking for literacy
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Making marking criteria explicit OHT 11.4

Developing the Rainforest
Assessment task: decision-making exercise

The problem:

A large area of land within the Brazilian rainforest is in need of redevelopment.
There is, however, disagreement about which method of redevelopment would
be most appropriate.

Your role:

Your group are representatives of the [Kayapo Indian / Government / WWF]

Your task:
1 Produce a poster which will explain how you think the rainforest should be

developed and which will persuade the landowners that this is what they
should do. Remember that you have been asked to present the viewpoint of
a particular group.
In your poster you need to include:
(a) an explanation of why the natural forest environment is under threat
(b) possible alternative solutions
(c) detail about the method which you are suggesting and why this would be

the best solution
(d) pictures and written information.

2 Make a group presentation explaining your ideas.
Every member of your group is expected to contribute to this presentation.
After you have given your presentation, other pupils will have the opportunity
to ask questions. You will be expected to provide answers to these questions.

Assessment criteria:
Your work will be assessed according to the following questions:
(a) Does the poster make an effective visual impact on the reader?
(b) What viewpoint is it taking? Is the message clear?
(c) Does it give a detailed explanation of why the forest environment is under threat?
(d) Does it suggest a range of solutions?
(e) Do you give appropriate evidence to persuade the reader or listener that your

solution is a good one? Is your argument convincing?
(f) Is the presentation clear? Do all members of the group participate?
(g) What sort of questions do you ask and how well do you answer the questions

asked of your group?

CC Raising Literacy across the curriculum\ Standards Marking for literacy
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OHT 11.5

u Year 7 history essay:
Why William won the Battle of Hastings
'When I mark your work I shall look at:

1. The first sentence of each paragraph to
see if it introduces your point clearly.

2. How you have used connectives to show
cause and effect.

3. How you have selected and organised
the information to support your
argument.'

U Year 7 design and technology
evaluation: Write an evaluation of
the toy you have made for a toddler
'When I mark your work I shall look at:

1. How you have developed your ideas and
used evidence to support each point.

2. How you have used subject-specific
vocabulary.

3. How you have used evaluative words to
make your meaning clear.'

A Raising Literacy across the curriculum
Standards Marking for literacy
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Examining selective marking

What features has the teacher
commented on?

OHT 11.6

Why might the teacher have highlighted
these aspects?

What other aspects might have been
a focus for selective marking?

What effect is the marking designed to
have on the pupil?

What is your overall impression of
this approach to marking?

fgRaising Literacy across the curriculum
Standards Marking for literacy
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Some principles for
selective marking

® Focus attention on those literacy skills
which coincide with the meaning and
purpose of the work.

Li Select high-value features for marking,
commenting on features from which the
pupil can generalise and apply the advice
to other written tasks.

OHT 11.7

Give specific prompts which tell pupils
exactly where and what they need to
improve.

El Expect pupils to respond to the prompts.

fr Raising Literacy across the curriculum
Standards Marking for literacy
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Year 7
Cross-curricular priorities

1. Recognise and record personal errors,
corrections, investigations, conventions,
exceptions and new vocabulary.

2. Recognise the cues to start a new
paragraph and use the first sentence
effectively to orientate the reader, eg
when there is a shift of topic, viewpoint
or time.

OHT 11.8

3. Revise the stylistic conventions of
the main types of non-fiction:

information
- recount

explanation
instructions
persuasion
discursive writing

4. Use appropriate reading strategies
to extract particular information,
eg highlighting, scanning.

002
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Marking selectively

1. Read through the cross-curricular
priorities.

2. Read the pupil script to determine
which of the cross-curricular priorities
it addresses.

OHT 11.9

3. Mark the script selectively, identifying
features within the script relating to
this literacy focus and commenting
on these constructively.

4. Reflect on how helpful your prompts
would be in supporting the pupil to
improve his/her work and the impact
this might have on attainment within
your subject.

5. Reflect on how this approach compares
with your normal approach to marking.
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Does this
follow?

Is this the right
connective?

Check spellings
and correct

A strong final
sentence

OHT 11.10

WIC was th, POW 0,1 SD Succask

Tht, ktmom ointor oAld, toNfoit6 wee, of h1hr qo4litl utti tkti.

doiiza. A dct(b out ho46,1 01, malt 014 . OP SI rna WA14
So *II t thins muli,tiat of Steal, Whir.
Tits a)k So' not citt, 4iAA, riot/5 oP mint , S4st4fott/44)

Wirt rtotr INS ofF

Diakii.sktim, ve #titainb (1,4 thb Rom, (Lou was spa vita JmaUi

Stott:0-n So Old Ik wtbs taw to totto 1,:krdwr mot stctri wihq, ordihd,

ofiuli Ceruttia 45tiA Q06 teat olful 5,400ft 1)4 Stkpiinh 40-1-

114/1 600 am, mitt4 b lawn whWiv Lois a, 6.1 su3/46 4evlut Stfpopt

eg. auksmik td, to PiA ho o. site's , Corks so tiqj watt bohlL

kan am :0%i 0(1, bettors Pt, ca.
Lk (16 0/ Rom oh Sokity ease 04. thin had rt detwvat and, ("Aft

titled wets Ack nide, titm aw`k WI to wok horol,..1-1Novet till hat to
Waft ko4 kAA' bcAuta ftIA mo4/ solid& wtv matkibi /Wig!,
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vdintiztati to filibt Por their comtv

Rom cvl wars Scucezfut ear nuiii reo6ond :ha 0460% wmt

excelluit witkoomell weapons and gut buI tinfortoutt organisatton, 044 ue,. Id*
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Flo t.g. o achi Coaa ha* Eihti chitcita 64 rat 0,14 . haw-6 RORMS

Good research. Many relevant facts.
Your piece is generally well constructed.
You have used different connectives, but need to think about some of these.
Look at my questions and rewrite the two sentences.
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OHT 11.11

RC es- / /-ecu-72t-d
c6)/2cze4 c72..s-Z-7--cryne.72.62 (2./2d

4ecar-2,(2 /zcze-e /)las'e.d
key /xt-trd El-ac /2 /-1-ti- 8,1L6es.

/r/ 2d /0/ac/e.d //f-C k,2\y/Z5a.i--d 66)0
7i cz.72c-/ m, 12r/e/20-7 /?-_,L,ciel Z--k2 haat?.

.1.72ce c.2-6 ,_z'u9e62

Sc6Z c..0AP_/2 CA2,e p-c-zYc/A, ZO9 cr)2C

ct &(,)??..e. .772-& c_77267-. A")64--A7;rzed 6.06-Z,f

cL/42a/ he cp...-64? cry at4- c< Z ,

, /2E/71692ect cc-2562M_(-2.i-, C. e ex2.e6-6
6je- pe:/-/c/@nerz ceJ a (zi-ra 77ze
easy pa/z2
0/2e_ c-k./ a / Ac-c,---m/

c-0/2.0 /2 c-Je. c, Z.cge,Ms2-/-
ca-6,(s' << /e 6-470 c-,./zczzl

41/2 eit..('c-Z (c.,y I, t-' cou_Le:Z c/72pizi;:4-e
h-< pruchs-e.ra)

/4y& t.-// ce.,??ixyte
72-a-cesic. / l2(14,,te /0/676yeer( c,<J-6/12 -6AG /92"-LP.

Vie, e4g-Aet,'ee ZN.?,60.as-e
7-7204-e .c./y-,efizzi--

ou r L'..eLrece 64,r_ C,Fc-z./ze/
Corn c&or e-f-ea 1&'e 4(2-ve crixso "i"11_,2

/2 4-S c'Rez-Ges- char-a/ //z
/9-2ers..e_c: / /zcze, e ccZec. 6.)107-2

zeie &-D /7206" cri-7,c/-.0
CZ.,60-2.e&/- 62!..0 C Cha?-d)
C/. /:L° C bc://il

This is a clear, well-sequenced account.

The organisation of your text would be clearer if you used paragraphs.
Reread your account and mark each place where you change topic.
Choose one section and rewrite this as a complete paragraph with more detail.
Try to link some of your ideas into complex sentences.
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Say which shape

Clear sequence.
Can you link some
of these sentences
without using 'and' ?

Read this and then
compare it with
your explanation
on the diagram.
Which one gives a
better explanation?

Good use of
key words

OHT 11.12

1dA4o C\AXIAWV5 Old u,Drcizli
cx,bou.±, sway S4i ub ctrAl iii 4eNae os kr\ a -klarvA,
.1 but A)Nz wor-6\kk Cato ck -}tacL. vou,6, ou,k VSN.

pow 0.rd warkizci out tonal uzisVv\z_ . ue

cule._ 04 )37(0. a-d. 1 -kr\ ctiatxxv ift
.,(orr.4-t\4- ,)11:1361D oft 1-a

. _

4-rianauf pis onc\ svczkuz

-4)--.4-12-u16-CINT2---"'")*A-.4- P:116 -944-- 0. blcAatIL
Ato 41-traiietz_kcp.aJA vo\kp

o..a.c.Litt.A.R.-rj- 662Q.)
sv_amb-e,c_ 5-6,5

-itk° .klAn3 ecP4A4
coo _ ...--..

1 ()Jan 4- ur-Q.. o.rui Jialvsk bcraCC-4 cr otwzr ifiarme.14qm
_rrui clyttafttry .)Aw..\ 1121eAct nu_ -1__LvorKcsu,t

vviovoi Fz\-, the Diaerafri
1._htva ._ovx.v. 1 co.A uvsz.ditko

.c,hcrze_. a scipbat_..ard I drew -.-rckac.
..41 a_ -10)612.__apsk-____oscollar

V431-

1. _a _ °t- _and cu.\ rcrr

: ,Cooduavin

-1-7N2-q-4111.`T Pre-i-SymArt--/ f-tr (31,14,- urece.

Raising
Standards

Standards and Effectiveness Unit

C Par Runtex-. cf..svvi-e4 ecuL034 ad/A k-g
svare6 ecpzIs s;)c r-LrYs ou-Nd ck&c1 -1-udo

Good use of subheadings to organise the report.

Now write an introduction to explain what the investigation was about.
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0 H T 11.13

99

G1,4f6 4:6 a, 1-tofil) 5c1;c1.. IL *vs

6(4a tog-ta 10,k dos 62sk (pared-try :6
You link ideas well
in this sentence. Cfb4mtefeetcAi ("Aug, $ v-,11.4 Zdb Zo'S

43;

Toctoo mast )
$04.0, ck-sL colot 141/4-0-Ae_ Gat Ivoikel
4.111v2, al. I ,60a °C I

LiL24) tivt aAta czokacC LAU
ct.Avn (.01104 6 make. s),taak

. RS fc"...% tin tvtitti4- cSLoaE 64-0.-40

ecy do Ortz4Z. err scricJsk 19 eka.

IA)
a..141. ockSes

at-AS L>0 V16E ci. nicastro rne.d.e.r;ak

. u lAo.s Lem rece-cLea. 66,1,
(node_ aryer

This text gives a lot of information about glass
and you link some ideas well in your sentences.

Now look at the opening of each paragraph and
try to find ways to link the paragraphs.
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Marking policy for pupils

We use the following marks:

OHT 11.14

Mark Means...
Underline Try this spelling again.

C Find the missing or misplaced capital letters.

Put in the missing full stops.

II Mark in where the paragraphs should be.

Exp Rewrite this short section at the end, to improve the
expression.

+ Add in this point that you forgot to include.

Well-written section apt and clear.

Striking or imaginative writing.

It matters where the mark is:

Next to a line - means you can find it in the line

o Against a vertical pen line means you can find it in this section

At the end - means this is a problem throughout

A number gives extra help it tells you how many you are looking for.
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OHT 11.15

THE GREAT JOURNEY OF THE PASTA

Hello everyone I am pal pasta and we are going on a journey
though the human body!
Right now I am in the bowl with lots of other explorers.
Ah... here is the fork ofpower. Who will it choose first? I don't
believe it its coming to me! OW! The sharp points have stabbed
my side but now it is taking me to its mouth.
OW OH AW EE! I am being chewed and chewed to smaller
pieces. Help im breaking up.
I am now being swallowed down the gullet.
Oh help I am now in the stomach and am being squashed and
churned I am getting smaller.
TICK TOCK TICK TOCK.
I am now a liquid. I'm now going through the liver, gall
bladder, pancreas, this completes the digestion system.
Now the digested part of me is absorbed into the blood thorough
what looks like a small tube called the small intestine.
I am now moving on in to a bigger intestine where the left over

water is being extracted from me.
Now where do I go?
AT LAST! I see a small pin prick of light! OW! I am being
squeezed and pushed! LOOK! The bowl of hope! WOHOO! I'm
free!
SPLOSH!

EnteAlkiniv\,51.

eEcArA it class
(tvi'sio n s

1111 Raising
Standards

Literacy across the curriculum
Marking for literacy

0 Crown Copyright 2001Standards and Effectiveness Unit 0 040



Eyf

OHT 11.16

JULIUS CAESER
18th December 2000

Yesterday JULIUS CAESER was assassinated whilst he was in
the senate he was one of the most famous heros he was also the
first ever roman dictator he workted his way up the rankes and
in the end no one could stop him from being so powerful! so
they stoped him the only way enybody could and that was
killing him and so now because stupid people could not bear
somone being very powerful! they upset a lot of people,all over
the land .He was a greate man he helped the poor by lowering
taxes and he even madehis owern calendar and named the month
he was born in july ,i am a very good friend of his and can
remember lots of stores he told me and one sticks in my mind it
is the time he went to the island of rhodes to learn how to speak
in republic but he go captured by piarets who wanted ransom
whielst waiting for ransom he got friendly whith them and when
playing whith them always told them when the ransom was paid
he would kill them and so soon as it was paid Ile caught up with
them and put them on the cross. The main whey julius was so
successful is becauce he could work his way up through the
rankes first thing he was was a jenaral then he was appointed
quaetor which gave him a place in the senate then he went away
to spain to be govener then returned to rome to be consul then
went to gula [fiance] whilst in gula he had the best army this
army was so loyal they would die for him and this was because
he insisted on drinking whith them and fighting whith them then
he became the first ever roman dictator so please remember
julius caeser born 13 july died yesterday.

PtA+

I nferestit-.9 dthAd
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A whole-school approach OHT 11.17

to rn rking
IMMEDIATE, PRAISE, PROMPT and RESPONSE

IMMEDIATE Mark work at the point of writing, or as soon as possible after the
task is completed. Aim to return the marked work in the next
lesson.

PRAISE Comment on one way in which the pupil has used language
effectively for the purpose of the task, or has followed the advice
given. Explain why this use of language is appropriate, if
possible linking the style of writing to the subject needs and
learning objectives.

eg You have used a good range of causal connectives. This has
helped to strengthen the logic and structure of your argument
and makes your points much clearer.

eg Good use of causal connectives like 'consequently' has made
your argument stronger and clearer.

PROMPT Identify one language feature which the pupil needs to develop.
Explain exactly what the pupil needs to do to improve this.

eg Try to make your writing sound more scientific by using the
key words or choosing words like 'I predict... instead of 'I
think...

RESPONSE Expect pupils to have self-checked their work before handing it
in (using the 'Pupil writing self-check' prompt sheet). Give one
clear piece of advice for improving the writing and expect pupils
to carry this out.

eg Reread your second paragraph. Ask yourself what was the
main point you were trying to make. Rewrite the first sentence so
that this point is clear to your reader.
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Surveying pupil literacy OHT 11.18

CI Scanning the written work of a
representative sample of pupils across
the subjects for the current term, noting
patterns of strength and weakness

u Monitoring the pupils' reading diet and
intervening to keep it growing and active

Sampling the work of a cohort across the
curriculum to identify patterns, such as
type and frequency of extended writing
opportunities, and to seek solutions

ia Sampling work across the key stage
to see whether the cross-curricular
priorities are being met and to inform
the setting of the next priorities

co- Raising Literacy across the curriculum\ Standards Marking for literacy
© Crown Copyright 2001

Standards and Effectiveness Unit

284



Ready for more?

u Mark selectively in line with cross-
curricular priorities on a key piece
of work in the next half-term.

OHT 11.19

ei In planning and teaching, link the
marking of literacy skills to the
meaning and purpose of the work.

Build in at least one opportunity for
pupil response to marking in each
subject over the next term.

Create a 'whole-school approach to
marking' statement.

Devise a pupil self-checking prompt
sheet for use across all subjects.
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Year 7
Cross-curricular priorities

1. Recognise and record personal errors,
corrections, investigations, conventions,
exceptions and new vocabulary.

2. Recognise the cues to start a new
paragraph and use the first sentence
effectively to orientate the reader, eg
when there is a shift of topic, viewpoint
or time.

Handout 11.4a

3. Revise the stylistic conventions of
the main types of non-fiction:

information
recount
explanation
instructions
persuasion
discursive writing

4. Use appropriate reading strategies
to extract particular information,
eg highlighting, scanning.
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Year 8
Cross-curricular priorities

1. Explore and compare different methods of
grouping sentences into paragraphs of
continuous text that are clearly focused
and well developed, eg by chronology,
comparison or through adding
exemplification.

2. Learn complex, polysyllabic words and
unfamiliar words which do not conform to
regular patterns.

Handout 11.5a

3. Combine clauses into complex sentences,
using the comma effectively as a boundary
signpost and checking for fluency and
clarity.

4. Use talk to question, hypothesize,
speculate, evaluate, solve problems and
develop thinking about complex issues
and ideas.

aRaising Literacy across the curriculum
Standards Marking for literacy
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Year 9
Cross-curricular priorities

1. Compare and use different ways of
opening, developing, linking and
completing paragraphs.

2. Synthesize information from a range of
sources, shaping material to meet the
reader's needs.

Handout 11.6a

3. Write with differing degrees of formality,
relating vocabulary and grammar to
context, eg using the active or passive
voice.

4. Discuss and evaluate conflicting
evidence to arrive at a considered
viewpoint.

Raising Literacy across the curriculum
Standards Marking for literacy
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Involving pupils in marking Handout 11.7

Strategy Advantages Disadvantages When to use
Giving feedback
during classroom
writing time, at the
point of writing

Help when it's needed
Dialogue encourages
pupil to articulate
reasons for language
choices and to
question uncertainties
Dialogue and
explanation are easier
and quicker than writing
Teaching can take place
before the pupil makes
an error

During sustained writing
time
Guided writing sessions

Pupils respond well to
intensive support

Self-checking Pupil takes responsibility
for own learning

Pupils not always
sensitive to own errors

Encourages independence
Encourages pupil to
reread the text with the
reader's eye
Prompt sheet can focus
attention on content as
well as spelling/punctuation

Pupil may identify error
but not know how to
correct
Pupils who work more
slowly may omit this stage
in order to complete the
task

Helps pupil monitor
progress towards own
literacy target(s)

Pupils act as Offers a real audience Pupils sometimes unsure
response partners Encourages critical reading what they're looking for
to each other's Cultivates better checking Some pupils lack the
work Easy to see inconsistencies

in another writer's work
requisite skills and
knowledge

Quick
Reduces demand on
teacher time

Pupils need to be paired
so that both are able
to contribute
Pupils need to be sensitive
to each other's work

Self-marking Not always reliable To encourage self-reliance
Not always valued
by pupil

When answers are easily
conveyed as right or wrong

Pupils don't always
recognise own errors

When the teacher wants
to know whether the pupil
does have the measure of
his/her own work

Going back over
work with a like

Response to common'
specific errors

After substantial written
work

group of pupils Encourages response to
comments through
opportunity for dialogue
Efficient use of teacher
time

When the comment would
be lengthy and complicated,
but the issue needs to be
tackled
When it's apparent that a
number of pupils need
further teaching on the
same language point
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Involving pupils in marking Handout 11,8

(completed version)

Strategy Advantages Disadvantages When to use
Giving feedback Help when it's needed Teacher is spread thinly During sustained writing
during classroom Dialogue encourages Interrupts flow time
writing time, at the
point of writing

pupil to articulate
reasons for language
choices and to
question uncertainties

Not possible to give this
level of attention to all
pupils for a piece of
work

Guided writing sessions

Dialogue and
explanation are easier
and quicker than writing
Teaching can take place
before the pupil makes
an error
Pupils respond well to
intensive support

Self-checking Pupil takes responsibility
for own learning

Pupils not always
sensitive to own errors

With coursework or
assessment tasks

Encourages independence Pupil may identify error To focus attention on
Encourages pupil to
reread the text with the

but not know how to
correct

specific language
features (possibly using

reader's eye Pupils who work more prompt cards)
Prompt sheet can focus
attention on content as

slowly may omit this stage
in order to complete the

To encourage learner
independence

well as spelling/punctuation
Helps pupil monitor
progress towards own
literacy target(s)

task To reinforce use of dictionary
or spell-checker

Pupils act as Offers a real audience Pupils sometimes unsure When topic is of personal
response partners Encourages critical reading what they're looking for interest for pupils
to each other's a Cultivates better checking Some pupils lack the When specifically developing
work Easy to see inconsistencies requisite skills and critical reading skills

in another writer's work knowledge To make pupils more
Quick Pupils need to be paired aware of the need to
Reduces demand on so that both are able consider reader needs
teacher time to contribute

Pupils need to be sensitive
to each other's work

When instant marking is
desirable

Self-marking Encourages diligence Not always reliable To encourage self-reliance
Deals with minor slips Not always valued

by pupil
When answers are easily
conveyed as right or wrong

Pupils don't always
recognise own errors

When the teacher wants
to know whether the pupil
does have the measure of
his/her own work

Going back over Response to common Needs to take place while After substantial written
work with a like specific errors the work is still fresh in work
group of pupils Encourages response to the pupil's memory When the comment would

comments through
opportunity for dialogue

Rest of class needs to be
productively engaged in a

be lengthy and complicated,
but the issue needs to be

Efficient use of teacher task which they can tackle tackled
time independently When it's apparent that a

number of pupils need
further teaching on the
same language point

Raising
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12 All inclusive: supporting
EAL learners

Aims:

To illustrate how EAL learners can be included in lessons effectively in

planning and teaching

To review the level of provision for EAL learners and identify where

improvements are needed.

Timing:

12.1 Introduction 10 minutes

12.2 Video 40 minutes

12.3 Improving provision: departmental discussion 25 minutes

Total 75 minutes

You will need:

OHTs 12.1-12.2
Handout 12.1-12.3
Video: All Inclusive
The presence and support of an experienced EMTAG teacher for the

discussion.

12.1 Introduction (10 minutes)

Show OHT 12.1 and talk through the points.

OHT 12.1

Key principles

Inclusion is a fundamental entitlement for all
pupils

To make this happen, wo nood to:
Know our pupils and listen to their viewpoints

Plan for confident involvement in the curriculum
Establish whole-school systems to raise the achievement of EAL pupils

Points to make:
Inclusion is a fundamental entitlement for all pupils.
The inclusion of pupils learning English as an additional language is a key

principle of the National Curriculum 2000. OFSTED guidance Evaluating

Educational Inclusion - makes clear the criteria by which schools are to be

inspected for their inclusive practice.

Know our pupils and listen to their viewpoints.
It is a DfEE requirement that schools identify pupils by their ethnic group.

Knowing our pupils means gathering information about their language and

literacy identities and previous educational experience. Beyond this, it is

important that we hear their viewpoints on what makes a difference to their

learning.

Plan for confident involvement in the curriculum.
Planning for inclusion means identifying learning outcomes and designing

and structuring tasks to enable all pupils to be fully involved.

Crown Copyright 2001 All inclusive: supporting EAL learners 99
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Establish whole-school systems to raise the achievement of EAL
pupils.
Although subject teachers can do a great deal to ensure the active

involvement of EAL pupils, there are aspects of inclusion that need to

implemented at whole-school level. A school will demonstrate its

commitment to inclusion by being responsive to pupils and community.

12.2 Video (40 minutes)

Show video All inclusive.Use OHT 12.2 to initiate small discussion groups after

the video. Distribute Handouts 12.1 and 12.2 to support the discussion of the

last two bullet points.

OHT 12.2

Questions for discussion

Why is it important that pupils learning English as an
additional language are in the mainstream classroom?
What do pupils gain from having planned opportunities to
speak in their first language?
What can a subject teacher do to include pupils learning
EAL given that in-class support is a scarce resource?
How can senior management ensure that subject
teachers are supported when working with bilingual
pupils?

Take feedback after 20 minutes or so.

Make the following points:

In mainstream classrooms:

To have maximum access to English in use

To avoid a ghetto of under-achievement

To maintain high and equal expectations

To fulfil the English curriculum.

Opportunities for first language:

To draw on existing skills and strengths

To work fluently and quickly where the learning can be completed equally

well in mother tongue

To know that other languages are valued and good for learning, too.

Inclusion:

Train all teachers and support staff to offer appropriate support

Design lessons to accommodate diverse language users

Use a range of media to communicate key ideas - it makes them more likely

to be understood.

Senior management support:
Vigorous re-evaluation of the way support is offered and deployed

Use of expertise to advise rather than offer temporary relief to departments

Intense scrutiny of data to identify literacy patterns within and across

cohorts, ethnic groups and years, and focus action accordingly.

Use Handouts 12.1 and 72.2 to round off this section.
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Handout 12.1
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12.3 Improving provision: departmental discussion
(25 minutes)

Rearrange participants into departmental groups. Distribute Handout 72.3 for

discussion and completion, and encourage participants to commit themselves
to improving provision.

Handout 12.3
Key development priorities: for use within department
groups
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Key principles OHT 12.1

Inclusion is a fundamental entitlement
for all pupils

To make this happen, we need to:

13 Know our pupils and listen to their
viewpoints

El Plan for confident involvement in the
curriculum

El Establish whole-school systems to raise
the achievement of EAL pupils

tr2 Raising
II Standards
Standards and Ef I activeness Unit

Literacy across the curriculum
All inclusive: supporting EAL learners
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Questions for discussion OHT 12.2

Why is it important that pupils learning
English as an additional language are in
the mainstream classroom?

LI What do pupils gain from having planned
opportunities to speak in their first
language?

u What can a subject teacher do to include
pupils learning EAL given that in-class
support is a scarce resource?

m How can senior management ensure that
subject teachers are supported when
working with bilingual pupils?

CO Raising Literacy across the curriculum\ Standards All inclusive: supporting EAL learners
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Key development priorities: Handout 12.3

for use within department groups

Although subject teachers can do a great deal to ensure the inclusion of EAL
pupils in the National Strategy, there are aspects of inclusion that need to be
implemented at whole-school level.

Consider key priorities for inclusion at classroom and whole-school levels.
Identify those which are in place already and those which staff need to
develop together in the future.

Priority What is in place? What needs to be
developed?

To have full information
about pupils' language,
community and prior
educational experience

To share planning with
support staff/colleagues

To use a range of
strategies which
encourages the
involvement of all pupils

To evaluate the
effectiveness of the
strategies and use the
feedback to inform
future planning

Raising Literacy across the curriculum
Standards All inclusive: supporting EAL learners

0 Crown Copyright 2001Standards and Effectiveness Unit



13 What next?

13.1 Proposals for action (35 minutes or more)
This section takes the form of proposals for discussion for each module used.

You need to identify in advance a member of staff with an interest and credibility

on each topic to launch the proposal and suggest how it might be adopted or

adapted in your school. The idea is to start discussion, and get quick feedback

on the acceptability of each proposal.

It is recommended that different people make each proposal. They could in

due course take responsibility for developing the strand of activity in school,
gathering the more enthusiastic members from the individual sessions to help

them.

There are a number of ways of running this activity. You could launch it in

a whole-staff session, and then allow departments time to discuss their

responses and report back to the senior management team on Handout 13.7.

If you want to get things moving in the whole staff meeting, you could pause

for a few minutes' discussion on each proposal and take the responses. In this

case, it would be helpful to arrange participants into mixed groups.

There is no expectation that schools will automatically accept all the proposals.

A good outcome would be a valuable debate and a small number of genuine

commitments around local priorities. The proposals are intended to challenge

staff and initiate discussion.

Use the OHTs one by one to describe the course of action. Adapt them in

advance to be suitable for your own context.

Proposal 1 relates to module 1: Whole-school implementation.

OHT 13.1

Proposal 1
Whole-school implementation

As a minimum:
All subjects will identify where they will

- plan
teach
mark

to the key objectives.
The senior management team will

identify which departments will be responsible for
which objectives
sample periodically the work of pupils for evidence of
progress against the objectives
identify the training needs of the staff to help them fulfil
the objectives.

OCrownCopyright 2001 What next? 103
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Proposal 2 relates to module 2: Writing non-fiction.

OHT 13.2

Proposal 2
Writing non-fiction

Each department will:
Teach pupils how to write in ways that are special to the
subject
Adopt the teaching sequence for introducing new types
of writing recommended in the Writing non-fiction
session (see video)

Agree with the English department when the generic text
types are best consolidated in Year 7:

information

recount
explanation
instruction
persuasion

- discursive writing
- analysis

evaluation
Align, wherever possible, the teaching of subject-specific
text types to follow the broad introduction by
the English department, so that pupils see how types
of writing are applied and adapted in the context of
subjects.

Proposal 3 relates to module 3: Writing style.

OHT 13.3

Proposal 3
Writing style

Each department will:
Display useful phrases to help pupils link and develop
ideas in writing

Define for pupils the appropriate style for pieces of writing
Demonstrate for pupils the way to organise and express
pieces of writing
Provide annotated examples of writing in the subject,
so that pupils understand what is required.

104 Literacy across the curriculum © Crown Copyright 2001
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Proposal 4 relates to module 4: Spelling.

OHT 13.4

Proposal 4
Spelling and vocabulary

Overhaul the school spelling policy to:
Secure the correct spelling of words on the high
frequency General spelling list provided in Appendix 3 of
the Framework for teaching English: Years 7, 8 and 9
Teach strategies which will help pupils to learn subject
spelling lists
Prioritise the marking of high-frequency and key subject
words, and highlight rules where the error would relate to
other words
Adopt a cross-curricular spelling book in which all
spelling work, including personal spelling lists, games,
learning activities and error corrections, is logged
Test all logged errors once a week in peer pairs

Set personal spelling targets to be reviewed by the tutor
each half-term
Use key words, glossaries, word banks and other
strategies to provide support for subject-specific
vocabulary.

Proposal 5 relates to module 5: Active reading strategies.

OHT 13.5

Proposal 5
Active reading strategies

To improve reading by:
Reviewing reading tasks in the teaching plans for the
next half-term in Year 7

Building in active reading strategies to support learning
through more focused reading.

Proposal 6 relates to module 6: Reading for information.

OHT 13.6

Proposal 6
Reading for information

Departments will:
Identify the most common types of reading 'behaviours'
required in the subject
Take new pupils through any book they will use regularly
(eg textbook) and show them how to find their way
round it
Always show pupils how to work on the text when they
are expected to read alone (eg how to identify key points,
how to take notes, how to skim or scan).
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Proposal 7 relates to module 7: The management of group talk.

OHT 13.7

Proposal 7
The management of group talk

To improve the management of group talk by:
Making the management of group talk a focus for one
departmental meeting in the next few months
Planning each substantial group work session to include
decisions about:

size and composition of groups
- focus of task

expected outcome
- strategies for group talk and feedback.

Proposal 8 relates to module 8: Listening.

OHT 13.8

Proposal 8
Listening

We will:

Adopt the following objective as a whole-school priority:

Listen for and recall the main points of a talk, reading
or television programme, reflecting on what has been
heard to ask searching questions, make comments or
challenge the views expressed.
Audit listening demands, environments and opportunities
within subject areas
Incorporate the explicit teaching of listening into relevant
units of work.

Proposal 9 relates to module 9: Making notes.

OHT 13.9

Proposal 9
Making notes

Departments will:
Define the type of note-making support for given tasks
Demonstrate to pupils effective note-making and how
notes can be used to link and develop ideas.
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Proposal 10 relates to module 10: Using the library /learning centre.

OHT 13.10

Proposal 10
Using the library/learning centre

Departments will:
Hold a departmental meeting to review their planning for
library based research tasks
Develop and maintain a working partnership with the
librarian

Promote the use of the school library to pupils.

Propo'sal 11 relates to module 11: Marking for literacy.

OHT 13.11

Proposal 11
Marking for literacy

Departments will:
Agree a marking code and the use of selective marking
Adopt a marking system which obliges the pupil to retry.

Proposal 12 relates to module 12: All inclusive: supporting EAL learners.

OHT 13.12

Proposal 12
All inclusive: supporting EAL learners

Departments will:
Review their present provision for EAL learners
Plan lessons which effectively include all EAL learners.

© Crown Copyright 2001 What next? 107
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Handout 13.1
Feedback on proposals
G,,,
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Proposal 1
Whole-school
implementation

As a minimum:

OHT 13.1

All subjects will identify where they will
plan

teach
mark

to the key objectives.

a The senior management team will
identify which departments will be
responsible for which objectives
sample periodically the work of
pupils for evidence of progress
against the objectives
identify the training needs of the
staff to help them to fulfill the
objectives.

CV Raising\ Standards
Standards and Effectiveness Unit
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Proposal 2
Writing non-fiction

OHT 13.2

Each department will:

® Teach pupils how to write in ways that are special to the
subject

u Adopt the teaching sequence for introducing new types of
writing recommended in the Writing non-fiction session
(see video)

Agree with the English department when the generic text
types are best consolidated in Year 7:
- information
- recount
- explanation
- instruction
- persuasion
- discursive writing
- analysis
- evaluation

® Align, wherever possible, the teaching of subject-specific
text types to follow the broad introduction by the English
department, so that pupils see how types of writing are
applied and adapted in the context of subjects.

Ya
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Proposal 3
Writing style

OHT 13.3

Each department will:

u Display useful phrases to help pupils link
and develop ideas in writing

la Define for pupils the appropriate style for
pieces of writing

u Demonstrate for pupils the way to
organise and express pieces of writing

El Provide annotated examples of writing
in the subject, so that pupils understand
what is required.

Iv Raising Literacy across the curriculum\ Standards What next?
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Proposal 4 OHT 13.4

Spelling and vocabulary

Overhaul the school spelling policy to:

Secure the correct spelling of words on the
high frequency General spelling list provided in
Appendix 3 of the Framework for teaching English:
Years 7, 8 and 9

E Teach learning strategies which will help pupils to
learn subject spelling lists

la Prioritise the marking of high-frequency and key
subject words, and highlight rules where the error
would relate to other words

Adopt a cross-curricular spelling book in which
all spelling work, including personal spelling lists,
games, learning activities and error corrections,
are logged

m Test all logged errors once a week in peer pairs

E Set personal spelling targets to be reviewed by the
tutor each half-term

u Use key words, glossaries, word banks and other
strategies to provide support for subject-specific
vocabulary.

nr. Raising Literacy across the curriculum\ Standards What next?
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Proposal 5
Active reading strategies

OHT 13.5

To improve reading by:

Reviewing reading tasks in the teaching
plans for the next half-term in Year 7

u Building in active reading strategies to
support learning through more focused
reading.

102 Raising Literacy across the curriculum\ Standards What next?
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Proposal 6
Reading for information

OHT 13.6

Departments will:

u Identify the most common types of
reading 'behaviours' required in the
subject

u Walk new pupils through any book they
will use regularly (eg textbook) and show
them how to find their way round it

i Always show pupils how to work on
the text when they are expected to read
alone (eg how to identify key points,
how to take notes, how to skim or scan).

4 Raising Literacy across the curriculum
Standards What next?
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Proposal 7
The management of
group talk

OHT 13.7

To improve the management of group talk
by:

Eg Making the management of group talk a
focus for one departmental meeting in
the next few months

Li Planning each substantial group work
session to include decisions about:

- size and composition of groups

- focus of task

expected outcome

strategies for group talk and feedback.

Raising Literacy across the curriculum\ Standards What next?
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Proposal 8
Listening

We will:

OHT 13.8

El Adopt the following objective as a whole-
school priority:

Listen for and recall the main points
of a talk, reading or television
programme, reflecting on what has
been heard to ask searching questions,
make comments or challenge the
views expressed.

Audit listening demands, environments
and opportunities within subject areas

u Incorporate the explicit teaching of
listening into relevant units of work.

Raising Literacy across the curriculum
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Proposal 9
Making notes

OHT 13.9

Departments will:

u Define the type of note-making support
for given tasks

13 Demonstrate to pupils effective note-
making and how notes can be used to
link and develop ideas.

trA Raising Literacy across the curriculum\ Standards What next?
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Proposal 10 OHT 13.10

Using the library/learning centre

Departments will:

Hold a departmental meeting to review
their planning for library based research
tasks

u Develop and maintain a working
partnership with the librarian

u Promote the use of the school library
to pupils.

kir Raising Literacy across the curriculum
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Proposal 11
Marking for literacy

OHT 13.11

Departments will:

Agree a marking code and the use of
selective marking

a Adopt a marking system which obliges
the pupil to retry.

iI Raising Literacy across the curriculum
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Proposal 12
All inclusive: supporting
EAL learners

OHT 13.12

Departments will:

Review their present provision for
EAL learners

Li Plan lessons which effectively include all
EAL learners.

Raising Literacy across the curriculum
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Feedback on proposals Handout 13.1

Group:

Proposal Positives Reservations Way forward

1. Whole-school
implementation

2. Writing non-fiction

3. Writing style

4. Spelling and
vocabulary

5. Active reading
strategies

6. Reading for
information

7. The management
of group talk

8. Listening

9. Making notes

10. Using the library/
learning centre

11. Marking for
literacy

12. All inclusive:
supporting
EAL learners
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