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Introduction: NLS Framework for teaching Related Items

NLNS - Guidance

Purpose of the Framework on Teaching Able

Children

The Framework for Teaching sets out teaching objectives for Reception .

to Year 6 to enable pupils to become fully literate. It also gives guidance on | IheNational
Literacy Strategy —

the Literacy Hour in which this teaching will take place. Detailed guidance
on the implementation of the hour will be sent to schools in the summer
term (1998). This document is mainly intended for day-to-day reference for
classroom teachers to ensure that they have appropriately high
expectations of their pupils, understand how their pupils will progress
through the years at primary school and to help them offer a balance
between reading and writing and different kinds of texts.

Framework for
teaching: Additional
guidance

Guidance on the
organisation of the
National Literacy

Strategy in
Good school leadership is vital for teachers to be successful in the Reception classes
classroom. This Framework will be an important tool for headteachers and
governors as they manage the improvement of literacy standards,

particularly in developing a whole school plan for the teaching and learning
of literacy, for monitoring progress and for staff development. Parents may

also be interested to read the Framework.

Framework for

teaching English:
Years 7,8 and 9

This Framework and the training that will be provided in the National
Literacy Strategy are based on the experience of the National Literacy
Project. The Literacy Task Force found widespread support for the
Project's approach to teaching literacy and its success in raising standards.
Its proposals sought to spread this good practice as widely as possible.

go to top

- What is Literacy?

Literacy unites the important skills of reading and writing. It also involves
speaking and listening which, although they are not separately identified in
the Framework, are an essential part of it. Good oral work enhances pupils’
understanding of language in both oral and written forms and of the way
language can be used to communicate. It is also an important part of the
process through which pupils read and compose texts.

Thus the Framework covers the statutory requirements for reading and
writing in the National Curriculum for English and contributes substantially
to the development of speaking and listening. It is also relevant to teaching
across the whole of the National Curriculum. Skills, especially those that
focus on reading and writing non-fiction texts, should be linked to and
applied in every subject.

go to top

Literate primary pupils should:
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e read and write with confidence, fluency and understanding;
e be able to orchestrate a full range of reading cues (phonic, graphic,
syntactic, contextual) to monitor their reading and correct their own
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mistakes;

e understand the sound and spelling system and use this to read and
spell accurately;

e have fluent and legible handwriting;

e have an interest in words and their meanings and a growing
vocabulary;

e know, understand and be able to write in a range of genres in
fiction and poetry, and understand and be familiar with some of the
ways in which narratives are structured through basic literacy ideas
of setting, character and plot;

e understand, use and be able to write a range of non-fiction texts;

plan, draft, revise and edit their own writing;

e have a suitable technical vocabulary through which to understand
and discuss their reading and writing;

e be interested in books, read with enjoyment and evaluate and
justify their preferences;

e through reading and writing, develop their powers of imagination,
inventiveness and critical awareness.

go to top

Reading

All teachers know that pupils become successful readers by learning to use
a range of strategies to get at the meaning of a text. This principle is at the
heart of the National Curriculum for English and has formed the basis of
successful literacy teaching for many years. The range of strategies can be
depicted as a series of searchlights, each of which sheds light on the text.
Successful readers use as many of these strategies as possible.

phonic (sound and spelling)

knowledge of context

grammatical knowledge

word recognition and graphic knowledge

Most teachers know about all these, but have often been over-cautious
about the teaching of phonics - sounds and spelling. It is vital that pupils
are taught to use these word level startegies effectively. Research
evidence shows that pupils do not learn to distinguish between the different
sounds of words simply by being exposed to books. They need to be taught
to do this. When they begin to read, most pupils tend to see words as
images, with a particular shape and pattern. They tend not to understand
that words are made up of letters used in particular combinations that
correspond with spoken sounds. It is essential that pupils are taught these
basic decoding and spelling skills from the onset.

When pupils read familiar and predictable texts, they can easily become
over-reliant on their knowledge of context and grammar. They may pay too
little attention to how words sound and how they are spelt. But if pupils
cannot decode individual words through their knowledge of sounds and
spellings, they find it difficult to get at the meanings of more complex, less
familiar texts. They are likely to have problems in dealing with more
extended texts and information books used across the curriculum at Key
Stage 2, and with spelling. As they learn these basic decoding skills they
should also be taught to check their reading for sense by reference to the
grammar and meaning of the text. This helps them to identify and correct
their reading errors. At Key Stage 1, there should be a strong and
systematic emphasis on the teaching of phonics and other word level skills.

Pupils should be taught to:

e discrimate between the separate sounds in words;

e learn the letters and letter combinations most commonly used to
spell those sounds;

e read words by sounding out and blending their separate parts;

e write words by combining the spelling patterns of their sounds.

In the early stages, pupils should have a carefully balanced programme of
o guided reading from books of graded difficutly, matched to their
E lC independent reading levels. These guided reading books should have a
cumulative vocabulary, sensible grammatical structure and a lively and
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interesting content. Through shared reading, pupils should also be given a
rich experience of more challenging texts.

This Framework organises teaching objectives at three different levels:
word, sentence and text. This underlines the importance of teaching pupils
to use the full range of searchlights - to tackle texts from individual words
upwards and from the text downwards. While all searchlights are important,
the balance between them should vary at different stages of learning to
read. .

As pupils gain fluency the forms of teaching should shift to emphasise
advanced reading and composition skills at text level. The sequence needs
to be right for effective teaching and learning of reading.

go to top
Writing

Writing is closely related to reading - the two activities reinforce each other.
* This Framework includes a wide range of reading and ensures that pupils
cover a similar range of writing. Both reading and writing uses work at
word, sentence and text levels. Each of the searchlights used for reading
also needs to be used in writing. The context of pupils’ reading, i.e. the
texts, gives structures, themes and purposes for much of their writing, while
the focused teaching of word and sentence level skills contributes to the
organisation and accuracy of their writing. Pupils need to understand from
an early stage that much of their writing will be read by other people and
therefore needs to be accurate, legible and set out in an appropriate way.
They need to see the writing process being modelled by the teacher and
they should take part regularly in composing, spelling and handwriting
activities with the class as a whole and as a member of a smaller group.

As with reading, it is important that pupils learn to write independently from
an early stage. During Key Stage 1 the teaching of phonics, spelling and
writing complements this process and should be used systematically to
support writing and to build up accuracy and speed. It is essential that
pupils are taught correct letter formation from the outset and that errors are
picked up and corrected early so that they do not hamper pupils' progress.
Through Key Stage 2, there is a progressive emphasis on the skills of
planning, drafting, revising, proof-reading and the presentation of writing.
The range of reading and writing increases and, with it, the need for pupils
to understand a wider variety of texts, their organisation and purposes. Of
course, pupils also need to continue to work on autonomous strategies for
spelling and correcting their own mistakes.
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Section 1: The structure of the Framework Related Items
Introduction
) NLNS - Guidance
2% Introduction: The overall structure of the Framework is as follows: : on Teaching Able
NLS Framework Children
for teaching
& The structure of The National
the Framework YEA R ITERM Literacy Strategy —
fiWhat is The 1 Framework for
Literacy Hour? 1 teaching: Additional
3 About the guidance
Literacy Hour
1 Planning from Range: Guidance on the
the Framework organisation of the
- National Literacy
Section 2: Termly Fiction and Poetry Strategy in
Objectives Reception classes
Non-Fiction :
Section 3: - - Framework for
Appendices Word level work: Sentence level work: Text level work: teaching English:
Years7,8and 9
Phonics, spelling and Grammar and Comprehension and
vocabulary punctuation composition
Pupils should be taught: | Pupils should be taught: | Pupils should be
taught:

Each term's work is focused on a particular range of reading and writing.
Reading and writing objectives are closely linked throughout, using the
texts pupils are reading to provide structure for their writing.

There are three 'strands’ to the work:
e word level
e sentence level
e textlevel

The strands are closely interrelated. Each strand is essential to the work in
every term. Each term the range of work to be covered is listed in a box at
the head of the page. You are expected to select texts and writing tasks
within this range and each term's objectives have been written to reflect
this except for Year R where, because children enter school at different
ages, the 'year' is not divided into terms.

A minimum of 75% of the term's reading and writing should be within the
designated range, to ensure that pupils have sufficient experience of
working within the range while providing scope for other reading and
writing.

BEST COPY AVAILABLE

The objectives are sub-divided for each term. The sub-divisions vary
slightly between Year R and Key Stages 1 and 2, mainly to reflect changes
in the progression of word level work. The sub-divisions are as follows:
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Word level

Sentence level

Text level

Reception year

e Phonological
awareness, phonics and
spelling

e Word recognition,
graphic knowledge and
spelling

e Vocabulary extension

o Handwriting

e Grammatical
awareness

e Understanding of
print

¢ Reading
comprehension

e Writing composition

Key Stage 1

e Phonological
awareness, phonics and
spelling

e Word recognition,
graphic knowledge and
spelling

e Vocabulary extension

e Handwriting

e Grammatical
awareness

¢ Sentence
construction and
punctuation

Fiction and poetry

¢ Reading
comprehension

o Writing composition

Non-fiction

¢ Reading
comprehension

¢ Writing composition

Key Stage 2

e Revision and
consolidation from Key
Stage 1 (to the end of
Y3)

o Spelling strategies

o Spelling conventions
and rules

e Vocabulary extension

o Handwriting (to the
end of Y4)

o Grammatical
awareness

e Sentence
construction and
punctuation

Fiction and poetry

¢ Reading
comprehension

e Writing composition
Non-fiction

¢ Reading
comprehension

o Writing composition

The Key Stage 2 objectives are built on an expectation that pupils will have
attained a basic level of reading fluency. By the start of Year 3 the majority
should be able to read simple narrative and information texts confidently
and independently. They should have sufficient fluency to read aloud
accurately with expression and to read silently with understanding. Their
attainment needs to be carefully assessed so that pupils who have not
achieved this basic standard can revise and consolidate the Key Stage 1
work. Throughout Year 3 pupils may still need to cover or reinforce the
word level objectives from Key Stage 1. There are objectives in the Word
level column in Years 3 and, again in Year 4, to remind teachers of this.
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What is The Literacy Hour?

Related ltems

NLNS - Guidance

on Teaching Able
Children

1.  Whole class (15 mins approx): KS1 and K82 - Shared text work (a
balance of reading and writing).

The National
Literacy Strategy —
Framework for
teaching: Additional

guidance

2. Whole class (15 mins approx): KS1 - Focused word work. KS2 - A
balance over the term of focused word work or sentence work.

3. Group &independent work (20 mins): KS1 - Independent reading,
writing_or word work, while the teacher works with at least two

ability groups each day on guided text work (reading or writing).

Guidance on the
organisation of the
National Literacy
Strategy in
Reception classes

4. Whole class (10 mins approx): KS1 and KS2 - Reviewing,
reflecting, consolidating teaching points, and presenting work
covered in the lesson.

Framework for

teaching English:
Years 7, 8and 9

Approx 15 minutes shared reading and writing - whole
class

Shared reading is a class activity using a common text eg a 'big book',
poetry poster or text extract. At Key Stage 1, teachers should use shared
reading to read with the class, focusing on comprehension and on specific
features eg word-building and spelling patterns, punctuation, the layout and
purpose, the structure and organisation of sentences. Shared reading
provides a context for applying and teaching word level skills and for
teaching how to use other reading cues to check for meaning, and identify
and self-correct errors. Shared reading, with shared writing, also provide
the context for developing pupils' grammatical awareness, and their
understanding of sentence construction and punctuation.

At key stage 2 shared reading is used to extend reading skills in line with
the objectives in the text level column of the Framework. Teachers should
also use this work as a context for teaching and reinforcing grammar,
punctuation and vocabulary work.

At both Key Stages, because the teacher is supporting the reading, pupils
can work from texts that are beyond their independent reading levels. This
is particularly valuable for less able readers who gain access to texts of
greater richness and complexity than they would otherwise be able to read.
This builds confidence and teaches more advanced skills which feed into
other independent reading.

Shared writing provides many opportunities for pupils to learn, apply and
reinforce skills in the context of a larger group with careful guidance from
the teacher. Teachers should use texts to provide ideas and structures for
the writing and, in collaboration with the class, compose texts, teaching
how they are planned and how ideas are sequenced and clarified and
structured. Shared writing is also used to teach grammar and spelling skills,
to demonstrate features of layout and presentation and to focus on editing
and refining work. It should also be used as a starting point for subsequent
independent writing. Wherever possible, shared reading and writing should
be interlinked. For example, over a five-day period a teacher, may plan to
(a) introduce a text, (b) work on it through shared reading and then (c) use

7|
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" the text as a 'frame' for writing or as a stimulus to extend, alter or comment
onit.
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Approx 15 minutes word level work - whole class

There must be a systematic, regular and frequent teaching of phonological
awareness, phonics and spelling throughout Key Stage 1. Teachers should
follow the progression set out in the word level objectives carefully. It sets
out both an order of teaching and the expectations for what pupils should
achieve by the end of each term. Appendix List 3 summarises these
objectives and can be used as a list of criteria for assessing progress, The
work must be given a specific teaching focus in the Literacy Hour. Although
it is essential that these decoding skills are practised and applied in shared
reading, they also need to be taught through carefully structured activities,
which help pupils to hear and discriminate regularities in speech and to see
how these are related to letters and letter combinations in spelling and
reading. The majority of pupils can learn these basic phonic skills rapidly
and easily. Word recognition, graphic knowledge, and vocabulary work
should also have a teaching focus during this period of 15 minutes.

At Key Stage 2, this time should be used to cover spelling and vocabulary
work and the teaching of grammar and punctuation from the sentence level
objectives. For Key Stage 1 pupils, these sentence-level objectives should
be covered in the context of shared reading and writing and this remains an
important context for teaching skills at Key Stage 2. Nevertheless, teachers
will need to plan a balance of word and sentence level work for this second
part of the Hour, across each half-term, to ensure that all these objectives
are covered.

go to top

Approx. 20 minutes guided group and independent
work

This section of the Literacy Hour has two complementary purposes:

e to enable the teacher to teach at least one group per day,
differentiated by ability, for a sustained period through ‘guided’
reading or writing;

e to enable other pupils to work independently - individually, in pairs
or in groups - without recourse to the teacher.

Guided reading is the counterpart to shared reading. The essential
difference is that, in guided reading and writing, the teacher focuses on
independent reading and writing, rather than modelling the processes for
pupils. Guided reading should be a fundamental part of each school's
literacy programme. In effect, it takes the place of an individualised reading
programme and, as a carefully structured group activity, it significantly
increases time for sustained teaching. In ability groups of four to six, pupils
should have individual copies of the same text. The texts need to be
carefully selected to match the reading level of the group. In the early
stages pupils should meet texts of graded difficulty as they progress these
texts will often be selected from reading schemes or programmes and can
usually be built up from existing book stocks with some careful
supplementation.

At Key Stage 1, teachers should introduce the text to the group, to
familiarise them with the overall context of the story and point out any key
words they need to know. Pupils then read it independently, while the
teacher assesses and supports each pupil in the group. The same
principles apply at Key Stage 2. However, as pupils progress, the teaching
should focus increasingly on guided silent reading with questions to direct
or check up on the reading, points to note, problems to solve etc., to meet
the text level objectives in the Framework.

Q
E MC Guided writing - as with guided reading, these writing sessions should be
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to teach pupils to write independently. The work will normally be linked to
reading, and will often flow from work in the whole-class shared writing
session. These sessions should also be used to meet specific objectives
and focus on specific aspects of the writing process, rather than on the
completion of a single piece of work. Often, these teaching inputs can be
followed through during independent work in subsequent sessions. For
example, pupils might focus on:

e planning a piece of writing to be continued independently later;
e composing a letter;

e expanding or contracting a text to elaborate, summarise, etc;
e constructing complex sentences;

e connecting points together in an argument;

e editing work into paragraphs, headings, etc for clarity and
presentation.

Independent work - this happens at the same time as the guided group
work. The class needs to be carefully managed and the pupils well trained
so that they are clear about what they should be doing and do not interrupt
the teacher. There are many forms of organisation ranging from a carousel
of ability groups, with a rotation of activities for each group, to completely
individual work eg a whole-class writing activity derived from an earlier
shared writing session. Independent tasks should cover a wide range of
objectives including:

e independent reading and writing;

e phonic and spelling investigations and practice;
e comprehension work;

e note-making;

e reviewing and evaluating;

e proofreading and editing;

e vocabulary extension and dictionary work;

e handwriting practice;

e practice and investigations in grammar, punctuation and sentence
construction;

e preparing presentations for the class.

Pupils should be trained not to interrupt the teacher and there should be
sufficient resources and alternative strategies for them to fall back on if they
get stuck. They should also understand the importance of independence for
literacy, and how to use their own resources to solve problems and bring
tasks to successful conclusions.

go to top

Final 10 minutes - plenary session with the whole class

The final plenary is at least as important as the other parts of the lesson. It
is not a time for clearing up and should be clearly signalled as a separate
]: l{[lc session when the whole-class is brought together. It should be used to:
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enable the teacher to spread ideas, re-emphasise teaching points,
clarify misconceptions and develop new teaching points;

enable pupils to reflect upon and explain what they have learned
and to clarify their thinking;

enable pupils to revise and practise new skills acquired in an
earlier part of the lesson;

develop an atmosphere of constructive criticism and provide
feedback and encouragement to pupils;

provide opportunities for the teacher to monitor and assess the
work of some of the pupils;

provide opportunities for pupils to present and discuss key issues
in their work.
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About the Literacy Hour

Rationale

The Literacy Hour is designed to provide a practical structure of time and
class management which reflects the structure of teaching objectives in the
NLS Framework. While the Framework provides details of what should be
taught, the Literacy Hour is the means of teaching it. The Literacy Hour
should be implemented throughout the school to provide a daily period of
dedicated literacy teaching time for all pupils.

Why an hour? In the guidance on time allocations underlying the National
Curriculum, the teaching of English is allocated about 5 hours per week. It
suggests 180 hours at KS1 and 167 hours at KS2 in a 36-week year, plus
additional time for teaching English through other subjects. Inspection
evidence shows that, while time is used in different ways from school to
school and even class to class within schools, almost all schools provide at
least this amount of time for literacy teaching. This reflects the priority that
primary teachers give to literacy. However, the Literacy Hour is also
designed to bring about a number of important changes.

go to top

A clearer focus on literacy instruction

the Literacy Hour is intended to promote 'literacy instruction' but this is not
a recipe for returning to some crude or simple form of ‘transmission’
teaching. The most successful teaching is:

e discursive - characterised by high quality oral work;

e interactive - pupils' contributions are encouraged, expected, and
extended;

e well-paced - there is a sense of urgency, driven by the need to make
progress and succeed;

e confident - teachers have a clear understanding of the objectives;
e ambitious - there is optimism about and high expectations of success.

The objectives in the Framework should give literacy teaching focus and
direction, which should aim for high levels of motivation and active
engagement for pupils. To achieve this, teachers will need to use a wide
range of teaching strategies including:

o direction eg to ensure pupils know what they should be doing, to
draw attention to points, to develop key strategies in reading and
writing;

o demonstration eg to teach letter formation and join letters, how to

Y I |
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read punctuation using a shared text, how to use a dictionary;

e modelling eg discussing the features of written texts through
shared reading of books, extracts;

e scaffolding eg providing writing frames for shared composition of
non-fiction texts;

e explanation to clarify and discuss eg reasons in relation to the
events in a story, the need for grammatical agreement when
proofreading, the way that different kinds of writing are used to
serve different purposes;

e questioning: to probe pupils' understanding, to cause them to
reflect on and refine their work, and to extend their ideas;

e initiating and guiding exploration eg to develop phonological
awareness in the early stages, to explore relationships between
grammar, meaning and spelling with older pupils;

e investigating ideas eg fo understand, expand on or generalise
about themes and structures in fiction and non-fiction;

e discussing and arguing eg to put points of view, argue a case,
justify a preference;

e listening to and responding eg fo stimulate and extend pupils’
contributions, to discuss/evaluate their presentations.

go to top

Improved classroom organisation and
management

The Literacy Hour offers a structure of classroom management,
designed to maximise the time teachers spend directly teaching
their class. It is intended to shift the balance of teaching from
individualised work, especially in the teaching of reading, towards
more whole-class and group teaching. Where pupils are taught
individually, the average time they spend being taught is around 5
or 6 minutes a week. This is frequently a cause of frustration for
pupils and teachers. Often, because of interruptions and lack of
continuity, the quality of this teaching is limited and, at Key Stage
2, the range of individual needs with which the teacher has to deal
can become unmanageably wide. Less able pupils often receive
fragmentary attention while the more able are left to ‘cruise’.

The greater emphasis on whole-class work means thatin a
Literacy Hour, pupils will spend about three-quarters of their time
being taught as members of a whole-class or a smaller ability
group. About a quarter of their time will be spent on independent
reading or writing work. Careful management of demands and
responses in whole-class and group sessions offer high levels of
involvement for all pupils, particularly the least able, many of whom
quickly gain confidence. Primary teachers are often already skilled
at teaching in these ways, for example in story reading, class
discussion times and P.E.

go to top

Effective management of literacy at school level

The Literacy Hour is designed to provide continuity of planning and
teaching throughout the school. This has important consequences
for pupils, teachers and headteachers:
O
ERIC o for pupils, the Literacy Hour provides common practices
1 2
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and class routines that are clear and predictable and can
be carried forward when they move to a new class.
Experience with the National Literacy Project has shown
this to be a significant advantage that contributes greatly to
building confidence and high expectations;

o for teachers, the common structure means that planning
can be shared and that there is a common basis for in-
service training. It also means that teachers from different
schools can collaborate in planning and training more
effectively because they come with common assumptions
and a shared language about how literacy should be
taught;

O for headteachers, senior staff and governors, the teaching
objectives establish clear expectations to enable the
school to set literacy targets appropriate to different year
groups. Alongside this, the time-tabled Literacy Hour
determines when and how these expectations will be met
in each class. These common structures should enable
schools to monitor systematically the quality of teaching
and its impact on pupils' achievements.

The Literacy Hour is structured to ensure that all the key aspects in
the Framework are covered. Although the times are approximate
and there is some scope to vary them to meet pupils’ needs, the
generic parts of the Literacy Hour should be treated as essential
elements and covered on a daily basis. If there are compelling
reasons for changing these times, schools should ensure that an
equivalent balance of time and teaching elements are planned
across the week. This balance should provide a substantial
proportion of whole-class and group teaching (approximately three-
quarters of the time), and independent working (approximately a
quarter of the time).

Teachers should try to keep to an hour each day and avoid
stretching out the time. This helps to keep a sense of urgency and
pace in the work and helps to maintain a direct and lively
atmosphere in the class.

go to top

Links with the rest of the curriculum

Where appropriate, literacy teaching should be linked to work in
other areas of the curriculum. For example, during the Literacy
Hour, pupils might be searching and retrieving from information
texts used in science, writing instructions linked to a technology
topic, studying myths, autobiographies or stories linked to a study
unit in history. Nevertheless, the focus of teaching must be on the
literacy objectives from the Framework and pupils must be
working on texts. In other words while links with the rest of the
curriculum are fundamental to effective literacy teaching, other
subjects should be treated as vehicles for literacy work and not
displace it from its primary focus in the Literacy Hour. It would not
be appropriate, therefore, for pupils to be spending time drawing or
making models linked to reading during the Literacy Hour but it
could certainly be appropriate for literacy work to provide a context
for related activities in other curricular areas outside the designated
time.

The Literacy Hour is intended to be a time for the explicit teaching
of reading and writing. Teachers will need to provide opportunities
for practising and applying new skills in independent work at other
times. Most of this practice should be productively linked to other

curricular areas. However, additional time may also be needed for:

O continuing the practice of reading to the class;

Q
E [C o pupils' own independent reading for interest and pleasure;
.
i3
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Planning from the Framework

The organisation of the Literacy Hour is designed to reflect the structure of
the objectives. Schools will probably already have school systems for
medium- and short-term planning. Implementing the NLS Framework will
require a similar structure. You should have three connected levels of
planning as follows:

The Framework (given)
Medium-term planning - termly or half-termly
Short-term planning - weekly

- What should | teach?
- When should | teach it?
- How should | teach it?

The Framework provides the content. Medium-term planning should be
used to distribute this content to achieve balance and coverage of the
objectives over a term or half-term. The more detailed weekly planning
should focus on the teaching process i.e. on devising the tasks, activities
and strategies needed to teach the work during the five literacy hours. The
school's literacy planning procedures should meet the following criteria.
There should be:

e common formats for planning a balanced programme of objectives
for each half-term;

o common formats for planning each week's work, derived from the
half-term plans. These plans should identify the week's objectives,
the texts to be used, the class organisation and the tasks and
activities through which the objectives will be taught;

e agreed procedures and deadlines for teachers to work to;

e monitoring arrangements to evaluate the quality of the planning
and its impact in the classroom;

e support arrangements for sharing and assisting with planning.

Examples of blank medium-term and short-term planning grids are
available to download. These have been derived from experience of
planning in the National Literacy Project.
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Framework for teaching: YR to Y6

practical tool, offering teachers a reference point for day-to-day teaching.
It sets out the teaching objectives to enable primary pupils to become fully
literate. it also offers guidance to headteachers and governors as they
plan and manage improvement of literacy in their schools.

; g The National Literacy Strategy Framework for teaching, YR to Y6 is a

e To view the NLS termly objectives, select a year and term from
the above menu.

e You can also view the full text of the NLS Framework for teaching,
YR to Y6.

The National Literacy Strategy produces a range of resources to support
teachers in the classroom. A selection of popular resources such as
planning sheets, photocopiable masters and activity resources sheets are
available within this area of the site to download.

Framework for teaching English, Years 7,8 and 9

The Framework for teaching English, Year 7, 8 and 9 is available to
download on the Key Stage 3 area of the Standards Site.
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® NLS Framework O Resources

" Year —;i Year R J i %"ggg‘é W 2 i& Yigut & f } Yt 4
S ey | P : g e Pt 4
e | [Fecepion]| (11 28] | [T120]) (205 GENE) 1)
Sy @] Range Related ltems
Phasi Fiction and poetry: a wide variety of traditional, nursery and modern
s.él;i“:g rhymes, chants, action verses, poetry and stories with predictable Downloads
“ ans| Structures and patterned language. Termiv Plannin
vocabulary| Non-Fiction: simple non-fiction texts, including recounts. §ﬁé§ty—_g
D Phonics, spelling and vocabulary @ Termly Planning
Grampwar Sheet
angk
punetization] PUPILS SHOULD BE TAUGHT: Weekly Planning
Sheet
i i i .
D Phonological awareness, phonics and spelling @ Weekly Plannin
Sheet
Comprehension 1. tounderstand and be able to rhyme through: -
and = g YearR
cemposiion

e recognising, exploring and working with rhyming patterns, e.g.
-learning nursery rhymes;

e extending these patterns by analogy, generating new and
invented words in speech and spelling;

[Activity and Worksheets
|;s\«] YR W1 Rhyme

2. knowledge of grapheme/phoneme correspondences through:

hearing and identifying initial sounds in words;

reading letter(s) that represent(s) the sound(s): a-z, ch, sh, th;
writing each letter in response to each sound: a-z, ch, sh, th;
identifying and writing initial and dominant phonemes in spoken
words;

° identifying and writing initial and final phonemes in consonant-

IActivity and Worksheets

YR W2 Grapheme/phoneme @ YR W2 Grapheme/phoneme
correspondence 1 correspondence 2

YR W2 Grapheme/phoneme f@
correspondence 3

YR W2 Word cards 1 @ YR W2 Word cards 2

YR W2 Games to play

9 =8 8 &

YR W2 Word cards 3

3. alphabetic and phonic knowledge through:

e sounding and naming each letter of the alphabet in lower and
upper case;

e writing letters in response to letter names;

understanding alphabetical order through alphabet books,

rhymes, and songs; BEST COPY AVA
51 ILABLE
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lActivity and Worksheets

e
YR W3 Phonological awareness

4. tolink sound and spelling patterns by:

e using knowledge of rhyme to identify families of rhyming CVC
words, e.g. hop, top, mop; fat, mat, pat, etc.;

e discriminating ‘onsets’ from 'rimes’ in speech and spelling, e.g.
tip', 'sip’, ‘skip’, flip’, 'chip’;

e identifying alliteration in known and new and invented words;

[Activity and Worksheets

@ YR W4 Rhyme

Word recognition, graphic knowledge and spelling

5. toread on sight a range of familiar words, e.g. children's names,
captions, labels, and words from favourite books;

IActivity and Worksheets

1,1\,] YR W5 Word recognition 1

6. toread on sight the 45 high frequency words to be taught by the
end of YR located in the Resource Area;

IActivity and Worksheets

@ 'YR W6 Word recognition 2

7. toread on sight the words from texts of appropriate difficulty;
8. toread and write own name and explore other words related to
the spelling of own name;

Activity and Worksheets

'@ YR W8 Word recognition 3

9. torecognise the critical features of words, e.g. shape, length, and
common spelling patterns;

Vocabulary extension

10. new words from their reading and shared experiences;

IActivity and Worksheets

@ YR W10 Vocabulary extension

11. to make collections of personal interest or significant words and
words linked to particular topics;

Handwriting

12. touse a comfortable and efficient pencil grip;
13. to produce a controlled line which supports letter formation;
14. to write letters using the correct sequence of movements.

O

ERIC

Aruitoxt provided by Eic:
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NLS Activity Resource Sheet [~ | R |

Term

~ Objectivesu‘ Strand [W1, 4

To understand and be able to rhyme through: recognising/exploring/working with rhyming patterns;
extending patterns by analogy, generating new/invented words; to link sound/spelling patterns by:
using knowledge of rhyme to identify families of rhyming CVC words, e.g. hop, top, fat, mat,
discriminating onsets from rimes in speech/spelling, e.g. tip, sip, skip; identifying alliteration.

—( Activities )

Class

e Learn by heart a range of traditional and modern nursery rhymes and rhymes in popular
books, e.g. Each Peach Pear Plum or Mr. Magnolia. Chant and act them.

e Make up rhyming couplets on the basis of a known rhyme, e.g. Little Boy Blue.
Children fill in the rhyming word: Little boy red, he went to ... Then make up class rhyme
using patterned text, e.g. Imagine a bee/As big as a tree, ... a lark/As green as a park. <;

e Use different names in a rhyme, e.g. Diddle Diddle Dumpling my Son Jim/ Went

outside to have a ... For names which do not lend themselves easily to rhyme, use Mary
had a little lamb or Humpty Dumpty, e.g. Ahmed had a little dog/ Made it sit upon a log. /
e Bring in a soft toy or puppet, e.g. frog, cat, bear, NOT a duck! Name the animal, e.g.
Clare the bear. It only likes/says words which rhyme with it, such as care, fair, pear, share.
Children take turns to talk to the toy or make the puppet talk. It does not matter if the
children give non-words, the important thing is that they are rhyming.

e Say a word, e.g. cake. Throw a ball of string to a child holding on to one end. 7P
The child says a rhyming word, and then, holding on to the string, throws the ball to

another child who says a rhyming word, and so on. After about 5/6 words, the

teacher winds back the string and as each child is reached, he/she says his/her

words again. In both these activities, model the use of a range of onsets,

e.g. sing, sting, string, wing, swing, and rimes, e.g. fear, dear, spear, queer, gear.

Group
car e For children who are unfamiliar with rhymes use a listening
7 EN centre and matching rhyming cards.
(O l e Ask the children to draw or collect things which rhyme with
their own name, e.g. characters/objects from a book/in the room.
e Make a rhyming table (objects and pictures) with two or three
star different sets, e.g. star, car, jar /snail, nail, tail, sail / blue, glue,

shoe, zoo.
Plenary

< 3

e Children can tell the rest of the class all the rhyming words
they have found, can think of, or have made up in the session.
e Assessment: Each child has/half the children in class have a
. picture. The teacher says a word, and those with pictures that
J jar rhyme, hold them up and are asked to tell everyone what it is.

—@elevant published materials/resource9

This Little Puffin, Elizabeth Matterson (Puffin). Each Peach Pear Plum (Big Book), A. and J.
Ahlberg (Picture Puffin). Slinky Malinky, Find Me a Tiger, Basketwork, Dragon In a Wagon, all by
Lynley Dodd (Picture Puffin). Farmer Duck (Big Book), Martin Waddell (Walker Books). This Is the
Bear and the Scary Night, Sarah Hayes (Walker Books). Oxford Reading Tree Rhyme and
Analogy Big Books (OUP). The Spelling Book, L. Huxford (Stanley Thornes). Rhymeworld Book
of Rhythm and Rhyme (Heinemann). Sound Beginnings, Gross and Garnett (LDA). First Keys to
Literacy (Widgit Software).

E MC © Crown copyright 1998 10
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NLS Activity Resource Sheet [~ [ R

Term

—~ Objectivesu‘ Strand | W2

Knowledge of grapheme/phoneme correspondences through: hearing and identifying initial sounds in
words; reading letter(s) that represent(s) the sound(s) a-z, ch, sh, th; writing each letter in response

to each sound a-z, ch, sh, th; identifying and writing initial and dominant phonemes in spoken words;
identifying and writing initial and final phonemes in CVC words, e.g. fit, mat, pan.

: . ege : N.B.
Activities Many rhymes have alliterative phrases

Class (e.g. Little Boy Blue, Lucy Lockef) which

. . ) . . some children will have noticed already.
e Sing or chant rhymes in which alliteration, e.g. sss Many children need explicit help with this

is emphasised, e.g. Simple Simon, Sing a Song of and phonemes such as sss and mmm are
Sixpence. a useful first stage because they can be

e Use a toy snake or a picture and ask the children easily sustained.

the sound it makes, sss. Suggest that snakes slither The following suggestions are for the

and slide; children can make the twisting, slithering phoneme sss. Similar activities can be

carried out with another 4 or 5 phonemes
(e.g. mmm, fff, lll, ccc, ppp). It is not
necessary to labour the point for every
phoneme.

movements in the air. Make up a slogan, such as
Snakes slither and slide in the sand. Children can
chant the slogan and clap each word, emphasising
the sss.

e Focus on names that begin with sss. Children can
make up actions based on children’s names,

e.g. Strong Simon sneezes.

e Play the Tray Game and Teaching the Puppet, see
the Photocopiable Resource Sheet.

e Play a variation on Simon Says. See the
Photocopiable Resource Sheet.

e Play My grandmother went shopping and bought ...
Children use only objects beginning with sss.

i Group
. e Children could collect all the words they can read starting with a
sailor A /  particular letter and display them.

e When children have been introduced to two or three different

phonemes they will generalise their skill to words beginning with other

phonemes. Use games for sorting pictures into groups.

e Use pictures starting with the same letter for matching pairs, putting

into group games, Snap, Matching Pairs, Donkey, Bingo, | Spy.

Plenary

e Assessment: Each child has/half the children in class have a picture.

The teacher says a word, and each child with a picture that starts with
sand-castle the same phoneme holds it up and is asked to tell everyone what it is.

—@elevant published materials/resource9

Oxford Reading Tree Rhyme and Analogy Big Books, e.g. Scat Cat (OUP). The Spelling
Book, L. Huxford (Stanley Thornes). Alliteration and Alphabet Book (Heinemann Rhyme World).
Helping Children with Reading and Spelling, Reason and Boote (Routledge). The Phonics
Handbook, Sue Lioyd (Jolly Learning). Sound Beginnings, Gross and Garnett (LDA).

First Keys to Literacy (Widgit Software).

) gl 199
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Term

NLS Activity Resource Sheet [ [ R

~ Objectivesj‘ Strand | W2

Knowledge of grapheme/phoneme correspondences through: hearing and identifying initial sounds
in words; reading letter(s) that represent(s) the sound(s) a-z, ch, sh, th; writing each letter in
response to each sound a-z, ch, sh, th; identifying and writing initial and dominant phonemes in
spoken words; identifying and writing initial and final phonemes in CVC words, e.g. fit, mat, pan.

< Y ) N.B.
Activities Children who can hear the initial phoneme

of words should be able to learn the
Class corresponding letters more quickly than

e Use a Shared Reading text which emphasises a one per week. Picture mnemonics, e.g.
phoneme, e.g. mmm. Ask which words start with those used in Letteriand, can be used to
mmm. Find the words and look at the initial letter. help children remember the letters, but
Children should be able to point out the initial letters this is more successful if children can

of all the words beginning with mmm. An alternative hear or isolate the initial phoneme first.
would be to underline with pen on a laminated So.me letters are Iearneq particularly
poster or photocopied page. gg#'cklly; (s, m 0. 2, ai P, J). Some are more
e As part of a Shared Writing activity, ask children ‘_ IC w. 1. 9. ' u. .
to tell you which phoneme is at the beginning of a - E—
particular word and which letter is required.

e Sing Ants in the apple, a, a, a to the tune of
Skip to my loo. Make up a verse for each letter.

Group
e Use a pack of pictures and a pack of letters for

various activities, e.g. sort the pictures according to
initial sound: Snap, Matching Pairs, Donkey, Bingo,

Dominoes. e Practise skills by using worksheets for matching letters
and pictures, e.g. Blueprints Spelling.
. . N ) e Make concertina books, e.g. using the child's name or
\ / \\ s \\ / each fold for a letter of the alphabet, suitably illustrated.
4 7 \, A e Each child could make a pack of cards, drawing a
picture on one side and writing a corresponding initial letter
on the reverse.
S an d ra e Inindependent writing, encourage children to use the
initial sounds of words they do not know how to spell,
sun | ant {nut [dog | rat | ant possibly followed by a short line to indicate that the rest of
™, the word is missing.
x\‘« ’/} S /1\ / e Read around the room, finding words starting with a
y) R “s particular letter.
Plenary
e Report back all the words which children found and
display them on a Word Wall.

—@elevant published materials/resource9

A Book Of Your Own, Paul Johnson (Hodder and Stoughton). The Phonics Handbook, Sue Lloyd
(Jolly Learning). Rhymeworld Book of Alliteration and Alphabet (Heinemann). The Spelling
Book, L. Huxford (Blueprints - Stanley Thornes). Developing Literacy Skills - Spelling (Harlequin).
Letterland (Collins Educational). First Keys to Literacy (Widgit Software).

EMC © Crown copyright 1998 12
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NLS Activity Resource Sheet (Y [ ®

Term

B ObjectivesJ‘ Strand | W2

Knowledge of grapheme/phoneme correspondences through: hearing and identifying initial sounds in
words; reading letter(s) that represent(s) the sound(s) a-z, ch, sh, th; writing each letter in response

to each sound a-z, ch, sh, th; identifying and writing initial and dominant phonemes in spoken words;
identifying and writing initial and final phonemes in CVC words, e.qg. fit, mat, pan.

~( Activities )

Class

e Use rhymes in which the rime ends in a distinctive consonant such as sss,
shshsh, fff, mmm. Emphasise the final consonant, e.g. Jeremiah, blow the fire, |
had a little husband / No bigger than my thumb , Little boy Ben who lives in the
glen, all taken from Quentin Blake’s Nursery Rhyme Book. See the
Photocopiable Resource Sheet.

Final phonemes in rhyming sets

Final phonemes in non-rhyming sets
Class
e Play the Tray Game (final phoneme). See the Photocopiable Resource Sheet.
More games using objects, such as Home Game and Guess Which One can be
found in Rhymeworld.
e Play Teach the Puppet, modified for final phonemes, e.g. bus, bug.

Group :

e Play Tray Games, the Home Game, Guess Which One (see above).
e Play sorting and matching games using commercial picture cards.

e Collect things to put on the ‘final sss tray’.

-@elevant published materials/resource_s}

Quentin Blake’s Nursery Rhyme Book (Puffin). Rhymeworld (Heinemann).

‘ i 13
E MC © Crown copyright 1998
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NLS Activity Resource Sheet [ Yer [ R )

Term

B ObjectivesJ‘ Strand | W3

Phonological awareness, phonics and spelling: alphabetic and phonic knowledge through: sounding
and naming each letter of the alphabet in lower and upper case; writing letters in response to letter
names; understanding alphabetical order through alphabet books, rhymes and songs.

—(_ Activities )

Class

e As a Shared Reading activity, use well-known alphabet
books.

e Sing the alphabet to the tune of Twinkle Twinkle
Little Star, or another commonly-used tune.

e Discuss the names of the letters and the sounds they
make. Discuss those names in which you can easily hear
the sound and those which are more difficult.

e Give out alphabet cards and ask children to get into
alphabetical order. See resources below for range of
commercially available activities.

e Give out examples of upper and lower case letters to @
children. Challenge the children to find a child whose name

begins with the corresponding letter of the alphabet. o

Group

e Devise a dot-to-dot puzzle, but use letters of the alphabet
instead of numbers.

P e Group upper case letters according to similarities.

e Display very large upper-case letters, cover them up and
gradually reveal them. Ask children to guess which letter it is.
e Place upper and lower-case letters together. Group them
according to which pairs are the same shape but smaller,
e.g. P and p, and which are different, e.g. A and a.

e See resources below for range of commercially available
activities, e.g. jigsaws.

e Use dice with upper-case letters printed on and an attractive
baseboard in the shape of a house, bus, etc., which has the
same letters in lower case. When the dice are thrown, the
player puts a counter on the baseboard corresponding to the
letter on the dice.

e Computer software, e.g. on alphabets and handwriting skills,
is useful for reinforcement and for motivation - see below.

—@elevant published materials/resources\f

Wooden alphabets, jigsaws, magnetic letters, sponge and plastic letters, sand on card (Philip and
Tacey), cubes (Phon Cubes); plastic wall pockets for alphabet books (Alphabats); ball-bearing trays,
Write and Roll (LDA); Clixi Interlocking Alphabet game. Software: Talking Animated Alphabet
(Sherston). Claude and Maude (SEMERC). Alphabet Blocks (Sierra). First Words With Smudge
(Storm). First Steps - Words (REM Soft). My World Alphabets (SEMERC). Writing With Symbols
and First Keys to Literacy (Widgit Software). Oxford Reading Tree, alphabet friezes and alphabet
mats (OUP). '

EMC © Crown copyright 1998 14
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NLS Activity Resource Sheet (Y [ ®R )

Term

~ Objectivesj‘ Strand [|W5,6

Word recognition, graphic knowledge and spelling: to read on sight a range of familiar words,

e.g. children’s names, captions, labels and words from favourite books; to read on sight the 45 high
frequency words from Appendix List 1, to be taught by end of YR; to read on sight the words from
texts of appropriate difficulty.

N.B.
_ For full information
- Activities } about teaching
high-frequency
Class words, see the NLS

Introduction on
Word Level work
and NLS Training
materials.

e Focus on certain words during Shared Reading. Ask children to point to
them or underline them if the text is laminated. The child and/or teacher can
use a coloured masking card to locate a word in the text. Books with
patterned text are particularly useful, e.g. We’re Going on a Bear Hunt,
and books which emphasise certain words, e.g. prepositions in Bears in the
Night, Dan the Flying Man.

e Point out print that is around the room, e.g. -day in each day of the week.
e Write and position words in meaningful places round the classroom as
shared writing practice, e.g. out on the inside of the door and vice versa;
notices in the home corner, e.g. Only three to play in here.

e Make use of print on interactive displays in class, e.g. What can you see
in here? Look in here. Look at this . Share the labels on pictures and graphs,
e.g. The food we like.

Group
e Make individual or group theme books in which high-frequency words
are repeated on each page, e.g. ! like ... lwent ... lam ... We are ...
e Give five children one word each of a sentence, on cards from the
high frequency list. Ask them to read their cards aloud, standing in order
to make the sentence, e.g. Here | am said Dad. Another child reads the
sentence, then he/she can rearrange the children to make another
sentence with the same words, e.g. Dad said here | am. Children
should read out their words to see if the sentence makes sense.
< o.““ e In pairs or threes put sentence cards into yes/no piles according to
whether the cards make sense, e.g. ! like cats, dog the up, etc.
e Investigate cards on which the high frequency words of a rhyme are
written, e.g. Here am |, little jumping Joan. Make a poster of the
rhyme leaving spaces for the words. The children put their word cards in
the right places.
e Each child or group make up a sentence about themselves which the
teacher writes on a card. Children can take this home to read. The next
day they cut up the sentence into individual words, and reassemble it.
They can put it together incorrectly and see if they can read it.

—@elevant published materialslresources\,

We’re Going on a Bear Hunt, M. Rosen (Walker). Bears in the Night, Stan Berenstain
(Collins). Dan the Flying Man, Story Chest (Kingscourt). My World software (SEMERC).
First Keys to Literacy (Widgit Software).

‘ ight 1998 15
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NLS Activity Resource Sheet [ X~ | ®

Term

— Objectivesu\ Strand | W8

Word recognition, graphic knowledge and spelling: to read and write own name and explore other
words related to the spelling of own name.

—(Activities )

Class

e Focus on children's names on their trays, coat pegs, in group lists.

e Make name cards. All names should be written in the same size of print,
so children can talk about how long cards show long names, etc. They
could trace over their names.

e On entering the classroom in the morning, each child could find his/her
name card and place it on a registration chart under the correct initial letter.
At the end of school, children return their names to the box.

e Choose two or three children with dissimilar looking names (length,
shape), e.g. Christopher, Atif, Polly. Clap the syllables in each name;
discuss the length of each name; ask the children to count the letters;
compare initial letters and discuss capitalisation (use letter names rather
than phonemes to avoid confusion with names such as Chantal, Celia,
Christopher); look for letters in the names which are common.

e Find other words in names, e.g. Andrew - An, And, drew;, Catherine -
Cat her, he, the, in, using magnetic [etters.

JIGSAW
Child
Group Joshua Joshua |  writes
e Play pairs games using two sets of name name in a
cards. If they are a pair they keep them:; if not Joshua different
turn them back over. colour.
e Group name cards with same initial letter Cutinto
or final letter. irregular
e Match name cards to photos of children. pieces.
e Use jigsaws and name flaps (see opposite).

e Ask children to cut out words in magazines

which start with the same letter as their name.

They could make a scrap-book.

e Make a child’'s name with plastic letters,

shuffle and ask the child to reorganise. if the NAME FLAP )
o - Fold card along top.

child's name is long, make the name and take ,; o, individual k /a t e ‘;3

away two letters at the beginning; the child letters. ;

then replaces them in the correct order. Draw picture and
Then take away three, and so on. initial letter inside.

< )

—@elevant published materials/resourcey

Reading Recovery, Marie Clay (Heinemann).

© Crown copyright 1998
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NLS Activity Resource Sheet (= | ® ]

—( Objectives J\

Vocabulary extension: new words from their reading and shared experiences; to make
collections of personal interest or significant words and words linked to particular topics.

N.B.

Some of this work needs to be linked to
a class visit, e.g. to a farm. Take

—( Activities )

Class

e Extract significant words from a text during
Shared Reading, words which the children think
look or sound interesting, e.g. onomatopoeic
words, stumble, trip, splosh. Children should
be encouraged to bring words from home to add
to the word bank.

e Investigate books related to the class topic,
e.g. The Honey Bee. If possible illustrate the
words and display on posters. Make
opportunities to refer to the poster during and
after the topic has finished.

e Before the farm visit, remind the children of
the class visit. Ask them, What do we know
about the farm? Brainstorm words and scribe
the answers.

e Suggest categories and also use the

e Write the words onto cards and use these to
sort into different categories. This could also be
a group activity.
e Compare what they suggested with any new
words found during the visit, e.g. Beware of the
Bull, or in texts.

children’s suggestions, e.g. animals/not animals.

photographs of the captions, words and
directions that the children notice as you
all walk around the farm.

Group

e Make individual collections of personal
words such as names of family members, pets,
friends, addresses, hobbies, etc. Make into a
book over time and illustrate.

e After a farm visit, each group could make
its own topic-related word bank folder,
illustrating each word on a card.

e Play matching games, e.g. Pairs, Bingo.

e Match a selection of word bank cards to the
topic word wall, using velcro pads to attach
and remove them.

e Use the topic words and key words to make
sentences, possibly using soft toys as a
stimulus, e.g. Percy Pig picks primroses.

—@elevant published materialslresourcesJ

< )

soft-toy farm animals.

The Honey Bee, Eating Plants, All Aboard (Ginn). Mig the Pig, Colin and Jacqui Hawkins
(DK Family Learning). The Farm Concert, Story Chest series (Kingscourt). A collection of

© Crown copyright 1998 17
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Games to play

The Tray Game - Beginnings

® You need a tray of four objects, each beginning with sss,
e.g. sweets, scissors, stone.
m Collect some other objects beginning with sss, and some beginning with other
phonemes, e.g. mug, fork, candle, pencil.
Ask the children to name each object on the tray.
Repeat each name, sustaining the first sound, e.g. sssaucer, sssock.
Ask the children to repeat after you.
Ask which sound they all start with. Help the children, as necessary, until they all say
sss. Establish that the tray of objects is called the sssss tray.
m Now the children can examine the reserve objects which may or may not begin
with sss.
® They should name each object and can be helped to exaggerate the first sound to
determine whether it belongs to the sssss tray or not.
m Note that it is not necessary at this stage to know what the non-sss words start with.

L e e e e e e e e . . s — — — — — — — — — —— — — — — — — vt ]

Simon Says Special

® Ask the children what they can hear at the beginning of Simon

and Says.

Tell them that Simon is going to tell them what to do and they must do it.

Say: Simon says put your hands on your heads.

Give them two more instructions.

Tell them that children with other names such as Susan, Steven, Martha, Sanjay,

Peter, Gareth are now going to give them instructions.

m If the name of the person giving the instruction begins with sss the children should do
it, but if not, they should not, e.g. if Peter says Stand up, ignore it because Peter does
not start with sss.

Teaching the Puppet

m You need a puppet and a bag of objects beginning with the same phoneme.

m A child is invited to take something from the bag and teach the puppet what it is
called. He/she tells the puppet what the object is.

® The puppet (you) attempts to repeat the word after him but gets the first sound wrong,
e.g. if the object is a sock, the puppet says lock.

m The child and the class repeat sock emphasising the initial sound until the puppet says
it correctly.

m The game can also be played with a bag full of objects beginning with objects starting
with different phonemes.

E MC © Crown copyright 1998 Photocopiable Resource Sheet RW2 18
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Fiction and poetry: a wide variety of traditional, nursery and modern
rhymes, chants, action verses, poetry and stories with predictable
structures and patterned language.

Non-Fiction: simple non-fiction texts, including recounts.

D Comprehension and composition

Gramumas
Al

I

comnosition

| PUPILS SHOULD BE TAUGHT:

Reading
Understanding of print

through shared reading:

to recognise printed and handwritten words in a variety of settings,
e.g. stories, notes, registers, labels, signs, notices, letters, forms,
lists, directions, advertisements, newspapers;

that words can be written down to be read again for a wide range
of purposes;

to understand and use correctly terms about books and print;
book, cover, beginning, end, page, line, word, letter, title;

to track the text in the right order, page by page, left to right, top to
bottom; pointing while reading/telling a story, and making one-to-
one correspondences between written and spoken words;

IActivity and Worksheets

8 i 8 -8

b
i

{

"?-

YR T1 Track the text

YR T1 Words

YR T1 Writing and drawing

YR T1 Books 1
YR T1 Books 2

YR T1 Printed and handwritten words

Reading Comprehension

2.
3.
4,
5.
Q
ERIC
6.

to use a variety of cues when reading: knowledge of the story and
its context, and awareness of how it should make sense
grammatically;

to re-read a text to provide context cues to help read unfamiliar
words;

to notice the difference between spoken and written forms through
re-telling known stories; to compare 'told' versions with what the
book 'says';

to understand how story book language works and to use some
formal elements when re-telling stories, e.g. ‘Once there was ...",
'She lived in a little ...", ‘he replied ...".

to re-read frequently a variety of familiar texts, e.g. big books,

Q7

Related Items

High Frequency words for
word recognition YR to Y2

Summary of the specific
phonics and spelling work
to be covered in Years R to
2

Technical Vocabulary List

Phonics - Progression in
Phonics for whole class
teaching CD ROM

Guidance on the
organisation of the National

Literacy Strategy in
Reception classes

Developing Early Writing

Downloads

Termly Planning
Sheet

'fﬂ Termly Planning
Sheet

Weekly Planning
Sheet

@ Weekly Planning
Sheet
YearR
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Aruitoxt provided by Eic:

story books, taped stories with texts, poems, information books,
wall stories, captions, own and other children’s writing;

7. to use knowledge of familiar texts to re-enact or re-tell to others,
recounting the main points in correct sequence;

IActivity and Worksheets
[%| YRT7 Re-enact, re-tell and recount

8. tolocate and read significant parts of the text, e.g. picture
captions, names of key characters, rhymes and chants, e.g. “I'm a
troll...", "You can't catch me I'm the Gingerbread Man...", speech-
bubbles, italicised, enlarged words;

9. to be aware of story structures, e.g. actions/reactions,
consequences, and the ways that stories are built up and
concluded;

IActivity and Worksheets

/] YR T9 Story structures

10. tore-read and recite stories and rhymes with predictable and
repeated patterns and experiment with similar rhyming patterns;

Writing
Understanding of print

11. through shared writing: _

e to understand that writing can be used for a range of purposes,
e.g. to send messages, record, inform, tell stories;

e to understand that writing remains constant, i.e. will always 'say"
the same thing;

e to distinguish between writing and drawing in books and in own
work;

e to understand how writing is formed directionally, a word at a time;

to understand how letters are formed and used to spell words;

e to apply knowledge of letter/sound correspondences in helping the
teacher to scribe, and re-reading what the class has written;

IActivity and Worksheets

IAJ YR T11 Distinguish between writing and drawing

| A YR T11 Label the face

Composition
12. through guided and independent writing:

e to experiment with writing in a variety of play, exploratory and role-
play situations;

to write their own names;

to write labels or captions for pictures and drawings;

to write sentences to match pictures or sequences of pictures;

to experiment with writing and recognise how their own version
matches and differs from conventional version, e.g. through
teacher response and transcription;

Activity and Worksheets

@ YR T12 Role play

13. to think about and discuss what they intend to write, ahead of
writing it;

14. to use experience of stories, poems and simple recounts as a
basis for independent writing, e.g. re-tegn?g substitution,
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extension, and through shared composition with adults;

IActivity and Worksheets

1/+] YR T14 Use stories and poems for own writing

15. to use writing to communicate in a variety of ways, incorporating it
into play and everyday classroom life, e.g. recounting their own
experiences, lists, signs, directions, menus, labels, greeting cards,
letters.

lActivity and Worksheets

YR T15 Writing
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NLS Activity Resource Sheet (&= [ =

Term

_< ObjectivesJ\ Strand T1

To track the text in the right order, page by page, left to right, top to bottom; pointing while
reading/telling a story, and making one-to-one correspondences between written and spoken
words.

—( Activities )

Class

e Model the activity with the use of a pointer using an
enlarged text. :

e Take sentences from the text and form human Jack and Jill
sentences or use a large ‘breakthrough stand'. Children
should use the pointer to read back.

e Read around the room using a pointer.

Group

¢ Use story folders to make sentences and read them
back to the group.

e During Guided Reading, focus on pointing to words

with known text, e.g. Jack and Jill.
e Use carefully selected talking stories on a computer to
where the word read is highlighted.

e Cut up sentences. Each child dictates a sentence, the
teacher scribes, cuts it into pieces and the child puts it
back in the correct order. fetch a Pal[ of
e Make maximum use of the familiar book basket as a
resource, as it will contain known, familiar texts, e.g.
nursery rhymes, class book songs, child's own book,
familiar books read previously and re-told from memory.
e Follow taped stories, with the instruction: Point to the
words as you listen.

e Use video stories with text shown, e.g. words and
pictures are reinforced.

ther.

Plenary

e Individuals could demonstrate how to read around the room, e.g. choose
their favourite wall.

e The group reconstructing their sentences could demonstrate how quickly
they can do this. Have the class time the group by counting.

e Teachers can assess individuals or groups by saying: Show me again
where to start reading. Which way do | go? How do | make the words match?

ros )

—@elevant published materials/resourcesJ

Talking Stories software (Sherston). Oxford Reading Tree Talking Stories (OUP).

© Crown copyright 1998 4 O



NLS Activity Resource Sheet [ | R

Term

Strand T1

~ Objectivesj‘

To recognise printed and hand-written words in a variety of settings, e.g. stories, notes, registers,
labels, signs, notices, letters, forms, lists, directions, advertisements, newspapers.

—( Activities )

‘Class

e Take the class on a Language Walk.

¢ Point out print in the environment. Talk about the
signs, symbols and labels you can see.

e Use a range of early strategies, i.e. initial letters,
shapes of words, reading pictures, prediction, context,
to encourage recognition.

Lets go for a
walk!
Where shall we
go?

to the park,
around the school, _ Group
to the supermarket,

|

O

DANGER

e Make cards for the children to play matching games
with signs, symbols and labels, relating to the types of

to the headteacher’s labels they have seen on their walk.
room, e Ask the children to make signs and labels for the
down the road. classroom in a similar style to those they saw on their
walk, e.g. entry signs, warnings, instructions for use.

—CRelevant published materials/resourc

< )

e

© Crown copyright 1998 4 1




NLS Activity Resource Sheet [Yer | r

Term

_< ObjectivesJ\ Strand T1

To recognise printed and handwritten words in a variety of settings, e.g. stories, notes, registers,
labels, signs, notices, letters, forms, lists, directions, adverts, newspapers.

~_Activities ) N.B. .
It is important to draw children’s

Class attention to many types of

e Explain that you are setting up a new role-play area, environmental print, emphasising
e.g. a cafe, and provide every opportunity to involve the purpose and audience.

the children in its planning and development. Talk This can be provided through
about what you might find in a cafe. structured role-play.
e [f possible, plan a visit to a cafe. Draw attention to
examples of print. .

e In a Shared Writing session decide collaboratively
on appropriate signs and labels. '

Group

e During their time in the role-play area
give the children clear tasks to encourage
the purposeful use of print, e.g.

Change the menu in the cafe.

Order a meal.

Write a cheque to pay the bill.

Advertise a new dessert on the menu.

Waiter, the
bill please!

Some suggestions for role-play areas

Specific shops - shoe shop, grocers, supermarket.

Services - doctors’ surgery, baby clinic, garage, hairdresser, cafe, library,
travel agency, museum, factory, airport, railway station, post office,
laundry, school.

—@elevant published materials/resourcesJ‘

E MC © Crown copyright 1998 6




NLS Activity Resource Sheet [ Y [ R

Term

To understand and use correctly terms about books and print: book, cover, beginning, end, page,
line, word, letter, title. . '

—( Activities ) N.B.
This is also a good opportunity to

Class ' introduce the term non-fiction

e Make a simple, folded A4 book. Ask the children to for information and fiction for a story.
think of a title, e.g. My Family, and to design the front
cover. These could then be written in shared or
individual writing sessions.

@ Ask the children to classify books, e.g. after a farm
visit, find four books with animals on the cover. Ask,
Which are fiction? Which are non-fiction?

How can you tell?

Group
e Children could continue making their own A4

books individually or in pairs. Have strips of paper,
squares of coloured paper, etc. already cut out for the M y
children to paste into position. fam'llg

—@elevant published materials/resource@

Discovery Worlds Literacy Lessons (Heinemann).

E MC © Crown copyright 1998 4 3 5




NLS Activity Resource Sheet (e | F

Term

Strand T1

~ Objectivesj‘

line, word, letter, title.

To understand and use correctly terms about books and print: book, cover, beginning, end, page,

N.B.

—( Activities )

Class

mistakes.

in context.

]

My
family

e Using a shared Big Book, feign ignorance,
e.g. hold the book upside down; start with the
back facing; pretend not to know where to start
reading. Encourage the children to correct your

This is also a good opportunity to
introduce the terminology non-fiction
for information and fiction for a story.

e Ask direct questions, e.g. Who can show me

where to start reading?, Which way do | go?

e Encourage prediction from the title and cover.

Ask, What do you think the book will be about?

e Use the correct terminology from the beginning

and provide opportunities to use the correct terminology

Group
o Make a simple information book, e.g. folded A4 paper.

. Ask the children to think of a title, e.g. My Family, and to

design the front cover. These could then be written in shared
or individual writing sessions.

e Ask the children to classify books, e.g. after a farm visit
find four books with animals on the cover. Ask, Which are
fiction? Which are non-fiction? How can you tell?

—@elevant published materialslresourcesJ

< )

© Crown copyright 1998
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NLS Activity Resource Sheet [

Term

T7

- Objectives ) Strand

To use knowledge of familiar texts to re-enact or retell to others, recounting the main points in
correct sequence.

—(_Activities )

Class

e Choose a familiar story. Start group retelling session by asking How does this story start?
As children proceed through the story, prompt them to identify any points at which events are
omitted or put in the wrong order, and to correct them:

Have we forgotten something there?

Is that what happened next?

e Support and prompt retelling with:

- pictures, e.g. of characters, places, objects. Cut-outs can be moved around on a felt
or magnetic board to establish the sequence of events; pictures drawn on OHP
transparency can be gradually revealed as the story proceeds, e.g. for The Great Big
Enormous Turnip; :

- artefacts from the story;

- a picture map on which the route taken by the main character can be marked;

- mime. Encourage children to mime the action and make appropriate sounds as you
retell or read the story, e.g. for We're Going on a Bear Hunt .

Group

e Give children a set of simple pictures to sequence in story order, e.g. places
Rosie passes in her walk; animals Frog meets in his search for a home. Use
these as support for retelling.

e As above with objects, real or models, e.g. plasticine models of the things
that the boy is supposed to buy in The Shopping Basket or of what The Very
Hungry Caterpillar eats. Children could make these. They could be displayed
with labels to represent the story.

e As above with words, phrases or sentences written on cards.

e Give children ‘blank’ map of story setting, e.g. Rosie's farmyard. Ask children to discuss and
mark a route followed by characters; or move cut-out characters around the map as they retell
the story.

Plenary
¢ Groups and individuals present their retellings to the rest of the class.

—@elevant published materials/resource9

Rosie’s Walk, Pat Hutchins (Puffin). The Very Hungry Caterpillar, Eric Carle (Puffin).
We’'re Going on a Bear Hunt, Michael Rosen (Walker).

© Crown copyright 1998
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NLS Activity ReSource Sheet [ =

Term

~_Objectives ) Strand

T9

To be aware of story structures, e.g. actions/reactions, consequences, and the ways that stories
are built up and concluded.

—( Activities )

Class

e During Shared Reading encourage children to predict and deduce. What might
have happened?

o Discuss different options for the next event in a story. Which seems most likely?
e Discuss why events happened.

e Use story vocabulary and encourage children to use terms such as:

beginning,
ending,
story,
characters.

e Draw attention to similar story structures. Discuss main events and recall
sequence.

Group : beginning
e Draw a sequence of events from a story.

e Sequence pictures from a ‘cut-up’ picture book.
e Sequence real events in Shared Writing or

through drawing.
e Discuss and collect possible events, beginnings middle
and endings.

o Re-tell known stories.

e Change events or endings to well-known tales for fun.
e Use familiar story structure to create a new story. J

For instance using Owl Babies by Martin Waddell as a

base for own/group story about Bear babies. end

—@elevant published materials/resource9

Owl Babies, Martin Waddell (Walker Books).

E lC : © Crown copyright 1998
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NLS Activity Resource Sheet (Y | R

Term

~ Objectivesj\ Strand | TN

To distinguish between writing and drawing in books and in own work.

—(_ Activities ) N.B.
Young children may not understand the

conventions of labelling diagrams and may

Class confuse the meaning of the line which links

@ Using Big Books during Shared Reading, words to the diagram. They may see this
ask direct questions, e.g. Can you show line as part of the diagram or word.

me a word? Where are the words? The use of a different material, e.g. thread,
Where is the picture? What kind of picture or colour, can help make the function of this -
is this? i.e. photograph, drawing, diagrams. line clearer to them.

e Discuss what the children can tell from
the pictures. Point out examples where

the words confirm what is in the pictures.

e Provide a range of different visual sources
available in the classroom, e.g. pictures,
charts.

o In Shared Writing, the children can

decide on labels for the pictures around

the room.

Group :

e Provide sheets with clearly defined areas for
ears eyes writing and picture or use Photocopiable
Resource Sheet A.

e Provide some diagrams, e.g. body parts, the
face, or use Photocopiable Resource Sheet B.
The children write the labels.

e The children write labels for their own
drawings.

e Make picture-only accounts of events.

e Add words to wordless non-fiction books,
e.g. some board books can have captions or
labels added, This is a house.

nose mouth

oc )

—(Relevant published materials/resourcesJ

Big wordless books, e.g. Collins Primary English Big Book (Collins Ed.), Nine to Five Infoactive
(Collins). Use Big Books which have photographs, drawings and diagrams, e.g. The Book Project
(Longman), All Aboard {Ginn), Oxford Reading Tree {OUP) and non-fiction Big Books, e.g.
Infoactive (Collins Educational), Reading Science (Nelson), Discovery World (Heinemann).

© Crown copyright 1998
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NLS Activity Resource Sheet (]

Term

~ ObjectivesJ‘ Strand | T 12

To experiment with writing in a variety of play, exploratory and role-play situations.

—(_Activities ) N.B.

This activity relates to a class visit, e.g. to a farm

Class (links with YR W11).

e Encourage the children to retell All writing activities are preceded by extensive

the story of the visit. Model the work with whole class. Most of this will be oral
sequence of the story, e.g. What did work often with the teacher as scribe.

we do first? pulling out key words. The group task should be structured to allow _
e Ask, What did you think you were . children to communicate ideas to lots of audiences.

Group and individual writing must be aided by
Breakthrough, word banks or similar support materials.

going to see?, What did you see?,
Were you surprised?. -

e [n Shared Reading look at stories
and non-fiction texts related to a farm
visit.

Group

e Ask the children to draw or paint a picture
of the most important event which happéned
during the visit.

e Give the children a selection of
photographs to sequence and add their own
captions. These can then be made into a
group book.

e The children use photographs or their own
paintings of animals and add speech bubbles.
e Using soft toys, each child takes on the
role of an animal, and tells the group facts
about itself.

I'm a horse and
I eat grass!

Plenary

@ The children share their paintings and drawings of the most important event. .
e The class decide on captions and sequencing. The teacher scribes captions ‘

for the pictures.

—@Ievant published materials/resources)

The Farm Concert, Story Chest series (Kingscourt). The Life of a Duck, Magic Bean In-Fact
(Heinemann). Who’s in the Shed? Literacy Links (Kingscourt). Farmer Duck, Martin Wadell
{Walker Books). A collection of soft toy farm animals.

E MC © Crown copyright 1998
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Name:
Date:

Label the face!

Use a ruler to join the labels to the correct parts of the face.

ear

eye nose

ear eye

mouth

Colour your picture and design a hairstyle for the character.

O
E MC © Crown copyright 1998 4 9 Photocopiable Resource Sheet YR T11 50



NLS 'Activity Resource Sheet (Y | ®

Term

~ ObjectivesJ‘ Strand | T 14

To use experience of stories, poems and simple recounts as a basis for own writing, e.qg. retelling,
substitution, extension, and through joint composition with adults.

—~_ Activities )

Class

e Choose a story with a repeating pattern, e.g. Peace At Last for Shared
Reading. Talk with children to identify the repeated elements (in this case,
place and sound), and then to invent additional episodes. Where else could
Mr Bear go? What noise might keep him awake there? Retell/scribe these
new episodes for the children, following the language patterns in the story.
e Read or remind children of the ending of a story they know, and ask:

What if the story carried on?
What do you think might happen?

This works best with naturalistic stories, e.g. Shirley Hughes' Alfie stories,
rather than patterned ones with very conclusive endings. Retell and/or scribe
these continuations for the children.

e Create a completely new story modelled on one with a strong, simple
pattern, e.g. A Dark Dark Tale. How would the story progress if children
were recounting a search in their school? What would the object of the
search be? Retell and/or scribe.

Group

e Retell a favourite moment from the story in picture(s) and caption(s).
e Divide a patterned story into episodes; groups illustrate/write an episode
each; join them together to make a wall frieze or book.

¢ Retell the story, or part of it, as a strip cartoon or concertina book, with a
given number of frames/pages; children could write text as captions and/or Fee, F'l, FO,
speech bubbles. F
e Ask children to write/illustrate their own additional episodes. : um ...
e Draw pictures and write labels for a map representing events of a story
with a journey structure.

Plenary
e Children read or orally recount their retellings or new versions.

< )

—@elevant published materials/resourcesJ

Peace at Last, Jill Murphy (Macmillan). Alfie Gets in First and other Alfie stories, Shirley Hughes
(Red Fox). A Dark Dark Tale, Ruth Brown (Red Fox).

© Crown copyright 1998 9
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NLS Activity Resource Sheet (Y [ =]

~ Objectivey‘

(links with YR T4).

To use writing in é variety of other ways e.g. incorporating it into play activities

—( Activities )

Class

its purpose.

butter
flour

itk

cheese
bread

€eggs

Plenary

e In Shared Writing, model the style of writing to
be encouraged in the appropriate context, e.g. for
a class shop, bring in a shopping list and discuss

MILK

e Look at the types of lists and labels the children have made, identifying the
characteristics of this style of writing, e.g. setting out lists vertically in note form.

N.B.

The teacher needs to
identify the kind of writing
wanted in the structured
play activities and to
provide resources for this.

Group

e Provide resources in the role-play area which
give opportunities for writing in the appropriate style,
e.g. paper and pencils for making lists.

e Provide task cards, e.g. for a shopping role-play
activity; make a shopping list for tea, six people are
coming to your party; buying Christmas presents for
your family.

e Design signs for the shop, e.g. open/closed, entry
signs.

e Design food and drink packaging and carrier
bags.

@elevant published materials/resource9

Books (fiction/non-fiction), for the role-play area relating to the focus, e.g. a shop or supermarket.
Fiction — Going Shopping, Sarah Garland (Puffin). Don't Forget the Bacon, Pat Hutchins (Puffin).

© Crown copyright 1998 10
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Date:

Wr'tting and drawing

Q
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department for

education and skills . s TheS‘tandardsS/te

What's New | Bulletins | Forums | Feedback | Search | Help Plck an area f.

Your path: Home > Literacy > NLS Framework > Year 1 Term 1

@ NLS Framework DO Resources
z T : T |
;[ Year ;_;"M wEcR Ly Neard | . Maw@ L Yewrd o |, YEEA i g E e S ‘f
|| Term i {Raception |\ [1] ﬂaa:; (12 a] [ 2]8] |1 ] 2] 8] 131‘ ;}ziia}j e 3{;[:]@&23;.:;;‘;
jWord EILELEE Related ltems
Phasics Flctlon and poetry: stories with familiar settings; stories and rthymes with !
o sling| Predictable and repetitive patterns. High Frequency words for
ansi| Non-Fiction: signs, labels, captions, lists, instructions. word recognition YR to Y2
cscabutar
vacalusry ohont " ) ol Summary of the specific
onics, spelling and vocabulary phonics and spelling work
D to be covered in Years R to
Gfﬁ""g‘g}i PUPILS SHOULD BE TAUGHT: 2

e ation . .
PURCHIE Technical Vocabulary List

Phonological awareness, phonics and spelling

- Phonics - Progression in
D 1. i ili Phonics for whole class

from YR, to practise and secure the ability to rhyme, and to relate

Cumprehension this to spelling patterns through: teaching CD ROM
ang
T eumposition
e exploring and playing with rhyming patterns; Downloads
e generating rhyming strings, e.g. fat, hat, pat; 'E Termly Plannin
Sheet
IActivity and Worksheets @ Termly Planning
‘@ Y1 T1 W1 Phonological awareness Sheet
@ Weekly Planning
Sheet

2. from YR, to practise and secure alphabetic letter knowledge and
alphabetic order; Weekly Planning
3. from YR to practise and secure the ability to hear initial and final Sheet
phonemes in CVC words, e.g. fit, mat, pan;
. 4. to discriminate and segment all three phonemes in CVC words; '@ Year 1 Term 1
5. to blend phonemes to read CVC words in rhyming and non-

rhyming sets; ﬁ Year 1 Term 2
yy
Activity and Worksheets @ Year 1 Term 3

£ e——

A Y1T1WS5Reading CVC words | 4,| Y1 T1WS5 Onset-rime 2

5] Y1T1 WS A word wheel

[
Y1 T1 W5 Onset-rime matrix

6. torepresent in writing the three phonemes in CVC words, spelling
them first in rhyming sets, then in non-rhyming sets;

IActivity and Worksheets

| Y1T1 W6 Writing CVC words

Word récognition, graphic knowledge and spelling

o 7. for guided reading, to read on sight high frequency words specific
. to graded books matched to the abilities of reading groups;
E MC 8. toread on sight other familiar words, e.g. children’s names, BEST COPY AVA“.ABLE
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equipment |labels, classroom captions;
9. to read on sight approximately 30 high frequency words identified
for Y1 and Y2 located in the Resource Area;
10. to recognise the critical features of words, e.g. length, common
spelling patterns and words within words;
11. to spell common irregular words from the list of high frequency
words;

Vocabulary extension

12. new words from reading and shared experiences, and to make
collections of personal interest or significant words and words
linked to particular topics;

lActivity and Worksheets
ﬁ] Y1 T1 W12 Vocabulary extension

Handwriting

13. todevelop a comfortable and efficient pencil grip;
14. to form lower case letters correctly in a script that will be easy to
join later.

Academies | Advanced Schools | Advanced Skills Teachers | Autumn Package | Beacon Schools | Diversity |

Diversity Pathfinders | Earned Autonomy | Education Action Zones | Ethnic Minorities | Excelience in Cities |

Gender & Achievement | Homework | Innovation Unit | Key Stage 3 | LEA | Literacy | Numeracy | Parental involvement |
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NLS Activity Resource Sheet [Yer [ 1)

Term 1

—~ Objectivesj‘ Strand | W1

Phonological awareness, phonics and spelling: from YR, to practise and secure the ability to rhyme,
and to relate this to spelling patterns through: exploring and playing with rhyming patterns;
generating rhyming strings, e.g. fat, hat, pat.

C . .- : N.B.
Activities The following specific aural/oral
activities are recommended for the

e Refer to Activity Resource Sheets R W2 and Reception year (W2 and W3). They

W3 for activities. New activities on this sheet focus on | should form a model for similar
moving into print. activities, as required, for Y1.

Class

e Make a class alliteration book of one phoneme/grapheme, e.g. 'r'. The

children think of something beginning with ‘r’, e.g. robot. They then think

of a word beginning with the same letter to describe the robot: rusty

robot, and then think of what the rusty robot is doing: rusty robot runs. A

few children are delegated to draw an accompanying picture. On the next

page another ‘r’ object does something, and so on.

e Use the enlarged text of a rhyme in which the majority of the rhymes

) share the same spelling pattern (e.g. bed and red, not said or head).
Once the children know the rhyme off by heart, ask them to ‘read’ it while
you point to the words. Underline the rhyming words. Do this with a

ruStH number of the rhyming couplets. The children should begin to notice that
b the rhyming words share the same letter pattern. If they do not, choose
ro Ot a rhyming couplet and ask a child to make one of the rhyming words with

magnetic letters.

Group

e Focus on a limited number of rhymes at a time so that children can become
completely familiar with them. The children can search for more words around the
room, in their books, at home, which have the same letter pattern and see if they
rhyme. They can also think of words which rhyme with the target word and find out
if they are spelt in the same way.

e The -ay rime occurs every day in the date and also occurs very often in rhymes.
A particularly good one is Five brown eggs from This Little Puffin to the tune of
Five currant buns in a baker’s shop. Write it on a large sheet of paper and iaminate
it if possible.

e You can make up a silly song quite quickly using a rhyming pattern. Base it on
a familiar tune, e.g. The wheels on the bus: The ducks in the pond swim in and
out, or a partner clapping a rhyme, e.g. Make her a cake, Bake her a cake ...

e Once children have ‘found’ a number of rhyming words, they can build a bank
of them and use them in the ways suggested in Y1 T1 W12.

—@elevant published materialslresourcei\l

See suggested books on Reception Activity Sheets. First Keys to Literacy (Widgit Software).
This Little Puffin, Elizabeth Matterson (Puffin). Slide Down the Rainbow, Pathways (Collins).
Developing Literacy Skills - Spelling (Harlequin}).

(88
(8]

E MC © Crown copyright 1998
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NLS Activity Resource Sheet [Yer | *

~ ObjectivesJ‘

and non-rhyming sets.

Phonological awareness, phonics and spelling: to blend phonemes, to read CVC words in rhyming

N.B.

~(_ Activities )

Group

¢ Rhyming word banks can be built as a wall frieze,
displayed in an interesting way, e.g. inside a bell could
be words such as well, tell, fell, ‘cat’ words could radiate
from the whiskers of a cat.

e The children can make split-page books using their
rhyming words.

e The children can make their own word wheels and
word slides using the sets of rhyming words they have
gathered. See the Photocopiable Resource Sheets. The
children can then copy the words with the onsets on to
one part of the wheels/slide and the common rime on
the other, or can be given sticky labels with the words
printed on, cut the words up and stick the parts in place.
The children can then take them home and demonstrate
their reading, swap with each other, etc.

e The children can make a cube game using their
rhyming words. Old plastic or wooden blocks are
easiest to modify. The children stick two/three examples
of each rime on one cube, and six onsets on the other
cube. They throw the cubes and see which words are
made.

o If some of the resulting ‘words’ are meaningless, the
children can invent and draw an animal/space creature
for that word and write its name beside it.

e Make lists of rhyming families which can go together
- see the Photocopiable Resource Sheet.

This work builds on
activities in W1 and 4.

fat_ p mat
that —— hat
sat pat
Q
Plenary

e Children bring the words they have
found, present some of the gadgets they
have made with the words, share the
pictures they have drawn of ‘new’ animals,

chant some of the jingles they have made.

e Atclass and group level, give the
children opportunities to re-read the books
and posters from which they derived the
words that they have been reinforcing
through word wheels, games, etc., thereby
ensuring that they continue to realise the
meaningful object of reading. Where
possible the class should have a number
of copies of certain key books in addition
to an enlarged text. These books may be
used for group and paired reading and for
reading at home.

—@elevant published materials/resource9

Educational Psychology Publishing).

Pat the Cat and Zug the Bug, Colin and Jacqui Hawkins (DK Family Learning).
Rhymeworld (Heinemann). PAT Beginners Book, Jo Wilson (University of London

© Crown copyright 1998
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'NLS Activity Resource Sheet [ =

Term

1
1
— ObjectivesJ‘ Strand | W6

Phonological awareness, phonics and spelling: to represent in writing the three phonemes in CVC
words, spelling them first in rhyming sets, then in non-rhyming sets.

—( Activities )

Class

e Use a guided (modelled) writing session. Focus on spelling rather
than content in this session. It may be appropriate to write a rhyme
the children all know so that they concentrate on the words, such as
the first 4 lines of / had a little husband. See the Photocopiable
Resource Sheet. Knowing the phonemic capabilities of each child,
the teacher can ask those who can only identify initial

phonemes to provide them, those who can hear medial vowels to

provide those, etc. This can be done with magnetic letters or the
teacher can scribe. This is a model for the children’s independent
writing. Those children who are able to hear more in a word than
simply the initial phoneme may be encouraged to use more letters
in their writing.

medial vowel. Commercial games and activities include: sorting and

matching games, track games, beginning-and-end Dominoes, Snap,
Donkey, etc.

e Use reinforcement worksheets in which children map from
pictures to letters. See the Photocopiable Resource Sheet.

e Spelling by analogy. Make resources with pairs of rhyming -
pictures with the same letter-string, e.g. cat and mat; one has the
word written underneath and the children write the word underneath
the others. See the Photocopiable Resource Sheets for further word
lists for teacher reference.

e Handwriting practice can reinforce letter strings.

Group
e Match pictures to letters according to their final phoneme or /\./\
N~
P

—@elevant published materialslresource9

The Spelling Book, L. Huxford (Stanley Thornes). Developing Literacy Skills - Spelling
(Harlequin). Helping Children with Reading and Spelling, Rea Reason and Rene Boote
(Routledge). Software: Writing With Symbols and First Keys to Literacy (Widgit Software).

© Crown copyright 1998
ing
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NLS Activity Resource Sheet [

1 N

Term

1

w12

- Objectives ) Strand

personal interest or significant words and words linked to particular topics.

Vocabulary extension: new words from reading and shared experiences, and to make collections of

~(_Activities )

Class
e Collect interesting words from books during Guided/Shared
Reading (fiction/non-fiction) which children might want to remember
for the future. These can be collected in a list on the wall and used
later for a number of purposes.
e The children and teacher together can make up songs based on
a familiar tune, e.g.

Here we go round the mulberry bush
to incorporate words which need practice:

Verse 1 On Monday the farmer ploughs the field
Verse 2  On Tuesday the farmer

e Words can be displayed in bricks in a wall, or
as a web.
e Class topic books can be made or topic

alphabet books/friezes. scorching playing

sizzling going
boiling running
Group sweltering
e Word sorts (two-, three-, four-letter words,
words beginning with the same letter, words
which are connected by topic). One group of
children could sort them and another group
guess what criteria they have sorted them by.
Display words in hoops, overlapped (as in a Venn
diagram) indicating words in two categories.
e Make personal collections of words in an individual
small book, names of family and friends, words to
describe their house, pets, etc.
e Collect words from a talking word processor printout.

—@Ievant published materials/resources )

© Crown copyright 1998
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Cut out the wheel and a strip. Fix the
strip under the wheel and fix with a
paper fastener. Write on the wheel
and/or the strip as appropriate.

E l{ic © Crown copyright 1998 Photocopiable Resource Sheet YITIWS 28
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Onset-rime matrix

ad am an ap at ell en et ill in ip op ot ug ash

b bad ban bap bat bell Ben bet bill bin bop bug bash
c can cap cat cop cot cash
d dad Dan dap den din dip dot dug dash
f fan fat fell fen fill fin

g gap get gill got gash
h had ham hat hen hill hip hop hot hug hash
j jam Jan jet Jill (Jip) jot ?m

l lad lap Len let Lill lip lop lot lug lash
m mad | mam [ man | map mat men met mll mop mug | mash
n Nan nap net nip not

p pad | Pam pan pat pen pet pill pin pip pop pot

r ram ran rap rat rip rot rug rash
s sad Sam sap sat sell set sill sin sip sash
t tan tap tell ten till tin tip top tug

w well wet will win
sh shell shin ship shop shot
th than that then thin thug
ch chap | chat chill chin chip chop chug

30

Photocopiable Resource Sheet YIT1IWS

© Crown copyright 1998
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[ Word] ] Range

Phosics, Fiction and poetry: stories with familiar settings; stories and rhymes with
aoaling predictable and repetitive patterns.
" anet| Non-Fiction: signs, labels, captions, lists, instructions.
vacabuinme

| Year

Te rim

High Frequency words for
word recognition YR to Y2

Summary of the specific
phonics and spelling work
to be covered in Years R to

%] PUPILS SHOULD BE TAUGHT: 2

Grammar and punctuation

unet Lo

Technical Vocabulary List

Grammatical awareness
Phonics - Progression in

o] ]

Comprehassion

to expect written text to make sense and to check for sense if it
does not;

Phonics for whole class
teaching (includes video)

‘ and 2. touse awareness of the grammar of a sentence to decipher new
Ci}\}lli}(}‘_‘l H ™ .
' or unfamiliar words, e.g. predict text from the grammar, read on, 5o no=qe

leave a gap and re-read; _

3. todraw on grammatical awareness, to read with appropriate "E Termly Planning
expression and intonation, e.g. in reading to others, or to dolls, Sheet
puppets; .

4. to write captions and simple sentences, and to re-read, Termly Planning

recognising whether or not they make sense, e.g. missing words,
wrong word order;

Sentence construction and punctuation

©oN®

to recognise full stops and capital letters when reading, and name
them correctly;

to begin using the term sentence to identify sentences in text;
that a line of writing is not necessarily the same as a sentence;

to begin using full stops to demarcate sentences;

to use a capital letter for the personal pronoun /' and for the start
of a sentence.

Sheet

Weekly Planning

& 2 &) 8

Sheet
IActivity and Worksheets Weekly Plannin
[A Y1T1 S84 Captions and simple sentences 1 Sheet

Year 1 Term 1

Year 1 Term 2

Year 1 Term 3

78 8 &
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NLS Activity Resource Sheet [ Y [ ¢

Term 1

~ ObjectivesJ‘ Strand | sS4

To write captions and simple sentences, and to re-read, recognising whether or not they make
sense, e.g. missing words, wrong word order.

—(_ Activities )

Class _

¢ Model writing captions and instructions through Shared
Writing and computer text, e.g. Task for today, Labels for
fables, Make a book. Do some handwriting. Our
classroom rules.

¢ Model use of weather charts, etc.

¢ Change written instructions into organisational devices,
using graphics, e.g. Feed the fish instructions become:

R

SAS -

Group

o Investigate and coliect examples of signs in the school environment.
e Generate instructions for class use, e.g.

How to ... feed fish/other pets, use a computer, the book area, etc.
Don't forget ... book changing day, day for swimming kit/PE kit, turn off the lights, etc.
e Use the plenary session for re-reading sentences and captions.

e Produce final drafts in an aided writing session, focusing on children’s best
writing. Act as scribe or use a talking word processor to generate text.

On We
o Generate own picture
HOW to ... instructions for a class Mon TV |:|
display.
e Provide a resource Tue \PE_
DO , sheet to indicate Wed Swim
n tf relationships. See Thurs Si
Or ps. ing
get Photocopiable Resource Fri
* Sheets.

e )

—@elevant published materials/resourcesJ

Insects, Reptiles, From Egg to Butterfly, Infoactive (Collins Educational).
Discovery Worlds (Heinemann).

E MC © Crown copyright 1998
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mD Range Related items
— Fiction and poetry: stories with familiar settings, stories and rhymes with
S;{:l;i:cg predictable and repetitive pattemns.
" anei| Non-Fiction: signs, labels, captions, lists, instructions.

vacatulan

[Sontence] ]

Grampnar
_ au

[ wdo)

Lomprahension
Aangd
cLangosition

| o,

/

Comprehension and composition

PUPILS SHOULD BE TAUGHT:

Fiction and poetry
Reading comprehension

1.

to reinforce and apply their word-level skills through shared and
guided reading;

High Frequency words for

word recognition YR to Y2

Summary of the specific

phonics and spelling work
to be covered in Years R to

2

Technical Vocabulary List

Developing_Early Writing

Downloads

IActivity and Worksheets

E@ Y1 T1T1Re-enact

to use phonological, contextual, grammatical and graphic
knowledge to work out, predict and check the meanings of
unfamiliar words and to make sense of what they read,;

to notice the difference between spoken and written forms through
re-telling known stories; compare oral versions with the written
text;

Activity and Worksheets

[‘,,\.I Y1 T1 T3 Difference between spoken and written stories

A @ e

Termly Planning
Sheet

Termly Planning
Sheet

Weekly Planning
Sheet

Weekly Planning
Sheet

Year 1 Term 1
Year 1 Term 2

Year1 Term 3

4.

to read familiar, simple stories and poems independently, to point
while reading and make correspondence between words said and
read;

IActivity and Worksheets

5 Y1T1 T4 Simple stories and poems

5.

to describe story settings and incidents and relate them to own
experience and that of others;

IActivity and Worksheets

L&, Y1 T1 T5 Story settings

to recite stories and rhymes with predictable and repeating
patterns, extemporising on patterns orally by substituting words
and phrases, extending patterns, inventing patterns and playing
with rhyme;
' o
b6
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7. tore-enact stories in a variety of ways, e.g. through role-play,
using dolls or puppets.

IActivity and Worksheets

[l
Y1 T1 T7 Re-enact stories

Writing composition

8. through shared and guided writing to apply phonological, graphic
knowledge and sight vocabulary to spell words accurately;
9. to write about events in personal experience linked to a variety of
familiar incidents from stories;
10. touse rhymes and patterned stories as models for their own
writing;

IActivity and Worksheets

A Y1T1T10Rhymes and patterned stories

11. to make simple picture storybooks with sentences, modelling them
on basic text conventions, e.g. cover, author's name, title, layout;

Non-fiction
Reading comprehension

12. toread and use captions, e.g. labels around the school, on
equipment;

IActivity and Worksheets
ﬁ Y1711 T12 Captions

13. toread and follow simple instructions, e.g. for classroom routines,
lists for groups in workbooks;

IActivity and Worksheets

A Y1T1T13 Following instructions

I;E»u] Y1 T1 T13 Read and use captions

| Y1T1T13 Instructions

Y1 T1 713,15 On the farm happy families

Writing composition

14. to write captions for their own work, e.g. for display, in class
books;

15. to make simple lists for planning, reminding, etc.;

16. to write and draw simple instructions and labels for everyday
classroom use, e.g. in role play area, for equipment,

Activity and Worksheets
ﬁ«] Y1 T1 T16 Captions
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NLS Activity Resource

Sheet (" Year [ 1&2)
Term 1
Strand T3

~ Objectivesu‘

stories; to compare oral versions with the written text.

To notice the difference between spoken and written forms of stories through retelling known

—( Activities )

Class

e Children should be actively listening to the teacher telling a
story.

o Use oral cloze to help children predict parts of a story using
story language, e.g. Little Red Riding Hood: What big ... you
have!

e Collect key or favourite words and phrases on cards, wall
charts, etc. Read and re-read them, use in independent writing
as prompts, starters, simple writing frames, e.g. Once there
was ..., he had ..., he lived in ...

e To develop awareness that there is difference between
written and spoken language, read a story but in role, as one of
characters, e.g. Red Riding Hood: ‘Hello, my name is Red
Riding Hood, you won't believe what happened to me the other
day ...’

o Use this as an example of text to model the retelling of
events. Children could follow this by producing their own
version of On My Way Home.

e Develop important questioning skills:

If I were reading this story to you, how
different would it sound?

When I read the story it sounds
different from the story I was telling
you. Can you tell me about that?
(Continuous references should be made
to these differences when discussing
children’s writing.)

Which bit sounds like a book?

Which bit sounds as if it were spoken?

N.B. ;
This objective needs to be referred to §
and planned for throughout the term.
Some ways in which it might be
developed are outlined below.

On
. Ce there w
., qs

he had ...

he lived in ...

Group

e Children could retell a story with
a book, individually or in pairs.

e Children could record
themselves retelling a story.

e Using cut-out characters on a
magnetic board, children could
retell a story.

e Encourage children to act out the
story in the play area.

Plenary :

e Provide opportunities for groups
to present a story or part of a story
in a plenary session at the end of
Literacy Hour.

va )

—@elevant published materials/resourcesj

Jumbled Tumbled Tales and Rhymes (Ginn).

On My Way Home, Jill Murphy (Macmillan). Red Riding Hood (Traditional).

© Crown copyright 1998

63



NLS Activity Resource Sheet [ |

Term 1

< Objectivesj\ Strand T4

To read familiar, simple stories and poems independently; to point while reading and make
correspondence between words said and read.

Activities Questions
© Where do we start reading?

Class Which page do we read first?
e Using an enlarged text for Shared Reading, ask questions. || What do we do when we get
e Model the pace of reading with the class by accurate to the end of the line?
pointing. Where do we finish reading?
e Reproduce lines of text exactly onto card for children to Can you show us the last part
match onto full text. The teacher will need to demonstrate this of the story? (Ask the child to
process before it becomes a group activity. demonstrate.)
e On an enlarged text (familiar texts only), cover a few words
with a small piece of card attached with Blu-Tack. Can gou show us .Where to

. start? (Ask the child to
e.g. The Hungry Giant

demonstrate.)

Get me some bread - - - the giant, or | will - - - you
with my bommy knocker.

Ask children to supply the appropriate words.

e.g. Rosie's Walk (adapted text). Reproduce

text onto individual cards as opposite.

Walkey the pond

She
around
Waq| ke d Group
- e Use prepared puppets. Photocopy or draw characters
She onto card with magnets/Blu-Tack for re-telling stories.
Demonstrate during whole-class shared reading time.
e Make hats or masks for role play. Retell in plenary
time.

e Using the familiar-text activity above, each group (or
pairs within group) selects a card from each pile.
Distribute pronouns in one corner, verbs in another, etc.
with the full stop separately. Challenge children to put the

e Ask children to substitute different  cards in order, discussing them in the group.

ver'bs for walk'ed, e.g. ran, skated. e Afterwards they could copy and illustrate. Collect
Write alternatives onto the back of pictures and sentences for a folder, e.g. Further
cards as children contribute ideas. Adventures of Rosie the Hen.

-@elevant published materials/resources\,
The Hungry Giant, Story Chest (Kingscourt). Rosie’s Walk, Pat Hutchins (Puffin).

E MC ' © Crown copyright 1998
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NLS Activity Resource Sheet [ = |

Term

< Objectivesj\ Strand TS5

To describe story settings and incidents and relate them to own experience and
that of others.

~( Activities )
Questions

Class . . Where does Goldilocks live?
o Compare story settings during Shared Text Wh do the th b live?
time. Use familiar stories, e.g. Goldilocks and ere do the three bears liver

the Three Bears (in the woods/out of the What kind of place do the
woods). Discuss and compare with the setting bears from Peace at Last
from Peace at Last (in the home). live in?
e A possible outcome for Shared Writing could . )

be changing the settings of familiar stories. For How do you know this? Can
example, Red Riding Hood in the city. you describe it?

What is different/the same
about these places?

- I

) Group
Or, e Collect books which deal with familiar settings, e.g. school,

home, street, dentist, swimming, park, bus trips. Use books to
stimulate personal writing. For example, John Burningham'’s

S ANANANY In the Cupboard provides a writing opportunity for writing
Mg swimm'mg about themsel\{es, their brothers and sisters and their own
b w naughty behaviour.

\_ ook / e Use books to provide a framework for writing, e.g. Jill
Murphy’'s On the Way Home offers a frame for children to
relate their own experiences about falling over and about their

~ journeys to and from school.
My book
about school

@elevant published materialslresource9

Peace at Last and On my Way Home, Jill Murphy (Macmillan). The Cupboard, John
Burningham (Red Fox). Red Riding Hood, Goldilocks (traditional) e.g. Literacy Links
(Kingscourt), Pathways (Collins Educational), Bookshelf (AMS). Snow White Goes to New
York, Fiona French {OUP). My Naughty Little Sister, Dorothy Edwards (Methuen).

E lC © Crown copyright 1998
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NLS Activity Resource Sheet [ e [ -

Term 1

To re-enact stories in a variety of ways, e.g. through role-play, using dolls or puppets.

~( Activities ) N.B.
Throughout these activities, provide

Class copies of the relevant stories and
encourage children to refer to and
re-read them as they work on their
re-enactments, e.g. to check on
details and sequence of events.

¢ Demonstrate hot-seating by taking on the role of a
character from a familiar story, and inviting the children to ask
you questions, e.g.

to the Bad Baby: Why didn't you say thank you?;
to Mr Gumpy?: How did you feel when ... ?

which you answer in role. Repeat with children in role.

e Narrate a familiar story while children improvise the
dialogue in role.

e Choose a story centred on a conflict or dilemma. Read or
remind children of the crisis or turning point, and ask some to
take on the role of characters involved. What would they say
to each other? Children draw on and add to information from
the text to improvise the scene. Ask other children to think:

Is that what might have happened? Why? Why not?

Group

e A group of children choose a favourite and/or crucial moment in a story, and present it as a
‘still’ or tableau, thinking about the position and posture of the characters, their expressions,
etc. Can the other children tell what moment it is?

e Provide, or ask children to make, simple dolls, puppets, cut-out figures, to represent the
characters from a story, and then to use these to re-enact what happens. Assign one child to
be narrator and the rest to take a role each and speak the words of that character.

e Provide, or ask children to make, the objects from a story and to use them in re-enact it,
e.g. Plasticene models of the different kinds of buttons that Frog finds in A Lost Button.

e Take it in turns to be in the hot-seat as one of the characters from a story, while the rest
ask questions.

Plenary
e Groups share their re-enactments, and invite comments from the rest of the class.

os )

—@elevant published materials/resources )

Mr. Gumpy’s Outing, John Burningham (Puffin). The Elephant and the Bad Baby, Elfrida Vipont and
Raymond Briggs (Puffin). Frog and Toad are Friends, Armnold Lobel (Macmillan).

E MC © Crown copyright 1998 14
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NLS Activity Resource Sheet [ e

Term

- Objectives ) Strand

To use rhymes and patterned stories as modeis for their writing.

—( Activities )

Class

e During Shared Reading of an enlarged text, ask children to identify and join in with the recurring
patterns of rhythm, rhyme or language.

@ Invent and write down a new example of the pattern. Prompt children to invent new examples
of their own. Use songs and rhymes, e.g.:

Sing, sing, sing a song/Sing a song together
becomes
Wash, wash, wash the car/Wash the car together.

The cat from France/Liked to sing and dance
becomes

The cat from Leeds/Liked to dig up weeds.

e Also try stories with repeating language patterns, e.g.:

Brown Bear, Brown Bear, what do you see? [ see a white dog looking at me
becomes

Brown Bear, Brown Bear, what do you see? [ see a green bird looking at me.

e Try the same with stories with a simple overall pattern, e.g. Rosie’s Walk, Bears in the Night,
Dear Zoo.

Group

e Ask children to invent and illustrate new examples of a pattern. Then write out the phrase as a
caption, independently, with support, or dictating for you to write.

e Groups could invent a whole new rhyme, song or story in this way or invent a page to be part of a
class book.

Plenary
@ Share new examples, and discuss how to collect them together in a book.

< )

Gelevant published materials/resourcey

Who's in the Shed?, Literacy Links (Kingscourt). Sing a Song, Story Chest (Kingscourt).
My Cat likes to Hide in Boxes, Eve Sutton (Puffin). Brown Bear, Brown Bear, What Do
You See?, Eric Carle and Bill Martin (Puffin).

E MC © Crown copyright 1998
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NLS Activity Resource Sheet [Yer [ 1

Term 1

~_Objectives ) Strand [T 12,14

To read and use captions, e.g. labels around the school, on equiment; to write captions for their
own work, e.g. for display, in class books.

—~( Activities )

Class

e Build up a class display of objects on various
themes, e.g. pets.

¢ Ask the children to identify the objects and say
something about them.

e In Shared Writing use the children’s comments
and write the captions. Ask the children to attach
them to the display. '

e The display can be used at later sessions for
reinforcement (link with Y1 T1 W8 ).

oot o ¢
/ \\0‘\'
t\°«
wt\“o\,o\»;
¢ o«\‘i‘e Group
w ) ¢ Read around the room using captions.
9% e Write captions related to a display activity in
> Shared Writing (link with Y1 T1 S3, 4).
e The group could produce a book related to the
display, so that at the end of a term each group will
\ have made a reference book on a particular theme.

Plenary
e The children share the captions they have been writing.

—@elevant published materials/resource9

A House for the Mouse and A Name for a Rabbit, Infoactive (Collins Education),
Reading Science Series (Neison).

F MC "~ © Crown copyright 1998 17
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NLS Activity Resource Sheet [Yer [ 1 )

Term 1

—~ ObjectivesAJ\ Strand | T 13,16

To read and follow simple instructions, e.g. for classroom routines, lists for groups in workbooks;
to write and draw simple instructions and labels for everyday classroom use, e.g. in role-play area,
for equipment.

~(_Activities )

Class

e Pick a subject, e.g. class rules, and in
Shared Writing brainstorm and scribe the
children’s suggestions.

e Focus on the different forms, e.g. You
must not run, We walk sensibly in class,
Only three people in the book corner.

e Plan posters or captions.

You could write

instructions for: Group
o The groups make a rules poster
putting out the P.E. (link with Y1 T1 Sentence work ).
apparatus; Plenary
changl.ng reading books; e Check the effectiveness of the rules.
taking care of the Ask, Do the instructions work? Do we need
art equipment; to change anything? Which posters are

more effective?

using the computer;
feeding/cleaning pets.

—@elevant published materials/resource9

. E MC © Crown copyright 1998 _ 12
S 74




NLS Activity Resource Sheet (= )

Term 2

~ Objectivesj\ Strand |T25wW10

To assemble information from own experience; to use simple sentences to describe, based on
examples from reading; to write simple, non-chronological reports and to organise in lists,
separate pages, charts. To make collections of ... significant words linked to particular topics.

~(_Activities )

Class

e Using artefacts, books, etc. as a

stimulus, ask the children to contribute QUESTIONS TO SUPPORT
what they know about the item. Use NON-CHRONOLOGICAL
questions to focus on specific details. REPORT WRITING

¢ |n a modelled writing session, using

the questions as headings, demonstrate What is it?

how to construct simple sentences What does it look like?
using the children’s information e.g. Where is it found?
Apples can be eaten. What is it used for7

lunchbox Group

pies ’ e Using an artefact or pictures drawn on an
round A3 sheet, follow the above points as a group.
e Provide writing frameworks for the
children to complete, ranging from headings to
~shin more structured cloze texts, e.g. An —is a fruit.
Y Use the Photocopiable Resource Sheet if required.

green e Using the collections of words, build word
banks linked to topics. Put individual words on
red eating cards.
e Encourage the children to read and re-read

them, match and sort.

Plenary

o \When all the groups have completed
the activities, discuss how the writing might
be collated into a class reference book,
e.g. alphabetically.

—@elevant published materials/resource9

E MC © Crown copyright 1998 16
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NLS Activity Resource Sheet [ Yer [ 1

Term 1

~ ObjectivesJ\ Strand [T 13,15

To read and follow simple instructions, e.g. for classroom routines, lists for groups in
workbooks. To make simple lists for planning, reminding, etc.

—( Activities )

Class
e Taking a theme, e.g. farm animals, brainstorm
words to describe various animals with which the
children are familiar.

e Sort the words into categories, e.g. appearance,
habits, diet.

Group
e Build word banks (links with Y1 T1 W12) related to topic.
e Label pictures and diagrams.

e Write simple structured sentences using describing words.
These can then be made into books.

e Play the On the Farm game. See Photocopiable Resource
Sheet.

Plenary

e Look at words which describe more than one animal.
e Discuss words which have the same meaning and put
them into spoken sentences.

—@elevant published materials/resources)

The Farm Concert, Story Chest (Kingscourt). Who's in the Shed? Literacy Links (Kingscourt).
A collection of farm animal soft toys. Animal alphabet books.

E MC © Crown copyright 1998 18
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NLS Activity Resource Sheet ([ ¢

Term 1

To write captions for their own work, e.g. for display, in class books. To make simple lists for planning,
reminding, etc. To write and draw simple instructions and labels for everday classroom use, e.g. in
role-play area, for equipment.

N.B.

See also Y1 T1 S4: To write

—( Activities ) captions and simple sentences,
and to re-read, recognising

whether or not they make

Class

e Model writing captions and instructions through Shared
Writing and computer text, e.g. Task for today. Labels for
tables. Make a book. Do some handwriting. Our
classroom rules.

e Model use of weather charts, etc.

e Change written instructions into organisational devices,
using graphics, e.g. Feed the fish instructions become:

e Investigate and collect examples of captions in the school environment.
e Generate instructions for class use, e.g.

How to ... feed fish/other pets, use a computer, the book area, etc.

Don't forget ... book changing day, day for swimming kit/PE kit, turn off the lights, etc.
e Use the Plenary session for re-reading sentences and captions.

e Produce final drafts in a Guided Writing session, focusing on children’s best
writing. Act as scribe or use a talking word processor to generate text.

On We
e Generate own picture
How to ... ijn_strluctions for class Mon v D

isplay.
e Provide a resource Tue\PE
sheet to indicate Wed Swim
relationships. See the Thurs Sing
Photocopiable Resource Fri
Sheet.

~ Objectivesj\ Strand (T14-16

—@elevant published materials/resourceD

Infoactive (Collins Ed.). Discovery World (Heinemann).

© Crown copyright 1998
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Range Related Items

Phanics,
Spalling
and
vacabulary

[Somtencal ]

Grammar
~oand
punciuation

e[ ]

Cemprehesssion
and
Fadetislslalotticetsd

Fiction and poetry: traditional stories and rhymes, fairy stories; stories
and poems with familiar, predictable and patterned language from a range
of cultures, including playground chants, action verses and rhymes; plays.
Non-Fiction: information books, including non-chronological reports,

simple

Phonics, spelling and vocabulary
PUPILS SHOULD BE TAUGHT:

Phonological awareness, phonics and spelling

dictionaries.

High Frequency words for
word recognition YR to Y2

Summary of the specific
phonics and spelling work
to be covered in Years R to
2

Technical Vocabulary List

Phonics - Progression in
Phonics for whole class
teaching CD ROM

Downloads

1. to secure identification, spelling and reading of initial, final and
medial letter sounds in simple words;

2. toinvestigate, read and spell words ending in f, Il, ss, ck, ng;

3. todiscriminate, read and spell words with initial consonant
clusters, e.g. bl, cr, tr, str - Summary of specific phonics and
spelling work:

e todiscriminate, read and spell words with final consonant clusters,
e.g. nd, Ip, st;
e to'identify separate phonemes within words containing clusters in
speech and writing;
e to blend phonemes in words with clusters for reading;
e to segment clusters into phonemes for spelling;
Activity and Worksheets

B

O p S =8

Y1 T2 W3 Read and spell

Y1 T2 W3 Final consonant

g

words with initial consonant
clusters 1

clusters

Termly Planning
Sheet

Termly Planning
Sheet

Weekly Planning
Sheet

Weekly Planning
Sheet

Year 1 Term 1

Year 1 Term 2

TR

Year 1 Term 3

Y1 T2 W3 Read and spell Y1 T2 W3 Read and spell

words with initial consonant
clusters 3

words with initial consonant
clusters 2

Y1 T2 W3'S" clusters 1 i

Y1 T2 W3 Games to play 1

Y1 T2 W3 Clusters - onset @

and rime

Y1 T2 W3'S' clusters 2

Y1 T2 W3 Blends

Y1 T2 W3 Final consonant
clusters

Y1 T2 W3 Making words Y1 T2 W3 Games to play 2

Word recognition, graphic knowledge and spelling

4.

o

No

for guided reading to read on sight high frequency words specific
to graded reading books matched to the abilities of reading
groups;

to read on sight other familiar words, e.g. children’s names,
equipment labels, classroom captions;

to read on sight approximately 30 more high frequency words;

to recognise the critical features of words, e.g. length, common

51
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spelling patterns and words within words;
8. toinvestigate and learn spellings of words with 's’ for plurals;

9. to spell common irregular words from the list of high frequency
words;

Vocabulary extension

10. new words from reading and shared experiences and to make
collections of personal interest or significant words and words
linked to particular topics;

Handwriting

11. to practise handwriting in conjunction with spelling and
independent writing, ensuring correct letter orientation, formation
and proportion, in a style that makes the letters easy to join later.
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NLS Activity Resource Sheet [ |

Term 2

consonant clusters, e.g. nd, Ip, st.

~ ObjectivesJ‘ Strand | W3

Phonological awareness, phonics and spelling: to discriminate, read and spell words with final

~(_Activities )

Class

(i) To explore and generate words with common /™~
end clusters. Exemplar mp, in rime ump.

e Make up rhymes such as Mr. Grump got a thump, It
made him jump to get a bump.

(i) Discriminating the individual phonemes in mp.
Differentiating between m and mp.

e Say a word ending in m to one child, in p to another and mp to a third.
These children should stand in a space. Then say another three words to
three more children, e.g. sum, sup, sump. They may be nonsense words,
e.g. pum, pup, pump, and they or the class have to decide which of the
children standing in a space they should join.

Merging m and p.

the children love it, and of course bum, bump is a favourite!

{
Q"Zp
@ Read rhymes and books containing ump words,
e.g. Grumpalump, Humpty Dumpty.
e Generate orally other ump words, e.g. jump, lump,
bump, dump, pump, plump, clump, hump, thump.

e Say a word ending in m and ask the children to repeat the word
adding a p, e.g. hum, hump; whim, wimp,; dam, damp. The children
can make up their own. This will often create yet more nonsense but

thurmp

r@elevant published materialslresource9

This Little Puffin, Elizabeth Matterson (Puffin). All Join In, Quentin Blake (Red Fox).

Software). Oxford Reading Tree - Rhyme and Analogy (OUP).

Across the Ocean, Benjamin (Frances Lincoln). Mother Goose, R. Foreman (Walker Books).
Poems For the Very Young, M. Rosen (Kingfisher). Rhymeworld (Heinemann). Developing
Literacy Skills - Spelling (Harlequin). Writing with Symbols and First Keys to Literacy (Widgit

Skip

© Crown copyright 1998
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NLS Activity Resource Sheet [ Y

B Objectivesu‘

words containing clusters in speech and writing.

1)
Term 2
Strand w3

Phonological awareness, phonics and spelling: to discriminate, read and spell words with initial
consonant clusters, e.g. bl, cr, tr, str - see Appendix List 3; to identify separate phonemes within

~(Activities )

Class

(i) To explore and generate words with the same initial
consonant clusters. Exemplar bl and br.

e Use rhymes and books containing bl words, e.g. Three Blind
Mice, Little Boy Blue. Emphasise the bl.

e Generate orally other bl words, e.g. blind, blink, blaze.

e Identify children in the class whose names begin with bl and
their brothers, sisters, etc.

e Make up tongue twisters with the children.

e Play the Tray Game, Clue Game, Home Game using pictures of
objects beginning with bl and some that do not.

e Make up rhymes such as Mr. Blobby went to bed,/Pulled the
blanket over his head and see if the children can hear the bl words
in them, -and distinguish them from the b in bed.

e Repeat this sequence using br words.

(i) To discriminate the individual phonemes in bl.
Differentiating between b and bl.

e Say a b word to one child and a bl word to another. These
children stand in a space. The teacher then says another pair of
words to two other children, e.g. boo and blue; beak and bleak; best
and blest, etc., and they or the class decide which of the children
standing in a space they have to pair up with. Repeat with b and br.

Merging b and I.

e Make up a rhyme couplet using two rhyming words, one begin-
ning with | and the other bl, e.g. Mrs. Wagstaff got stuck in the loo, /
Banging the door made her black and blue . Children can give the
rhyming word starting with bl - lame, blame; lock, block, lead, bleed;
laid, blade.

e Repeat using br.

bl

Group

e Play games using sets of
pictures - sorting, matching,
Snap, Bingo, etc. - showing
objects or actions beginning
with br, bl and b, e.g. blowing,
bluebellis, blackberries, bricks,
bread, brush, branch, blanket,
bicycle, box, bed, biscuits. See
Photocopiable Resource Sheet.

cl

—@elevant published materials/resource9

Software: Writing With Symbols (Widget Software).

This Little Puffin, Elizabeth Matterson (Puffin). All Join In, Quentin Blake (Red Fox). Skip
Across the Ocean, Floella Benjamin (Frances Lincoln). Mother Goose, R Foreman (Walker).
Poems For the Very Young, M Rosen (Kingfisher). Rhymeworld (Heinemann).

© Crown copyright 1998
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NLS Activity Resource Sheet (e [

Term

B Objectivesj‘ Strand | W3

Phonological awareness, phonics and spelling: to discriminate, read and spell words with intial
consonant clusters, e.g. bl, cr, tr, str - see Appendix List 3; to segment clusters into phonemes
for spelling.

~(_ Activities )

Class
e To differentiate between b and bl, play a sorting game. Give cards containinga b
word to one child and a bl word to another. These children each stand in a space.

The teacher then says another pair of words to two other children, e.g. boo and biue;,

beak and bleak; bestand blest, etc., and they or the class have to decide which of b lac k-
the children standing in a space they should join. i
e Try a variation on this for the s clusters. Children can stand around the room berries

holding a card on which is written an onset and a picture to illustrate it, sm, sl, st,
sk, sn, sp, sw and s. The rest of the children have picture cards and have to find
their home onset. See the Photocopiable Resource Sheets.

e To differentiate between m, p and mp, give a card showing a word ending in m to
one child, in p to another and mp to another. These children stand in a space. The
teacher then says another three words to three more children, e.g. sum, sup,

sump - they may even be nonsense words, e.g. pum, pup, pump. They or the class
have to decide which of the children standing in a space they should join.

e For more structured practice, the teacher can say words beginning with b and bl
and the children could either write the correct onsets or use magnetic letters. This

bed
can be extended to include br. Continue with similar work using p, pl and pr, ¢, cl,
and cr and all the s clusters. Similarly, using final clusters ask the children to use M

m, p or mp.
e Play Shannon's Game. See the Photocopiable Resource Sheet.

Group

e Make sets of picture cards, one featuring consonant cluster onsets, e.g. dr, spl,
and the other, consonant cluster rimes, e.g. oid, all, ing, ump. Picture cards can be
matched or sorted according to onset or rime.

e Provide activity sheets containing pictures on which children write the whole onset
or rime undemneath, or just the second consonant. If the rest of the word is straight-

forward, the whole word can be written. See the Photocopiable Resource Sheets.
o To develop use in Independent Writing, children should be encouraged to attempt

to spell unfamiliar words by hearing and isolating the individual phonemes. The
practice provided in class and group work on separating the individual phonemes in
consonant clusters should enable them to achieve a closer match to conventional
spelling in their Independent Writing.

spoon

—@elevant published materials/resourceD

The Spelling Book, Laura Huxford (Stanley Thornes). Developing Literacy Skills - Spelling
(Harlequin). Helping Children with Reading and Spelling, Reason and Boote (Routledge).
Writing with Symbols and First Keys to Literacy (Widgit Software). My World software
(SEMERC).

‘ ight 19 36
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NLS Activity Resource Sheet [ | 1 )

Term 2

_Obijectives ) Strand | W3

Phonological awareness, phonics and spelling: to discriminate, read and spell words with initial
consonant clusters, e.g. b, cr, tr, str - see Appendix List 3; to blend phonemes in words with
clusters for reading.

~( Activities ) N.B.
To reinforce through word recognition,

Class shared and independent reading, at a class

e Using familiar texts, posters, etc., ask the and group level, give the children

. - . L . rtunities to re- the b
children to find (ring or underline) words containing ggg&r:?:g?: vs?hir:hrfha:y d:riv?acc)iktsh:nv?ord s

a particular consonant cluster. and which they have been reinforcing

e They can also return to the split-page books, through word wheels, games. This will

word wheels and slides made in Term 1 and look ensure that they continue to recognise the
for occurrences of the cluster. These words can meaningful object of reading. Where
be accumulated in a word bank on display. possible the class should have a number of g
e Certain clusters occur regularly in the copies of certain key books in additonto ~ §
environment, e.g. st in start and stop. For a few an enlarged text. These books may be

used for group and paired reading and for

days you could make and use start and stop signs
ysy ! P S reading at home.

to control proceedings in the classroom. Use
other common words which contain clusters as
key words to help children remember the cluster.

Group

e When a bank of words containing a particular cluster has been
accumulated, e.g. cling, bring, fling, the children can make cluster word
wheels/slides, and also the cube game as in T1.

e The children could make illustrated alliterative books with a different
jingle/tongue-twister on each page, e.g. crazy creatures cry for crumpets.
o Show children how to make / can and I can’t books containing all the
things they can and can't do, again with a different cluster on each page,
e.g. lcan ... speak, spin, spell; I can’t ... spit, spoon, spot, spoke. Add a
‘shouldn’t’ category!

e When dealing with final consonant clusters, repeat the process described in
T1 - rimes containing clusters. One common rime for each final cluster is listed
on the Photocopiable Resource Sheet with some suggestions for words, some
of which may be illustrated.

Crazy creatures

cry for

crumpets!

Plenary

e Children should bring the words they have found, present some of the
gadgets they have made with the words, share the pictures they have drawn of
new animals, chant some of the jingles they have created.

—CRelevant published materials/resourceg

This Little Puffin, Elizabeth Matterson (Puffin). Tiny Tim, Bennett and Oxenbury (Mammoth).
All Join In, Q. Blake (Red Fox). Skip Across the Ocean, F. Benjamin (Frances Lincoln).
Mother Goose, R. Foreman (Walker Books). Poems For the Very Young, M. Rosen
(Kingfisher). Rhymeworld (Heinemann). Cambridge Reading (CUP). Oxford Reading Tree -
Rhyme and Analogy (OUP). The Core Book List (1997 edition), Lazim and Moss (CLPE).
Writing with Symbols and First Keys to Literacy (Widgit Software).

© Crown copyright 1998 37
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Games to play

Shannon's Game

m The object of this game is to establish familiarity with the serial

order of letters in words.

m The teacher thinks of a word and writes the initial letter followed by

a dash for each subsequent letter,e.g. b - - - -.

® The children suggest possibilities for the next letter in sequence.

® If they are correct the letter is inserted e.g. br - - -. If not, the letter is written in
one of two lists, one for letters which were incorrect but possible, such as in this
example a, e, i, 0, u, and 1, and one for impossible letters in our writing system.
@ Each time an impossible letter is offered, part of an animal, e.g. a mouse, is
drawn.

m Letters must be attempted in order left to right (unlike Hangman).

® The children’s aim is to complete the word before the teacher completes the
mouse.

@ For the game of Lotto, the caller requires a baseboard with 16

pictures.

® The players have a board with 4 pictures, each of which

rhymes with one on the base-board.

m The caller names a picture on the baseboard which she then covers up to
remind her that she has called it.

@ The players look for a picture on their cards which rhymes and the one who
has it places a counter on it.

m The first to cover all four pictures says ‘Bingo’ and the caller checks her card.

A Word-building Cube Game

B You will need two blank cubes.

@ The children stick three rimes (2 of each rime) on one cube,
e.g. ay, ow, ight, and six onsets on the other cube,

e.g. sl, r, 1, s, b, m and underline the letters.

m They throw the cubes and see which words are made.

m  They will get lots more practice at reading the words.

= [f some of the resulting words are meaningless, the
children could look them up in a simple dictionary and/or
invent and draw an animal/space creature for that word

and write its name beside it.

E l{[C © Crown copyright 1998 Photocopiable Resource Sheet YIT2/3W3 40

83




)
E l{lC © Crown copyright 1998 Photocopiable Resource Sheet YIT2W3 41

&85
-




Clusters - onset and rim

)
E l{ic © Crown copyright 1998 Photocopiable Resource Sheet YIT2W3 42




Making words

How many words can you make’?

bl anm

ﬂ | an

gl | ab

pl ap

sl ad

spl ay

E MC © Crown copyright 1998 Photocopiable Resource Sheet Y1T2W3 44




Games to play

Shannon’s Game

® The object of this game is to establish familiarity with the serial

order of letters in words.

m The teacher thinks of a word and writes the initial letter followed by

a dash for each subsequent letter,e.g. b - - - -,

® The children suggest possibilities for the next letter in sequence.

m [f they are correct the letter is inserted e.g. br - - -. If not, the letter is written in
one of two lists, one for letters which were incorrect but possible, such as in this
example a, e, i, 0, u, and I, and one for impossible letters in our writing system.
B Each time an impossible letter is offered, part of an animal, e.g. a mouse, is
drawn.

m Letters must be attempted in order left to right (unlike Hangman).

® The children's aim is to complete the word before the teacher completes the
mouse.

® For the game of Lotto, the caller requires a baseboard with 16

pictures.

m The players have a board with 4 pictures, each of which

rhymes with one on the base-board.

m The caller names a picture on the baseboard-which she then covers up to
remind her that she has called it.

m The players look for a picture on their cards which rhymes and the one who
has it places a counter on it.

® The first to cover all four pictures says ‘Bingo’ and the caller checks her card.

A Word-building Cube Game

®m  You will need two blank cubes.

m The children stick three rimes (2 of each rime) on one cube,
e.g. ay, ow, ight, and six onsets on the other cube,

e.g. sl, r, I, s, b, m and underline the letters.

®m  They throw the cubes and see which words are made.

m  They will get lots more practice at reading the words.

m If some of the resulting words are meaningless, the
children could look them up in a simple dictionary and/or
invent and draw an animal/space creature for that word

and write its name beside it.

E MC © Crown copyright 1998 Photocopiable Resource Sheet Y1T2/3W3 50
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m and poems with familiar, predictable and patterned language from a range | High Frequency words for

"an| of cultures, including playground chants, action verses and rhymes; plays. | word recognition YR to Y2
vacabutary| Non-Fiction: information books, including non-chronological reports,
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read aloud using expression appropriate to the grammar of the
text,
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Downloads

Termly Planning
Sheet
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Sheet
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[Activity and Worksheets '@ Year 1 Term 2

I 5. Eull stops and capital letters n@ Year 1 Term 3
v

5. to continue demarcating sentences in writing, ending a sentence
with a full stop;

6. to use the term sentence appropriately to identify sentences in
text, i.e. those demarcated by capital letters and full stops;

ctivity and Worksheets

i,@"s Y1 T2 Full stops and capital letters

7. to use capital letters for the personal pronoun ', for names and
for the start of a sentence.
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NLS Activity Resource Sheet [ Year [ 1

Term 2

_Objectives ) Strand | S 4,6

To recognise full stops and capital letters when reading and to understand how they affect the way
a passage is read; to use the term sentence appropriately and identify sentences in text, i.e. those
demarcated by capitals and full stops.

Activities NB.
Use talking word processor

programs when possible.

Class . . Set these up to speak

e Choose a book with a cumulative sentence structure: from words and sentences.

simple sentence to complex, e.g. This Is The House That Jack When a full stop is put in,
Built, The Sandwich That Max Made, Bringing The Rain To the sentence will be read
Kapiti Plain, The Cake In The Tin. Re-read, and encourage oral back.

participation until words are very familiar. Use a copy of a familiar text §
e Form Human Sentences, e.g. with full stops t

Step 1 - Simple sentences: removed. Challenge groups §
to place full stops in their ’

correct places.

This is the sandwich that Max made.

Instruct in the use of capital letter and full stop.

Step 2 - Add a new phrase:

This is the bread that started the sandwich that Max made.

Move the children around. Does it still make sense? s it a sentence?

Step 3 - Add the next phrase:

This is | |the cheese | |so full of holes | |that sits on| |the bread | |that started

the sandwich that Max made.

e In a Big Book, each new phrase is placed under the previous one, leading to an
assumption by children that the lines are sentences. By using Human Sentences
children can see that it remains one sentence even with each addition.

—@elevant published materials/resourceD

The Sandwich That Max Made, Literacy Links (Kingscourt). This is the House that Jack Buiit
(Traditional). Bringing the Rain to Kapiti Plain, Verna Aardema (Macmillan). The Rain Arrow,
Pathways (Collins Educational). Software: Talking Pendown (Longman Logotron), Talking
TextEase (Softease), Writing With Symbols (Widgit Software).

E lC © Crown copyright 1998 36
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Phosics,
spaling

Fiction and poetry: traditional stories and rhymes,; fairy stories, stories
and poems with familiar, predictable and patterned language from a range

ant| Of cultures, including playground chants, action verses and rhymes, plays.
vacabutary| Non-Fiction: information books, including non-chronological reports,

(Somtence] ]

simple dictionaries.

Sramyaar| Comprehension and composition

ek
puneiuation

Sumprahession
and
srangGsitinn

PUPILS SHOULD BE TAUGHT:

Reading comprehension

to reinforce and apply their word-level skills through shared and
guided reading;

to use phonological, contextual, grammatical and graphic
knowledge to work out, predict and check the meanings of
unfamiliar words and to make sense of what they read;

to choose and read familiar books with concentration and
attention, discuss preferences and give reasons;

to re-tell stories, giving the main points in sequence and to notice
differences between written and spoken forms in re-telling, e.g. by
comparing oral versions with the written text; to refer to relevant
phrases and sentences,

Related Items

High Frequency words for
word recognition YR to Y2

Summary of the specific
phonics and spelling work
to be covered in Years R to
2 .

Technical Vocabulary List

Developing Early Writing

IActivity and Worksheets

ESY i i
Y1 T2 T3.4 1 like this book because...

to identify and record some key features of story language from a
range of stories, and to practise reading and using them, e.g. in
oral re-tellings;

to identify and discuss a range of story themes, and to collect and
compare;

Downloads
4l Termly Planning
L
Sheet

gy Termly Planning
o Sheet

Weekly Planning
Sheet

la,,l
Weekly Planning
Sheet
Year 1 Term 1
T veariTeml
“?ﬂ Year 1 Term 2

Year1 Term 3

[Activity and Worksheets

ig\, Y1 T2 76 Story Themes

to discuss reasons for, or causes of, incidents in stories;

to identify and discuss characters, e.g. appearance, behaviour,
qualities; to speculate about how they might behave; to discuss
how they are described in the text; and to compare characters
from different stories or plays;

to become aware of character and dialogue, e.g. by role-playing
parts when reading aloud stories or plays with others;

IActivity and Worksheets

E?E Y1 T2 T8,15Characters

b

<
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10. to identify and compare basic story elements, e.g. beginnings and
endings in different stories;

[Activity and Worksheets

!,&_ Y1 T2 T10 Beginning, middle and end of a story

11. tolearn and recite simple poems and rhymes, with actions, and to
re-read them from the text;

Writing composition

12. through shared and guided writing to apply phonological, graphic
knowledge and sight vocabulary to spell words accurately;

13. to substitute and extend patterns from reading through language
play, e.g. by using same lines and introducing new words,
extending rhyming or alliterative patterns, adding further rhyming
words, lines;

IActivity and Worksheets
A Y1T2T13 Patterns

14. to represent outlines of story plots using, e.g. captions, pictures,
arrows to record main incidents in order, e.g. to make a class
book, wall story, own version;

Activity and Worksheets
I5.] Y1T2T14 Story Plots

15. to build simple profiles of characters from stories read, describing
characteristics, appearances, behaviour with pictures, single
words, captions, words and sentences from text;

16. to use some of the elements of known stories to structure own
writing;

Non-Fiction
Reading comprehension

17. to use terms 'fiction’ and 'non-fiction', noting some of their differing
features, e.g. layout, titles, contents page, use of pictures, labelled
diagrams;

Activity and Worksheets

g},\ﬁ Y1 T2 T17 Fiction and non-fiction 1

14| Y1T2T17 Fiction and non-fiction 2

18. toread non-fiction books and understand that the reader doesn't
need to go from start to finish but selects according to what is
needed;

IActivity and Worksheets

|5 Y1T2 T18 Non-fiction books 1

'ﬁ,_] Y1 T2 T18 Non-fiction books 2

19. to predict what a given book might be about from a brief look at
both front and back covers, including blurb, title, illustration; to
Q discuss what it might tell in advance of reading and check to see if
E MC it does;
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O

ERIC

Aruitoxt provided by Eic:

IActivity and Worksheets

4] Y1T2T19 Book covers

20. to use simple dictionaries, and to understand their alphabetical
organisation; ;

IActivity and Worksheets

ﬁ] Y1 T2 T20 Dictionairies and alphabetical order

Y1 T2 T20 Dictionairies

21. tounderstand the purpose of contents pages and indexes and to
begin to locate information by page numbers and words by initial
letter;

Writing composition

22. to write labels for drawings and diagrams, e.g. growing beans,
parts of the body;

23. to produce extended captions, e.g. to explain paintings in wall
displays or to describe artefacts;

24, to write simple questions, e.g. as part of interactive display (‘How
many...?", 'Where is your house...?’);

25. to assemble information from own experience, e.g. food, pets; to
use simple sentences to describe, based on examples from
reading; to write simple non-chronological reports; and to organise
in lists, separate pages, charts.

Activity and Worksheets

5. Y1T2T25 Assembling information for a non-chronological report

A Y1.T2T25 Non-chronological reports
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NLS Activity Resource Sheet [ Yer [ 1)

Term 2

~_Objectives ) Strand | 13,4

To choose and read familiar books with concentration and attention, discuss preferences and give
reasons; to re-tell stories giving the main points in sequence.

~(_ Activities )

Class
e Build up a collection of familiar books for each group to create a ‘familiar book
basket'. This could include small versions of enlarged texts previously used with the
whole class or group. Use copies of the books in Guided Reading. Laminate copies
of known poems/nursery rhymes. Own or class book versions can be developed
through Guided Writing.

Group Book:
e Develop book reviews which Author:
have been modelled by the teacher. Mg favou.rite character is
Focus on one aspect, e.g.
A character | like. Why? ]
These activities should be [ like
developing in complexity and are a because
good opportunity to use IT.
e Others: Book ... where ...? who ...? what happened ...?
Book ... character portrait ... word to describe ... evidence/quotation ...

e Discuss preferences for different kinds
of books, authors, illustrations, topics.

o Make use of storyboards and story .
visuals. Create pro-formas for opening/ opening event resolution
event/resolution. !

e Children could make and use
sequencing cards derived from their own
books.

e Use a word processor for a form of
‘electronic consequences’. Children
respond to ideas on screen and scroll up
before letting the next child key in his/her
response.

=
=
(3]
m
=
=8

uojIsnpuUo>

—@elevant published materials/resource9

A Book of One’s Own and Literacy Through the Book Arts, Paul Johnson
(Hodder and Stoughton).

E MC © Crown copyright 1998 20
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NLS Activity Resource Sheet (=]

Term

_< ObjectivesJ\ Strand T6

To identify and discuss a range of story themes and to collect and compare.

Focusing on a theme

~( Activities ) Ideas include

Class N _ ¢ Using a familiar story but
e Discuss story themes with children, e.g. What is . duci di h

the story about? Is it a happy/sad story? introducing a different character.
Themes could cover: - || ® Providing a different ending.

e Expanding part of the story,
e.g. Meanwhile at the top of the
beanstalk, the giant ...

e Drawing characters with
speech bubbles of what might
have been said, e.g. Goldilocks to
her mother when she got home.

e Introduce the word theme after
discussion.

o Provide a collection of books on
themes within the genre, e.g. put
adventure stories into a box painted like
a treasure chest.

e Make use of the writing table by
focusing on a theme (see ideas

box opposite).

Group
e Change a story into a play and tape it.

—@elevant published materials/resourceg

E MC © Crown copyright 1998
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NLS Activity Resource Sheet [ [ ¢ )

Term 2

~ Objectivejj‘ Strand | T 8,15

To identify and discuss characters, e.g. appearance, behaviour, qualities; to speculate about how
they might behave; to build simple profiles of characters from stories read describing characteristics,
appearances, behaviour, with pictures, single words, captions, words and sentences from text.

—( Activities )

Class
e During Shared Reading, demonstrate and involve children in
activities to prepare for group tasks later.

Group
e Riddles - oral. The child thinks of a character, and the group has to ask
questions in order to guess, e.g.

- Where does the character live?

- Is the character a girl, boy, man, woman, animal?
o Pin the name of a character on the back of a child. The child has to ask
questions, e.9. Where do | live? in order to guess the name.
e Ask children to mime actions associated with a character. Only Yes or No
answers are allowed to questions in order to find out who the character is.
e Make a list of phrase (word) clues to sort and fit to the right character, e.g.
fairest in the land, runs away from home, keeps house for seven.miners, wears
red cloak, likes her granny. These can be written as a class riddle book.
e To discuss character traits, make comparisons between stories, e.g.
compare Little Red Hen (traditional tale) with The Little Yellow Chick.
e ook at comparisons within stories, e.g. Little Red Hen.

Little Red Hen Dog Cat Pig /Wm

money from the

busy lazy cow?
cooks doesn't
cook.

e Draw characters with speech bubbles using spoken
language from the text (or what they might say, that is
in character with the story).

e Children could then identify a character,
verbally or by matching to a name label.

Phew! This
beanstalk is hard
to climb.

@elevant published materialslresources\,

The Little Yellow Chicken, Sunshine (Heinemann). The Little Red Hen, Traditional.

E MC © Crown copyright 1998 25
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NLS Activity Resource Sheet [ X

Term

2

To identify and compare basic story elements: beginning, middle, end; to collect examples of story
beginnings and endings; to use some of the more formal elements of stories to structure own
writing.

~_Objectives ) Strand |7 10,16

~( Activities )

Class

e Using whole class texts, collect and compare traditional stories, I'u huff and
e.g. The Three Little Pigs, Billy Goats Gruff, Red Riding Hood, '

Jack And The Beanstalk, The Gingerbread Man. Read the story I u PUJC]C
to the class, re-read encouraging the class to join in any refrain, e.g.

I'll huff and I'll puff ... Compare different versions of same story,

similarities and differences; but significant phrases will remain O

the same.

e Record significant phrases using speech bubbles. Each child ')

takes on a role, e.g. wolf holds a speech bubble saying, /'l huff ...
etc., and role plays. Display these on the wall for reading around the
room activity.

e Focus on story structure using a published text as a model, e.g.
The Gingerbread Man. Discuss beginning/opening, middle/event,
end/resolution. Produce a shared writing version of a traditional
story in new setting, e.g. a classroom, or using a new character, e.g.
The Gingerbread Girl.

Who's been
eating my ...?

Group
e For sentence work using guided reading sets of books, try some
of the following:
- match a character to significant phrase, e.g. wolf - 'l huff ...,
- story sequencing cards. Match pictures to
text;
- make a collection of rhyming words, e.g. huff/
puff, can/man;
- collect story beginnings and endings, e.g. A The
long time ago ... They lived happily ever after. Three
e Children could make their own version of a story
with bookmaking techniques or using a computer,
e.g. zigzag book, concept keyboard, story publisher,
TextEase software (speech bubbles/word bank),
fairytales,Clipart.

Little
Pigs

—@elevant published materials/resource9

Responding to Traditional Tales KSI, Teacher's photocopiable resource (Evans).
The Three Little Pigs, The Billy Goats Gruff, Jack and the Beanstalk, The Gingerbread Man,
Literacy Links (Kingscourt). TextEase software.

© Crown copyright 1998
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NLS Activity Resource Sheet [ X

Term

- Objectives )— Strand

T13

To substitute and extend patterns from reading through language play, e.g. by using same lines

and introducing new words, extending rhyming or alliterative patterns, adding further rhyming
words, lines.

—(Activities )

Class

e Write a short passage with rhyming words substituted for a correct response.
Children then correct substitutions. Cover with acetate for the children, e.g.

Jack lived with his mother in a mouse. He was a very lazy toy.

The three little figs lived with their other.

The first little fig built a mouse of draw.

Group
e Write tongue twisters or alliterative sentences.

e Take a short sentence from a syntactically repetitive, alliterative or rhyming
text and add an extra ending or substitute other words, e.g.

Pete pats pink pigs

becomes

Pete pats pink porky plastic pigs perfectly.

—@elevant published materialsiresources )

5J
Down They Rolled, One Wobbly Wheelbarrow, Fred Told Me, Magic Bean (Heinemann).
Hairy Tales and Nursery Crimes, Michael Rosen (Armada).

E MC © Crown copyright 1998
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NLS Activity Resource Sheet [ | 1)

Term 2

~ ObjectivesJ\ Strand | T14

To represent outlines of story plots using, e.g. captions, pictures, arrows to record main incidents in
order, e.g. to make a class book, wall story, own version.

~(_ Activities )

Class

e Tease out the plot from a story which has been modelled with the whole class on a number
of occasions before the children attempt this in groups, pairs or individually.

e Use a simple format to isolate main events:

Beginning Middle End

Group
e Draw events in cartoon format on strips or use A4 paper folded to provide four boxes:

Beginning

|
I
I
!
_______ l___.____
I
I
I
|

Middle

e Discuss the sequence of key events,
draw and label.

e Discuss and isclate key events for each
child to illustrate and label. Create a wall
display showing illustrations in sequence or
create a class book. End

—@elevant published materialslresource9

E MC © Crown copyright 1998 28
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NLS Activity Resource Sheet Ve T 1)

Term 2

~_Objectives ) Strand | 7147

To use terms ‘fiction’ and ‘non-fiction’, noting some of their differing features, e.g.
layout, titles, contents page, use of pictures, labelled diagrams.

~( Activities )

Class

e Using Big Book examples of fiction and
non-fiction, draw the children’s attention to
cover details, i.e. photos, illustrations, title,
author.

e Look at the features of a non-fiction book
together and compile a list. Look for similar
features in a fiction text. What is the same?
What is different?

v
\\‘i oW
« s
e ot 309 Group
o ©
¢ " e Ask the children to sort a variety of books into two
\(\,\*\ collections: fiction and non-fiction.
%\5&’\5' e The groups select books from the book corner or
the library, according to a given topic, e.g. farm animals.
\ e Explore classification of books, e.g. a selection of

non-fiction books into subjects/topics, according
. to features.

Plenary

e Encourage the children to explain their criteria for selection.
e Start to produce a wall chart entitled, What we know about
non-fiction.

{Relevant published materials/resourcea

Any non-fiction Big Books, e.g. Oxford Reading Tree series (OUP), Reading Science (Nelson),
Infoactive (Collins), All Aboard (Ginn), Book Project (Longman), Magic Bean In Fact
(Heinemann), Discovery Worlds (Heinemann), Pathways (Collins Educational).

© Crown copyright 1998 30

105



NLS Activity Resource Sheet (Year [ ' )

Term 2

~( Objectives ) Strand |T18,19,21

To read non-fiction books and understand that the reader ... selects according to what is needed;

to predict what a given book might be about from a brief look at both front and back covers ... ;

to understand the purpose of content pages and indexes and to begin to locate information by page
numbers and words by initial letter.

~(Activities ) N.B.
Skills first taught

Class within the Literacy

e Mask the front cover photo and title of a non-fiction Big Book Hour can then bg
with strips of paper. Reveal the photo by removing paper strips consolidated an

. . . . extended through
one by one, encouraging the children to predict the subject matter class topics and

of the photo. ‘ . . ‘ o other curricular
e Ask the children to predict the title, revealing the individual areas.

words either for clues or to confirm predictions. Discuss and list
possible content suggestions.

e Ask the children to suggest questions that they think will be
answered in the book. List these on a flip chart. Use the contents
Jpage to identify sections where the information will be found.

e Ask the children to suggest words that they think will be found
in the book. Use the index to look up the words and model how to
locate the information by initial letters and page numbers.

fa:

Group
e The children can carry out the activities above as
part of Guided Reading with an unfamiliar text or as

Q an independent activity.
Q Plenary

e Refer back to content predictions.

—@elevant published materials/resource9

Any non-fiction Big Books, e.g. Oxford Reading Tree series (OUP), Reading Science (Nelson),
Infoactive (Collins), All Aboard (Ginn), The Book Project (Longman), Magic Bean (Heinemann).

E MC © Crown copyright 1998 14
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NLS Activity Resource Sheet [ Yer [ )

Term 2

~ ObjectivesJ\ Strand [T 18, 21

To read non-fiction books and understand that the reader does not need to go from start to finish
but selects sections according to what is needed. To understand the purpose of contents pages
and indexes and to begin to locate information by page numbers and words by initial letter.

~( Activities )

Class

e Provide enough non-fiction texts, one for each child. Children work in pairs,
two books between the pair. One child keeps one and passes one on to the left.
Repeat this two or three times. The pair must agree as to why they are keeping
a particular book. At the end of the exercise, children must give reasons for
their choice.

Group
e Provide non-fiction books for a group. Allow a short time for browsing.
Ask questions, e.g.

Questions
If I wanted to find out how
to grow a cactus, which book
would I choose?

How would I find out which
page to look on?

If I wanted to read about
spiders which book would I
choose?

Which chapter is about
spiders?

-@elevant published materialslresource9

Any non-fiction Big Books, e.g. Oxford Reading Tree series (OUP), Reading Science (Nelson),
Infoactive (Collins), All Aboard (Ginn), Book Project (Longman), Magic Bean In Fact
(Heinemann), Discovery Worlds (Heinemann), Pathways (Collins Educational).

E MC © Crown copyright 1998 31
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NLS Activity Resource Sheet [ Yer [ *

Term 2

—~ Objectivesj\ Strand {T19,21

To predict what a given book might be about from a brief look at both front and back covers, including
blurb, title and illustration; to discuss what it might tell in advance of reading and check to see if it
does; to locate information by page numbers, and words by initial letter.

~( Activities ) N.B.

Skills can be taught

Class within the Literacy
e Mask the front cover photo and titte of a non-fiction Big Book Hour and then
with strips of paper. Reveal the photo by removing paper strips consolidated and
one by one, encouraging the children to predict the subject matter extended through
of the photo. class topics and

other curricular
areas.

e Ask the children to predict the title, revealing the individual
words either for clues or to confirm predictions. Discuss and list
possible content suggestions. ARG TN
e Ask the children to suggest questions that they think will be

answered in the book. List these on a flip chart. Use the contents

page to identify sections where the information will be found.

e Ask the children to suggest words that they think will be found

in the book. Use the index to look up the words and model how to

locate the information by initial letters and page numbers.

Group
e The children can carry out the activities above as
part of Guided Reading with an unfamiliar text or as

Q an independent activity.
Q \ ; Plenary

e Refer back to content predictions.

—@elevant published materials/resources\,

E MC © Crown copyright 1998 32
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NLS Activity Resource Sheet [ Yer | -

Term 2

—~ Objectivesj\ Strand | T20

To use simple dictionaries, and to understand their alphabetical organisation.

—(_Activities )

Class
e Enlarge an extract from a simple dictionary to
A3 or on OHT and model the use of a dictionary.

e Explore features of layout and use initial letter
sounds to locate words.

e Demonstrate how to look up a word during
Shared Reading or Writing.

Group

e Give the children a variety of pictures
and words. Ask them to find these
words in a dictionary.

e Begin a class dictionary, possibly
linked to a class topic.

—@elevant published materialslresourc@

Collins Picture Dictionary (Harper Collins). ABC Big Book, Pathways (Collins). My First
Oxford Dictionary (OUP). Alphabet friezes.

E MC © Crown copyright 1998
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NLS Activity ResourceSheet (Year | 1 )

Term 2

B Objectives;) Strand |T 25wW10

To assemble information from own experience; to use simple sentences to describe, based on
examples from reading; to write simple, non-chronological reports and to organise in lists,
separate pages, charts. To make collections of ... significant words linked to particular topics.

- Activities )

Class

e Using artefacts, books, etc. as a

stimulus, ask the children to contribute QUESTIONS TO SUPPORT
what they know about the item. Use NON-CHRONOLOGICAL
questions to focus on specific details. REPORT WRITING

¢ In a modelled writing session, using o

the questions as headings, demonstrate What is it?

how to construct simple sentences What does it look like?
using the children’s information e.g. Where is it jound?
Apples can be eaten. What is it used jor?

lunchbox

Group .
e Using an artefact or pictures drawn on an
A3 sheet, follow the above points as a group.
e Provide writing frameworks for the
children to complete, ranging from headings to
more structured cloze texts, e.g. An—— s a fruit.
Use the Photocopiable Resource Sheet if required.
e Using the collections of words, build word
banks linked to topics. Put individual words on
red eating cards. 4

e Encourage the children to read and re-read
them, match and sort.

Plenary

e When all the groups have completed
the activities, discuss how the writing might
be collated into a class reference book,
e.g. alphabetically.

—@elevant published materials/resourc@

E MC © Crown copyright 1998 16
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Your path: Home > Literacy > NLS Framework > Year 1 Term 3
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{112 &3’%1 E f all L_Julmmfy

Range Related ltems

Fiction and poetry: stories about fantasy worlds, poems with pafterned ]

and predictable structures; a variety of poems on similar themes. High Frequency words for

%! Non-Fiction: information texts including recounts of observations, visits, word recognition YR to Y2
\m:canuiaw events.

]

Phbf‘ilt"

Summary of the specific

phonics and spelling work
D Phonics, spelling and vocabulary to be covered in Years R to
Grasenag 2

suneuitas| PUPILS SHOULD BE TAUGHT: . ,
; Technical Vocabulary List

Phonological awareness, phonics and spelling Phonics - Progression in
D Phonics for whole class
Demprehension] 1. the common spelling patterns for each of the long vowel teaching CD ROM
cmmsiﬁ‘{‘; phoqemes: ee ai ie oa oo.(long as in moon) from the summary of
o specific phonics and spelling work: Downloads

Termly Planning
Sheet

e to identify phonemes in speech and writing;

e to blend phonemes for reading;
e to segment words into phonemes for spelling; Termly p|anning
Sheet
Activity and Worksheets Weekly Planning
2 Y1 T3 W1 Long vowel ﬁ Y1 T3 W1 Long vowel Sheet
Lb phonemes 1 2 phonemes 2

Weekly Planning
Sheet

Y1 T3 W1 Long vowel ﬁ Y1 T3 W1 Long vowel
phonemes 3 LA phonemes 4

Y1.T3 W1 Long vowel Y1 T3 W1 Long vowel
phonemes 5 phonemes
i)xl

Year 1 Term 1

Y1 T3 W1 Colour the rhyming Year1 Term 2

words

Y1 T3 W1 Maltching rthymes | 4.,

Year1 Term 3

788 D (& B8 L D

A Y1 T3 W1 A rhyme trail é Y1 T3 W1 word trails

{4 Y1T3 W1 Phonemes

Word recognition, graphic knowledge and spelling

2. toread on sight high frequency words specific to graded books
matched to the abilities of reading groups;

3. toread on sight other familiar words;

4. toread on sight approximately 30 more hlqh frequency words;

5. torecognise words by common spelling patterns;

6. toinvestigate and learn spellings of verbs with 'ed’ (past tense),
'ing’ (present tense) endings;

7. tospell common irregular words from the list of high frequency

words;

Vocabulary extension

8. new words from reading and shared experiences, and to make BEST COPY AVAILABLE

L collections of personal interest or significant words and words
E MC linked to particutar topics;

11 3
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9. theterms ‘vowel' and ‘consonant’;

Handwriting

10. to practise handwriting in conjunction with spelling (above) and
independent writing, ensuring correct letter orientation, formation
and proportion, in a style that makes the letters easy to join later.

Academies | Advanced Schools | Advanced Skills Teachers | Autumn Package | Beacon Schools | Diversity |
Diversity Pathfinders | Earned Autonomy | Education Action Zones | Ethnic Minorities | Excellence in Cities |
Gender & Achievement | Homework | Innovation Unit | Key Stage 3 | LEA | Literacy | Numeracy | Parental involvement |

Research | Schemes of Work | School Improvement | Specialist Schools | Study Support | Subscribe | Target Setting |
Training Schools '

UK Online | DIES | SEU | Teachernet | NGfL | QCA | Ofsted | NCSL ) © 1997-2003 Crown Copyright
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NLS Activity Resource Sheet (e [ 1 -

Term 3

~ Objectivesjp Strand | W1

Phonological awareness, phonics and spelling: the common spelling patterns for each of the long
vowel phonemes: ee, ai, ie, 0a, 0o (long as in moon) and y - see
Appendix List 3; to identify phonemes in speech and writing.

N.B.
These activities

< . e : revise rhyming but
Activities deliberately use
rhymes which
contain these long
(i) by analogy in rhyming patterns vowels. These
activities are
entirely oral so the
Class different spellings
of the rhymes are
immaterial.

o Make up variations on poems such as Michael Rosen's Down behind
the dustbin, e.g. Down behind the dustbin, | knew a cat called Kate,
... wouldn'tever wait, ... gotinto a state, ... never, never late.
e Play the Hail the whale clapping game:
Hail the whale, the lipstick stale, high-legged, bow-legged bouncing bail.
The children clap in time with the jingle. Start with any word and repeat the jingle inserting the
rhyme ending: -

... the w... the lipstick st..., high-legged, bow-legged bouncing b ...
e.g. Pain the wain, the lipstick stain, high-legged, bow-legged bouncing bain.
The rime ending stays the same but the onset changes to w, then st and finally b. There is no
need to make this explicit to the children; they just imitate as you say the jingle starting with a
different word each time. Repeat using a different long vowel phoneme, e.g.:

Loaf, the woaf, the lipstick stoaf, high-legged, bow-legged bouncing boaf.

Cave the wave, the lipstick stave, high-legged, bow-legged bouncing bave.
e Play Odd one out. Say a string of rhyming words and one which does not rhyme, e.g. moon,
hand, tune, spoon. Ask the children to identify the one which does not rhyme.
e Distribute picture cards amongst the children. See the Photocopiable Resource Sheet for
versions of this game. Say a word and the children hold up the pictures which rhyme with that
word. Ask them to say the word out loud so all can check it is correct. The children are listening out
for the final consonant. For instance, you say gale. The children with the pictures of a snail,
whale, tailwould hold them up, not the ones with cake, train or race.

Group

e The pictures used for the class activities can be used to create packs of cards for matching and
sorting activities in pairs, or games such as Snap and Lotto, and for activity sheets. See the
Photocopiable Resource Sheet.

e Activity sheets can be used for individual reinforcement using the suggested pictures. See the
Photocopiable Resource Sheets.

—@elevant published materials/resources)

Oxford Reading Tree - Rhyme and Analogy Card Games and Photocopy Masters (OUP).
Rhymeworld (Heinemann).

E MC © Crown copyright 1998 45
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[ d L3
NLS Activity Resource Sheet [ e [
Term 3
Phonological awareness, phonics and spelling: the common spelling patterns for each of the long
vowel phonemes: ee, ai, ie, 0a, oo {long as in moon) and y - see Appendix List 3;
to identify phonemes in speech and in writing.
N.B:
Examples of words
containing various
~( Activities } phonemes.
Upper-case letters
indicate the long vowel #
(ii) un-related to rhyme or vowel name. !
Two phonemes:
Class eyes = I,z
e Distribute picture cards. Say a word and the chiidren hold up the day = d, A
. \ . ) Three phonemes:
pictures which contain the same middle vowel as that word. Ask them lace = . A, ss
to say the word out loud and all check it is correct. Consideration sky = S: k,‘l
should be given to regional variations in the pronunciation of oo old=0,1,d
words. See the Photocopiable Resource Sheets. Four phonemes:
broke = b, r, O, k
Group screw = s, C, r, 00
e The pictures used for the class activities can also be used to create toast=t, O, s, t
packs of cards for co-operative matching and sorting activities. Five phonemes:
e Create a pack of cards in which no two words rhyme but in which E:fegn_wg T‘It' r 5 m
there are pairs of words with the same middle phoneme, e.g. plane, T;&Zse_aéti;/it'i:é are
whale; case, lake; feet, bead; stream, peel; pies, kite; pipe, nine; nose, entirely oral.
mole; stone, soap; spoon, school; root, soup. These can be sorted by
children into pairs or groups of four.
e Activity sheets can be created in which the children join lines
between pairs or groups of pictures with the same medial phoneme.
See Photocopiable Resource Sheet.
e Give each child in the group a card with a grid of five squares. Call
out a word containing between two and five phonemes, where the
vowel is long. The children place a counter in a square as they say
each phoneme in the word. For example, for the word eyes, the
children say I as they place a counter in the first square and z as they
place a counter in the next square. The children are learning to hear all
the sounds, not letters, in the words. A grid of two or three squares
would be a more suitable starting point for some children.
—@elevant published materials/resources)
© Crown copyright 1998 46




NLS Activity Resource Sheet ([ Yer [+ )

Term 3

—(_Objectives ) Strand | W1

Phonological awareness, phonics and spelling: the common spelling patterns for each of the long
vowel phonemes: ee, ai, ie, oa, 0o (long as in moon) - see Appendix List 3; to segment words
into phonemes for spelling.

N.B.
See Introduction

~{ Activities ) for full information
) , about vowel

Class digraphs.

Possible progression:

Long vowel ay at the ends of words.

Long vowels eelea iely ow/oe uelew atthe ends of words.
Long vowels in the middle of words ai/a-e ee/ea ighli-e
oalo-e oolu-e. '

e Starting from a book previously read in Shared Reading, a rhyme or some shared
writing, focus on a word with the chosen digraph, e.g. day. Ask the children to close their
eyes and then.tell you which sounds they can hear in the word. Discuss the difference
between words which have one letter for every phoneme, such as dog, and the word day.
¢ Write the word day at the top of a large sheet of paper and ask the children to think of
words which rhyme with day. Write the words on the chart. The children can also take turns
at writing words using day as a spelling model. Apart from the word they, it is unlikely that
the children will suggest any words which do not end in ay. As there is a tendency for
children to write they as thay it is an opportunity to emphasise the relationship in spelling
between the and they, or even them, their and they.

e This same activity can be done with the other four long vowel endings. However, it is not
so straightforward as ay because there are at least two alternative spellings for each
phoneme. Taking ie and y as an example, start with a word from your reading such as my.
Write it on the board. The children can tell you other words which rhyme with my. You will
end up with a board full of words which end in y, ie and igh. The children can sort them
out by replacing all the y words in one colour, the ie words in another and so on.

e When the children have explored two digraphs which represent different phonemes, e.g.
ay and ow, they can write words to dictation.

e The introduction of words in which the vowel is in the middle can be carried out in the
same way. It is better to start with rhyming words in which the spelling pattern (the rime) is
the same throughout. The rimes in this category are: ake, ate, ame, ave, eep, ine, ice, ipe,
ope, ook. There are a few exceptions, e.g. wait, sign, soap. Rimes which are worth
exploring but have more exceptions are: ail, ace, eed, eep, ight, oat. See also the lists of
words on the Photocopiable Resource Sheets.

e Play Shannon’s Game. See the Photocopiable Resource Sheet.

—@elevant published materials/resource@

First Steps - Spelling Developmental Continuum and Spelling Resource Book (Heinemann).
ACE Spelling Dictionary, David Moseley (LDA).

ERIC © Crown copyright 1998 47
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NLS Activity Resource Sheet [Yer [ ')

Term 3

~ Objectivey‘ Strand | W1

Phonological awareness, phonics and spelling: the common spelling patterns for each of the long
vowel phonemes: ee, ai, ie, 0a, 0o {long as in moon) - see Appendix List 3; to segment words into
phonemes for spelling. .

~(Activities ) N.B.
In their independent writing children will

Groups make the wrong choices of digraph in

e When a board full of rhyming words with different words, such as screem, until they learn

. A . the correct spellings. Through
endings, e.g. Y, ie, igh, has been generated, instead of continued conscious exposure to words

the class sorting the words out, this can be done in in reading combined with active word
group-time by the children in pairs or threes. ' study and practice, children learn to

¢ In pairs or small groups, children write as many recall the correct visual representation.
words as they can ending in a digraph such as ay and Make opportunities in Shared and

ow. In the process they will invent new words for which Guided Writing to model pro.of-reading.
they can make up possible meanings. You could also enlarge a child’s piece
e The children can invent jingles using words with a of writing from a previous year or write

articular digraph (or use some popular ones) and make your own. Ask the children to point out - ¢
zn iIIustrateg bgok( e.q. pop ) possible errors and alternatives. Model

the strategy you would wish them to
use in their independent writing.

The rain in Spain stays mainly in the plain.
Don't wait for Kate, she's always late. AR PSRBT
Let the train take the strain.

e An adult writes down all the words the children can think of rhyming with lay and late.
Children sort the words out according to their spellings and create at least one rule that
might help them when they are writing ‘short” words with the ‘long a’ in them. For instance,
nearly all the words are spelled ate not ait; but eight and weight are the exceptions. The
children can then look out for other words which rhyme with late to see whether they
conform to their ‘rule’.

e Children can do the same with ay, ain and ane. They may suggest investigating other
a rhymes such as aim/ame, ake/aik, ade/aid, ail/ale.

e The same activity may be carried out with any other long vowel phonemes.

e Play word trails. See the Photocopiable Resource Sheet.

Plenary
e Children can bring the results of their investigations to plenary sessions, including lists of
words they have found, words they have invented and rules they have created.

-@Ievant published materials/resources)

Rhymeworld (Heinemann). Oxford Reading Tree - Rhyme and Analogy (OUP).
First Steps: Spelling Developmental Continuum, Spelling Resource Book (Heinemann).
ACE Spelling Dictionary, David Moseley (LDA).

E MC © Crown copyright 1998 48
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- NLS Activity Resource Sheet [Yer [

Term 3

«_Objectives ) Strand | W1

Phonological awareness, phonics and spelling: the common spelling patterns for each of the long
vowel phonemes: ee, ai, ie, 0a, oo (long as in moon) - see Appendix List 3; to blend phonemes
forreading.

: . eae : N.B.
Activities At class and group level give

children opportunities to reread the
books and posters from which they
derived words that they have been
reinforcing through word wheels,
Class games, etc., thereby ensuring that
¢ Return to a favourite rhyme, rhyming book or slogan, they continue to recognise the

e.g. Row, row, row your boaton a laminated poster or in a Big meaningful object of reading.
Book. Allow the children to underline the vowel digraph.

The children can start an ow word bank using this rhyme.

e Search the room for other instances of ow making an O
sound at the end of a word. Possible places are the rhymes,
Aeroplanes, all in a row, One man went to mow.

® Think of advertising slogans and notices children have seen and heard that make use of
rhyme, e.g. Let the train take the strain. They can make up their own slogans. Some of these
slogans will use different spellings of the rhyme, e.g. Soap on a rope, Slow! Toads on road.

Exemplar: ow as in blow and know.

Group

e Use these ow words to reinforce reading by making split-page books using their
rhyming words, e.g. Pat the cat or Blow the crow. The children can make their own word
wheels and word slides using the sets of rhyming words they have gathered. See the
Photocopiable Resource Sheets and onset-rime combination Resource Sheet.

¢ The children can make a cube game using their rhyming words. ,

e Devise words sorts, e.g. two-, three-, four-letter words, words beginning with the
same letter, words which are connected by topic. One group could sort them and
another group guess what criteria they have sorted them by. Display words in hoops
(Venn diagrams), indicating words in two categories.

e Play Change a Letter. Start with a word, and change one phoneme (letter or digraph)
to make a new word, in a chain, e.g. tray - pray - play - lay - low - blow.

Plenary _

e Children bring the words they have found, present some of the gadgets they have
made with the words, share the pictures they have drawn of new animals, chant some of
the jingles they have made up.

—@elevant published materials/resources)

Find Me a Tiger, Lindley Dodd (Puffin). One Fish, Two Fish, Dr. Seuss (Collins).

© Crown copyright 1998
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Long vowel phonemes

Possible pictures for games are:

Game 1 Game 2 Game 3 Game 4
cake feet hole five
snake meat bowl hive
lake seat goal dive
rake sweet foal drive
race stream coat sign
face cream boat line
lace steam goat nine
case team note wine
snail lead soap flies
whale bead rope ties
tail seed Pope pies
nail weed slope prize
train seal bone light
lane wheel phone kite
crane heel stone bite
plane peel cone fight

Q i .
E MC © Crown copyright 1998 Photocopiable Resource Sheet YIT3IW1 52
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es

Draw a line to join up the
pictures that rhyme.

A

%

&

O
E MC © Crown copyright 1998 Photocopiable Resource Sheet YIT3W1 53




Colour the rhymin

Ask the children to shade all the pictures that rhyme, in the same colour.
They all end in the ‘I' sound, but do not all rhyme.

< . :
E MC © Crown copyright 1998 Photocopiable Resource Sheet YIT3W1 54




A rhyme trail

Ask children to shade the pictures that rhyme in the same colour.

Q ] -
EMC © Crown copyright 1998
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Ronemes

When vowel digraphs generally occur at the ends of words.

ay ee eale | y ie ow o ue ew
day see sea my tie -grow go blue blew
may tree pea by lie row SO true new
way free tea try die | show no due flew
away | bee me cry pie | snow glue grew
play three he sky flow few
say be why throw stew
stay we fry low chew
hay fly blow screw
pay sky window
gay ~dry below
lay sly crow
stray shy glow
tray sty mow
they key high toe do
though to

too

two

who

Onset-rime .combinations

§ ake | ame | ave f | sh w t S
o
5 ace ate ake f ! p r| m p!
Q . .
£ ail ame | ake f n r m S sn
Q -
E ain ail ave tr r p br m tr
g,' ine ipe ice w r sp m n p
3 ice ine ight s| ! m n f r
4 oon ine ail m n sp P f |
3
% ool | ame | ake c f p t st sh
g oast | ame | ook r c t ! S b
Q
E ace | ine | ight pl r P f ! n
a ake | eet | ame t f sh b fl m
c
g ice | oon | ace f n s w ar sp
£ : S
o Ipe ave | ake c sh w r p
)
E l{ic © Crown copyright 1998 Photocopiable Resource Sheet YIT3W1 57
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Range Related Items

Fiction and poetry: stories about fantasy worlds, poems with patterned
and predictable structures; a variety of poems on similar themes.
Non-Fiction: information texts including recounts of observations, visits,
events.

Grammar and punctuation
PUPILS SHOULD BE TAUGHT:

Grammatical awareness

-

to expect reading to make sense and check if it does not;

2. to use awareness of the grammar of a sentence to decipher new
or unfamiliar words, e.g. predict text from the grammar, read on,
leave a gap and re-read;

3. toread familiar texts aloud with pace and expression appropriate
to the grammar, e.g. pausing at full stops, raising voice for
questions;

4. about word order, e.g. by re-ordering sentences, predicting words

from previous text, grouping a range of words that might 'fit', and

discussing the reasons why;

High Frequency words for
word recognition YR to Y2

Summary of the specific
phonics and spelling work
to be covered in Years R to
2

Technical Vocabulary List

Phonics - Progression in
Phonics for whole class
teaching CD ROM

IActivity and Worksheets

Peir)
'@ Y1 T3 S4 Word order 1 Y1 T3 S4 Word order 2

|4 Y1T3 S4 Make a sentence

Sentence construction and punctuation

5. other common uses of capitalisation, e.g. for personal titles (Mr,
Miss), headings, book titles, emphasis;

Downloads
o Termly Planning
—  Sheet

Termly Planning
Sheet

Weekly Planning
Sheet

Weekly Planning
Sheet

Year 1 Term 1

tw

A B

Year 1 Term 2

Year1 Term 3

8 [

Activity and Worksheets

|5 Y1T3 85 Capital letters

6. through reading and writing, to reinforce knowledge of term
sentence from previous terms;
7. to add question marks to questions.

BEST COPY AVAILABLE

Academies | Advanced Schools | Advanced Skills Teachers | Autumn Package | Beacon Schools | Diversity |

Diversity Pathfinders | Earned Autonomy | Education Action Zones | Ethnic Minorities | Excelience in Cities |

Gender & Achievement | Homework | Innovation Unit | Key Stage 3 | LEA | Literacy | Numeracy | Parental Involvement |
Research | Schemes of Work | School Improvement | Specialist Schools | Study Support | Subscribe | Target Setting |
Training Schools

UK Online | DfES | SEU | Teachernet | NGfL | QCA | Ofsted |
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LeO
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NLS Activity Resource Sheet [ [ 1)

Term 3

—~ ObjectivesT‘ Strand | sS4

Find out about word order, e.g. by re-ordering sentences, predicting words from previous text,
grouping a range of words that might ‘fit' and discussing the reasons why.

N.B.
. exe See activities for
~( Activities ) Y1 T2/T3 Sentence
Level.
Class

® Make Human Sentences. Concentrate on sentence order,
e.g. from Mrs. Wishy Washy.

In went the cow

e You may need ‘the’ and ‘in’ words
using upper and lower case letters to the cow went in
model the correct form.

the!| | went in cow

o Discuss when the needs a capital letter, and when in does not.
The went in cow. Does it make sense? Change cow to pig, etc.
e Consider the range of words. Which changes fit? Which do not? Why not?
In went the pig.
In cow the pig.
e When reading with the whole class, pause and allow the class to
substitute/supply missing words or phrases.
e Substitute rhymes through oral cloze, e.g. Roses are red, violets are
blue, sugar is sweet, so are ...
e Provide silly options so that you have the opportunity to discuss the
difference between making sense and rhyme.

Group

e Computers are useful for making and providing quick cloze

procedure exercises.

e Mask text in a big book, e.g. using sticky cover notes, to correct

words and phrases.

e Cut up sentences from reading for children to re-order, or use the Photocopiable Resource Sheets.
e Make sentences from a collection of words from familiar stories/rhymes.

—@elevant published materials/resourceD

Mrs. Wishy Washy, Storychest (Kingscourt). Software: Writing With Symbols (Widgit Software).

E MC © Crown copyright 1998 39
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Make a sentence

| like ice-cream.
You can’t do that.
The dogs ate the bones.

Mr. Smith is late for work.

We all went to the zoo.
Mg mum hates ironing.
‘ © Crown copyright 1998 Photocopiable Resource Sheet Y1 T3 S4 55
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NLS Activity Resource Sheet (e [ 1)

Term ' 3

B Objectivesy‘ Strand | S5

Other common uses of capitalisation, e.g. personal titles (Mr., Miss), headings,
book titles, emphasis.

Activities )

Class
e Using a collection of texts, investigate and collect examples of
the use of capital letters. Sort into different categories:

Some categories
- Names, beginning of a sentence,
e.g. This is The Sandwich That Max Made.
Substitute Max’s name with different children’s names.
- Does the capital in the name remain, e.qg.
The Hungry Caterpillar, and in names of the
days of the week?
- Extend to include titles (children may have noticed
this in their investigations),
e.g. Do all book titles have capital letters for all
words?
- Emphasis. Use texts with examples,

e.g. A Fly Went By, The Haunted House.

e Investigate the concept in class/school, e.g. children’s own names in

the register. :

e Match upper case and lower case letters. Make (differentiated) card games,
use computer programs, etc.

‘@elevant published materials/resource9

Newspapers, magazines, non-fiction texts, advertisements, photographs of environment,
computer text, notices, posters, postcards of illuminated manuscripts.

The Sandwich that Max Made, Literacy Links (Kingscourt). A Fiy Went By, Dr. Seuss
(HarperCollins). Who's in the Shed? Literacy Links (Kingscourt). The Very Hungry Caterpiilar,
Eric Carle (Puffin).

© Crown copyright 1998 40
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What's New | Bulletins | Forums | Feedback | Search | Help . Pick an area T

Your path: Home > Literacy > NLS Framework > Year 1 Term 3

B NLS Framework 0 Resources

§ i

Year £ Year 1, “ Turr & E :“6’% ; N 4 }] RECt g T
Term sﬂat,eplica!} §1 A8, !1}!2{{3{;; 2] 3[{ [2]3] (1 [=2]8] [1][2][8] [ Jemsesary

m[—__] Range Related ltems

Phasics Fiction and poetry: stories about fantasy worlds, poems with patterned -
S‘:;[;m"é and predictable structures; a variety of poems on similar themes. High Frequency words for
2 and| Non-Fiction: information texts including recounts of observations, visits, | word recognition YR to Y2

viscabutary| events.

Summary of the specific

phonics and spelling work
[Sentencel[ ] Comprehension and composition to be covered in Years R to
Grammas 2

i3 PUPILS SHOULD BE TAUGHT: , ,
7 i Technical Vocabulary List

= Fiction and poetry Developing_Early Writing
‘ﬁ.ﬁ Reading comprehension
Doemprahension
i ; . . Downloads
:“::z‘n:%o'ri?‘rlfl; 1. toreinforce and apply their word-level skills through shared and .
SLnposiin quided reading; l"&“ Termly Planning
2. to use phonological, contextual, grammatical and graphic <= Sheet

knowledge to work out, predict and check the meanings of
unfamiliar words and to make sense of what they read;

3. to notice the difference between spoken and written forms through
re-telling known stories; compare oral versions with the written
text;

Termly Planning
Sheet

Weekly Planning
Sheet

Weekly Planning

IActivity and Worksheets Sheet

{A Y1T3T3,5 Re-telling stories 1 vear 1 Term 1

4. toread with sufficient concentration to complete a text, and to Year 1 Term 2

identify preferences and give reasons;
5. to re-tell stories, to give the main points in sequence and to pick Year 1 Term 3
out significant incidents;
6. to prepare and re-tell stories orally, identifying and using some of
the more formal features of story language;

8 & =8 (&

i_'{;

IActivity and Worksheets
;3_1,1 Y1 T2 T6 Re-telling stories 2

7. touse titles, cover pages, pictures and 'blurbs’ to predict the
content of unfamiliar stories;
8. tocompare and contrast stories with a variety of settings, e.g.
space, imaginary lands, animal homes;
9. toread a variety of poems on similar themes, e.g. families, school,
food;
10. to compare and contrast preferences and common themes in
stories and poems;
11. to collect class and individual favourite poems for class
anthologies, participate in reading aloud;

Writing composition

El{[lc 12. through shared and guided writing to apply phonological, graphic BEST COPY AVA".ABLE
l 5 9



attp://www .standards.dfes.gov.uk/literacy/teaching_resources/?y=1&t=3&s=t

knowledge and sight vocabulary to spell words accurately;

13. to write about significant incidents from known stories;

14. to write stories using simple settings, e.g. based on previous
reading;

15. to use poems or parts of poems as models for own writing, e.g. by
substituting words or elaborating on the text;

16. to compose own poetic sentences, using repetitive patterns,
carefully selected sentences and imagery;

Non-Fiction
Reading comprehension

17. to recognise that non-fiction books on similar themes can give
different information and present similar information in different
ways;

[Activity and Worksheets

[A Y1T3T17,19,22 Non-fiction books

4. Y1T3T17 Exemplar - Teachers' notes

18. toread recounts and begin to recognise generic structure, e.g.
ordered sequence of events, use of words like first, next, after,
when,

19. toidentify simple questions and use text to find answers. To
locate parts of text that give particular information including
labelled diagrams and charts, e.g. parts of a car, what pets eat,
clothes that keep us warm;

Writing composition

20. to write simple recounts linked to topics of interest/study or to
personal experience, using the language of texts read as models
for own writing. Make group/class books, e.g. our day at school,
our trip to...;

21. touse the language and features of non-fiction texts, e.g. labelled
diagrams, captions for pictures, to make class books, e.g. 'What
We Know About...", 'Our Pets”;

22. to write own questions prior to reading for information and to
record answers, e.g. as lists, a completed chart, extended
captions for display, a fact file on IT.

Academies | Advanced Schools | Advanced Skills Teachers | Autumn Package | Beacon Schools | Diversity |

Diversity Pathfinders | Earned Autonomy | Education Action Zones | Ethnic Minorities | Excellence in Cities |

Gender & Achievement | Homework | Innovation Unit | Key Stage 3 | LEA | Literacy | Numeracy | Parental involvement |
Research | Schemes of Work | School Improvement | Specialist Schools | Study Support | Subscribe | Target Setting |
Training Schools

UK Online | DIES | SEU | Teachernet | NGfL. | QCA | Ofsted | NCSL ®© 1997-2003 Crown Copyright
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NLS Activity Resource Sheet [Year [ 1)

Term 3

~_Objectives ) Strand | 73,5

To notice the difference between spoken and written forms through retelling known stories; compare
oral versions with the written text. To re-tell stories, to give the main points in sequence and to pick
out significant incidents. ‘

—( Activities )

Class

e Read or re-tell a story. Ask children to pick out the key events: What is the most important thing
that happens in this story? Why?

e Briefly re-tell a key incident from a familiar story, omitting characters’ names, and ask children to
identify the story. ,

e Read or re-tell a familiar story omitting an important incident or getting something out of sequence.
Ask: What is wrong?

e Tell a familiar story, using range of oral devices, e.g.

addressing the audience,

asking questions,

asides,

digressions,

join-in features such as refrains,

attention-holding devices (Now ..., Well ..., You see ..).

Or use audio-cassette versions. Or invite a professional story-teller into school. Ask children to iden-
tify ways in which this telling differs from a written version with which they are familiar.

Group

e Children draw a cover picture for a story, aiming to show a key incident.

e Look at cover pictures and text illustrations. Ask: What moments are chosen? Are they good
choices? What would you have chosen? Draw these illustrations.

e Prepare a set of cards with text of story or sentences which tell main events for children to
sequence. Extra challenge can be provided by leaving a gap, represented by a blank card: children
place it at the correct point and write missing text.

e Children encapsulate/summarise a story by identifying key incidents, and writing and/or drawing
them on cards. Limiting this to a given number of incidents provides extra challenge. Others can then
sequence these cards.

e Write eight sentences from/about a story, four indicating major events, four indicating events of
minor importance. Ask children to sort these into the major and minor categories.

e Prepare the text of a story with a gap or gaps for children to fill, by re-telling orally or writing what
happens at that point.

—@elevant published materiais/resourc@

E MC © Crown copyright 1998 ' 37
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NLS Activity Resource Sheet (-

Term

To prepare and re-tell stories orally, identifying and using some of the more formal features of story
language.

3
—~ Objectivei/‘ : Strand | T6

~( Activities )

Class

e Base the activity on a story which makes use of more formal, literary
language, e.g. the elegant and repeated phrases of Mr. Rabbit and the
Lovely Present; the patterns of rhythm and rhyme in The Park in the Dark;
the memorable phrases of Where the Wild Things Are (‘ That very night in
Max's room a forest grew’).

e Prepare an extract for shared reading, e.g. on OHT. Read aloud, and

talk with the children to identify and discuss interesting and distinctive

uses of language.

e Read the story aloud, encouraging children to join in with repeated and/or
especially memorable elements.

Group

e Provide stories or extracts from stories with formal, literary language. Ask
children to plan and rehearse a reading aloud for an audience. A tape recorder
offers a way for children to evaluate and improve their reading, and to share
the final version.

e Prepare cloze passages with gaps which draw attention to literary, formal
uses of language in the story. Give children full texts for them to check their
‘answers’ against.

e Prepare and rehearse a re-telling of a story which includes memorable,
distinctive features of the original. Again, a tape recorder is useful.

Plenary
e Present readings and re-tellings to the class; explain and discuss language
features they have used.

@elevant published materials/resource9

The Park in the Dark, Martin Waddell (Walker). Where the Wild Things Are, Maurice Sendak
(Picture Lions).

© Crown copyright 1998
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NLS Activity Resource Sheet [ [ ')

Term 3

~ Objectivesj‘ Strand |T17,19,22

To recognise that non-fiction books on similar themes can give different information and present
similar information in different ways. To identify simpie questions and use text to find answers. To
locate parts of text that give particular information including labelled diagrams and charts. To write
own questions prior to reading for information and to record answers. -

—( Activities )

N.B.

This is a holistic approach which integrates all these strands. It will take about two weeks.
The same activity is then revisited later in the term (using a different theme/topic) to
reinforce the concepts/skills.

Week one will be teacher-led, whole-class activities only. The group activities come in

week two of the cycle.

See the Photocopiable Resource Sheets for an exemplar lesson plan and recording pro formas.

—@elevant published materials/resource9

You will need two information books and one story book on the same topic, e.g. The Life of a Duck,
Magic Bean In-Fact (Heinemann), Duck Diary, Literacy Links (Kingscourt), Farmer Duck,
Martin Wadell (Walker Books).

E MC © Crown copyright 1998
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An exemplar to show a holistic approach to

Ducks Y1713 T17, 19, 22
Week One ® Show the children a variety of books about ducks. Ask them to identify
Class what the books are about from the cover and titles.
Monday ® Ask the children to brainstorm what they know about ducks and
record the answers in column 1 Grid A on the Photocopiable Resource
Sheet. Brainstorm what they want to find out about ducks. Record their
answers in column 2 of the sheet.
® Select three important questions that you are going to research. Write
each question in Grid B, using the Photocopiable Resource Sheet, €.g.
Where do ducks live? What do ducks eat?
@ Read one of the non-fiction books aloud, asking the children to listen
out to see if their questions are answered. Record any answers or an X
in Grid B.
e Display the grids on the wall in the writing area throughout the two
weeks.
Tuesday ® Review the work from the previous day.
® Read a second non-fiction book about ducks, and use Grid B to
record any questions answered.
Wednesda ® Review the previous days’ work.
Y ® Read a third book about ducks, but this time choose a fiction book.
e Complete Grid B as before and compare answers.
e Discuss which is fact and which is fiction.
Thursday ® Review the previous days’ work.
® Re-read each of the three books.
e List any specialist topic words, e.g. feathers, ducklings, to create
a word bank.
Friday @ Review the previous days’ work.
@ Re-read each of the three books.
e Focus on the opening sentences. Discuss the differences, e.g.
Once upon a time, This is a duck.
Week Two ® Recap the previous week’s work using Grid B.
Group @ In Guided Reading sessions, using a group set of The Life of a Duck
Monday produce a pictorial representation of what has been found out,.e.g.

picture, diagram.
e Label or write captions (vary according to the ability level).
e Use the class word bank to support the writing.

Tuesday — Thursday

® As above.

Plenary
Friday

® Discuss the different ways in which the children have recorded the

information.
@® Repeat this activity later in the term based on a different theme or

collection of books. ’

© Crown copyright 1998

Photocopiable Resource Sheet Y1 T3 T17, 19, 22
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Fiction and poetry: stories and a variety of poems with familiar settings.
Non-Fiction: instructions.

Phonics, spelling and vocabulary

PUPILS SHOULD BE TAUGHT:

Phonological awareness, phonics and spelling

to secure identification, spelling and reading of long vowel
digraphs in simple words from Y1 term 3 (the common spelling
patterns for each long vowel phoneme) from the summary of
specific phonics and spelling work;

to revise and extend the reading and spelling of words containing
different spellings of the long vowe! phonemes from Year 1;

the common spelling patterns for the vowel phonemes: ‘oo’ (short
as in good), ‘ar’, 'oy’ ‘'ow’from the summary of specific phonics
and spelling work:

Related Items

High Frequency words for
word recognition YR to Y2

Summary of the specific
phonics and spelling work
to be covered in Years R to
2

Technical Vocabulary List

Phonics - Progression in
Phonics for whole class
teaching CD ROM

Downloads

Termly Planning
Sheet

Termly Planning
Sheet

to identify the phonemes in speech and writing;
to blend the phonemes for reading;
to segment the words into phonemes for spelling;

IActivity and Worksheets

Y2 T1 W3 Vowel phonemes
1-o00,ar, oy, ow

L
ﬁ Y2 T1 W3 Vowel phonemes
2~ 3-00 ar, oy, ow

Y2 T1 W3 Vowel phonemes
2-00, ar, oy, OW

Y2 T1 W3 Vowel phonemes
4 - 00, ar, oy, oW

Y2 T1 W3 Vowel phonemes
5-00,ar, oy, oW

Y2 T1 W3 Draw the picture 1

A~ Y2T1 W3 Draw the picture 2 Y2 T1 W3 Join the sounds

Fa

s

Weekly Planning
Sheet

Weekly.PIanning
Sheet

Year 2 Term 1
Year2 Term 2

Year 2 Term 3

4. toinvestigate and classify words with the same sounds but
different spellings;

Word recognition, graphic knowledge and spelling

5. toread on sight and spell approximately 30 more words from the
high frequency words list;

6. toread on sight high frequency words likely to occur in graded
texts matched to the abilities of reading groups;

7. touse word endings, e.g. 's’ (plural), 'ed’ (past tense),
'ing’ (present tense) to support their reading and spelling;

Q IActivity and Worksheets
E MC Y2 T1 W7 Common verb endings
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2

8. to secure understanding and use of the terms 'vowel' and
‘consonant'’;
9. to spell common irregular words from the high frequency word list;

Vocabulary extension

10. new words from reading linked to particular topics, to build
individual collections of personal interest or significant words;

Handwriting

11. to practise handwriting patterns from Year 1;
12. to begin using and practising the four basic handwriting joins:

diagonal joins to letters without ascenders, e.g. ai, ar, un;
horizontal joins to letters without ascenders, e.g. ou, vi, wi;
diagonal joins to letters with ascenders, e.g. ab, ul, it;
horizontal joins to letters with ascenders, e.g. of, wh, ot.
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NLS Activity Resource Sheet (e [ 2
Term 1
~( Objectives ) Strand | W3
Phonological awareness, phonics and spelling: the common spelling patterns for the vowel
phonemes: oo (short as in good), ar, oy, ow - see Appendix List 3; to identify the phonemes
in speech and writing.
~( Activities ) : N.B. .
This is another opportunity
to revise rhyming but
i) by analogy, in rhymin tterns deliberately using rhymes
(i) by analogy, i yming patter which contain these
vowels. These activities
irely oral, so the
Class - areentlrey al,
. 1l f
e Starting from a book, rhyme or slogan that children know, Sﬁirsegtes Fi)rir:;gtizr%she
introduce words containing the relevant phoneme/s. The book
A Dark, Dark Tale generates ar (dark) and oo (wood).
Dr. Seuss' One Fish, Two Fish illustrates all these
phonemes. Children can generate words which rhyme
with wood, and then words which rhyme with dark.
e You could also use How now, brown cow (words
rhyming with how and brown) or The wheels on the
bus go round and round.
I’'m a little teapot, short
and stout;
Here's my handle; here's
my spoult.
When | see the teacups,
hear me shout,
“Tip me up and pour me
out”.
e Say a string of rhyming words and one
which does not rhyme, e.g. /ook, bank, _
book, took. The children should identify the hood | back | should | boil toy | gate
one which does not rhyme. Variations wood | shook | mad soil say | shout
(subject to regional variation) might led rook | could | mail fy scout.
include those in the chart opposite. good | took | would | spoil oy | doubt
-@elevant published materialslresource9
Oxford Reading Tree - Rhyme and Analogy (OQUP).
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Term 1

~ Objectivei) Strand | W3

Phonological awareness, phonemes and spelling: the common spelling patterns for the vowel
phonemes: oo (short as in good), ar, oy, ow - see Appendix List 3; to identify the phonemes
in speech and writing.

Activiti N.B. '
cluviues Examples of words consisting of various phonemes

Two phonemes: cow = ¢, ow; out = ou, t
.. Three phonemes: bark = b, ar, k; plough = p, |, ough
(ii) unrelated to rhyme Four phonemes: crown: ¢, r, ow, n; joint = j, oi, n, t

Class

e Distribute picture cards amongst the children. Say a word containing ar or
ow, and the children hold up the pictures which contain the same phoneme as
that word. Ask the children to say the word out loud and all check it is correct.

Possible pictures are listed below. :

Group
e The pictures used for the class activities can be used to
create packs of cards for co-operative matching and sorting
activities.

e Create a pack of cards in which no two words rhyme but
in which there are pairs of words with the same middle
phoneme, e.g. mouse, clown, cloud, pound; coin, soil; shark,
arm, card, barn; wood, bull. These can be sorted by children
into pairs.

e Make activity sheets in which the children join lines
between pairs or groups of pictures with the same medial
phoneme. See the Photocopiable Resource Sheet.

o Give each child in the group a card with a grid of five
squares. -

f \_ clown )
Say a word containing between two and five phonemes. The
@) children should place a counter in a square as they say each

phoneme in the word. For instance, for a two-phoneme word
such as cow, the children say ¢ as they place a counter in the
first square and ow as they place a second counter in the
K mouse second square. N.B. A grid of two or three squares would be
a more suitable starting point for some children.

—@elevant published materials/resource§>

Oxford Reading Tree - Rhyme and Analogy (OUP).
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NLS Activity Resource Sheet (e | 2

Term 1

B ObjectivesJ‘ Strand | w3

Phonological awareness, phonics and speling: the common spelling patterns for the vowel
phonemes: oo (short as in good), ar, oy, ow - see Appendix List 3; to segment the words
into phonemes for spelling.

~( Activities ) N.B.
As the introduction of digraphs

Class is best achieved through
known text, teachers may
prefer to work on all objectives
W 3 together.

e Write can and car, and ask the children what sounds they
can hear in each word. The children can generate words which
they can hear ending in an and write them under can, and then
words ending in ar under car. A similar activity may be carried
out with cow and can; boy and bad, shark and ship.

e The results of an exploration of the different representations
of the phonemes ar (in car) and oo (in good) will depend upon
the accents of those carrying out the investigation.

e Generate and write down words with oy and oi in them,
e.g. boy, toil, toy, foil, boil, joy, soil, spoil, coil.

/

Group

e Ask the children to sort the words they have
generated according to their spellings and create a
rule which might help them when they are writing
short words with oy and oi in them.

o The same activity may be carried out with the
phoneme ow as in cow (the diagraphs ow/ou). The
children should find that although ow tends to occur
at the ends of words (cow) and ou in the middle
(shout), ow can also occur in the middle (down).

e Extend the wall chart to include the new
spelling patterns.

e The children are bound to comment on the ow words which they have already learned that
sound like O as in blow. They could start from the point of the spelling pattern and generate all the
words containing the diagraph ow and classify them, perhaps in a Venn diagram as there is overlap
on words, with both pronunciations, e.g. row and bow.

o Develop some word trails. See the Photocopiable Resource Sheet.

¢ Inindependent writing, children could use Have a go pads to try out words before writing.

e In their independent writing children may go through a phase of over-generalisation, e.g. farst
until they learn the correct spellings. Through continued conscious exposure to words in reading
combined with active word study and practice, children learn to recall the correct visual
representation. : '

—Gelevant published materials/resourc@

Oxford Reading Tree - Rhyme and Analogy (OUP).
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NLS Activity Resource Sheet

B Objectivesj‘

for reading.

(" Year 2 )
Term 1
Strand | w3

Phonological awareness, phonics and spelling: the common spelling patterns for the vowel
phonemes: oo (short as in good), ar, oy, ow - see Appendix List 3; to blend the phonemes

~(_ Activities )

(i) recognise phonemes in words, pointing
to individual letters in order; (ii) build words
from rhyming sets

Class

e Return to a favourite rhyme, rhyming book or slogan. The
following exemplar ound will illustrate possible teaching
activities. Start with Teddy bear, teddy bear, touch the ground
(see W 3) on a poster/Big Book. Cover the poster with a sheet of
laminate to allow the children to underline the vowel digraph. As
the children know this verse off by heart they will be able to work
out how to read the words at the end of each line. The children
can start an ound word bank using this rhyme.

e The children can search the room for other instances of
ound words.

e Ask children to think of advertising slogans and notices they
have seen that make use of rhyme. They can then make up their
own slogans.

Group

Use these ound words to reinforce reading as follows:

e The children can make their own word wheels and word
slides using the sets of rhyming words they have gathered. See
the Photocopiable Resource Sheets.

e Sort two-, three- and four-letter words, words beginning with
the same letter, or words which are connected by topic. One
group of children could sort them and another group guess which
criteria they have sorted them by. Display words in Venn
diagrams, indicating words in two categories.

N.B.

At a class and group level, give
the children opportunities to
reread the books and posters
from which they derived the
words that they have been
reinforcing through word
wheels, games, etc., thereby
ensuring that they continue to
realise the meaningful object of
reading. Where possible the
class should have a number of
copies of certain key books in
addition to an enlarged textin a
‘familiar reading book box'.
These books may be used for
group and paired reading and
for reading at home. The
children can look out for titles
of books in which certain
words occur.

Gelevant published materialslresource@

Oxford Reading Tree - Rhyme and Analogy (OUP).
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~ Objectivesj‘

NLS Activity Resource Sheet

(" Year 2 )
Term 1
Strand w3

Phonological awareness, phonics and spelling: the common spelling patterns for the vowel
phonemes: oo (short as in good), ar, oy, ow - see Appendix List 3; to blend the phonemes

for reading.

~( Activities )

N.B.

(iii) build words unrelated by rhyme.

Class

e In the spelling activities it should be made explicit to
children, preferably by their telling the teacher rather than
vice versa, that ou is pronounced the same in found, shout,
house and loud. Children can make a cube game to practise
putting phonemes together to make words.

e The children can play Change a Letterin which they start
with a word, and change one phoneme (letter or digraph) to
make a new word, then another one in a chain, e.g. cart - part
- park - dark - darn - down, etc. "

e The teacher can give instructions to the children using
secret messages, e.g.:

Take the first n off nine and add L.
Take the ¢ from cup.
Take the ¢ from cat.
Take the n from then.

Take the fl from floor and add d.

e The children can create their own instructions as above.

e Revise long name vowels A, E, |, Oand U. Mr. Magnolia
is a prime and much-loved example illustrating the oot rime.
The children will know it, but probably have not properly picked
out the rhymes. Before showing them the poster/book, let
them say it aloud and listen. Then they can pick out the

words on the poster and should discover its secret.

At a class and group level, give
the children opportunities to
reread the books and posters
from which they derived the
words that they have been
reinforcing through word
wheels, games, etc., thereby
ensuring that they continue to
realise the meaningful object of
reading. Where possible the
class should have a number of
copies of certain key books in
addition to an enlarged text in a
‘familiar reading book box'.
These books may be used for
group and paired reading and
for reading at home. The _
children can look out for titles
of books in which certain

words occur.

Group

e Make activity sheets to practise
reading, where children illustrate
the sentence. See the
Photocopiable Resource Sheets.

Plenary

e Children bring the words they
have found, present some of the
gadgets they have made with the
words, share the pictures they have
drawn of new animals, chant some
of the jingles they have made up.

—@elevant published materials/resourcesJ

s )

Oxford Reading Tree - Rhyme and Analogy (OUP).

Mr. Magnolia, Quentin Blake (Leopard Books, Random House).
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NLS Activity Resource Sheet (Y~ [ 2]

~ Objectivesu‘

spelling.

Word recognition, graphic knowledge and spelling: to recognise and spell/use correctly the
common verb endings ed (past tense) and ing (present tense) to support their reading and

—( Activities ) -

Class

o Draw the children's attention to the ing ending in
Shared Reading and spelling, marking text or using a
frame to highlight the part of the word.

e Similarly, the starting point for ed is in Shared
Reading and Writing. Ask the children what sounds
they can hear at the ends of the ed words.

Group

e Use verbs which do not have to be modified before
adding, e.g. going, sending, playing, calling, singing,
shouting, flying, trying, in dictations, matching games
(call/calling) and on practice sheets.

e Children can collect ing words from their books,
posters and notices around the room.

e Children can collect ed ending words from books,
posters, notices and display them by writing the root of
the verb in one colour and the ed in another.

e Discuss what function these words all have in
sentences. The dictation opposite can be used. There
is a possibility that some children might
over-generalise and write rouned, or rounded.

e Invent a creature and make up a few sentences
about what terrible things it did, e.g. /t flanted the
eggs. It fooped the milk. It colted the hay. Swap
descriptions. Each member of the group, in secret,
then spends three minutes drawing a picture.
Compare pictures.

Plenary
e Children can bring their lists of ing and ed words
and creature pictures for discussion and display.

N.B.

In many accents ing is pronounced in.
However, few children seem to have
difficulty learning the ing spelling; it is
introduced within rhyming words in Y1.
The ed ending is much more difficult
because there are three different sounds
for verbs ending in ed:

t as in dropped and looked.

d as in closed and opened.

id as in started and mended.
Children need an implicit/intuitive
understanding of grammar in order to
place ed at the end of a verb; they do not
need to know the term verb or be able to
provide an explanation for why they do it.
Modifying the root word, e.g. dropping the
e, doubling the consonant, before adding
ing and ed, is not the focus until
beginning of Year 4.

—@Ievant published materials/resource9
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Draw the picture

A black
party hat.

A yellow
shark.

Two blue
stars.

One jam’
tart. |

&) .
ER[C ~ ©Crown copyright 1998 Photocopiable Resource Sheet Y2T1W3 63
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Draw the p'tc'ture

A blue
shark.

A pink

star.

Two red

party
hats.

Three
jam tarts.

)
E lK\lC © Crown copyright 1998 Photocopiable Resource Sheet Y2T1W3 66
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Join the sounds

Join with a red line all the pictures that sound like
the one in the box.

Join with a blue line all the pictures that sound like the

one in the box. *

]
©

ID

= A4 @

Q ]
E MC + © Crown copyright 1998 Photocopiable Resource Sheet Y2T1W3
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NLS Activity Resource Sheet [ Y=

Term

- Objectives ) Strand

To understand time and sequential relationships in stories, i.e. what happened when.

~( Activities )

Class

e Model with whole class before groups or individuals write own stories.
e Write about a shared experience, using language of time to provide
correct sequence of events. Underline, circle or write key time words or
phrases in another colour.

e Use this class book for reading.

o Invent stories or recount real experiences using time language to start
key sentences, as in the box opposite.

e Use key phrases as a simple framework for children’s
own writing.
. Early this morning I ...
Class/Group When I was ready I ...
o Recall or re-tell events of a story in the correct Ajter that ...
sequence. Next
e In a circle, take turns to re-tell the next event in the
correct sequence. Suddenlg
e Use language to help sequencing, e.g. first, then, next, Then ...
after that, and in the end. Finallg
e Build up pictures into a correct sequence.
e Draw/paint events in sequence.

o Re-tell stories recalling how one event gave rise to the

next.

e Provide drawings, or labels, or re-tell a story muddling the events.
Children have to help sequence this correctly.

e Underline, circle or list words or phrases in stories that suggest the
passing of time, e.g. After that ..., next ..., when [ had finished ... , etc.
e Discuss how long stories took to happen.

N

—@elevant published materials/resourcesJ

E MC © Crown copyright 1998
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Term

- Objectives ) Strand

To identify and discuss reasons for events in stories, linked to plot.

~( Activities )

Class/Group

o Model with whole class or groups before children attempt own versions.

e Stop at key incidents. Discuss, What would you do? Listen to a range of suggestions.
Demonstrate how to write:

o If I was the main character I would ...
o Group suggestions for what they
would do next in an awkward situation
from a text.

e The next incident, though not the
whole of the story.

e Discuss how children might act if they were the main character, considering what
sort of person they are, e.g. if you woke up fo find a large beanstalk outside the window
would you: run and tell your mum, feel nervous and hide under the bedclothes, go and
tell your friends or start climbing? '

o Discuss what might happen next on the basis of what has just happened.

e Discuss what has happened. Why did an event occur? Encourage children to re-read
or recall, giving reasons from the text.

e List reasons for why events happen in stories, e.g. Jack was lazy.

e Encourage children to refer to their own life when interpreting reasons for events.

e Play Guess what might have happened next at a key pointin a story. List or draw
possible outcomes. Then read on.

e Speculate other possible outcome for known tales.

e Give advice to a main character so they might avoid a possible error, e.g. Tell Jack
not to climb the beanstalk.

—@elevant published materials/resource9
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NLS Activity Resource Sheet (Y [

Term 1

Strand TS5

ObjectivesJ

To identify and discuss reasons for events in stories, linked to plot.

~(_ Activities )

Class

¢ Talk and work through one of the group activities below, to provide a model
and offer opportunities for raising and discussing issues. Draw attention to
significant and interesting features of language use.

Group

¢ Draw a picture map showing which route was taken. Write captions or labels to
describe events and encounters along the way. Suitable for stories with a
journey-like structure, e.g. Threadbear or Red Fox. Provide a ‘blank’ map for
children to complete or let them draw their own. '

e Represent recurring elements in a patterned story using a matrix, e.g. in The
Owl Who Was Afraid of the Dark the elements would be:

who Plop meets what they mistake him for what they think about the dark

Provide an empty matrix with headings for children to fill in, or let them devise
their own.

® Write the text for a picture book in which the story is not fully told in words, e.g.
Rosie’s Walk, Not Now Bernard, using the pictures as a framework.

e Ask children to write diary entries. Retell the events of a story, especially one
with a clear daily time structure, in the form of diary entries written by the main
character.

Plenary
e Introduce and read their stories; discuss what is shown/not shown in

their retellings.

va )

—@elevant published materialslresourcesJ

Threadbear, Mick Inkpen (Hodder). Red Fox, Hanna Giffard (Frances Lincoln).
The Owl Who Was Afraid of the Dark, Jill Tomlinson (Mammoth). ’
Rosie’s Walk, Pat Hutchins (Puffin). Not Now Bernard, David McKee (Red Fox).
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NLS Activity Resource Sheet [ > | 2]

Term 1

~_Objectives ) Strand |15, 10

To identify and discuss reasons for events in stories, linked to plot.

~( Activities )

Class

e Demonstrate a number of times, with steadily increasing complexity, how to use a
story structure to write about own experience.

e Practise re-telling experiences. Encourage children to expand on telling.

¢ Demonstrate how to plan a simple recount using a story grid:

Who? Where? When? What happened?

e Tell your story. Then draw in who and where. Include more indication of when, if this
is possible. Draw a simple sequence to show events. Move on to label the grid.

e On another occasion use your story grid as a basis for writing narrative. Let's make
this into a story. How could we begin? Once upon a time there was a teacher called
Mrs. Franklin. Early one morning she was ...

e Ask children to use a grid to draw experiences and then use this to ‘tell’ their story.
e Encourage children to tell their story to whole class or a group.

e Children tell their story in pairs, then swap partners and re-tell their own story or
those of their friends.

e Visit other classes to tell/recount children’s stories.

e Refer to and use simple story piots for re-telling.

e Innovate and develop story plots, placing children as characters in a familiar text.

-@elevant published materials/resource9
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NLS Activity Resource Sheet (Y o)

Term 1

—_Objectives ) Strand | T 13,14

To read simple written instructions in the classroom, simple recipes, plans, instructions for
constructing something. To note key structural features, e.g. clear statement of purpose at
start, sequential steps set out in a list, direct language.

~(Activities ) N.B..
You will need to collect a wide range of

Class examples of instructions/direction type

Using an instructional Big Book, e.g. a recipe book: texts including some exceptions, e.g.
those which are purely diagrammatical.

e Pull out key features of an instruction text,

e.g. sequence stages, instructional language,

listing resources, numbering, bullet points,

different ways of presenting information.

e Cut up an example of an instruction text and
re-order it with the class.

o Look at examples of recipes, tins, signs, packets.

mix Group

e Use the key features grid on the Photocopiable
Resource Sheet to explore instructional texts.

e Re-order the cut up examples.

e Practise reading instructional texts, identifying
and listing the key words, e.g. useful words for
writing a recipe.

Plenary

e Look for exceptions to the key features.
e Make a class list of key words for
recipes, instructions for making something,
etc. Use these as a basis for display.

—@elevant published materials/resourcea

Making Puppets, Magic Bean In-Fact (Heinemann). The Make a Book Book, Pathways (Collins Ed.).
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NLS Activity Resource Sheet (Y[ 2 )

Term - 1

~_Objectives ) Strand | T 15

To write simple instructions, e.g. getting to school, playing a game.

-( Activities )

Class

e Model instructions with a text, e.g. On The Way Home,
or any other text using directional language, e.g. under,
past, beside, and prepositions.

e As a Shared Writing task, write the instructions for
moving from one part of the school to another. Focus

on the sequence, particular language and prepositions.

e Walk the route with the children and emphasise the key
points and language, e.g. through the hall, past the library.
e Review the walk back in class and list the key words.

e Write a shared version of the route walked.

® You could extend this outside of school, e.g. to library,
local shops.

Group

e Using the Photocopiable Resource Sheet if appropriate,
write the instructions for getting from A to B. This could use
a route already walked or the children could make up their
own routes through the school, stating the destination,

e.g. from the class to the library. They could make up a
mystery tour.

Plenary .

¢ Evaluate the success of their direction giving and following.
Did anyone get lost? .

e Point out that giving directions is one form of telling people
what to do, i.e. instructions.

—@elevant published materials/resource9

On The Way Home, Jill Murphy (MacMillan).

© Crown copyright 1998 19

197




NLS Abtivity ReSouroe Sheet (Year [ 2 )

Term 1

~ Objectivesj‘ Strand | T 15,16

To write simple instructions, e.g. getting to school, playing a game.
To use models from reading to organise instructions sequentially, e.qg. listing points in order,
each point depending on the previous one, numbering.

- Activities ) N.B. o
Children need extensive prior

Class experience of reading and
following rules for games in
group activities in class.

e Revise the key features of instruction texts,

e.g. sequence, instructional language,

list of resources.

e Look at examples from books and games.

e Play a simple known game with the class. |dentify the
key features, e.g. aim, resources, players, rules, what
happens if you cheat, what counts as cheating.

e Brainstorm the rules for the game. Put into a-simple
sequence or order. Give the key words.

Group

e Play a familiar game. .

e Discuss and agree on the sequence of activities.

e Write each action on a piece of card.

e Order these in the correct sequence, adjusting and
adding to as necessary.

e Transfer these to a writing frame, or use the
Photocopiable Resource Sheet in a Shared Writing
session, supported by an adult.

e Give the rules to another group to evaluate.

Plenary.
e Each group feeds back about how successful the
instructions were and makes alterations where necessary.

-@elevant published materials/resodrceg

Making Puppets, Magic Bean In-Fact (Heinemann). Writing Frames, Maureen Lewis and David
Wray (Reading and Language Information Centre, Reading University). The Make a Book Book,
Pathways (Collins Ed.). '

E MC © Crown copyright 1998 20
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Name:
Date:

From one place to another

Where are you starting from?

Where are you going to?

Write or draw directions around the route for your friends to follow.

Start here.

Next stop.

Now we're here.

Where are we now?

|

Nearly there!

Finish!

© Crown copyright 1998

Photocopiable Resource Sheet Y2 T1 T15
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Name:
Date:

Rules of the game

adult-supported shared writing activity

Name of the game:

Number of players:

Equipment needed:

How do you start the game?

What do you do next?

Write the next three thlngs'that you have to do:
1

2
3

Will there be a winner?

How will you know when the game is finished?

Q
E MC © Crown copyright 1998 Photocopiable Resource Sheet Y2 T1 T15
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NLS Activity Resource Sheet (Y] 2

Term 1

~ Objectivesj‘ Strand | T 17

To use diagrams in instructions, e.g. drawing and labelling diagrams as part of a set of instructions.

—(_Activities )

Class

e Using a Big Book in a Shared Reading session, explore
the differences between photographs, diagrams and drawings,
clarifying the specific features.

o Look at how items are labelled, e.g. straight lines between
the label and the diagram, labeis as single words.

e Label a class display, emphasising different aspects.

9 ears
Group '
'Dedalg - e Give the children a selection of pictures and

diagrams to label. You may want to give the group
a few key words to start with. :
e The children think of other words and write their
own labels.

Plenary Wheels

e Discuss whether it is easier to label a photograph or diagram. '

e One group of children could share their labelled pictures. s

The rest of the class list alternative, additional words that could pO,é

be used. €s

—@elevant published materials/resource9

Which is Which?, Magic Bean in Fact (Heinemann). Life of a Duck, Magic Bean In Fact
(Heinemann). Check up with the Doctor, Magic Bean In Fact (Heinemann). Infoactive
(Collins Educational). Discovery Worlds (Heinemann).

© Crown copyright 1998
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TheStandardsS/te
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Your path: Home > Literacy > NLS Framework > Year 2 Term 2

® NLS Framework 0 Resources
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High Frequency words for

word recognition YR to Y2

Summary of the specific
phonics and spelling work
to be covered in Years R to

Year e b e Yaar 2 Your & i bovmar g
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. TErm 7 Fia«»—-mum_}— .E_m_’imi‘ 1 1 l 2 H 3 L “ }‘ 2 f E lilﬁgﬁ{i’ih ;x ij 2 ﬁ 3} I 1 H 2 {? 35
mm Range Related Items
Phasics Fiction and poetry: traditional stories: stories and poems from other
s:,»;ui;tg cultures; stories and poems with predictable and patterned language;
" and| poems by significant children’s poets.
viacabutary| Non-Fiction: (i) dictionaries, glossaries, indexes and other alphabetically
ordered texts (ii) explanations.
sentenes) =]
Grammar| Grammar and punctuation 5
sndf -
puneiation

PUPILS SHOULD BE TAUGHT:

Text D Grammatical awareness

Cumprehansion
AN 1

to use of grammar to decipher new or u ili
comzosition awareness ol g o decip nfamiliar

words, e.g. to predict from the text, read on, leave a gap and re-
read;

to read aloud with jntonation and expression appropriate to the
grammar and punctuation (sentences, speech marks, exclamation
marks);

to re-read own writing to check for grammatical sense (coherence)
and accuracy (agreement) - identify errors and suggest alternative
constructions;

to be aware of the need for grammatical agreement in speech and
writing, matching verbs to nouns/pronouns correctly, e.g. I am, the
children are;

to use verb tenses with increasing accuracy in speaking and
writing, e.g. catch/caught, see/saw, go/went and to use past tense
consistently for narration;

Sentence construction and punctuation

o

to identify speech marks in reading, understand their purpose, use
the terms correctly;

to investigate and recognise a range of other ways of presenting
texts, e.g. speech bubbles, enlarged, bold or italicised print,
captions, headings and sub-headings;

to use commas to separate items in a list;

to secure the use of simple sentences in own writing.

N

o=

Technical Vocabulary List

Phonics - Progression in
Phonics for whole class
teaching CD ROM

Downloads

Termly Planning
Sheet

Termly Planning
Sheet

Weekly Planning
Sheet

Weekly Planning
Sheet

Year2 Term 1

T EEE

Year2 Term 2

o
£

Year 2 Term 3

w

Academies | Advanced Schools | Advanced Skills Teachers | Autumn Package | Beacon Schools | Diversity |

Diversity Pathfinders | Earned Autonomy | Education Action Zones | Ethnic Minorities | Excellence in Cities |

Gender & Achievement | Homework | Innovation Unit | Key Stage 3 | LEA | Literacy | Numeracy | Parental Involvement |
Research | Schemes of Work | School Improvement | Specialist Schools | Study Support | Subscribe | Target Setting |
Training Schools
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1
: |
8] |l
Range
Fiction and poetry: traditional stories: stories and poems from other
‘| cultures; stories and poems with predictable and patterned language;

:| poems by significant children's poets.

Non-Fiction: (i} dictionaries, glossaries, indexes and other alphabetically
ordered texts (i) explanations.

Phonics, spelling and vocabulary
PUPILS SHOULD BE TAUGHT:
Phonological awareness, phonics and spelling

1. to secure the reading and spelling of words containing different
spellings of the long vowel phonemes from Year 1;
2. the common spelling patterns for the vowel phonemes 'air' ‘or

e to identify the phonemes in speech and writing;
to blend the phonemes for reading;
e to segment the words into phonemes for spelling;

Related Items

High Frequency words for
word recognition YR to Y2

Summary of the specific
phonics and spelling_ work
to be covered in Years R to
2

Technical Vocabulary List

Phonics - Progression in
Phonics for whole class
teaching CD ROM

Downloads

IActivity and Worksheets

Y2 T2 W2 Vowel phonemes Y2 T2 W2 Vowel phonemes

2 1 air,or, er * 2.- air, or, er
2 Y2 T2 W2 Vowel phonemes *ﬂ Y2 T2 W2 Vowel phonemes
A 3. air, or, er 4 - air, or, er

3. toread and spell words containing the digraph ‘wh’, ph’, ‘ch’ (asin

Christopher),

Termly Planning
Sheet

Termly Planning
Sheet

Weekly Planning
Sheet

Weekly Planning
Sheet

Year 2 Term 1

Year2 Term 2

Year2 Term 3

= 0 £

Activity and Worksheets

"E’ A Y2 T2 W3 Digraphs wh, ph ch

4. to split familiar oral and written compound words into their
component parts, e.g. himself, handbag, milkman, pancake,
teaspoon;

IActivity and Worksheets

I;\,ﬂ] Y2 T2 W4 Splitting up words

5. todiscriminate, orally, syllables in multi-syllabic words using
children's names and words from their reading, e.g. dinosaur,
family, dinner, children. Extend to written forms and note syllable
boundary in speech and writing;

Word recognition, graphic knowledge and spelling

65
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7.

8.

9.

to read on sight and spell all the words from the high frequency
word list; :

for guided reading, to read on sight high frequency words likely to
occur in graded texts matched to the abilities of reading groups;
to spell words with common prefixes, e.g. ‘un’, 'dis’, to indicate the
negative;

to spell common irregular words from the high frequency word list;

Vocabulary extension

10.

new words from reading linked to particular topics, to build
individual collections of personal interest or significant words;

11. the use of antonyms: collect, discuss differences of meaning and
their spelling;
Handwriting
12. to practise handwriting patterns from Year 1;
13. to practise handwriting in conjunction with the phonic and spelling
patterns above;
14. touse and practise the four basic handwriting joins:
e diagonal joins to letters without ascenders, e.g. aj, ar, un;
e horizontal joins to letters without ascenders, e.g. ou, vi, wi;
e diagonal joins to letters with ascenders, e.g. ab, ul, it;
e horizontal joins to letters with ascenders, e.g. of, wh, ot.

Academies | Advanced Schools | Advanced Skills Teachers | Autumn Package | Beacon Schools | Diversity |

Diversity Pathfinders | Earned Autonomy | Education Action Zones | Ethnic Minorities | Excellence in Cities |

Gender & Achievement | Homework | Innovation Unit | Key Stage 3 | LEA | Literacy | Numeracy | Parental invoivement |
Research | Schemes of Work | School Improvement | Specialist Schools | Study Support | Subscribe | Target Setting |

Training Schools

UK Online | DfES | SEU | Teachernet | NGfL | QCA | Ofsted | NCSL
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NLS Activity Resource Sheet [ rer [ 2 )

Term 2

—~ Objectivesj‘ Strand | W2

Phonological awareness, phonics and spelling: the common spelling patterns for the vowel
phonemes: air, or, er - see Appendix List 3; to identify the phonemes in speech and writing.

N.B.
This is another

~{ Activities ) opportunity to revise
. rhyming but -

deliberately using

Class _ .
e Starting from a book, rhyme or slogan that children know, mtroduce :Eggesovx:f; %rgsén
words containing the relevant phoneme/s. The rhyme represented by activities are 'entirely
the letter patterns are (care), air (fair), ear (bear) is particularly oral so the different
popular. This Is the Bear and the Scary Night by Sarah Hayes, Hairy spellings of the
Maclary, Find Me a Tiger and Basket Work {also ir and or) by Lynley rhymes are

Dodd, ABC (also all) by Quentin Blake. Dr. Seuss’ One Fish, Two immaterial.

Fish illustrates all these phonemes. Two phonemes:

e Say a string of rhyming words and include one which does not | fur=four

earn = ear, n
Three phonemes:
burn=b,ur, n *
stare = s, t, are

rhyme, e.g. chair, share, for and pair. The children should identify the
one which does not rhyme. See the Photocopiable Resource Sheet.
e For an activity unrelated to rhyme, distribute picture cards amongst

the children. See Photocopiable Resource Sheet. Say a word and the Four phonemes:

children hold up the pictures which contain the same phoneme as that sport = s, p, or, t

word. Ask them to say the word out loud and all check it is correct. burnt = b, ur, n, t
Group

e Pictures used for class activities can be used to create packs of cards for
co-operative matching and sorting.

e Give the set of cards (as above) to a small group, to sort out according to the
common phonemes.

o Activity sheets can be created in which the children j Jom lines between pairs or
groups of pictures with the same phoneme.

e Give each child in the group a card with a grid of four squares. Say a word
containing between two and four phonemes. The children place a counter in a square
as they say each phoneme in the word. For instance, for a two-phoneme word such as
fur, the children
say f as they
place a counter
in the first
square and ur
as they place a
second counter.

-(Relevant published materials/resources )

Oxford Reading Tree - Rhyme and Analogy (OUP). Rhymeworld (Heinemann). This is the Bear
and the Scary Night, Sarah Hayes (Walker). Hairy Maclary, Find Me a Tiger, Basket Work,
Lynley Dodd (Puffin). ABC, Quentin Blake (Picture Lions). One Fish, Two Fish, Dr. Seuss
(Collins).

E MC © Crown copyright 1998 71
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NLS Activity Resource Sheet (=

Term

-(_Objectives ) Strand

Phonological awareness, phonics and spelling: the common spelling patterns for the vowel
phonemes: air, or, er - see Appendix List 3; to segment the words into phonemes for spelling.

N.B.

— . . As the introduction of

—( Activities } digraphs is best
| achieved through

Class _ known text, teachers
e Write two words, e.g. fatand fork, and ask the children what may prefer to work on
sounds they can hear in each word. The children can generate aspects of objective
words which they can hear end in at and write them under fat, and W2 together.
then words ending in ork under fork. A similar activity may be - R
carried out with can and corn (children may supply dawn, pawn and
fawn in some regions). it may be helpful to use a grid (see W2).

e The results of an exploration of the different representations of hare
the phoneme aw (/aw) and or (for) will depend upon the accents of

those carrying out the investigation. For some people these two i

words rhyme; others pronounce the rin for. - “o,\‘

e Generate and write down all the words the children can think of
ending with the phoneme air, e.g. hair, hare, stair, stare, fair, pair,
pear, bear, bare, tear, wear, where, swear, spare, care, dare, scare, bear
glare, mare, rare, square, snare, there. Ask the children to sort
them out according to their spellings. Can they find any clues to
help with the spelling?

e The same activity can be carried out with the or and aw
phonemes in them, and again with the er phoneme.

e Extend the wall chart to include the new spelling patterns.

Group

e For use in independent writing, children could use Have a go
pads to try out words before writing.

e In their independent writing children may go through a phase of
over-generalisation, e.g. farst, until they learn the correct spellings.
Through continued conscious exposure to words in reading
combined with active word study and practice, children learn to
recall the correct visual representation.

<)

—@elevant published materials/resourcesj

Oxford Reading Tree - Rhyme and Analogy (OUP). Rhymeworld (Heinemann).
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NLS Activity Resource Sheet [ [ 2 )

Term 2

~ Objectivesy‘ Strand | W2

Phonological awareness, phonics and spelling: the common spelling patterns for the vowel
phonemes: air, or, er - see Appendix List 3; to blend the phonemes for reading.

Activities N.B.
Give the children opportunities to

reread the books and posters from

|

(i) recognise phonemes in words, pointing to which they derived the words that
individual letters in order; they have been reinforcing through
(ii) build words from rhyming sets. word wheels, games, etc., thereby

ensuring that they continue to
recognise the meaningful object of

Class : .

e Return to a favourite rhyme, rhyming book or slogan. The ;ﬁ'&gf":&ge&:iSsqsbs;?lgftgsp?;s:f
following exemplar air will illustrate possible teaching certain key books in addition to an

activities. Start with a favourite book, e.g. This Is the Bear enlarged text. These books may be
and the Scary Night by Sarah Hayes or Hairy Maclary by used for group and paired reading

Lynley Dodd. Cover the page with a sheet of laminate to allow and for reading at home.
the children to underline the vowel digraph. Notice that there
are three different spelling patterns for this rhyme.

e List advertising slogans and notices they have seen that make

use of the rhyme. They can then make up their own slogans.

Group

e The children can search the room for other instances of air-sounding words in
their various spellings. The three spellings of this phoneme crop up fairly equally
in books and rhymes. The phoneme spelled air is also a word; ear and are are,
of course, also words but with different pronunciations. This can be the source of
interesting investigation and discussion.

e Use the air, ear and are words to reinforce reading. Make word wheels and
word slides using the sets of rhyming words they have gathered.

e Sort two-, three- and four-letter words, words beginning with the same letter,
words which are connected by topic. One group of children could sort them and

another group guess which criteria they have sorted them by. Display words in

Venn diagrams.

e To develop activities using the word or, read Would You Rather? by John

Burningham. Discuss alternatives and how we express them with the word or.
(o2 Children can make their own books with each page saying Would you rather

< havea...ora..?

e The children can generate and then categorise all the words which end in the

or phoneme. They will vary in spelling, e.g. law, saw, tore, more, for, door.

—@elevant published materials/resources)

Oxford Reading Tree - Rhyme and Analogy (OUP). Rhymeworld, (Heinemann).
This is the Bear and the Scary Night, Sarah Hayes (Walker). Hairy Maclary
Big Book, Lynley Dodd (Heinemann). Would You Rather?, John Burningham
(Armada Lion).

E MC © Crown copyright 1998 73

i69




NLS Activity Resource Sheet [Yexr [ 2 |
Term 2
_< Objectivesj\ Strand W2
Phonological awareness, phonics and spelling: the common spelling patterns for the vowel
phonemes: air, or, er - see Appendix List 3; to blend the phonemes for reading.
~(Activities )
(iii) build words unrelated to rhyme.
Class
e From the rhyming activities aiready carried out, children will have begun to
realise that there is a consistent pronunciation to certain letter combinations, for
example that words spelled with ir, e.g. first, third, dirtand girl have a similar
pronunciation. Reinforce during Shared Reading, work with magnetic letters,
and Shared Writing. ‘
e The teacher can give instruction to the children using secret messages, e.g.
Group
e Children can make a cube game from cubes .
Take the sh from available in the classroom, to practise putting phonemes
push and add t. together to make words. See the Photocopiable
Put u at the Resource Sheets.

_9 _ e The children can play Change a Letter in which they
begmmng Of our. start with a word, and change one phoneme (letter or
Take the | off digraph) to make a new word, then another one in a
look and add b. chain: bird - third - thirst-'ﬁrs.t- fast - {ast—lost. They
P b : can make some up and give just the first and last words

ut a before way. to friends to solve.
e To reinforce the various spellings of phonemes,
provide activity sheets in which the children join the

. rhyming words (rhymes should be spelt differently).

¢ The children can create See the Photocopiable Resource Sheets.

their own instructions, as above.
Plenary
e Children can talk about discoveries they have made
about words: different spellings of the same phoneme
and different pronunciations of the same spelling. They
can demonstrate the gadgets they have made, show
the books they are making, etc.

—Gelevant published materials/resources\,
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NLS Activity Resource Sheet [ Vear

Term

- Objectives ) Strand

Phonological awareness, phonics and spelling: to read and spell words containing the
digraphs wh, ph and ch (as in Christopher).

—_ Activities )

Class

e ‘Ph’and ‘ch’ occur frequently in names, e.g. Christopher,
Chloe, Christine, Nicholas, Michael, Stephanie, Stephen, Philip,
Philippa, and this is almost certainly the most natural medium
through which to teach these two consonant digraphs. There are
other pronunciations such as Michelle, Chantal, Chandri but for
the purposes of this exercise stick with the hard ‘c’ pronunciation.
e Children can collect words containing these digraphs as they
come across them in their-reading. Obviously there are many
words containing these digraphs which are not appropriate at this
age. In the case of ‘ph’ almost all'words they come across will
have the ‘f' pronunciation (except 'shepherd’). ‘Ch’ words will
need to be checked carefully for pronunciation before they are
written up on a chart, or you may decide to collect examples for
each sound on two (or three) lists - much, church, each, Christmas,
school, technology, chef, parachute, brochure.

—@elevant published materials/resource9

Spelling 9-13, Sue Hackman and Liz Trickett (Hodder and Stoughton).
Rescuing Spelling, Melvyn Ramsden (Southgate Publishers).
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NLS Activity Resource Sheet

(" Year 2 )
Term 2
Strand w4

B Objectivesj‘

Phonological awareness, phonics and spelling: to split familiar oral and written compound words into
their component parts, e.g. himself, handbag, milkman, pancake, teaspoon.

—( Activities )

Class

e When a multisyllabic word is offered in Shared Writing, this is
a suitable time to explain that the spelling of all long words can
be attempted by breaking them into syllables.

e To reinforce the point a few minutes could be spent
modelling the process of spelling long words. See the list on the
Photocopiable Resource Sheets. All the children clap the
syllables, say the first syllable slowly, sound out the phonemes,
suggest the letter/s for each phoneme as you (or a child) write
them on the board.

e In Shared Reading, occasionally the children’s attention
could be drawn to a long word to demonstrate how it consists
of syllables.

Group

e After the children have completed their independent writing
they could get into pairs or small groups, choose two or three
long words from their writing to look up in a dictionary and
compare their versions with the dictionary version.

e They could write these words on a poster, underlining the
tricky bit of the word. '

e They should then discuss the word and decide on a way to
remember the word for future use, for instance by connecting it
with another word, e.g. dinosaur/Laura.

e It may seem appropriate for some children to collect words
with similar features to the word in question, e.g. /e words:
simple, little, bundle.

Plenary

e The children would present the poster of the long words and
explain how they recommend the rest of the class to remember
to spell the words.

N.B.

In their independent writing
children should be encouraged
to have a go at spelling
unknown words by breaking up
the words into syllables and
identifying the phonemes or
phoneme clusters. Some
children can be hesitant about
trying out new words and some
simple activities using
multisyllabic words usually
gives them the necessary
confidence.

-er words

slipper

-low words

Ve )

—CRelevant published materials/resources )

© Crown copyright 1998

172

76



attp://www.standards.dfes.gov.uk/literacy/teaching_resources/?y=2&t=2&s=s

Q

ERIC

Aruitoxt provided by Eic:

department for

education and skills

Huia_ng

e . TheStandards Site

What's New | Bulletins | Forums | Feedback | Search | Help

: Pick an area

LMJ

Your path: Home > Literacy > NLS Framework > Year 2 Term 2

b o
b YR 3 i

3

t i
; is,«!fQ :

L, T i
Yagt 4 ;? s
!l

5] 25 | EEE

1§2§§3} 11 ﬁissgi[jrs.nwg;?gf

[Word ] Rangs

Ph‘uﬁl(_,a

Gmuum

‘;‘:‘JHCLL“A !EJI!:

Fiction and poetry: traditional stories: stories and poems from other
cultures; stories and poems with predictable and patterned language,

3 poems by significant children's poets.

Non-Fiction: (i) dictionaries, glossaries, indexes and other alphabetically
ordered texts (ij) explanations. '

Grammar and punctuation

PUPILS SHOULD BE TAUGHT:

mD Grammatical awareness

umnpn«m«,mmn
angl 1
SLaN@Osiion ’

to use awareness of grammar to decipher new or unfamiliar
words, e.g. to predict from the text, read on, leave a gap and re-
read;

to read aloud with intonation and expression appropriate to the
grammar and punctuation (sentences, speech marks, exclamation
marks);

to re-read own writing to check for grammatical sense (coherence)
and accuracy (agreement) - identify errors and suggest alternative
constructions;

to be aware of the need for grammatical agreement in speech and
writing, matching verbs to nouns/pronouns correctly, e.g. | am, the
children are,

to use verb tenses with increasing accuracy in speaking and
writing, e.g. catch/caught, see/saw, go/went and to use past tense
consistently for narration;

- Sentence construction and punctuation

to identify speech marks in reading, understand their purpose, use
the terms correctly;

to investigate and recognise a range of other ways of presenting
texts, e.g. speech bubbles, enlarged, bold or italicised print,
captions, headings and sub-headings;

to use commas to separate items in a list;

to secure the use of simple sentences in own writing.

Related Items

High Frequency words for
word recognition YR to Y2

Summary of the specific
phonics and spelling work
to be covered in Years R to
2

Technical Vocabulary List

Phonics - Progression in
Phonics for whole class
teaching CD ROM

Downloads

Termly Planning
Sheet

o} Termly Planning

Sheet

Weekly Planning
Sheet

Weekly Planning
Sheet

Year 2 Term 1
. —

’a Year 2 Term 2

Year 2 Term 3
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Gender & Achievement | Homework | Innovation Unit | Key Stage 3 | LEA | Literacy | Numeracy | Parental involvement |
Research | Schemes of Work | School Improvement | Specialist Schools | Study Support | Subscribe | Target Setting |

Training Schools

UK Online | DfES | SEU | Teachernet | NGfL | QCA | Ofsted | NCSL
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Ran
Fiction and poetry: traditional stories: stories and poems from other
cultures, stories and poems with predictable and patterned language,
poems by significant children’s poets.

Non-Fiction: (i) dictionaries, glossaries, indexes and other alphabetically
ordered texts (i) explanations.

Comprehension and composition

z: .
PUPILS SHOULD BE TAUGHT:

Fiction and poetry
Reading comprehension

1. toreinforce and apply their word-level skills through shared and
guided reading;

2. to use phonological, contextual, grammatical and graphic
knowledge to work out, predict and check the meanings of
unfamiliar words and to make sense of what they read;

3. todiscuss and compare story themes;

4. to predict story endings/incidents, e.g. from unfinished extracts,
while reading with the teacher;

Related ltems

High_Frequency words for
word recognition YR to Y2

Summary of the specific
phonics and spelling work
to be covered in Years R to
2

Technical Vocabulary List

Developing_Early Writing

Downloads

IActivity and Worksheets

{A. Y2T2 T4 Predicting story endings

5. todiscuss story settings: to compare differences; to locate key
words and phrases in text; to consider how different settings
influence events and behaviour;

6. toidentify and describe characters, expressing own views and
using words and phrases from texts;

4. Termly Planning
£ Sheet

Termly Planning
Sheet

Weekly Planning
Sheet

Weekly Planning
Sheet

Year 2 Term 1

Year2 Term 2

B B

Year 2 Term 3

Fa

IActivity and Worksheets

A Y2 T2 T6 Describing characters

7. to prepare and re-tell stories individually and through role-play in
groups, using dialogue and narrative from text;

IActivity and Worksheets

A Y2T2 T7 Re-telling stories

8. toread own poems aloud;
9. toidentify and discuss patterns of rhythm, rhyme and other
features of sound in different poems;
10. to comment on and recognise when the reading aloud of a poem
makes sense and is effective;
11. toidentify and discuss favourite poems and poets, using

appropriate terms (poet, poem, verse, rhyme, etc.) and referring to

BEST GOPY AVAILABLE

174




1ttp://www.standards.dfes.gov.uk/literacy/teaching_resources/?y=2&t=2&s=t

the language of the poems;
Writing composition .

12, through shared and guided writing to apply phonological, graphic
knowledge and sight vocabulary to spell words accurately;

13. to use story settings from reading, e.g. re-describe, use in own
writing, write a different story in the same setting;

14. to write character profiles, e.g. simple descriptions, posters,
passports, using key words and phrases that describe or are
spoken by characters in the text;

Activity and Worksheets

i 4] Y2T2 T14 Character profiles

15. to use structures from poems as a basis for writing, by extending
or substituting elements, inventing own lines, verses; to make
class collections, illustrate with captions; to write own poems from
initial jottings and words;

Non-Fiction
Reading comprehension

16. to use dictionaries and glossaries to locate words by using initial
letter;
17. that dictionaries and glossaries give definitions and explanations;
" discuss what definitions are, explore some simple definitions in
dictionaries;
18. to use other alphabetically ordered texts, e.g. indexes, directories,
listings, registers; to discuss how they are used;

IActivity and Worksheets
Y2 T2 T17,18 Dictionairies and glossaries

18. to read flow charts and cyclical diagrams that explain a process;
Writing composition

20. tomake class dictionaries and glossaries of special interest
words, giving explanations and definitions, e.g. linked to topics,
derived from stories, poems;

21. to produce simple flow charts or diagrams that explain a process.

Academies | Advanced Schools | Advanced Skills Teachers | Autumn Package | Beacon Schools | Diversity |

Diversity Patnfinders | Earned Autonomy | Education Action Zones | Ethnic Minorities | Excellence in Cities |

Gender & Achievement | Homework | Innovation Unit | Key Stage 3 | LEA | Literacy | Numeracy | Parental Involvement |
Research | Schemes of Work | School Improvement | Specialist Schools | Study Support | Subscribe | Target Setting |
Training Schools

UK Online | DfES | SEU | Teachernet | NGfL | QCA | Ofsted | NCSL ©® 1997-2003 Crown Copyright
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NLS Activity Resource Sheet [Yer | 2 )
Term 2

_< Objectivesj\ Strand T4

To predict story endings/incidents, e.g. from unfinished extracts, while reading with the teacher.
~( Activities )

Class

e Pause at a key point for children to suggest what might happen next or how a

story might end.

e List or draw a range of possible predictions.

e Ask children to justify suggestions, referring back to what has happened.

e Use a diagram to gather suggestions. Children could write possible

predictions in empty spaces provided.

Jack climbs down
the beanstalk.

Group

e Provide an extract for a group to read and then predict what will happen next. Then provide the

next extract for them to read and predict what will happen next - and so on.

e Use paper clips to hide, or stop children from reading, the last few pages of a picture book. The

group reads up to this point and then draws and writes the ending of the picture book. Groups or

pairs report back their suggestions during the plenary session and then teacher reveals the

author’s ending.

e ldentify key moments to pause in a text where, in order to predict or speculate what might

happen, careful reading and re-reading is needed, e.g. ask the children to suggest what the

characters might be saying, and then what might happen next. :
—@elevant published materials/resources\,

45
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NLS Activity Resource Sheet

(" Year

Term

Strand

~ ObjectivesJ‘

To identify and describe characters, expressing own views and using words and phrases from texts.

~(_ Activities )

Class

e Base work on a story which includes a number of strong leading
characters.

e Ask children to choose a favourite/important character from the
story. Brainstorm and record what they know about him/her, using
strategies from Y1 T2 T8. Encourage children to explain how they
know what they know, and to justify and challenge information by
referring to the text. ,

e Move on from information to opinions. Ask each child to write a
statement describing what he or she thinks about a character and
how he/she behaves in the story. Share and discuss views, justifying
and challenging them with reference to the text.

e Demonstrate and talk through activities below as whole-class
activities.

Group

e Prepare on card a number of debatable rather then simply factual
statements about characters, e.g. X acts foolishly; Y is the most
important character in the story. Children discuss; looking for
evidence for and against in the text; decide whether they agree or
disagree.

e Write a short biographical sketch of a character, combining
information from the text and evaluation.

e Prepare on card a number of pictures showing key moments from
a story, e.g. Red Riding Hood wandering off the path into the woods.
Children write a caption describing what the character is doing and
their opinion of this.

Plenary
e Share biographical sketches and captions. Discuss these,
considering their accuracy and other pc_>ints of view.

<)

—@elevant published materials/resourcesJ
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'NLS Activity Resource Sheet [ e

Term

- Objectives ) Strand

To prepare and re-tell stories individually and through role-play in groups, using dialogue and
narrative from text.

—(_Activities )—

Class

e Base activity on a traditional tale told with a good mixture of
dialogue and narrative. Prepare an extract for Shared Reading.

e Work with children to identify and distinguish these two
elements, e.g. by underlining each with a different colour.

e Share reading of the text in various ways, e.g. you reading the
"| narrative and the children reading words spoken by the characters.
Emphasise appropriate expression in reading of dialogue.

Group

e Provide texts for children to mark up, distinguishing narrative .
and dialogue, as in Class activity.

e Children plan and rehearse a dramatised re-telling of a story or
episode, each child taking a ‘part’, and miming appropriate actions.
Repeat this, but with a narrator. '

e Rework a story or episode as a simple playscript.

e Re-tell story, individually, representing and distinguishing
between the voices of different characters.

Plenary
e Introduce and present re-tellings and dramatised versions.

~( Relevant published materialslresource9
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NLS Activity Resource Sheet [ Yer [ 2
Term 2
iocti Strand | T14
~ Objectlvesj‘
To write character profiles, e.g. simple descriptions, posters, passports, using key words and
phrases that describe or are spoken by characters in the text.
~( Activities )
Class
o Demonstrate and talk through the activities below, highlighting
various aspects of character, e.g.:
appearance;
personality;
relationships with other characters.
Prompt children to consider how they know what they know, referring to
the text, and looking at descriptive phrases and dialogue as sources of
information.
o Make a Missing Person poster for a character, with a detailed,
accurate picture and a short note giving other information, e.g.:
where last seen;
whom they might be with;
where they might be going;
what they might be doing.
e Write a short biography or autobiography of a favourite character.
Collect these in a class book.
e Prepare cards giving characters’ names and matching speech
bubbles showing something they said. Use these to play a Who Said It?
matching game. After playing the game with prepared cards, children
could make their own cards for others to use.
e Ask children to write five statements about a character, supporting
each with a quotation from or reference to the text.
—@elevant published materials/resources\,
48
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NLS Activity Resource Sheet (Y| 2 )

Term 2

B Objective§) Strand | T 17,18

To understand that dictionaries and glossaries give definitions and explanations; discuss what
definitions are, explore some simple definitions in dictionaries.

To use other alphabetically ordered texts, e.g. indexes, directories, listings, registers; to discuss how
they are used.

—( Activities )

Class :

e Enlarge a page from a dictionary or use an OHT of a dictionary page.
e Model how to use the dictionary.

e Discuss what dictionaries are used for, e.g. to check spellings,

to give definitions.

e Explore how they are organised, e.g. at whole book level,

individual entry level, word pronunciation, definition.

¢ Demonstrate how to use dictionaries.

Group
Aa ap P le e Generate a list of words linked to a topic.

' e Arrange alphabetically.
e Each member of the group takes a word,
illustrates it, writes a definition and then checks it
in a dictionary.
e Use the Photocopiable Resource Sheet as a
writing frame if required.

Plenary

e Assemble the definitions alphabetically as a
class dictionary frieze around the room. Insert
blanks if no word has been found for a particular
letter.

e Discuss the beginning, middie and end sections
of the alphabet and ask which sections different
letters can be found in.

e Play a dictionary game. Call out a word and a

N.B.

This activity helps to begin to form an
understanding of the beginning, middle and :
end of the alphabet and supports the children §
when using book-form dictionaries.

child’s name. The child runs to the word and reads They can turn to the end or the middle, etc.,
the definition. rather than always starting from the
beginning.

@levant published materials/resource9

ABC Big Book, Collins Pathways (Collins Educational).
A range of dictionaries, from simple picture dictionaries to more complex examples.
Alphabet friezes.

© Crown copyright 1998 22
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O Resources

Year

Yaur 4 Ry &

o vewrd
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alill 1{§2§9; | Ginssacy

Phasaics,
spaling
angd
vacabulany

Fiction and poetry: extended stories; stories by significant children’s
authors;

different stories by the same author; texts with language play,

e.g. riddles, tongue-twisters, humorous verse and stories.

Non-Fiction: information books including non-chronological reports.

D Phonics, spelling and vocabulary

Grammar
| an
punciuation

o]

u(zmpreuwmm
ANk
CLNgositan

PUPILS

SHOULD BE TAUGHT:

Phonological awareness, phonics and spelling

1.
2.

to secure phonemic spellings from previous 5 terms;
to reinforce work on discriminating syllables in reading and
spelling from previous term;

IActivity and Worksheets

A Y2T3 W2 Revise long vowel phonemes

3.

discriminate, spell and read the phonemes ear (hear) and ea
(head);

IActivity and Worksheets

Y2 T3 W3 Spell and read phonemes

Word recbgnition and graphic knowledge

4, to secure reading and spelling of all the high frequency words;

5. for guided reading, to read on sight high frequency words likely to
occur in graded texts matched to the abilities of reading groups;

6. toinvestigate words which have the same spelling patterns but
different sounds;

7. to spell words with common suffixes, e.g. -ful, -ly;

8. to spell common irregular words from the high frequency word list;

Vocabulary extension

9. new words from reading linked to particular topics, to build
individual collections of personal interest or significant words;

10. touse synonyms and other alternative words/phrases that
express same or similar meanings; to collect, discuss similarities
and shades of meaning and use to extend and enhance writing;

Handwriting

11. to practise handwriting in conjunction with the phonic and spelling
patterns above;

12.  to use the four basic handwriting joins from previous two terms

with confidence, and use these in indgpgndent writing:

10

Related Items

High Frequency words for
word recognition YR to Y2

Summary of the specific
phonics and spelling work
to be covered in Years R to
2

Technical Vocabulary List

Phonics - Progression in
Phonics for whole class
teaching CD ROM

Downloads

Termly Planning
Sheet

Termly Planning
Sheet

Weekly Planning
Sheet

il
i

Weekly Planning
Sheet

Year 2 Term 1
Year2 Term 2

Year 2 Term 3
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diagonal joins to letters without ascenders, e.g. @i, ar, un;
horizontal joins to letters without ascenders, e.g. ou, vi, wi;
diagonal joins to letters with ascenders, e.g. ab, ul, it;
horizontal joins to letters with ascenders, e.g. o/, wh, ot.
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NLS Activity Resource Sheet [ Yer [ 2 )
Term 3
Phonological awareness, phonics and spelling: to secure the reading and spelling of
words containing different spellings of the long vowel phonemes from Year 1.
N.B.
Children should be able to read any
—( Activities } monosyllabic word containing an initial and/
or final consonant cluster, e.g. blunt
Class or clamp.
e In Y1 T3 the children collected banks of words Children ShQUId be able t.° _read any
which shared the same rhyming letter patterns monosyllabic word containing one of the
. . . ; ! following vowel digraphs: ai, ay, a-e, ee, ea,
e.g. snail, m_a:{, pail. This year they pan.collect ' y, ie, i-e, igh, 0a, ow (grow), o-e, 00, ue,
worqs containing the same vowel dlgraph, e.g. wail, ew, u-e, ar, oi, oy, ow (cow), air,
Spain, snail, paid; load, hoax, roam; hide, white, ear (bear), are (care), or, er, ir, ur, ear
pile. (hear), ea (head).
This is to ensure that the children can instantly Children should be able to read any
recognise letter patterns and do not fall into the trap polysyllabic word made up of syllables
of sounding out an unfamiliar word letter-by-letter constructed from these consonant clusters
such as p-a-i-n-t. There are instances of ambiguity, and vowel digraphs.
e.g. read/read, and children need to understand that
the context of the sentence will determine the
correct form/pronunciation of the word.
Group
e Children can also investigate the various
spellings of the same phoneme. Rhymes draw this
out well, e.g. went to BED and bumped his HEAD.
A particularly strong book to make this point is
Mr. Magnolia by Quentin Blake containing oo
rhymes, e.g. chute, boot, suit. :
—@elevant published materials/resources\,
ACE Spelling Dictionary, David Moseley (LDA).
79
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NLS Activity Resource Sheet (" Year

Term

w3

~_Objectives ) Strand

Phonological awareness, phonics and spelling: to discriminate, spell and read the phonemes
ear (as in hear) and ea (as in head).

~( Activities )

Class :

e Take a starting point such as Ready, steady, GO. Ask the children if they can
see another common word inside ready. Ask the children for all the words they
can think of which rhyme with read. Write them on the board and ask them what
they notice. They can circle the ea words in one colour and the e words in
another. They will find that said is odd.

e Ask them to look out for other words in which ea is short as in read and dead
and to write them on a piece of paper. After a few days look at the list which has
accumulated. Take one of the words on the list and ask the children to think of
any other words which rhyme like this word. If it is spelt the same add it to the
chart. When most of the words are on the sheet a pattern will emerge:

ead is the most common short ea rime;
there are some eath, ealth and eaf words.

e Apart from these, the short pronunciation of ea is quite unusual,

e.g. threat, sweat, breast, heavy, cleanse.

e Discuss the alternative pronunciations of the word read and how one
knows which pronunciation to use.

e Having generated words rhyming with ear, e.g. hear, clear, fear, dear,
appear, deer, beer, examine the alternative spelling patterns as above.

¢ Relate ear to hear and to heard for spelling.

Groups

@ Once the words have been generated and written on large sheets of paper,
the children can carry out the categorisation of the words, as described above,
in groups or pairs.

e The children can make devices such as wheels, cubes, slides, etc., to
practise reading the words.

—@elevant published materials/resource§>

E MC © Crown copyright 1998
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Year &

b g ¢ E i Yeur §
- : i { C oy
(. Term ‘,,Rawalims} ; EQ {3} ‘E‘I § i E? QGI&%M;{
mm Range’ Related Items
Phanics Fiction and poetry: extended stories; stories by significant children’s -
sj‘;!;n:g authors; different stories by the same author; texts with language play, High Frequency words for

VO mvm:\

[SrEncal =]

Gramimar

[Bé

punsiustion

[ Text |

Cumprahssion
angd
SO eitian

«i| e.g. riddles, tongue-twisters, humorous verse and stories.

Non-Fiction: information books including non-chronological reports.
Grammar and punctuation

PUPILS SHOULD BE TAUGHT:

Grammatical awareness

4. toread text aloud with intonation and expression appropriate to
the grammar and punctuation;

5. the need for grammatical agreement, matching verbs to
nouns/pronouns, e.g. / am, the children are; using simple gender
forms, e.g. his/her correctly;

6. touse standard forms of verbs in speaking and writing, e.g.
catch/caught, see/saw, go/went and to use the past tense
consistently for narration;

Sentence construction and punctuation

1. touse commas in lists;

2. towrite in clear sentences using capital letters and full stops
accurately;

3. toturn statements into questions, learning a range of 'wh' words
typically used to open questions: what, where, when, who and to
add question marks;

4. to compare a variety of forms of questions from texts, e.g. asking
for help, asking the time, asking someone to be quiet.

word recognition YR to Y2

Summary of the specific
phonics and spelling work
to be covered in Years R to
2.

Technical Vocabulary List

Phonics - Progression in
Phonics for whole class
teaching CD ROM

Downloads

Termly Planning
Sheet

Termly Planning
Sheet

Weekly Planning
Sheet

Weekly Planning
Sheet

Year2 Term 1

Year2 Term 2

Year2 Term 3

=8 &8

Academies | Advanced Schools | Advanced Skills Teachers | Autumn Package | Beacon Schools | Diversity |

Diversity Pathfinders | Earned Autonomy | Education Action Zones | Ethnic Minorities | Excellence in Cities |

Gender & Achievement | Homework | Innovation Unit | Key Stage 3 | LEA | Literacy | Numeracy | Parental Invoivement |
Research | Schemes of Work | Schoolf Improvement | Specialist Schools | Study Support | Subscribe | Target Setting |

Training Schools

UK Online | DIES | SEU | Teachernet | NGfL | QCA | Ofsted | NCSL © 1997-2003 Crown Copyright

BEST COPY AVAILABLE

WY
o &
=3



1ttp://www.standards.dfes.gov.uk/literacy/teaching_resources/?y=2&t=3&s=t

department for
education and skills

Raising

\ Standands

TheStandards Site

What's New | Bulletins | Forums | Feedback | Search | Help

"Pick an area
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Your path: Home > Literacy » NLS Framework > Year2 Term 3

@ NLS Framework 0 Resources

Year Yaned

ear 8 i

Year 2
Term

Ltz s

i
i
|

[12] 8]l | essary

4 i (3]
[ wiord|[_] Range

Related Items

Phanics, Fiction and poetry: extended stories; stories by significant children's
st éll‘mg authors; different stories by the same author; texts with language play,
" and| €.g. riddles, tongue-twisters, humorous verse and stories.
vizabulary| Non-Fiction: information books including non-chronological reports.

Sentence D Comprehensjon and composition
Seammar

ani
punatuaiion

PUPILS SHOULD BE TAUGHT:

Fiction and poetry
Reading comprehension

[ EH]

High Frequency words for
word recognition YR to Y2

Summary of the specific
phonics and spelling work
to be covered in Years R to
2

Technical Vocabulary List

Developing Early Writing

Cempreheswsion
angd

to reinforce and apply their word-level skills through shared and
guided reading;

to use phonological, contextual, grammatical and graphic
knowledge to work out, predict and check the meanings of
unfamiliar words and to make sense of what they read,;

to notice the difference between spoken and written forms through
re-telling known stories; compare oral versions with the written
text; '
to compare books by same author: settings, characters, themes;
to.evaluate and form preferences, giving reasons;

to read about authors from information on book covers, e.g. other
books written, whether author is alive or dead, publisher; to
become aware of authorship and publication;

cLmPositon

IActivity and Worksheets
Ul Y2 T3 T5 Authors

Downloads
Termly Planning
< Sheet
Termly Planning
Sheet
Weekly Planning
Sheet

Weekly Planning
Sheet

Year 2 Term 1
Year 2 Term 2

Year 2 Term 3

L

6. toread, respond imaginatively, recommend and collect examples
of humorous stories, extracts, poems;

7. to compare books by different authors on similar themes; to
evaluate, giving reasons;

8. todiscuss meanings of words and phrases that create humour,

and sound effects in poetry, e.g. nonsense poems, tongue-
twisters, riddles, and to classify poems into simple types; to make
class anthologies;

Writing composition

9. through shared and guided writing to apply phonological, graphic
knowledge and sight vocabulary to spell words accurately;
to write sustained stories, using their knowledge of story
elements: narrative, settings, characterisation, dialogue and the
- language of story;
to use humorous verse as a structure for children to write their
own by adaptation, mimicry or substitution; to invent own riddles,
language puzzles, jokes, nonsense sentences etc., derived from
reading; write tongue-twisters or alliterative sentences; select
words with care, re-reading and listening to their effect;
to write simple evaluations of books read and discussed giving

168
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reasons;

Non-Fiction
Reading comprehension

13. tounderstand the distinction between fact and fiction; to use terms
'fact’, 'fiction’ and 'non-fiction' appropriately;

[Activity and Worksheets
@ Y2 T2 T13 Fact and Fiction

|AJ Y2T3T13 What's in an information book

.

14. to pose questions and record these, in writing, prior to reading
non-fiction to find answers;

15. touse a contents page and index to find way about text;

16. to scan a text to find specific sections, e.g. key words or phrases,
subheadings;

Activity and Worksheets

|4 Y2T3 T17 Posing questions for research

18. to skim-read title, contents page, illustrations, chapter headings
and sub-headings, to speculate what a book might be about;
19. to evaluate the usefulness of a text for its purpose;

Writing composition

19. to make simple notes from non-fiction texts, e.g. key words and
phrases, page references, headings, to use in subsequent writing;

20. to write non-fiction texts, using texts read as models for own
writing, e.g. use of headings, sub-headings, captions;

21. to write non-chronological reports based on structure of known
texts, e.qg. There are two sorts of x...; They live in x ..., the A's
have x ...; but the B's etc., using appropriate language to present,
sequence and categorise ideas.

Academies | Advanced Schools | Advanced Skilis Teachers | Autumn Package | Beacon Schools | Diversity |

Diversity Pathfinders | Earned Autonomy | Education Action Zones | Ethnic Minorities | Excellence in Cities |

Gender & Achievement | Homework | Innovation Unit | Key Stage 3 | LEA | Literacy | Numeracy | Parental Involvement |
Research | Schemes of Work | School Improvement | Specialist Schools | Study Support | Subscribe | Target Setting |
Training Schools
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189



NLS Activity Resource Sheet [ =

Term

-(_Objectives ) Strand

To read about authors from information on book covers, e.g. other books written, whether
author is alive or dead, publishers; to become aware of authorship and publication.

~( Activities )

Class

e Brainstorm: What's an author’s day like? How do children imagine that a writer
works?

e Find out how much they know about the writing process and help them to make a
clear connection between professional authorship and their own experiences as
writers.

e Use examples of original manuscripts to show how often authors have to cross out
and start again. ,

e Discuss some central questions with the children, e.g.

Does their own writing look like the author’s
early manuscripts?
Do they make lots of false starts?
Where do they get their ideas from?
Do they think of names of characters/title first or last?
How do they plan out the story?
Do they like to draw pictures as well?

Group

e Look at a selection of books by popular authors. Make lists of authors/lllustrators/
publishers with a view to writing to them.

e Can children find out any information from the blurb? Introduce the idea of
back-cover text and encourage children to include a blurb about themselves on their
next story.

Plenary
e This activity is a fruitful prelude to an author’s visit or writing to an author, and will
help to generate questions to ask.

—@elevant published materials/resources)

Reasons for Writing - Anthology 4, Course Book 2 (Ginn) includes examples of interviews
with authors and manuscripts from Val Biro and Helen Cresswell.

E MC © Crown copyright 1998
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NLS Activity Resource Sheet (Y| 2

Term 3

—~ Objectivesj‘ . Strand | T 13

To understand the distinction between fact and fiction; to use terms ‘fact’, ‘fiction’ and ‘non-fiction’
appropriately.

~( Activities )

Class

¢ Using a non-fiction Big Book, explore the typical
features and produce a class list of questions that
would identify a text as non-fiction.

Group

e The children select a number of non-fiction
books from the book:corner. Using the
Photocopiable Resource Sheet or their own
questions, they can check whether their books
have the listed features.

e Encourage the children to feed back as to the
effectiveness of the books, i.e. do they have
supportive features such as an index, contents, etc.
e Using photocopied extracts from books,
newspapers, magazines, etc., ask the children
to identify those that are non-fiction, marking

the statements, terms and words that lead them
to this decision.

aa )

—@elevant published materials/resourcesJ

© Crown copyright 1998
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NLS Activity Resource Sheet [ [ 2 )

Term 3

~ Objectivey\ Strand [T14-17

To pose questions ... prior to reading non-fiction to find answers. To use a contents page and index to
find way around text. To scan a text to find specific questions. To skim-read title, contents page,
illustrations, chapter headings and sub-headings to speculate what a book might be about.

~( Activities ) N.B.
See aiso Y2 T3 T19: To make

Class simple notes from non-fiction

e Using a non-fiction Big Book, explore the titie and the front texts, e.g. key words and

cover, possibly masking the title and asking the children to phra§es, page references,
. . . . headings, to use in

predlct from the cover. Discuss what they might expect to find subsequent writing.

in the text. :

e Refer to the contents page. Explain how this is used.

e Ask the class to brainstorm five words related to the topic.

Check these words in the index and model how it is used.

e Explore the layout of the book and select one section.

Brainstorm with the children four questions you might ask

about the information in the section.

e Make explicit the key words in the questions and locate

key words in the text.

e Read the section and mode! answering the questions in

order to identify the main points in the passage.

e From an enlarged section of text, frame

questions and highlight the key words and phrases in

those questions.

e Ask the children to identify whether the same key words

and phrases are in the text.

Group

e Give each child a simple photocopied extract of
non-fiction text with a clear heading.

e Ask the children to devise five or six questions
that might be answered in the text.

e The children read the text, refining their questions
and rephrasing those that were not answered in
the text.

e The children highlight key words and phrases in
their questions and in the text.

e On a large sheet they write out the answers to
their questions.

Do the leaves of
an oak tree fall
in winter?

—@elevant published materials/resource9

E MC . © Crown copyright 1998 24
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department for

education and skills

What's New j Bulletins | Forums |

Hdrsmg

& Standards

Feedback | Search | Help

TheStandardsS/te

PICk an area

Your path: Home > Literacy > NLS Framework > Year 3 Term 1

ol Year

T
i
i
1

Wagr §

Term

i

]
|

S 28] [ seseay

.‘ 5| Range

Phaaics,
spaling
and
vasabutany

Sentence D
Grammar

andt
punctuation

observation and the senses; shape poems.

Phonics, spelling and vocabulary
PUPILS SHOULD BE TAUGHT:

Revision and consolidation from KS1

[ Tex ]

Semprehesssion 1.
_and from KS1 from the summary of specific phonics and spelling work;
crangosition 2 to:
e identify phonemes in speech and writing;
e blend phonemes for reading;
e segment words into phonemes for spelling;

Fiction and poetry: stories with familiar settings; plays,; poems based on

Non-Fiction: (i) information books on topics of interest, (i) non-
chronological reports; (iii) thesauruses, dictionaries.

the spelling of words containing each of the long vowel phonemes

Related Items

Technical Vocabulary:List

Spelling_bank: lists of words

and activities for the KS2

spelling objectives

Additional Literacy Support
(ALS) (includes video)

Year 3 Term 1 Planning

Exemplification: Report

Downloads

Activity and Worksheets

{(,5‘_} Y3 T1 W2 Blending_and segmenting phonemes

frequency words from KS1;

3. toread and spell correctly the high
4. to discriminate syllables in reading

Spelling strategies

5.

and spelling (from Year 2);

(e.g. spelling logs) and learn to spell them;

R

Termly Planning
Sheet

Termly Planning
Sheet

Weekly Planning
Sheet

Weekly Planning
Sheet

Year 3 Term 1
Year 3 Term 2

Year 3 Term 3

to identify mis-spelt words in own writing; to keep individual lists

IActivity and Worksheets

I5] Y3 T1 WS5 spelling logs

6.

to use independent spelling strategies, including

sounding out and spelling using phonemes;
using visual skills, e.g. recognising common letter strings and

checking critical features (i.e. does it look right, shape, length

etc?);

medical, medicine;

spelling by analogy with other known words, e.g. light, fright;
using word banks, dictionaries, etc.;

building from other words with S|m|Iar patterns and meanings, e.g.

Q Activity and Worksheets

ERIC

Y3 T1 W6 Word banks and

Y3 T1 W6 Independent

BEST COPY AVAILABLE



attp://www.standards.dfes.gov.uk/literacy/teaching_resources/?y=3&t=1&s=w

|ﬁ dictionaries @ spelling strategies
LA

7. to practise new spellings regularly by 'look, say, cover, write,
check' strategy;

Spelling conventions and rules

how the spellings of verbs alter when -ing is added;

to investigate and learn to use the spelling pattern /e as in little,
muddle, bottle, scramble, cradle;

10. torecognise and spell common prefixes and how these influence
word meanings, e.g. un-, de-, dis-, re-, pre-;

©®

IActivity and Worksheets

Y3 T1 W7 Look, cover, say, Y3 T1 W7 Look, cover, say,
A write, check 1 | write, check 2

T5.| Y3 T1W10 Common prefixes

11. to use their knowledge of prefixes to generate new words from
root words, especially antonyms, happy/unhappy,
appear/disappear;

Activity and Worksheets

Y3 T1 W7 Look, cover, say, Y3 T1 W7 Look, cover, say,
L write, check 1 write, check 2

| Y3 T1 W11 Common prefixes

12. to use the term 'prefix’;

IActivity and Worksheets

Y3 T1 W7 Look, cover, say, Y3 T1 W7 Look, cover, say,
[ write, check 1 write, check 2

i Y3 T1 W10 Common prefixes

Vocabulary extension

13. to collect new words from reading and work in other
subjects and create ways of categorising and logging
them, e.g. personal dictionaries, glossaries;

14. to infer the meaning of unknown words from context;

15. to have a secure understanding of the purpose and
organisation of the dictionary;

16. to understand the purpose and organisation of the
thesaurus, and to make use of it to find synonyms;

17. to generate synonyms for high frequency words, e.g. big,
little, like, good, nice, nasty,

18. to use the term 'synonym’; )

19. common vocabulary for introducing and concluding
dialogue, e.g. said, replied, asked. Collect examples from
reading;

Handwriting

20. to practise correct formation of basic joins from Year 2:

O diagonal joins to letters without ascenders, e.g. ai, ar, un;

O horizontal joins to letters without ascenders, e.g. ou, vi,
wi;

O diagonal joins to letters with ascenders, e.g. ab, ul, it;

O horizontal joins to letters with ascenders, e.g. of, wh, ot;

21. to ensure consistency in size and proportions of letters
and the spacing between letters and words.

Q
E MC Academies | Advanced Schools | Advanced Skills Teachers | Autumn Package | Beacon Schools | Diversity |
Diversity Pathfinders | Earned Autonomy | Education Action Zonei létgic Minorities | Excellence in Cities |
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NLS Activity Resource Sheet [ X

Term

1,23

W2

- Objectives )— _ Strand

To identify phonemes in speech and writing; blend phonemes for reader; segment words into
phonemes for spelling. :

~( Activities )

Class or group

e Those children who need further practice in ‘blending’ parts of words together
can quickly make various devices such as word-wheels, slides, etc. These can be
taken home, swopped with friends, etc.

e Circles: Using the template from the Photocopiable Resource Sheets, on thin
card the children can make word circles by attaching a paper fastener through the
centre. The rime of the set of words should be written on the strip of card and the
onsets round the edge of the circle. The child then moves the strip round the circle
stopping when an onset is adjacent to the rime and reads the words created, e.g.
hair, stair, chair, flair, fair, lair, pair.

e Tubes: Thin cardboard tubing can be used in the following way. Cut the tubing
as shown. Around the narrow piece the children write four or five onsets; around
the wider strip, some rimes. A longer piece
of tubing is inserted into these two strips as
shown. Because the card is thin, the inner
tube can be slightly squeezed to fit inside. .
The child decides which rime to read and P atr
twists the onsets round to make words

which s/he then reads. S/he will find some of

the combinations do not result in real words.

S/he can make a list of words and non-words - see the
Photocopiable Resource Sheet

words not words

e Strips: This is based on the same principle as the other two
devices. Two slits are cut in a piece of card to create a ‘window’.
Onsets are written on to a narrow strip of card and rimes on to a
wider strip. These strips are inserted so that the letters can be
seen through the window. The child pulls the rimes down so that
one is visible in the window and then moves the onsets down to
make a series of rhyming words which s/he reads. Again, s/he
might find some of the combinations do not result in real words so
s/he can make a list of words and non-words.

e When children are familiar with three or more sets of rhyming
words they can write each word on a separate playing card to play

further reinforcement games.

—@elevant published materials/resource9

Does W trouble you? Gerard Benson (Puffin). Crack Another Yolk, John Foster (Oxford
University Press). Word Games, .Sandy Brownjohn and Janet Whitaker (Hodder and
Stoughton). Revolting Rhymes, Roald Dahl (Puffin). Dirty Beasts, Roald Dahl (Puffin).
Walking the Bridge of Your Nose, Michael Rosen (Kingdfisher).

© Crown copyright 1998
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NLS Activity Resource Sheet (e )
Term 1,2,3

~(_Objectives ) Strand | w5

To identify mis-spelt words in own writing; to keep individual lists, (e.g. spelling logs) and learn

to spell them.
—( Activities )

Class

o Establish the routine by modelling the process a number of times,

perhaps focusing on individual aspects, e.g. proof-reading strategies.

Mis-spelt words can be identified by:

- the writer during writing. The writer underlines/highlights/writes in
pencil any spelling of which s/he is unsure. These are then attempts
rather than errors.
- the writer during proof-reading. Suggest that children look at
underlined words, high-frequency words, long vowel words, words of a
certain length, e.g. 5+ letters.
- the reader during editing. Offer alternatives, e.g. a piece with a

very few errors, and one with many.

e Ask if it is helpful to underline all the errors. What is the purpose of

the writing? Is it process writing, an individual record of a topic or for

publication?

Group

¢ Record errors for correction.

e Keep a spelling log. See the Photocopiable Resource Sheet.

e For practising correct spelling see W 6.
—@elevant published materialslresources\,

© Crown copyright 1998 83
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NLS Activity Resource Sheet [ =

Term

1,2,3

W6

- Objectives ) Strand

To use word banks, dictionaries, etc.

-(_ Activities )

Class
e Practise saying the alphabet starting at different letters.
o Demonstrate how the dictionary consists of four quartiles:

A-D,
E-L,
MR,
S-Z

e Make up a mnemonic to recall where the quartiles begin,
e.g. “elephants make squirts”.

e At the front of the class children hold cards containing
their names or other words from a topic. Some other children
can organise them alphabetically. Choose words with
different initial letters, then words beginning with the same
letter and different second letters. Finally choose any
selection of words.

e Demonstrate strategies for working out possible spellings
of words so that the children have something to look up in a
dictionary.

e Play Shannon’'s Game to help with serial probability of
letters.

Groups
e Practise finding initial letters quickly by opening the
dictionary in the middle or at one of the quartiles.

e )

—@elevant published materia!s/resourcesu

Spelling 9-13, Sue Hackman and Liz Trickett (Hodder and Stoughton). First Steps Spelling
Developmental Continuum, First Steps Spelling Resource Book (Heinemann).

ACE Spelling Activities, David Moseley and Gwyn Singleton (L.D.A.).

Rescuing Spelling, Melvyn Ramsden (Southgate Publishers).

© Crown copyright 1998
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NLS Activity Resource Sheet [ [ 2

“Term 1,2,3

~ Objectivey‘ Strand | W6

To use independent spelling strategies, including sounding out and spelling using phonemes; using
visual skills, e.g. recognising common letter strings and checking critical features (i.e. does it look right
shape, length, etc?); building from other words with similar patterns and meanings, e.g. medical,
medicine; spelling by analogy with other known words, e.g. light, fright.

~( Activities )

Class
e Model the use of spelling strategies using a short piece of writing which does not require
much compositional effort, e.g. an account of an incident or the beginning of a story that
everyone knows. Children write a sentence each of the account on the white board. As a
child ‘gets stuck’ on a word he/she wants to write, encourage him/her to use one or two of
the strategies above. Applaud logical attempts. Ask the other children to suggest possible
strategies. Stress that getting an immediate approximation to a word is a better strategy at
this stage in the writing than hunting about in dictionaries. When about five children have
written their contributions, ask the class whether all the words are spelled correctly. Discuss
the vagaries of the spelling system in relation to the mis-spelt words. Select three or four of
the words which were mis-spelt or which were correct after much effort and decide with the
class how best to remember them for the future. Practise them.
e On another occasion, focus on a strategy such as building words from known words. This
will give an opportunity to bring in words from other areas
Does this word remind you of the cur!'iculum which you waqt the chi!dren to 'learn to
of any other word you know spell. It will also be an opportunity to revise previously
how to spell? e.g. and/stand. learned work on vowel digraphs.

Try it.

Think of the sounds in the
word - phonemes, blends,
strings: standst a n d.

|
Do you know this word from
somewhere else? In your book
or something you've written, or
your own word list? Find it and
use Look and say, Cover, Write
and say, Check.

. Does it look right?

Not sure No

| 7

Use a dictionary.
Use Look and say, Cover,
Write and say, Check.

Write it

Look at word lists in the class.
Write it, use Look and say,
Cover, Write and say, Check.

-@elevant published materialslresourc@

Spelling 9-13, Sue Hackman and Liz Trickett (Hodder and Stoughton). First Steps Spelling
Developmental Continuum, First Steps Spelling Resource Book (Heinemann). ACE
Spelling Activities, David Moseley and Gwyn Singleton (L.D.A.). Rescuing Spelling, Melvyn
Ramsden (Southgate Publishers). Textease talking word processor. First Keys to Literacy
(Widgit).

E MC © Crown copyright 1998 ) 85

202




NLS Activity Resource Sheet (Yer [ 3 )

Term 1,2,3

Objectivesj Strand | W7

To practise new spellings by Look, Say, Cover, Write, Check strategy.

N.B.
So far as spelling is concerned,

' . the purpose of looking at a
— Activities } word and saying it is to learn
and remember it. The Look

Class and Group and Say stages of this process
are the most effective when one

or more of the following
procedures are used.

e Find and highlight or underline the tricky part or parts of
the word.

e Change the look of the word, e.g. div/ide, re / ceive.

e Find words within words, e.g. fo reign, sove reign.

e Say the word very slowly running a finger under it.

e Exaggerate or change the pronunciation of the spelling,
e.g. Wed - nes - day.

e Say the word rhythmically in separate chunks with
pauses between.

e Tap out syllables and write down each syllable as you
say it.

e Using letter names spell the word aloud, pausing
between strings, e.g. H.O.S. PILT A.L

e Trace or write over the word as you say it or spell it out.
e Use mnemonics, e.g. | Go Home Tonight.

e Link the word to another keyword or known word with the
same spelling pattern, e.g. repair is like chair.

e Find one or more words related by topic or function.

e | ook for spelling patterns or rules.

e Make up and write a sentence using the word, with the
word out of sight.

Plenary

e Children can demonstrate their successful new learning,
say how they learned spellings and comment on what
helped them most.

—@elevant published materials/resource@ z

ACE Spelling Dictionary, David Moseley (LDA). ACE Spelling Activities, David Moseley and
Gwen Singleton (LDA). Essentials in Teaching and Testing Spelling, F J Schonell (Nelson).
Paired Reading, Spelling and Writing, Keith Topping (Cassell).
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NLS Activity Resource Sheet [ Year | 3
_ Strand W7

_Objectives )

To practise new spellings by Look, Say, Cover, Write, Check strategy.

~(_ Activities )

Class and Group

e The teacher or spelling partner writes the word
or forms it from letters or word parts.

e The child says the word and repeats it in a way
that helps them, e.g. slowly, in syllables or in an
exaggerated way that brings out the spelling.

e The child copies the word, naming each letter as
s/he writes and pausing between chunks or
syllables in a long word if this helps.

e The child says the word again and checks to
see that s/he has copied it correctly.

e Steps 2-5 are repeated three times.

e The child writes the word from memory. Any
errors are corrected and steps 2-6 are repeated
until the word is written without an error.

e ltis a good idea to make links with other known
words or keywords which share the same spelling
pattern.

e The child practises the chosen word (and up to
five others) in this way for five consecutive days.

N.B.

The Look, Say and Do method has
an auditory emphasis. The auditory
approach can be used with all types of
pupils including those who need a
high degree of repetition in order to
remember spellings. However, as part
of a planned sequential introduction of
useful learning activities, it should be
modelled by the teacher and tried out
by everyone in the class or group for
at least ten days. There are eight
steps to follow once the child has
chosen or you have assigned words
to be learned.

s )

—(Relevant published materials/resources )

ACE Spelling Dictionary, David Moseley (LDA). ACE Spelling Activities, David Moseley and
Gwen Singleton (LDA). Essentials in Teaching and Testing Spelling, F J Schonell (Nelson).
Paired Reading, Spelling and Writing, Keith Topping (Cassell).

© Crown copyright 1998
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NLS Activity Resource Sheet [ e [ 2

Term 1

~(Objectives ) Strand |W10-12

To recognise and spell common prefixes and how these influence word meanings, e.g. un-, de-, dis-, re-,
pre-, to use that knowledge of prefixes to generate new words from root words, especially
antonymns, happy/unhappy, appear/disappear; to use the term ‘prefix’.

~( Activities )

Class

The prefixes ‘re’ and ‘un’
o During Shared Reading, focus on ‘re’. Find some words containing
the prefix ‘re’. Ask the children how the prefix changes the meaning
of the word.
e Choose a page without any ‘re’ words on it. With a sheet of
laminate over the page, circle all the verbs. Try adding ‘re’ to each
verb in turn. Let the children read the word. See what amusing ideas
you evoke.
@ You could do the same with ‘un’ to all the adjectives. In your
discussion, use the term prefix and expect the children to do the
same.

—@elevant published materialslresourc@

Spelling 9-13, Sue Hackman and Liz Trickett (Hodder and Stoughton).
Rescuing Spelling, Melvyn Ramsden (Southgate Publishers).
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Fiction and poetry: stories with familiar seftings; plays, poems based on
observation and the senses; shape poems.

Non-Fiction: (i) information books on topics of interest, (ii) non-
chronological reports; (i) thesauruses, dictionaries.

Grammar and punctuation

! PUPILS SHOULD BE TAUGHT:

Grammatical awareness

1. to use awareness of grammar to decipher new or unfamiliar
words, e.g. to predict from the text, read on, leave a gap and
“return; to use these strategies in conjunction with knowledge of
phonemes, word recognition, graphic knowledge and context

Q

ERIC

Aruitoxt provided by Eic:

when reading;

IRelated Items

Technical Vocabulary List

Spelling bank: lists of words
and activities for the KS2
spelling objectives

Additional Literacy Support
(ALS) (includes video)

Year 3 Term 1 Planning -
Exemplification: Report

Downloads

IActivity and Worksheets

Y3 T1 81 Awareness of
i.] Grammar to decipher new

Y3 T1 S$1 Awareness of
Grammar to decipher new

words 1 words 2

to take account of the grammar and punctuation, e.g. sentences,
speech 'marks, exclamation marks and commas to mark pauses,
when reading aloud;

the function of verbs in sentences through:

noticing that sentences cannot make sense without them;
collecting and classifying examples of verbs from reading and own
knowledge, e.g. run, chase, sprint; eat, consume, gobble; said,
whispered, shrieked,

experimenting with changing simple verbs in sentences and
discussing their impact on meaning;

IActivity and Worksheets

{4« Y3T183Verbs
4, touse verb tenses with increasing accuracy in speaking and
writing, e.g. catch/caught, see/saw, go/went, etc. Use past tense
consistently for narration;
Activity and Worksheets
T ]
A Y3 T1 83 Verbs Tenses Y3 T1 83 Word Link

e o use the term 'verb’ appropriately;

Sentence construction and punctuation
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O

ERIC

Aruitoxt provided by Eic:

6.

to secure knowledge of question marks and exclamation marks in
reading, understand their purpose and use appropriately in own
writing;

the basic conventions of speech punctuation through:

identifying speech marks in reading;
beginning to use in own writing;
using capital letters to mark the start of direct speech;

Activity and Worksheets

o

Y3 T1 S7 Questions and ) Y3 T1 S7 Speech

Exclamation Marks Punctuation

to use the term 'speech marks";

to notice and investigate a range of other devices for presenting
texts, e.g. speech bubbles, enlarged or italicised print, captions
and headings, inset text. Explore purposes and collect examples;

lActivity and Worksheets

o

Y3 T1 S9 Speech Bubbles, Captions, Italics

Revision and consolidation from KS1

10.

11.
12.

13.

.

to identify the boundaries between separate sentences in reading
and in their own writing; ‘

to write in complete sentences;

to demarcate the end of a sentence with a full-stop and the start of
a new one with a capital letter;

to use commas to separate items in a list.

Academies | Advanced Schools | Advanced Skills Teachers | Autumn Package | Beacon Schools | Diversity |

Diversity Pathfinders | Earned Autonomy | Education Action Zones | Ethnic Minorities | Excellence in Cities |

Gender & Achievement | Homework | Innovation Unit | Key Stage 3 | LEA | Literacy | Numeracy | Parental involvement |
Research | Schemes of Work | Schoo! Improvement | Specialist Schools | Study Support | Subscribe | Target Setting |

Training Schools

UK Online | DfES | SEU | Teachernet | NGfL. | QCA | Ofsted | NCSL © 1997-2003 Crown Copyright
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NLS Activity Resource Sheet [ Y | 3

Term 1

- Objectives ) Strand | s 1

To use awareness of grammar to decipher new or unfamiliar words, e.g. to predict from text,
read on, leave a gap and return; to use these strategies in conjunction with knowledge of
phonemes, word recognition, graphic knowledge and context when reading.

N.B.’

: i : Support and teaching strategies:
Activities ' Always aim at helping the reader

towards independence.

Class Rehearse strategies with the
e Through Shared, Guided, Group and Independent children, e.g. Six things I can do if |
Reading: get stuck before asking the

teacher. Make a chart of the
strategies. Rehearse with them
how much they know already.

- mask out a word and keep going. Then go back
and guess the word from context (syntax and
context)

- go back to the beginning of a sentence and take
arun at it - read back and read on (syntax and .
context) I k.nOW ZI.P
- use initial and final sounds and blends (phonics) '
- find words within words, compound words, etc. |
- practise onset and rime: If | know zip, | know blip,
skip, ship (phonological knowledge, graphic
knowledge) I knOW e
- investigate common letter clusters (phonological
knowledge, graphic knowledge) l
- make use of sight vocabulary from other sources:

Where have | seen it? (graphic knowledge -

logographic) S R lp
- use root words, prefixes, suffixes and inflections
(grammatical knowledge) I

- use picture information (pictures - context).

ship

Group

e During Shared Reading, model strategies, €.g. masking words,
cloze procedure and re-assembling cut-up sentences or words on cards.

e Provide wall charts, e.g. simple flow charts, or some prompt cards for children to keep in their
reading diaries, to cover a range of procedures that help readers use cueing strategies.

Plenary
@ Practise with a new shared text the strategies from the class chart.

—@Ievant published materials/resourc@

First Steps Reading Resource Book (Heinemann). Independence in Reading,
Don Holdaway (Ashton Scholastic).

E MC © Crown copyright 1998 . 4
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NLS Activity Resource Sheet (Y I

Term 1

~ Objectivesy‘ Strand | S2

To take account of the grammar and punctuation, e.g. sentences, speech marks, exclamation
marks and commas to mark pauses, when reading aloud.

—( Activities )

Class
e Through Shared, Guided, Group and Independent Reading:

- model a range of texts (plays, direct speech,

narrative, non-narrative and pupils’ writing, poetry, non-fiction);

- read in alternative ways and ask children to identify which is
appropriate. See the Photocopiable Resource Sheets;

- ask children to read aloud and evaluate effectiveness;

- use Big Books to read a passage with one deliberate mistake, e.g.
do not pause for a full stop;

- ask: How would this character say this?;

- use a text from which the punctuation has been removed, or
masked out. Which punctuation fits best? Give the children a choice;
- practise choral reading, with the children making decisions as to
how many voices there should be, intonation, dynamics and pace;

- read on to tape, stories or poems for other classes to use in

listening corners; :
- listen to tapes and follow the text, and imitate passages; /\
- read poems and performances of dialogues; . | P

- prepare reading on own or with others of own writing.

< )

—@elevant published materials/resourcesy

© Crown copyright 1998
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NLS Activity Resource Sheet [

Term

Strand

B Objectivey‘

sentences and discussing their impact on meaning.

S$3

To understand the function of verbs in sentences through: collecting and classifying examples
of verbs from reading and from own knowledge; experimenting with changing simple verbs in

—(Activities )

Shared or Group Reading

e |dentify verbs, in sentences, as the words that contain .
action. Delete the verb and re-read to hear how the -
sentence does or does not work or loses power without the
‘engine’ of the verb. Circle verbs in a given text.

e Mask out or delete all the verbs in a Big Book to create a
cloze procedure exercise. Let children consider alternatives
and select the most appropriate verbs.

e Take out all the verbs in a text and insert nouns instead,
e.g. monkey, to create an amusing variation of cloze
procedure, e.g. | monkeyed down the road.

e Swop over verbs so that the wrong verb is in the wrong
place; another variation of cloze procedure, e.g.

I plodded up this morning and woke
down the stairs.

I ate as I yawned my breakfast.

e Make a verb alphabet, a verb for each letter, e.g. act,
buy, catch, dig, eat.

e Select common verbs and list alternatives. Which group
can list the most?

e Use colour coded words to consider the place and role of
verbs in different sentences. '

I monkeyed down the road.

Verbs of:

movement:

run, leap, bound,
Jjump, hop

sound:

bang, crash, thump,
sizzle '
speech:

talk, whisper,
chatter, shout
laughter:

laugh, giggle,
snigger

cooking:

fry, boil, mash,
bake, burn

Gelevant published materials/resource9

E MC © Crown copyright 1998
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NLS Activity Resource Sheet [

Term 1

~ ObjectivesJ‘ Strand | S4

To use verb tenses with increasing accuracy in speaking and writing, e.g. catch/caught, see/saw,
go/went, etc. Use past tense consistently in narration.

:‘ e ers : N.B.
Activities In the English language, it is the present

and past tenses and participles which are

Class and Group identifiable by inflections (is/was walking,

¢ Inthe context of a topic, a subject or an aspect of had walked). Local dialect forms should not
text, collect verbs to do with the subject. This is be denigrated but appropriate times for the
vocabulary extension and can form a spelling bank, use of spoken Standard English should be

e.g. sports verbs, to ski, swim, run, jump, row, etc. discussed and S.E. should be used in

See the Photocopiable Resource Sheet. written English unless characters are given

direct speech and need to use non-
standard forms (see General Requirements
for English, N.C.)

A TN

¢ Practise by saying / and s/he, you (and names of
others in class) with the verbs and in a sentence. Try
all the possibilities and note the changes. Use real
examples from the children, e.g. /ran in the park
yesterday; | went running in the park yesterday,; we
run in the park every day; Tracey runs in the park Ve

every day; | will run in the river tomorrow. (3 Qf) )
e Read the text with incorrect verb or pronoun (\) :
agreement. Ask the children to put you right.
Group r
e Read the children's work or a prepared example ((/2 .
aloud. Ask the children to identify where P //2

- past tense is incorrect, e.g. [ catched the ball; f\lns . 9 D

- past and present tense are muddled,;
- incorrect grammatical agreement occurs, €.g.
we was late.

e Let the children revise short passages or sentences with common errors that they are
making.

e In Shared Writing, purposefully make an error then read specifically to check. Train the
children to check for such errors in their own and their partner's work.

e Group those children who persist in such errors. List errors against the correct forms.
Show the children how to check their work Using such a list.

e Pro-actively mark work indicating errors and suggesting that children find and correct
them, e.g. ‘Find the two places where you have muddled we was/were and change them.’

—@elevant published materials/resource9

Oxford Junior Dictionary (OUP) — includes inflections and irregular forms, e.g. run, runs,
running, ran. Rosie’s Walk, Pat Hutchins (Puffin) or any text which has a simple list of events
with a repeated syntactical pattern of past tense or where one can be added.

E MC A © Crown copyright 1998
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Word link

Join the verbs that are related to each other.

R D
G O

hopped

hopping

. walked

0 50 @
g

© Crown copyright 1998 Photocopiable Resource Sheet Y3 T1 S 4
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NLS Activity Resource Sheet

B Objectivesy‘

conventions of speech punctuation.

(" Year 3
Term 1
Strand S7

To secure knowledge of question marks and exclamation marks in reading ... the basic

N.B.
Speech marks relates

~( Activities )

Group

e Show where speech marks are used in texts. Explain their use.
Many children will have some idea, some may even be using speech
‘marks.

e Let the children investigate how speech marks are used and draw
up a chart of rules, e.g. We use speech marks when ..., You must
remember to ... . Use speech bubbles to isolate what is said from the
rest of the narrative. Play The animals spoke. To do this, list zoo
animals and each one speaks, e.g. The zebra said, “Let me keep my
stripes.” The lion roared, “Keep away from me.” '

e Provide examples of dialogue written on strips of paper. Ask
children to match these with strips of paper containing narrative
openings and endings for dialogue, e.g.

Tom said, “Where are my custard pies?”

“I've not done my homework.”

The king growled,

The clown whispered, “Please pass me my crown.”

e Children can invent dialogue and write onto strips of card. Others
write possible narrative openings/endings. These can be pooled and
matched to provide some amusing combinations.

e Give the children a passage to read with speech marks omitted.
Children should proof read, beginning by circling what is actually
spoken. Then they insert speech marks. Encourage use of dialogue
in writing. Collect from reading different ways of setting out speech.

to earlier work on the
punctuation of speech.

e Collect exclamations that
teachers, parents and children
make. List these. Show how
they are set into dialogue.
Children collect and list
instances of exclamation
marks in books they are
reading. Make a chart to
explain the use of exclamation
marks.

e List exclamatory openings
to stories, e.g. Stop! Run

for it! No way! Practise

saying these aloud.

e Give the children short
extracts of dialogue, including
some questions and some
exclamations, for them to
rehearse and then

read aloud with expression.

—@elevant published materials/resourc@

© Crown copyright 1998
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NLS Activity Resource Sheet ([ )

Term 1

—~ Objectivesj‘ Strand | S 7,8

The basic conventions of speech punctuation through: identifying speech marks in
reading; begin to use in writing; using capital letters to mark the start of direct speech.
To use the term ‘speech marks'.

~( Activities )

Group

e The children chart how to set out dialogue when
the speaker is mentioned before what is said, e.qg.
John asked, “When is it time for tea?” and after
what is said, “When is it time for tea?”, asked John.
Produce this as a clear wall chart for children to use.
e The children collect and list as many ways as
they can find to introduce or conclude dialogue,
especially considering verbs instead of said and
the use of adverbs. Discuss which sounds more
effective, e.g. she said quietly or she whispered.

e Match and invent dialogue on strips of card to
clauses where the speaker is mentioned before or
after what is said.

e, log asked

When is it
time for tea?

>

x©
\).3"' . .
eV inquired

Pond'ered

<

—@elevant published materialslresource9

E MC © Crown copyright 1998 9
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NLS Activity Resource Sheet [ Y | 3]
Term 1
~_Objectives ) Strand | S9
To notice and investigate a range of other devices for presenting texts, e.g. speech bubbles,
enlarged or italicised print, captions and headings, inset text, etc. Explore purposes and collect
examples.
Activities
Group
e The children use a range of texts to identify and list different features of print,
layout and organisation. As these are discovered they can be added to an ongoing
list. Beside each example give a suggested purpose:
- Use speech bubbles in cartoon form to separate what is said
from the speaker.
- Rewrite a cartoon as narrative.
- Use enlarged prints for titles and headings in other work.
- Invent newspaper headings for events in fiction.
- Use headings in non-fiction. Practise writing headings neatly,
so the letter size is even.
- Use captions in nonfiction to label drawings.
- Underline important words in text and list as a glossary
with definitions.
—@elevant published materials/resources\,
10

© Crown copyright 1998
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Range

Fiction and poetry: stories with familiar settings; plays; poems based on
observation and the senses,; shape poems.

Non-Fiction: (i} information books on topics of interest, (i) non-
chronological reports; (iii} thesauruses, dictionaries.

Comprehension and composition
PUPILS SHOULD BE TAUGHT:

Fiction and poetry
Reading comprehension

1. to compare a range of story settings, and to select words and
phrases that describe scenes;

Re|ated Items

Technical Vocabulary List

Spelling bank: lists of words
and activities for the KS2
spelling objectives

Additional Literacy Support
(ALS) (includes video)

Year 3 Term 1 Planning
Exemplification: Report

Downloads

Activity and Worksheets

i A Y3T1T1 Story Settings

2. how dialogue is presented in stories, e.g. through statements,
questions, exclamations; how paragraphing is used to organise
dialogue;

3. tobe aware of the different voices in stories using dramatised
readings, showing differences between the narrator and different
characters used, e.g. puppets to present stories;

4. toread, prepare and present playscripts;

5. torecognise the key differences between prose and playscript,
e.g. by looking at dialogue, stage directions, lay-out of text in
prose and playscripts;

6. toread aloud and recite poems, comparing different views of the
same subject; to discuss choice of words and phrases that
describe and create impact, e.g. adjectives, powerful and
expressive verbs, e.g. 'stare' instead of 'look’;

Termly Planning
Sheet

Termly Planning
Sheet

Weekly Planning
Sheet

Weekly Planning
Sheet

Year 3 Term 1

Year 3 Term 2

Year 3 Term 3

eI

IActivity and Worksheets

Ti.] Y3T1T6 How can dialogue be presented?

7. todistinguish between rhyming and non-rhyming poetry and
comment on the impact of layout;

8. toexpress their views about a story or poem, identifying specific
words and phrases to support their viewpoint;

Writing composition

9. togenerate ideas relevant to a topic by brainstorming, word
association, etc.;
10. using reading as a model, to write own passages of dialogue;

|activity and Worksheets ]

216
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| i,g,( Y3 T1 T10 Writing Dialogue

11. to develop the use of settings in own stories by:
O writing short descriptions of known places;
O writing a description in the style of a familiar story;

Activity and Worksheets

] Y3T1T11 Story beginnings games

A Y3T1T11 Story openings and endings

12. toinvestigate and collect sentences/phrases for story openings
and endings - use some of these formal elements in re-telling and
story writing; )

13. to collect suitable words and phrases, in order to write poems and
short descriptions; design simple patterns with words, use
repetitive phrases; write imaginative comparisons;

14. toinvent calligrams and a range of shape poems, selecting
appropriate words and careful presentation. Build up class
collections;

IActivity and Worksheets
A Y3 T1T14 Calligrams

15.  to write simple playscripts based on own reading and oral work;
16. to begin to organise stories into paragraphs; to begin to use
paragraphing in presentation of dialogue in stories;

Non-Fiction
Reading comprehension

17. to understand the distinction between fact and fiction; to use terms
‘fact’, 'fiction' and 'non-fiction' appropriately;

Activity and Worksheets
n@j Y3 T1 717,18 Fact and fiction

/.| Y3T1717,18,19 Non-fiction books

L@.ﬁ Y3 71 717,18 What's going to happen?

1A Y3T1717,18 Is it fiction or non-fiction?

i)& Y3 T1 717,18 Comparing fiction or non-fiction?

18. to notice differences in the style and structure of fiction and non-
fiction writing;

19. to locate information, using contents, index, headings, sub-
headings, page nos., bibliographies;

20. to compare the way information is presented, e.g. by comparing a
variety of information texts including IT-based sources;

21. toread information passages, and identify main points or gist of
text, e.g. by noting or underlining key words or phrases, listing the
4 or 5 key points covered;

Writing composition

22. to make a simple record of information from texts read, e.g. by
completing a chart of information discovered, by listing key words,

Q drawing together notes from more than one source;
E MC 23. to write simple non-chronological reports from known information,
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e.g. from own experience or from texts read, using notes made to
organise and present ideas. Write for a known audience, e.g.
other pupils in class, teacher, parent.

Activity and Worksheets

A Y3T1 T23 Non-chonological reports

f .| Y3.T1T23 All about my pet

Academies | Advanced Schools | Advanced Skills Teachers | Autumn Package | Beacon Schools | Diversity |

Diversity Pathfinders | Earned Autonomy | Education Action Zones | Ethnic Minorities | Excellence in Cities |

Gender & Achievement | Homework | Innovation Unit | Key Stage 3 | LEA | Literacy | Numeracy | Parental involvement |
Research | Schemes of Work | School Improvement | Specialist Schools | Study Support | Subscribe | Target Setting |
Training Schools

UK Online | DFES | SEU | Teachernet | NGfl. | QCA | Ofsted | NCSL ©® 1997-2003 Crown Copyright
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NLS Activity Resource Sheet [ [ 2

Term

To compare a range of story settings, and to select words and phrases that describe scenes.

N.B.

Activities This links with work on
settings in objectives

Y3 T1 text level.

Class

e Use Big Books and other extracts to identify a range of story
settings. Prompt the children to identify words/phrases that tell the
reader what the setting is like. Ask them to consider the effect.

What does this place make us feel/think is going to happen?

What pictures do you see in your head?

¢ Read aloud a story opening that includes a description of the
setting. Alter the setting to a place familiar to the children. Model this
writing in front of the class, e.g. rewrite the opening of a school story to
set it in your own school. K

|
J
q b
9
n

e Model how to list the details of a setting and then enliven the
descriptions.

Group

Children could:

e identify settings of familiar stories and list key words and phrases
% P used to describe settings and create atmosphere, using the

Photocopiable Resource Sheet if required;

e draw pictures or a map of the story or chapter and annotate with

Q words or phrases from the text;
e select a setting from the text and compare it with a setting in the
child’s own experience;

e practise creating and writing settings, based on known places,
e.g. writing a story set in the kitchen, the local supermarket, the
playground. Before writing, children should be encouraged to list the
details as previously demonstrated by the teacher in a whole class
activity.

Extension

e Take the class to a location, e.g. the playground, the local farm, and use this
setting as the scene for a story. Children should note details that could be used to
bring the story alive. The teacher models the start of the story in this setting, e.g.
It was a beautiful Spring morning when Sally wandered down Banfit High Street
past Weld Primary School.

—@elevant published materialslresource9

I'm Trying to Tell You, Bernard Ashley (Puffin). Goosey Farm, Gene Kemp (Collins).

Ramona the Pest, Beverley Cleary (Puffin). The Julian Stories, Ann Cameron (Young Lions).
Nightingale News, Odette Elliott (Young Hippo Schools series). Dinner Ladies Don't Count,
Bernard Ashley (Puffin). The Battle of Bubble and Squeak and A Lion at School, Phillipa Pearce
(Puffin). Fiction Big Books, e.g. Magic Bean series (Heinemann).
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NLS Activity Resource Sheet [ Y

Term

T2

~ ObjectivesJ‘ Strand

How dialogue is presented in stories, e.g. through statements, questions, exclamations.

—( Activities )

Class
¢ Identify different functions using a shared text and establish
some basic distinctions.

How many times
must [