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Partnerships for Making a Difference in the Lives of Early Childhood
Educators and the Students They Teach

Introduction

Educational reform and accountability centers on student achievement. However, student
achievement is highly dependent on teacher achievement. Linda Darling-Hammond (1998)
writes, “Teachers learn best by studying, doing, and reflecting; by collaborating with other
teachers; by looking closely at students and their work; and by sharing what they see” (p. 8).

The professional development school (PDS) partnership affords practicing teachers, univgrsity |
faculty, and preservice teachers the opportunity to work together and collaborate to help students
reach their utmost potential.

Many people believe that well prepared teachers are the best hope for school reform and
student achievement. Therefore, calls for reform in education have exerted pressure to change
the system of educating teachers (Association of Teacher Educators, 1986; Cobb, 2001;
Goodlad, 1990, Ishler, 1995). Currently a greater emphasis is being put on the need for quality
teacher preparation and centers on how the preparation of teachers impacts student learning.
Thus, university faculty, teachers, teacher candidates and students have a stake in collaborative
efforts of PDS partnerships. Marshall (1999) states that “children benefit from having increased
numbers of adults supporting their learning; inservice teachers learn new ideas from preservice
teachers; university professors need continued experiences working with children and inservice
teachers in order to nourish their own instruction about teaching; and, teaching, like learning, is a
dynamic experience for which one is never totally prepared and opportunities for tutelage come

from a multitude of sources, including colleagues, mentors, students, and families” (p. 3). This
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qualitative study of a new PDS is designed to document teachers’ perceptions of the impact of

the PDS partnership on interns preparation and student learning.
Theoretical Connections

The emphasis on professional development schools for teacher education prompted the
National Council for Accreditation of Teacher Education (NCATE) to recently develop
standards for Professional Development Schools (PDS). Five standards address the
characteristics of the PDSs and ten key concepts are embedded in the standards to describe the
purposes and principles of professional development schools (NCATE, 2001). The five standards
include “learning community, accountability and quality assurance, collaboration, equity and
diversity, structures, resources and roles” (NCATE, 2001, p. 6). These standards guide the
development and continuation of partnerships with the overall goal of meeting diverse learning
needs of all learners. To supplement the standards, NCATE created developmental guidelines for
four stages in the development of PDSs. The four stages include:

Beginning Level — Beliefs, verbal commitments, plans,' organization and initial

work is consistent with the mission of PDS partnerships. This means that even

at the earliest stage of development PDS partners are committed to the key

concepts of PDSs and their earliest work addresses how to take initial steps in

that direction.

Developing Level — Partners are pursuing the mission of the PDS partnership

and there is partial institutional support. At the developing stage, partners are

engaged in PDS work in many ways. However, their supporting institutions

have not yet made changes in their policies and practices that would provide

evidence of institutionalization.
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At Standard — The mission of the PDS partnership is integrated into the partnering

institutions. PDS work is expected and supported, and it reflects what is known about

best practices. At this stage partners work together effectively resulting in positive

outcomes for all learners. Partnering institutions have made changes in policies and

practices that reflect what has been learned through PDS work, and that support PDS

participants in meaningful ways.

Leading Level — Advanced PDS work is sustaining and generative, leading to systematic

changes in policy and practice in partner institutions, as well as to impact on policy at the

district, state, and national levels. At this stage of development, the PDS partnership has

reached its potential for leveraging change outside its boundaries and its supporting

institutions, and has an impact in the broader education community. (NCATE, 2001, p. 7)

Collaboration between faculties at the university and the elementary school not just
cooperation is essential to growth and success of a professional development school.
Collaboration determines the ability of both schools and universities to accept the values,
conflicts, failures, lapses in commitment, and most important, the erratic nature of progress
toward the ultimate restructuring goal (Stirzaker & Splittgerber, 1991). The quality of
collaboration between and among the diverse stakeholders becomes key to the success of PDS
programs. Collaboration, as a necessary element of PDS partnerships, may be the key to success
or might lead to the road of failure (Cooper, 1998; Cowart & Rademacher, 1998).

Background

A comprehensive state university had established PDS partnerships with three elementary
schools in the district before the early childhood PDS began. The three elementary PDS
partnerships were at various points in the “At Standard” stage of NCATE standards. The

stakeholders involved in the PDSs felt that the interns participating in the PDS experience were
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more competent and confident first year teachers who positively impacted their students’

learning.

When the early childhood PDS partnership between an all kindergarten elementary
school and a comprehensive state university began spring 2002 (university interns actually
participating in the PDS experience fall 2002) collaboration for student achievement was a major
focus. While all of the NCATE standards are being addressed and important to the success of
this new PDS partnership, this paper will concentrate on Standard III: Coliaboration. NCATE
defines collaboration:

PDS partners and partner institutions systematically move from independent to

interdependent practice by committing themselves and committing to each other to

engage in joint work focused on implementing the PDS mission. They collaboratively
design roles and structures to support the PDS work and individual and institutional
parity. PDS partners use their shared work to improve outcomes for P-12 students,
candidates, faculty, and other professionals. The PDS partnership systematically
recognizes and celebrates their joint work and the contributions of each partner.

(NCATE, 2001, p. 23)

Procedure

In the beginning — the PDS coordinator began the process of collaboration with the
prncipal of the kindergarten elementary school in the spring 2002 semester. The principal was
very interested in creating a partnership and invited the university faculty member and PDS
coordinator to attend a school faculty meeting to talk with the teachers regarding the teacher’s
interest in a partnership with the university. The overall response to the idea of a PDS was
favorable so the faculty member arranged to change the time period of the Early Childhood

Curriculum Course to correspond with times that would provide interaction for the intemns, the
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teachers, and the students. The early childhood PDS partnership was launched. Consequently,

the teachers were invited to the PDS summer workshop and the “wheels were set in motion”.

The first semester begins — the university faculty member arranged a meeting with the
elementary principal and faculty to discuss perceptions about PDSs, and expectations and
assignments for the university interns. The elementary school faculty members participated in
focus group/brainstorming session with the PDS coordinator and university faculty member
before school began. Collaboration at this first meeting set the tone for the partnership. The
elementary faculty and principal listed some of their expectations and roles for PDS interns.
Appropriate and professional dress and language, dependability, punctuality, and confidentiality
were important considerations the teachers wanted to stress with the interns. The elementary '
faculty stressed their desire for the students to interact with individual children and to participate
in the activities of the room. In addition, they listed specific jobs such as helping with journal
writing, reading to individual children, and helping individual children. The elementary faculty
agreed to participate not only in mentoring interns but also in research to document this new
PDS’s development.

During this first meeting, a focus group research technique was used and the group
answered the following questions: |

What is a PDS?

What makes a PDS work?

Who 1s involved in a PDS? What roles do these people play?

Who benefits from a PDS? How do they benefit?

What does an ideal PDS look like?

The participants’ understanding and answers to the above questions determined our

discussion. One faculty member stated, “[A] professional development school [is] a school who
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grows together and develops toward the best way to educate children.” Another teacher

remarked, “[The] roles for teachers are to facilitate the growth of the PDS intern in the education
profession.”

Overall, the elementary faculty was positive about the benefits for their students. They
generally agreed that the greatest benefit is “my kids will get more one on one attention”. One
teacher stated “I will get to work with small groups”. Another teacher stated that the interns
could help students learn because there would be “more documented growth observations”. One
teacher stated that children in the future would learn more because the interns benefit from
“seeing age appropriate teaching, practice working with young children, facilitating children,
observing teachers and children, and through teacher modeling”. The elementary faculty could
clearly see the benefit of collaboration and partnership for student learning.

The elementary faculty did not mention their own professional development. Therefore,
the PDS coordinator and university faculty member pointed out possible benefits for the
elementary teachers. Sandholtz and Finan (1998) stated, “the heart of the program is the creation
of a professional learning environment promoting teacher learning in various forms” (p. 3). In
an effort to promote learning, the elementary faculty participating in the PDS, the principal, and
the university faculty member agreed to meet monthly to discuss literature that is of interest to
the group.

The story continues — the early childhood curriculum course is being taught in the
elementary school art room. This semester there are 14 university interns are in the kindergarten
classrooms twice a week and the university faculty visits various classrooms each Tuesday and
Thursday. The interns are planning, implementing, and assessing lessons in collaboration with
the classroom teachers. The lesson plan requirements for the early childhood curriculum course

have been changed to emphasize the use of technology.
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The curriculum in the early childhood course addresses issues that the interns are

experiencing and includes response journals between the instructor and interns. Based on the
response journals this semester, guided observations are one change that will be implemented
next semester. The teachers, interns, and university faculty member’s idea of learning centers
turned out to differ. Therefore, before the beginning of the spring semester, the faculty member
will meet with the teachers and collaboratively design the criteria for the interns’ learning
centers.

The future — the elementary faculty will teach lessons to the early childhood curriculum
interns. At our first meeting, some ideas began formulating around assessment and journal
writing. The early childhood course will continue to change to meet the needs of the interns,
teachers, and kinderéarten students. What a great collaboration! -

Discussion

The PDS partnership has set and is meeting goals that promote teacher, intern, and

student achievement:

* To promote the development of effective preservice teachers

¢ To increase student achievement in the public schools

¢ To develop strong collaborative professional relationships

* To increase the use of technology to enhance teaching and learning

¢ To develop teachers in leadership roles

* To aid districts and preservice students in determining a strong employment fit
Thus, the partnership between the university and the elementary schools creates a “win-win”
collaborative situation for all learners. Classroom teachers gain professional assistance in the
classrooms, pre-service teachers observe and participate in authentic instruction and classroom

management, kindergarten students receive more individual attention and quality teaching, and
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university professors update knowledge of the school setting by observing and teaching in the

public school classroom.

10




Partnerships Making a Difference 10
References

Association of Teacher Educators. (1986). Visions of reform: Implications for the
education profession. The report of the ATE Blue Ribbon Task Force. J. Sikula (Chair). Reston,
BA: Author.

Cobb, J. (2001). The impact of a professional development school on preservice teacher
preparation, inservice teachers’ professionalism, and children’s achievement: Perceptions of
inservice teachers. Journal of Teacher Education, 64-74.

Cooper, M. G. (1998). Building a collaborative that will last. Teaching and Change, 6(1),
11-15.

Cowart, M., & Rademacher, J. A. (1998). In my opinion: What students say about
professional development schools. Teaching and Change, 6(1), 119-131.

Darling-Hammond, L. (1998). Teachers for the 21* Century. Principal, 78(1), 8.

Goodlad, J. I. (1993). Teachers for our nation’s schools. San Francisco: Jossey Bass.

Ishler, R. (1995). Tomorrow’s teachers, schools, and schools of education. National
Forum, 75, 4-5.

Marshall, C. S. (1999). Constructing knowledge about teaching and learning in early
childhood teacher education because of a partnership. Education, 119.

National Council for Accreditation of Teacher Education. (2001). Standards for
Professional Development Schools.

Stirzaker, N.A., & Splittgerber, F. (1991). Professional development schools.

Unpublished manuscript. University of South Carolina, Columbia.

BEST COPY AVAILABLE
i1




« -

U.S. Department of Education
Office of Educational Research and Improvement (OERI)
National Library of Education (NLE)
Educational Resources Information Center (ERIC)

(Specific Document)
I. DOCUMENT IDENTIFICATION:

ERIC

REPRODUCTION RELEASE

and the Students They Teach

Title: Bartnerships for Making a Difference in the Lives of Early Childhood Educators

‘Author(s). Jennifer E. Aldrich

Corporate Source: National Association of Early Childhood Teacher
' Educators Conference

Publication Date:
November 20, 2002

Il. REPRODUCTION RELEASE:

In order to disseminate as widely as possible timely and significant materials of interest to the educational community, documents announced in the
monthly abstract journal of the ERIC system, Resources in Education (RIE), are usually made available to users in microfiche, reproduced paper copy,
and electronic media, and sold through the ERIC Document Reproduction Service (EDRS). Credit is given to the source of each document, and, if

reproduction release is granted, one of the following notices is affixed to the document.

If permission is granted to reproduce and disseminate the identified document, please CHECK ONE of the following three options and sign at the bottom

of the page.
The sample sticker shown below will be The sample sticker shown below will be The sample sticker shown below will be
affixed to all Level 1 documents affixed to all Level 2A documents affixed to all Level 2B documents
) PERMISSION TO REPRODUCE AND ’ . ’
PERMISSION TO REPRODUCE AND DISSEMINATE THIS MATERIAL IN PERMISSION TO REPRODUCE AND
DISSEMINATE THIS MATERIAL HAS MICROFICHE, AND IN ELECTRONIC MEDIA DISSEMINATE THIS MATERIAL IN
BEEN GRANTED BY FOR ERIC COLLECTION SUBSCRIBERS ONLY, MICROFICHE ONLY HAS BEEN GRANTED BY
HAS BEEN GRANTED BY
Q@ Q@
((\Q\e (OQ\ (“Q\
<P, P i
TO THE EDUCATIONAL RESOURCES TO THE EDUCATIONAL RESOURCES
TO THE EDUCATIONAL RESOURCES
INFORMATION CENTER (ERIC) |NFORWT|ON CENTER (ERIC) INFORMATION CENTER (ERIC)
1 2A 2B
Level 1 Level 2A Level 2B
) I 1
Check here for Level 1 release, permitting Check here for Level 2A release, permitting Check here for Level 2B release, permitting
reproduction and dissemination in microfiche or other reproduction and dissemination in microfiche and in reproduction and dissemination in microfiche only
ERIC archival media (e.g., electronic) and paper electronic media for ERIC archival collection
copy. subscribers only

Documents will be processed as indicated provided reproduction quality permits.
If permission to reproduce is granted, but no box is checked, documents will be processed at Level 1.

to satisfy information needs of educators in response to discrete inquiries.

| hereby grant to the Educational Resources Informetion Center (ERIC) nonexclusive permission to reproduce end disseminate this document
as indicated above. Reproduction from the ERIC microfiche or electronic media by persons other than ERIC employees and its system
contractors requires permission from the copyright holder. Exception is mede for non-profit reproduction by libraries and other service agencies

S ign Z/ : . /g W Printed Name/Position/Title: N
here,» P Jennifer E. Aldrich, AssistantProfegsor

please OfgpfizatiorvAddress:

Telephone: FAX:
°C660) 543-8657 (660) 543-4382

Central Missouri State University

Date:

iggfg??bh@cmsu1.cmsu edy 12/20/02

ERIC

Aruitoxt provided by Eic:

(over)




lil. DOCUMENT AVAILABILITY INFORMATION (FROM NON-ERIC SOURCE):

If permission to reproduce is not granted to ERIC, or, if you wish ERIC to cite the availability of the document from another source, please
provide the following information regarding the availability of the document. (ERIC will not announce a document unless it is publicly
available, and a dependable source can be specified. Contributors should also be aware that ERIC selection criteria are significantly more
stringent for documents that cannot be made available through EDRS.)

Publisher/Distributor:

Address:

Price:

IV. REFERRAL OF ERIC TO COPYRIGHT/REPRODUCTION RIGHTS HOLDER:

If the right to grant this reproduction release is held by someone other than the addressee, please provide the appropriate name and
address:

Name:

Address:

V. WHERE TO SEND THIS FORM:

Send this form to the following ERIC Clearinghouse:

ERIC Clearinghouse on Teaching
and Teacher Education

1307 New York Ave., NW

Suite 300. ‘

Washington, DC 20005-4701

However, if solicited by the ERIC Facility, or if making an unsolicited contribution to ERIC, return this form (and the document being
contributed) to:

ERIC Processing and Reference Facility
4483-A Forbes Boulevard
Lanham, Maryland 20706

Telephone: 301-552-4200
Toll Free: 800-799-3742
FAX: 301-552-4700
e-mail: ericfac@inet.ed.gov
WWW: http:/lericfac.piccard.csc.com
EFF-088 (Rev. 2/2000)

ERIC

IToxt Provided by ERI



