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TEXAS ASSOCIATION FOR THE GIFTED AND TALENTED
Member, National Association for Gifted Children (NAGC)

Leadership and the Gifted
in the 215t Century

Frances A. Karnes, Ph.D.
The University of Southern Mississippi
Jane C. Chauvin, Ph.D.
Loyola University

new century beckons; a new millennium ap-
A proaches — who will fashion the dreams
the dreams that will become the vision for this new age?
Who will possess the ability to empower others with this
vision; and who will have the strength to help others turn
this new vision into a reality? Would it not make sense
to turn to our most able in our quest for guidance in this
new beginning? The gifted child of today is the hope of
tomorrow. From these ranks should come the leaders of
the 21st century.
RESEARCH FINDINGS
Stodgill (1974) in his Handbook of Leadership con-

ducted extensive analysis of the available research in the

area of leadership and came up with a list of characteris-
tics that most leaders from all ages seemed to possess.
These characteristics were based on the assumption that
leaders were “born” and not “made.” As such, these char-
acteristics were considered to be inborn, fixed, and had
applications across all situations (Karnes & Bean, 1996).
While many of these traits are still highly prized in a leader,
more current research (Bennis & Nance, 1985; Hollander
& Offerman, 1999; Yammarino & Bass, 1990) has fo-
cused on “transactional and transformative leadership
theories.” In this model the transactional leader is thought
to motivate the followers through contingency rewards
and negative feedback. On the other hand the transfor-
mative leader models-and-inspires the actions of his fol-
lowers beyond their expectations as together they develop
a sense of mission and seek to reward new ways of think-

0. (see KARNES and CHAUVIN, page 12)
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FROM THE PRESIDENT

On Leadership

o |
Y e

Karen Fitzgerald

hat an exciting time for us to be alive!

With the beginning of the new millen-
nium comes a chance at new beginnings for all of us in our
personal and professional lives. When we look back over
the last decade we see what great gains we have made in
the state of Texas in gifted education. And TAGT, our state
gifted organization, has strongly advocated for appropriate
education of all gifted and talented youngsters across the
state. In just ten years the Texas Association for the Gifted
and Talented has grown from 4,000 members to a
membership approaching 9,000 educators, parents, students,
and community members. Our annual professional
development conference has grown from 2,300 attendees
ten years ago to an average of 6,000 people over the past
five years. Our TAGT budget has grown from less than
$300,000 to over $1 million and financial accountability
has been the key component of our association’s risk
management policy during the past decade.

Because of TAGT’s strong advocacy, we have a funded
state mandate with laws, rules, and a state plan which guide
us in making good decisions to create top quality gifted
and talented programs. TAGT is a stronger organization
today than it has ever been! However, there is still much
exciting work to be done by all of us.

AsIbegin my year as your president for the year 2000,
I accept the responsibility for leading TAGT into the next
millennium. With a new president and our new Executive
Director, Dr. Amanda Batson, you will see some changes
at TAGT. Several ideas will be the focus of our discussions
on the Executive Board in the coming months.

* First, our web site will get a new look and will include

additional helpful information for our members.

* Second, we will continue to increase communication
with you this year through numerous publications,
meetings, and electronic means.

* Third, we will continue to advocate for accountability
standards for gifted and talented programs at the state
level.

* And fourth, TAGT will continue to work with SBEC
(State Board of Educator Certification) to promote
teacher certification in the area of gifted and talented
education.

Leadership
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Just as my predecessor struggled with

her first communication, so have 1.
The struggle is not so much what to say but how to initiate

the conversation, how to entice you to continue the jour-
ney, how to find my official voice for TAGT . . . again.
More than ten years ago, I began my service for TAGT as
a volunteer on the Executive Board. I was the Regional
Representative from Region ITI. Eventually I was elected
an officer and served as President in 1992. Recognizing
the need to map out the journey for the association, the
1992 Executive Board, Executive Director, and I devel-
oped the TAGT strategic plan which included the change
from Regional Representative to Regional Director plus
other revisions which now are part of the TAGT Bylaws

To become Executive Director is a rare opportunity. I
am grateful to the Executive Board for extending this op-
portunity to me. The rich legacy of my predecessors, Laura
Allard and Connie McLendon, provides a deep foundation
for the association and a future bright with promise. Ac-
complishments by the executive boards and Connie
McLendon over the last decade have set the stage for new
levels of excellence. Running this race for gifted children
takes teamwork, persistence, and commitment. To win the
race, leadership is required on at least three levels.

DEVELOPMENTAL LEADERSHIP

The leaders of tomorrow are enrolled in the schools of to-
day. Students who are gifted in leadership are in develop-
mental modes as are leaders of all ages. However, the young
gifted leader is especially vulnerable and capable. As a
student who is gifted in leadership, the capability is present.
The vulnerability exists because of the likelihood that the
gifted student leader will not have access to appropriate
education. Such education would develop his leadership
skills and thus expand his capacity for service.

Unusual capacity of leadership is recognized in the state
definition of gifted and talented students as (Texas Educa-
tion Code, §29.121). This unusual capacity of leadership,
as all areas of potential, must be developed in order to flour-
ish.

Gifted leaders need opportunities to build relationships
and find settings which offer meaningful service opportu-
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Executive DIRECTOR'S UPDATE

The Journey of Leadership

Amanda D. Batson, Ph.D.

nities, and have emotionally as well as physically safe en-
vironments in which to lead. Such an environment is invit-
ing and includes adult role models and mentors. The young
gifted leader can take risks, succeed or fail, then try again
in search for her or his leadership style. Mentor young gifted
leaders in your community or school and support the devel-
opment of programs for gifted student leaders. Working
side by side, leaders can span age, space, and time in ser-
vice to others. Leadership fostered over time becomes a
valuable resource to a community, state, and nation.

INDIVIDUAL LEADERSHIP

In your role, whatever that role or roles may be, you are a
leader. Whether teacher, principal, coordinator, parent, uni-
versity professor, community member, or student, you are a
leader. Thus as you and those in your world come together,
acommunity of leaders and learners can be established. As
an individual leader, your work is dynamic and changes, as
needs change. Your leadership on behalf of gifted and tal-
ented students is an important service arena.

In 1995, L. Bolman and T. Deal wrote in Leading with
Soul (102), “Leading is giving. . . The essence of leadership
is not giving things or even providing visions. It is offering
oneself and one’s spirit.” As you offer your time, energy,
ideas, and spirit to support quality services for gifted stu-
dents, you increase the chances that this special population
will develop to its potential. T encourage you to search for
meaningful, positive ways of giving yourself and your spirit
to gifted education in your community and state. Work with
your school principal and teachers to build an exemplary
leadership program for gifted students. Recognize and cel-
ebrate young gifted leaders, their principals, teachers, and
parents. Offer leadership opportunities to these students
not only in the school setting but also in the community. As
individual leaders serve in their respective towns, cities,
school districts, universities, and families, strong ties are
formed. These ties can create associations, which impact
programs and initiatives for the gifted across the state and
nation.

ASSOCIATION LEADERSHIP
Volunteers are a bedrock in American life. Such leadership

(see BATSON, page 18)



Teaching Children to Lead

Leadership

Mary Seay

“Great necessities call forth great leaders.”

hat sounds as if it could be something that

Abigail Adams might have written about
the need for leadership to deal with the problems facing
gifted education today. But, she actually wrote it to Thomas
Jefferson (Bennis, 1990). About the middle of this century,
we were hunting for young leaders in science and math to
defuse the Soviet’s embarrassing bellwether lead into space.
Today, with an apparent dearth of bright young political
leaders, it seems imperative that
the education establishment
work at developing the positive
side of the young people with
budding leadership charact-
eristics. Leadership programs
may be as important to the future
of our country as the humanities
and math programs which we
work so hard at fostering.

Two of the things which
schools do not teach are an understanding of how to make
money work for you and an understanding of the power of
leadership. Istill don’t know how to make money work for
me; therefore, pray explore here with me an effort at
associating students with the art of leading.

For quite a few years, we have identified a group of
students who have exhibited leadership characteristics to a
marked degree and placed them on a Young Scholars Board
of Directors. These students have been selected by a
committee of the individual secondary school’s counselors,
principal, assistant principal, and members of the present
Board of Directors, often on the recommendation of one of
the Young Scholars Board members. The District has four
junior highs and four high schools. Two of the high schools
are of an alternative nature, so we draw students primarily
from six schools. Our Board typically numbers ten to fifteen
members, of which two students serve as Co-Chairs, two
as Vice-Chairs, and two as Business Managers.

The chief job of the Board is to develop, organize, and
execute a conference which is designed to round up young
leaders from all grade levels and to provide them with a
forum to talk to each other about subjects which are of
interest to them. This conference is called, not surprisingly,
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he most important element in
the kaleidoscope of power is the
ability to be a catalyst for other
people’s dreams and hopes. 9 9

The Young Scholars Conference and is held the last Saturday
in February of each year. The Board of Directors chooses
to hold the conference at the local university campus which
has a very nice facility for the general sessions, the break-
out sessions and, provides the lunch which the Board
members devise.

The logistics of the planning for the conference begin
with the most time consuming job of the conference: the
decision of who will be their
keynote speaker. They scour
newspapers, magazines, listen
to TV news and kid news
shows, alert relatives in other
states, and try to find a student
somewhere in the United States
who has done something that
they think will inspire our group
of West Texas youngsters.
Speakers they have found
include the girl from New Jersey who had sold the most
Girl Scout cookies in the world, and who had also written a
book about selling yourself; a thirteen year-old girl who
was a radio and TV disc jockey and news anchor from
Minnesota; a twelve year-old young man who was a pilot,
and at nine had circumnavigated the globe, first obtaining
permission to land in Soviet airspace from the Soviet Prime
Minister, thus becoming the ONLY private pilot to ever
land in Soviet airspace, a record which will stand, I presume,
forever since there is no longer a Soviet Union or any Soviet
airspace. He was from California. The Board has also
invited a Russian exchange student; the author, at thirteen,
of a children’s book published by the Written and Hlustrated
By Publishers; the winner of the USA Pentathlon who was
a cadet at the Air Force Academy in Colorado; and a fifth
grader from Abilene, Texas, who had written a book about
video games and had a syndicated newspaper column in
seventeen newspapers about new video games at that time.

Two of the best received speakers the Board ever invited
were a young man from Chicago and a young woman from
Tennessee. The eleven year old boy had been one of the
speakers at the Million-Man March in Washington a few
years ago. Some of the Board members saw him on TV

Texas ASSOCIATION FOR THE GIFTED AND TALENTED ® Tempo o WiNTER 2000



and were finally able to negotiate for him to come to the
conference. The young woman was the Cambodian girl in
The Girl Who Spelled Freedom. While she herself was a
college student and had been played by an actress, her story
of the flight of her family from Cambodia still brings us
chills. That movie incidentally, can be rented and is worth
the time for your own
students to view. Her
name is Lin Yan .

We will embark
very shortly on the
search for this year’s
speaker. Once this
effort has come to
fruition, the next step
is for the Board
members to visit each
campus to advertize
the next conference.
Unfortunately, the l

Encourage students to:
e grow in information
dream big dreams

develop action plans

Leadership

Leadership Characteristics

set goals in motion to accomplish the dream

acquire as many new skills as possible
learn to evaluate their own abilities
value the contributions of others

collections. Somehow, the weirder they are, the more
interested the students are in them. There was once a hot-
glued giraffe made of aluminum root beer cans (brown and
yellow) created by a nine-year old. It was not quite life
sized, but it made an impact on the students.

Third, we hunt down entertainers. Entertainers are all
sizes and shapes;
they present plays,
do karate and gym-
nastic demonstra-
tions, dance, sing,
play the piano, and
various other instru-
ments, and once we
even had a yodeler.
We have choirs,
ensembles, poetry
reciters. Along with
our local Mariachi
Band from one of the

Board members have
to be out of school for
about two days during this cheerleading phase of their work.
They develop speeches and go in pairs to the campuses to
talk to groups of students about becoming speakers for our
break-out sessions: not an easy job because we need ninety
to one hundred break-out speakers. This stage is what I
think Tom Peters calls “selling it to the sales force.” If the
Board Members can excite young children who will become
presenters, the conference will be a real barn burner. This
is the point where elementary leadership arises and where
we look for future Board of Directors members.

The conference requires three categories of leaders.
First, we look for presenters who will talk for ten to fifteen
minutes about any subject in which they are interested. We
later group these speakers into sessions which are about
an hour and fifteen minutes in length, and we group them
by grade level (first and second, second and third or third
and fourth, for example). This means that students who
are just attending the conference as participants may choose
to go to listen to students in their own grade level or they
can choose that of their little sister, who is presenting in the
room next door.

Second, we seek displayers . These are students who
have visual arts to display, science fair exhibits, collections,
artifacts, or anything which will lie on the tables or hang
on the walls. Some of the exhibits have been impressive.
We once we had a display composed of 76 pictures of Elvis
Presley and another of 301 dolls. There have also been coins,
baseball and football cards, rocks, and other indescribable

Q

junior highs, we
always get to enjoy
the Ballet Azetca Dancers who range from very tiny to very
tall, and they perform traditional Mexican dances.

In November we solicit poetry and art from all
secondary English and art teachers. The Board members
meet in January to decide what art and poetry will go into
the program. It is a significant honor to have one’s art on
the cover of the Young Scholars conference program.
Student art and poetry is liberally sprinkled throughout the
program.

By December the Board has to agree on a menu and
napkin and table cloth colors. This sounds easy; they
agonize over the decisions. They have to use buffet service,
but they insist on a very nice luncheon menu and all the
trappings of an event which is both serious and fun. The
Board wears sport coats, ties, and going-to-church dresses,
and as they speak to the students at the campuses, they
emphasize the importance of being dressed up for the
conference. Some of the Board members go with me to
negotiate with the university food service representative.
Price is important to them, but so is decorum.

In January the Board scouts the community for door
prizes. This is great publicity for the conference, and a
terrific opportunity to use their persuasive instincts. They
always have forty or fifty door prizes to give away.

In February, I have to take them out of classes again
the week before the conference. We write what each Board
member will say or do, because, as they like to remind me,
“NO adult speaks at this conference.” And, indeed they do

BEST COPY AVAI{eABIF, page 14)

“VINTER 2000 @ Temro @ Texas ASSOCIATION FOR THE GIFTED AND TALENTED '7 5



Leadership

Understanding and Encouraging

Leadership Giftedness

L eadership calls for interpersonal, psycho-
social and human relation abilities.
Gardner’s (1983) theory of interpersonal intelligences has
helped to motivate educators to include leadership as a type
of giftedness and provide programming to develop leader-
ship. Ramos-Ford & Gardner (1991) define interpersonal
intelligence as the ability to understand other individuals,
their actions, and their motivation and to act productively
on this knowledge.
Leadership was in-
cluded in the defini-
tion of gifted submit-
ted by the U.S. Com-
missioner of Educa-
tion (Marland,
1972); however, in
practice most pro-
grams for gifted stu-
dents have been lim-
ited to general intel-
lectual aptitude or
specific aptitudes in
which students have
been identified with
high scores on stan-
dardized intelli-
gence, and/or
achievement tests.
Yet, in spite of this
limited program of-

* Sensitivity/empathy
fering for the gifted, I SRS
many students gifted

e Intellectual curiosity
e Rapid learning rate
e Facility with abstraction

e Vivid imagination

e Early moral concerns
e Insightfulness

* Need to understand

e Perfectionism
* Need for precision/logic

INTERRELATED CHARACTERISTICS OF GIFTED LEARNERS

INTELLIGENCE CHARACTERISTICS

e Exceptional reasoning ability

e Complex thought processes

* Need for mental stimulation

e Excellent sense of humor

Dorothy Sisk

RELATIONSHIPS OF INTELLECTUAL, PERSONALITY AND
LEADERSHIP CHARACTERISTICS

As these two lists illustrate, there is tremendous relation-
ship between intellectual and personality characteristics. In-
tellectual characteristics, keen sense of justice, and early
moral concern, are components of leadership characteris-
tics, (Catton, 1953, Eisenhower 1967, Bennis & Nanus,

PersoNALITY CHARACTERISTICS

* Passion for learning

e Powers of concentration

* Analytic thinking

* Divergent thinking/creativity
e Keen sense of justice

e Capacity for reflection

* Intensity

 Perseverance

e Acute self awareness

e Nonconformity

* Questioning of rules/authority
e Tendency toward introversion

(Silverman, 1993)

|

in leadership were
identified because they were also high achievers and had
high ability. When lists of normative characteristics of gifted
are matched with lists of leadership characteristics there is
considerable overlap and interaction. Lists of normative
characteristics have been compiled by numerous research-
ers (e.g., Terman & Oden, 1951, Renzulli, et.al, 1976,
Maker, 1982, Gallagher, 1985, Sisk, 1987, Silverman 1993).
Silverman’s (1993) list pairs intellegence characteristics of
gifted students with personality characteristics.

Q
ERIC
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1985). The intellectual characteristic of power of concen-
tration and the personality characteristic of intensity can be
paired with the leadership characteristic, a sense of urgency
(Manske, 1987). Leaders tend to develop warm person-to-
person relationships and this characteristic correlates with
the personality characteristics of sensitivity/empathy, need
for understanding, and insightfulness. Leaders are deci-
sive which relates to the intellectual characteristics of ana-
lytic thinking, complex thought processes, and exceptional

BEST COPY AVAILABLE S
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reasoning ability. Decision-making requires leaders to be
rapid learning (intellectual characteristic) with a facility for
abstraction (intellectual characteristic) to handle enormous
amounts of information. Leaders have courage and this
characteristic relates directly to the two personality char-
acteristics, nonconformity and questioning of rule author-
ity. Leaders insist on excellence which relates to the per-
sonality characteristic of perfectionism. Leaders are intel-
lectually curious and have a passion for learning, since lead-
ers are a vital part of the change process. One characteris-
tic that Silverman (1993) lists as a personality characteris-
tic that seldom pairs with leadership is a tendency toward
introversion. Leaders cannot hide in the crowd, because
they are responsible and accountable for the results of their
followers (Bennis & Nanus, 1985). However, even though
many leaders are extroverts, it is important not to overlook
introverted gifted students as potential leaders. With the
overlap among intellectual, personality, and leadership char-
acteristics, it is clear why so many academically gifted stu-
dents have potential to be gifted in leadership.

DEFINITION OF LEADERSHIP

Leadership means different things to different people. Af-
ter a comprehensive review of the literature, Sisk and
Shallcross (1986) concluded that there were almost as many
definitions of leadership as individuals trying to define the
concept. Representative definitions according to Baldwin
(1970) include:

* President Harry Truman said that a leader is a man who
has the ability to get other people to do what they don’t
want to do and like it!

* Field Marshall Montgomery stated that leadership is the
capacity and the will to rally men and women to a common

purpose and character that implies confidence.

* Vince Lombardi defined leadership as getting inside the

Leadership

players and motivating them.

* Al Neuharth (founder of USA Today) said leaders create a
vision of the future and in other people to make the vision
a reality.

Researchers (Stogdill, 1974, Baldwin 1970; Foster,
1981, Manske, 1987) agree that outstanding leaders appeal
to the hearts of their followers, not just their minds. Martin
Luther King, Jr., who led the great crusade for civil rights
from 1955 to 1968, epitomized a leader with great vision
and the tenacity to move ahead at all costs. Despite being
jailed several times, stabbed, and stoned, King persisted in
his efforts to fulfill his dream of a world of racial equality
and improved living conditions for the poor. Over and over
again, King repeated, “I have a dream. . .” People became
electrified, screamed, cheered and cried, pushing him to
ascending heights of revelations and discovering. (Bald-
win, 1970)

DEBATE ON LEADERSHIP DEVELOPMENT
The debate as to whether leaders are born or made is still
not settled (Stogdill, 1974, Baldwin, 1973, Foster, 1981).
However, Manske (1987) is emphatic that leaders are made,
not born.

“The born leader school believes that a leader’s style is
determined by his or her genetic inheritance. The oppos-
ing viewpoint, to which I subscribe, is that leadership style
is acquired in the same manner as are sophistication and
graciousness - by study, emulation, and experience!”

Research on characteristics of leadership indicate that
leaders demonstrate the personal power skills of creative
insight, sensitivity, vision, versatility, focus, patience, and
conflict resolution skills (Sisk, 1999). Table I uses a Likert
scale (1 low and 10 high) to indicate how these characteris-
tics of leadership can be used as an observational scale to
help identify or screen students gifted in leadership.

TaBLE 1. SEVEN PERSONAL POWER SKILLS

Creative Insight 1 2 3
Sensitivity 1 2 3
Vision 1 2 3
Versatility 1 2 3
Focus 1 2 3
Patience 1 2 3
Conflict 1 2 3
Q IS
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Leadership

First Steps: Creating a Quality Leadership Program

L eadership programs have many similari-
ties to the latest fad diet. The program
may work for a while, but the end results usually do not
last. To avoid this pitfall, determine how we identify lead-
ers before any program is created. Leaders and the elusive
characteristics of leadership can be traced back to the be-
ginning of our history. Famous names like Alexander the
Great, Hitler, Martin Luther
King, and Joan of Arc, all in-
spire a different definition of
leadership. Present day govern-
ments try to train their leaders
beginning in the classroom.
This article will examine differ-
ent methods used to identify
leadership ability and the impli-
cations for programming in a
school setting.

In 1926 Lewis Terman
questioned whether gifted stu-
dents had leadership capabilities. Through a survey com-
paring the attitudes of gifted and non-gifted students, he
found that the group of gifted students slightly outperformed
the control group in having a preference for being a leader
of aclub or team (Terman, 1926). While this does not mean
that all gifted students make great leaders, it does mean
that schools should look at how they nurture potential lead-
ership ability. In 1972 the U.S. Office of Education under
the leadership of Sidney Marland, Jr. began to address this
area. Leadership ability was included as one of the areas in
which children can be identified as high performing and
therefore requiring “differentiated educational programs
and/or services beyond those normally provided by the regu-
lar school program in order to realize their contribution to
self and society.”

The inclusion of leadership in the definition of what it
is considered gifted and talented changed the way services
were to be provided. No longer was it enough to differen-
tiate for general intellectual ability, but now it was also
important to consider creativity, leadership, and the visual
and performing arts, when developing curriculum offerings
for high ability children. Texas acknowledged the impor-
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roviding for the high ability lead-
ers of tomorrow is important both
on a federal and state level, but
defining what characterizes lead-
ership potential in young gifted
children is a difficult task.

Laura Phillips Mackay

tance of providing special programming for children of high
leadership ability in the 1996 Texas State Plan for Gifted
Students. In section 2.1.1 E of this document, a district
which wants to reach an “Exemplary” ranking must offer
services that “are comprehensive, structured, sequenced,
and appropriately challenging, including options in the four
(4) core academic areas, arts, leadership, and creativity.”
Again, in section 3.1E, “Cur-
riculum for the gifted/talented
provides options in intellectual,
creative, or artistic areas; lead-
ership; and specific academic
fields.” Obviously, providing
for the high ability leaders of to-
morrow is important both on a
federal and state level, but de-
O fining what characterizes lead-
4 9 ership potential in young gifted
children is a difficult task.

The 1972 federal defini-
tion legitimized non-academic areas as worthy of federal
funding, but as Huckaby(1981) noted, it may have caused
a “classic case of horse and cart reversal” (p. 20). He pointed
out the fact that since federal funding was now available
for leadership programs, many states rushed to create these
new categories and did not research what was worth doing
or the impact of their programs on students. Huckaby stated
the result is that “We have a multitude of educators and
grant writers supporting leadership giftedness even though
they have little or no empirical support for the programs
they propose” (p. 20). Based on this idea, any program
created for an elementary school needs to first focus on
pedagogy and research, and not be thrown together hap-
hazardly. There are several questions that need to be an-
swered including:

* What is leadership?
* What are the characteristics of leadership?
* How can you identify leaders in an elementary
school?
* What programs are already available to provide cur-
riculum for young leaders?
As Foster (1981) pointed out, “There is a great uncertainty
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as to what really constitutes leadership and even more per-
plexity as how we ought to train for its expression in school
age children or for that matter in adults” (p.18). Unfortu-
nately not much has changed since 1981. The notion of
leadership varies from domain to domain depending on
whether the subject is politics, education, government, busi-
ness administration, or philanthropy. By including a lead-
ership strand in programming for high ability students, lead-
ership “stands legitimized, ready for the infusion of finan-
cial and instructional support for the development of pro-
grams for persons evidencing a potential for such talent”
(Foster, 1981, p.18). However, defining leadership is much
harder than the simply including it in a federal definition of
gifted. To avoid the horse and cart reversal, Clear Creek
ISD wanted to create a profile sheet to determine leader-
ship ability in gifted students, then design a program to meet
their needs and specific characteristics.

When looking at creating a leadership program for
gifted students, it is important to make sure that your stan-
dards for admittance match your program criteria. With
this in mind, Clear Creek ISD decided to develop a profile
sheet of the quantitative and qualitative criteria we would
look at to determine admittance to a leadership program.
Self-nomination, peer nomination and teacher nomination
would be used together to help screen potential applicants.
This was decision was based on research by Friedman
(1984) which found that if you could only use one nomina-
tion method when selecting student leaders, then the best
predictor was self-nomination. However, student leaders
selected by a combination of self, peers and teachers scored
the highest in leadership ability.

Several quantitative tests were considered for the self-
nomination portion of the profile. Unfortunately, the ma-
Jority of these tests were designed for adults and not practi-
cal for use with children. Our two child favorite child-
centered tests were the Tests of Leadership in Children and
Youth Leadership Ability Evaluation (LAE) and the Lead-
ership Skills Inventory (LSI). Oakland et al (1996) pro-
vides a very through analysis of all tests mentioned and
was the basis for our beginning research. In the end, we
decided to use Karnes’ Leadership Skills Inventory, where
students mark responses that are indicative of their own
behavior. Familiarity with her research and ease of use were
the two main reasons for our decision. This would serve as
one of the quantitative pieces in our profile sheet. The other
piece would be a teacher ranking of the student’s leader-
ship qualities.

When determining which instrument would be best to
use as a Teacher Rating we again looked at several differ-
ent scales including: Renzulli’s Scales for Rating the Be-
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havioral Characteristics of Superior Students, the Gifted
Evaluation Scale (GES), and the Gifted and Talented
Screening Form (GTSF). Renzulli’s Scales for leadership
ability was one of our first choices, in part because many
teachers in our district were already familiar with the sub-
scales. It was also felt that the leadership characteristics
we were looking for in our program were represented in
Renzulli’s leadership subtest. The GES was also popular
and is based on Public Law 95-561 and had norms and test-
retest reliability. In the end we decided to pilot both rating
scales and try to research which one best identified the lead-
ership characteristics sought for our program.

Qualitative criteria include a student portfolio, a peer
ranking score from a class activity and classroom grades.
The student portfolio consists of various activities to mea-
sure how a student acts in a leadership capacity. Most of
the ideas were taken from Karnes’ and Bean’s book Lead-
ership for Students, A Practical Guide for Ages 8-18 (Kar-
nes and Beans, 1995). One portfolio page asked the ques-
tion, “How do you know you are a leader?” and left open
the way a child could respond. Another page consisted of
asking, “Ways I have been a leader at school or in my com-
munity.” Also part of the portfolio is a more situational
question to see if students respond to a leadership role. Stu-
dents will be given three situations and asked how they
would respond. An example of one situation is, “The food
in the cafeteria seems to be getting worse. Many students
are complaining that they don’t want to eat the food. Using
your leadership skills, what could you do to change the situ-
ation?” The key is to look and see if the student relies only
on himself or if they involve others in changing the situa-
tion.

The peer ranking is newly designed and involves the
student peer group in ranking different students as leaders.
A group of five students will be asked to rate each other on
a variety of characteristics. Questions include: Does the
student cooperate with others? Do other people listen to
what the student has to say? Is the student involved in many
different activities? Students will rate each other on a five-
point scale ranging from Never to Always. Testing on this
activity still needs to be completed, but it is hoped a high
score on the peer ranking activity will correlate with a high
teacher and self-ranking. Students who are placed in the
pilot leadership program will need three out of the five cri-
teria.

We will be researching our results with this profile sheet
during the next year. We have many questions to answer.
Does the Leadership Skills Inventory correlate with the peer
and teacher ranking? Do our measures hold true no matter
what the age of the child? Are different types of leadership

(see MACKAY, page 18)
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Gifted Hispanic Girls: Education, Support,

and Encouragement

H ow do schools meet the needs of
gifted Hispanic adolescent girls who
come from a low socioeconomic status background? In
addition to gifted education, Hispanic females who live in
poverty need unique and specific interventions. Schools,
as early as possible, should redefine curriculum as well as
provide an array of opportunities that foster success in and
outside of the school setting. First, gifted girls need to un-
derstand themselves before they can achieve.

Being an adolescence woman is hard enough and when
young women are gifted and Hispanic, they must also deal
with their culture, mores, and traditional customs. There-
fore, a strong support system is needed to enable them to
effect achievements and to cope with societal pressures.
Intervention in the form of counseling should be in place
as early as possible for gifted Hispanic girls. Afterall, they
are our future leaders and decision-makers.

Unfortunately for society, “Girls show a decline in ad-
justment over the adolescent period; by the age of 17, their
emotional tone and sense of well-being are much lower,
and they suffer from more symptoms of depression than
boys. Girls are more susceptible to many affective distur-
bances, including sleep problems, stress, and negative self-
appraisal” (Matthews, p. 57). Thus, school counselors
should hold regular quality sessions that meet the needs of
gifted girls. The sessions need to help girls to understand
themselves and to learn techniques and strategies that will
help them become successful. In addition, gifted girls
should be taught by teachers who are gifted themselves,
especially female teachers who are able to model positive
attributes that can influence appropriate behaviors for these
girls.

TENACITY
Gifted females need to learn to be tenacious. “There is a
general consensus that young persons are influenced by their
desire to be accepted by a social group” (Hanson & Hall,
1997). This is particularly strong in adolescence. Thus
gifted girls often conceal their giftedness as indicated by a
number of gender equity research reports. American Asso-
ciation of University Women (AAUW) has conducted a
number of such research studies. To counter the pressures,
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AAUW (1995, p.1) has five key principles; they are:
» Celebrate girls’ strong identity
 Respect girls as central players
» Connect girls as central players
* Ensure girls’ participation and success
* Empower girls to realize their dreams

Gifted Hispanic girls should be taught how to cope with
societal pressures such as commitments surrounding ex-
tended family, dating, religious activities, and school work.
“Because of male dominance in Hispanic families, girls
often are not encouraged to excel in academic areas or pur-
sue careers outside the home” (Maker & Schiver, p.73).
Students must have inner strength and a vision of success
in order to succeed. When one G/T female Hispanic senior
was asked how she was able to cope with the continual
pressures of her family and friends, she replied that she
went to the library every night so that they could not dis-
turb her. She had her sights on success and she desperately
needed an alternative place to study. This example illus-
trates how young women must cope with the rigorous
courses of study she faces; however, family is also very
important. The library becomes her coping mechanism.
She has a place to study and the home is for her family and
friends.

Another young woman was able to have real world ex-
periences during the school day. One day a week she was
in a mentorship program at Southwest Research in San
Antonio. Her interest was in engineering and she was
mentored by a group of engineers who develop products
for NASA. She was the valedictorian of her high school
class and received a full scholarship to a prestigious state
university. Her family initially did not let her go away from
home, but later she went to school at a university outside of
San Antonio. Today she is working as an engineer in New
York City and has, among other projects, designed a marble
spiral staircase for a major clothing store chain.

RESILIENCE
A study was conducted by S. M. Reis and her colleagues
(1998) entitled “Determinants of Achievement in Cultur-
ally Diverse Gifted Females” (p.176). The group wanted
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to determine what would make the culturally diverse fe-
males successful in an urban setting. From this study, she
categorized several factors.

The first factor is resilience. “The gifted females...were
extremely resilient, acknowledging their abilities and work-
ing to achieve a level that was commensurate with their
abilities. They existed in a community of achievers within
a large urban high school that contributed to their efforts to
succeed” (Reis, p. 177). “All participants lived in a city
plagued by violence, drugs, poverty, and crime.... The
young people profiled in this study survived in the city and
excelled in their school” (Reis, S.M., pp.177-178). These
females seemed remarkable; they accepted their plight and
continued to pursue available opportunities.

SELF BELIEF

Reis also found that “The young women attributed their
strong belief in self to several factors or influences, includ-
ing supportive adults, extracurricular activities, appropri-
ate educational opportunities, family support, peer support,
and personal characteristics including sensitivity, cultural
appreciation, realistic aspirations, motivation, and resil-
ience” (p. 178).

INNER WILL
The investigators also found that the young women had a
strong inner will. “They used a variety of methods to suc-
ceed. A determination to succeed was consistently echoed
by most of the participants. . .especially the female achiev-
ers” (p.179). The young women who achieved had inter-
nal motivation and were driven to succeed.

SYSTEMS OF SUPPORT

Gifted females especially need support systems and many
times this came from teachers and the guidance of other
supportive adults (pp. 179-180). The students developed a
network where they could be academically successful. Ex-
tracurricular activities were important components and the
students learned to excel as well as manage their time. Spe-
cial programs such as Upward Bound helped girls build a
support system across the city. “For example, the guidance
counselors began to realize which students had the ability
and the desire to succeed academically and provided the
opportunities for students who were the most likely to suc-
ceed to be together in classes and summer experiences”’
(Reis, 180).

GIFTED GIRLS SEMINAR & INTERVENTIONS
In an effort to provide support for Hispanic gifted girls in
Edgewood ISD (San Antonio), a multi-tiered plan includ-
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ing seminars was developed and implemented during the
1997-1998 school year. These seminars fostered self es-
teem, organization skills, and goal setting. In addition, par-
ticipants were encouraged to select rigorous academic
courses. Speakers and facilitators were professional women
and members of the American Association of University
Women. The seminar groups were small to facilitate dis-
cussion.

In the first seminar, the role model for our gifted His-
panic young women was Dr. Dolores Mufioz, superinten-
dent of Edgewood ISD. After Dr. Muiloz’ keynote ad-
dress, the girls watched a short video, “Girls Can” and par-
ticipated in small group discussions. Following these dis-
cussions was an activity designed for the gifted females to
develop their own “Self Portrait.” This seminar began with
the idea of self. Discussion leaders asked questions, such
as “Who are you now?” and “Who do you want to be?”
Another activity celebrated success as the students were
asked to tell the group about their proudest moment and
what enabled them to succeed.

The seminar participants were then asked to “Draw tra-
ditions that make you who you are.” To be successful, one
needs to understand ones’ self and how culture shapes who
one is. The cumulating activity was a goal setting session.

Prior to the Gifted Girls’ Seminar, a staff development
session on gifted girls was presented to teachers. Seminars
were also held for counselors who provide guidance to gifted
females. In addition, G/T parent meetings were conducted
district-wide; parents were given the pertinent information
about their daughters’ needs during adolescence. The key
to success was the combination of these interlocking com-
ponents.

MENTORS
In 1998, Edgewood implemented the Independent
Study Mentorship program. Gifted females needed to see
and hear how they could learn in the workplace through
mentorships. During the seminar, Taft High School se-
niors traveled to Edgewood and told their mentorship sto-
ries. Another activity revolved around making choices:
good choices, bad choices, and the consequences. Choices
were about life, career, health, relationships, finances, and
the delay of gratification. The discussions which followed
dealt with love, marriage, and how to design their own lives.
“Indeed, being gifted does not free a young woman from
the cultural forces encouraging gender-typical career

choices” (Kelly & Cobb, p. 205).
Today, junior and senior gifted girls have the opportu-
nity to participate in an Independent Study Mentorship.
These courses are tied to the Distinguished Achievement
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ing and acting. These new and improved solutions to prob-
lems create the “new order”.

The majority of the research on leadership and gifted-
ness suggests a positive relationship between the two con-
cepts. Both effective leaders and gifted individuals are
characterized as being highly verbal, socially sensitive, good
problem solvers, critical thinkers, creative, task commit-
ted, and idealistic. The propensity of gifted students to arise
as the leaders in a school setting was revealed in Terman’s
(1925) classic longitudinal study of the gifted. Leta
Hollingworth’s (1926) research showed that in a group of
children, the 1Q of the child designated as the leader by his
or her peers was as much as twenty points higher than the
followers. As recently as 1984, Lawrence Shaklee found
that gifted students could be characterized as visionary lead-
ers, while nongifted students appeared to be more organi-
zational leaders. All of this research points to the fact that
attention must be paid to the early development of leader-
ship, especially in the gifted population (Karnes & Bean.
1996).

LEADERSHIP DEVELOPMENT PROGRAM

The Leadership Skills Inventory and the Leadership
Development Program (Karnes & Chauvin, 2000) have been
designed for use with upper elementary, middle school, high
school, and post-secondary students. Implementation can
be directed to those within and outside of the school. The
former group would include teachers working with students
in the regular classroom, the resource room, residential/non-
residential high schools, and extracurricular clubs and or-
ganizations. Utilization could also take place within a spe-
cific course on leadership. Schools, as well as, community
groups and colleges and universities may wish to develop
after school, weekend, or summer programs. The Leader-
ship Studies Program based on these concepts has been
conducted for sixteen years at The University of Southern
Mississippi with documented results (Karnes &
Merriweather, 1989; Karnes, Merriweather & D’Ilio; and
Karnes, 1999).

The LSI (Kames & Chauvin, 2000) is a self-rating, self-
scoring instrument. The student rates him/herself using a
four point Likert scale in the nine areas and plots the total
score for each on the Leadership Skills Inventory Profile
sheet. The LSI has been designed to show areas needing
development by each student. In addition to the profile
sheet, the teacher/instructor may wish to do an item analy-
sis for each student and for the entire group that will deter-
mine the nature and depth of the instructional program. An
example would be that those students in an advanced En-
glish course may not need as much instructional time on
written and oral communication skills as perhaps younger

Leadership

children would.

The Leadership Development Program (Karnes &
Chauvin, 2000) is comprised of instructional strategies to
strengthen the needed areas for leadership. There are one
or more activities for each item on the LSI. Reproducible
pages that offer further detail are also in the manual. Items
that are listed may also encourage students to develop ac-
tivities on their own. These activities have been pilot tested
on groups of students in summer leadership programs.

After a thorough review of the professional literature

in the field of adult leadership training, the concepts and
skills were distilled for children and youth into the nine
categories: fundamentals of leadership, written communi-
cation skills, speech communication skills, character-build-
ing skills, decision-making skills, group dynamic skills,
problem-solving skills, personal skills, and planning skills.
A brief description of each of these areas follows.
The fundamentals of leadership include concepts and skills
such as defining terms, identifying various leadership styles,
the requirements and the responsibilities of various leader-
ship positions, and determining the positive and negative
aspects of it. Knowing, outlining, and writing various types
of speeches, distinguishing fact from opinion, and prepar-
ing an agenda are a few of the concepts and skills of writ-
ten communication skills. Speech communication involves
speaking in a clear and concise manner, summarizing and
expressing the thoughts of others, using body language ef-
fectively, and being honest and sincere when speaking.
Character-building skills include treating others fairly, be-
ing sensitive to the needs of individuals, doing what I say I
will do, and respecting the rights of others. Decision-mak-
ing skills encompass gathering facts, reaching logical con-
clusions, and supporting group decisions. Leading groups
to allow people to feel safe in expressing their opinions,
understanding the viewpoint of others, working effectively
for compromise and helping others agree upon a plan of
action are found in the group-dynamic skills. Identifying
problems and formulating strategies for their solution are a
part of problem-solving skills. Being able to revise strate-
gies that do not work and even accepting unpopular deci-
sions are also a part of these skills. Personal skills include
things such as self-confidence, sensitivity to the feelings of
others and personal grooming. Reliability, punctuality and
integrity are also necessary personal characteristics of a
good leader. The effective leader must also develop plan-
ning skills such as organization, goal setting, and the abil-
ity to put plans into action. Skills in this area also include
the ability to take suggestions from others, to be flexible
and to delegate authority to others.
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PLAN FOR LEADERSHIP

After the student has mastered all areas in need of further
development, he/she then writes a plan for leadership that
should be based on something to be initiated or changed in
the school, community, or religious institution. The group
may wish to brainstorm ideas. However, to assure for high
motivation for the completion of the plan, the area for lead-
ership action must be self-selected. The teacher or group
leader should not give specific topics for the plans to stu-
dents. The components of the plan include a goal with cor-
responding objectives, activities, person(s) responsible, time
line, and evaluation. After each student completes the writ-
ing of his/her plan, time should be allocated for the presen-
tation of it. During this activity, constructive feedback and
additional ideas for the individual plans can be given by
the members of the group. This activity gives additional
experiences in the enhancement of speech communication
and planning skills. An extension of the development and
implementation of each plan for leadership would be to have
school and community leaders representing all fields of
human endeavor, ages, genders, and socioeconomic levels
to listen to the students present their plans. This has been a
highly successful component of the Leadership Studies
Program conducted each summer on the campus of The
University of Southern Misssissippi during the leadership
breakfast (Karnes & Bean, 1996). After each presentation,
time is given to the general discussion of leadership among
the students and community leaders.

After the completion and evaluation of the plans, the
teacher or instructor may guide the students in displaying
how they conducted their leadership projects in the school,
community, or religious affiliation. School and commu-
nity exhibits should be another goal as there are many ap-
propriate places, such as banks, malls, and libraries to
present the leadership plans. The students can make the
contacts, set up their displays, and write thank-you notes
— all a part of being a leader.

SUMMARY

The whole question of what leadership is and whether
or not individuals can be trained for leadership is one that
many people have explored. John Mariotti (1999) defined
the role of a leader as follows:
* To create a clear understanding of the current reality and
a healthy dissatisfaction with the current situation.
* To help develop a shared vision of a more desirable fu-
ture situation.
* To create an environment in which people are motivated
to embark on the journey to the future (p. 75).
The LSI and the Leadership Development Program are an
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effort to help young people to realize the skills that they
already possess and to work to acquire those that they are
lacking. Equipped with these skills they should be in a per-
fect position to effect the type of change that Mariotti de-
scribes. He goes on to say that there is a ot of “unrealized
leadership” in everyone. The amount will vary from one
individual to another. The realization of one’s potential for
leadership will also depend upon the circumstances in which
one finds him/herself and the risk involved in assuming the
task of leader. The Leadership Development Program pre-
sents a realistic portrait of what is entailed in being a leader.
It cannot forecast all of the problems with which a leader
may be confronted, but it can help to identify the skills that
are universal to all leaders. The use of this instrument and
the follow-up instructional activities can help to increase
the self-confidence that a young gifted person might bring
to a leadership position or even give him or her the confi-
dence needed to seek the leadership position to begin with.

Given the problems with which the world has to con-
tend with as we approach the new century and the new
milennium, people should be quite concerned with the
whole question of leadership. We need this generation of
gifted youth to help individuals decide where they are go-
ing and how they will get there. It is they who must pos-
sess the gifts that will keep the group on course during the
Jjourney in spite of obstacles and difficulties that are sure to
arise. The younger that gifted individuals are exposed to
this type of training, the greater their potential will be to
contribute to the present and to be prepared to assume their
roles as well trained, gifted adult leaders.
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(from SEAY, page 5)

not. We practice in front of the microphones on the dais.
They are their own performance directors, telling each other
to speak into the mike, and deciding together how to
pronounce each name they will introduce. At this time they
also have the responsibility of assembling the programs, a
ten or twelve page affair, and affixing the luncheon ticket to
each one. Friday before the conference, the Board meets at
noon in our administration building for hamburgers and
speeches. We go over our speeches in the Board of Trustees
meeting room, using the Trustees’ mikes for one more
practice. They need plenty of assurance that they are not
going to make any major mistakes before the four hundred
or so students and parents in the Young Scholars audience.

Afterward we go to the university campus to put up our
easels (built by the carpenter shop especially for Young
Scholars) and our signs, arrange name tags, prepare packets
for participants, entertainers, presenters, and displayers.
They have learned that the packets have to be separated to

Leadership

manage the big crowd which appears between eight and
nine the next morning. They check the luncheon tables,
and especially the colors of the cloths and napkins. On
Saturday morning, they are there by seven to man the
registration tables and give orders to the dozen or so
volunteers (moms, teachers, and even a few dads).

By eight-forty they are on that dais, and their show has
begun. There are usually few mishaps, but there has never
been anything that these polished young men and women
could not handle with grace.

And, so, finally we reach money. Except for the Board
members and the students whose art work and poetry are
used in our program, everyone pays the $8.00 registration
fee to come to the Young Scholars Conference. That almost
buys the lunches. I have a line-item in my budget called
Young Scholars, and the keynote speaker gets paid from
my consultants line. We offer them $300.00 plus expenses,
but occasionally they bargain for much more, which I raise
in the community from some “angels.”

This conference is a great stretching experience for not
only the students who are the Board of Directors, but also
for every child who takes part in the effort. Chances to
enhance the skills of leadership abound. For the most part
these natural leaders teach themselves. They are given the
opportunity to set their goals, chart their course, conquer
the setbacks, and rise to success. On occasion I preach a
little. I talk about Anthony Robbins’ view that leadership
is about having power over yourself. And Rollo May’s view
that if we become absorbed with getting the upper hand, in
gaining power over others, we become estranged from those
we want to inspire. And the most important element in the
kaleidoscope of power is the ability to be a catalyst for other
people’s dreams and hopes.

The Board members learn to appreciate their own
abilities more, and they feel stronger every year because
they have tasted success, and it is delicious. Even sweeter
is the sharing of success with each other. The Board is an
incredibly bonded group of young people, happy when they
are together. Some have five years experience behind them,
some are first timers. They are all very strong leaders, but
they recognize each other’s talents, and they bring to each
other the message of respect. In the special interweaving
of their efforts toward the success of the conference, they
become partners. Their opinions are respected, and
everyone’s ideas implemented where possible. We set
reasonable and clear expectations, and these young people
are given the practical autonomy to step out and contribute
directly to the success of our shared venture, to their own
personal triumph, and to the assurance that we can now set
the bar a little higher, and once again, go for the gold.
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(from FITZGERALD, page 2)

Butaleader is a leader only insofar as she has followers.
When Dr. Ernesto Bernal spoke at the TEA Bilingual/Gifted
and Talented conference last November, he said, “In the
next millennium we need people who will lead us to places
we haven’t gone before.” All of us are leaders in our own
way, whether teaching a class, raising a child, or guiding a
G/T program in our school or district. We can all be leaders
by wanting certain actions and expecting certain results.
The degree in which we get what we want is the measure
of our leadership.

What are the actions and results that you would like to
see TAGT accomplish this year? Won’t you share your
dreams with us? Together we can work to make the Texas
Association for the Gifted and Talented the premier state
organization that will lead us to those places we dream about
for gifted students.

The year 2000 will be a year when we turn our dreams
into successes. Leadership is a partnership and no one is
an expert. As your leader, I will work to bring out the
potential in others. I hope to help others discover what
they already know. Ilearned when I was young that leaders
become successful by helping others become successful,
too. Working together we can accomplish many things.

In his speech for the First General Session at the 1999
TAGT conference, Dr. Joseph Renzulli said, “Rather than
predict the future, we need to create it. We all need to be a
part of creating a better future for Texas’ gifted and talented
youth.” We all have the power to design the quality of our
lives. We all have the potential to make a difference. In
my opinion, we need patience with people and impatience

Leadership

with limitations. We need to have courage and perseverance,
for leadership is a form of persuasion. It is an effect of our
interactions and the exercise of our influence.

My challenge to you is that you strive to develop an
even stronger leadership role on behalf of the gifted children
closest to your heart this year.

* Advocate for gifted children wherever you go. Send
articles to your local newspaper which feature G/T
children’s accomplishments.

* Share information from Tempo with administrators and
teachers in your school.

* Arrange for G/T students to showcase their products within
your community.

» Continue to raise your voice for gifted and talented
children who so desperately need the acceleration and
enrichment not normally provided in the regular classroom.
* Speak up and speak out. For without your voice, how do
we make the public aware of the need for gifted and talented
programs? How can we better promote G/T students than
by hearing about them from someone with knowledge and
experience?

As leaders we wear many hats. All leaders must at
times be the “diplomat,” the “troubleshooter,” the
“negotiator,” the “stabilizer,” and the “visionary.” Qur need
for leaders with vision is even more urgent today than
yesterday. We must identify and develop our gifted and
talented students in ways which will insure their filling the
leadership gap for the future.

We live in exciting times full of dreams for the future.
Let us continue to promote awareness of gifted education
and gifted and talented students throughout the year 2000.
It is a new beginning for all of us. And one small voice
makes a difference. Just start walking. Just start talking.
Start the journey. We can go together!

Visit the TAGT web site at:
http://www-tenet.cc.utexas.edu/tagt/
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(from SHADE, page 11)

Program (DAP), which requires a plan of advanced course-
work. In order to receive the DAP, one must complete four
advanced measures, including the Independent Study
Mentorship.

The Independent Study Mentorship course is a unique
career investigation. Junior and senior students complete
an in-depth one-half to a year long course of study in an
area of special interest under the helpful guidance of a men-
tor in the field. A teacher facilitates this course and helps
students narrow their field of study, learn time-management
skills, communications skills, interpersonal skills, interview-
ing, speech delivery, and goal setting. In addition, students
spend much of their time with their mentor in pursuit of
their research studies. This makes a dramatic difference
as the mentored student learn if she really wants to pursue

Leadership

gram should increase the number of scholarships received
by students through high test scores and increase the num-
ber of students being accepted for enrollment to prestigious
colleges and universities. The program ran two weeks in
the summer and practice tests were given on Saturdays prior
to the October testing dates. In the fall of 1998, the fe-
males in EISD out-scored the EISD males on the SAT. The
Institute was repeated in 1999.

TEACHER SEMINAR
A district-wide staff development session was developed
for teachers of the gifted. The seminar was researched-
based and moved the participants from theory to practice.
As with all effective staff developments, one always starts
with “self.” Teachers were asked to tell about a time that

her chosen they felt par-
career. By What is the best way to increase high school graduation rates tic ”larf”;
the end of for Hispanic students? successiu
the mentor- in school.
i i- . In addition,
:E::XPCSL'C Mentoring programs 33% tgeapr;;eg_
o . Educating parents about the value of education 29% .
will know if ' sionals re-
More funding to schools 18%
she should Other 20% flected non-
plan a career 0 pleasurable
based on her experiences.

mentorship.

She may

want to continue with that career choice or she might try
another type of mentorship.

Mentors help the students to understand real life expe-
riences. The student who is mentored is placed with a pro-
fessional in the community. Students have been mentored
by a veterinarian, a computer expert, and a professional
photographer among others and have found some answers.
At the end of the course, students are responsible for a one-
hour minimum formal presentation to an invited audience
where they present the results of their research study. The
study will be judged by a panel of professionals in the field
that is the focus of the project or conducted under the di-
rection of mentor(s) and reported to an appropriate audi-
ence.

PSAT/SAT INSTITUTE

It became evident that intervention was also needed for rais-
ing college entrance scores. Thus, the G/T Program devel-
oped and implemented a PSAT/SAT Institute. The goals
of the program were to increase students’ scores on the Pre-
liminary Scholastic Aptitude Test (PSAT) and Scholastic
Aptitude Test (SAT) and to increase the number of National
Merit Semifinalists in Edgewood. In addition, this pro-

Q
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Hispanic Business, Inc., October, 1998

COUNSELORS

Counselors have received a staff development session on
the social and emotional needs of gifted students. Counse-
lors in Edgewood have been very responsive to student
needs. If a gifted girl goes underground, the counselor
works with that young woman to help her understand and
accept her giftedness. Counselors developed group sessions
for gifted girls.

Counselors also make certain that the high ability stu-
dents enroll in the San Antonio Pre-freshman Engineering
Program (PREP). This program is an eight week, math-
ematics-based, academic enrichment program. It empha-
sizes the development of abstract reasoning and problem
solving. PREP helps students prepare for careers in the
fields of mathematics, science, technology, and engineer-
ing. Students are eligible to participate in middle and high
school.

PARENTAL INTERVENTION
Edgewood realizes that parents are the biggest influence in
his/her children’s education. Approximately 93.3% of the
families in the district qualify (by federally established cri-
teria) as low income families. Because of socioeconomic
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limitations, parents experience greater difficulty in provid-
ing enriching experiences for a gifted child than parents in
more affluent or suburban areas. Thus, it became impera-
tive that the school district provide challenging and enrich-
ing educational experiences for students.

The district has developed a strong parent component.
The Parent Involvement Program provides educational pro-
grams to help facilitate education of the children. The pro-
gram focuses on training and educating parents on how to
help their child mentally, emotionally, physically, and so-
cially. The G/T program works in tandem with the Paren-
tal Involvement Program.

ConcLusioN

Successful Hispanic females need an extensive support sys-
tem in place. This will include teachers, counselors, fam-
ily, older siblings, and their high school friends who also
want to succeed. These inner city youth need continuous
counseling to help them stay focused on their dreams.
Teachers who work with these students need to praise their
good work as appropriate and to help them make useful
and creditable choices. They need to overcome the frustra-
tions of societal pressures and in order to do so, the stu-
dents need to hold tight to their visions of success. In addi-
tion to their goals, they must be resilient in order to suc-
ceed; this must come from internal motivation. In order
for these females to succeed they need to know who they
are - what is their self-portrait? Even with so many cul-
tural forces, gifted females can succeed with programs such
as the Independent Study Mentorship; they must believe
that this is a changing world and they can succeed.
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(from BATSON, page 3)

is immeasurable in its true value. According to Max du
Pree in Leading Without Power (1997, 2), there are approxi-
mately 1.5 million nonprofit organizations in America.
TAGT is one of those, an association of volunteers who
serve for love, not money.

As the largest advocacy group for gifted in the world,
TAGT holds great influence and simultaneously great re-
sponsibility. The TAGT mission to promote awareness of
the unique social, emotional, and intellectual needs of gifted
and talented students and to impact appropriate educational
services for these students stands as tall and valid today as
when it was first written. To achieve such a mission on
behalf of the 3.5 million gifted students in Texas demands
a strong, vibrant, and responsive organization.

Du Pree further writes, “leadership among volunteers
is rather dependent in beautiful ways on shared values and
commitment, on understood visions expressed in workable
mission statements, and on moral purpose.”

As we build association leadership, our individual and
collective actions to achieve the TAGT mission are critical.
Participation at the local and regional levels is a nonnego-
tiable if the statewide network of support and challenging
opportunities for gifted students is to remain vibrant. As-
sociation leadership “looks like” joining and/or establish-
ing a local or regional association of parents, educators,
and other friends of gifted who meet, communicate, advo-
cate, and lead locally on behalf of excellence for all gifted
students. Such leaders become informed and knowledge-
able about gifted education, legislation, rules, and require-
ments. As appropriate, these leaders share accurate, timely
information with other leaders and decision makers.

Association leadership is maintaining your member-
ship in TAGT and inviting others to join. Attendance at the
annual TAGT Professional Development Conference and
other TAGT sponsored events is evidence of leadership.
Association leadership means volunteering to assist your
Regional Director, and certainly, it is service on the Execu-
tive Board. Perhaps, most importantly, association leader-
ship is building relationships, joining hands and hearts, to
maintain and extend avenues of support for quality gifted
education.

As I begin my journey of leadership as TAGT Execu-
tive Director, please travel with me. It is only as we work
together that we can create new levels of excellence for
gifted. John Gardner “raised what he called the question
underlying all the other questions today, ‘Whether we have
it in us to create a future worthy of our past.” ” (J. Jaworski,
Synchronicity the Inner Path of Leadership, 1998, 172).
As I contemplate the list of exemplary accomplishments
and lasting contributions that the association has made, I
ﬁnc} the challenge of creating a TAGT future worthy of the

ERIC
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TAGT past to be daunting but feasible. Such a challenge
becomes an extraordinary opportunity only if we travel to-
gether and remain focused on the reason for our journey:
gifted and talented students.

(from MACKAY, page 9)

identified equally? Is there a cut-off score on the peer rank-
ing sheet that helps identify a leader or does it make any
difference what you score? While we have found a good
place to start with entrance criteria, it is important not to
set a subjective number as a criteria and hope it identifies a
leader.

Leadership is an elusive quality that is hard to define.
Clear Creek is taking the first steps toward identifying lead-
ers, then designing a program to meet their needs. We hope
these steps towards profile design will inspire others in
designing a quality program for high ability leaders.

REFERENCES

Cassel, R.N. & Stancik, E.J. (1982). The leadership ability evalu-
ation. Los Angeles: Western Psychological Services.

Foster, W. (1981). Leadership: A conceptual framework for recog-
nizing and educating. Gifted Child Quarterly, 25, 17-25.

Friedman, P. G, Friedman, R.J., & Van Dyke, M. (1984). Identify-
ing the leadership gifted: self, peer, or teacher nominations. Roeper
Review, 7,91-94.

Huckaby, W., & Sperling, H. (1981). Leadership giftedness: An
idea whose time has not yet come. Roeper Review, 3(3), 19-22.

Johnson, D.L. (1979). Gifted and talented screening form. in-
struction manual. Chicago: Stoeliting Co.

Karnes, F. A., & Bean, S. M. (1990). Develping leadership in gifted
youth. ERIC Digest #E485. ERIC Document Reproduction Service No
ED 321490.

Karnes, F. A, & Bean, S. M. (1995). Leadership for students: A
practical guide for ages 8-18. Waco, Texas: Prufrock Press.

Karnes, FA. & Chauvin, J.C. (1985). Leadership skills inventory.
East Aurora, NY: D.O.K. Publishers.

Marland, S. P, Jr.. (1972). Education of the gifted and talented.
Report to the Congress of the United States by the U.S. Commissioner
of Education. Washington, DC: U.S. Government Printing Office.

McCarney, S.B. (1987). The gifted evaluation scale: technical
manual. Columbia, MO: Hawthorne Educational Services.

Oakland, T., Falkenberg, B. A., & Oakland, C. (1996). Assessment
of leadership in children, youth and adults. Gifted Child Quarterly, 40,
138-146.

Renzulli, J.S., Smith, L.H., White, A.J., Callahan, C.M., & Hartman,
R.K. (1926). Scales for rating the behavioral characteristics of supe-
rior students. Mansfield Center, CT: Creative Learning Press.

Terman, L. M. (1926). Genetic studies of genius: Mental and physi-
cal traits of a thousand gifted Children. Stanford University Press,
Stanford University, California. Volume 1.

Laura Mackay is the Gifted and Talented Program Coordi-
nator for Clear Creek Independent School District. Cur-
rently she is working on a Ph.D. in Educational Psychol-
ogy with a specialization in Giftedness, Creativity and In-
telligence at Texas A&M IZn@ersity.

Texas ASSOCIATION FOR THE GIFTED AND TALENTED ® Tempo e Winter 2000



(from SISK, page 7)

In a study of the personal leadership style of 200 middle
managers (Sisk, 1999) found that successful managers have
high aspirations, a willingness to work, the ability and will-
ingness to think beyond themselves, a conviction that they
can achieve anything they want if they put their mind to it,
and a belief that success is not so much a matter of luck and
intelligence, as it is a matter of patience and persistence.
When the managers were asked what recommendation they
would make to help young people develop leadership, they
offered four suggestions: 1) find and develop your strengths,
2) keep overcoming your weaknesses, 3) focus on the es-
sentials of a task first, and 4) create a personal style or state-
ment.

Leadership

for Leaders (Gray & Pfeiffer, 1987); Leadership Educa-
tion: Developing Skills for Youth (Richardson & Feldhusen,
1988); and Parker (1989); Leadership Training for the Gifted
in Instructional Strategies for Teaching the Gifted.

Texas GOVERNOR’s HONORS PROGRAM
Leadership skills have been taught to gifted students pri-
marily during adolescence (Feldhusen & Kennedy, 1988,
Sisk and Rosselli, 1989) and many of the leadership devel-
opment programs have been designed as part of a summer
leadership program such as the Texas Governor’s Honors
Program (TGHP). Evaluation of these experiences indi-
cate that they can produce gains in leadership ability. (Follis

FIGURE 2 PRrOTOTYPE OF LEADERSHIP GIFTEDNESS DEVELOPMENT PLAN

Characteristics of
Leadership Giftedness

Teaching Strategies

Teaching Models

Selected Key Concepts

Self Confidence

Wide Range of Interests

Communication Skills

Curiosity/Questioning

Tolerance of Uncertainty

Responsibility

Independence

Persistence

Sociability

Serious Minded

Sensitivity/Empathetic

Critical

High Energy

Flexibility in Thought/
Action

Empathy

Self-Directed

Creative Problemsolvers

Dominant

Decisionmakers

Moral Concerns/Ethical

Simulation

Roleplaying
Visualization
Bibliotherapy

Future Study

Journal Writing
Creative Problemsolving
Co-operative Learning
Metacognitive Skills
Problem-based Learning
Contests/Competitions
Mentorships

Internships

Self Awareness Activities
Inquiry

Taylor Multiple Talent
Sparling Shared Resp.

Guilford Structure of

the Intellect
Bloom’s Taxonomy
Williams Creativity
Betts Autonomous Learner
Renzulli Triad
Gardner Mult. Int.
Clark Integrative Edu.
Treffinger Self-Directed

Impact of Technology on
Communication

Leadership and Community
Structure

Land as the Basis for Life

Multicultural Roots of
America

Manpower as a Resource

Innovation

Humankind's Need for
Celebration and Creative
Expression

& Feldhusen, 1983, Karnes, Merriweather & D’1llio, 1987,
Meyers, Slavin & Southern, 1990; Sisk, 1988, 1990-1999,
1999, Smith, Smith & Barnett, 1991). A Prototype of a
Leadership Development Plan used in TGHP is listed in
Figure 2.

This prototype of leadership utilizes four steps to plan
and develop curriculum in leadership:

el

LEADERSHIP MATERIALS
There are a variety of materials available for developing
leadership including Leadership Skills Development Pro-
gram (Karnes & Chauvin, 1985); Leadership: A Skills Train-
ing Program: Ages 8-18 (Roets, 1981); Leadership: Mak-
ing Things Happen (Sisk & Shallcross, 1986); Leadership:
A Special Type of Giftedness, (Sisk & Rosselli, 1989); Skills
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* Awaken leadership ability by activating the characteris-
tics of leadership giftedness.

* Exercise and strengthen leadership potential with engag-
ing teaching strategies.

* Teach structured lessons based on teaching models in-
cluding skills, attitudes, and content.

* Teach for transfer or use beyond the classroom by em-
phasizing key concepts and real world problems.

IMPLEMENTATION OF THE PROTOTYPE OF. LEADERSHIP
One unique application of the prototype for leadership is to
implement the concept for a school-wide effort. This is
being carried out in Waco, Texas at Tennyson Middle
School. All four steps will be introduced to the entire staff
and teachers. The goal is to awaken leadership ability in
the staff and students with the end goal of developing their
leadership potential.

For ten consecutive years Lamar University has hosted
the Texas Governor’s Honors Program (TGHP). Recog-
nizing that leadership can be nurtured and enhanced in all
population groups, the program has provided accelerated
enrichment opportunities for outstanding high achieving
students from all population groups and geographic regions.
Since 1986, incoming high school juniors enrolled in gifted
programs have been invited to apply for admission to the
TGHP. From 1986 until 1988 the program was held at the
University of Texas at Austin. In 1989, the program was
not held. The 1990-99 Texas Governor’s Honors Programs
have been held at Lamar University in Beaumont.

OVERVIEW OF THE PROGRAM

The Texas Governor’s Honors Program is conducted
under the auspices of the Texas Education Agency, funded
by the Texas Legislature with matching grants from Lamar
University, Texas Commerce Bank, Texas Association for
Gifted and Talented, Houston Endowment, and individual
donors Dr. Jack Gill, Mrs. Ida McFaddin Pyle, Mr. Tom
Harken, Mr. Bill Munro, Mr. C.W. Conn, Dr. Nate Rogers
and Dr. David Beck. The program extended invitations to
200 participants and 12 alternates in a three-week, residen-
tial program from July 4 - July 23, 1999.

The purpose of TGHP is to recognize outstanding high
potential and achievement in secondary gifted students and
to provide a unique professional training opportunity for
university faculty and secondary teachers in a model set-
ting.

The program goals are:

* To provide in-depth instruction in content areas with an
emphasis on leadership.
* To provide an opportunity for academically gifted stu-
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dents to develop a better understanding of the democratic
process and issues/problems facing citizens in a global
society.

* To provide an opportunity for academically gifted stu-
dents to interact with one another and to develop an un-
derstanding of their responsibilities to themselves and oth-
ers.

* To provide training for secondary school teachers using a
variety of engaging teaching strategies that are appropri-
ate for developing leadership.

* To serve as a model for local school districts to establish
secondary school programs for gifted students.

The 1999 Texas Governor’s Honors Program contin-
ued a leadership component called the Leadership Corps
that provided 20 outstanding students from previous years
an opportunity to return to TGHP to serve as role models
and to further their own leadership. Participants in the 1998
program also had an opportunity to return as Junior Coun-
selors.

TGHP is managed by Dr. Dorothy Sisk, director of the
program with an assistant director, Mrs. Jean Hayworth.
Staff development is provided by Dr. Sisk and other TGHP
staff members. Instruction is provided by professors at
Lamar University and experienced secondary teachers.
Graduate and undergraduate students serve as counselors,
living in the dormitory with the students to provide aca-
demic, social, and emotional support.

Students make application to Lamar University and in-
dicate their academic achievement through the use of PSAT,
SAT and ACT scores, achievement and aptitude test data,
class ranking, and grades. In addition, students provide
teacher recommendations and complete open-ended essay
questions on the topic of leadership. Eligible students are
students enrolled in state approved honors, gifted, and ad-
vanced placement courses, or those who show outstanding
ability in leadership. The student population of the 1999
group was representative of the ethnic breakdown in the
state of Texas.

The curriculum of the Texas Governor’s Honors Pro-
gram has been designed to provide in-depth instruction in
interdisciplinary content areas and to link content to skill
development and problem-solving, with an emphasis on
leadership development. The curriculum is planned around
the concept of providing qualitatively different curriculum
concept and experiences as developed by the National/State
Training Institute for Gifted and Talented.

Academic content courses are offered that are not nor-
mally included in secondary schools. Students select three
subjects that meet once a day for three weeks, and their
first, second, and third choices are honored. Course titles
include Logic, International Negotiation and Conflict Reso-
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lution, Persuasion, Journalism, Drama, Marine Biology,
Group Dynamics, Advanced Prose Writing, Great Moments
in History, Landmark Decisions of the Supreme Court,
Musical Production, Environmental Ecology, Pre-Med
Studies: Evolution of Life, Film History, Modern Ameri-
can Music, Pre-Calculus, Pivotal Decisions that Changed
the World: The Men and Women Who Made Them, Com-
parative Religion, and Spanish. In addition to the content
areas, students participate in activities in the late afternoon
including tennis, volleyball, dance, movement, instrumen-
tal ensemble, Tae-Bo, table tennis, musical production,
drama, video production, swimming, weight lifting, soft-
ball, basketball, racquetball, and soccer. Special evening
seminars with speakers help build the students’ awareness
of societal, political, environmental, and economic issues.
Speakers in 1999 included astronaut Dr. Bernard A. Harris;
Dr. Jack Gill, a venture capitalist; Mayor David Moore from
Beaumont; and Mr. Tom Harkin, a Horatio Algier scholar.

The 1999 program was a resounding success, and the
students indicated that they would highly recommend the
program to others. Students, staff, and instructors were in
agreement that the 1999 Texas Governor’s Honors Program
had a significant impact on their lives. Opportunities for
personal, social, and academic growth were evident to all
participants. The effects of the program on future leader-
ship roles were definitely emphasized as the students re-
turned to their school districts to develop leadership projects
such as the San Marcos Texas Coalition of Youth Leaders
project conceptualized by two TGHP participants.

RESEARCH ON GIFTED ADOLESCENTS

For the last three years, Sisk (1997, 1998, 1999) has
applied the Dabrowski theory of overexcitability to students
in the Texas Governor’s Honors Program. Dabrowski’s
theory is composed of two parts: 5 overexcitability levels
and 5 levels of development. Dabrowski theorized that the
strength of overexcitabilities, with special talents and abili-
ties comprise a person’s developmental potential.
Dabrowski (1938) stated that overexcitability is develop-
mental and can be observed in infancy. The five
overexcitabilities (OE’s) include psychomotor, sensual,
imaginational, intellectual, and emotional. Dabrowski stud-
ied gifted children and youth in Warsaw and found every
one of them showed considerable manifestations of the
overexcitabilities (Dabrowski, 1972).

Twenty-five students volunteered to take the Dabrowski
questionnaire, which required thoughtful responses and time
to be set aside for completion of the task during the busy 3-
week session of TGHP. All of the students scored level 3
on emotional, imaginational and intellectual overexcitabi-
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lity. Ten scored level 3 on psychomotor and twelve scored
level 3 on sensual. In analyzing the responses, the ten stu-
dents who scored at level 3 were actively involved in sports
and they had selected aerobics, soccer, Tae Bo, basketball,
swimming, tennis and football as activities during TGHP.
The twelve students who scored level 3 on sensual selected
advanced writing, history of music, drama, and instrumen-
tal ensemble as activities. Students in the research project
were curious about Dabrowski’s theory, which was ex-
plained to them after the administration of the instrument.
They enjoyed discussing the questions and their responses
and were in agreement that intensity is not a deficit. The
five OE’s are summarized and adapted by Piechowski
(1979) along with selected responses of TGHP students at
level 3 of all 5 levels of excitability:

Imaginational (OE)(M) is the capacity for free play of
the imagination and creative vision. It is recognized through
rich association of images and impressions (real or imag-
ined), inventiveness, vivid and often animated visualiza-
tion, use of image and metaphor in speaking and writing,
attraction to the unusual, and the like. Dreams are vivid
and can be retold in detail. Daydreaming, distractibility,
predilection for fairy tales, magical thinking, imaginary
companions, love of fantasy, poetic creations, dramatizing
to escape boredom, or a taste for the absurd and surrealistic
are also characteristic expressions of Imaginational. An
example is:
“Sometimes when [ am imagining something, I can be
composing a short musical piece and my mind usually
is filled with music that I have heard or performed, but
it is in the moments of internal quiet that I hear new
things.” (Female, age 16)

Emotional (OE)(E) is the heightened intensity of positive
and negative feelings. It is recognized in the way emo-
tional relationships are experienced; in strong attachments
to persons, living things, or places; in the great intensity of
feelings and emotions and an awareness of their full range.
Characteristic expressions are inhibition (timidity and shy-
ness); enthusiasm; emotionality; compassion and under-
standing of others; strong affective recall of past experi-
ences; concern with death, fears, anxieties, and depressions;
and occasional feelings of unreality. Intense loneliness may
be combined with intense desire to offer love, or a deep
concern for others. Intrapersonal and interpersonal feeling
achieves a high degree of differentiation. An example is:
“Last summer, I became involved with the Summer
Special Olympics for children with disabilities. We
worked hard for weeks and weeks and finally the ‘big
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day’ came. I was able to see our hard work pay off. To
see this excellence in these special little children’s eyes
flooded my soul with happiness. I don’t think I’ ve ever
had a rush quite like that.” (Female, age 17)

Psychomotor (OE)(P) may be viewed as excess energy or
heightened excitability. It may manifest as love of move-
ment for its own sake, rapid speech, pursuit of intense physi-
cal activity, impulsiveness, pressure for action, drive, or
the capacity for being otherwise active and energetic. Ex-
amples of Psychomotor OE are illustrated in the response
below:
“I feel tons of energy after [ do really well in a race. If
I win or improve my track times I get lots of energy.
With all of this new found energy I usually annoy
people. It comes out in the form of hyperness and
excitement.” (Male, age 16)

Sensual (OE)(S) is sensory aliveness and heightened ca-
pacity for sensual enjoyment. It finds expression in height-
ened experiencing of pleasure through touch, taste, smell,
sight, and sound, as well as in seeking sensual outlets for
emotional tensions. Sensual overexcitability is manifested
as a desire for comfort, luxury or aesthetic delights; it in-
cludes the pleasure derived from being admired, being in
the limelight; it may also manifest itself as intense sexual-
ity. Sensual outlets of emotional tension include overeat-
ing, buying sprees, and other forms of self-indulgence to
soothe oneself. Sensual OE may also demonstrate itself as
extreme sensitivity, and sometimes irritation to sensory in-
put. One example included:

“All the time, I am always trying to create scenes from

my surroundings. Sometimes I imagine people that I

would like to talk to and, don’t laugh, talk to them.

Much as they did in the movie “Tap.” I listen to the

sounds around me and hear music in it.”

(Male, age 16)

Intellectual (OE)(T) is intensified activity of the mind. Its
strongest expression is manifested in asking probing ques-
tions, avidity for knowledge and analysis, preoccupation
with logic and theoretical problems, striving for understand-
ing and truth. Other behaviors are a sharp thinking, devel-
opment of new concepts, striving for synthesis of knowl-
edge, and a desire to search for knowledge and truth. An
example is:
“I would first find a pattern and follow it. What goes
on in my head would be how would one solve the prob-
lem. Second, I would tell myself that I’m not confused.
Think - why do we have to understand this idea? Last,
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find the pattern.”  (Female, age 16)

Silverman (1983) states that the strength of the OE’s
combined with talents and special abilities can be used as a
prediction of the developmental potential of individual stu-
dents. This concept of developmental potential adds an
important dimension to the concept of giftedness, particu-
larly the idea that capacity can be improved.

Healthy emotional development of academically gifted
students is as important as academic achievement and the
counselors of TGHP included the Dabrowski questions in
the daily journal writing of the students in order to provide
opportunities for them to reflect on their excitabilities. Coun-
selors reported considerable growth in self-understanding.
In addition, the teachers of the academic subjects noted a
remarkable difference during the three week period, as the
students demonstrated greater willingness and openness to
discuss topics of moral concern, reflected higher expecta-
tions for themselves and others, and displayed interest and
willingness to serve on community projects.

The first Governor’s Program was initiated in Georgia
in 1970, followed by 25 individual states developing and
offering summer Governor’s Programs for gifted students.
Some Governor’s Programs are financed through their State
Department of Education, while others receive funding as
line item budgets, such as in Mississippi where the funding
goes directly to the Mississippi Women’s University, and
in North Carolina the funds are directly funded to the North
Carolina Governor’s program as a line item budget.

In the past legislative session, the Governor’s Honors
Program was deleted from the Texas Education Agency bud-
get. The deletion of this program represents a loss to the
over 2,000 students who have benefited from the program
from 1990-1999 and the countless number of students who
could continue to benefit throughout the years. In addi-
tion, over 200 teachers participated in the program from
1990-1999, taking course work in gifted education. The
teachers’ students have benefited from the teaching strate-
gies that they incorporated in the classroom, and most im-
portantly, these teachers became “active recruiters” of TGHP
candidates.

Students, teachers, parents, and dedicated individuals
who have supported the program from 1990-1999 are com-
mitted to reinstate TGHP. Individual assistance and sup-
port from teachers, counselors, parents and students can be
helpful. Those who wish to may write directly to the Gov-
ernor and to the Commissioner of Education at TEA, to
share how they, their students or sons and daughters have
benefited from TGHP and ask how the program can be re-
instated.
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Through summer leadership residential programs such
as TGHP, gifted students can become more conscientious
problem-solvers and leaders who will demonstrate caring,
compassionate behavior. As future leaders, they will be
committed to being shapers of Texas’ future.
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