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ABSTRACT

This paper describes the establlshment of a professional
growth and evaluation system in Connecticut'’s New Canaan Public Schools. The

effort included various significant opportunities for teachers to assess

themselves and guide their own professional thinking and action. These
opportunities resulted in richer feedback to teachers about ‘their performance
and a meaningful linkage between evaluations, professional development, and
student work. The ‘effort included well-defined opportunities for self-
assessmeént and reflection; elements of the Connecticut Common Core of
Teaching; differentiated supervision and professional development options for
tenured teachers; and relevant, meaningful linkage between professiocnal
growth, evaluation, and improvement of student work. One of the major acts of
commitment to this program for staff and supervisors was to establish a goal
setting procedure focused on student learning. Goals had to be substantive,
target increased student performance, reflect a clear link to district and
school goals, and be specific and measurable. Teachers received training in
how to develop and write goals based on student work to enhance instructional
effectiveness. Overall, the process enriched the dialogue between teachers,
district curriculum coordlnators, and supervisors, heightened awareness of

“accomplishments, and contributed to a more meaningful and comprehensive
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Improving Student Work Linked with Professional Growth:
What Synergism! |

»

Our ever-searching need to change, repackage, reform, and restructure pubic
education is very much like Einstein’s notion of insanity in that we continue to do the
same things over and over again expecting different results each time. Like most
Américans, reformers believe that education is a solution for both individual failures and
larger societal problems. School reformist in the last decade has drawn largely from
corporate, academic, and government elites, with the endorsement by parents,
concentrated on solving the nation’s economic problems through educational
restructuring or reform.

Hopefully, as we emerge more firmly into the 21% Century, we may have perhaps
evolved full circle, and are now back to educators looking at children’s work as a strategy
to improve students’ school performance. It seems that Michael Fullan (1999) was
smack on target when he suggested that rationally constructed reform strategies do not
work. The simple reason is that such strategies can never work in the face of rapidly
changing environments. In other words, the old ways of managing change, appropriate
perhaps in stable times, does not work anymore. This area of examination meets the
criterion of “things that are changing,” requires a constant variable. Perhaps, along with
looking carefully at children’s work, we need to build a professional incentive into the
school culture to establish a capacity for educators to look at children’s work as they
carry on with their specialized craft.

The Annenberg’s Institute, with their established set of accountability and
collaborative partnering, has provided numerous examples of such positive examinatioﬁ

of the importance of focusing on student work as a barometer of school effectiveness.
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Furthermore, The Essential School pedagogues, who focus on active, inquiry-based
learning, descri'be| fundamer}tal change in the quality of student’s scholarship, motivation,
and attitude. However, there has been little effective résearctll and systematic action plans
to support an orderly move to directly connect the students’ work, as a focus, to
professional eduéators’ growth and evaluation. '

With the establishment of a professional growth and evaluation system, the New
Canaan Public Schools embarked upon a new eI:ra in teacher’s professional growth and
evaluation development. This new re-birth included a variety of significant opportunities
for teachers to assess themselves and guide their own professiénal thinking and action.

|
The opportunities afforded within this new program promoted colleagues and
administrators richer feedback to teachers about their performance and a meaningful
linkage between evaluations, professional development, and student work.

Our plan was built upon the guidelines provided by the Committee on
Professional Evaluation, the charge of the Superintendent of Schools, the Director of
Human Resources, state guidelines, and current research. The committee sought to
develop a plan that included:

» Well-defined opportunities for self-assessment and reflection

» Elements of the Connecticut Common Core of Teaching

> Differentiated supervision and professional development options for tenured teachers
»

Relevant and meaningful linkage between professional growth, evaluation, and how

to improve students’ work.
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Goal Setting and Focus of Students’ Work

One of the major acts of commitment to this program for the professional staff
and supervisors was to establish a goal setting procedure. It was deemed critical that the
goal setting process was an essential component in focusing on student performance. By
defining the outcomes for student learning, goals provided focus for the work of the .
teachers. These carefully thought out and written goals would become the focus for both
tenured and non-tenured teachers for their evaluative observations, professional
development program, reflective self-assessﬁents, and formal written reports. The
process of goal setting to establish the focus of improving students’ work began with
honest reflections and authentic assessments about current practices, current student
performances and a desire to improve students’ work. Therefore, the primary aim in goal
setting was student learning. The essential question a teacher asked when setting goals
was “what student learning outcomes am I hoping to achieve?” A linkage question to
professional growth was “What do I need to do or know in order to accomplish the
student learning outcomes?” The third question to connect everything together was
“How can I, the reflective practitioner, receive important supportive feedback from my
supervisor through observations and collaborative conversations and discussions?”
Teachers had a focus on student work and learning, professional experiences to enhance
goal accomplishment, and administrative support and encouragement to make continuous.
progress in their craft of teaching and learning. Thus this process lead to the formation of
annual goals, strategies for achieving those goals (including relevant professional

development activities), and methods of assessing progress toward goal attainment.



What Constitutes a How to Improve Student Work Goal?

Goals had to be substantive, target increased student performance and reflect a
clear link to district and school goals. They needed to Be specific and measurable, i.e.,
goals should have tangible and or verifiable results that provided the necessary feedback
for continued gro;vth. In the spring teachers will engage in, self-assessment/reflection
using specially designed teacher made forms. This process declared that each teacher

. | .

was to propose two goals for the year that targeted enhanced student learning:

e Through careful assessment of student work, and

¢ Supported district andlschool goals
These goals should lead to the strengthening and broadening of their own skills and
talents as well. Goals may also provide an opportunity for educators to explore, develop,
and test innovaﬁve methodologies and ideas, e.g., brain growth and its application in the
classroom.

All teachers weré provided training workshops on how to establish, set, and write
goals based upon student work to enhance instructional effectiveness. Teachers
discussed their goals with their supervisors as part of the continuous evaluation meetings.
At these meetings the goals were discussed, modified, negotiated, reworked, sometimes
co-constructed with supervisor, and finally approved.

In the fall the goals could be further refined in the context of any subsequent
developments such as refinement related to summer training, revised district goals,

changes in class composition or assignment, etc. This was indeed an exciting growth

experience for many of the teachers and supervisors.



Improving Student Work through Professional Growth and
' Evaluation

As part of the annual evaluation process, teachers compizted the following
measurement activities:

o

» Progress toward attainment of instructional/professional development goals

*,

% Performance evidence impact as a result of focusing on student work/learning
%, Effectiveness of goal strategies: Key success factors
¢ Adjustments based on periodic assessments and observations by
supervisors/colleagues
¢ Analysis of results/outcomes
¢ Remaining challenges
¢ Other professional achievements

%+ Further instructional and professional development goals for next year

Conclusions

The analysis and information gleaned through this process enriched the dialogue
between teachers, district curriculum coordinators, supervisors, heightened awareness of
accomplishments, and contributed to a more meaningful and comprehensive summative
evaluation. Of equal importance, the self-reflection was essential to the
teacher/supervisor dialogue in formulating tentative goals for the following year. Built
into this extremely student-oriented, teacher friendly, systematic plan were professional

growth options for tenured teachers. For example, training in Peer Coaching, Individual
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and Collaborative Action Research Projects, and the National Teacher Certification
journey. 1 Q

Generally, a measurable growth-actualizing yeaf was ?videnced. The
examination of student work contributed to the following:

o Establishing a common understanding of what high-standard student work and

f
|

effective teaching practices look like
o Helping in developing more authentic forms of assessment that are relevant, closely
embedded in pfactice, and that measure skills, dispositions, multiple intelligence, and
!
knowledge, while respecting and encouraging creativity and innovation
Q Providing an opportunity for exchange and dialogue with those outside the classroom
What this pilot year did not inform us about and will be used for next year’s
 refinements were:
1. How does student work meet rubrics and standards?

2. What kinds of instruction will support students to be able to evaluate
and interpret their own work against the standards or rubric?

3. What strategies can we develop in order to support student capacity
for self-reflection of their work?

4. What are the implications for instruction based on what we have
experienced throughout the system this year?

5. How do many different ways can we assess the quality of our
teaching and learning practices?

6. How can we use multiple intelligence theory linked to practice options
more effectively for students and teachers?



In summary, the focusing on and the careful examination of
engaging student work was a delightful experience. This, coupled with
the concomitant emphasis on promoting and enhancing professional
growth options, were found to be an effective source for our designing
more relevant instruction and meaningful methodologies. We believe
that we all can deepen our understanding of student-centered
instructional practices, authentic assessments, knowledge, and social
competencies that are required to enhance and enrich active student

learning.

(Ins“ert Chart Here)

References

Fullan, Michael. Change Force: The Sequel (1999). Philadelphia,

PA: Falmer Press.

New Canaan Public Schools. Professional Evaluation and Growth

System (PEGS). 2001-2002.

-

\,

2uss Frulc

THE TseAnD ScHoel
BOCOL G-vande,
Flov dice

_/

El{llC 9 BEST COPY AVAILABLE




A0

uonedYINI)) 19YdeLa] [RUOLEN e

Sulures pue JI0M JuspNIG
Bumyseo) 193 e

0} PaXUI] SUONBAISSq) o

doumIsIssy aalpoddng o s193(014 uoneIOQE[|0) *
SUONBAIaSq() WOOISSE]) o [oIessay-uondy e
;33107 5, J0jEINpg s103(01g [enpialpu] e

nmﬂcmuno gqimoln

o
bann |
uonen BuMIEa] PIS 2oy :
mcmﬁmwgw . i wswdofpasq
[eoIssa0ld oM "PiS Burdesug [euolssajo1g
PAepI[RA siuawystjdwosdy e SIRUTUISS o
paseq A[[euswdoloAsq npy e UOLIRIOQR[[OD) e
pasnooq andoeyq e JIOM 2SIMOD) o
$S315014 SNONUNUOY) e SUONBIISIA e
*SJUIUISSISSY /U0 Y -J [0S sdoysyion e
T5UI3as [T0DH

buruipag juapms 20130V + Y40\ juspmys Burbvbusy
S.= .
S1D0%) Judwdo]3a3d(q 1PUO0ISSafold + BUIUIDIT JuaIDNMIQ




o
y

Oct .31 02 O01:20p THE ISLAND SCHOOL (5411584—#81%1079.002/203‘ p.2
é :
| ®
U.S. Department of Education ‘
Office of Educational Research and Improvement (OERJ) E n Ic
. !

National Library of Educatfon (NLE)
Educational Resources Informstion Center (ERIC) t

REPRODUCTION RELEASE |

(Specific Document)

(. DOCUMENT IDENTIFICATION:
Title:

TMProu e STonsyT LIORK [inKed it hobssioed
Gy -

Author(s): u Brh
Corporate Source: Publication Date:
The £xzwd Scudll |

I, REPRODUCTION RELEASE: ... .
In arder {0 disseminate 23 widely as posslble imely and eignificant m

aterils of interest to the aducetionel communtty, documonts anngunced In the

manthty sbstract journal-of the ERIC system, Rosources in Education (RIE), are usually mede available to users In microfiche, reproduced papar copy.
and ajactronic media, and sokd through the ERIC Document Reproduction Service (EDRS). CredR i3 ghven 1o the source of each document, and, if

reproduchon relosse is granted. one of the following notices Is affixad to the dacument.

Itpermisston is granted to reproduce and disseminate the Identified document, pianss CHECK ONE of the following throe options end slgn|atme boftom
of the page.
The sampie siicker shoun bedaw will be Tne sumpio sticher snown below Wil be Tho sample aficker ahown betow will n
offtxed b3 afl Leve) 1 documerts it 1y aff Larwet 23 docurments affixed o &l Level 28 documents
PERMISSION TO REPRODUCE AND
PERMISSION TO REPRODUCE AND DISSEMINATE THIS MATERIAL IN PERMISSION TO REPRODUCE AND
DISSEMINATE THIS MATERIAL HAS MICROFICHE, AND IN ELECTRONIC MEDIA . DISSEMINATE THIS MATERIAL N
BEEN GRANTED BY FOR ERIC COLLECTION SUBSCRIBERS ONLY, MICROFICHE ONLY HAS BEEN GRANTED BY
HAS BEEN GRANTED &Y
A\ \ \& |
‘(\Q (‘\Q Q‘\(\Q |
2 P, X |
. TO THE EDUCATIONAL RESQURCES TO THE EPLICATIONAL RESCURCES
mﬁégﬂ:ﬁo’;ms&'g“ INFORMATION GENTER (ERIC) INFORMATION CENTER (ERIC}
1 2A 2B
Lovel 1 - Level 2A Lovel 2B
t 1 !
- . o e e i i
Cheek haro for Lovel 1 Feieste, perming Chock hars for Lavel 2A rtanze, permitting Check hers (ar Lewel 2B roiease, penmilting
and issemingion In microfiche or oher repoxiuction and dissemingtion (n micrefiche end in reproaacion and distemination In microfche Grly
ERIC nrehival modTs (8.9, Sloctemic) smd peper slectroric madia for ERIC archival callectien
copy. sutsecridars oy

wwuwummmmmu
nmmamnm,Mmmbm.mmhpw elevet 1.

1 herehy grant to the Educational ResOT0S Information Center (ERIC) nonexclusive pemission fo reprudice and dissaminate this document

gz indicated spove. Reproduction from the ERIC microficha or electronic media by persons othar then ERIC empluyees ond its syslem
on byubmdasmdomrssmwapem

contractors requires parmissian from the copyright holdor. Excaptionlsmede for non-prof reproduct
tnsadsfylnfmnelionneedsofedmwrslnmsponsstodimmmm !

S 8 B 7 A . NamelPasiion/Tits:
o MM_@_/{L[—' DS FrRLiE
FAX

O ﬁ"imlh“D él)ca 6M¢ £l Eﬂmﬂ-ﬂliou Date: -lu’ zolaz’

£592) (over)

v



. DOCUMENT AVAILABILITY INFORMATION (FROM NON-ERIC SOURCE):

If permission to reproduce is not granted to ERIC, or, if you wish ERIC to cite the availability of the document from another source,
please provide the following information regarding the availability of the document. (ERIC will not announce a document unless it is
publicly available, and a dependable source can be specified. Contributors should also be aware that ERIC selection criteria are
significantly more stringent for documents that cannot be made available through EDRS.)

Publisher/Distributor:

Address:

Price:

IV. REFERRAL OF ERIC TO COPYRIGHT/REPRODUCTION RIGHTS HOLDER:

If the right to grant this reproduction release is held by someone other than the addressee, please provide the appropriate name and
address:

Name:

Address:

V. WHERE TO SEND THIS FORM:

Send this form to the following ERIC Clearinghouse:

E

However, if solicited by the ERIC Facility, or if making an unsolicited contribution to ERIC, return this form (and the document being
contributed) to:

ERIC Processing and Reference Facility
4483-A Forbes Boulevard
Lanham, Maryland 20706

Telephone: 301-552-4200
Toll Free: 800-799-3742
FAX: 301-552-4700
e-mail: info@ericfac.piccard.csc.com
WWW: http:/lericfacility.org

cif-nSS (Rev. 2/2003)




