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Dear Colleagues:

elcome to the first annual MMEP
State of Students of Color Report.
This effort was born in the discussions of our

Board of Directors as we grappled to understand the depth of
our mission: to work for the success of students of color. We
knew that the overall education realities of minority students
in our state were not good. On the other hand, we also knew
there were some successes and signs of progress and hope. We
were not sure, however, whether the collective
education strategies emerging in Minnesota
were bringing about permanent success for
communities of color. We determined that
if we could consistently keep a "spotlight"
on the progress of students of color, we
would have a clearer understanding of the
impact of these strategies as well as strong
suggestions of what to do next. We wanted
to create a tool that would focus all
Minnesotans on students of color.

As the recent census data show us, com-
munities of color are having a growing
influence on the makeup of Minnesota.
Hardly a community now exists, whether rural,
urban or suburban, that is not being blessed with growing
diversity in race, language and culture. It is evident that the
future of our state will be determined by the future of com-
munities of color. However, given the disparate academic
outcomes of student populations along racial and cultural
lines, the question arises whether that future shall be of one or
two Minnesotas. Do the current academic outcomes reflect
the extent of the ability and willingness of Minnesotans to
build a unified and healthy community?

If communities of color are the growth part of our society,
and if educational success is not occurring or identified in
those communities, how do we survive as a viable state? Who
will run the hospitals, schools and industries, and who will
build the roads, homes and offices that we need to maintain
our high quality of life in Minnesota?

Clearly, it is in the best interest of everyone that educa-
tional outcomes for students of color in Minnesota
dramatically increase as quickly as possible.

These annual reports are meant to consistently "hold our
collective feet to the fire" on this most important of public
policy issues. Some of the information collected paints a harsh
reality that demands us all to acknowledge our shared failure
with so many young lives. However, the report is not meant
to serve as an indictment on communities of color, nor of our
educational systems. Rather, it is meant to permanently rally
all Minnesotans to embrace students of color as our finest
natural resource, one to be wisely and justly nurtured for the
public good. We aim to move the focus on students of color

Wallr

from the margins of our state's education efforts to its Center.
We also intend to have communities of color lead our state

on the discussions that these reports invoke. Too often, we
believe, this kind of work is issued by individuals or institu-
tions lacking deep and broad relationships in communities of
color The result is that possible solutions are seen as imposi-
tions on our communities. Lacking ownership from people of
color, even fruitful reform possibilities can wither on the vine.
As a multicultural community, MMEP can bring a long-
ignored perspective to education policy in Minnesota.

In addition, we want these reports to influ-
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ence the way in which we perceive students
of color. Much of the present language used
to talk about students of color emphasizes
deficits and problems and reflects a hopeless-
ness in ever achieving academic success with
them. Sadly, this can become a self-fulfilling
prophecy. We believe that academic success
with our students will be facilitated by pub-
lic policy that "re-sees" them as learners with
abundant capacity and as bearers of oppor-
tunities for institutional change. We think
that it is time for us to move beyond the
one-dimensional Way in which we measure

success and create a partnership with students
of color from early childhood to adult citizenship. We hope
the discussions engendered by the reports will help reshape
the perceptions our state has of students of color and sanction
a new hope-filled language to describe our expectations of
them.

We hope you will not simply read this report and file it
away. We wish for you to engage others in the information
found here and to challenge your own assumptions about stu-
dents of color and our education systems. We want to recruit
you to be strong advocates for our students and for meaning-
ful institutional change. We desire that you place students of
color in the center of your social enterprise. We welcome you
to the sometimes-painful activity of exchanging honest ideas
in the belief that through such exercises we can indeed build
community together.

Sincerely,

Perry Price
Board Chair

COW*
Carlos Mariani Rosa
Executive Director
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Artist Statement

"Celebrating the Fabrics of Life" 4'x4 acrylic on
canvas

The painting is like a piece of fabric, and the
patches are a quilting of many lives corning together.
It represents the rich cultural fabric of the changing
face of Minnesota. There are glimpses of African
American, Native American, Chicano, Latino or Hispanic
and Hmong influence. The color lines honor and

represent all the people who have come together to
encourage students of color through the 'work of MMEP.
These vibrant images are like a weaving on canvas,
each of them celebrating the growth, creation of
opportunities and hope that the education of children
from these communities bring to us. Their talents will
expand Minnesota to become a gathering place of new
ideas. My spirit soared in doing this piece. I thought
of all the ways that an organization such as MMEP will
impact children. Opportunities for children of color
will be broadened because of MMEP. As a father, I know
my own children will be able to take advantage of
those opportunities to do better and greater things.
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Executive Summary

A STATE OF CHANGE
he state of Minnesota is in the midst of tremendous
demographic changes that are having a profound
impact on our perspectives about our schools and

communities. Minnesota is quickly becoming a more cul-
turally, linguistically and ethnically diverse place, with a
more diverse workforce. Urban, suburban and Greater
Minnesota communities are seeing families settle in their
towns and cities from destinations as far away as Latin
America, Southeast Asia and Africa. Meanwhile, tradi-
tional communities of color continue to see their numbers
increase. These data suggest that Minnesota's future work
force will depend on our ability to educate students of
color from pre-kindergarten through college graduation.

The first-ever Minnesota Minority Education
Partnership, Inc. (MMEP) State of Students of Color
Report provides a comprehensive view of the educational
experiences of students of color in Minnesota schools, col-
leges and universities.

KEY CONCLUSIONS
The report finds three very important conclusions that
should be the focus of future research, discussion and pol-
icy decisions:

I. Because of increases in K-12 enrollments among stu-
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dents of color, Minnesota's fiiture workforce will rely,
more than ever, on the academic achievement and col-
lege graduation of students of color.

2. The rapid increase in the number of students of color
in Minnesota schools, colleges and universities is, and
will continue to be, a statewide phenomenon affecting
school districts from all four corners of our state.

3. Because of high dropout rates at the high school level,
low college-participation rates, low college persistence
and low college-graduation rates, Minnesota education
institutions and communities are preparing only a
fraction of all potential students of color for
Minnesota's workforce.

A STATE OF STUDENTS
The State of Students of Color is filled with great opportu-
nities and challenges. Included among the findings of this
report:

Current trends show that the number of students of
color who enroll in Minnesota K-12 schools has and
will continue to increase.

The increase in enrollment for students of color in



K-12 education is no longer a Minneapolis and St. Paul
phenomenon. Many suburban and greater-Minnesota dis-
tricts have experienced tremendous increases over the past
ten years.

Increases in enrollment from students of color are
partly driven by an influx of new immigrant commu-
nities.

The number of white students enrolled in many
Minnesota K-12 schools is declining.

Test data from the Minnesota Comprehensive
Assessments and the Minnesota Basic Standards Test
show that students of color are not meeting standards
in math, reading and writing at the same rates as
white students.

Because of the increasing population of communities
of color in the state, enrollments of students of color
in higher education institutions have begun to rise.

Despite the increase in enrollments, the rate at which
Minnesota students of color graduate from high
school and participate in Minnesota higher-educa-
tion institutions the following fall has held steady
over the past 10 years and remains below the partici-
pation rate of white students.

With the exception of the Asian/Asian American
community, student of color persistence and gradua-
tion from higher, education institutions is lower than
the general population.

The number of associate degrees and bachelor's
degrees earned by students of color is on the rise,
while the number of bachelor's degrees earned by

white students is on the decline.

Students of color are taking the ACT exam at rates
below white students.

CHANGINGOUR STATE
The State of Students of Color suggests that Minnesota
reexamine its vision for educating students of all back-
grounds. The current focus on student achievement in
K-12 education, while important, should not result in
policy that dismisses a broader view of educational suc-
cess. Instead, policymakers, educators and the broader
community should develop policy, pedagogy and curricu-
lum that create a comprehensive, pre-K through college
graduation view of education.

Minnesota should expand its vision of success past a one-
dimensional model of academic achievement focused on
standardized tests to a more systemic focus that challenges
families and education institutions to ensure that students

Are Aware of the full range of academic opportunities
from Pre-kindergarten through college education

Aspire to reach the highest academic or professional
goals possible

Achieve at the highest level possible from Pre-kinder-
garten through college graduation

Have Access to the full range of educational opportuni-
ties from Pre-kindergarten through college

A statewide focus on the four A's of awareness, aspira-
tion, achievement and access provides a comprehensive,
pre-K-16 approach that paves the way for students of all
backgrounds as they embark on their education journey

44116;'

1mhe State of Students of Color is a difficult sfory to
tell. Most of the data in this report, like most of the
data in previous reports on this topic, tell a less-than-

heartening tale. Students of color are not achieving at levels
desirable. Because all students are capable of succeeding, it
is critical for those who read this report to understand that
we are mutually responsible for changing the current situa-
tion. It should be our objective to ensure that every student
has the opportunity to reach his or her full potential. To
illustrate this point, we will be telling the stories of four

Telling the Story of
Students of Color

students of color who, like thousands of their peers, wake
up each day and take on the challenges of growing up and
succeeding in school. Each story represents a vision of suc-
cess in which students become aware of the education
options, aspire to reach their education goals, achieve in
school and have access to available education opportuni-
ties. These students will provide a context to Illustrate why
we must expand our vision of success for students, as well
as provide the clarity that behind every statistic is a student
with a will to succeed.

6
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reanng a report that tells the story of students of color is
difficult It takes great skill and sensitivity to weave the
stones of unique communities together into a web that

is strong, yet representative of the experience of students from
different communities One bar-
ner to developing a report on
students of color is that there is
litde consistency in how we col-
lect, analyze and categorize the
information on students. As the
report will demonstrate, com-
munities of color cannot be
realistically grouped into four
categories of African/African
American, American Indian,
Hispanic and Asian/Asian
American, much less one cate-
gory Changes through
immigration and attitudes
within communities have
stretched these categories
almost to the point of useless-
ness A striking example of
such changes is the diversity
within the Asian/Asian
American communities. The
addition of the Hmong,
Vietnamese, Cambodian and

FIGURE 1
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represent the same community.
Another phenomenon that is not recognized by the data

is the multicultural and multi-ethnic background of many
students More and more students claim a combination of
cultures and ethnicities as their own. Many students are

both African American and

Title Description

African/African American African, Black non-Hispanic,
Black or African American

American Indian American Indian, Alaskan
Natives, Native Americans

Asian/Asian American Southeast Asian, Pacific
Islanders, Asian, and
Asian Americans

Hispanic Latino, Mexican, Mexican-
Americans, Puerto Rican
and any other citizen or
recent immigrant from Latin
American communities

White Anglo/Caucasian,
European

other Southeast Asian cultures has had a tremendous impact on
how we view education data reported on Asian/Asian American
students As we speak, tremendous immigration from the
Somali, Liberian and other African cultures is transforming how
we describe and view the African/African American community.

The problems are compounded when data sources do not use
the same categorizations for similar groups. For example, some
of the data use African American while other data refer to Black
non-Hispanic students. The result is that we treat both of
these categories as synonymous, even though they may not

Student of Color K-12 Enrollments:
Statewide Growth and Diversity

ny conversation about the "State of Students of Color"
must start with who Minnesota's students of color are,
how many are enrolled in Minnesota schools and

which schools they are attending. Throughout Minnesota in
communities such as Richfield, Osseo, Moorhead,
Worthington, Henderson and Tracy, a growth in students of
color has created new educational opportunities that will
change these communities and our state. In addition, the corn-
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American Indian or any
number of other combina-
tions of cultures. The data do
not reflect the truly diverse
backgrounds that many of
our students bring to their
classrooms.

TERMINOLOGY AND
DEFINITIONS
We have made several editorial
decisions regarding the presen-
tation of the data and analysis
that attempts to best represent
the information included in the
report while respecting the true
diversity that exists within each
community of color.

Tables and graphs from pri-
mary research sources will use
the titles used in the original

data. For example, if a graph uses the term Black, non-Hispanic
as a group description, the corresponding table or graph in the
report will use that title.

In the report's narrative, we will use consistent terms through-
out the report, regardless of the data being discussed. Figure 1
represents the titles we will use when referring to each commu-
nity of color.

We ask that as you read this report, you keep in mind that the
data reported is the best available for examining the State of
Students of Color.

munities of color themselves are diversifying. New immigra-
tion from international communities such as Laos, Cambodia,
Mexico, Somalia and Liberia has opened up many schools and
communities to the global community that our world is
quicldy becoming.

Overall, the number of students of color enrolled in
Minnesota schools is steadily increasing, while enrollment
numbers among white students are on the decline.
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STUDENTS OF COLOR ARE DRIVING MIN-
NESOTA'S K-12 ENROLLMENT GROWTH
In the past 11 years, Minnesota has experienced a consid-
erable increase in the number of new students of color and
families in our schools (see figure 2 on page 6). Minnesota
K-12 student enrollments increased by 16% between
1989-90 and 1999-2000. 59% of the total increase in K-
12 enrollments is due to an increase in students 'of color.
The number of students of color in Minnesota schools has
doubled over the past eleven school years, while white-stu-
dent enrollment peaked in 1997 and has declined every
year since.

Current and future increases in K-12 enrollment are
likely to be driven by increases in the number of students
of color in Minnesota schools.

All communities of color experienced increases in K-12
student enrollments between 1989-90 and 1999-2000.
American Indian, African/African American, Asian/Asian
American and Hispanic student enrollments increased
tremendously over that period. The second graph on page
6 demonstrates the increases experienced by each commu-

% nity of color over the past 11 years.
Although much has been made of the population

increases in the Asian/Asian American and Hispanic com-

munities, the African/African American community more
than doubled and experienced the greatest numerical
increase of the four communities of color (see figure 4).
The Asian/Asian American and Hispanic communities
also experienced tremendous growth, with the HispaniC
community doubling student enrollment and the
Asian/Asian American community increasing its enroll-
ments by over 80%. African/African American students
are the largest community of color represented in
Minnesota schools with Asian/Asian American students
having the second-highest number, followed by Hispanics
and American Indian students.

Nationally, Minnesota's communities of color are still
relatively small when compared to other states. According
to the National Center 'for Educational Statistics, for the
1999-2000 school year, Minnesota ranked 37th out of the
50 states in the percentage of students of color enrolled in
K-12 education, with 16% of Minnesota students repre-
senting a community of color.' Although Minnesota ranks
low in the percentage of students of color enrolled in
schools, the state has experienced some of the greatest rela-
tive change in its population over the past 10 years.
According to the 2000 United States Census, Minnesota is
one of 16 states that have seen the greatest percentage
increase in diversity in its population.2 The population of

FIGURE
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students of color may not be large when compared to the
rest of the United States, but in some Minnesota communi-
ties the increase in enrollment among students of color is
definitely noteworthy.

Enrollment increases among students
of color will continue
According to Minnesota Planning, current and future
increases in the communities of color can be attributed to
migration from other states and countries combined with
higher child birth rates.3 In addition, communities of
color are on average younger than the general population,
which suggests that increases in communities of color will
continue well into the future.4

STUDENT OF COLOR ENROLLMENT
INCREASE IS A STATEWIDE PHENOMENON
While the vast increases in students of color in the St. Paul
and Minneapolis public schools have been well docu-
mented, one should not conclude that the increase in
students of color in Minnesota schools is strictly a

FIGURE 5

Minneapolis/St. Paul phenomenon. Of the total increase
of 68,850 students of color that occurred in Minnesota
schools between the 1989-90 and 1999-2000 school years,
28,832 or 42% of the total increase took place in
Minnesota's two largest school districts. The state's other
school districts and charter schools absorbed the remaining
increase of 40,000 students of color.

Suburban schools have become more
diverse in the past 10 years
Over the past decade, the Twin Cities seven county metro-
politan area has experienced a considerable increase in
enrollment among students of color. Fourteen suburban
districts have experienced increases of over 500 students
since the 1989-90 school year. In districts such as Osseo
and Eden Prairie, the number of students of color enrolled
has tripled since 1989 (see figure 5).

It should be noted that these enrollments have occurred
without the aid of specific inter-district desegregation
strategies. Beginning in the fall of 2001, many suburban
districts will see additional enrollments through the "The

Suburban school districts with increases of 500 or more
students of color between 1989-90 and 1999-2000

Studelds f Color
1989-90

Students of Color
1999-2000 Totafinereate,',:

Percent
Change

OSSEO

ROSEMOUNT-APPLE VALLEY-

EAGAN

ANOKA-HENNEPIN

ROBBINSDALE
BLOOMINGTON

BURNSVILLE

NORTH ST PAUL-MAPLEWOOD

SOUTH WASHINGTON COUNTY
HOPKINS

EDEN PRAIRIE

RICHFIELD

MOUNDS VIEW

ROSEVILLE
WEST ST. PAUL-MENDOTA HTS.-

EAGAN

1554

1089

1482

1597

972

822

454

602

482

295

645

846

690

336

4848

3042

3389

3152

2217

1969

1374

1311

1185

896

1221

1401

1227

836

3294

1953

1907

1555

1245

1147

920

709

703

601

576

555

537

500

212%
179%

129%

97%
128%

140%

203%
118%

146%

204%

89%
66%
78%

149%

A complete listing of all Minnesota disricts can be found in the report appendix

I U.S. Department of Education (2000) National Center for Education Statistics, Common Core of Data, "Public
Elementary/Secondary School Universe Survey," 1999-2000, and "State Nonfiscal Survey of Public Elementary/Secondary
Education," 1999-2000.

2 Brewer, Cynthia A. and Suchan, Trudy A. (2001) Mapping Census 2000: The Geography of U.S. Diversity. Census 2000
Special Reports. U.S. Department of Commerce, Economics and Statistics Administration, U.S. Census Bureau.

3 McMurry, Martha (May, 2001) 2000 Census Shows a More Racially and Ethnically Diverse Minnesota, Population Notes.
Minnesota Planning State Demographer Center, p. 6.

4 Ibid.
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Choice is Yours Program" in which Minneapolis students will
have the opportunity to attend schools in participating subur-
ban districts. In addition, the implementation of the state's
new desegregation rule will affect an increase in inter-district
efforts such as the West Metro Education Program and the
East Metio Integration District.

FIGURE 6

Students of color enrolling throughout
Greater Minnesota
Many Greater-Minnesota communities have also experi-
enced increases in students of color (see figure 6). While
the numbers may not be great when compared to the
larger urban and suburban districts, the impact on Greater

Greater Minnesota school districts with an increase of 100 or more
students of color between 1989-90

Greater Minnesota School
Districts

Students of
Color 1989-90

Studetts of
Color 1999-2000 Total Increase

Percent
Change

ROCHESTER 1117 2815 1698 152%

WORTHINGTON 138 781 643 466%

ST. CLOUD 401 898 497 124%

BEMIDJI 605 1072 467 77%

WILLMAR 461 923 462 100%

MOORHEAD 385 822 437 114%

CASS LAKE 542 928 386 71%

FARIBAULT 161 537 376 234%

RED LAKE 956 1305 349 37%

OWATONNA 130 456 326 251%

MANKATO 243 553 310 128%

AUSTIN 136 435 299 220%

WINONA 92 325 233 253%

MARSHALL 106 310 204 192%

GLENCOE-SILVER LAKE 42 241 199 474%

ST. JAMES 111 295 184 166%

PELICAN RAPIDS 55 235 180 327%

ALBERT LEA 302 474 172 57%

ELK RIVER 112 274 162 145%

CROOKSTON 158 314 156 99%

GRAND RAPIDS 194 349 155 80%

NORTHFIELD 74 220 146 197%

LESUEUR-HENDERSON 15 148 133 887%

WARROAD 75 207 132 176%

REDWOOD FALLS 105 235 130 124%

WASECA 45 167 122 271%

MOUNTAIN LAKE 30 146 116 387%

SIBLEY EAST 35 150 115 329%

CLOQUET 269 383 114 42%

TRACY 17 130 113 665%

WAUBUN 287 398 111 37%

BIRD ISLAND-OLIVIA-LAKE LILLIAN 23 134 111 483%

SLEEPY EYE 30 140 110 367%

CENTENNIAL 199 304 105 53%

YELLOW MEDICINE EAST 62 167 105 169%

WALKER-HACKENSACK-AKELEY 105 206 101 96%

A complete listing of all Minnesota disricts can be found in the report appendix
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Minnesota districts can be considerable given their rela-
tively small size.

Communities that were founded through immigration
from European countries such as Germany, Norway and
Sweden are being transformed into ethnically diverse
towns and neighborhoods that are more representative of
the larger society. In some cases, the immigration of com-
munities of color will be critical to the survival of many
Minnesota towns.

The emergence of charter schools
Charter schools, particularly those located in Minneapolis
and St. Paul, have absorbed a sizeable number of students
of color (see figure 7). While some were concerned that
new charter schools would become elite institutions that
would exclude students of color, it appears that, at least in
the first ten years of their existence, charter schools have
become a new educational alternative for many students of
color.

When examining the education of students of color, it
will be important to explore the impact of charter schools.
Charter schools seek to provide unique educational oppor-
tunities for students of color. Future research should
measure the impact of charter schools that seek to serve
students of color and other underserved populations.

An important issue to consider is whether or not char-

FIGURE 7

ters increase or reduce educational segregation.
Ethnocentric academies may draw primarily from a single
ethnic/racial background which could decrease desegrega-
tion by reducing diversity in the host district while
creating a segregated school.

Another issue regarding charter schools is the degree of
mobility for students in these schools. Individual charter
schools rarely offer a K-12 option; instead, they offer
either elementary or secondary options for their students.
As a result, many students are participating in a combina-
tion of public, charter and possibly private schools to
complete their education.

a,

Charter schools with 50 or more students of color, 1999-2000

SUCCESS ACADEMY 512

HIGHER GROUND ACADEMY 368

COMMUNITY OF PEACE ACADEMY 354

HARVEST PREP SCHOOL/SEED ACADEMY 340

RIGHT STEP INCORP. 292

HEART OF THE EARTH CHARTER 266

SOJOURNER TRUTH ACADEMY 215

ACORN DUAL LANGUAGE COMM. ACADEMY 213

NEW SPIRIT SCHOOL 147

MINNESOTA TRANSITIONS CHARTER SCHOOL 138

NEW VISIONS CHARTER SCHOOL 135

CITY ACADEMY 96

CEDAR RIVERSIDE COMMUNITY SCHOOL 87

EDISON CHARTER SCHOOL 84

ST. PAUL FAMILY LEARNING CENTER 80

CONCORDIA CREATIVE LEARNING ACADEMY 72

HIGH SCHOOL FOR RECORDING ARTS 61

SKILLS FOR TOMORROW CHARTER SCHOOL 54

TWIN CITIES ACADEMY 50

A complete listing of all Minnesota districts can be found in the report appendix
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TO E. RE OF THE P
ASHLEY

shley will be a 6th grader at an Ojilowe
school on a reservation in Minnesota. At the
request of her mother, Ashley's full name

and city of residence will be kept confidential. Even
at such an early age, Ashley knows that she wants
to go to college and study medicine or veterinary
sciences. She does not know yet where she wants
to go, but as of today, she thinks that she will start
at a tribal college. Ashley is aware that as an
enrolled tribal member, she will receive tribal bene-
fits when she turns 18, and that she will be able to
afford to pay for part of her education.

Ashley lives in a town adjacent to the reservation.
She lives with her
mother, and she also
has an older brother
living in the Twin
Cities. The Ojibwe
Middle School, where
Ashley, will attend 6th
grade, is being con-
structed now and will
not be completed until
November 2001. The
Ojibwe school is a
reservation school,
although non-res-
ervation students can
enroll in it through
Open Enrollment Opt-
ions. Teachers at this
school are both Na-
tive and non-Native
Americans.

Until the school is
completed, Ashley will attend the local public
school.

Ashley participated in a summer enrichment camp
for girls this past summer. It was held at St.
Scholastica, for 5th and 6th grade girls. She worked
on science projects, while spending one week in
residence at the college campus.

Her favorite subjects in school are Native
American Dance and Drum and English. She espe-
cially likes dancing. Her school sends a group of 20
to 35 dancers and drummers of all ages around the
state to perform. Ashley has gone as far as St. Paul
to dance. She has two dancing outfits, a fancy
shawl and a jingle dress, both of which were made

SS! UTIES

by herself and her mother. The fancy shawl includes
ornate beadwork. In her English class, where she is
at the top of her class in spelling, she likes to read
and write mystery stories and fairy tales. She wants
to leam Spanish and Italian as she intends to travel
throughout the world.

During 5th grade, she passed the 5th grade basic
skills test Her mother and Ashley have been keep-
ing a portfolio of Ashley's work since kindergarten,
including awards received, and samples of her work.

Ashley's mother completed an associate degree
recently. Now, she is working at a tribal college to

get her baccalaureate
degree and teacher
licensure. She is work-
ing to obtain a K-8
license and has one
more year to complete
as part of a college's
teacher training pro-
gram.

Ashley speaks
some Ojibwe; she
knows some animal
words and numbers.
Ashley feels very con-
nected to her culture.
She will be going
through a spiritual
naming ceremony
soon, at which she will
find and receive a
spiritual name.

Even at such a young age, Ashley is aware that
people in her hometown are prejudiced. She said
that she felt that some people just do not like her,
and she suspects it is because of her culture and
ethnicity. In spite of this, her head is full of dreams,
and she wants to do everything: learn to play the
violin or flute, play basketball, volleyball and soccer,
be a gymnast, travel the world, be a healer. It is cru-
cial that the awareness that Ashley already has of
her opportunities continues to expand and is not
stunted so that she has the opportunity to enrich
this world through her imagination and accomplish-
ments.

.4_



STUDENTS OF COLOR AND ELIGIBILITY FOR
FREE AND REDUCED PRICE LUNCH, ENG-
LISH LANGUAGE LEARNER AND SPECIAL
EDUCATION
In general, students of color are more likely to economically
qualify for free and reduced price lunch at their school, are more
likely to receive special education services and, for those whose
families have emigrated from other parts of the world, many are
attending schools while learning English (see figure 8)

Minneapolis and St. Paul: educating
economically and linguistically diverse
students
The large number of students of color enrolled and the
emergence of new immigrant populations has created a new

FIGURE 8

reality for the Minneapolis and St. Paul public schools. The
very high percentage of students, particularly students of color,
that qualify for free and reduced price lunch and English lan-
guage learner programs puts these districts in a somewhat
unique position relative to other Minnesota districts. For
example, the Minneapolis and St. Paul public schools have
approximately 120 languages represented among the students
in their schools.5 As current trends continue throughout the
state, Minneapolis and St. Paul schools will be an important
bellwether for what will occur in several suburban and greater
Minnesota districts.

Figure 9 documents the large number of students who
require free and reduced price lunch, English language learner
services, or special education by the district, and the dispro-
portionate number of those students that are of color.

Special Student Populations in Minnesota Public Schools, 1999-2000

Ethnici
994,2000.-:.:.:POrcOni: of Total :pOicenton -Frep- and.
nrollnient I State Enrollment tleatied.: Price Luncl

Percent of English
Language Learners

Percent i
Special Education

Indian

Asian

Hispanic

Black

White

Total

17,837

41,613

24,838

52,606
709,875

846,769

2.11%

4.91%

2.93%

6.21%

83.83%

68.43%

61.21%

62.46%
71.39%
18.33%

26.08%

0.24%
48.03%
39.16%
7.74%

0.35%
4.28%

19.14%

6.51%

11.91%

16.53%

11.34%

11.60%

Special Student Populations in Minneapolis and St. Paul Public Schools, 1999-2000

FIGURE 9

Ethnidty
1999-20
Enrclimeilt

Total
Enrollineiit

Pereen
Free and Reduced

Price Lunch

ercent
English Langua

Learners
;Ppreenti:Specialo

Education

Minneapolis Indian

Asian

Hispanic

Black

White

All

2,383

7,120

3,722

21,113

13,913

48,251

4.94%

14.76%

7.71%

43.76%

28.83%

St. Paul Indian

Asian

Hispanic

Black

White

All

865

13,927

4,065

10,189

15,748

44,794

1.93%

31.09%
9.07%

22.75%

35.16%

77.63% 0.34% 16.49%

84.52% 66.50% 6.05%

78.96% 59.65% 7.95%

80.56% 9.47% 16.78%

26.44% 1.30% 11.31%

65.27% 18.95% 12.92%

74.45% 1.73% 20.46%

84.84% 72.25% 6.48%

70.16% 57.00% 12.45%

75.50% 5.58% 17.17%

30.28% 1.16% 14.35%

62.00% 29.35% 12.49%

5 Minnesota Department of Children, Families and Learning, English language learner department.
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The changing landscape in all Minnesota
Schools
Once again, the economic and cultural characteristics of
students of color are not only issues for metropolitan
communities. While few districts have the same concen-
tration of students who qualify for free and reduced price
lunch, English language learner services, or special educa-
tion as the Minneapolis and St. Paul schools, many
districts do have a high number of students who qualify
for these services. In virtually all districts, students of
color are more likely to qualify for free and reduced-price
lunch, English language learner and special education ser-
vices than white students.

Suburban students of color are less likely
to receive free and reduced price lunch,
English language learner services, or
special education than Minneapolis/St.
Paul students of color
Many suburban school districts are now serving a growing
population of students of color who qualify for free and
reduced price lunch, English language learner services, or
special education. Figure 10 on page 14 shows the 10 sub-
urban districts with the highest numbers of students of
color and the percentage of students who qualify for free
and reduced price lunch, English language learner and
special education services.

It is important to recognize the difference in the per-
centage of students of color who qualify for free and
reduced price lunch vs white students who receive the
same services in suburban districts While the percentages
are not nearly as striking as in the Minneapolis and St.
Paul Schools, the difference exists Of all the communities -
of color, the African/African American communities con-
sistently have the highest percentage of students who
qualify for free and reduced price lunch For example,
over 58% of the over 1100 African/African American stu-
dents in the Anoka-Hennepin schools qualify for free and
reduced price lunch, while well under 40% of Asian/Asian
American, Hispanic and American Indian communities
have students on free and reduced price lunch

Conversely, in some suburban districts the Hispanic
community has a relatively small number of students of
color who qualify for free and reduced price lunch,
English language learner services, or special education For
example, in South Washington County, 17% of Hispanic
students are qualifying for free and reduced price lunch
Overall, students of color in suburban schools are more
likely to participate in free and reduced price lunch,
English language learner services, or special education
than white students from their district

1 3
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Greater Minnesota: Higher concentration
of students of color receiving free and
reduced price lunch, English language
learner services, or special education
Greater Minnesota school districts also show a discrepancy
between white students and students of color when it
comes to participation in free and reduced price lunch,
English language learner and special education programs.
Figure 11 on page 15 indicates that in some Minnesota dis-
tricts, students of color are receiving special education
services in percentages that more closely resemble the
Minneapolis and St. Paul public schools, than suburban
school districts. In many cases, all communities of color are
qualifying for free and reduced price lunch, English lan-
guage learner services, or special education at high rates.
For example, in Moorhead well over 50% of all students of
color qualify for free and reduced price lunch with over
80% of Hispanic students receiving free and reduced price
lunch.

In Rochester and to a lesser extent in Worthington the
African/African American communities are made up of stu-
dents who require English language learner services. Of
particular interest is that 48% of African/African American
students in Rochester and almost 25% of African/African
American students in Worthington participate in English
language learner programs.



FIGURE 10

Special Student Populations for the ten suburban school districts with
highest enrollment of students of color, 1999-2000

Percent Frae
Total Percent of Total and Reduced

Ethnicity Ehrollnient Enrollment , Price Lunch

,

Percent English
. Language.

Learners,

'Percent
Sclal

,

Education
Indian 143 0.65% 32.87% 0.00% 16.78%

Asian 1,693 7.73% 46.78% 13.17% 5.73%

Hispanic 375 1.71% 30.67% 16.80% 8.53%

Black 2,576 11.76% 62.11% 6.99% 14.36%

White 17,112 78.14% 7.15% 0.63% 9.18%

All 21,899 17.25% 2.62% 9.56%

Indian 464 1.15% 31.47% 0.00% 22.41%

Asian 1,187 2.94% 33.19% 29.32% 6.40%

Hispanic

Black.

White

All

518

1,178

37,067
40,414

1.28% 37.07%
.

2.91% . 58.49%
. .

.

91.72%
. .

11.96%
. 14.48%

14.67%
7.05%

0.71%
1.91%

12.55%

17.15%

10.20%

10.46%

Indian 193 1.41% 52.85% 0.00% 13.47%

Asian 842 6.14% 45.01% 27.43% 5.11%

Hispanic 477 3.48% 44.44% 32.70% 6.71%

Black 1,633 11.91% 64.36% 3.55% 12.86%

White 10,561 77.05% 12.83% 0.94% 7.85%

All 13,706 22.61% 3.97% 8.32%

Indian 137 0.49% 3723% 0.73% 27.01%

Asian 1,302 4.68% 22.58% 16.51% 8.29%

Hispanic 481 1.73% 23.49% 17.88% 11.02%

Black 1,091 3.92% 47.66% 4.77% 21.91%

White 24,831 89.19% 6.83% 0.38% 11.13%

All 27,842 9.60% 1.61% 11.50%

Indian 97 0.89% 40.21% 0.00% 20.62%

Asian 909 8.35% 33.44% 14.52% 5.17%

Hispanic 357 3.28% 52.94% 21.29% 8.68%

Black 841 7.72% 53.51% 1.31% 13.56%

White 8,688 79.76% 11.18% 0.21% 9.01%

All 10,892 17.93% 2.18% 9.14%

Indian 59 0.51% 50.85% 1.69% 33.90%

Asian 795 6.93% 29.56% 29.94% 6.79%

Hispanic 261 2.28% 33;33% 18.39% 11.11%

Black 830 7.24% 49.76% 2.41% 18.07%

White 9,520 83.04% 8.74% 0.45% 10.63%

All 11,465 13.93% 3.05% 11.03%

Indian 123 1.04% 43.09% 0.00% 22.76%

Asian 676 5.69% 14.79% 9.91% 4.59%

Hispanic 211 1.78% 27.49% 5.21% 6.16%

Black 380 3.20% 58.68% 4.74% 13.95%

White 10,491 88.30% 10.43% 0:36% 8.98%

All 11,881 12,8679 1.13% 8.98%
Indian 98 0.86% 34.69% 0.00% 9.18%

Asian 506 4.45% 40.71% 29.45% 4.35%

Hispanic 279 2.46% 38.35% 7.53% 12.19%

Black 477 4.20% 54.09% 2.52% 13.84%

White 10,003 88.03% 13.61% 0.21% 10.51%

All 11,363 17.30% 1.79% 10.40%

Indian 81 0.55% 33.33% 0.00% 11.11%

Asian 454 3.11% 20.04% 3.30% 5.51%

Hispanic 306 2.09% 17.65% 0.33% 11.44%

Black 466 3.19% 45.49% 0.43% 15.45%

White 13,302 91.05% 6.78% 0.06% 10.58%

All 14,609 8.80% 0.18% 10.60%

Indian 49 0.75% 51.02% 0.00% 26.53%

Asian 641 9.78% 31.51% 35.57% 4.21%

Hispanic 152 2.32% 38.16% 13.82% 13.16%

Black 374 5.71% 51.34% 6.42% 22.46%

White 5,336 81.44% 9.99% 0.66% 9.58%

All 6,552 15.42% 4.70% 10.00%

OSSEO

ANOKA-HENNEPIN

ROBBINSDALE

ROSEMOUNT-APPLE VALLEY-EAGAN

BLOOMINGTON

BURNSVILLE

MOUNDS VIEW

NORTH ST PAUL-MAPLEWOOD

SOUTH WASHINGTON COUNTY

ROSEVILLE
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Special Student Populations for the ten Greater Minnesota School Districts with the
FIGURE 11 largest number of students of color, 1999-2000

Ethnicity

.

190-200
Enrollment

. ... .

Percent of TOtal
Enrollment..

Per Cent Free.,

arlcl RPOuP0.

Price Lunch

Parc?
Englt nguage

..-Learners',..

Percent*
Specie

Education

ROCHESTER Indian 51 0.32% 50.98% 1.96% 25.49%

Asian 1,333 8.37% 59.56% 58.44% 5.70%
Hispanic 401 2.52% 56.86% 51.87% 11.72%

Black 1,018 6.39% 78.78% 48.62% 12.18%

White 13,132 82.41% 10.92% 1.61% 10.07%

All 15,935 20.61% 10.64% 9.93%

DULUTH Indian 646 5.12% 77.40% 0.00% 25.85%

Asian 255 2.02% 43.92% 18.82% 9.02%

Hispanic 127 1.01% 40.94%, 0.00% 19.69%

Black 388 3.08% 74.23% 0.52% 20.88%
White 11,195 88.77% 28.23% 0.09% 13.90%

All ; 12,611 32.61% 0.48% 14.69%

RED LAKE# Indian ' 1295 99.77% 97.84% 0.00% 11.27%

White N/A N/A N/A N/A N/A

All 1,298 97.84% 0.00% 11.25%

BEMIDJI Indian 934 16.80% 75.48% 0.00% 17.02%
Asian 42 0.76% 23.81% 4.76% 4.76%

Hispanic 41 0.74% 48.78% 21.95% 24.39%
Black 50 0.90% 68.00% 0.00% 24.00%
White 4,491 80.80% 32.11% 0.02% 11.73%

All 5,558 39.78% 0.22% 12.77%

CASS LAKE* Indian 907 79.70% 74.64% 0.00% 19.29%

Asian N/A N/A N/A N/A N/A

Hispanic N/A N/A N/A N/A N/A

Black N/A N/A N/A N/A N/A

White 220 19.33% 48.64% 0.00% 8.64%
All 1,138 69.60% 0.00% 17.14%

WILLMAR Indian 21 0.46% 71.43% 0.00% 28.57%
Asian 29 0.64% 31.03% 27.59% 3.45%

Hispanic 803 17.66% 76.96% 50.68% 15.44%

Black 64 1.41% 60.94% 12.50% 28.13%
White 3,630 79.83% 22.07% 0.14% 12.15%

All .

. ,.
4,547 32.59% 9.41% 12.98%

ST. CLOUD Indian 115 1.06% 53.04% 2.61% 31.30%

Asian 356 3.29% 52.81% 56.74% 4.78%
Hispanic 88 0.81% 47.73% 36.36% 11.36%

Black 321 2.97% 66.67% 1.56% 23.68%
White 9943 91.87% 21.65% 0.16% 14.79%

All 1 10,823 24.56% 2.38% 14.88%

MOORHEAD Indian 165
i 2.88% 75.76% 0.61% 21.82%

Asian 114 1.99% 62.28% 46.49% 6.14%

Hispanic 480 8.36% 81.04% 48.13% 22.92%
Black 51 0.89% 56.86% 0.00% 13.73%

White 4,929 85.89% 20.41% 1.60% 15.72%

All .

4
5,739 28.23%

.. ........
6.34%

......... ...... ...
16.29%

............................................ ......... ............. ... .......
WORTHINOTON

. .. ....... .....
Iiidiaii

....... ... ............ . ........ . ..........
17

........... ......... ... ..... .............. ......
I 0.0%

.............. ...... ............. ....... ..........
82.35%

... ................
.8.8`.% i .bt'o*A.

Asian 250 10.15% 54.40% 34.00% 8.80%

Hispanic 448 18.20% 76.79% 43.30% 12.50%

Black 57 2.32% 84.21% 24.56% 10.53%

White 1,690 68.64% 21.89% 0.18% 12.43%

All 2,462 37.04% 12.06% 12.06%

MANKATO Indian 16 0.23% 56.25% 0.00% 25.00%

Asian 182 2.58% 46.70% 23.08% 5.49%

Hispanic 148 2.10% 63.51% 10.81% 14.86%

Black 204 2.89% 78.43% 22.55% 13.73%

White 6,504 92.20% 22.05% 0.14% 10.81%

All 7,054 25.26% 1.60% 10.87%

#Only ethnicities reported by the school district
*Cells where data are not available (N/A) is due to filter applied for data privacy purposes by Minnesota
Department of Children, Families, and Learning.
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Charter schools focus on students
of color
Charter school students also have great diversity in their eco-
nomic and cultural circumstances. In some cases, charter
schools have a large number of students of color who qualify
for free and reduced price lunch, English language learner ser-
vices, or special education. Some charter schools may be more
attractive to a specific community of color because their cur-
riculum or mission is intended to serve students of specific
cultural communities or circumstances. Figure 12 reveals the
concentration of students in charter schools with the largest
number of students of color.

As the table indicates, some charter schools are very inten-
tional in their efforts to serve a specific community of color. In
addition to schools such as Harvest Prep that serves the
African/African American community and Heart of the Earth
that serves American Indian communities, there are schools
such El Colegio that serve Hispanic families and Hope
Academy that serves the Hmong community. New schools
such as Academia Cesar Chavez and a new school intended to
serve the Somali community will continue the trend of schools
that serve very specific cultural groups.

The data demonstrates that the state of Minnesota is in the
midst of a considerable change in its population and, conse-
quently, in its schools. Minnesota, like much of the rest of the
country, is becoming more ethnically, culturally and economi-
cally diverse. Large and small, urban or rural, northern or

FIGURE 12

southern, virtually all of our school districts have experienced a
shift in who makes up their schools.

Special Student Populations for the five currently operating charter
schools with the largest number of students of color enrolled, 1999-2000

.111111$1

Ethnicity
1999-2000
Enrollment

Percent of
Total

Enrollmen

Percent Free and Percent Engl
Reduced Price Language

Lunch Learners

Ptje.560i: 69,

Education

HIGHER GROUND ACADEMY#

COMMUNITY OF PEACE

ACADEMY*

HARVEST PREP SCHOOUSEED

ACADEMY#

HEART OF THE EARTH

CHARTER*#

SOJOURNER TRUTH

ACADEMY*#

Black
White

All

Indian
Asian

Hispanic
Black
White

All

Black
All

Indian
Hispanic

White
All

Indian
Asian

Hispanic
Black
White

All

350
12

362
N/A

255
14

83
29

383
340
340

96.69%
3.31%

N/A

66.58%
3.66%

21.67%
7.57%

100.00%

36.00% 0.00%
33.33% 0.00%
35.91% 0.00%

N/A N/A

87.84%
78.57%
83.13%
65.52%
84.86%
51.18%
51.18%

263
N/A

17

283
N/A

N/A

N/A

204
N/A

214

92.93%
N/A

6.01%

N/A

N/A

N/A

95.33%
N/A

97.72%
N/A

76.47%
96.47%........... ..............

N/A

N/A

N/A

87.25%
N/A

87.38%

5.43%
0.00%
5.25%

58.04%
14.29%
2.41%
6.90%
40.21%
0.00%
0.00%

N/A

5.88%
7.14%
9.64%
6.90%
6.79%
3.53%
3.53%

0.00%
N/A

0.00%
0.00%

4.56%
N/A

0.00%
4.24%

N/A

N/A

N/A

0.00%
N/A

2.34%

N/A

N/A

N/A

5.39%
N/A

5.14%

#Only ethnicities reported by the school district
*Cells where data are not available (N/A) is due to fitter applied for data privacy purposes by
Minnesota Department of Children, Families, and Learning.
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SPIRE TO E/*CH OU FU
GLO CONTR AS

loria aspires to a career in a field such as law
or medicine. She starts 10th grade at
Owatonna High School in the Fall of 2001.

She lives in Owatonna with her,mother, father and
younger brother. Her family moved to Minnesota from
Texas and has made Owatonna their permanent resi-
dence. However, her family still likes to visit their
relatives in Texas and in Tamaulipas, a northern
province of Mexico, at Easter and Christmas.

Both of Gloria's parents work. Her father works at
Centro Campesino, a migrant workers' organization.
Her mother works full
time at a nursing
home, but also works
at Centro Campesino
on a part-time basis.
While juggling their
busy work schedules,
both parents attempt
to participate in
post-secondary pro-
grams at Riverland
Community College.
Gloria herself works 15
hours a week at the
Westside Board and
Lodge (for senior citi-
zens) for $6 an hour.
Although she is
required to be present,
she is often allowed to
do her homework
while at work.

Gloria attended elementary school in Houston,
Texas through grade 5. She started school in
Owatonna at the 6th grade level. Upon starting
school, Gloria felt a little intimidated, but she adjusted
quickly. All of her courses, except for math, are at the
advanced level. Her favorite subject is French as it
comes easily to her with her fluent knowledge of
Spanish. Most of her friends are Caucasian, but most
importantly, Gloria feels welcomed at her school

However, Gloria's 9th grade year was rather diffi-
cult. She had spleen surgery during the first semester
and was able to attend only 20 days of school In
spite of this, she worked hard to pass all of her
courses. She made up ground during the second
semester and amazingly ended the year with approxi-
mately a "B" grade point average.

4,2

POTENEIAL

Although Gloria. is not involVed in any school-
related; after-school 'activities, this .past summer she
participatedin an ihdependent School program.
through the local migrant school. Even though she
does not qualify to be enrolled in this school, the
school offers packets that can be completed for
School credit. Gloria completed a packet in U.S.
History and will receive school credit

The summer was hectic for the Contreras family.
Gloria turned 15-years-old this August, so she and
her family threw a "Quinceatiera" party. They had

approximatelY 300
,

guests and fourteen of
Gloria's friends
attended. As Gloria's
busy summer comes
to an end, she looks
forward to the 10th
grade where she plans
to take a law-related
elective and all the
math and science she
can fit into her sched-
ule. She will return to
her job, take her dri-
ver's permit test and
resume preparation for
college. Next summer
she hopes to attend
some type of summer
enrichment camp or
activity. She attended

this year's Summer Enrichment Fair sponsored by
MMEP, but was unable to find a camp that worked
for her.

Although Gloria has found help and support from
her parents (who both attend teacher's conferences),
her high school counselor (who has helped her
choose her classes), and Lisa Sass Zaragoza (the
director of the Migrant school, who has befriended
Gloria), it is important that we ensure that her hard
work be recognized so that she may achieve her col-
lege aspirations.

y
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Much has been made of the achievement gap
between students of color and white students In
the last 10 years the debate has taken on a new

dimension as Minnesota, along with many other states,
instituted graduation standards and statewide comprehen-
sive testing. For the first time ever, students from
throughout the state of Minnesota are assessed using the
same testing instruments. Whether it be the Minnesota
Comprehensive Assessments that are currently administered
to 3rd and 5th grade students or the State Basic Standards
Test that students must pass if they are to receive high
school diplomas, standardized tests have become the focus
of the debate on the achievement gap.

Many argue that tests such as those administered by the
state of Minnesota are not an accurate measure of student
achievement or success. While it is important for educators,
policymakers, parents and community members to under-
stand the importance of standardized testing and the
information it provides on reading, writing and math skills,
it is critical that policy and pedagogy do not become trans-
fixed on test results as a measure of educational achievement.
In the case of all students, including students of color, there
is a commitment that must be made to students that goes
beyond merely teaching to a test. Educators and policy mak-
ers should recognize that education is far more complex than
a single test taken at one moment in time.

3RD GRADE STUDENTS OF COLOR NEED
GREATER ATTENTION IN MATH AND
READING
Across the state of Minnesota, results from the Minnesota
Comprehensive Assessments indicate that a high percent-
age of 3rd grade students of color need more focused
attention on their math and reading skills. While the
information from specific districts varies, the data suggest
that regardless of whether students are enrolled in an
urban, suburban or Greater Minnesota school, most stu-
dents of color are not meeting 3rd grade math and
reading-standards at the same rate as their white class-
mates.

The following analysis will show that among the urban,
suburban and Greater Minnesota districts with the highest
number of students of color, there is a need for increased
efforts to improve math, reading and writing skills.

What are the Minnesota Comprehensive
Assessments?
The Minnesota Comprehensive Assessment exams are a "snap-
shot measurement" of student progress toward achieving

STUDENT OF COLOR K-12

ACHIEVEMENT: MAKING THE GRADE

Minnesota's High Standards of the Minnesota Graduation
Standards The Minnesota Graduation Standards are a new
accountability and achievement benchmark for Minnesota's
public schools and public school students From 1998
through 2001 Minnesota 3rd and 5th grade students have
been asked to take math and reading exams intended to
measure their progress toward the Minnesota High
Standards.6 This report will show data from the 3rd grade
test because of the now widely accepted notion that student
achievement in the basic skills of math and reading by the
3rd grade are important indicators of future achievement.

Results from the 3rd and 5th grade Minnesota
Comprehensive Assessments are reported by indicating the
percentage of students in a given school or district that
achieved in one of the following four levels.

Level IV: Students at this level demonstrate superior per-
formance, well beyond what is expected at the grade level.

Level III: Students at this level are working above grade
level. Many are proficient with challenging subject matter.

Level II: Most students in Minnesota fall within this level.
This includes a wide range of students, from those with par-
tial knowledge and skills to students who are increasingly
proficient with grade level material.

Level J. Students at this level have gaps in the knowledge
and skills necessary for satisfactory work.7

Students in levels IV and III are making good progress to
achieving the High Standards while students in levels II and
I require more focused approaches if they are to meet the
High Standards.

Because the tests are administered annually, they allow
schools, districts, and communities to see how the perfor-
mance of their current 3rd and 5th graders compares with
students from previous years.

Many Minneapolis and St. Paul 3rd grade
students need improvement in reading
and math
The results from the Minnesota Comprehensive
Assessment reveal that a. high percentage of 3rd grade stu-
dents of color in Minneapolis and St. Paul Schools tested
at levels that indicate they will need more focused atten-
tion on their math and reading skills (see figure 13 on
page 19). With the exception of American Indian students'
scores on the 3rd grade reading assessment, over 80% of

6 (2001) 2000 Minnesota comprehensive assesments, Minnesota Department of Children, Families and Learning
7 Ibid
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students require some additional attention if they are to
meet the state's achievement standard.

Meanwhile, over 40% of white students in Minneapolis
and 50% of white students in St. Paul require additional
attention if they are to meet the high standards. In nearly
all cases, students performed slightly better on the math
component of the test than the reading component.

Suburban 3 rd grade student of color
scores vary acrots districts
According to the Minnesota Comprehensive Assessment,
most 3rd grade suburban students of color need to receive
additional attention if they are to meet the state gradua-
tion standards (see figure 14 on page 20). While the
results vary across districts, student of color scores on the
3rd grade test are similar to the scores of Minneapolis and

FIGURE 13

Greater Minnesota 3rd grade students of
color are also in need of support in read-
ing and writing
In many Greater Minnesota school districts a high per-
centage of 3rd graders from certain communities of color
are in need of additional attention if they are to meet the
Minnesota Graduation Rules High Standards (see figure
15 on page 21). While the results do vary across school
districts and within communities of color, Greater
Minnesota districts with the highest enrollments of stu-
dents of color have a high percentage of students of color
who are not on track to meet state standards. While the
range in the number of students of color in these districts
varies dramatically, the results are very consistent with the
results in Minneapolis, St. Paul and the suburban dis-
tricts.

2000 Minneapolis and St. Paul Public Schools Minnesota 3rd Grade
Comprehensive Assessment Percentile Levels

3rd Grade Math Assessment 3rd Grade Reading iNssessment

Yrrth,er
ested "Levell Levet 2 .Level-3 Level

MINNEAPOLIS American Indian 210 26 52 17 4 208 45 40 13 2

Asian/Pacific Islander 570 24 57 17 2 578 57 35 6 2

Hispanic 275 32 52 13 3 279 52 33 12 3

Black 1,615 39 49 12 1 1,644 54 35 9 2

White 1,053 10 35 42 13 1,070 16 30 37 16

ST. PAUL American Indian 71 37 37 25 1 77 55 30 16

Asian/Pacific Islander 1,096 29 53 15 3 1 1,109 55 37 7 2

Hispanic 312 29 50 20 1 315 42 40 15 3

Black 738 34 52 12 2 740 46 39 13 2

White 1,084 12 39 38 11 1,086 18 36 33 13

St. Paul students of color. In the three suburban districts
with the highest number of students of color (Osseo,
Anoka-Hennepin, and Robbinsdale), test scores for stu-
dents of color were very similar to Minneapolis and St.
Paul. In other districts, there were instances where the
percentage of students who performed at the satisfactory
and excellent levels increased slightly.

Only Asian/Asian American students showed any note-
worthy change from their Minneapolis and St. Paul
counterparts. In some districts such as Roseville and
South Washington County, less than 50% of Asian/Asian
American students scored at levels indicaiing a need for
more attention to their reading and writing skills.
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Examples of student performance in greater Minnesota
districts include: in Willmar over 90% of Hispanic stu-
dents scored on Level 1 or 2 on both the math and
reading exams, over 90% of African/African American
students in St. Cloud were at Level I or 2 of both the
math and reading tests and nearly 70% of Asian/Asian
American students in Rochester scored a Level 1 or rwo
on both the math and reading exams.



Special Student Populations for the Ten Greater Minnesota School Districts with the
Largest Number of Students of Color, 1999-2000

FIGURE 14 3rd Grade Math Assessment 3rd Grade Fleading Assessment

0
.

Number % % % % Number % % k
DIstrict Name Race/Ethnicity Tested Level 1 Level 2 Level 3 Level 4 Tested Level 1 Level 2 Level 3 evel

OSSEO

ANOKA-HENNEPIN*

ROBBINSDALE

Americin Indian 1 13 31 38

Asian/Pacific Islander 1 120 19 55

Hispanic. : 24 25 58

Black i 213 30 53

White i 1
'
235 6 40

American Indian i 44 14 52 32 2

Asian/Pacific Islander; 120 13 49 28 9

Hispanic 1 64 13 53 27 8

Black I 160 26 55 18 2

White 1. 4,279 7 43 41 9

American Indian I 14 43 29 29 0

Asian/Pacific Islander i 61 21 48 25 7

Hispanic i 30 23 50 27 0

Black 1 130 30 53 15 2

White I 766 6 43 43 8
i

ROSEMOUNT- American Indian : 13 8 62 23 8

APPLE Asian/Pacific Islander! 97 6 43 43 7

VALLEY-EAGAN Hispanic i 32 13 44 34 9

Black : 106 19 55 25 1

White i 1,860 4 35 49 12
+

BLOOMINGTON American Indian I 10 20 80 0 0

Asian/Padfic Islander i 47 11 36 45 9

Hispanic 1 33 21 58

Black 1 74 22 53

White i 587 6 36

BURNSVILLE American Indian I N/A N/A N/A

Asian/Pacific Islander ; 64 9 42 41 8.

Hispanic 1 12 0 58 33 8

Black I 60 20 55 25 0

White I 726 2 34 46 18

MOUNDS VIEW American Indian** 1 N/A N/A N/A N/A N/A

Asian/Pacific Islander! 45 7 36 47 11

Hispanic i 19 0 63 26 11

Black I 31 23 58 16 3

White 702 4 32 47 18

NORTFIST PAUL- I American Indian : 0 0 0 0 0

MAPLEWOOD I Asian/Pacific Islander i 34 12 . 50 38 0

. Hispanic i 19 0 53 42 5

.

.

:
.

Black i 41 22 59 20 0

31

22

17

15

0

4

0

2

12 42 33 17

121 21 52 21

25 28 36 28

209 33 45 20 2

9 34 42 15

44 20 57 20 2

120 25 44 22 9

63 21 43 32 , 5

157 29 45 20 6

4,312 13 40 36 11

14 43 36 21 0

61 21 59 16 3

29 31 38 31 0

126 31 50 13 6

763 10 39 41 10

15 13 60 20 7

97 10 41 35 13

31 16 42 29 13

105 22 48 26 5

1,871 7 30 42 21

10 50 30 20 0

46 15 43 39 2

36 39 24 _ 0

22 47 27 4

17

N/A

63 21 43 33 3

13 15 31 54 0

60 33 40 23 3

726 9 33 43 15

N/A N/A N/A N/A N/A

46 11 33 37 20

19 5 42 37 16

30 40 33 20 7

701 8 30 39 22

0 0 0 0 0

35 31 31 34 3

20 5 55 30 10

41 22 49 20 10

8

5

8

45 9 1,236

18 3 33

24 1 73

42 15 590 11 30 42

N/A N/A N/A N/A N/A N/A

SOUTH

WASHINGTON

COUNTY

ROSEVILLE

White, I 769 8 41 41 9 773 15 33 36 15

American Indian** N/A N/A N/A N/A N/A N/A N/A N/A N/A N/A

Asian/Pacific Islander 1 40 8 35 48 10 39 23 18 38 21

Hispanic I 26 12 54 27 a 29 17 38 38 7

Black I 43 21 53 21 5 42 33 38 24 5

White i 987 5 42 39 13 987 12 35 36 16
+

American Indian i N/A N/A N/A N/A N/A N/A N/A N/A N/A N/A

Asian/Pacific Islanderl

Hispanic

Black

White

51

18

32

401,

14

6

25

3

24

61

53

29

47

33

13

48

16

0

9

20

51 16

19 21

33 42

399 9

31

47

27

30

39

26

18

40

14

5

12

21

Cells where data is not available (N/A) is due to a filter applied for data privacy purposes by Minnesota
Department of Children, Families, and Learning.
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2000 Minnesota 3rd Grade Comprehensive Assessment Percentile Levels for the Greater Minnesota
School Districts with the Highest Number of Students of Color Enrolled

FIGURE 15

21

Distnet Name RebeiEthbibitY

ROCHESTER

DULUTH

3rd Grade Math AsseSsment 3rd Grade Reading Assessment

Number % % %
Tested Level 1 Level 2 Level 3 Level 4

Amencan Indian , N/A N/A N/A
Asian/PacifiC Islander 1 91 22 46

Hispanic i 31 35 45
Black 56 46 48
White ; 946 8 47

American Indian 1 44 20 59
Asian/Pacific Islander 1 10 0 . 80

Hispanic- I N/A N/A N/A
Black 26 31 46
White 708 8 41

White 54 2 61

BEMIDJI

CASS LAKE

American Indian 64 9 72
Asian/Pacific Islander 1 N/A N/A N/A N/A N/A

Hispanic- N/A N/A N/A N/A N/A
Black- N/A N/A N/A N/A N/A
White : 288 10 43 40 7

+
American Indian i 78 6 46 41 6

Asian/Pacific Islander 1 0 0 0 0 0
Hispanic . 0 0 0 0 0

Black 0 0 0 0 0
White 15 0 20 60 20

Number
Tested Level 1 Level 2 Level 3 Level 4

N/A N/A N/A N/A N/A N/A N/A

29 3 93 20 54 22 4

19 o 29 38 31 21 10

5 o 57 37 42 18 4

39 6 959 11 36 41 12

20 o 40 33 43 25 o

20 o 10 30 70 o o

N/A N/A N/A N/A N/A N/A N/A
19 4 29 41 28 28 3

41 10 728 12 37 37 15

35 2 53 17 45 36 2

17 2

WILLMAR American Indian

Asian/Pacific Islander

Hispanic

Black
White

73

N/A

N/A

N/A

304

26

N/A

N/A

N/A

16

58

N/A

N/A

N/A

38

15

N/A

N/A

N/A

38

1

N/A

N/A

N/A

7

82 13 55 30 1

o o o o o

o o o o o

o o o o o

15 13 47 13 27

N/A N/A N/A N/A N/A

N/A N/A N/A N/A. N/A

79 54 42 4

N/A N/A N/A N/A N/A

212 16 51 29 4

N/A N/A N/A N/A N/A

N/A N/A N/A N/A N/A

69 61 36 1 1

N/A N/A N/A N/A N/A

213 16 43 31 9

ST. CLOUD American Indian

; Asian/Pacific Islander

Hispanic
Black

White

MOORHEAD American Indian

; Asian/Pacific Islander

Hispanic

Black
White

WORTHINGTON American Indian

Asian/Pacific Islander

Hispanic

Black
White

MANKATO ; American Indian

; Asian/Pacific Islander

Hispanic

Black
White

N/A N/A N/A N/A N/A

21 19 48 33 o

N/A N/A N/A N/A N/A

20 35 55 10 0

665 7 43 42 8

12 17 58 25 o

N/A N/A N/A N/A N/A

39 36 44 15 5

N/A N/A N/A N/A N/A

309 9 43
N/A N/A N/A
11 36 45 18 o

30 20 63 13 3

N/A N/A N/A N/A N/A

90 9 46 39 7

N/A N/A N/A N/A N/A

12 8 58 17 17

10 10 60 30 o

N/A N/A N/A N/A N/A

453 4 46 40 11

10 50 40 10 o

22 41 41 9 9

N/A N/A N/A N/A N/A

21 38 52 10 o

671 16 39 34 11

11 27 55 18 o

N/A N/A N/A N/A N/A

33 55 24 15 6

N/A N/A N/A N/A N/A

34 14 313 15 38 31 16

N/A N/A N/A N/A N/A N/A N/A

11 36 55 9 o

28 43 50 7 o

N/A N/A N/A N/A N/A

86 13 37 36 14

N/A N/A N/A N/A N/A

11 9 36 36 18

11 18 45 36 o

11 55 27 9 9

455 9 35 37 19

** Cells where data are not available (N/A) is due to filter applied for data privacy purposes by Minnesota
Department of Children, Families, and Learning.
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STUDENT ACHIEVEMENT ON
MINNESOTA BASIC STANDARDS TEST
Students of color show various levels of success on the three
Minnesota Basic Standards tests that all students must pass if
they are to receive a high school diploma. In the urban center of
Minneapolis and St. Paul and in some districts in Greater
Minnesota a low percentage of students of color are passing
these exams. There are examples in some suburban school dis-
tricts where students of color are performing well on the Basic
Standards test. In virtually all cases, the percentage of students of
color who pass the exam is lower than the percentage of white
students who pass the exam. An area of further examination
should be the characteristics of students of color who do well on
the Minnesota Basic Standards Test. Factors such as student
mobility, immigrant status, eligibility for free and reduced price
lunch, English language learner and special education services
should be considered when examining test scores.

What is the Minnesota Basic Standards
Test?
The Minnesota Basic Standards Test that all Minnesota stu-
dents must pass before they are granted a high school diploma is
the most widely recognized component of the new Minnesota
State Graduation Rule. The tests, which consist of a math and

will provide a valuable measure of how school districts are iden-
tifying and supporting students of color who need further
assistance in reading and math.

Many Minneapolis and St. Paul students
of color are not passing Basic Standards
Test
While the results vary across each community of color, many
students of color are not passing the state's Basic Standards tests.
Of the three tests students must pass to be eligible for a high
school diploma, it appears that students of color are passing the
Basic Standards Math test at a lower rate (see figure 16). Of par-
ticular concern is that only 24% of African/African American
students in Minneapolis and St. Paul passed the 8th grade math
test. In addition, only 31% of American Indian students and
36% of Hispanic students in St. Paul along with only 29% of
Hispanic students in Minneapolis passed the marh test.

While the percentage of students who passed the 8th grade
reading test is higher than in math, only 38% to 52% of stu-
dents across the different communities of color passed the Basic
Standards reading test.

Over 60% of American Indian students in Minneapolis and
St. Paul and over 50% of all St. Paul students of color passed the
10th grade writing test.

2000 Minnesota Basic Standards Assessment for the Minneapolis and Saint Paul Public Schools

8th Grade Reading 10th Grade WritingFIGURE 16 i 8th Grade Math

District Name Race/Ethnici
Number
tested °/0 Pass

INumbet.
ilddtddtai

umber
tested

Minneapolis

St. Paul

American Indian
Asian/Asian American

Hispanic
Black
White

American Indian
Asian/Asian American

Hispanic
Black
White

161

511

206

1288

904

44

868

193

511

988

40.99

55.19

29.13

24.46

74.78

31.82

45.74

36.27

24.27

65.28

169

515

204

1301

902

43

864

195

512

987

53.25

52.04

38.24

41.81

84.04

51.16

46.3

50.26

41.41

75.99

126

443

149

1176

970

30

925

209

477

1048

62.7

54.18

36.91

46

86.39

57.62

59.81

54.3

82.82

reading exam that are first administered to 8th grade students
and a writing test that is first administered in 10th grade, mea-
sure the basic skills that students must possess before receiving a
diploma. These tests, in combination with the High Standards
established by the state, consist of the requirements that
Minnesota students must fulfill to receive a diploma under the
Minnesota Graduation Rule.

Because the test is required for a high school diploma, stu-
dents will receive multiple opportunities to pass the exam before
the end of their 12th grade year. Because students have multiple
opportunities to pass the test, future reports should look at the
percentage of students who pass the Basic Standards test by the
time they are eligible for high school graduation. These results

Many suburban students of color are
performing well on Basic Standards Tests
In many suburban school districts most students of color are
passing all of the State Basic Standards Tests (see figure 18 on
page 24). While the percentage of students of color who are
passing the exams still lags behind the percent of white students
who pass the exams, there are some encouraging signs about the
achievement of students of color.

Most students of color are performing well on the 8th grade
Basic Standards Math test. Students performed very well in dis-
tricts such as Bloomington and Burnsville where between 60%
and 80% of students of color have passed the reading test.

Similar to Minneapolis and St. Paul, students appeared to
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have the most difficulty with the 8th grade math test. The
area of greatest concern might be performance on the 8th
grade math test among African/African Americank and
Hispanic students. In some districts, between 30% and 40
% of African/African American and Hispanic students
passed the math test. Exceptions to this trend were the
North St. Paul/Maplewood and Roseville districts where
over 50% of African/African American students passed the
math test and the Rosemount/Apple Valley/Eagan and
Bloomington districts where over .60% of Hispanic stu-
dents passed the test.

In general, students of color performed relatively well on
the 10th grade writing test. In the Anoka-Hennepin school
district over 80% of Asian/Asian American and Hispanic
students passed the writing test; in Bloomington, South
Washington and North/St. Paul Maplewood over 70% of
African/African American students passed the test; and in
Anoka-Hennepin over 70% of American Indian students
passed the writing test. Future reports should look into the
circumstances of students in these districts to better under-
stand what contributed to the higher percentage of students
who passed the tests. Further study would identify the cir-
cumstances and strategies that lead to increased success for
students of color on the basic standards test.

FIGURE 17

munity in Rochester and Duluth, many students of color
did not pass the Basic Standards Math test. Most notable
were the performance of American Indian students in Red
Lake, where 19% passed the math exam; Willmar, where 19%
of Hispanic students passed the exam; St. Cloud, where 15% of
African/African American students passed; and Moorhead,
where 5% of Hispanic students passed the math test.

STUDENTS OF COLOR AND HIGH
SCHOOL COMPLETION
Whether it is enrolling in a post-secondary education or
finding employment, there is no more critical passageway
to economic and other success than the high school
diploma. Unfortunately, the data reveals that a low number
of students of color are completing their high school
diploma within four years and many others drop out of
school altogether (see figure 17).

A recent study by the Minnesota Department of
Children, Families and Learning tracked high school stu-
dents for the class of 1999 from their freshman year
through their projected graduation date to determine stu-
dent completion of high school. The study collected
important cumulative high school dropout data that shows
the real challenge that many students of color face.
According to the study, over 50% of American Indian

1999 High School Completion Study: Four-year graduation and drop-out rates for
Minnesota students, divided by ethnicity

American Indian Asian Hispanic Black White
Number Percent

of of
students students

Percent
of

studen s

Number Percent
of 0

students students

Number Percent Number Percen,
of IN 0f of o

students students students students

Continued Enrollment 285 22.80% 364 15.90%

Graduated i 532 42.50% 1,576 68.80%

Dropped Out 435 34.70% 351 15.30%

226 20.60% 750 25.00% 5,071 9.00%

529 48.20% 1,160 38.60% 46,899 82.90%

343 31.20% 1,093 36.40% 4,640 8.20%

Greater Minnesota Students Performing at
Vaious Levels on Basic Standards Tests
Performance of students of color in Greater Minnesota
districts varies considerably across districts and communi-
ties. In some districts and communities of color the
performance of students is promising, while in other dis-
tricts and communities there is cause for concern (see
figure 19 on page 25).

Once again, it appears that students pass the 10th grade
writing test at higher rates and the 8th grade math test at
lower rates. Among the districts with the highest number of
students of color, Duluth and Mankato students of color
performed better on the writing test. On the reading test,
students of color performed fairly well in Rochester,
Duluth and St. Cloud.

With the exception of the Asian/Asian American corn-
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Hispanic and African/African American students did not
complete high school in four years. Of those that did not
finish by 1999, over 34% of American Indians, 31% of
Hispanics and 36% of African/African Americans dropped
out of high school.

If one path to student success is for students to graduate
from high school, matriculate into higher education and
finally to graduate with a degree, many students of color are
not even making it past the first juncture. As the research
on higher education will show, the number of students of
color who participate and complete college dwindles from
high school graduation through college graduation. Low
college attendance is compounded by extensive high school
dropout rates among students of color.



FIGURE 18

2000 Minnesota Basic Standards Assessment for Suburban School Districts
with the Largest Enrollment of Students of Color

8th Grade Math 8th Grade Reading 10th Grade Writing ;

District Name Ce/Ethnicity

OSSEO

ANOKA-HENNEPIN

American Indian- I N/A

Asian/Asian American 109

Hispanic 26
Black 172

White 1,308

American Indian 36

Asian/Asian American I 99

Hispanic 34

Black 76

White 2,802

N/A

65.14

50

36.63

82.95

52.78

65.66

55.88

43.42

73.8

N/A

109

26

174

1307

37

98

N/A

67.89

69.23

60.34

89.82

59.46

69.39

34 61.76

76 57.89

2800 84.64

ROBBINSDALE

ROSEMOUNT-

APPLE

VALLEY-EAGAN

BLOOMINGTON

BURNSVILLE

MOUNDS VIEW

American Indian- 17

Asian/Asian American ; 75

Hispanic 28

Black 117

White 860
American Indian- N/A

Asian/Asian American 107

Hispanic 32

Black 71

White 1,940

70.59 15 86.67

70.67 76 77.63

35.71 31 58.06

35.9 118 56.78

75.7 856 89.6

N/A N/A

83.18 109

62.5 32

30.99 71

83.61 1947

N/A

88.99

68.75

47.89

90.4

American Indian- N/A N/A

Asian/Asian American I 61 88.52

Hispanic 21 61.9

Black 54 46.3

White 682 84.9

American Indian- N/A N/A

Asian/Asian American I 61 73.77

Hispanic 14 42.86
Black 55 47.27
White 743 82.91

American Indian- I N/A N/A

Asian/Asian American I 55 76.36

Hispanic- I N/A N/A

Black 27 40.74

White 830 82.41

N/A N/A

62 83.87

21 61.9

55 70.91

683 88.87

N/A N/A

60 71.67

14 85.71

55 61.82

742 89.62

N/A N/A

55 89.09

N/A N/A

28 67.86

828 89.73

N/A N/A

120 78.33

25 64

138 60.14

1291 92.02

47 74.47

83 80.72

35 82.86

68 63.24

2532 88.82

N/A N/A

61 73.77

19 57.89

97. 64.95

789 90.49

N/A N/A

101 81.19

29 82.76

49 69.39
1783 91.92

N/A N/A

84 77.38

14 71.43

30 73.33

691 94.93

N/A N/A

50 86

10 80

48 64.58

654 91.9

10 50

67 92.54

11 81.82

NORTH ST PAUL-

MAPLEWOOD

SOUTH WASHING-

TON COUNTY

ROSEVILLE

American Indian- I N/A N/A

Asian/Asian American! 40 52.5

Hispanic 20 55

Black 41 51.22
White 800 71.88

N/A N/A

40 67.5

20 75

40 62.5

803 82.94

American Indian- N/A

Asian/Asian American I 32

Hispanic 27

Black 42

White 1,006

American Indian- N/A

Asian/Asian American 44

Hispanic- 13

Black 27
White 394

N/A

78.13

59.26

45.24

76.44

N/A

86.36

38.46

55.56

81.98

N/A N/A

32 75

27 70.37

42 57.14

1009 84.84

N/A N/A

44 81.82

12 33.33

27 70.37

393 88.8

15 60

809 93.7
N/A N/A

37 67.57

15 80

27 74.07

741 85.7
N/A N/A

37 86.49

19 68.42

34 73.53
957 88.82

N/A N/A

41 85.37

N/A N/A

26 65.38

426 92.49

**Cells where data is not available (N/A) is due to a filter applied for data privacy purposes by Minnesota Department
of Children Families and Learning
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2000 Minnesota Basic Standards Assessment for Greater Minnesota
Districts with the Largest Enrollment of Students of Color

FIGURE 19 8th Grade Math 8th Grade Reading 10th Grade Writing

umber
District Name Race/Ethnicity Tested .

ROCHESTER
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BEMIDJI

CASS LAKE

WILLMAR

ST. CLOUD
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Asian/Asian American

Hispanic
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American Indian

Asian/Asian American

Hispanic

Black
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American Indian

Asian/Asian American"

Hispanic"

Black**

White

American Indian

Asian/Asian American"

Hispanic

Black

White

American Indian-

: Asian/Asian American"

Hispanic

Black"

White

American Indian**

Asian/Asian American

Hispanic"

Black**

White

N/A N/A

105 73.33

21 38.1

68 32.35

1,097 83.5

40

27

11

21

877

71

N/A

N/A

N/A

368

52

N/A

0

0

16

N/A

N/A

58

N/A

280

N/A

25

N/A

20

749

22.5

70.37

54.55

19.05

66.36

33.8

N/A

N/A

N/A

71.2

40.38

N/A

0

0

87.5

N/A

N/A

18.97

N/A

76.43

N/A

56

N/A

15

71.7

% Pass

N/A N/A

106 70.75

21 57.14

54.41

1095 91.14

45 40

27 77.78

10 90

21 38.1

871 79.1

Number
Tested % Pass

N/A N/A

95 74.74

22 59.09

60 48.33

1000 92.3

32 75

23 65.22

11 90.91

20 70

885 90.06

72 51.39 51 66.67

N/A N/A N/A N/A

N/A N/A N/A N/A

N/A N/A N/A N/A

371 81.4 376 83.78

54 51.85 47 65.96

N/A N/A N/A N/A

0 0 0 0

0 0 0 0

15 93.33 18 77.78

N/A N/A N/A N/A

N/A N/A N/A N/A

54 46.3 36 66.67

N/A N/A N/A N/A

281 87.54 301 88.04

N/A N/A N/A N/A

25 64 24 70.83

N/A N/A N/A N/A

21 47.62 N/A N/A

756 79.76 867 85.12

MOORHEAD

......... ..............

WORTHINGTON

MANKATO

American Indian"

Asian/Asian American"

Hispanic

Black**

White

American Indian"

Asian/Asian American

Hispanic

Black"

White

American Indian"

Asian/Asian American**

Hispanic**

Black"

White

15 46.67

10 50

22 4.55

N/A N/A

.404.

N/A

19 57.89

25 40

N/A N/A

130 69.23

15 46.67

10 50

23 30.43

N/A N/A

............... ............ .

N/A

19 26.32

25 36

N/A N/A

130 83.08

N/A N/A

N/A N/A

16 75

N/A N/A

506 86.36

8193 .......... .... .......... 4.0.8..

N/A N/A

N/A N/A

N/A N/A

16 43.75

N/A N/A

508 75.59

N/A N/A

N/A N/A

18 66.67

N/A N/A

N/A N/A

18 72.22

22 40.91

N/A N/A

159 88.68

N/A N/A

17 64.71

N/A N/A

11 63.64

523 91.97

**Cells where data is not available (N/A) is due to a filter applied for data privacy purposes by Minnesota Department
of Children Families and Learning
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TO !EVE *UR GO
TREMAINE RNLEY

remaine is 17 years-old and will be a senior in
Fall 2001 at Roosevelt Senior High School. He
has taken all the courses required for gradua-

tion, although he needs to pass the math portion of
the basic skills test. During his senior year, he will be
taking third and fourth level math courses and all the
electives he can take to make his college application
stronger.

Tremaine lives close to school with his mother, two
brothers and a sister.
Football plays a large role
in this family. His oldest
brother received a schol-
arship to go to a college
in North Dakota, but gave
it up and was admitted at
Concordia College, where
he also played football.
Now, Tremaine's brother
plays in a semi-pro team.

Tremaine lives by his
own motto: You can't be
on both sides of the
tracks. To him, this
means that he is always
moving forward and not
taking detours that could
lead him away from
achieving his goals.
Tremaine has very definite goals: to play football at a
Division I college and play in the National Football
League someday. He knows that his best chance of
achieving this is by going to a Division I school and
becoming noticed. And, he knows that to be admitted
to a Division I school he has to have good grades and
football skills.

His high school football career so far has been
impressive. He holds the city record for most touch-
downs scored. He has also begun to be approached
by college recruiters. So far, he has received a letter
from Texas A & M. He is excited about the possibility
of going to Texas because he understands that foot-
ball is a serious' endeavor in Texas. Also, his father is
in the U.S. Army and stationed in Texas.

Tremaine said he visits his high school counselor as
often as three times a week near the end of each
semester. This way, he is very up-to-date on his
grades. His mother also attends all of his teacher con-
ferences. He credited his mother for pushing him in
school. His mother Jackie recently completed her. R.N.

LS

training at Minneapolis Community College and works
at the Veterans Administration Medical Center.

Trernaine takes a Rites of Passage class, offered at
Roosevelt by the WE WIN Institute. Male students
take the class separately from female students. When
asked what he learned in this class, he said it was
about learning to respect oneself and other men, and
treating others respectfully. He added that if girls were
allowed in his all-boy class, that perhaps the boys

would not feel a need to
act up. He will take this
class again during his
senior year.

When asked what he is
good at, Tremaine res-
ponded that he is good at
football and at problem-

', solving. He can talk oth-
ers out of trouble and get
them to listen to him. He
can prevent fights -
although once a fight
starts, he walks the other
way. His last fight was in
6th grade.

Tremaine works at a
convenience store on
Lake Street as a cashier.
During the summer he

works 8 a.m.-4 p.m. and as many extra hours as he
can get. During the school year, he works weekends
only. When asked how much he has saved, he said
about $700.

This past July, Tremaine had a life-changing experi-
ence by traveling to Ghana with a group of students
and adults organized by the WE WIN Institute. He was
deeply impacted by the level of poverty he saw in
Ghana. It made him realize how much people in the
United States are driven by "I want, want, want" and
commercialism. He added that he would like to go
back someday.

This coming school year, in an effort to achieve his
goals, Tremaine will take the ACT test again, as he
scored poorly his first time. He will also apply to col-
leges and contact several for admissions information.
Through the continued support of his school in this
endeavor, Tremaine will be well on his way to achiev-
ing his goals.
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s students of color drive future enrollment increases
in K-I2 education, it will be critical for higher edu-
cation institutions to understand how these changes

in enrollment will affect their institutions and their ability to
attract and serve students of color Current trends suggest
that students of color participate and complete higher educa-
tion at lower rates than white students

As the number of students of color who could potentially
enroll in higher education institutions increases and the
number of white students who could attend higher education
declines, it will be essential for higher education to devise
strategies that increases participation, persistence and gradua-
tion of students of color from higher education institutions.
Given that many of the factors that contribute to college
attendance occur before a student reaches high school, it is
important for higher education to collaborate with K-12
education institutions, communities and families to ensure
that students of color have every opportunity to choose a col-
lege education.

FIGURE 20
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COLLEGE PARTICIPATION FOR
STUDENTS OF COLOR LAGS BEHIND
THE GENERAL POPULATION
Today, students who attend a college may take any number
of paths until they finally enroll and graduate. Nevertheless,
the traditional path of students enrolling in college immedi-
ately after they graduate from high school still provides
interesting insight into the college attendance of students of
color. The data on student participation in college the term
immediately following high school graduation reveals that
African/African American, Hispanic and American Indian
high school graduates tend to enroll in college at a lower rate
than their white and Asian/Asian American counterparts
(see figure 20).

The postsecondary participation rates for students who
attend college the fall immediately after high school gradua-
tion fluctuate and do not follow a specific trend. Most
encouraging is that after dropping in the late 1990s,
African/African American, American Indian and Hispanic
participation has recently been on the rise. Overall,

Undergraduate Participation Rates at Minnesota Institutions the
Fall Immediately Following High School Graduation

z

./
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Change in Undergraduate Enrollments St Udents of Color vs. White Students 1990-1999

FIGURE 21
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Asian/Asian American.students attend college at higher rates
than all other communities, while African/African American
and American Indian students attend college at lower rates
than the other communities.

STUDENT ENROLLMENT IN HIGHER
EDUCATION

Student of color enrollment on the rise,
while total higher education enrollment
declines
While the rate by which students of color enroll in higher
education has seen little change over the past 10 years, the
sheer number of students of Color who have enrolled has
increased. At the same time, the number of white students
who are enrolled in higher education institutions has
declined. After peaking at over 204,000 students in 1994,
white student enrollments have dropped to under 184,000
students. Meanwhile, the enrollment of students of color has
steadily increased from just under 13,500 /in 1990 to just
under 22,000 in 1999. Overall, total /enrollments in
Minnesota colleges and universities during this period
dropped by over 11,000 students between 1990-1999 (see
figure 21 on page 28).

As the data show, students of color have seen a steady
increase since 1990 in the number of students enrolled as
undergraduates in Minnesota institutions, while the num-
ber of white students has dropped by a total of almost

20,000 students since 1990.
The overall increase in the enrollment of students of

color as undergraduates has been driven by tremendous
increases in the African/African American, Asian/Asian
American and Hispanic population. African/African
American student enrollments have increased by over 80%,
Asian/Asian American students have increased by 78% and
Hispanic enrollments have increased by over 65%.
American Indian students while experiencing a total
decrease in enrollment since 1990, have seen increases in
more recent years. White students have seen an almost 10%
decrease in undergraduate enrollments since 1990 (see fig-
ure 22 on page 2).

If the current trend continues, over the next ten years
higher education institutions will see increasing enrollments
among students of color while white student enrollment is
likely to remain stable or decline.

This increase in enrollment among students of color is
due primarily to the fact that the overall population of stu-
dents of color is on the rise and is not due to an increase in
the rate that students of color attend college. Consequently,
in order to help mitigate an overall decline in college
enrollment, it is in the interest of colleges and universities
to work closely with families, schools and communities to
encourage students of color to prepare and aspire to attend
college.

Student of Color Enrollment in Post Secondary Education by Institution Type, 1990-1999

FIGURE 23
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STUDENT OF COLOR ENROLLMENTS BY
HIGHER EDUCATION INSTITUTION TYPE
Most types of higher education institutions have seen an
increase in the number of students of color enrolled in their
institutions. Reflective of the overall trend, there are more
students of color enrolled in community/technical schools
and four-year institutions today than there were in 1990 (see
figure 23 on page 29).

While the number of students of color enrolled in both
four year and community/technical colleges is on the rise,
there has been some change in the percentage of students
who are choosing four-year institutions vs. community and
technical colleges. This change is particularly noteworthy
among the different communities of color. A higher percent-
age of Asian/Asian American, American Indian and Hispanic
students attended four-year institutions in 1999 than they
did in 1990, while African/African American students
attended four-year institutions at a lower rate in 1999 than
they did in 1990 (see figure 24 on page 30).

It appears that African/African American students are
attending community and technical colleges at a higher rate,
while the proportion of undergraduates enrolled in private
career institutions and four-year public and private institu-

tions has declined. Meanwhile, Asian/Asian American stu-
dents continue to attend four-year institutions in a higher
proportion than all ethnic groups. 66% of Asian/Asian
American students attended four-year institutions in 1999,
up from 63% in 1990. American Indian students experi-
enced an increase in the percent of students attending
four-year institutions. Conversely, American Indian students
are attending community and technical colleges at a propor-
tionally lower percent. Hispanic students' higher education
choices have changed minimally over that past ten years with
38% choosing community and technical schools and 58%
attending four-year institutions.

STUDENT PERSISTENCE
Student persistence in postsecondary education is a necessary
step to a degree. Research confirms that once a student leaves
college, the prospects for he/she returning to college and
earning a degree is less likely.' It is critical for higher educa-
tion institutions to not only enroll students of color at a
higher rate but for the students to persist once they enroll. In
general, students of color persist in college at lower rates than
white students. While Asian/Asian American students have
high first- to second-year persistence rates, American Indian,

Distribution of Students Enrolled in Minnesota Higher Education Institutions 1990 and 1999

FIGURE 24
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FIGURE 25

Percent of Students Persisting From their First to Second Year of Enrollment by
Race/Ethnicity, 1997-1998 (2 and 4 Year Institution)
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African/African American and Hispanic students consistently
persist at lower rates than their white and Asian/Asian
American counterparts. While undergraduate enrollment has
increased since 1990, persistence rates during the same time
frame have remained almost completely unchanged (see fig-
ure 25 on page 31).

Because persistence rates have been constant while the
number of students of color in colleges is rising, it should be
of concern that a higher number of students of color attend-
ing colleges could impact the overall persistence rates for
their institution. It is in the interest of higher education
institutions to explore its strategies for maintaining high per-
sistence rates among students of color.

STUDENT GRADUATION FROM HIGHER
EDUCATION
The number and quality of Minnesota's college graduates
will dictate the strength of Minnesota's future workforce.
With more jobs requiring some form of higher education
degree, it will be critical for business and higher education to
work closely to ensure that Minnesota is producing the best,
most qualified workers possible (see figure 26 on page 31).

As we examine the college graduation rates of students of
color, we must keep in mind that there are many students
who never even approach this last step to success. The data
up to this point reveals that students of color have lower high

FIGURE 27

school graduation rates, lower participation rates in college
and lower persistence rates once they reach college. This
means that of the possible students of color who could be
graduating from college, very few are making it through the
system and reaching the point of achieving a college degree.

When we look at college graduation we see that overall,
students of color graduate at lower rates than the general
population. In particular, American Indian and
African/African American students attending four-year col-
leges graduate from the initial institution they enroll in at
rates below Asian/Asian American, Hispanic and white stu-
dents. Because a lower percentage of students of color are
completing a degree in four-year institutions, it is safe to say
that they are not being integrated into the social or academic
culture of the institution. Students of color either transfer,
stop-out or drop-out of school altogether.

It should be noted that this data precedes the recent shift
by the Minnesota State Colleges and Universities to semester
terms. MnSCU's shift makes college school terms relatively
uniform across the state. Future research should examine the
impact of this change on graduation rates.

COLLEGE DEGREES CONFERRED
The increase in total enrollment among students of color and
the decrease among white students has translated into an
increase in the number of degrees earned among students of

Percent Change in Associate Degrees Conferred in Minnesota Institutions
since 1990 through 1998, by Ethnicity
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color and a decrease in the number of degrees earned among
white students. This data suggests that although the number
of students of color who received degrees is not large, people
of color represent a larger percentage of Minnesota's poten-
tial workforce. It is safe to say that this trend will only
accelerate if the white population remains stable or declines
and the population among communities of color continues
to rise.

CHANGE IN ASSOCIATE DEGREES 1990-98
Associate degrees from Minnesota postsecondary institu-
tions increased among all racial/ethnic groups between the
years of 1990-1998. The increases in associate degrees
achieved for students of color occurred during a period
when student of color enrollment in postsecondary institu-
tions was on the rise, while the increase in Associate
Degrees among white students happened during a decline
in white enrollment in higher education institutions in gen-
eral, and in community and technical colleges in particular.

It is important to note that while the number of stu-
dents of color that are earning associate degrees is on the
rise, the total number of degrees conferred is still less than
white students. However, the percent change in associate
degrees since 1990 shows that the increase within each
community of color is dramatic. In the Asian/Asian
American communities there has been over a 350%

FIGURE 28
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increase in the number of associate degrees earned, over a
200% increase in the Hispanic community, and a 150%
increase in the African/African American and American
Indian communities. Meanwhile associate degrees among
white students began to decline in 1994 (see figure 27 on
page 32).

CHANGE IN BACHELOR'S DEGREES
The change in the number of bachelor's degrees earned
between students of color and white students is also notewor-
thy. Bachelor's degrees earned by students of color increased
between 1990 and 1998 while bachelor's degrees among white
students decreased. During this period, students of color expe-
rienced an increase in college enrollment in four-year
institutions while college enrollment decreased among white
students.

All communities of color experienced increases in the num-
ber. of bachelor's degrees conferred between 1990 and 1998.
The Asian/Asian American community saw an approximately
150% increase since 1990, Hispanic students experienced a
nearly 120% increase in bachelor's degrees, African/African
American bachelor's degrees increased by approximately 90%
and American Indian bachelor's degrees increased by over
20%. Meanwhile, bachelor's degrees for white students
deeMed by approximately 10%.

Percent Change in Bachelor's Degrees from Minnesota Institutions
since 1990 through 1998, by Ethnicity
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GER XIONG

er is 21 years-old. He graduated from
Armstrong High School in 1999, and he will
be starting his third year at St. Cloud State

University in Fall 2001. Ger was born in Thailand in a
refugee camp and is one of seven children in his fam-
ily. He has two older brothers, two older sisters, two
younger brothers and one younger sister. Ger is the
first in his family to go to college, and he was strongly
encouraged by his father, older brothers, and brother-
in-law. His father works
in a hotel, and his mother
stays home. His parents'
English language skills
are not very good, so he
and his brothers do a lot
of the necessary transla-
tions.

When Ger first arrived
at Armstrong High
School in 1994, he and
his younger brother were
the only Hmong students
in the school; in his sec-
ond year there were five.
When he left in 1999,
there were approximately

so it is easy.for. him to keep. in! touch.. However;:Ger:
reported that St.. Cloud 'State is:not a Nery welcoming
place' for students of color: He' reported that. there'.
have been several incidents reported to the adminiS-
tration, and' to the city police, but that there was no
apparent action taken. He goes back there becauseit
iefairlY affordable, and because it is just far enough
away .from?horne (but not.too. far) :There is now one
HmongfacultyMemberat'SCSU; anctsne: has:

become a mentor for
most of the Hmong stu-
dents on campus.

Ger indicated that dur-
ing his first year; he came
hoMe almost every.
weekend. During hiSsec-
onct year, he came home
less often. His parents
have gone to see him
occasionally. To get
home, he rides with .
friends, or a brother. will:
go to St. Cloud to pick
him up. When he stays in.
St. Cloud, he uses the
time to catch up on
homework and play
sports. (He plays in en

intramural soccer team). While'at home for the sum-
mer, he works full-time at a job that pays $a25/tiour.
He does not work while at college, because. work
took too much time away from his studies. He added
that he might try to work again, through work-study,
during. his junior year.

,Gerhas.50 semester credits.so far.At this rate:. he
believes it will take him five:years to complete. his'',
degree. His grade point average is. 2.0. He pays. for-
college with.a combination of grants and loans, and
his parents pay the rest. He believes he has approxi-
mately $2,000 in loans so far. Ger's obvious
perseverance tofinish his degreethrough some trying.
circumstancesis admirable.and he should be assured.
of his access-to a learning:environment that awerdS.
and recognizes his hard work.

30 Hmong students.
While in high school, he
participated in a leadership development program
and played soccer during his senior year.

Ger hopes to major in teacher education and teach
math in grades K-8 somewhere in the Twin Cities.
Ger lives on campus with another Hmong student.
They both speak English and Hmong among them-
selves. When he started college, there were 20 or so
Hmong students on campus; now, there are about
30. They all know each other, and all belong to the
Hmong Organization Club. The organization is
located within the Student Union. It offers tutoring
and support and the members meet atleast once a
week for homework support. Ger also seeks tutoring
for his courses in math and English, offered by each
department.

Ger likes being in college. He likes the freedom
from parents and the opportunity to spend more time
with friends. Most of his Hmong friends live in dorms

4,4 4'
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ny effort to increase college attendance for students of
color should examine whether students are participat-
ing in the necessary activities that prepare them for

college There is a great deal of research citing the various activi-
ties that correlate with college attendance. One such decision
that leads to college attendance is whether a student takes a pre-
college exam such as the ACT This conclusion is obvious on
one level because many colleges and universities require either
the ACT or SAT as part of their application process On

FIGURE 29
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take the ACT at a lower rate than their white counterparts.
While the percentage difference between white students and
students of color does not appear large, one should keep in
mind that this does not account for the many students of color
who do not finish high school. In addition, it should be noted
that the data represent an approximation of the percent of high
school graduates who take the ACT test. Because private high
school students are not included in the total number of high
school graduates, the percents are likely lower than what is

Proportion of Minnesota Public High School Graduates by
Race/Ethnicity who Took ACT Exam, 1991-2000#*

1991 1992 1993 1994 1995 1996 1997 1998 I 1999 2000

African-Amencan/ -e- American Indlan/PJaskan Native -e- Asian American/Pactfic Isldr -e- Hispanic -e- Caucasian-AmericaNWhite
Black

ACT High School Profile Report, State Composite for Minnesota, various years
(ACT, Iowa City, IA).
#The Hispanic category was created by combining the Mexican-American/Chicano and Puerto Rican/Hispanic categories from the ACT

High School Profile. The number of high school graduates does not include private high school graduates and therefore under-represents the
total number of high school graduates.

*Percent is calculated as the ratio of all Minnesota ACT test takers to public high school graduates in the state. Private high school graduates
are excluded from the denominator.'

35

another level, the act of taking the ACT br SAT indicates a cer-
tain awareness of what is necessary to attend college and a
certain aspiration to do so (see figure 29).

STUDENT COMPLETION OF ACT COLLEGE
PREPATORY EXAM
Research from ACT reveals that high school graduates of color

3 7

reported in the following table.
Between 1991 and 2000, the rate at which the various com-

munities of color took the ACT exam has remained relatively
stable. According to ACT Hispanic, African/African AMerican
and American Indian high school graduates take the ACT exam
at a lower rate than white and Asian/Asian American students.
Less than 70% of Asian/Asian American and less than 68% of



white of high school graduates took the pre-college exam while
less than 48% of Hispanic, less than 42% of African/African
American and less than 29% of American Indian graduates took
the exam.

A pragmatic approach for communities and institutions of
higher education is to encourage students of color who are likely
to graduate from high school to take the ACT exam. The

process of preparing and taking the test has the potential of cre-
ating higher aspirations to attend college among students of
color.

Further research should explore whether students of color are
participating in other pre-college activities that have been deter-
mined, through research, to be positively linked to college
enrollment and persistence.

The last decade has redefined our perspective on the
success of students of color. Listed below are some fac-
tors that have changed the educational landscape for

not only students of color but for all students.

Current trends show that the number of students of
color who enroll in Minnesota K-12 schools has and will
continue to increase into the future.

The increase in enrollment for students of color in K-12
education is no longer a Minneapolis and St. Paul phenom-
enon. Many suburban and greater Minnesota districts have
experienced tremendous increases over the past 10 years.

Increases in enrollment from students of color are partly
driven by an influx of new immigrant communities.

The number of white students who enroll in K-12 edu-
cation is declining.

The Minnesota Graduation Standards have, for the first
time, created a common set of information about student
achievement across schools, districts and communities of
color.

The Minnesota Comprehensive Assessments and
Minnesota Basic Standards Tests have focused the debate on
student achievement to student achievement on standard-
ized tests.

Test data from the Minnesota Comprehensive
Assessments and the Minnesota Basic Standards Test show
that students of color are not meeting standards in math,
reading and writing at the same rates as white students.

Because of the increasing population of communities of
color in the state, enrollments of students of color in higher
education institutions have begun to rise.

The rate at which students of color participate in higher
education institutions has not changed dramatically over the
past ten years and remains below the participation rate of
white students.

With the exception of the Asian/Asian American com-
munity, student of color persistence and graduation from
higher education institutions is lower than the general popu-
lation.

The number of associate degrees and bachelor's degrees
earned by students of color is on the rise, while the number
of bachelor's degrees earned by white students is on the
dedine.

Students of color are taking the ACT exam at rates
below white students.

REDEFINING SUCCESS FOR ALL
STUDENTS
The State of Students of Color is filled with challenges
and opportunities. The globalization of our schools, with
more students from different backgrounds and cultures
in classrooms throughout Minnesota, is an opportunity
for all Minnesotans to become connected to a broad
range of experiences and cultures that exist throughout
the world. At the same time, the data are clear Students
of color are not finding the success from kindergarten
through college that our state needs if it is going to take
full advantage of the opportunities that students of color
bring to our communities.

Educating all of Minnesota's students is not a choice,
but a necessity. Minnesota's economic future will rely on
our K-12 schools, colleges and universities to produce
students who can meet the rapidly changing needs of our
workforce. Because future increases in student enroll-
ment will be driven by students of color, it will be critical
for our education institutions to educate and for our
economy to employ people of color.

Our rhetoric has to change. We must take achievement
data from statewide tests seriously, but we should not allow
our vision of success for students of color to be narrowly
defined by state graduation standards and tests We must
take a more global view of education for all Minnesota stu-
dents. Our success should not only be measured by the
number of students who pass a test, but by the complete
range of actions we must take for students to earn a high
school diploma, graduate from a higher education institu-
tion and gain employment in our economy

3 8

36

MP



A NEW DEFINITION OF SUCCESS:
AWARENESS, ASPIRATION,
ACHIEVEMENT AND ACCESS
Taking a Pre-kindergarten through college view of education is
not a new concept for many in the educational establishment.
Partnerships among K-12 schools, colleges and communities
have proliferated across the country, including within
Minnesota The Minnesota Minority Education Partnership,
Inc is one example of a K-16 partnership that is committed to
increased success for students of color from kindergarten
through college

Unfortunately, the broader public debate about education
excellence has not embraced a more comprehensive view of
success for all students. The Minnesota Minority Education
Partnership, Inc believes that a pre K-16 view is critical to
finding strategies that increase the success of students of color.
Policy makers should examine how our public education and
higher education systems must relate to one another if we are to
successfully educate all students for the next millennium.

There are many models and strategies that have successfully
supported students of color through the education system to
college graduation Programs such as the federally funded
TRIO programs of Educational Talent Search, Upward
Bound, Student Support Services and McNair Scholars sup-
port low-income students who are the first generation in their
families to attend higher education. The State of Minnesota's
Get Ready! program reaches out to students beginning in grade
four to provide them the support they need to dream and
achieve a college education. More recently, the state legislature
has invested in ten pre-college, early awareness programs
through its Intervention for College Attendance Program.

Because of its investment in the new Intervention for College

Attendance Program, Minnesota is recognized as an innovator
in the effort to provide quality pre-college programs.
Unfortunately, these programs only touch a very small percent-
age of the students who could potentially benefit. As this report
demonstrates, students of color are enrolling in many districts
where these or similar programs are not available. The growth
in the number of students whose families have limited experi-
ence with the K-12, much less the higher education system,
cannot be ignored.

We propose a new definition of student success that takes a
more comprehensive view that not only challenges students
and families to succeed, but also education institutions to suc-
ceed. Minnesota should expand its vision of success past a
one-dimensional model of academic achievement to a more
systemic focus that challenges families and institutions to
ensure that students:

Are Aware of the full range of academic opportunities
from Pre-kindergarten through college education.

Aspire to reach the highest academic or professional goals
possible

Achieve at the highest level possible from Pre-kinder-
garten through college graduation

Have Access to the full range of educational opportunities
from kindergarten through college

A statewide focus on the four A's of awareness, aspiration,
achievement and access provides a comprehensive, pre K-16
approach that paves the way for students of all backgrounds as
they embark on their education journey.

he information in the State of Students of Color raises
many important questions for what our schools, colleges,
communities and policy makers should do to increase the

educational success of all students. We hope that this report pro-
vokes these questions and more importantly leads you to new
solutions. Following are some suggestions for next steps that you
or your institution can take to continue the discussion.

Get together with some friends, coworkers or fellow commu-
nity members to discuss the report. After discussing your
reactions, do the following:

1. Make a list of questions that, if answered, would provide
additional insight into the success of students of color.

2. Brainstorm a list of community and school programs that
address the issues outlined in the report.

3. Create a list of potential strategies that could address the
challenges outlined in the report. Designate what teach-
ers, students, parents, community leaders and policy
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makers would need to do to implement the strategy.

4. Provide all of the information you collect to MMEP. We
will use your comments as the basis of future State of
Students of Color reports, community forums and other
projects focused on increasing the success of students of
color in Minnesota schools, colleges and universities.

Provide your comments about the report to Bruce Vandal,
Associate Executive Director at the Minnesota Minority
Education Partnership, Inc.

State of Students of Color Comments
do Bruce Vandal
Minnesota Minority Education Partnership, Inc.
Campus Box 99
2211 Riverside Avenue South
Minneapolis, MN 55454
Phone: 612/330-1645



THE MINNESOTA MINORITY EDUCATION
PARTNERSHIP, INC. (MMEP)
Founded in 1987, the Minnesota Minority Education
Partnership, Inc. (MMEP) is a nonprofit collaborative that
seeks "to increase the success of Minnesota students of color in
Minnesota schools, colleges and universities." MMEP
achieves its mission by working dosely with students, the com-
munities of color and representatives from education, business,
government and nonprofits.

The Minnesota Minority Education Partnership's institu-
tional partners are:

Brooklyn Center Independent Schools
East Metro Integration District
Hopkins Public Schools
Minneapolis Public Schools
Minnesota Independent Schools Forum
The Minnesota State Colleges and Universities
The Minnesota Private College Council
The Minnesota Higher Education Services Office
Robbinsdale Area Schools
Saint Paul Public Schools
The University of Minnesota
West Metro Education Program
MMEP remains the longest surviving partnership of K-12

institutions, colleges, universities and communities of color
dedicated to pre K-16 strategies for increasing the success of
students of color. This mission and philosophy drive this
report. While parents and teachers; schools and districts; col-

leges and universities bear some unique responsibility for the
success of students of color, MMEP believes that collective
action among all stakeholders is the key to true systemic
reform

We hope that educators, policy makers and educators recog-
nize that we all are responsible and accountable for student
success and therefore should all work together to reach that
ultimate goal.

MMEP achieves its goals through a variety of strategies.

Policy advocacy through reports and public forums that
focus on the issues that affect students of color

The Summer Academic Enrichment Guide and Fair,
aimed to increase the number of students of color who
attend summer academic enrichment programs

The Pre-College Initiative, which provides students who
attend summer academic programs information on college
and career planning.

Project Empowerment Leadership Institute, which trams
parents and educators to work together to increase student
achievement.

The Institute for Multicultural Connections, which
exposes students of color to the teaching profession through
an annual summer workshop.

FURTHER DATA ON STUDENTS OF COLOR
To review complete listings of the school district data refer-
enced in this report, contact the Minnesota Minority
Education Partnership, Inc. at www.mmep.net

ORDERING THE STATE OF STUDENTS OF
COLOR REPORT
Additional copies of the "State of Students of Color Report
2001" can be purchased from the Minnesota Minority
Education Partnership, Inc. for $10. In addition, the report
will be available online at the MMEP website at
www.mmep.net

MMEP is offering a poster with the original artwork by
Ta-Coumba Aiken featured in the State of Students of Color
Report. The poster is available for $10.

To order the report or poster, please send a check or money
order to:

State of Students of Color Report
do Minnesota Minority Education Partnership, Inc
Campus Box 99
2211 Riverside Avenue South
Minneapolis, MN 55454

MEMBERSHIP TO THE MINNESOTA
MINORITIY EDUCATION PARTNERSHIP, INC.
Becoming a member of the Minnesota Minority Education
Partnership, Inc. is an excellent way to show your commit-
ment to the success of students of color in Minnesota schools,
colleges and universities. Membership dues help support
MMEP activities and programs. Membership to MMEP pro-
vides you numerous benefits, which include

A free copy of the "State of Students of Color Report and the
MMEP Summer Enrichment Guide (while supplies last)

4 0
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A free copy of the "State of Students of Color" commemo-
rative poster featuring original artwork by Ta-coumba
Aiken (while supplies last)

A free subscription to Synergy, the MMEP quarterly
newsletter.

A free subscription to mmep-update, the online discussion
list.

Information on programs, forums and opportunities for
educators, policy makers, students and families that bene-
fit students of color.

Voting membership at the MMEP Annual Meeting.

For more information about MMEP membership contact
us at:
612.330.1645
rnmep@mmep.net
www.rnmep.net
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istnct Narne 1999-2000
,

1989-90 Total
Students of Color

.1999;2000 Total
Students of Color Total-Difference:

ACGC 25 14 -11 -44 00%

ACORN DUAL LANGUAGE COMM ACADEMY^^ 213 213 N/A

ADA-BORUP 12 50 38 316 67%

ADRIAN 3 23 20 666 67%

AITKIN 17 52 35 205 88%

ALBANY 8 19 11 137 50%

ALBERT LEA 302 474 172 56 95%

ALDEN 5 21 16 320 00%

ALEXANDRIA 63 71 8 12.70%

ANNANDALE 40 34 -6 -15.00%

ANOKA-HENNEPIN 1482 3389 1907 128.68%

ASHBY 3 10 7 233.33%

AUSTIN 136 435 299 219.85%

BADGER 1 5 4 400.00%

BAGLEY 214 145 -69 -32.24%

BALATON 0 4 4 N/A

BARNESVILLE 14 15 1 7.14%

BARNUM 29 33 4 13.79%

BATIIE LAKE 15 26 11 73.33%

BECKER 6 36 30 500.00%

BELGRADE-BROOTEN-ELROSA 10 41 31 310.00%

BELLE PLAINE 18 22 4 22.22%

BELLINGHAM 0 0 0 N/A

BELVIEW 0 13 13 N/A

BEMIDJI 605 1072 467 77.19%

BENSON 19 32 13 68.42%

BENTON-STEARNS ED. DIST!" 2 2 N/A

BERTHA-HEWITT 0 4 4 N/A

BIG LAKE 20 56 36 180.00%

BIRD ISLAND-OLIVIA-LAKE LILLIAN 23 134 111 482.61%

BLACKDUCK 42 119 77 183.33%

BLOOMING PRAIRIE 111 71 -40 -36.04%

BLOOMINGTON 972 2217 1245 128.09%

BLUE EARTI-I AREA PUBLIC SCHOOL 96 119 23 23.96%

BLUFFVIEW MONTESSORI^^ 3 3 N/A

BRAHAM 8 17 9 112.50%

BRAINERD 125 208 83 66.40%

BRANDON 7 1 -6 -85.71%

BRECKENRIDGE 24 56 32 133.33%

BREWSTER 2 7 5 250.00%

BROOKLYN CENTER 327 785 458 140.06%

BROWERVILLE 0 5 5 N/A

BROWNS VALLEY 34 55 21 61.76%

BUFFALO 49 112 63 128.57%

BUFFALO LAKE-HECTOR 6 64 58 966.67%
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t98,90,-t9 oTtotal 1999-2000 Total
Students of Color Total Difference Percent Change

BURNSVILLE 822 1969 1147 139.54%

BUTTERFIELD 21 54 33 157.14%

BYRON 11 33 22 200.00%

CALEDONIA 9 24 15 166.67%

CAMBRIDGE-ISANTI 86 154 68 79.07%

CAMPBELL-TINTAH 0 7 7 N/A

CANBY 8 10 2 25.00%

CANNON FALLS 34 27 -7 -20.59%

CARLTON 71 81 10 14.08%

CARVER-SCOTT EDUCATIONAL COOP.^^ 24 24 N/A

CASS LAKE 542 928 386 71.22%

CEDAR MOUNTAIN 6 17 11 183.33%

CEDAR RIVERSIDE COMMUNITY SCHOOL"' 87 87 N/A

CENTENNIAL 199 304 105 52.76%

CENTRAL MINNESOTA DEAF SCHOOL"' 1 1 N/A

CENTRAL MINNESOTA JOINT POWERS DIST"' 1 1 N/A

CHASKA 114 443 329 288.60%

CHATFIELD 0 21 21 N/A

CHISAGO LAKES 58 123 65 112.07%

CHISHOLM 33 44 11 33.33%

CHOKIO-ALBERTA 0 2 2 N/A

CITY ACADEMY^^ 96 96 N/A

CLEARBROOK-GONVICK 34 57 23 67.65%

CLEVELAND 10 11 1 10.00%

CLIMAX 14 32 18 128.57%

CLINTON-GRACEVILLE-BEARDSLEY 32 17 -15 -46.88%

CLOQUET 269 383 114 42.38%

COLUMBIA HEIGHTS 285 636 351 123.16%

COMFREY 3 4 1 33.33%

COMMUNITY OF PEACE ACADEMY^^ 354 354 N/A

CONCORDIA CREATIVE LEARNING ACADEMY^^ : 72 72 N/A

COOK COUNTY 82 109 27 32.93%

COON RAPIDS LEARNING CENTER"' 4 4 N/A

CORRECTIONAL FACILITY-RED WING" 17 17 N/A

CORRECTIONAL FACILITY-ST. CLOUD^^ 5 5 N/A

CROMWELL 0 4 4 N/A

CROOKSTON 158 314 156 98.73%

CROSBY-IRONTON 28 56 28 100.00%

CROW RIVER SP ED COOP^^ 3 3 N/A

CYBER VILLAGE ACADEMY^^ 11 11 N/A

CYRUS 0 0 0 N/A

D.R.S.H. 23 114 91 395.65%

DASSEL-COKATO 29 59 30 103.45%

DAWSON-BOYD 23 17 -6 -26.09%

DEER RIVER 203 293 90 44.33%

DELANO 28 57 29 103.57%

DETROIT LAKES 312 405 93 29.81%

DILWORTH-GLYNDON-FELTON 83 148 65 78.31%

DOVER-EYOTA 1 7 6 600.00%

AP
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istrict Name 1999-2000
999-2000 rota1989-90 Tott

Students of Color Students of Color Total DifferenGe Percent Chan

DULUTH 1374 1419 45 3.28%

E.C.H.O. CHARTER SCHOOL,'" 4 4 N/A

EAGLE VALLEY 8 12 4 50.00%

EAST CENTRAL 85 126 41 48.24%

EAST GRAND FORKS 296 298 2 0.68%

EC!' NOMPA WOONSPEm 41 41 N/A

EDEN PRAIRIE 295 896 601 203.73%

EDEN VALLEY-WATKINS 3 8 5 166.67%

EDGERTON 0 6 6 N/A

EDINA 204 471 267 130.88%

EDISON CHARTER SCHOOL^^ 84 84 N/A

ELGIN-MILLVILLE 8 28 20 250.00%

ELK RIVER 112 274 162 144.64%

ELLSWORTH 1 1 0 0.00%

ELY 35 48 13 37.14%

EMILY CHARTER SCHOOL^^ 0 0 N/A

ESKO 10 11 1 10.00%

EVANSVILLE 2 0 -2 -100.00%

EVELETH-GILBERT 78 68 -10 -12.82%

FACE TO FACE ACADEMY,'" 14 14 N/A

FAIRMONT AREA SCHOOLS 61 108 47 77.05%

FARIBAULT 161 537 376 233.54%

FARIBAULT ACADEMIES"' 34 34 N/A

FARMINGTON 73 123 50 68.49%

FERGUS FALLS 43 98 55 127.91%

FERGUS FALLS AREA SP ED COOP^^ 11 11 N/A

FERTILE-BELTRAMI 11 41 30 272.73%

FILLMORE CENTRAL 23 17 -6 -26.09%

FISHER 12 27 15 125.00%

FLOODWOOD 4 10 6 150.00%

FOLEY 18 19 1 5.56%

FOREST LAKE 166 182 16 9.64%

FOSSTON 47 68 21 44.68%

FOUR DIRECTIONS CHARTER SCHOOLS^^ 45 45 N/A

FRAZEE 88 99 11 12.50%

FRESHWATER ED. DIST.^^ 9 9 N/A

FRIDLEY 190 337 147 77.37%

FULDA 5 26 21 420.00%

G.F.W. 16 70 54 337.50%

GLENCOE-SILVER LAKE 42 241 199 473.81%

GLENVILLE-EMMONS 19 28 9 47.37%

GOODHUE 0 10 10 N/A

GOODHUE COUNTY ED. DIST."' 0 0 N/A

GOODRIDGE 0 7 7 N/A

GRANADA HUNTLEY-EAST CHAIN 14 8 -6 -42.86%

GRAND MEADOW 2 15 13 650.00%

GRAND RAPIDS 194 349 155 79.90%

GREENBUSH-MIDDLE RIVER 2 9 7 350.00%

GREENWAY 58 84 26 44.83%
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ict Name 1999-2000 Studtris of Colo

1a9 2000 Total

ifference Percent Change

GRYGLA

HANCOCK

HANSKA CHARTER SCHOOL^^

HARVEST PREP SCHOOL/SEED ACADEMY^^

HASTINGS

HAWLEY

HAYFIELD

HEART OF THE EARTH CHARTER^^

HENDRICKS

HENNING

HERMAN-NORCROSS

HERMANTOWN

HERON LAKE-OKABENA

HIAWATHA VALLEY ED. DIST.^^

HIBBING

HIGH SCHOOL FOR RECORDING ARTS".

HIGHER GROUND ACADEMY^^

HILL CITY

HILLS-BEAVER CREEK

HINCKLEY-FINLAYSON

HOLDINGFORD

HOPKINS

HOUSTON

HOWARD LAKE-WAVERLY-WINSTED

HUTCHINSON

INTERMEDIATE SCHOOL DISTRICT 287^^

INTERMEDIATE SCHOOL DISTRICT 917^^

INTERNATIONAL FALLS

INVER GROVE

ISLE

IVANHOE

JACKSON COUNTY CENTRAL

JANESVILLE-WALDORF-PEMBERTON

JORDAN

KASSON-MANTORVILLE

KELLIHER

KENYON-WANAMINGO

KERKHOVEN-MURDOCK-SUNBURG

KIMBALL

KINGSLAND

KITTSON CENTRAL

LA CRESCENT MONTESSORI ACADEMY^^

LAC QUI PARLE VALLEY

LACRESCENT-HOKAH

LAFAYETTE PUBLIC CHARTER SCHOOL^^

LAKE AGASSIZ SP ED COOP^^

LAKE BENTON

LAKE CITY

LAKE CRYSTAL-WELLCOME MEMORIAL

LAKE OF THE WOODS

2

93

20

20

2

8

37

0

110

26

2

60

482

12

13

52

149

208

33

1

83

16

34

20

10

22

4

8

24

11

50

18

3

23

14

14

2 -1 -33.33%

2 0 0.00%

2 2 N/A

340 340 N/A

179 86 92.47%

11 -9 -45.00%

21 1 5.00%

266 266 N/A

0 -2 -100.00%

12 4 50.00%

4 1 33.33%

69 32 86.49%

16 16 N/A

5 5 N/A

85 -25 -22.73%

61 61 N/A

368 368 N/A

22 -4 -15.38%

6 4 200.00%

100 40 66.67%

7 4 133.33%

1185 703 145.85%

8 -4 -33.33%

6 -7 -53.85%

83 31 59.62%

406 406 N/A

52 52 N/A

100 -49 -32.89%

480 272 130.77%

22 -11 -33.33%

0 -1 -100.00%

93 10 12.05%

7 -56.25%

46 12 35.29%

68 48 240.00%

69 59 590.00%

41 19 86.36%

43 39 975.00%

17 9 112.50%

12 -12 -50.00%

24 13 118.18%

2 2 N/A

75 25 50.00%

57 39 216.67%

0 0 N/A

1 1 N/A

1 -2 -66.67%

55 32 139.13%

28 14 100.00%

17 3 21.43%
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Distric Name 1999-2004*
1989-90 Tote

Students of Color
1949-2 Total

Studen Color i Difference Percent Change
LAKE PARK AUDUBON DISTRICT 11 19 8 72.73%

LAKE SUPERIOR 38 33 -5 -13.16%

LAKEVIEW 1 30 29 2900.00%

LAKEVILLE 124 307 183 147.58%

LANCASTER 0 6 6 N/A

LANESBORO 4 7 3 75.00%

LAPORTE 18 43 25 138.89%

LEAF RIVER ED. DIST.", 2 2 N/A

LEARNING ADVENTURES CHARTER SCHOOL"' 33 33 N/A

LECENTER 7 78 71 1014.29%

LEROY 6 6 0 0.00%

LESTER PRAIRIE 0 6 6 N/A

LESUEUR-HENDERSON 15 148 133 886.67%

LEWISTON 8 14 6 75.00%

LITCHFIELD 83 115 32 38.55%

LITTLE FALLS 42 90 48 114.29%

LITTLEFORK-BIG FALLS 8 1 -7 -87.50%

LONG PRAIRIE-GREY EAGLE 9 84 75 833.33%

LUVERNE 21 55 34 161.90%

LYLE 5 0 -5 -100.00%

LYND 0 19 19 N/A

M.A.C.C.R.A.Y. 41 60 19 46.34%

MABEL-CANTON 3 6 3 100.00%

MADELIA 75 147 72 96.00%

MAHNOMEN 387 450 63 16.28%

MAHTOMEDI 63 119 56 88.89%

MANKATO 243 553 310 127.57%

MAPLE LAKE 15 10 -5 -33.33%

MAPLE RIVER 10 27 17 170.00%

MARSHALL 106 310 204 192.45%

MARSHALL COUNTY CENTRAL SCHOOLS 15 2 -13 -86.67%

MARTIN COUNTY WEST 11 17 6 54.55%

MARTIN HUGHES CHARTER SCHOOL"' 17 17 N/A

MATH & SCIENCE ACADEMY^^ 0 0 N/A

MCGREGOR 29 85 56 193.10%

MCLEOD WEST SCHOOLS 11 35 24 218.18%

MEDFORD 8 39 31 387.50%

MEEKER & WRIGHT SP ED COOP", 4 4 N/A

MELROSE 11 66 55 500.00%

MENAHGA 19 19 0 0.00%

MENTOR 0 0 0 N/A

MESABI EAST 20 35 15 75.00%

METRO DEAF CHARTER SCHOOL", 4 4 N/A

MIDWEST SP ED COOP^^ 0 0 N/A

MILACA 45 91 46 102.22%

MILROY 1 3 2 200.00%

MINNEAPOLIS 20423 34598 14175 69.41%

MINNEOTA 5 25 20 400.00%

MINNESOTA NEW COUNTRY SCHOOL"' 1 1 N/A
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DittidtNaitie4.999420007
MINNESOTA RIVER VALLEY ED. DIST.^^

1989-g0 Total 1999-2000 Total
Students of Color Students of Color

MINNESOTA RIVER VALLEY SP ED COOP^^

MINNESOTA TECHNOLOGY CHARTER SCHOOL^^1

MINNESOTA TRANSITIONS CHARTER SCH^^

MINNESOTA VALLEY ED. DIST.^^

MINNETONKA 218

MINNEWASKA 17

MONTEVIDEO 27

MONTGOMERY-LONSDALE 19

MONTICELLO 70

MOORHEAD 385

MOOSE LAKE 8

MORA 33

MORRIS 48

MOUNDS VIEW 846

MOUNTAIN IRON-BUHL 27

MOUNTAIN LAKE 30

MURRAY COUNTY CENTRAL 2

N.E. METRO INTERMEDIATE DIST. 916^^

N.R.H.E.G. 6

NASHWAUK-KEEWATIN 37

NERSTRAND CHARTER SCHOOL^^

NETT LAKE 66

NEVIS 9

NEW HEIGHTS CHARTER SCHOOL""

NEW LONDON-SPICER 20

NEW PRAGUE 17

NEW SPIRIT SCHOOL^^

NEW ULM 65

NEW VISIONS CHARTER SCHOOL^^

NEW YORK MILLS 7

NICOLLET 3

NORMAN COUNTY EAST 30

NORMAN COUNTY WEST 59

NORTH BRANCH 34

NORTH LAKES CHARTER SCHOOL^^

NORTH ST PAUL-MAPLEWOOD 454

NORTHFIELD 74

NORWOOD 15

OAK LAND VOC CNTR^^

ODYSSEY CHARTER SCHOOL^^

OGILVIE 17

OKLEE 4

ONAMIA 155

OPPORTUNITIES FOR LEARNING^^

ORONO 54

ORTONVILLE 11

OSAKIS 5

OSSEO 1554

OWATONNA 130

4

12

35

138

2

403

29

63

105

94

822

23

82

37

1401

9

146

9

44

17

20

3

55

35

3

30

44

147

65

135

4

0

35

54

106

0

1374

220

50

2

22

23

13

136

26

106

19

10

4848

456

Total Difference Percent Change
,

4 N/A

12 N/A

35 N/A

138 N/A

2 N/A

185 84.86%

12 70.59%

36 133.33%

86 452.63%

24 34.29%

437 113.51%

15 187.50%

49 148.48%

-11 -22.92%

555 65.60%

-18 -66.67%

116 386.67%

7 350.00%

44 N/A

11 183.33%

-17 -45.95%

3 N/A

-11 -16.67%

26 288.89%

3 N/A

10 50.00%

27 158.82%

147 N/A

0 0.00%

135 N/A

-3 -42.86%

-3 -100.00%

5 16.67%

-5 -8.47%

72 211.76%

0 N/A

920 202.64%

146 197.30%

35 233.33%

2 N/A

22 N/A

6 35.29%

9 225.00%

-19 -12.26%

26 N/A

52 96.30%

8 72.73%

5 100.00%

3294 211.97%

326 250.77%
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. .

Islan 1999--2000*
1999-90 Total 1999-2000 Total

Students of Color Students of Color Total Difference Pement Change
PACT CHARTER SCHOOL^^

PARK RAPIDS

PARKERS PRAIRIE

PAYNESVILLE

84

3

4

9

162

10

18

9

78

7

14

N/A

92.86%

233.33%

350.00%

PEAKS CHARTER SCHOOL-PILLAGER"' 0 0 N/A

PEAKS-ALEXANDRIA^^ 0 0 N/A

PEAKS-DULUTH^^ 0 0 N/A

PEAKS-FARIBAULT"" 0 0 N/A

PELICAN RAPIDS 55 235 180 327.27%

PEOUOT LAKES 24 35 11 45.83%

PERHAM 19 52 33 173.68%

PIERZ 13 17 4 30.77%

PILLAGER 6 15 9 150.00%

PINE CITY 35 47 12 34.29%

PINE ISLAND 23 61 38 165.22%

PINE POINT 60 47 -13 -21.67%

PINE RIVER-BACKUS 43 39 -4 -9.30%

PIPESTONE-JASPER 97 93 -4 -4.12%

PLAINVIEW 15 65 50 333.33%

PLUMMER 0 14 14 N/A

PRINCETON 47 97 50 106.38%

PRIOR LAKE 84 124 40 47.62%

PROCTOR 40 39 -1 -2.50%

RANDOLPH 1 9 8 800.00%

RED LAKE 956 1305 349 36.51%

RED LAKE FALLS 11 2 -9 -81.82%

RED ROCK CENTRAL 1 13 12 1200.00%

RED WING 127 225 98 77.17%

REDWOOD FALLS 105 235 130 123.81%

REGION 4-LAKES COUNTRY SERVICE COOP"' 24 24 N/A

REMER-LONGVILLE 86 136 50 58.14%

RICHFIELD 645 1221 576 89.30%

RIGHT STEP INCORP.t' 292 292 N/A

RIVER BEND ED. DIST.^^ 16 16 N/A

ROBBINSDALE 1597 3152 1555 97.37%

ROCHESTER 1117 2815 1698 152.01%

ROCHESTER OFF CAMPUS CHARTER HIGH^^ 8 8 NIA

ROCKFORD 25 66 31 124.00%

ROCORI 5 36 31 620.00%

ROSEAU 4 19 15 375.00%

ROSEMOUNT-APPLE VALLEY-EAGAN 1089 3042 1953 179.34%

ROSEVILLE 690 1227 537 77.83%

ROTHSAY 2 16 14 700.00%

ROUND LAKE 6 2 -4 -66.67%

ROYALTON 0 9 9 N/A

RUNESTONE AREA ED. DIST.!' 1 1 N/A

RUSH CITY 6 32 26 433.33%

RUSHFORD-PETERSON 6 6 0 0.00%

RUSSELL 0 8 8 N/A

RUTHTON 8 7 -1 -12.50%
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Distnct Name 1999;.200fr.
1989=90 Total 1999-2000"Total

Students of Color Students of Coto!. TotatDifference.

SARTELL 24 56 32 133.33%

SAUK CENTRE 41 15 -26 -63.41%

SAUK RAPIDS 27 89 62 229.63%

SEBEKA 5 9 4 80.00%

SHAKOPEE 106 468 362 341.51%

SIBLEY EAST 35 150 115 328.57%

SKILLS FOR TOMORROW CHARTER SCHOOL^^ 54 54 N/A

SKILLS FOR TOMORROW JUNIOR HIGH." 29 29 N/A

SLEEPY EYE 30 140 110 366.67%

SOJOURNER TRUTH ACADEMY." 215 215 N/A

SOUTh KOOCHICHING 9 28 19 211.11%

SOUTH ST. PAUL 190 362 172 90.53%

SOUTH WASHINGTON COUNTY 602 1311 709 117.77%

SOUTHERN PLAINS ED. COOP.!" 22 22 N/A

SOUTHLAND 5 9 4 80.00%

SPRING GROVE 4 5 1 25.00%

SPRING LAKE PARK 219 353 134 61.19%

SPRINGFIELD 0 17 17 N/A

ST. ANTHONY-NEW BRIGHTON 53 202 149 281.13%

ST. CHARLES 62 105 43 69.35%

ST. CLAIR 0 2 2 N/A

ST. CLOUD 401 898 497 123.94%

ST. FRANCIS 121 324 203 167.77%

ST. JAMES 111 295 184 165.77%

ST. LOUIS COUNTY 343 300 -43 -12.54%

ST. LOUIS PARK 400 766 366 91.50%

ST. MICHAEL-ALBERTVILLE 14 43 29 207.14%

ST. PAUL 14623 29280 14657 100.23%

ST. PAUL FAMILY LEARNING CENTER^^ 80 80 N/A

ST. PETER 42 121 79 188.10%

STAPLES-MOTLEY 73 50 -23 -31.51%

STEPHEN-ARGYLE CENTRAL SCHOOLS 7 36 29 414.29%

STEWARTVILLE 18 72 54 300.00%

STILLWATER 234 323 89 38.03%

SUCCESS ACADEMY^^ 512 512 N/A

SUMMIT SCHOOL FOR THE ARTS"' 1 1 N/A

SWANVILLE 9 2 -7 -77.78%

THIEF RIVER FALLS 69 112 43 62.32%

TOIVOLA-MEADOWLANDS CHARTER SCHOOL"' 0 0 N/A

TRACY 17 130 113 664.71%

TRI-COUNTY 9 2 -7 -77.78%

TRI-DISTRICT"" 254 254 N/A

TRITON 36 76 40 111.11%

TRUMAN 0 19 19 N/A

TWIN CITIES ACADEMY"' 50 50 N/A

TYLER 1 6 5 500.00%

ULEN-HITfERDAL 17 13 -4 -23.53%

UNDERWOOD 4 21 17 425.00%

UNITED SOUTH CENTRAL 34 51 17 50.00%

UPSALA 0 0 0 N/A
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1989-90 TOt&I 1909-2000 Total
1:4 Strict Name 1999'2000 Students of Co Ior Students et Cofer Tetal.Difference Percent Change

VALLEY CROSSING COMMUNITY SCHOAA, 47 47 N/A

VERNDALE 5 27 22 440 00%

VILLAGE SCHOOL OF NORTHFIELD," 1 1 N/A

VIRGINIA 95 94 -1 -1 05%

WABASHA-KELLOGG 4 6 2 50 00%

WABASSO 2 4 2 100.00%

WACONIA 24 80 56 233.33%

WADENA-DEER CREEK 16 23 7 43.75%

WALKER-HACKENSACK-AKELEY 105 206 101 96.19%

WALNUT GROVE 2 1 -1 -50.00%

WARREN-ALVARADO-OSLO 53 62 9 16.98%

WARROAD 75 207 132 176.00%

WASECA 45 167 122 271.11%

WATERTOWN-MAYER 13 24 11 84.62%

WATERVILLE-ELYSIAN-MORRISTOWN 15 31 16 106.67%

WAUBUN 287 398 111 38.68%

WAYZATA 376 815 439 116.76%

WEST CENTRAL AREA 15 28 13 86.67%

WEST CENTRAL ED. DIST.", 0 0 N/A

WEST METRO EDUCATION DISTRICT^^ 237 237 N/A

WEST ST. PAUL-MENDOTA HTS.-EAGAN 336 836 500 148.81%

WESTBROOK 4 5 1 25.00%

WESTONKA 95 70 -25 -26.32%

WHEATON AREA SCHOOL 16 30 14 87.50%

WHITE BEAR LAKE 341 648 307 90.03%

WILLMAR 461 923 462 100.22%

WILLOW RIVER 16 13 -3 -18.75%

WINDOM 17 57 40 235.29%

WIN-E-MAC 17 14 -3 -17.65%

WINONA 92 325 233 253.26%

WORLD LEARNER CHARTER SCHOOL^^ 4 4 N/A

WORTHINGTON 138 781 643 465.94%

WRENSHALL 21 11 -10 -47.62%

WRIGHT TECH CNTR^^ 0 0 N/A

YELLOW MEDICINE EAST 62 167 105 169.35%

ZUMBRO ED. DIST.," 5 5 N/A

ZUMBROTA-MAZEPPA 11 24 13 118.18%

Statewide Totals 68347 137197 68850 100.74%

Data provided by Minnesota Department of Children, Families and Leaming
'School district names reflect all districts operating in 1999-2000. School districts that have merged or consolidated between 1989 and 1999 are accounted
for under the 1999-2000 school district names. Data from 1989-90 includes data aggregated from separate school districts that merged or consolidated
between 1989-90 and 1999-2000
^^School districts that do not report enrollment numbers for 1989-90 did not exist in 1989-90. Listed districts are typically charter schools or inter-district
cooperative districts.

49

5



Wr-"W

The State of Students of Color Report was made possible through grants and support from:

The University of Minnesota Office of Multicultural and Academic Affairs

The St. Paul Companies

ING Americas

Programs of the Minnesota Minority Education Partnership, Inc. are made possible through grants and gifts from:

ADC Foundation Medtronic Foundation

All Bases Covered, Inc. (ABC) Minneapolis Foundation

Augsburg College Minnesota Mutual Foundation

Bigelow Foundation Otto Bremer Foundation

Digit Imaging / Bob's Graphic Advantage Pohlad Family Foundation

ECOLAB Foundation Porter Family Foundation

F.k. Bigelow Foundation St. Cloud State University

General Mills Foundation St. John's University/College of Saint Benedict

Hugh J. Andersen Foundation The Jay and Rose Phillips Family Foundation

ING Americas The St. Paul Companies

Kopp Family Foundation The St. Paul Foundation

KQRS - ABC Communications Thorpe Family Foundation

Leonard Street Law Firm University of St. Thomas

Macalester College Xcel Energy Foundation

Mardag Foundation

5 2
50



ERIC]U.S. Department of Educatibn.
Office f Educational Research andimprovement (OEFU)

National library of Education. (NL1
Educational Resources Information Center(ERIC)

REPRODUCTION RELEASE
(Specific Document)

I. DOCUMENT IDENTIFICA110N:

IAD 035 058

Tee:

The 5TATC cyr 57abror5 0C &Loa
Author(s): A VAN big (.

Corporate Source:

AN,JE 5 erii lvdttl 61)C#VOP rACrAi stfip
IL REPRODUCTION RELEASE:

In order to dissominate as lied* as possible dmely and significant mattniale of interest to the educational communky. documents announced In the
mOnthly abStraetjournal of the ERIC system. Resources in Education (RIE), are usually made evadable to users in microfiche. reproduced paper copy,
and eledroniC mecfw, and sold through the ERIC Document Reproduction Servi(e (EDRS). Credd is gWen to the some of eadi document and, if
leproduclion *Wee Is granted. one of the following notices is affixed to the &lament.

Publication Date:

OtrO6e.g) Zoo f

'Commission is granted to reproduce and disseminate the identified document, please CHECK ONE of the following three options and sign at the bottom
of me page.

The ample Meer Mown Wee WO Id The mode mum moan Mow ad be
ennetto se Land t docummeo amen to se Levet 2A doperener

11.

PERMISSION TO PEPRCDUCE ANC
DISSEMINATE THS MATLAL HAS

3M4 GRANTW

TO THE EDUCATIONAL RESOURCES
INFORMATION CENTER (ERIC)

Levet I

[Er
aura haw ror towel i roam puma*

reeotwason awl cessomeween fri neadled or odor
ERIC archival mood (e.e, eloosoomp antippm

=Mt

PERMISSION 70 REPRODUCE AND
DIWEMINATE THIS mATERIAL IN

MtCRCFICHE, AND IN ELECTRONIC MECIA
FOR ERIC COICTION SUBSCRIBERS ONLY,

HAS BEEN GRANTED SY

se,

i2A

TO THE EDUCATIONAL RESOURCES
INFORMATION CrMYTM (ERIC)

Level 2A

Lii
CM& him far Lem 2A Wows. parenegog

seproductitot ang tilsoostrtagon fri nOorogono anti in
blectrorec Meal for ER= =Mel colleszikm

eNtmatbemady

The ample ottker sham Woe lot los
Wood lo og Level 2t3 ttocurrious

PERMISSION TO REPRODUCE ANO
DISSEMINATE TICS MATERiAL IN

MICRORCHE ONLY HAS BEEN GRANTED BY

23

TO THE EDUCATIONAL RESOURCES
LNPORMATION CENTER (ERIC)

Chadt twofer Lem 2f) memo. Paffieffq
(appellation sol insoorttination in nicroftche nay

DourAtons me he mooned its Ingtogot powittati rogrotOggon tosolty wogs.
g pondoolon to moods= to room. had 10 aft it agetked. 1/11CMISIMP11141 bit pFCO298118 1../0116 I.



Sign

please

I hereby went to the
88 in

Eouoadonal.. Reeources **neaten Center(ERIC) nonavehrsite ponelesion to releddrere and cffaserntrrata this document
cioatial above. rreproducton from the ERIC narrefache or abaft* maths by persons other than ERIC employees and Its system

inibmi
otertraCtOrStegterVISpenffiletennelettre ootrydittrt holder. Exception is made tbrnorheront reproduction by Ilbrofies and ether service agencies
to antis& alion needs in response to dleefens-ifterinea.

Orairtklardaderoar

224 (At/ C4Z5* IDE AvSkle., NYPCIsp.<45 cs-yr

CrtAa



05/28/02 14:38 FAX 612 330+1510 MMEP R)02

III. DOCUMENT AVAILABIUTY INFORMATION (FROM NON-ERIC SOURCE):
If pwinission to reproduce is not granted to ERIC, or. if you wtsh ERIC to cite the avaltabiltty of the document from another source, please
provide the following information regarding the availabffity of the document (ERIC will not announce a document unless it is publicly
available, and a dependable source can be specified. Contributorsshould also be awarethat ERIC selection criteriaare significantly more
stringent for documents that cannot be made available through EDRS.)

PublisherlDistributor

AddreSS:

IV. REFERRAL OF ERIC TO COPYRIGHT/REPRODUCTION RIGHTS HOLDER:
If the right to grant this reproduction release is held by someone other than the addressee, please piovide the appropriate name and
address:

Name:

Address:

ERIC Clearinghouse on Urban Education
V. WHERE TO SEND THIS FORM: Box 40, Teachers College

. Columbia University
52.5 W. 120 treet, main Hail .31.13

Send this form to the following ERIC Clearinghouse: New York, NY 10027

Tel: 212-678-3433 / 800-601-4868
Fax: 212-678-4012

http:/ /exic-webAccolumbia.edu

However. if solicited by the ERIC Nudity, or if making an unsolicited contribution to ERIC, return this form (and the document being
contributed) to:

ERIC P - - ing and Re rence FaCility
448 Forbes lavard
Lan 20708

Telephon -I-552420O
TOR F -7994742

FAX Z00
e-mall: goy

fiertcfac.p - .ciac.com
EF-0138 (Rev. 212000)


