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The Reading Excellence Program: Components of a Model for Delivering Tutorial
Assistance in Reading for At-Risk Students

The goal of Reading Excellence is to provide a cadre of trained volunteers to deliver
tutorial assistance in reading to at-risk students during non-instructional times that will
result in significant improvement in students performance on reading and language arts as
measured by their age appropriate standardized tests.

Tutorial Assistance Model

Tutorial assistance to at-risk students is a critical part of the projected success of the
Reading Excellence program. This model promotes flexibility in scheduling outside of
the traditional instructional periods and focuses on the one-to-one assistance for students
who have been identified as needing additional support (Snow et al., p.p. 262-264). In
this section of the project, tutors work collaboratively with classroom teachers to address
weaknesses identified in reading and language arts. Specifically, tutors will work with
students in rereading familiar stories, practicing word analysis, writing, and introducing
new reading material.

Infusion of Technology

A significant aspect of the tutoring program is the inclusion of technology. According to
Kamil, Intrator, & Kim (2000), students with special needs experience significant gains
when technology is used to address individual needs and learning styles. As such, this
program uses a technology-based tutorial program to support and enhance the tutorial
program before and after students work with their tutor/teacher. This provides additional
practice and review based on the customized sequence of on-line activities focused on
students' unique needs. This technology-based program:

Provides support and practice for all major components of reading, particularly
phonemic awareness

Aligns with scientifically-based tutoring guidelines

Provides support for pre- and post-testing in phonics, leveled books (both on-line
and off-line), oral reading, word work, and writing

Provides assessment tools to help teachers track student progress and assess
student strengths and needs.

Utilizing this technology-based program significantly increases the amount of one-on-one
research-based intervention teachers can provide each student.
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Tutor Recruitment

Tutors for the Reading Excellence project are solicited through a variety of activities,
including but not limited to word of mouth, letters and flyers to community business
partners, higher education partners, neighboring high schools, the public library, Parent
Teachers Association, and local churches. These organizations offer the opportunity to
involve intergenerational groups having a diverse knowledge base in assisting students, a
situation that could be beneficial in helping students relate to diversity. Among these are
sophomores and juniors majoring in education at Clark Atlanta University who are
engage in service learning and students in the Federal Work Study program who are
involved in community service projects through the University's Culture for Service
Program.

Individuals interested in volunteering in this program must satisfy a set of carefully
selected criteria identified in keeping with research findings from So That Every Child
Can Read: A Review of Effective and Promising Practices in Volunteer Reading Tutoring
Programs (1999) among others. Volunteers should:

Have attained at least a high school education,

Not have a criminal record,

Be available for and willing to undergo prescribed training to equip them to
perform as required

Be willing to commit to a minimum number of hours per week per semester
tutoring at-risk participants

Be able to independently travel to and from tutoring sites as scheduled

Submit two letters of recommendation verifying their quality of character and
ability to perform duties as tutors, and

Satisfy a panel of interviewers about their interest in and ability to work with
students targeted to participate in the program.

In addition to the foregoing, volunteers are required to maintain accurate records, give
structured feedback, report to tutoring sessions in a timely manner to ensure adequate
preparation of instructional materials and space, and perform in accordance with training
and the duties defined in their roles and responsibilities.

Tutor Training

In keeping with the Northwest Regional Laboratory's review of best practices in
successful volunteer tutorial programs, training for tutors will be geared toward the needs
of the students and the needs, knowledge base, and experience of the volunteer tutors
(Potter et aL, 1999). Training for tutors is both pre-service and in-service and is geared to
accommodate tutor's varying expertise, learning styles, and schedules. The pre-service
aspect of the training covers substantive content to ensure that tutors are equipped to give
the assistance needed by their tutees. In service training for tutors is on going and



augmented by onsite support services. This entails the provision of an designated onsite
reading specialist whose responsibility it is to observe, monitor and supervise the
performance of tutors, be available for consultation, and provide assistance as needed to
foster and enhance effective tutorial assistance. The onsite reading specialist also holds
designated sessions to give feedback, conduct planning sessions with tutors, reinforce
positive practices and recognize and reward tutors for their services.

Volunteer tutors are prepared through an orientation program and ongoing professional
development activities. The orientation program seeks to familiarize volunteers with the
Reading Excellence program, its goals and objectives, their roles and responsibilities, the
skills needed to tutor successfully, the school culture, the multicultural composition and
needs of the target population, confidentiality relating to their tutees, and the- monitoring
and evaluation of the program. All tutors are trained in using strategies to build students'
competence in critical reading dimension areas and will use assessment reports from
classroom teachers to design tutorial lessons and activities. These tutors are also trained
in using students' reading styles to enhance tutorial offerings. Tutors are required to sign
in and out with their supervising staff, make regular weekly reports on the progress of
their tutees and participate in biweekly evaluation meetings. In an effort to ensure
continuous improvement for tutees, volunteer tutors are asked to give feedback on the
effectiveness of the program in meeting the needs of the students with whom they are
working. They are asked to evaluate and give bi-weekly feedback to their supervisors on
the effectiveness of their own work as tutors and the progress of their students. This
information is used to develop training content for all groups of participants.
Organizations from which tutors come are also requested to maintain records on the
involvement of their representatives, continually solicit and submit the names of potential
volunteers, and offer feedback from their volunteers.

Training of volunteers is further enhanced by the technology-based tutorial program
which is used in this program. It provides resources for literacy and volunteer tutorial
training sessions. This enhances the wealth of information and resources of classroom
books that are aligned with the core curriculum, extend students on-line learning, and
support state standards. These books include leveled decodable texts, as well as rich
literature in natural language from diverse cultures. As a support for assessing student
progress using these materials, tutors also use on-line assessment tools, including online
diagnostic activities and student reports and off-line writing rubrics and running record
sheets.

A resource library for tutors should be established. Here tutors will have access to the
program handbook, tutor-training manual, a rich selection of children's books and
consumable materials, other materials that support school standards planning, record-
keeping, and assessment tools.

At-risk Student Recruitment

Students identified to be at-risk for failing in reading and language arts are the primary
target to receive tutorial assistance. Classroom teachers use student performance on
standardized tests to identify students needing tutorial assistance. Students with language
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arts and reading scores below the national norm should be the first level at which students
should be identified for assistance. Other students whose overall scores on standardized
tests form the second level while students who are marginal or whose primary language is
not English form the third level at which students will be identified to participate in the
program.

Tutorial Scheduling

In accordance with the Reading First model, tutorial assistance should be offered after
school until 6:00 p.m. as part of the ongoing after-school program; and on Saturday
mornings Individual tutorial sessions should approximately 60-90 minutes. This time is
should be used for direct instruction and independent supplement activities such as
scientific based tutorial software related to the identified area of need. Each student is
given the opportunity to register to receive assistance at least three times per week.
Students having the greatest need are encouraged to register to receive assistance on a
daily basis. Saturday schedules should be established to accommodate students and
tutors who have the time and desire to maximize their participation in the tutorial
assistance program. Tutors are limited to working with no more than three students at
any scheduled time.

Parental Involvement

Parents should be recruited, trained and utilized as volunteers as a method of extending
the effect and success of the Reading Excellence program. They are required to
participate in the tutorial assistance program in two ways, 1) ensure that their children
identified as needing assistance, attend scheduled tutorials, and 2) participate in the
tutorial assistance program as tutors. Involvement by parents not only shows their
support for the program, but demonstrates to their children that they are committed to
academic excellence and are prepared to support ventures which will promote academic
success. Parents should be encouraged to check out books from the Family Resource
Center to use in the home as a way of enriching the academic resources in the home.

At the outset of each semester, parents should be informed about the Reading Excellence
program, its goals and objectives and the need for their involvement and support of the
program. Parents undergo similar training to that given to other volunteers in addition to
training targeted to help parents become their child's first teacher, as well as to give them
parenting skills to help support their children's academic endeavors. Parents should also
be exposed to the Family Resource Center from which they can obtain resources in
services, videos, and books to help them better perform their duties as tutors.

Program Administration

A reading specialist coordinates the tutorial assistance program. This individual should
be located onsite and be available during the hours of operation. This individual should
have overall responsibility for recruitment, training, and placement of tutors, planning
and implementing schedules, implementing orientation and training programs for tutors,
and documenting and reporting on all activities in the program. The coordinator is also
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responsible for establishing a database, collecting and processing baseline data,
implementing evaluation measures, and ensuring that evaluation feedback is used for
continuous improvement. The program coordinator is also responsible for ensuring that
tutoring sessions address and support the district curriculum and classroom instruction.

Evaluating Program Effectiveness

A plan to monitor student reading progress in the tutorial assistance program is part of the
overall system to monitor student improvement in the Reading Excellence program.
Student weaknesses identified in the initial referral should be maintained on file with all
subsequent activity to address the weaknesses. In addition daily activity and time logs
should be maintained and reviewed on a weekly basis, the results of which are forwarded
to the homeroom teacher or source of initial referral. Student reading progress should
also be monitored through their performance in class activity and on standardized tests.

7



Titi 4047
fr+- %1/143?(we=

ga.1

VAN

U.S. Department of Education
Office of Educational Research and Improvement (OERI)

National Library of Education (NLE)
Educational Resources Information Center (ERIC)

REPRODUCTION RELEASE
(Specific Document)

I. DOCUMENT IDENTIFICATION:

es o1-159

__r=j1]

Title:

The Reading Excellence Program: Components of a Model for Delivering Tutorial Assistan
in Reading_ for At-Risk Students

Author(s):Claudette H. Williams

Corporate Source: Publication Date:

II. REPRODUCTION RELEASE:

In order to disseminate as widely as possible timely and significant materials of interest to the educational community, documents announced in the
monthly abstract journal of the ERIC system, Resources in Education (RIE), are usually made available to users in microfiche, reproduced paper copy,
and electronic media, and sold through the ERIC Document Reproduction Service (EDRS). Credit is given to the source of each document, and, if
reproduction release is granted, one of the following notices is affixed to the document.

If permission is granted to reproduce and disseminate the identified document, please CHECK ONE of the following three options and sign at the bottom
of the page.

The sample sticker shown below will be
affixed to all Level 1 documents

PERMISSION TO REPRODUCE AND
DISSEMINATE THIS MATERIAL HAS

BEEN GRANTED BY

TO THE EDUCATIONAL RESOURCES
INFORMATION CENTER (ERIC)

Level 1

Check here for Level 1 release, permitting
reproduction and dissemination in microfiche or other

ERIC archival media (e.g., electronic) and paper
copy.

Sign
here,4
please

The sample sticker shown below will be
affixed to all Level 2A documents

PERMISSION TO REPRODUCE AND
DISSEMINATE THIS MATERIAL IN

MICROFICHE, AND IN ELECTRONIC MEDIA
FOR ERIC COLLECTION SUBSCRIBERS ONLY,

HAS BEEN GRANTED BY

2A

TO THE EDUCATIONAL RESOURCES
INFORMATION CENTER (ERIC)

Level 2A

Check here for Level 2A release, permitting
reproduction and dissemination in microfiche and in

electronic media for ERIC archival collection
subscribers only

The sample sticker shown below will be
affixed to all Level 2B documents

PERMISSION TO REPRODUCE AND
DISSEMINATE THIS MATERAL IN

MICROFICHE ONLY HAS BEEN GRANTED BY

2B

TO THE EDUCATIONAL RESOURCES
INFORMATION CENTER (ERIC)

Level 28

Check here for Level 28 release, permitting
reproduction and dissemination in microfiche only

Documents will be processed as Indicated provided reproduction quality permits.
If permission to reproduce is granted, but no box is checked, documents will be processed at Level 1.

I hereby grant to the Educational Resources Information Center (ERIC) nonexclusive permission to reproduce and disseminate this document
as indicated above. Reproduction from the ERIC microfiche or electronic media by persons other than ERIC employees and its system
contractors requires permission from the copyfight holder. Exception is made for non-profit reproduction by libraries and other service agencies
to satisfy information needs of educators in rssponse to discrete inquiries.

signature: Printed Name/Position/Title:
Claudette H. Williams

Organization/Address: Clark Atlanta University
223 James P. Brawley Dr. SW

traT 880-8495
E-Mail Address:

/41/464) 880-8564
Date:

4-18-02
cwilliams@cau.edu (over)



III. DOCUMENT AVAILABILITY INFORMATION (FROM NON-ERIC SOURCE):

If permission to reproduce is not granted to ERIC, or, if you wish ERIC to cite the availability of the document from another source, please
provide the following information regarding the availability of the document. (ERIC will not announce a document unless it is publicly
available, and a dependable source can be specified. Contributors should also be aware that ERIC selection criteria are significantly more
stringent for documents that cannot be made available through EDRS.)

Publisher/Distributor:

Address:

Price:

IV. REFERRAL OF ERIC TO COPYRIGHT/REPRODUCTION RIGHTS HOLDER:

If the right to grant this reproduction release is held by someone other than the addressee, please provide the appropriate name and
address:

Name:

Address:

V. WHERE TO SEND THIS FORM:

Send this form to the following ERIC Clearinghouse:
ERIC/REC
2805 E. Tenth Street
Smith Research Center," qo
Indiana University
Bloomington, IN 47408

However, if solicited by the ERIC Facility, or if making an unsolicited contribution to ERIC, return this form (and the document being
contributed) to:

ERIC Processing and Reference Facility
4483-A Forbes Boulevard
Lanham, Maryland 20706

Telephone: 301-552-4200
Toll Free: 800-799-3742

FAX: 301-552-4700
e-mail: ericfac@inet.ed.gov

WWW: http://ericfac.piccard.csc.com
EFF-088 (Rev. 2/2000)


