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13. The content increases mastery of the standards in the course.

Jiz%8 PASS Book Evaluation Form

Students
PASS Volume Title: Date:
Your Name: A Your Position:
School:
School Address:
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| Directions: We are asking for your assistance in clarifying the benefits of using the PASS book as a supplementary text. |
| After using the PASS book with your students, please respond to all the statements in the space provided; use additional sheets
if needed. Check the appropriate response using the scale below. Then, remove this page, fold so the address is facing out, |
attach postage, and mail. Thank you for your assistance in this evaluation. !
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1. The content provides appropriate modifications, accommodations, and/or
alternate learning strategies for students with special needs.

The content is at an appropriate readability level.
The content is up-to-date.

The content is accurate,
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The content avoids ethnic and gender bias.

Presentation
6. The writing style enhances learning,
7. The text format and graphic design enhance learning,
8. The practice/application activities are worded to encourage expected response.
9. Keywords are defined. ‘
10. Information is clearly displayed on charts/graphs.

Student Benefits

11. The content increases comprehension of course content. -
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12. The content improves daily grades and/or tests scores.

O
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Usage

The simplified texts of PASS are designed to be used as an additional resource to the state-adopted text(s). Please check the ways you
have used the PASS books. Feel free to add to the list:

(L] additional resource for the basic text [} outside assignment

J pre-teaching tool (advance organizer) - ) individual contract
post-teaching tool (review) l self-help modules
alternative homework assignment W] independent activity for drill and practice .
alternative to a book report B general resource material for small or large groups
extra credit assessment of student learning
make-up work Q other uses:
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Limitations:

Other comments:

, Directions: Check each box that is applicable. |

1 have daily access at school to: a computer a pnmer (Jthe Intemet O aco-roM dnve
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I'would find it useful to have PASS on: J The Interner [ coRoM (Ll Mac () pc/BM
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Foreword

Parallel Alternative Strategies for Students (PASS) books are content-centered
packages of supplemental readings, activities, and methods that have
been adapted for students who have disabilities and other students with
diverse learning needs. PASS materials are used by regular education
teachers and exceptional education teachers to help these students
succeed in regular education content courses. They have also been used
effectively in alternative settings such as juvenile justice educational
programs and second chance schools, and in dropout prevention and
other special programs that include students with diverse learning needs.

The content in PASS differs from standard textbooks and workbooks in
several ways: simplified text; smaller units of study; reduced vocabulary
level; increased frequency of drill and practice; concise directions; less

- cluttered format; and presentation of skills in small, sequential steps.

PASS materials are not intended to provide a comprehensive presentation
of any course. They are designed to supplement state-adopted textbooks
and other instructional materials. PASS may be used in a variety of ways
to augment the curriculum for students with disabilities and other
students with diverse learning needs who require additional support or
accommodations in textbooks and curriculum. Some ways to incorporate
this text into the existing program are as

a resource to supplement the basic text

a pre-teaching tool (advance organizer)

a post-teaching tool (review)

an alternative homework assignment

an alternative to a book report

extra credit work

make-up work

an outside assignment

part of an individual contract

self-help modules

an independent activity for drill and practice
general resource material for small or large groups
an assessment of student learning

The initial work on PASS materials was done in Florida through Project
IMPRESS, an Education of the Handicapped Act (EHA), Part B, project
funded to Leon County Schools from 1981-1984. Four sets of modified

ix 13



content materials called Parallel Alternate Curriculum (PAC) were
disseminated as parts two through five of A Resource Manual for the
Development and Evaluation of Special Programs for Exceptional Students,
Volume V-F: An Interactive Model Program for Exceptional Secondary Students.
Project IMPRESS patterned the PACs after curriculum materials developed
at the Child Service Demonstration Center at Arizona State University in
cooperation with Mesa, Arizona, Public Schools. '

A series of 19 PASS volumes was developed by teams of regular and special
- educators from Florida school districts who volunteered to participate in
the EHA, Part B, Special Project, Improvement of Secondary Curriculum
for Exceptional Students (later called the Curriculum Improvement
Project). This project was funded by the Florida Department of Education,
Bureau of Education for Exceptional Students, to Leon County Schools
during the 1984 through 1988 school years. Regular education subject area
teachers and exceptional education teachers worked cooperatively to write,
pilot, review, and validate the curriculum packages developed for the
selected courses.

Beginning in 1989 the Curriculum Improvement Project contracted with
Evaluation Systems Design, Inc., to design a revision process for the 19
PASS volumes. First, a statewide survey was disseminated to teachers and
administrators in the 67 school districts to assess the use of and satisfaction
with the PASS volumes. Teams of experts in instructional design and
teachers in the content area and in exceptional education then carefully
reviewed and revised each PASS volume according to the instructional
design principles recommended in the recent research literature.
Subsequent revisions have been made to bring the PASS materials into
alignment with the Sunshine State Standards.

The PASS volumes provide some of the text accommodations necessary for
students with diverse learning needs to have successful classroom
experiences and to achieve mastery of the Sunshine State Standards. To
increase student learning, these materials may be used in conjunction with
additional resources that offer visual and auditory stimuli, including
computer software, videotapes, audiotapes, and laser videodiscs.

14



User's Guide

The American Government PASS and accompanying Teacher’s Guide are
supplementary resources for teachers who are teaching social studies to
secondary students with disabilities and other students with diverse
learning needs. The content of the American Government PASS book is
based on the Florida Curriculum Frameworks and correlates to the Sunshine
State Standards. :

The Sunshine State Standards are made up of strands, standards, and
benchmarks. A strand is the most general type of information and represents
a category of knowledge. A standard is a description of general
expectations regarding knowledge and skill development. A benchmark is
the most specific level of information and is a statement of expectations
about student knowledge and skills. Sunshine State Standards correlation
information for American Government, course number 2106310, is given in -
a matrix in appendix D.

The American Government PASS is divided into 10 units of study that
correspond to the social studies strands. The student book focuses on
readings and activities that help students meet benchmark requirements
as identified in the course description. It is suggested that expectations for
student performance be shared with the students before instruction
begins.

Each unit in the Teacher’s Guide includes the following components:

® Unit Focus: Each unit begins with this general
description of the unit’s content and describes the unit’s
focus. This general description also appears in the
student book. The Unit Focus may be used with various
advance organizers (e.g, surveying routines, previewing
routines, paraphrasing objectives, posing questions to
answer, developing graphic organizers such as in
appendix A, sequencing reviews) to encourage and
support learner commitment.

* Suggestions for Enrichment: Each unit contains activities that
may be used to encourage, to interest, and to motivate students
by relating concepts to real-world experiences and prior
knowledge. |

xi



- ¢ Unit Assessments: Each unit contains an assessment
- with which to measure student performance.

* Keys: Each unit contains an answer key for each practice
in the student book and for the unit assessments in the
Teacher’s Guide.

The appendices contain the following components:

* Appendix A describes instructional strategies adapted
from the Florida Curriculum Frameworks for meeting
the needs of students with disabilities and other students
with diverse learning needs.

* Appendix B lists teaching suggestions for helping
students achieve mastery of the Sunshine State Standards
and Benchmarks.

* Appendix C contains suggestions for specific strategies
to facilitate inclusion of students with disabilities and
other students with diverse learning needs. These
strategies may be tailored to meet the individual needs of
students.

¢ Appendix D contains a chart that correlates relevant
benchmarks from the Sunshine State Standards with the
course requirements for American Government. These
course requirements describe the knowledge and skills
the students will have once the course has been
successfully completed. The chart may be used in a plan
book to record dates as the benchmarks are addressed.

¢ Appendix E lists reference materials and software used
to produce American Government.

American Government is designed to correlate classroom practices with the
Florida Curriculum Frameworks. No one text can adequately meet all the
needs of all students—this PASS is no exception. PASS is designed for use
with other instructional materials and strategies to aid comprehension, -
provide reinforcement, and assist students in attammg the subject area
berichmarks and standards.

« i s xii




Unit 1: Structure and Function of Government

This unit emphasizes the structure and function of government at three
levels—local, state, and national.

Unit Focus

. © definition of government
® purposes of government
¢ levels of government
* functions of each level of government

* major events and documents leading to the
establishment of the United States government

Suggestions for Enrichment

1. Have students bring in political cartoons and interpret their
meanings.

2. Ask students to draw a political cartoon and have them explain it.

3. Read the Preamble to the Constitution and discuss the meaning
behind the words. Ask students to memorize the Preamble and give
oral presentations.

4. Have students cut out newspaper and magazine articles or print
.articles from the Internet concerning public policies; for example:
where money is being spent, Supreme Court decisions, human
rights, health care, education.

5. Discuss how students can participate in the political process. For
example: working on campaigns, volunteering in the community,
writing letters to political candidates or politicians in office.

6. Discuss national security issues such as the draft, nuclear weapons,
disarmament, closing of military bases, and terrorism.

Unit 1: Structure and Function of Government
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10.

11.

12.

13.

14.

15.

16.

17.

Ask students to research their local and city governments. For
example: watch a city council meeting on television or monitor a
local election. '

Have students list laws which are meant to maintain order (gun
control, driving restrictions) and how they are enforced (community
service, fines, jail time, revocation of licences).

Have students brainstorm and make a list of all government services
they can identify. '

Ask students to collect news articles related to functions of
government.

Have students examine laws from each of the levels of government
to illustrate the supremacy of the national level.

Have students read excerpts of original government documents and
translate them into everyday language.

Have students examine some Constitutional Amendments (such as
those related to voting, prohibition) and discuss the societal changes
which have occurred since the Constitution was originally written.

Ask students to list as many activities as they can think of in which
government plays no role. Collect and share items (without
identifying the author) with the class and have students decide
whether or not government has an impact or influence on each item.

Discuss whether society could function without government
establishing limits on individual freedoms.

Analyze the foundations of American government: the Declaration
of Independence; the Articles of Confederation; the Constitution;
and the Bill of Rights. Have students list the pros and cons of each
document and the ideas or beliefs they represent.

Have students examine a searchable version of the Constitution at

http://www.lw.emory.edu/FEDERAL /usconser.html. (Please note
that all listed Web-site addresses are subject to change.)

i8
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18. Have students work in groups and write a constitution for the class.
Discuss and compare the different groups’ class constitutions.

19. Have students write a public policy statement that reflects class or
school policies.

20. Have students select content-related activities and write the
processes used to complete each activity. Have students scan the
Sunshine State Standards and identify all standards that apply to
the student behaviors demonstrated in completing the selected

- activities. Ask students to then revise their written explanations to
describe how each activity developed or reinforced each identified
standard. Collect the students’ work samples and the written
reflections to form a student portfolio.

21. See Appendices A, B, and C for other instructional strategies,
teaching suggestions, and accommodations/modifications.

b
L
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Unit Assessment

Match each definition with the correct term. Write the letter on the line provided.

1. aplan or position that the A. amendment
government decides to follow on a
certain issue '

: B. government
2. change made to the Constitution ’

3. thebeginning of the Constitution C. Preamble

4. type of government in which people
choose their leaders through regular D. public policy
elections '

5. the political organization through - E. republic
which public policy is made and
enforced

Circle the letter of the correct answer.

6. Which of these is not a level of our country’s government?

a. state

b. national

c. democracy
d. local

7. Which of these is not a function of government?

a. defending a nation

b. taking away the people's rights

c. keeping order within the nation

d. providing for the well-being of the people

- 8. Which of these sets up our form of government?

a. The Declaration of Independence

b. The Constitution of the United States
¢. The Articles of Confederation

d. The Bill of Rights

Unit 1: Structure and Function of Government 2 O 5




Use the list below to complete the following statements.

defense : general
domestic justice

We the People of the United States, in Order to form a more perfect

Union, establish (9) , insure
(10) Tranquility, provide for the common
(11) : , prorﬁote the (12)

Welfare, and secure the Blessings of Liberty

to ourselves and our Posterity, do ordain and establish this Constitution

for the United States of America.

|

Number the documents in the correct order that they were written. Write the
number on the line provided. : i

13. Articles of Confederation
14. Bill of Rights
15. Constitution

16. Declaration of Independence.

21
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Keys

Practice (p. 13)

—

COXNNNPEWN =

Preamble
democracy
isolationism
amendments
laws
government
local

state

public policy
elections

Practice (p. 14)

Nk wN=

Revolutionary War -

public policy

Articles of Confederation
Constitutional Convention.
Declaration of Independence
Bill of Rights .

global involvement

Practice (pp.. 15-16)

1.

2.

9

Answers will vary but may include
making and enforcing laws.
Answers will vary but may include
maintaining a military.

Answers will vary but may include
providing schools, parks, roads,
police departments, and a clean
environment.

- local, state, and national

Answers will vary but may include
that Americans had the right to
form their own government.
Answers will vary but may include
the following: Congress could not
declare war or maintain an army;
Congress had no power to tax;
Congress had no power to regulate
trade; states operated as
independent nations; government
not strong enough to protect itself.
John Locke

o Unit 1: Structure and Function of Government
ERIC | |

8. life, liberty, and property
9. the Constitution
10. 17

Practice (p. 17)

XN N
N AN WX

Practice (pp. 18-19)

amendments

- democracy; republic
laws
constitution
political organization
isolationism
Preamble
Government
Thomas Jefferson
27

CORXNITAPRWLN=

—

Practice (p. 20)

NN W=
mO=ETg >N

Practice (p. 21)
Answers will vary.
Practice (p. 22)

Answers will vary.

22




Unit Assessment (pp. 5-6TG)

1.
2.
3.
4.
5.
6.
7.
8.
9.

conEmAP» Y

Justice
10. domestic
11. defense
12. general
13. 2

4
15. 3
1

ro
L
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Unit 2: Foundations of American Government

This unit emphasizes the basics of a constitutional government and the
foundations upon which it is based.

Unit Focus

¢ contributions of ancient Greece

contributions of ancient Rome

* definition of an absolute monarchy

description of the Glorious Revolution

history and effects of the French Revolution
Suggestions for Enrichment

1. Have students research a significant leader or event since the
Renaissance (Louis XIV, Peter the Great, Glorious Revolution, or the
French Revolution). Ask them to give an oral report.

2. Have students conduct a talk show with famous French
philosophers and ancient Greek and Roman philosophers; for
example: Montesquieu, Rousseau, or Aristotle.

3. _'Have students discuss the reasons for the decline and fall of the
Roman Empire.

4. Ask students to compare the architecture of ancient Rome and
Greece to that of the United States.

5. Ask students to research facts and create a graphic organizer to
- compare the republic of Rome and the democracy of Athens.

6. Ask students to compare the difference between a dictator and an
absolute monarch.

™D
L

Unit 2: Foundations of American Government : 9




7. Present students with the following induction matrix for the four

10.

types of governments (democracy, republic, monarchy, and
dictatorship) to answer the column questions. Have students draw
conclusions about each form of government (row conclusions),
about governance, decision making, and early forms of government
(column conclusions), and construct a summary conclusion that
combines the elements of the row and column conclusions.

Induction Matrix
Types of Governments
How Decisions Earliest :
Who Governs Are Made Examples Conclusions
Demoéracy
Republic
Monarchy
Dictatorship
Conclusions

Ask students to research three types of colonial government that
developed in the 13 colonies and create a graphic organizer
comparing the three types of government. Have them include the
name of each colony, its form of government, and the purposes and
characteristics of each form. Have students place an asterisk next to
any characteristics that parallel our current government. Ask .
students to discuss what these similarities tell us about the seeds of
our current form of government.

Have students discuss why they think the concept of representative
government took root in what was to become the United States.
Have them address such factors as the types of people who settled
here, the vast expanses of open space, and the distance between the
colonies and England.

- See Appendices A, B, and C for other instructional strategies,

teaching suggestions, and accommodations/modifications.

5
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Unit Assessment

Match each definition with the correct term. Write the letter on the line provided.

1. all citizens participate directly A. absolute monarchy
in making decisions o

2. kings and queens rule with )
| total and complete power B. direct democracy

3. (1789-1791) the French
_peasants and working class
rebelled against the absolute
monarchy and the aristocracy

C. divine right of kings

4. a peaceful revolution in D. French Revolution

England that ended the age of
absolute monarchies

5. the belief that a king; s and E. Glorious Revolution
X queen’s decisions are inspired '
by God

Circle the letter of the correct answer.

6. Where does the word democracy come from?

a. France
b. Greece
c. England

7. What type of government was established in ancient Athens?

a. republic
b. absolute monarchy
c. direct democracy

8. Who led the American patriots to victory during the American
Revolution?

a. Thomas Jefferson
b. - Samuel Adam
c. General George Washington

Q Unit 2: Foundations of American Government
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Use the list below to complete the following statements.

10.

11.

12.

absolute monarchy divine right of kings
dictator monarch

During the Age of Absolutism, King Louis the XIV was a

He was the first king of France to establish

Louis the XIV believed God inspired all of his acts. This became

known as the

The French Revolution began in 1789 and ended in 1791 when

Napoleon became the leader of France. Napoleon was a |

Number the events in the correct order that they happened. Write: the number
on the line provided.

13.  American Revolution
14. King Louis XIV becomes an absolute monarch of France
15. ancient Greece established a democracy

16. French Revolution

Q7
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Practice (p. 38)

1. 3

2.1

3. 4

4. 2

5. 5

6. ancient Romans created a republic

7. ancient Greeks created a

democracy
8. Glorious Revolution
9. American Revolution
10. French Revolution

Practice (p. 39)
Answers will vary but may include the
following;:

2. Montesquieu: Democracy is a

wonderful form of government.
However, there should be three
branches of government to balance
power. This is to ensure that power
remains in the hands of the people.
Brutus: In Rome we had a form of
democracy known as a republic.
We elected people to vote for us.
This is the best form of government
when you have a large population.
Thomas Jefferson: I believe all
people are created equal. A king or
queen should not be able to tell the

people what to do. Therefore, a

democracy is the best form of
government. '

Practice (p. 40)

—
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False
True
False
False
True

" True

False
False
False
True
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Practice (p. 41)

Answers will include the following in any
order:

1. ancient Rome

2. ancient Greece

3. France

4. England
Practice (p. 42)

Romans established a republic
democracy in Athens
1776
the Glorious Revolution put an
end to monarchies

509 B.c.
France

bl .

o

Practice (p. 43)
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Practice (p. 44)

French Revolution
patriots
Glorious Revolution
_direct democracy
absolute monarchy
Louis XIV
General George Washington
representative democracies
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Unit Assessment (pp. 11-12TG)
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Keys
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9. monarch
10. absolute monarchy
11. divine right of kings
12. dictator

13. 3
14. 2
15. 1
16. 4
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Unit 3: The Federal System of American Government

This unit emphasizes the basic principles of political organization and
learn the processes by which power is delegated within all levels of the
three branches of government.

Unit Focus

° basic principles of American government

¢ powers given and denied to national and state
governments

¢ ways the Constitution can be amended

Suggestions for Enrichment

1. Discuss the failure of the Equal Rights Amendments (ERA). Note
that Congress allows seven years for the ratification process. This
may be extended (as it was for the ERA).

2. Ask students to define power. Debate who has power in their
school, family, and community. Why do they have power? Ask
them to write an opinion essay.

3. Create a graphic organizer on the separation of powers, checks and
balances, or amending the Constitution. '

4. Ask students to think of 'a new amendment to the Constitution.
How would they go about making this change?

5. Have students give specific examples that support the statement
that “government cannot act without the consent of the people.”

6. Discuss whether or not,students believe that all branches of
government are equal in strength.

7. -Point out that all amendments, except one, have been proposed by
Congress and ratified by state legislature and because the second
proposal method has never been used, two of the four methods of
amending have never been used.

3
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8. Have students use current news to show examples of the listed
powers being used by the state and national government.

9. Discuss current examples of how the governmental branches have
used their checks on each other.

10. Display two or three words you want students to explore. For |
example: elastic clause, federal system, and veto. Ask students to
map (web) these words with meaning or associations. Have them
share webs in groups and then individually read from text where
these words or concepts are discussed. Ask groups to create a group
web from what they remember from their reading.

Using this group web, ask students to create a group graphic
organizer (diagram or chart) with labeling that explains the word or
concept. Have groups share their graphic organizer and
explanations with the class. Finally ask groups to create a picture or
drawing (similar to a political cartoon) of an analogy that
demonstrates the word or concept. Have students present and
explain their pictures and then individually write the analogy and
its explanation. ‘

11. Discuss whether the federal government should have a say in how
your town’s schools are run or whether the local school boards
should have control over what is taught and how education budgets
are spent. Have students defend their answers.

12. Discuss whether federal regulations are necessary to protect the
environment or whether state governments and grass roots
organizations would be'able to establish environmental guidelines
on their own. Have students defend their answers. |

13. Divide class into groups representing the three branches of
government: executive, legislative, and judicial. Provide each group
with two signs: “Claim” and “Do Not Claim” and a list of its
branch’s powers stated in the Constitution. Give each branch of
government an opportunity for a “Claim” or “Do Not Claim” in
each round of “Checks and Balances.” Read different situations,
each involving a power of one or more branches of the government.

31
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Give each group one minute to discuss the situation and decide.
Ask each group to hold up their appropriate card, “Claim” or “Do
Not Claim” and then explain its reasons. The teacher and other
branches will rule on the accuracy of the choice.

Scoring
2 points = correctly claiming power
1 point = correctly not claiming power
0 points = incorrectly claiming or not claiming power

Make up your own situations or use suggested situations below.

* Abill is to be considered requiring automobile
manufactures to install escape latches in trunks in all
new cars. (executive and legislative)

* A case is being appealed from the Texas Supreme Court.
(judicial)

* The President has prepared his budget message for
Congress. (executive)

* Anamendment to balance the budget has been proposed.
(legislative) -

¢ The President requires appropriations to find his new
defense plan. (legislative)

* Atreaty involving nuclear arms limitations is being
negotiated between the United States and Russia.
(legislative and executive)

* Ajudge has been convicted of bribery. (judicial)

. An ambassador’s son is arrested for driving while
intoxicated in Washington, D.C. (judicial)

e In his campaign platform, the President promised
to abolish the use of the metric system. (executive)

* The Justice Department requests that the 1973
abortion decision (Roe v. Wade) be overturned so that
states can set their own abortion policies. (judicial)

e
+ r
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14. H_ave s_tudeﬁts discuss the issues below.

* Would Americans be willing to limit habeas corpus
appeals to-discourage terrorists?

¢ Should airlines have access to people’s credit and
traveling records or is it a violation of civil rights?

* Would people be willing to accept a heightened
security system in order to ensure everybody’s
safety?

* Would people be willing to experience long delays

and pay more money for flights to help ensure- safer
air travel?

¢ How should federal government handle the Chmate
of fear and the threat of terrorism?

e Should Congress and the President enact tougher
laws to fight terrorism?

15. Have students discuss the issues below

¢ How do you think the federal government should
spend taxpayer dollars to fight drugs?

* Do you think more funds should be allocated to
stopping the supply of drugs from coming into the
United States, or do you think that more money
should be spent on prevention and education
programs?

Do you think that the federal government should use
‘ ' the military to combat the flow of drugs coming into
the country? Should the military work in countries
that are a source of illegal drugs?

* Do you think that mandatory drug testing of
students and employees is a violation of their rights?

16. See Appendices A, B, and C for other instructional strategies,
teaching suggestions, and accommodations/modifications.
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Unit Assessment

Match each definition with the correct term. Write the letter on the line provided.

1.

10.

powers shared by state and
national government

principle of government
which allows each branch to
check the actions of the other
branches

powers which are kept for the
state

powers given to the national
government

powers which the
Constitution forbids both
national and state
governments

principle of government
which says government must

~have consent of the people to

act

a form of government which
splits power between national
and state governments

process in which courts decide
if a law is unconstitutional

a law that punishes a person
without a trial

principle of government that
splits power among three
branches

34
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A. bill of attainder

. checks and

balances

. concurrent

powers

. delegated powers

. denied powers

federal system

. judicial review

. popular

sovereignty

. reserved powers

. separation of
powers

19




by the concurrent powers.
- 11.  establish postal service
12. tax and borrow money
13.  make war and peace
14. charter banks

15. establish schools

‘ Put a D by the delegated powers. Putan R by the reserved powers. Put a C

Match the branch of the national government with the correct responsibility.
Write the letter on the line provided.

Branches Responsibilities
16. legislative A. makes laws
17. executive B. decides what laws mean
18. judicial . C.I carries out the laws |
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Use the list below to complete the following statements.

19.

20.

21.

22.

23.

24.

25.

checks and balances four
Congress proposal
elastic clause separation of powers

ex post facto

There are ' ways in which the Constitution

can be amended.

The first step in amending the Constitution is a(n)

A(n) . law is an example of a denied
power.

The demonstrates the flexibility of the
Constitution.

‘The principle of was established to make

sure that no one person or group of persons has too much power.

is the legislative branch.

A Presidential veto is an example of the principle of

36
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Give one example which supports the statement below.

26. “Government cannot act without the consent of the people.”

Use the list below to write the correct prmaple of government for each
description on the line provided.

checks and balances popular sovereignty
federal system separation of power
limited government

27.  power is divided between the national
government and the state government

28.  person may not be sentenced to jail
without a trial

29.  Supreme Court declares a law
unconstitutional

30. power shared equally among three
branches

31. government cannot act without the
consent of the people

37
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Practice (p. 56)

denied powers
separation of powers
judicial

delegated powers
popular sovereignty
checks and balances
legislative

bill of attainder
reserved powers

ratify
Practice (p. 57)4
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Practice (p. 58)
1. D
2. R
3. D
4. C
5. R
6. D
7. C
8. D
9. R

10. D
11. C
12. D
13. C
14. D
15. R

Keys
Practice (p. 59)

executive
legislative
judicial
judicial
legislative
executive

AN AN e S

Practice (p. 60)

Answers will include the following in any
order: .

federal system

popular sovereignty

separation of powers

checks.and balances

limited government

D W=

Practice (p. 61)

separation of powers
limited government
federal system
checks and balances
popular sovereignty

A ol o

Practice (p. 62)

four

two

proposal
state
accept
three-fourths

Sk LN

38

Unit 3: The Federal System of American Government 23




Practice (p. 63)

habeas corpus
judicial review
ex post facto

1. elastic clause
2. veto

3. principle

4. implied

5. executive

6.

7.

8.

Unit Assessment (pp. 19-22TG)

1. C
2. B
3. 1
4. D
5. E
6. H
7. F
8 G
9. A
10. ]
1. D
12. C
13. D
14. C
15. R
16. A
17. C
18. B

19. four

20. proposal -

21. expost facto

22. elastic clause

23. separation of powers
24. Congress

25. checks and balances
26. Answers will vary.
27. federal system

28. limited government
29. checks and balances
30. separation of power
31. popular sovereignty

Keys
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Unit 4: The Three Branches of Government

This unit emphasizes the basic principles of political organization
embodied in the Constitution and the processes by which power is passed
on within all levels of the three branches of government.

Unit Focus’

duties, responsibilities, and powers of each branch of
government

election and appointment procedures for each branch of
government

steps by which a bill becomes a law
how power is transferred in each branch of government

ways national leaders may be removed from office

Suggestions for Enrichment

1.

Have students conduct an interview for the position of United States
President, Senator, or Representative.

Have students write to a Florida Senator or Representative
concerning a state or local issue. Have students share any responses.

Have students participate in a class election for President, Senator,
or Representative. ‘

‘Have students monitor a national, state, or city election and discuss

issues and results in class.
Invite a state congressperson to speak to your class and describe a -

particular piece of legislation, how it was started, how it fared on
floor debate, whether it passed, and what its effects are likely to be.
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10.

11.

12.

Arrange a field trip to observe your local city government at work
on some important issue. See if some people from the government
would be willing to participate in a question and answer period
following the session.

Invite a local trial court judge to discuss the organization of the court

© system.

Invite an attorney to visit and respond to questions about appeal,
time involved in adjudication, and fairness of the system.

Discuss the motto on the United States Supreme Court Building,
“Equal Justice for All.” Have students write what they think the
motto means. Show a picture of the symbol for justice (i.e,a
blindfolded woman holding a scale). Have students discuss the
symbolism of the blindfolded woman and the scale. ‘

Point out the wording of “establish justice” in the Preamble. Have
students search the seven articles to the Const1tut1on to find ways
this purpose is carried out. :

Discuss the importance of the different committees in Congress,
such as the Rules Committee, Ways and Means Committee, -
Appropriation Committee, Armed Services Committee, and
Education Committee.

Have students write a bill on a subject of choice following a
teacher-specified format. Assign committees to hear, discuss, vote,
and make changes to a bill. Have the committee vote to either kill
the bill or report it. Have students present the revised bill to the
whole class for a vote to propose it to become law.

Have students research and list 10 Supreme Court decisions and tell
what constitutional right was effected by this decision. From the list,
have students choose five decisions by the Supreme Court and tell
why they feel they are important. Discuss how the Supreme Court
affects lives of Americans.

Have students choose a recent State or Federal Supreme Court
decision and write their own opinion on the decision had they been
one of the Supreme Court justices. Discuss why the Supreme Court
sometimes reverses its own decisions.
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15.

16.

17.

18.

Have students write from the viewpoint of an inanimate object in a
Supreme Court decision. Below are some examples.

* alicense plate (Wooley v. Maynard)
° aschool drinking fountain or bathroom (Brown v. Topeka)

* ablack arm band (Tinker v. Des Moines)

Invite district or county court judge to talk to the class or take a field
trip to the district or county court to watch a local trial dealing with
a Supreme Court decision or constitutional right.

Discuss the Supreme Court case New Jersey v. T.L.O. to illustrate
student rights, search and seizure issues, and the delicate balance
between individual freedoms and society’s needs.

Have students imagine you have taken the entire class to the library
to do research on the Constitution. During class one girl screams, -
“Someone took my wallet!” The only person who could have taken
it was in the class. '

In groups, have students answer questions posed to them as if they
were each of the following people listed below.

e the guilty student

* an innocent girl

® an inﬁocent boy

* agirl with a controlled substance on her person

. a boy with chewing tobacco and cigarettes (illegal in
school)

* the girl who lost the wallet

Ask the following questions:
® Should a search of everyone occur? Expia'm.

* If a search takes place, who should conduct it? Does
it make a difference who conducts the search?

42
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¢ Decide what you would do if a search of all is .
conducted. ’ '

¢ Is the Constitution involved in this situation?
Explain. S

Have groups give answers to all the questions.

Explore these questions with the students: Should law enforcement
be allowed to search when/where they want because innocent
people have nothing to fear? Wouldn't that cut down on crime?
How would the class feel having been subjected to a search that
revealed nothing? Ask the innocent girl or boy how they would feel
if coincidentally they had similar denominations of money that was
in the wallet on them. Would they still feel comfortable with the
search? What about the students who possess illegal items? Should
they get in trouble for what is discovered on them? What does the
Constitution say? Should a search of everyone be conducted
immediately? Does the Fourth Amendment apply to students? Do
school officials need a warrant? Are they “police”? What would be
the most efficient way to solve this? Is that the most just way?.

Have students compare the simulation to that of New Jersey v. T.L.O.
Can they defend being treated differently in a school setting? Invite
a school administrator, school lawyer, or American Civil Liberties
Union (ACLU) attorney to brainstorm reactions to the simulation,

19. Pose one of the legal issues below and, using the chart in the student

book page 83, ask students which court would handle the case. For
example

¢ A woman is arrested in Washingtdn, D.C. for
robbery. (Courts of the District of Columbia)

¢ The same woman loses her case in the District of
Columbia Court and appeals. (District Court)

¢ A woman wants payment for damages done to her
barn and fence during army reserve training
maneuvers. (United States Claim Courts)
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20.

21.

22.

23.

24.

25.

Have students research Supreme Court systems in other countries
(e.g., Germany, Canada, Australia, Japan, Switzerland, Great
Britain, and Russia) and compare them to the United States
Supreme Court. '

Have students report on United States court cases related to issues
of privacy. Possible cases for study can be found in Privacy Law in
the United States at http:/ /www.rbs2.com/privacy.htm (the site
also contains a history of privacy law, modern privacy law, privacy
of businesses, privacy of garbage, and invasion of privacy by
journalists). ' ‘

Have students research technologies developed for maintaining

‘privacy and security on the Internet. The Electronic Privacy

Information Center at http:/ /www.epic.org/privacy/ contains
articles and information about privacy issues dealing with the
Internet, medical records, school records, the workplace, and in
many other areas. For other links to sites specializing in privacy
laws try http://dir.yahoo.com/Government/Law/Privacy. The
American Civil Liberties Union Web site has an entire section
devoted to privacy rights including a Privacy Rights Pocket Card
and privacy rights currently being discussed in Congress at http://
www.aclu.org/issues/privacy /hmprivacy.html.

Have students debate (or write a persuasive essay) on whether one
must give up his or her privacy for protection. Have students
research court cases to support their view. An annotated revision of
the Constitution, which gives access to cases, can be found at http:/
/www .access.gpo.gov/congress/senate/constitution/toc.html.

Have students research the leadership and decision-making bodies
of another country. How are leaders elected? What is the role of the
legislature? How do government processes in this foreign country
compare and contrast to the government of the United States? What
do they do in the face of misconduct of a leader or in order to
remove an official from office?

Have students research President Andrew Johnson’s impeachment
and President Richard Nixon'’s resignation.
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26. Have student take on the perspective of President Richard Nixon or
President Andrew Johnson and write a letter to President Bill
Clinton offering opinions and advice.

27. Have students research the “high crimes and misdemeanors” clause
of the United States Constitution and different analyses of this
phrase since it was first penned. (The Constitution can be found
online at http:/ /www .Constitution.by.net.

28. Have students debate or write persuasive essays on some of the
issues listed below.

* the responsibilities of the President (or any pubhc --
figure) as a role model

* whether or not a President can still be an effective
public leader if he participates in what are deemed to
be “immoral” private practices

29. Help students become cyber-savvy citizens by using some of the
Internet resources listed below.

e http://www.whitehouse.gov - The official White
House site provides a history of the office of the
President, an archive of speeches, press releases, and
other documents.

* http://www.house.gov - The official site of the U.S.
House of Representatives offers information about
legislation in Congress and opportunity to e-mail
Representatives.

e http://www.senate.gov - The U.S. Senate’s official
site provides information about Senate measures and
the opportunity to e-mail Senators.

e http://www.ecst.csuchico.ed /~rodmur/docs/
USConstitution.html - This site provides a lmk to the
- U.s. COI‘IStltthlOl‘l

* http://www.ed.gov/free - The U.S. Department of
Education’s Federal Resources for Educational
Excellence links to learning resources developed by
agencies of the federal government.
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¢ http://www.lib.lsu.edu/gov/fedgov.html - The
Louisiana State University Libraries provide a
comprehensive list of links to federal agencies on the
Internet, including executive branch offices,
executive agencies, judicial branch, legislative
branch, independent establishments and
government corporations, and quasi-official agencies
(such as Red Cross).

30. Have students conduct mock trials.

31. See Appendices A, B, and C for other instructional strategies,
teaching suggestions, and accommodations/modifications.
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Unit Assessment

Match each definition with the correct term. Write the letter on the line provided.

1. to take a case to a higher court A.
2. asuggestion for a new law B
3. two;house legislature c
4. amember of the United States
Supreme Court D
5. mone
_ Y E.
______ 6. agreement with a foreign .
country F.
__ 7. tocharge a President or G
federal judge with a crime )
8. an act of disloyalty to one’s | H.

country

Circle the letter of the correct answer.

9. Who takes over if the President dies in office?

a. the Vice President

b. the governor of the largest state
c¢. the Chief Justice

d. none of these

appeal

. bicameral

bill

. impeach

justice
revenue
treason

treaty

10. Which state has the largest number of representatives in the House of

Representatives?

a. the state closest to Washington, D.C.
b. all states have the same number

c. the state with the most people in it
d. the largest state
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11. What is the term of office of a United States Senator?

a. six years

b. 12years .

c. lifelong

d. none of these

12.  Which house of Congress has the power to impeach?

the Supreme Court

the Cabinet

the Senate

the House of Representatives

Aan oy

13. What happens to a bill after it is passed by both houses of Congress?

a. It goes to the President to be signed into law.

b. It goes to the Supreme Court to decide if it is constitutional.
c. Itgoes to the Speaker of the House to be studied.

d. . It becomes a law in 90 days.

14. What can Congress do if the President vetoes a bill?

nothing—the President’s word is final
override the veto with a two-thirds vote
appeal to the Supreme Court for help
declare war on a foreign country

an o

15. Which of these is not a qualification of the President?

35 years of age

residence in the United States for 14 years
natural-born citizenship -

membership in Congress

an oy

16. The Constitution says that the President must do which of the

following?

a. enforce laws

b. inform Congress of the State of the Union
c. appoint Supreme Court Justices

d. all of these
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17. What is the term of office of a Supreme Court Justice?
a. sixyears
b. 12years
c. lifelong
d. none of these

Match the main government function with the correct executive department.
Write the correct letter on the line provided.

—— 18.  conducts foreign policy A. Department of Agriculture

___19. carries out labor laws - B. Department of Defense

_20.  protects natural

resources C. Department of the Interior
— 21.  conducts programs to D. Department of Labor

help farmers :
22, collects taxes : E. Departmént of State
— 23.  maintains armed forces F. Department of Treasury

Number the steps in the correct order they occur when a revenue bill becomes a
law. Write the number on the line provided.

24. bill is studied by House committee

_____25. billis sent to Senate
_____26. billis introduced
27 billis voted on by full Senate
_____28. bill is voted on by full House
29. bill is sent to President

: 30. bill is studied by Senate committee
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Keys

. Practice (p. 85) 6. E
7. B
1. False 8. D
2. False 9. J
3. True 10. F
4. True
5. False _ Practice (p. 92)
6. True :
7. True 1. 25" Amendment
8. False 2. Presidential Succession Act
9. False 3. 5
10. False 4. 4
11. True 5 7
12, True 6. 6
13. False 7. 3
14. True 8 2
15. True 9. 1
Practice (p. 86) Practice (p. 93)
1. committee does not approve 1. Constitution or laws
(either House); full House does not means
approve (either House); President all
vetoes or does not sign (and fair
Congress is not in session) 2. Nine
2. Signed into law by President; Chief Justice
vetoed; not signed (Congress in , President
session—becomes law); not signed Senate
(Congress not in session—bill dies) . lifelong
3. death; resignation; expulsion ' 3. a. appeals"
4. Answers will vary. ' b. trials
Practice (pp. 87-89) Practice (p. 94)
Answers will vary. Chief Justice William H. Rehnquist
_ Answers will include the following in
Practice (p. 90) any order:
h - Stephen G. Breyer
Answers will vary. _ Ruth Bader Ginsburg
Anthony M. Kennedy
Practice (p. 91) : Sandra Day O’Connor
. : Antonin Scalia
1. C David H. Souter
2 1 John Paul Stevens
3. A Clarence Thomas
4 G -
5. H (Current Supreme Court Justices

as of September, 1999)
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NGl W

Practice (p. 95)

. impeach

. bicameral

. naturalization

. Chief Justice

. Cabinet

. pocket veto
Practice (p. 96)

PN R WN P
AQUE T N»mT

Practice (p. 97)

W ONNG R

M= e et

Practice (p. 98-99)
Answers will vary.
Practice (p. 100)

Answers will vary.

Keys

Unit Assessment (pp. 33-35TG)

0PN WD

2
v
NWeARANTIT>»OAQOOHmNA AT A N Y AQITMOE N>
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Unit 5: Influencing Government

This unit emphasizes how government is influenced and changed by the
support and opposition of individuals and interest groups.

Unit Focus

e characteristics of interest groups, lobbyists, and political
action committees

* ways interest groups can influence government
Suggestions for Enrichment

1. Have students send for literature from various interest groups.
(Addresses can be found in the Encyclopedia of Associations or in the
telephone book.) (Caution students and parents that student may be
put on mailing lists for related groups without their permission or
knowledge. They need to be careful when selecting groups to
contact.)

2. Have students write to the editor of the local newspaper using one
of the following subjects: a current local issue, a school policy, a
government policy.

3. Have students bring in newspaper articles that describe a
demonstration, rally, petition, violent resistance, peaceful resistance,
or strike.

4. Select a recent political cartoon or one from an earlier time period.
Ask students to focus on the details in the cartoon and write 10-15
questions about the cartoon. Write some of the questions on the
board and assign groups to answer the questions. Write answers
representing class consensus on the board next to the questions.
Change questions into declarative statements and ask groups to

form the declarative statements into.a logical order. Use the series of

statements to serve as a source for a writing assignment.
5. Ask students to identify their position on a controversial issue. In

groups have students develop an argument to support an opinion
contrary to their own and present the argument to the class.
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6. Ask students to read a news article and list 10 sentences from it.
Have students exchange lists and write next to each statement
whether they think it is a fact or an opinion. Then have students
choose any three of the statements and explain their reasonings.

7. Invite a guest speaker from a special interest group to talk to your
class about the group’s objectives. Have the speaker explain how
the group presents its issues to government and if they have-met
with victory or defeat. - ‘

8. Ask students to recall some of the biggest local, national, and world

events of the year. Which stories affected them directly, indirectly,
or not at all? '

9. Present students with the “Value Examination Matrix” on page 41
for analyzing perspectives in editorials (or newscasts). Have &
students record statements or concepts they strongly support (or
oppose) and assign a value, plus or minus, reflecting their opinion.
Next have students record the logic behind their assigned value to
point out that there is usually a system of logic or reasoning
underlying their values. B

10. Present students with the “Conflict Clarification Matrix” on page 42
for analyzing values and perspectives relative to particular topics in
editorials (or newscasts). Have students record a statement they
support (or oppose) in the first row of the matrix and assign a
value, plus or minus, reflecting their opinion of it beside the
“ Assigned Value” in the second row. In the third row, have
students identify the logic behind their assigned value. In the fourth
row, have students identify an opposing value for the concept or _
statement. In the fifth row, ask students to describe the logic behind

 the opposing value. In the last row, have students describe a .
conclusion or awareness they have come to and identify some
current events for which this process might be useful.

1
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Value Examination Matrix
for Analyzing Editorials

Statement or - Assigned Reasoning or
Concept Value Logic behind
My Value

Q e T et :
| EMC Unit 5: Influencing Govgmment 41

Full Tt Provided by ERIC.



Conflict Clarification Matrix
for Analyzing a Current Issue

Statement or
Concept

Assigned Value

Reasoning/Logic
behind My Value

Opposing Value

Reasoning/Logic
behind My -
‘| Opposing Value

Conclusion/
Awareness
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11.

12.

13.

Unit 5: Influencing Government

Section off an area in the room to post local, national, and world
newpapers and magazine articles. Assign groups to bring in articles
of importance or interest in particular news categories. Have
students report on chosen events. When a major local, national, or
world news story breaks, discuss it in class and ask students to find
follow-up stories and then summarize events that occurred.

Discuss a controversial issue in the news and provide related
articles with different viewpoints. On the board, list arguments on
both sides of the issue. Draw an imaginary line on the floor, one end
representing “for” and the other “against” the issue. Ask students to
literally “take a stand” on the line where they feel they belong. (On
either end or anywhere in between, depending upon the strength of
their beliefs—if all choose one side, play “devil’s advocate” and
stand on the other side.) When everyone is standing, choose
spokespersons and open the floor for debate. At the end, ask
students to stand anywhere but in the “undecided” middle position.
Have students write their views on the issue in an editorial format
based on what has been learned and discussed.

Discuss political options in a society (limited, moderate, and radical
social change). Discuss the differences between radicals, liberals,
conservatives, and reactionaries. Assign groups to answer the
following questions as if they were part of one of the four groups.

¢ Is there an environmental crisis?
¢ How should pesticides be handled?
e How can the garbage problém be reduced?
¢ How should Americans dispose of toxic waste?
e How serious a problem is water pollution?

* How can the environment be protected?

Allow time for groups to discuss and present their answers. -
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14. Have students use a newspaper article to answer: who, what, why, -

when, and implications. Then have students rewrite the article from
another viewpoint.

15. Have students analyze and critique newspaper coverage and radio/

television coverage of a story by comparlson and contrast of content
and presentat1on

16. Have students create a cartoon on a current news topic involving
some aspect of government.

17. Assign a weekly current-event paper or magazine and allow -
students time to read specified articles and highlight information for
a "Class Jeopardy” game. Next, assign each group a specific article
and have each group write and answer four questions about the
article, and then decide on a price of $100-$400 according to the
question’s level of difficulty.

Draw a “Class Jeopardy” board by writing the names of the articles
across the top of a grid and $100, $200, $300, $400 going down the
side of the grid. Divide the class into two teams (Red and Blue) and
have one student from a team select an article and dollar amount.
(No one may choose the article worked on in their group.) Read the
question and allow a set time for an answer. (Students may use the
time to check their highlighted news articles.) If the question is
answered correctly, write the dollar amount in the appropriate
category box using that team’s color. If it is not answered correctly,
allow the other team the same amount of time to answer. (Only
students who did not design the question for that category may
answer.) If neither team answers correctly, the dollar amount goes to
the teacher and the teacher fills in the amount for that category with
a third color of chalk.

During the game, a student may challenge an answer, prove the
other team’s answer wrong with evidence from the article, and have
his team awarded that amount. The game continues until all
categories have been completed. Money earned for each team is
added up to determine a winner.

18. Have students use the Internet to find a local newspaper site and
(with teacher guidance) respond to current issues by writing an
e-mail message to the editor.

Q | 5 ';v
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19. Have students use the Internet site http:/ /www.yahoo.com/
Government/USGovernment/LegislativeBranch /Senate /Senators to
find their state senators’ address. Have students compose a letter to a
Senator about an issue of concern and make three copies (one for
them, one for you, and one to send).

20. Distribute copies of your local newspaper and have students look at
its major stories. Ask students which stories would be of interest only
to people in their state and which ones to only people in their city.
Have students draw an “X” through news stories they think would
not have been printed elsewhere and tell how many stories are left.
Pick a date at least three to four weeks in advance and have students
write to a few newspapers in other cities and request a copy for that
date. (Your local library should have a copy of a directory of
newspapers in each state. Make a random selection or ask students to
choose cities of interest. Do not request Sunday newspapers; mailing
cost would be prohibitive for most. This activity may be done using
the Internet.)

When the newspapers arrive, have students display front pages from
around the country and compare front-page coverage from city-to-
city. Discuss the similarities and differences in the news. Did many
newspapers focus on the same national stories? Do the same with
editorials and discuss city concerns as expressed in the letters to the
editor.

21. Have students search the Int