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FINAL REPORT for Grant # H024D60012

Multicultural Early Childhood ATeam Training: OUTREACH

Overall Summary of the Project, 1996-99

Th1s report will include a descrlptlon of work accomphshed during the final year as well
as a summary of the entire project. To first capture the three years of outreach work succinctly,
- all objectives were reached, the expected teams trained, and materials developed and refined.
Yet as we end the project, the staff feels that our outreach work is just beginning to have lasting
widespread impact. After working with many different types of systems, we now have the nuts
and bolts of how to instigate long term change for programs working with families from diverse

- backgrounds. The next challenge is reaching out to states to includé such a curriculum in their

state plans and to help them implement state-wide training for programs working with families
from diverse cultures. Both early intervention and preschool programs are in need of inservice
training to change policies and practices to ensure that all families of young children with -

- disabilities are welcomed. We are learning about supports that might be needed for programs to

: sustam change.

o  ‘'The purp_oso of the project was to infuse cultural competence in early childhoo‘d programs .A
by dissemjnating and replrcaring a proven parent and professional inservice training model,
Multicultural Early Childhood Team Trairﬁng (MECTT) Parent/professional teams were
| prepared to increase involvément of cultprally diverse families in their child’s developrrlént and
oducatiorl, to model farpily c-entered3 culturally responsiVe practices and to provide inservice
. t_raining'to the staff regarding these practices. The twelVe-module training package, a
Participaht’s Notebook and a'Trainer’s.Guide; blends skill training in cultural competence with
o family centorod early childhood best-prac_tico'_s. Theldevelopment of the materials, also supported
| by OSEP thropgh an ipservicé trairﬁng grant, and the outreach project were conducted jointly by

George Mason University (GMU) and the Parent Eduoational Advocacy Training Center |

: '(PEA'IC). The staﬁ' memoer’s, a multicultural parent/professional team, were the initial
-deveiopers of thé'curricplum, remairled with MECTT Outreach until November, 1999 (three
~ month time exfepsion granted), and continue to be committed to their collaboration. The

project’s objectives were: -




Objectlve 1, Team Training: To prepare culturally llngulstlcally d1verse
parent/professional training teams who will prov1de leadership and training for local and
_state early childhood programs.

Objective 2, Trainer’ Materials: To develop a guide to assist parent/professional
training teams in adapting the MECTT trammg materials for a broad range of programs
and audlences :

~ Objective 3, Techmcal Assistance: To provide technical assistance to adoptlon sites in
developing and implementing state and community action plans.

Along wi_th these stated objectives, the staff envisioned expanding and reMg the
trammg materlals toa pomt where they could by used by experlenced trainers in a varlety of
ways w1th limited direction and guldance from us. 'I'he evaluatlon by the CLAS pro;ect
| (Culturally & Llngulstlcally Appropnate'_Semces Early Chlldhopd Research Institute) confirmed

‘ what our Leadership _Instituté pani;:ipanté told us, our training materials are of high quality and

ére very user ﬁ'iéndly. (CLAS evaluators’ reports included in Appendix A.) The training
. package, palv'ticvipant and trainer’s materials, accompanies this final report.

Qne questidn thé staff played over and over again »during thg 3 years. “How can we

_ ipgreasé é;Ccessv:to the MECTT materials for early intervention and éarly childhdod
programs natibﬁélly?”, Our outreach sites were selected (after the first year) for thgir diversity
and for how much they could tgacl_l us about ansWering fhat question. We also were concerned
with tailoring our itraini‘n»g:and fQHow;up to each site to ensure réaching lﬁore families in their
: communities.. |

.Objectiye 1,.'I.'eam Trailiin’g: In the first year our proposal included two Enterprise
Cdmrﬁunities, thé District_ of Co lull_ibia éndNorfolk, VA and an Empowerment Zone, Baltimoré,
MD. The first twé 51tes pfoved tb be great le'é.rning experiences for staff aﬁd participaﬁts. InDC
the Part C coordinator (Part H at the time) along with members of the Interagency Coordinating
Cbunéﬂ did an outstandirig job of replicating the training. Extensive use of the materials

continues according to follow-up evaluation reports. In Virginia, Norfolk was the primary site




‘with additional teams from Hampton Roads, broadening the impact in this heavily pdpulated

_ fegion including Virginia Beach, and three surrounding localities. The Norfolk team of four key

professionals and parents has reported expanding outreach activities to populations that they

- were not serving prior to the training.

" . Due to the major restructuring of the administration of Baltimore City school system we

*were unable to conduct a city-Wide trainers’ workshop for teams. With the approval of the

OSEP Education Contact Person, we continued to pursue a Baltimore City School system site
well ir_ito our third year. We were invited to present for two years at their city-wide conference

for professionals as a result of our many contacts with the administration. These sessions were

| well attended and follow-up .still continués. Staff held a workshf)p for the faculty at Federal Hill

Elementary School and one team from Baltimore attended our Maryland state-wide training in

Yeér 3.

" The Illinois Department of Re'habilitation Sér,vicg_s (DORS) eagerly substituted as the

- final site in the first year. An Illinois Task Force for cultural diversity training adopted and

adapted our training materials to be used on a state-wide basis. In Illinois DORS serves a 0-21
population of families. A cadre of éxperienced trainers, prdfessionals and parents, are supported
by DORS to conduct wbrkshops thrdughout the state.

‘In year two, a county in Pennsylvania, a region in Wisconsiri, and Baltimore City were

- the targeted sites. As the‘Baltimor_-e City training site failed to materialize, the Wisconsin

planhing committee asked to cxpénd their training scope; We were able to agree to work with
multiple agencies in Wiscbns_in_ to have a state-wide training session. So instead of one region in

Wisconsin, MECTT met with a state interé.gency planning group. The lead agency, the

Departmént of Health and Family Services (birth to three), assisted MECTT, managing

additional funding needed for the large group and coordinating follow-up activities. The large

~group of 49 part_icipémts proved to be an intensive training experience for the presenters. For
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MECTT the beneﬁts of the Wisconsin site were numerous in terms of learning'the complexities
' of working with multiple agencies w1th1n a'relatively large and complex state. With full support
of their state agencies, teams were prepered to reach families throu.ghout.Wisconsin.

..Beaver Cbunty, PA is a rural county, north of Pittsburgh, next to the Ohio border.' The
early interv_entipn, pi'eschooi, and Headstart programs were ali represented by.parent/professional
* teams. In this eommunity, there was no foruni for all of these programs to coordinate and
exChange informﬁtion. Professionals and parents ﬁ‘om the different teams were, in some cases,

. 'meetin'g'for the first ti_nie. One of the qnnnticipated .out_cor‘nes of the training was therecognized
need for regular cornnlunicatien among all of the early childhood programs. After we rnet the
teains and realized that many participants were unfamiliai' with the diverse populations in the
connty,'an activity v'vas planned to share knowledge about the entire county. Activities _ﬁ'orn the
“Family Find” quule were .incorporated into the schedule. The technical assistance coordinator
for the stateenthusia.s_tically participated, resulting in a team from the Pennsy'lvania state office
'a.ttending.the Leadership Institnte'. o

| The three sites in‘year ti;_féé'&ére the Shenandoéh Valley Region of Virginia, the state of
| Maryland, an:d“a.region of California north of San Fi'ancisce. A more detailed narrative repof_t oi' :

‘these sites follows in the next section oftlus report.

"i'he‘_other_ ‘inajor training activities under this objeetive were the Leadership Institutes in
Juneof years tv_ifo and thiee. National recruitrnent .for the institutes was targeted to experienced
parent atid professional trainers in leadeiShip positions who would then use the modnles for
: training in the communities they setved. ‘Since wehad offered a Leadership Institute at the end of -
 our first grzint, we were able to feﬁne 'and improve the two and one-half days of intensive
learning experiences. The agendas included denionstrations, presentations and discussions with ...

leaders in the field, time for the teams to ask questions regarding the curriculum materials and to |




. develop action plans for future use of these materials. A full descriptioh of the 1999 institute is

included in the next section and samplé materials are found in Appendix C.

MECTT staff continued numerous other dissemination activities at conferences,

-workshops, presentations and university seminars. The national conferences encompassed three

DEC presentations, two CSPD C(inferen_ces sponsored by NASDSE, and annual NEC*TAS

_ conferences and NAME. In addition, one of the co-directors was an invited presenter at two

national faculty_developnient institutes.

" Summary of Training Acti?it_ies

Diversity repi‘esented at the training sites: Aﬁ'ic'an_'American, Aﬁiéan'Caribbean, Asian,

‘Latino, Filipino, Middle Eastern, Native American, a_nd An_glo-Euerean_.

Site ~ " Date Parent/Prof.Teams
Year 1,1997 | District of Columbia Januzirj, April 10 teams
Illinois, DORS : May - | 5 teams
Norfolk, VA (Tidewater) | June' - | 5teams
Year 2, 1998 | Beaver County, PA | April 5 teams
' Wisconsin, state-wide ‘September | 12 teams

(multiple agencies) "

Year 3, 1999 | Shenandoah Valley, VA Mﬁrch ~ | 11 teams

‘Maryland, state-wide: April 6 teams
(MD State Dept. of Ed.) '
N. California region July ' 7 teams
| | Total | 3 cities, 2 state agencies, |3 yéar period - | 61 teams of parents

| 1 state-multiple agencies,

|| and professionals
4 counties, 2 regions ' '

Estimated Impact of Teams: 61 teams x 50 participants = 3050 professionals
' o . & parents
(This is a conservative estimate of #s trained based upon feedback from teams.)

~ Summary of other training and dissemination activities:

Leadership Institute, June, 1998, states represented: . 31 participants
District of Columbia, Indiana, Pennsylvania, :

-7
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Rhode Island, Virginia ' : _
Leadership Institute; June, 1999, states represented ' 30 participants
Alaska, Maryland, New Mexico, Rhode Island, Virgnna, '
Washmgton, and the Territory of Guam
4 display/poster sessions (estnnate, lO(l per session), info. to - 400 participants
| 9 national conferences state and local 'workshops, . 412 participants
semmars presentations (documented by ‘
agendas programs memo, rosters)
Objective 2, Trainers’ Materials: Drawmg from our experiences ﬁeld testing the modules the
' part1c1pant responses at ﬁrst Leadersh1p Institute and d1rection from our two consultants Larry
Edelman and Eleanor Ly_nch, new additional trainers’ matenals were planned. We held focus .
| __gronps of teams who were cu'rrentlycondncting inservice training using the materials. -‘ '
. YNE_C*TAS assistance made it possible for Larry Edelman to re_view our modules and trainer’s |
notes and then spend two days with the MECTT staff. He advised us how to expandand to
. revise the Trainer’s Guide and to edit and_ refine the participant’smaterials. This process, though
long. and tedious, was successful. | Tlle IlCVlI materials added helpﬁll elernents to make them easier
and rnore flexible for trainers to use in a variety of formats.. -Participant t‘eedback concerning the
quality of the materials at the end traimng sess1ons and in follow-up contacts has been extremely
| pos1t1ve as were the CLAS evaluation reports (Appendlces Band A). |
Obj ective 3, Techmcal Assrstance: At the end of the first year of the project, the
-'co-directors visited NEC*TAS to learn .rnore,about effective technical assistance strategies; Asa
- result of tliis visit and experiences at our_ first sites, addit.ional feedback forms were routinely
used and more systematized contact maintained with the teams trajned and with the coordinators
at each of the sites. A web-site was initiated and information disseminated throngh-newsletters.
Teams currently using the materials were inyited to participate in the Leadership Institute-to hear ~

the national consultants’ presentations. Members of the experienced teams were recruited to join

8
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staff members to make presentations and participate in p‘anels. This has proved to be a wonderﬁil
‘strategy for everyone;' Audiences responded positively to the teams’ description of how they use
; .the materials effectively and the c’redibility of the staff Was enhaneed. Last, but not least, we

" repeatedly aeknowledged the important r_oie of the teams’ input and produ_ctive feedback in this

'. project. The 'materials' meet early ch_ildhood_ program needs'b_ecause of the help and creativity of

‘many parents and professionals.

Report of Pro;ect Actnvntles, Year 3 September, 1998 November, 1999

The final year of the outreach prOJect began with two days of plannmg for the year’s.
major activities: .

1) preliminary plannmg and coordmation for unplementation at the three des1gnated

sites; :
~2) ‘recruitment of participant teams, securmg of presenters and the logistics for the
: Leadership Institute; .

3) final editing and dissemination plans for the materials;

4) expansion of the web site; N :

5) conferences and presentations; and

- 6) collection of evaluation data.
- It was to be a very busy year for the project coordinato'r, the only full time staff member, and the -
four members with less'than 25% of their time supporte_d by the budget.' '

Shenandoah Valley Reglonal Slte The early mtervention pl‘O_]eCt and the Interagency
Coordmatmg Councﬂ’s (ICC) coordmator for the region were the sponsors for th1s site. The
r_eglon eovers a l_arge geographic area, rural_ w1th towns a_.nd small communities. With MECTT’s_ B
.assistance,'The ICC coo'rdinator publicized the training and recruited the teams. Two private

' schoo'l‘s in the region asked to participate along with Headstart and preschool programs. We '
reCrnited a parent member of the ICC_prior to the training to Jom the presenters for an inclusion
panel discussion. Many lessons were. learned through group discossion and interaction.

* Questions that we, as staff, had not faced before arose regarding hovy to deal with existing

organizations and societies promoting prejudice and hatred. This area of Virginia is starting to
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have increasing numbers of farmlies from other nationalities but the most troubhng problems
stem from age-old d1scrlrmnatlons related to race and drsabllity Once agaln the staff learned

from the teams and was remmded that many early ChlldhOOd programs still must struggle with

old d1vers1ty issues. The strong_underlying themes of the MECTT materials, respect for all

families and the valuing diversity, resonated with the teams from the Shenandoah Valley They

verbalrzed that early mvolvement of famrhes in their programs was crucial, but that they also

~ must work with their commumties at large to welcome all families. -

_ Ma_"ryland Site: In their 22 counties, The State Departnient of Education supports a

network of resource centers, staffed by parent/professionalteam.s. These teams were the primary

' participants who would then return to their counties to train staff of early childhood programs. At

 the end of the training the resource center teams stated that_this experience and many of the

materials would be of great benefit for their work with all professionals and families in their
communities. The Maryland School for the Blind also sent a team, which did_require making |

adaptations and adjustments. With assistance from the parent member of the team, the presenters

and other participants, the professional who is blind was able to participate fully. This team
planned to have segments of the materials ﬁ'om the Participants Notebook transcribed in braille.

Several staﬁ' from the Maryland State Department of Education also attended the tralmng

N orthern Callfornla Reglon The Parent Information and Training Center for the o

region, Matrix, oﬁ'ered to take respons1b111ty for the loglstics coordmation for this site. The

: preparation, 1nclud1ng recruitment of teams, was the work of an mteragency task force 1nclud1ng

a MECTT staff member The members of the task force represented Marin and Sonoma county

early intervention programs, an agency serving prlmarlly Latino families, Headstart and

- preschool programs. Due to a heavy concentration of Spanish speaking families, the majority
~ from Mexico, a bi-lingual trainer was requested. One of our eXperienced parent trainers who is

- Mexican-American was able to join two MECTT staﬁ' members to form the presenti_ng team.

10
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‘Once again we learned from the site. Our expectations were that a region adjoining San

Francisco would be somewhat cosmopolitan as well as diverse. Parts of Sonoma County are

rural and remote. 'Many family incomes are below the poverty level and housing is sub;standard.

. The farther north you travel up the coast, the more isolated and difficult it is to reach families.
_ Though there are many human service agencies in the San Francisco.regi'on, coordination of

services and communication is often hampered by agency policies and practices. Problem

solving strategies and action planning were important elements in this training. Though we

lacked in-depth knovgllédge‘of the types of problems they faced, the tools 1n the materials and the

“high level of interaction incofporaiéd into the actiyities creé.téd a productive learning

“environment. The participants as a group were sophisticated trainers and made the most of the

experience, extending thé days aﬂdexhausting the pr_esént_cfs!

Leadership Institute: Though the Instifute in 1998 was a great success according to

* participant evaluations, the staff wanted participating teams to come from a broader

geographic area fdr the 1999 Instltute A more Aextel:nsive recruitment plaﬁ was implement’dd, -
including several mdss mailings and active "publicizihg in peréon at conferences, meetings, etc.
Requeéts for additional information cémé from many states and téams ﬁ'dm seven states
registered with a waiting list of éppliéan_ts. |

ThlS t‘hree-lday natioﬁai training seminar, helld at Gdorge Mason University, addressed

family centered practiées and cultural diversity in early childhood settings. Participants began -

the Tnstitute by designing a logo (using fabric, thread, méfkefs, etc.) tO‘Vi‘Sl_.lally identify'thei'r'.

team and to introduce themselves to the group. This picture/visualization served as an icebreaker

and helped the facilitators to begin to understand the -d'y_nanﬁcsvémd culture of the group. Tlns |

was a collaborative effort where everyone participated and the end produc;t was stitched together

'~ to form what looked like a wall hanging or quilt. Project staff provided a brief overview of fhe
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, cu'rriculum, highlighted four naodules, and demonstrated a y_ariety of activities. As a part.,of the

' ﬁrst evening’s social, a professional storyteller proyided a yaluable and enjoyable learning
experience which tied in appropriately with the next day’s agenda. The storyteller was a member
of a team in the first field test of MECTT materials in1994.

Beginning with a welcome by the Dean of the Graduate School of Education' at GMU, the
second day highlighted the keynote speaker Dr Isaura Barrera, Associate Professor ﬁ'om the
‘University of New Mex1co Dr. Barrera, a leader in the ﬁeld of bilingual multicultural early -
.chlldhood special education, presented a broadened perspective of space, understandmg, and
skllled d1alogue. She led the morning d1scuss1on followmg her remarks, and stlmulated.a great
deal of group dlSCUSSlOIL Four other experts in the ﬁelds of leadership, d1versrty and technology
presented and mteracted wrth partlclpants durmg the course of the seminar.

Betsy Ayankoya, our Techmcal Assistance Coordinator from NEC*TA‘S,'played an
iniportant role at the InStitute hy summarizing and tying together the ‘;emerging themes” of the
training. She brought everything into'focns through a lens of culture vand diversity for
participants. Two narent n1en1l)ers (graduates of MECTT at the replication and outreach stages)
shared their farnily stories and training experiences relative to usmg the curricnlum materials.
iAs‘preparation for the final day of the Instimte, participants were asked to review thetraining |
materials (Participant’s Notehook and Trainer’s Guide) and formulate _Written_ questions, |
comments, issues and _concerns. B | | |

On the final day, much of the morning dia_logue focused onthe training curriculum and
action plannmg The Institute was brought to a wonderﬁil close with techno10gy training, the
‘means to communicate with the project, each other and their prospective teams. Participants had
hands—on experiences at the Graduate School of Education’s neyv technology lab. Having
| collected info_nnation from participants about their general knowledge and skills prior to their _
arrival, two university_instructors teamed to demonstrate the use of technology in

12
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' .‘cor_nrnunicating, teaching, learning, and sharing of informéfion. At the close of the Institute, the
staff felt that the perfeot balance between _worlr thh MECTT materials, consultant presentations,
questions and discussions had been achieved. (Agenda nnd othermatervials are in Ap_pendi)r C)’

'Finallzing and DisSernlneting Materlals: As the staﬁ conéidered the final steps to take
w1th the ma‘terials,‘ we realized that this'vsra's one area where‘we needed outside help. NEC*TAS
responded to our request by makmg one of their staff available for consultatrons Joan Melner, a
publication specialist located in DC, who had rev1ewed our matenals in early draﬁ form, met
wrth the MECTT staﬁ on two drﬂ‘erent occasions dunng the last year. We problem solved
regarding final packagmg, -ed1t1ng and furrller dissemination of the materials. We were able to
reach decisions regarding diséemination until the end of rhe projeot; but postponed'deoisions’.
regarding commercial publication pending possible continued outreaoh ﬁlnding Joan Melner :
with her in-depth knowledge of the ﬁeld and of our matenals led us through a structured process '.

for decrsron-makmg and continues to be avarlable for advrce
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Outreach Project Qutcomes

Summative Quantitative Qutcomes

‘What/where? . | ‘Who? “Estimated Impact
8 Outreach sites: state, ~ | 61 Multicultural 300 + early childhood
regional, and city (See p.7 | parent/professional teams programs (conservatlve
- table for details.) : _ - | estimate)
2 Leadership Institutes, - o 18 teams : K -100 + programs (based on
| 9 states, 1 territory ' _ ' | action plans, follow-up
represented ’ - | calls) : S
Information dissemination | Early childhood | 412 participants
(in-person) national professionals, parents, other : '
_conferences, workshops _ | educators
presentations, etc.

' Access to the Web site 1s ava11ab1e through links with both sponsonng agencies and with CLAS
-and NEC*TAS.

'Summative Qualitative outcomes

A phone survey of all participants in MECTT training is underway, 180 interview to date.
This survey is being conducted as a research project by a doctofal candidate at 'Georg'e Mason

University. Though the researcher is not a staff member, she is advised and supervised by a co- |

_ director — as close to a third party evaluator as the budget.would allow. The training events

covered include the pilot, two replication sessions, two Leadership institutes and five outreach .
sites.

"~ In general, participé_hts praised the MECTT training for heightening their level of

~ awareness, developing and broadening their understanding, and sensitizing thein to a range of

issues related to working with diverse children and their families. Some participants referred to

14 .
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. the1r personal journey of discovery, to the realization that'perhaps they- weren-’t as broadrninded |
as they had thought. “MECTT 'challenged rny perceptions of myself. _I thought Iwas B
_ broadminded, but I was forced to look at my deﬁnition of the word.” Still other participants
f spoke of the opportunitie's and beneﬁts of interacting with diverse in‘div.iduals establishing' E
_ ‘support networks w1thm their commumty, across their state, or other geographrcal areas. A few _
| mdlcated that the trarmng was.more “mterestmg and valuable than a county requrred human
A'relatrons course.’ Almost all respondents to date have referred to the excellence of the content |
}' -and materials and have pralsed the expertlse of the tramers _

Impact on Pract1ces Respondents mdrcated that they have changed the way they 1nteract w1th

j parents because of the1r greater understandmg about the impact of culture They work harder in
' not lettmg thelr assumptlons mﬂuence their work with _farmhes. Specific actions taken 1nc1ude:‘ |

1) provrdmg inservice for staff _
2) reframing their approach to working with diverse famrhes by consrdermg the
-influence of culture in their interactions
3) creating a diversity task force
- 4) including a column on diversity in a weekly newsletter - .
-5 a551st1ng a university professor gain greater participation from d1verse students
" 6) -using the MECTT materials in a preservice education class, and ' '
¥)) including more multicultural books, toys, and materials in their work.

- Challenges noted Partrcrpants cited: : :
1) need for additional mformatlon about the tralmng for adrmmstrators
2) lack of support for staff development by their home programs, and
3) loss of team members due to restructunng of positions or natural attrltlon

~ Evaluation summarres and.51te example are 1ncluded in Appendix B.
o Observatlons and Insrghts | |
As we reflect back upon the outreach pro;ect 1t is drfﬁcult to separate the past three years
from those of the ongmal inservice trammg grant smce they are so mtertwmed w1th the
materlals parent/professronal teams, and the same staff. Some of the follow1ng reﬂectrons relate

to both, but we will try to dlﬁ'erentlate when possrble
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Multiculniral' Team Cbllaboration’

The pareﬁﬂprofessional team is the heart of thé MECTT project. Though the origih_al »
cllearbcut definition and concept of who should the team‘members be and what they éan do has
eyc)lved,_ the paradigm of two or more culturélly diverse parents and professionals working -
together to infuse cultural corr_lpe;cence-in early‘c.hildhood programs, remains the same. Three | _
v'c'ons,tan'ts' rema_in —the preseriéé of one or more p’.aren.t(s)' ofa child wit_h'di'sabilities, early |
childhood profe;_sional .expertise of one or more parties vand d‘ivers.e' cillturél backgrounds of the
' members.. Th15 mlx of knowledge, understanding and expériencé creates a dynamic enefgy .for _
thé teani, engages aﬁdiences, and -médels partriership. Initially we tried to limit mémbe.rs tb
_traiﬁers only, two to four person teéms. Due to the insistence of pfospective participants, we
léarned to listen and realized that sometimes an.administrator needs to be a team member,
sometimes supportive or key peéplé, some_tixhes - efc.' The most unique teams came frofn_
Interagency Coordinating Councils who often felt that 'se.ver.al members must attend along w1th
the designated t.rainevrs.A As we found that each site is different, so are the. teams. At each
training session we discovered that the teams came together and fornicd their own culture or
’ 'pefsonaﬁty, Adapting ;co the (liiversek needs and culturé. of each gi'oup was af .the samé-t_ime

challenging' and energizing f(_)r the trainers..

Effectiveness of the Material_s

| . Though the primary use of the training package is for inservice staff development for
“early intervention and preschool pfograms,: we have continuallir been amazed at the ingénuitir of

the trvainir.ng_ teams. We seem to have reached our. g_‘(‘)al to make the materials as usér friendly and __

as self-explanatory as possible. Teams often would be able to expand their membership with an




experienced membel; mentoring. the nev-v". - Stories .describe a Wide Scope of trairﬁng activities
. such as:
e - working with the entire staff of a school or schools
. using MECTT matérials with other infofmation and/or customizihg activities for a
particular audience' such as peer-mentors, paraprofessionals, cafetéria workers, bus
_dri_yers |
e parents acting as. cultural guides, providing structured opporfum'ties to learn about a
culture, ciispelling myths/stereotypes V | |
e workshops for a variety of audiences in neighboring communities
We learned that one of the real assets.Qf fhe curriculum is ﬂexibility. | A kéy strategy to
- erisﬁre oWnershjﬁ of the training was to include key peoble in co-pianning. S.ites were
asked to identify fnodule_s_ that were more relevant to them in consultation with MECTT
staﬁ' Following the training, teams were encouraged to make adaptations and changes,
to mix and mafch activities to meet the needs of their programs and communities. The |
new segments of the Trainer’ Guide, added during this gfant period,.pro{zed to be most
u.sefull for exberienced train'ers-as well as nqvices. The successful varied use of the
rfxaterials has validated fheir flexibility.
 What Next? - |
Based upon our experiences over the past six years, we l;nbw that the MECTT ﬁmtériﬁls
are capable of increasing awareness énd program change. Barriers to long term change have
been identified. We believe fhat our work is not over. The challenge is now finding funds to
continue the project, to make the materials available to all early childhood' programs. The logical
next step is to work with state agencies to have the méterials incorporated into their
Compréhensive Systefns of Personnel Development and other agency master plans, -tc.> give

leadership teams these tested materials to disseminate in every state.
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Culturally & nguxstncaily Appropriate Services
Early Childhood Research Institute

CLAS Home Page en espaiiol

= This Web site presents descnptlons and reviews of current early cluldhood
= materials, selected for their potential usefulness with culturally and
3! linguistically diverse children and families. The reviews present strengths,
limitations, and potential adaptations of the materials, as well as
i recommendations for the most appropriate audiences. Many of the revnewed
- materials were developed for use with children at risk for developmental
2t delays. Our aim is to expand culturally and linguistically appropnate services
(CLAS) for young children and their families.

~ Send comments to CLAS.Webmaster
at the University of lllinois at Urbana-Champaign
This page last modified 24 September 1999.

A project.ful‘xded by the Office of Sgecial Education Programs,
U.S. Department of Education ‘
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‘Multicultural Early Childhood Team Training: Infusing Cultliral |
'Competence in Early Childhood Programs : Participant Notebookg

by Nona Flynn, Eva K. Thorp, Kyppee White Evans, Cherie Takemoto

Summary

Intended to be used by parent.and professional teams learning from other parent and professional teams,
this participant's manual is designed to help improve services to diverse families of young children with -
special needs. It includes twelve modules that address: (1) culturally competent, family centered
principles; (2) family find; (3) communication and partnerships; (4) areas of child development"; (5)

~ family centered assessment practices; (6) inclusive services; (7) Individualized Family Service Plans and
- Individualized Education Programs; (8) home visits; (9) facilitating transitions; (10) facilitating the =~
- process of becoming a family centered, culturally sensitive program; (11) developing an action plan; and

(12) on-site follow-up consultation. The design of the participant training materials was based upon
principles of adult learning. Two- thirds of the activities involve active participant involvement, including
individual and team surveys, role plays, team projects, and analysis of case studies. Activities are desngned

“to support team building and collaboration. They are also designed to assist participating teams in seeing

themselves as change agents and to suppor_t their continuing to work together after the training.

-Blbllographlc Informatlon° |

~ Nona Flynn, EvaK. Thorp, Kyppee Whlte Evans, Cherie Takemoto. Multicultural Early Childhood

Team Training: Infusing Cultural Competence in Early Childhood Programs : Participant Notebook

* (1998). The Parent Educational Advocacy Trammg Center (PEATC) George Mason University (GMU)

Fairfax, VA. (210 pages)
Sponsonng Agency Office of Spec1al Education Programs (OSEP) US.D
Language Enghsh

Reading- Level: Average

Formats Available: Printed Material
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" Product Dissemination: '

1. Hundreds The prolect team has directly trained 246 pamcxpants all recexvmg notebooks. In addmon,

all outreach sites are given camera-ready copies of the training materials to duplicate and use in training.
2. District of Columbia, Illinois, Virginia (4 regions), Pennsylvania, Wisconsin, Maryland, and California.
The leadership Institute extends our outreach, through participation of leadership teams, to these

‘additional states: North Carolina; Ohio; New Jersey; New Mexico; Washmgton, Kentucky Montana,

. __ Indlana and Rhode Island

" Reviews: -

© Review #1

. About the reviewer
" The reviewer has been an admuustrator for several educatxonal services, including counselmg
 services, outreach services, assessment services and the elementary department of a .

- midwestern deaf school. He also has been an elementary and middle school classroom
teacher at the deaf school and a collaborative program in the northeast. He has been the
language assessment specialist on two multidisciplinary assessment teams for deaf and hard

- of hearing children at Boston Children's Hospital and the Indiana Deaf School. He received
his bachelor's degree in linguistics from Purdue University, his master's in deaf education

. from Boston University, and has been accepted into the Indiana University school
administration Ed.D. program. He has special interests in early intervention service delivery,
transitional services, and the evaluation process. As a deaf man, a native user of American

- Sign Language, a teacher of the deaf and an administrator in a deaf school, this reviewer is .
- very interested in educatlonal and developmental services for deaf and hard of hearing
: chlldren :

Audlence

| "Thls material was developed for anyone who wanted to develop cultural competence and an

understanding of diversity and learn how to work with multicultural families in the field of early
childhood education. It includes a training manual for a trainer and participant materials for participants.

‘The range of possible users of this material includes students, parents/family members, service delivery

personnel, administrator, faculty/trainers and paraprofessionals in early childhood education and
interdisciplina_ry fields. The information is provided at an introductory/beginning level.

| ‘ Strengtl_]s of the Material

‘This material covers all important information related to its primary focus and is the best I have ever seen.

This material promotes awareness of cultural and linguistic diversity. It also addresses attitudes and
knowledge about cultural and linguistic diversity. In addition, it provides many techniques and strategies

" . . . : . 12/1/99.12:39.PM.
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to create opportunities for eXposure and experience for developing skills in working with children and -

families from diverse populations. This material helps a group of participants to analyze their

organizationis values and policies toward cultural and linguistic diversity. It does not provide answers for |
changing system-level pohcles but it encourages partlclpants to come up with solutions.This material has
numerous ideas and strategies for getting a family involved in professional co-instruction. It encourages

participation from culturally and linguistically diverse presenters and participants. Also, it recognizes

different learning styles among participants by providing several alternative activities that will satisfy
several kinds of learning styles and communicative patterns. The strengths of this material lie in numerous
of types of strategies or methods. It has self-reflection exercises, interview, case study, critical incident,
handouts, overheads, and simulation, role-play and videotape. The training manual for trainer emphasizes
how to make the training session responsive to community preferences, values and beliefs. It also lists
what to do and not do in meetings. It provides strategies for adapting materials for different audiences.
The forms and procedures are provided for trainers to use in gathering feedback when they use these
materials, especially at the end of each module. It has reviews at the end of each module where-
participants can evaluate their leammg expenence

These matenals have been evaluated in the fields of early chxldhood specxal education in several states.

- Consultants were used in the rev1ew process to help evaluate this material.

' lextatlons of the Matenal

- This matenal includes handouts as well as articles. One concern is the level of readmg in those handouts
" -- difficult for participants and/or trainers. Depending on the participantsi and trainersi educational

background, they might not feel comfortable reading those materials. They also might not feel
comfortable wntmg thexr thoughts and/or feehngs on paper.

: Adaptatlons

R Since thxs materlal was des1gned to be used with trainers who are strongly encouraged to incude parents
as trainers, the articles might be difficult for parents to read. It is suggested that the articles be written or
spoken in the language of parents who are expected to participate in or provide the training. Or, if

participants are not comfortable with handouts for the purpose of writing or reading exercises, trainers

- may use oral or signing exercises instead and use group discussion to cover the topics of the handouts.
‘This would help facilitate the d1scuss1on and learmng experience.

Genéralizability

Trainers would use this material for the ‘purpose of increasing cross-cultural competence of trainees. The -
material is a comprehensive training curriculum that prepares parent and professional teams to improve
the serv1ces to dlverse fanuhes of young children with special needs.

- Recommendatlons :

'Overall this matenal is the best I have ever seen in the area of cultural competence training. Therefore I

recommend th1s material with the adaptatxons mentioned above.

Producer s Response

We apprecrate the opportumty to respond to the rev1ewers comments regarding Multlcultural Early

24. 4 . 12/1/99 12:39.PM
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Childhood Team Training (MECTT) curriculum materials. We are pleased with the general evaluations. -
We will continue to pay close attention to suggestions relative to the resource articles selected tobe
“included in some of the training modules. In particular, we are mindful of ways to address the complex1ty
of the language used in the supplementary information. This project is a family and professional -
collaborative effort. The Helen A. Keller Center for Human disAbilities at George Mason University and
. the Parent Educational Advocacy Training Center (PEATC) have, together, developed all project
curriculum materials with input from multicultural community organizations and families. As a culturally
diverse parent and professional team, our goal is to prepare parent and professional teams with a wide
- range of education and levels of experience to 1mprove services to diverse families of young children with
- special needs. We use teamwork and team planning as we address issues of both language and literacy of
team members as well as participants. The input received from the reviewers is helpful as we strive to
_ constantly unprove MECTT.

R_ev1ew #2
'. Abaut'the reviewer

“The reviewer has a master's degree in early childhood special education and a doctoral
degree in curriculum and instruction. She taught preschool through the elementary grades for
15 years before teaching at the college level. She taught courses in early childhood education
-at two Native' American tribal colleges for three years and currently teaches early childhood
courses at the University of South Dakota. She has directed the productlon of a video and
- CD-ROM on inclusion. ,

Audience

- This material is designed for personnel providing services to children and families who are diverse in
cultural, language, and ability. It is intended to be used by family/professional teams of trainers who
would ideally be from different backgrounds and familiar with their community. These teams would then

-deliver the training to family/professional teams who could also become trainers of this information.

' Strengths of the Material

" The material is very responswe to cultural and linguistic d1vers1ty It mtegrates several themes throughout
the matenals which include: a broad understanding of the meaning of cultural and linguistic diversity, the
unportance of family-centered practices, the need for family/professional collaborative partnershlps a
focus on culturally competent practices, and a focus on systematic problem solving. It is set up-in 12
easy-to-follow modules which would each last approximately three hours. The developers provide a wide

" variety of activities which include case studies; critical incidents, role plays, group work, and lectures, as
well as providing a possible time line that could be followed in the presentation. The materials include
handouts, overheads and suggested videotapes. These materials are presented in the context of

- recommended practlces for early childhood programs. It provides.examples from a variety of cultures and

- also suggests using props, such as dolls, that will reflect the cultures of the audience. There is both a

" traineris manual which outlines the actmtles and a participantis notebook, full of helpful handouts,
activities, and reading materials.

Limitations of the Material

In general, the language used in the manual is fairly avemge and explains the activities well. However,
one of the limitations of this material is that some of the supplemental materials included in the program,

—ERIC — — : on— e — L1239 PM
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sUch as articles on particular topics, may be written at a more difficult language level.
' Adaptatlons

_Those using this traxmng material may want to be sure that members of the training team feel comfortable
with the reading level of the supplemental material they will be using. They may also want to summarize
some of the material in the more difficult reading material for the participants. The authors themselves
suggest ‘that training teams make adaptations in the activities to make them more culturally appropriate

~ and even provide multxple case studles in a few mstances so teams can choose the one that best fits their
community. : - ' : :

’ Generahzablllty

This matenal can be used across settings and across cultural groups. Porttons of this material could also
be used with college students in courses on how to work with families from a variety of cultures and
languages in multidisciplinary teams. . . :

- Recommendatlons

_ Recommended This is an excellent resource for multxcultural early childhood team trammg Each module -
provides an overview of the session and directions on how to conduct the module activities. The variety
and value of the activities will keep those attending actively involved. Each module énds with closing
activities which bring the material together and begin preparation for the next module. The last module
helps the partlclpants to develop an action plan wluch wﬂl help to put the traxnmg into practlce

' Produce'r's Response'

We appreciate the opportumty to respond to the reviewers' comments regardmg Multxcultural Early
Childhood Team Training (MECTT) curriculum materials. We are pleased with the general evaluations.
‘We will continue.to-pay close attention to suggestions relative to the resource articles selected to be
‘included in some of the training modules. In particular, we are mindful of ways to address the complexity
of the language used in.the supplementary information. This project is a family and professional
collaborative effort. The Helen A. Keller Center for Human disAbilities at George Mason University and
the Parent Educational Advocacy Training Center (PEATC) have, together, developed all project
curriculum materials with input from multicultural community organizations and families. As a culturally

- diverse parent and professional team, our goal is to prepare Pparent and professional teams with a wide
range of education and levels of experience to improve services to diverse families of young children with
special needs. We use teamwork and team planning as we address issues of both language and literacy of

. team members as well as participants. The mput received from the reviewers is helpful as we strive to
' constantly improve MECTT
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MULTICULTURAL EARLY CHILDHOOD TEAM TRAINING: OUTREACH

1. As you review the Participant Notebook and Trainer’s Guide, are you able to understand
most of the actxvmes without further explanation or d1rect10n‘7 Do these materials stand
alone? . -

Do you find these materials clear and useful? Why or why not?
What other inf_orniation would be helpful?.

' Which materials are most helpful?

2. Based on your trammg expenences and the needs at your site...

How would you use these matenals for other purposes, and what m1ght those
purposes be" ' : _

§ -

Or
If you have already used the mate'_rié.]s, how have you used them? .

36




3. The Project will be developing and field testing an additional guide to assist trainers.

What additional things would you want to see for trainers trymg to adapt these
training materials? What suggestions do you have"

How rmght these trmmng matena.ls be used for dlfferent aud1ences and for d1verse
- purposes? :

4. Please read the Trainer’s Guide instructions for using the case studies and the case
studies themselves. As you read, think of how additional case studles would augment your
use of the materials.. L . ‘ '

What kind of studies should be added to give the trainers additional
flexibility?...Children of different ages?...different aﬂtures?.,;different situations?.
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MuIt|cuIturaI Early Childhood Team Trammg
Leadership Training Institute for
Parent/ Professional Teams

* Queen Anne County, MD
Octob_ef 15 & 29, 1999

' E.V_AL.UATION

Thank you for your participation in this training. We have enjoyed getting to knou/ about you
and your communities. Please take a few moments to briefly answer the following questions.
Your answers provide valuable feedback as well as gwe us. insight for future activities and
events. Again, thank you :

1. Before you came to this training, how ready did you feel to work as a member of a
" family/professional team providing training about cultural competence?

2. In iyh'at ways did this training help your team?

What is one new thing that you learned?

U9,

(Please continue on reverse side)
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R Mulﬁcﬁltdraj Early Childhood Team Training Project.

George Mason University
* 4400 University Drive - S B
: Fairfax, Virginia 22030-_4444

(703) 993-1000
TDD: (703) 993-1002

- Jamary 14, 1999 .
DwColl&gue:_

. George Mason University’s Center for Human disAbilities (CHd) and the Parent Educational Advocacy
- Center (PEATC) are pleased to invite you to attend our Third National Multicultural Leadership Institute
for Parent and Professional Teams. This will be a three-day training of trainer’s seminar for diverse
family/professional teams. The Institute addresses family centered practices and cultural diversity in early
childhood settings and will be held June 24-26, 1999 on George Mason’s campus in Fairfax, Virginia.
~ Located in Northern Virginia, GMU is convenient to all the resources of the nation’s capital and the
Washington Metropolitan Area. The University’s location combines the quiet of a suburban setting with
- accessibility to Washington’s libraries, galleries, and museums as well as Virginia’s historic sites.

- The Institute is sponsored by the Multicultural Early Childhood Team Training (MECTT) project, and is a
. collaborative effort between the CHd and PEATC. This project is now in its sixth year of funding and its
third year of an outreach grant from the U. S. Department of Education. Participants will receive one (1)
graduate or undergraduate credit. The cost of tuition is provided by the grant. There will be a small
registration fee. It is the project’s expectation that participants will be able to replicate MECTT in their
respective communities. Teams attending the Institute will have an opportunity to begin action planning -
for replication. ‘ » 4

. Following the development of training curriculum, MECTT was piloted in 1994 at George Mason
. University and replicated at Old Dominion University and Virginia Commonwealth University in 1995.
We are currently in national outreach, working with teams from California. Illinois, Maryland,
- Pennsylvania, Virginia, Wisconsin, and the District of Columbia. Participants are diverse in ethnicity,
- language, religion, geographic distribution, and economic status, all of which leads to a rich exchange of
ideas and information. Varied early childhood program settings are represented as well. We continue to
receive positive feedback about what participants have learned and the many ways they have used the
curriculum materials. : : ' : ‘

This is a unique opportunity for a limited number of teams. The Institute will be available to thirty (30)

participants. Acceptance to the Institute will be by application only, due by March 31, 1999. To receive an

application, fill out the bottom portion of the enclosed flier and return it as directed. We have also enclosed -
a project brachure for your information. We invite your further inquiries. .

 Sincerely yours, Ve : o A
. EvaK. Thorp, EdD. g S . Nona Flynn, EdD. '

.~ Project Co-Director : . o "Project Co-Director . -
o ' , St ' . Y NER ) o
Hodpe Whily f/d%& e Ttk D
: e White Evans o A Cherie Takemoto
- Project Coordinator : v _ - Training Coordinator '

Enclosures | |
o _'v‘johe Center for Human disAbilities 703) 993-3670 and

_the Parent Educational Advocacy Trai_ning_C_e_x_lter_(PEA'I‘_C)_-(ZQl) 691-7826.
44 '




Multlcultural Leadershlp Tralmg
Instltute for Parent/Professmnal Teams

Summer 1999

ywmwnﬁa@ﬂwiw{tomdammw[mvy

June 24, 1999 through June 26,1999

George ‘Mason Unuversnty
Johnson Center
- Fairfax, Vlrgmla

-Collaborators: . - 'Multlcultural Early Chlldhood Team Tralnlng (MECTI') is a collaboratlve
o ~ project between George Mason University’s Center for Human disAbilities
and the Parent Educational Advocacy Training Center (PEATC). Graduate
credlt or undergraduate credlt may be available.

For more information, ﬁII out the fbllowing information r'equest form and mail or fax to:

Kyppee White Evans
George Mason University
" Center for Human disAbilities
4400 University Drive, MS 1F2
Fairfax, VA 22030-4444
Phone: (703) 993-3670
Fax: (703) 993-3681
E-mail: kevans2@wpgate.edu. gmu
http.//chd gse edu/chdmfo/multl htm -

Qves, 1 would Ilke more lnformatlon on the Multicultural Leadershlp Trammg Institute. Please
mall information to me at the followmg address:

Name:

Organization:

Address_:‘

Phone Niumber:

This project is funded by grant H024D60012 from the
Office of Special Education Programs, U.S. Department of Education.




Multlcultural Leadershlp Trammg |
Instltute far Parent/Professmnal Teams

. Team Apphcatlon _
Please comp&ate tﬁefollbzmrg fommtwnto(get/ierasateam
Team Members/Appllcant Names
1. . Name:

Address: : - ‘
Day Phone: . : Evening Phone:

Are,ybu_ a parent of a child or children with disabilities? _Yes.'_ No -

2. Name:
' Address: ' :
' Day Phone: Evening Phone:

B Are you a parent of a child or chlldren with’ dlsabllltles? “Yes No -

Organlzatlons (include address if dlfferent from above)-
- Telephone:
Geographical area served:

_ Brieﬂy describe eacﬁ of your roles, as .)'./.ou currently funétion or e%pecfto fuhction, asa pérght/brofession’al team.
Wﬁy‘do ygu waht té pa.f_tfcipate iin thelMuAlticulltu'ral..L'eadership Trgihihg Institute?
- what exper_ienc:eS.or sfrer_‘ngths do you feé!_your_team will brfng to this ihétituté?
) qu Will yov;Jr. program benefit frOrﬁ 'your team’s éérticipatién in this trainilngg :

* What do you see as potential opportunities for using training materials?
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) Abstract |
Multicultural Early Childhood Team Training (MECTT): OUTREACH

Purpose or Goal Statement: To infuse cultural cdmpetence in early childhood programs by
disseminating and replicating a proven parent and professional inservice training model.

~ Need: Two change factors have created a crmcal need for tralmng in early. chrldhood programs.- |

The first is the increasing cultural diversity of families in American society today. The second -
is the adoptron of the recommended practice of family-centered service delivery for families with -

young children with disabilities. To successfully involve families in their young children’s
education, early childhood programs must become culturally responsrve in workmg with all
. families in the1r comumunities. o :

Description of Model: With the support of an inservice trammg grant, a rnultrcultural parent/
professional training model was developed to improve services to diverse: families of young
children with special needs. The Multicultural Early Childhood Team Training (MECTT) model
is based on the premise that effective lasting change takes place when culturally diverse parents

and professionals are prepared to work as training teams_m'therr agencies and communities.
These teams are prepared to:

- (a) increase mvolvement of culturallV dzverse farmhes in their cthdren s development
and education;
(b)  deliver culturally competent fannlv-centered services;
(<) provide assistance and training to sta.ff to mcrease culturally responsive practlces

A multicultural parent/professional staff developed and field tested this model with guidance from
many culturally diverse families and expert professionals. The richness of the training developed
may also be attributed to the partnership modeled by the sponsors, George Mason University and -
the Parent Educational Advocacy Training Center. - The proof of the effectiveness of the model
has been the impact on the participants and their communities. These positive outcomes have
"motivated the entire project staff to pled.tze a comm1tment to continue workm(7 together

Proposed Workscope and Objectives: Thrs apphcatmn for fundmg seeks to ensure that this
- training model and staff expertise will reach a minimum of 100 agencres/programs at state and
community levels during the next three years. The Northern Virginia community, as a part of -
the Washington/Baltimore large metropolitan area, provides an ideal location for lauriching an
outreach program During the first year of the program, the staff will concentrate on working
with agencies to disseminate the model in the District of Colurnbia, an Enterprise Community,
in Baltimore, Maryland, an Empowerment Zone, and in Norfolk, VA, an Enterprise Community.
Concurrently, the staff will develop and field test a guide to assist parent/professional teams
to adapt MECCT materials for a broad range of uses and different types of audiences. For the =
next two years of the outreach grant. the staff will work in collaboration with the National Early
Childhood Technical Assistance Center. to replicate the model throughout the country.
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“The outreach projeCt’s' objectives' are:'

Objective 1: To prepare culturally and lmgulstlcally diverse parent/professwnal teams who will
provide leadership and training for local and state early chlldhood programs '

Obijective 2: To develop a guide to assist parent/professxonal training teams in adaptmg the
_ _MECTT tralnmg materials for a broad range of programs and audlences

~ Objective 3: To prowde techmcal assistance to adoptxon 51tes in developmg and 1mplement1ng .
~ state and commumty actlon plans. : : :

. Unique Features: Parent/professxonal partnershxps are modeled throughout all aspects of the
training - staffing, strategies and activities of the training, trairers and trainees. The materials
- are applicable for use with a broad range of cultural, ethnic and linguistically diverse
communities. The materials were developed and initially field tested in the Greater Washington .
Metropolitan area ‘where over 150. languages are spoken in homes. Concepts of cultural
competence are linked with recommended early childhood practices. The model is based on the
strong belief that, given the opportumty, cultural dxversxty enriches early chxldhood programs as

well as commumty life. - . _

Oun"each Targets Culturalh dxverse parents and early childhood professwnals all personnel
working in early childhood programs, early childhood programs in Empowerment Zones and

Enterprise Communities, preschool coordinators, CSPD coordinators, . Interagency Coordinating =

~ Councils, staff development coordinators, program coordinators -and parent liaison specialists.

o 49




TMECTT

~ Module Overview

Module 1:  The Basics of '-C'ultura_! Competence

This module provides participants with an overview of the course
. and introduces the underlying philosophies and cross-cutting themes
-of Multicultural Early Childhood Team Training. Participants are
- guided through exercises addressing cultural awareness and -

- Module 2; Cross-cutting Practices

' ‘This module addresses cillt_txrally.cempetent family centered
- practices and effective teamwork. A problem solving process is
Ppresented in this module and will be revisited in other modules.

Module 3:  Family Find

This module addresses the requirements in IDEA to idenﬁfy
- children who may have special needs and to inform diverse -
communities know about early intervention and special education -

- services. Participants identify innovative strategies and techniques
 for finding and establishing alliances with culturally diverse
families. e .

| -Module 4: Comm_unication and Parinershipsf o

This module offers participants an opportunity to explore |
- -communication, especially between families and professionals from
- different cultural backgrounds. General principles of -
- communication and specific cultural factors which influence
interpersonal communication are addressed. |

50

O ©Multicultural Early Childhood _Te_am'Training, 1998 - ' : - 1



: . Medules: R

. Child Development

Participants recall their own childhood/child rearing practices, and

how these experiences influence their views of others. Various

-  cultural perspectives on child growth and development are

| Modu!e 6:

: Mddule' 7:

- Module 8:

discussed and tied to implications for familly centered services and -
related to cultural competence; S B

~ Family Centered Assessment Practices

- Assessment is deﬁt.led',-family centered best practices are described,

and cultural factors identified in this module. The role of the family
throughout the assessmemprocessisdiseus;ed I

Inclusive Services

This module focuses on strategies for providing services to young
children with disabilities in places where other young children, who
do not have disabilities, are typically found. Participants will
explore parent/professional collaborative approaches for planning

services in natural or least restrictive settings,

- and will address dimensions of culture that may affect planning for

Individualized Family Service Plan (IFsp) and The

- 'Individualized_'Education Program (IEP)

 This module addresses the required comfjonents of the

Individualized Family Service Plan and the Individualized
Education Program from the perspective of how families from
diverse cultures may participate as partners with professionals.
Small group activities address cultural issues at IFSP/IEP meetings.
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Module 9:  Home Visits | B o
' This module explores the meaning of home and the importance of =

home visiting in early childhood special education. Participantsare ~ -
provided with strategies and techniques for conducting family :
' centered home visits with culturally dlvexse families.

o Module '_1'0:~ ;Facili,tating Transiton

 This module focuses on the importance of the &anSition process.
. Participants identify strategies for planning and adopting transition |
-approaches that are family centered and culturally responsive.

Module :1'1': Program Change for Cultural Corﬁpeteﬁ(:e o | |
Parﬁcipants rewewwhat they have learned and share segments of |
- the modules with program administrators, A process for identifying:

a target for program change is presented as the first step in action
planning to increase family centered culturally competent practices.

) quule 12: . 'Dévglopi‘ng."Ah Action Plan |
| Participants apply what they have learned by problem solving and
developing an action plan for change for their programs. Factors |
~ hecessary for successfully making major system changes are
identified. - e
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al Early Childhood Team
mprehensive training
- curriculum dat prepares parent and
professional teams to improve services to
diverse families of young children with
special needs. The project is a family/
 professional collaborative effort. George

Mason University’s (GMU) Helen A. Kellar

* Center for Human disAbilities (KCHd) and

' the Parent Educational Advocacy Training
Center (PEATC), the federally funded parent
training and information center for the
Cornmonwealth of Virginia, have together
developed all project curriculurm materials.

Volume 2;1999

- Outreach Update

Time passes so quickly, and this program year has been very busy. It'sspring, and must be
time for our annual newsletter. You won't believe all that we've done and where we've been.

OurthudyearofoumdxfoﬂowedavermengMuluaﬂwalImdexshm TmmngInsumte
for Parent/Professional Teams at the end of June ‘98. Ten teams (31 participants) were accepted,
representing five different states. Along with faculty from GMU’s Graduate School of Education,
who are leaders in the areas of diversity, training, home language, and leadership, Dr. Beth Harry
from the University of Miami was in attendance to give the keynote address and facilitate a
workshop. We are still receiving positive feedback about last year’s event.

In September ‘98, Dr: Lora Fader, Assistant Professor in the Graduate School of Education at -
George Mason University, joined members of the project tearn for two days of outreach training
in Milwaukee, Wisconsin, We joined with our partners in outreach from the State of Wisconsin’s
Department of Health and Family Services. This group was our largest ever, with 49 participants
in attendance. We enjoyed, and benefited from, a group of this size because of the volume
information exchange and richness of the many experiences. We thank our partners for thexr

- recruiting efforts and for the overall coordination and loglstm of the training,

~ Inyearthree of outreach, the project has propesedtoconducth‘anungatthreeslm Reglonaﬂy,
we travel to the Shenandoah Valley area of Virginia, and nationally to the states of Maryland and
California. At this time, we can report that we have completed the team training at the Virginia

- site. Wemet in Front Royal, Virginia on March 23 and 25, 1999. Our partner in outreach was '

the Shenandoah Valley Interagency Coordinating Council (SVICC) operating out of the Early
Intervention Office. We talked and planned with the coordinator regarding this event for almost
ayear. We trained an enthusiastic diverse group of 25, serving a broad range of infants, children,

and youth. We had heard such great things about teams in the Valley. They were all true!

Presently, we are preparing for the 1999 Multicultural Leadership Institute. The projectwill
host family/professional teams from across the United States and Puerto Rico at George Mason
University June 24 through 26, 1999. Some things remain the same at this third Institute...it is
a three-day national training for family/professional teams addressing family centered practices
and cultural diversity in early childhood settings. Participants eam one graduate or undergraduate
credit upon completion of the course. Participants also receive a set of the MECTT training
materials. Some things have been added...this year there will be a reception the first evening
with a storyteller and a technology lab the final day. Each Institute we are challenged to bring
in additional faculty and resources to supplement and complement the training and education
provided by our project’s team. This year we are thrilled to have Dr. Issaura Barrera, Associate
Professor of Special Education at the University of New Mexico who will be the guest lecturer and
provide the keynote address. Already, the excitement is buildirn,




| M.ECTT Leadership Institute _
'. Evemng Receptlon You re Inv1ted' L

The MEC'I'I‘ prolect wdl be sponsonng ns thll'd Multlculmral"-

Leadership Training Institute for Parent and Professional Teams on

June 24-26, 1999. This is a three-day national training seminar _

addressing family centered practices and cultural diversity in early
- childhood settings. In addition to George Mason University faculty
who are experts in the fields of leadership, diversity, and technology we
- areespeciallyexcited to have Dr. Isaura Barrera from the Umversnyof
New Mexico prov1de the keynote address.

Aspartoftlusspecxalevent,wevnllbehosungamcepnonon

Thursday, June 24, 1999 from 5-7:00 PM. at the Bistro (located onthe

ground level) in the Johnson Center. Refreshments will be served and
‘we hope to have a story teller. This will be an opportunity for our
 Leadership Institute participants to socialize and get to know the

- project team and each other. Wealsohope&usmllserveasamumon

for many of our former participants and MECTT graduates. Other
 friends and Deugn Task Force members are welcome as well.

Consider this an invitation. For plannmg purposes, please call

our office to confirm your attendance (703-993-3670). The Johnson
Center is located at the heart of George Mason’s campus in Fairfax,
Virginia. The building is directly across from the parking deck (making
parking easy, rather than challenging) off of Mason Drive. We'll be

- glad to provide you with directions to the University and a'ea_mpus o

- map. We'd love to have you join us. Come for the get-together!

“We Love Stories
D Sylvia Sénchez, Associate Professor atthe Graduate School of

* Education, joins the MECTT project team for her third Multicultural

Leadership Institute this June. She will facilitate an afternoon session
on Friday, June 25th, entitled Diversity through Stories." She will

discuss the use of reflective strategies to promote responsive practices

with families of culturally, linguistically, and ability diverse young

-children. These strategies are appropriate to preservice and inservice
groups andhavebemdevelopedaqdvahdatedoollaborauvelybyseveral _

projects at GMU and PEATC, and replicated nationally among early

intervention, Head Start, and Migrant Head Start sites. Thestrategies |

 enable participants to explore their own stories and cultural histories,

to reflect upon their current experiences, and to address problems that -

pose dilemmas for families and professionals in their work in diverse
 settings. We look forward to her presentation.

udithE. Hmmmmtmmnepmmfmumm’"

 Office of 'Special Education and Rehabilitative Services plans to visit

KCHd on May 18, 1999. She will be reviewing the MECTT and Literacy -
Access Online programs to promote the collaborative efforts of
‘universities and state parent training and information centers (PTD).

- PEATC and GMU have worked in partnership for the past six years on

the MECTT project. Also a collaborative effort is the Literacy Access
grant which began in Septemnber of 1998. At 2 national meeting last

. January, the Assistant Secretary challenged all early childhood special

education projects to value diversity in staffing and to collaborate

“with parent organizations. She also encouraged hiring individuals

with disabilities to enrich program pexspectlves _
'MECTT models the collaborative spirit in all aspects of the project.

Jointly funded and co-directed, the project requires that all training be

conducted by parent/professional teams and all materials focus upon
respecting, including, and valuing all individuals. During the current

- outreach phase MECTT staff projects that parent/professional teams

from eight states and Puerto Rico will have completed trainingand
will be dlssermnatmg the matena]s

Check Out These N ew Resources

There isashort (just five mmutes) video that addresses the toplc
of inclusive services in a very special way. It's entitled, Recipe for Life.
You feel warm, wonderful, and “included” by the end. We've added
this video to our outreach trzining. Please add it to your video resource

listing, Order information is as follows:

The iDeA Group

- PO:Box701 .
Waite Park, MN 56387
E-mail: ideagrp@cloudnet.com

The Southern Po_verty Law Center publishes an award winning
magazine entitled Teaching Tolerance in the fall and spring. In -
addition, the center has produced video and text educational kits for
classrooms. 'I'hemagazmeandeducatlonalmatenalarefreeofcharge
For more information contact:

- Teaching Tolerance
 AProject of the Southem Poverty Law Center
PO.Box 548 '
* Montgomery, AL 36177-9621
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~ as we receive immediate feedback from participants during and

following training. Grant proposals and progress reports include

currentevaluationdata. In addition, project consultants and the Design

 Task Force (MECTT's advisory group) review, and contribute to, our
progress since the project’s inception in 1993. Guidance and input _

has been provided for years.

What follows focuses on evaluations received from mdmdua]sm '
three categories of project participation: pilot and replication; . |

outreach; and leadership institute. In summary, responses from

MECTT participants have demonstrated tremendous support for the

training, It has proven beneficial in work with- professionals and

diverse families of children with special needs. In general, participants -

have given the program credit for heightening their level of awareness,
developing and broadening their understanding of cultural

competence, and sensitizing them to a range of cultural diversity-

issues. Some havesaid that MECTT has changed the way they interact
with families because of a better understanding about the influence
and impact of culture. Very positive comments were received regarding

training activities and materials, trmnemandguestspea]mxs andthe |

trammg envimnment.
We thank those of you who contribute to this process and provide

~ us with feedback. We appreciate those who take the time to

thoughtfully complete written evaluations at the close of training,
and more recently, participate in a follow-up survey via telephone. It
is important. Thank you.

- ANew Name and A_NéW Address

‘The Centerfor Human disAbilities has been renamed following a
donation to George Mason University from Arthur and Elizabeth Kellar

 of Fairfax, Virginia. Thegift was specifically designated for the Center,

which has been renamed The Helen A. Kellar Center for Human
disAbilities, in memory of the Kellar’s daughter. The $3.2 million

gift is one of the largest in the history of the university and will create

new educational opportunities, bring together experts in the field,

broaden research initiatives, and coordinate existing and future services
. especially in the area of leammg disabilities. This generous gift will
have a deep and lasting impact, and both the university and the

community will benefit.
PEATC's on the move! By June 1, 1999, PEATC will be moving to
a new address. The new location will be: 6320 Agusta Drive; 12th

- Floor; Springfield, VA 22150. The toll-free number in Virginia wxll

remain (800)869-6782.

t

S Chlldhood Teani Trmmng Team °

Pm;ectevaluahon is a continuous process. It involves a number |-
of people and takes place at many different levels. Evaluation occurs . |

The Washington D.C., Multlcultural Early

Several summers ago the WashmgtonD C. team, held it first
training using the Multicultural Early Childhood Team Training
model. Ten teams of two parents and one professional in early
intervention spent two full days with us at the Lt. .. Kennedy Institute.

' Thetraining team was also comprised of parents 2nd professionals

who represented D.C. Public Schools (DCPS), The D.C. Early

Intervention program, our local parent training and information -
center (PTI), and the Lt. ].P. Kennedy Institute. Although we had all
beencolleagusformanyyears thlswas thefusttxme thatweworked

~ togetherona pm]ect

' The training team chose four modules from the Multicultural
Early Childhood Team Training to cover in four days. We really had
an exceptional experiencewith all of the teams. The modules were 2
hit. Parents and professionals shared information with each other

 about their cultural heritage, talked about family centered practices,

and covered many other important areas that affect relationships -
between families and professionals.

So, where are we now? Well those of us on the training team have
continued to work in our respective positions in the District and we
incorporate all of the philosophy and leaming that we taught that.
summer in our activities. Asone example, the Lt.]. B Kennedy Institute,
in collaboration with S.E. Children’s have provided training to well
over six hundred child care providers on the subject of full inclusion
of children with special needs in a natural environment. In all our.

| training, we discuss how to work with families utilizing faxmly

centered, culturally competent practices.
In anothersituation, a parent who attended the training went on

“to work in a childcare setting and is currently participating with the

full inclusion training initiativé as a parent trainer She has had
many opportunities to successfully advocate for her daughter. As a
result, her daughter is the first child with cerebral palsy to be fully
inchuded in one elementary school in DCPS as well as being included
in a recreation program previously not open to children with special

The benefits from our experience together have been unfolding

steadily. We hope that many more parents and professionals have the

same opportunity we did to work together as teams.
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MECTT
George Mason University

The Helen A. Kellar

Center for Human disAbilities
4400 University Drive, MS 1F2
Fairfax, Virginia 22030

TEAM TRAINING

TVINTINDILLININ

EARLY CHILDHOOD

, -MECITBammpmhmve&mnmgwmaﬂumﬂ]atp@arespmnandpmfmonalm
tounpmvethesemoestod:versefarmhesofyoungchﬂdtenmthspeCMneeds Presently, the -
mmaﬂummamndsmeavaﬂabhﬂlmughouumdlmdmwumepamqpmsatﬂleladmhxp

. institute. These materials were developed by the project collaborators, George Mason Umversxty
: (GMU) and the Parent Educational Advocacy Training Center (PEATC).

The training materials include two books, 2 Participant Notebook and a Trainer’s Guide.

' There are twelve modules developed in collaboration with multicultural community

organizations and families. The Participant Notebook includes objectives, teaching activities,
evaluation and assignment sheets, 2 glossary, and readings. Training modulés are as follows:

(1) The Basics of Cultural Competence; (2) Cross-cutting Practices; (3) Family Find; (4)°

Communication and Partnerships; (5) Child Development; (6) Family Centered Assessment

. Practices; (7) Inclusive Services; (8) IFSP and IEP; (9) Homne Visits; (10) Facilitating Transition;

(11) Program Change for Cultural Competence; and (12) Developing an Action Plan.

The Trainer's Guide supports the Participant Notebook and is organized to makethe planning
and delivery of training as easy as possible by providing step-by-step notes for instruction.
Included at the beginning of the guide is a welcome and an orientation section, and at the end
are overheads. Everymodule begins with aModule-At-A Glance providing activity descriptions

 to include the suggested time frame as well as advance preparations and materials needed.

Activities are designed tosupport team building and collaboration, with the ﬂembxhty toensure
the participation of individuals with diverse educational backgrounds and experiences. The
training materials can be used mterchanopablv for avariety of needs, audiences, and settings.
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