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FOREWORD

It is a privilege to introduce these lesson plans for use in
teaching Hawaii's history. They are designed to provide academic
excitement and practical guidelines for classroom activities at the _
secondary level. Some of these plans are straightforward
descriptions of objectives/goals to activities to evaluation
techniques for units such as Polynesian voyaging or sugar
pPlantation work and life. Others are extended essays that explore
the topics in a pPhilosophical vein; most include valuable lists of
books and audiovisual materials for use by the instructor or
students or both.

These units were written as part of an Institute on Hawaiian
History sponsored in July 1992 by the National Endowment for the
Humanities (NEH), the Historic Hawai'i Foundation (HHF), the
Hawai‘i State Department of Education (DOE) and the Ethnic Studies
Program of the College of Social Sciences at the University of
Hawai‘i at Manoa. In all, some 29 teachers, selected from across
the State, participated in an intensive, four-week Institute to
review the latest resources, meet the leading scholars and discuss
the cutting-edge ideas dealing with the fascinating history of
these islands. We met every weekday morning to cover topics ranging
from the earliest voyages to pre-contact population estimates to
formation of plantation multi-ethnic work forces to contemporary
sovereignty issues. We discussed these ideas through multicultural
lunches and on bus rides to many important sites on O‘ahu.

This Institute was an exciting adventure into the
possibilities of state and local history to motivate teachers and
students in our schools. The following are individuals who
contributed significantly to the success of - the venture. Ralph
Canevali of NEH; Dion Magrit-Coschigano, Antoinette Stillwell and
Phyllis Fox of HHF; Sandy Izawa of the Ethnic Studies Program;
Richard Dubanoski and Annette Hee of the College of Social
Sciences; charles Toguchi and Sharon Kaohi of the DOE; Sharon
Silva; Rosie Alegado; and, especially, Tracy Kubota. The following
did much to bring this collection into production: Mark Santoki,
Chana Motobu and Ian Hodor.

Our hope is that teachers or students will find this volume
useful in one of two ways: first, by targetting specific issues or
topics by reviewing the table of contents for appropriate lesson
pPlans and, second, by skimming or reading any section that may
appear interesting. This work incorporates far more than the
obligatory products usually provided as the quid pro quo of funded
activities; it embodies a significant amount of spirit and
motivation and dedication that defines excellence in teaching and
learning.



The purpose of Historic Hawai'i Foundation shall be to
preserve and encourage the preservation of historic
buildings, objects, and sites relating to the history of
Hawai'i;

to promote an awareness of and respect for all that is
historically significant and architecturally distinctive
about our state;

’ and through these efforts, to keep alive and intact for
the enrichment of present and future generations the
inherent beauty of the Hawaiian Islands and its unique
historic role in the development of the Pacific Basin.

-Article II, By-laws




1992 SUMMER INSTITUTE FOR HAWAI'I HISTORY TEACHERS

The 87 lessons plans were produced by teacher-participants during the Summer Institute for
Hawai'i History Teachers. The edited collection of lesson plans cover m ost topics included in the
Institute. These plans, covering over 350 pages, include detailed guidelines for some units including
bibliographies for additional reading and lists of audio-visual resources. They range from simple
two-page suggestions for one classroom activity involving an event in Hawaiian history to
approximately 20 pages of detailed, step-by-step instructions on linked units covering many days of
classroom work and homework assignments. These lesson plans are being printed and distributed to
each high school in the State of Hawai'i, and workshops are being scheduled to introduce them to
social studeis teachers for their consideration.

The 1992 Summer Institute for Hawai'i History Teachers was a month-long program co-
sponsored by the Historic Hawai'i Foundation, the University of Hawai'i Ethnic Studies Program
and the National Endowment for the Humanities (NEH). It is the first time that the NEH sponsored
a grant to a private organization and for a Hawai'i history project. The Institute was conducted in
July 1992, with 29 teacher-participants, from every inhabited island in the Hawaiian archipelango.
The intensive month-long experience allowed the participants to absorb most recent advances in
Hawai'i's history. The goal of the Institute was to recognize the best teachers in this generally
unheralded field and to provide them with the most exciting and important information and
perspectives. The experience allowed them to feel more confident and excited about the critical task
of generating cogniitive awareness and personal appreciation for the history of these islands.

There has been considerable work in Hawai'i's history during the past two decades with new
texts, videos, dramas, controversies and general excitement in the field. Unfortunately, few
secondary teachers have the time or opportunity to avail themselves of these new developments.
This Institute inspired 29 teachers to return to their schools and transmit this renewed energy to
approximately 3,000 students in the 1993-94 academic year alone. As the 1992 Institute
participants discovered, they will also have a positive impact on their colleagues by sharing
information, insights and enthusiasm. '

Three principles helped guide this Institute:

1. ACADEMIC QUALITY. The best of available resources including scholars,
texts, and community individuals were provided. -

2. APPROACH. Teachers had ample opportunities to experience first-hand the
best available through historic site visits, and direct exposure to artifacts,
documents and human resources.

3. APPLIED STRATEGIES. Participants worked in small groups to develop
lesson plans which they and others will use.

Franklin S. Odo, Ethnic Studies Program Phyllis G. Fox

University of Hawai'i at Manoa President, Historic Hawai'i
Principal Scholar, Summer Institute . Foundation

Davianna MacGregor, Ethnic Studies Program Dion-Magrit Coschigano
University of Hawai'i Executive Vice President
Assisting Faculty, Summer Institute Historic Hawai'i Foundation

BEST COPY AVAILABLE



Unit: Hawaiian Geography B Grade level: 7-9
Topic: Birth of Hawaiian Islands

Introduction:

Students are very familiar with the scientific plate tectonics theory of island
formation as well as with the legend of the demi-god Maui pulling the islands
from the ocean. However, little attention is given to the Hawaiian myth "Papa-
Hanau-Moku" and its theory of island formation. According to Hawaiian
mythology, Papa and Wakea are the parents of the Hawaiian Islands. Wakea is
believed to be the progenitor of the Hawaiian people, both ali'i and maka'ainana,
in Hawaiian tradition.

This lesson reviews the scientific plates tectonic theory as well as the legend
of Maui and introduces the student to the Hawaiian theory of "island birth". The
student will review the geography/geology of the islands, island symbols and
discuss current problems on each island.

Materials:
Hawaiian Educational Television series video tapes:
1. Na Ki'i Hana No'eau

2. Science in Hawaii

Ob]ectlves

1. Compare the plate tectonics theory of island formation with the Papa Hanau
Moku -myth of Hawaiian creation.

2. Analyze the differences in Hawaiian and Western thought in island creation.

3. Develop an appreciation for the descriptive nature of Hawaiian poetry and
literature.

4. Describe the major features and symbols of each Hawaiian island.

5. Analyze problems which face Hawai'i's island residents.

‘Procedure:

1. Discuss students knowledge of the creation of the Hawaiian Islands. Students
will probably recall the scientific theory of island formation and/or that of
Maui, the demigod, pulling the islands out of the ocean. Review each
theory:
A. Plate Tectonics. Ridgell, pages 2-4: Hawaiian Monarchv, page 18:
B. Maui. Column, pages 44-47; or Williams. Maui Goes Fishing.

2. Creation by Birth. "Ka Mele A Paku'i" (Papa Hanau Moku): Introduce "Myth

10



of Papa-Hanau-Moku." Shaping of Modern Hawaiian History. Volume I,
page vii.

A. Compare with the Hawaiian/English text presented by Ruby Johnson to
point out the differences in the Hawaiian/Western thinking. Additional
information, Beckwith, pages 293-306 and Kamakau, pages 128-129.

B. Compare the order of island formation between the Plate Tectonics theory
and Papa Hanau Moku.

. C. Discussion questions.

(1) If you were the first to discover the islands, what would this mo'o
ku'auhau tell you? (Map of the islands; how the islands are arranged from
Hawai'i to Ni'ihau; point of location for early travelers.)

(2) In your own culture were land masses born of gods? How were they
formed/created? Is there a SkyFather/Earth-Mother concept?

3. Geography of the Hawaiian Islands: have resources available for student
research.

Distribute maps of the islands. Have groups of students identify island
nickname, color, flower, song, important place names and geological
features of each island. Students to research at least one major problem
occurring on the island. Groups to present finding to class.

4. View a videotape of the islands.

Videotapes: .
Hawaii Educational Television series: Na Ki'i Hana No'eau.
Science in Hawai'i.

See Department of Education's annual Videotape Catalog for current holdings
and other related videotapes.

References:
Beckwith, Martha. Hawaiian Mythology. (Honolulu: University of Hawaii Press,
1970).

Bier, James. Reference Maos of the Islands of Hawai'i. (Honolulu: University of
Hawai'i Press).

Column, Padraic. Legends of Hawaii. (New Haven and London: Yale University
Press, 1965).

Daws, Gavan. The Illustrated Atlas of Hawaii. (Norfolk Island, Australia: Island
Heritage, 1970).

Elbert, Samuel H. and Noelani Mahoe. Na Mele Hawai'i. (Honolulu: University of
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Hawaii Press, 1970), g

Hawaii State Department of Education, Office of Instructional Services. The
Hawaiian Monarchy, 1985.

Hawaii State Department of Education, Office of Instructional Services. Modern
Hawaiian History of Hawai'i, 1983.

Hawaii State Department of Education, Office of Instructional Services. Science

in Hawaii, '0 Ke Akeakamai Ma Hawai'i, 1984. .

Hawaii State Department of Education, Office of Social Studies. Relief and
Outline Maps of Hawaii by H.L. Foster, 1966.

Kamakau, Samuel. Tales and Traditions of the People of Old. Na Mo'olelo a ka
Po'e Kahiko. (Honolulu: Bishop Museum Press, 1991.)

Kamehameha Schools. Explorations. (Honolulu: Kamehameha Schools Press).

Potter, Norris W, Lawrence M. Kasdon and Dorothy Hazama. Hawaii Our Island
State, (Honolulu: Bess Press, 1979).

Pukui, Mary Kawena. Place Names of Hawaii. (Honolulu: University Press of
Hawaii, 1974).

Ridgell, Reilly. Pacific Nations and Territories. (Honolulu: Bess Press, 1988).

University of Hawaii, Curriculum Research and Development Group. Shaping of
Modern Hawaiian History Unit I. |

University of Hawaii, Department of Geography. Atlas of Hawaii. (Honolulu:
University Press of Hawaii, 1973). :

Williams, Julie Stewart. Maui Goes Fishing. (Honolulu: University of Hawaii
Press, 1991).

Other references as available.

Written by: Denise Arai
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Unit: Geography Time: 1 class
Topic: Islands of the Pacific Grade level: 6-8

INTRODUCTION:

The Pacific holds more than 30,000 islands, most of which are located in the
southern Pacific. The islands are divided into three groups: Polynesia,
Micronesia, and Melanesia. This lesson is designed to introduce students to islands
in the Pacific area and various types of islands in the Pacific.

MATERIALS : Attached handouts and visual map.
INSTRUCTIONAL OBJECTIVES:
At the end of this lesson students will be able to:

1. Locate places on the map.
2. Identify geographic terms from handout.

PROCEDURE:

1. To arouse students' curiosity, ask them the difference between the Polynesians,
Melanesians, Micronesians and where these islands are located.

2. Pass out map Cultural Areas of the Pacific. Go over it with the class explaining
the three groups of islands, their meanings and their boundaries.

3. Explain the two types of islands in the Pacific, low and high, and the

effect they have on the people living there.

4. Pass out the worksheet on the Pacific area. Give them the choice to work ‘
in small groups or by themselves. No more than 20 minutes is needed to complete
the handout. After the class is finished with this project, go over it together and
explain any questions they had difficulty answering.

WRITTEN BY: Jeff Laigle
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in Hawaii, '0 Ke Akeakamai Ma Hawai'i, 1984. .

Hawaii State Department of Education, Office of Social Studies. Relief and
Outline Maps of Hawaii by H.L. Foster, 1966.

Kamakau, Samuel. Tales and Traditions of the People of Old, Na Mo'olelo a ka
Po'e Kahiko. (Honolulu: Bishop Museum Press, 1991.) '

Kamehameha Schools. Explorations. (Honolulu: Kamehameha Schools Press).

Potter, Norris W, Lawrence M. Kasdon and Dorothy Hazama. Hawaii Our Island
State. (Honolulu: Bess Press, 1979).

Pukui, Mary Kawena. Place Names of Hawaii. (Honolulu: University Press of
Hawaii, 1974).

Ridgell, Reilly. Pacific Nations and Territories. (Honolulu: Bess Press, 1988).

University of Hawaii, Curriculum Research and Development Group. Shaping of
Modern Hawaiian History Unit I. '

. University of Hawaii, Department of Geography. Atlas of Hawaii. (Honolulu:

University Press of Hawaii, 1973). :

Williams, Julie Stewart. Maui Goes Fishing. (Honolulu: University of Hawaii
Press, 1991). : _

Other rcferences as available.

Written by: Denise Arai
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Unit: Geography Time: 1 class
Topic: Islands of the Pacific Grade level: 6-8

INTRODUCTION:

The Pacific holds more than 30,000 islands, most of which are located in the
southern Pacific. The islands are divided into three groups: Polynesia,
Micronesia, and Melanesia. This lesson is designed to introduce students to islands
in the Pacific area and various types of islands in the Pacific.

MATERIALS : Attached handouts and visual map.
INSTRUCTIONAL OBIJECTIVES:
At the end of this lesson students will be able to:

1. Locate places on the map.
2. Identify geographic terms from handout.

PROCEDURE:

1. To arouse students' curiosity, ask them the difference between the Polynesians,
Melanesians, Micronesians and where these islands are located.

2. Pass out map Cultural Areas of the Pacific. Go over it with the class explaining
the three groups of islands, their meanings and their boundaries.

3. Explain the two types of islands in the Pacific, low and high, and the

- effect they have on the people living there.

4. Pass out the worksheet on the Pacific area. Give them the choice to work .
in small groups or by themselves. No more than 20 minutes is needed to complete
the handout. After the class is finished with this project, go over it together and
explain any questions they had difficulty answering.

WRITTEN BY: Jeff Laigle
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THE PACIFIC AREA

The Pacific Ocean is the largest and deepest ocean on earth. It can hold all.
of the water and land above sea level and has space to spare. It takes up nearly
one-third of the surface of the earth. .

In 1513 the Spanish explorer, Vasco Nunez de Balboa, recognized the

Pacific as a great unknown (to Westerners) sea when he crossed the isthmus

of Panama. Ferdinand Magellan, the Portuguese explorer, decided that a western
route to Asia could be found and planned to sail across the tip of South America,
and on to Asia. When he crossed the ocean in 1520-21, he named it the Pacific,
meaning "peaceful.” Captain James Cook of Britain explored more of the Pacific
than any other person. He was searching for a northwest passage from Europe to
Asia. He produced the first reliable map of the South Pacific. He was also the first
Westerner to see many of the Pacific islands, including Hawai'i.

The Pacific holds more than 30,000 islands, most of which are located
in the southern Pacific. Geographers divide the islands into three groups. This
division is based partly on the kinds of people who live there and
partly on the types of islands. The three groups are:

1)  Polynesia - many islands |

2)  Micronesia - small islands .

3)  Melanesia - literally means the "black islands," but islands of the
black people is more accurate.

The boundaries of the three areas are:

Polynesia - east of the International Date Line; Micronesia - west of the Date
Line, north of the equator; Melanesia - west of the Date Line, south of the
equator. ‘

Melanesia stretches from New Guinea to the islands of the Fiji group. Most
of the islands in Melanesia have a hot and wet climate with a little farming land.
Although most Melanesians have Negroid features, their speech and customs
differ widely from island to island. '

Micronesia includes the Marshall, Caroline and Mariana islands.
Micronesia has a tropical climate with temperatures that average from 70F to
80F. '

The people in eastern Micronesia resemble the Polynesians while those in western
Micronesia have more Mongoloid features. Micronesia, which means "little
islands," are mostly low coral atolls with some high volcanic islands. The
combined total area of the 2,400 islands has a total area roughly equal to Maui
and Moloka'i combined. '

Polynesia, which means "many islands," forms a triangle bounded by
Hawai'i, Easter Island, and New Zealand. All of the islands in Polynesia have
similar cultures and ways of life.

There are various types of islands in the Pacific, most of which can be

D18



generally divided into two types: low and high. Each provides its own
environmental factors which have an effect on how people live. The smallest of
these are the low, dry, sandy islets which have no people living on them. There is
no water and food resources which would make it very difficult for people to live
there without outside support.

It is a little easier to live on the atolls. These are low, sandy islets whxch
enclose a lagoon that supplies a variety of protein food. The main problem
with living on an atoll, however, is the scarcity of water. The ground water is
very brackish. In'dry regions, the sandy soil limits the kinds of vegetables that
can be grown.

There are several kinds of "high" islands in the Pacific. One is the raised
limestone islands. While living conditions are better on these islands than on
atolls, living is still not easy. Rainwater sinks into the porous ground almost to
sea level and people catch rain water or use small catchments in limestone caves
near sea level to get their drinking water. The soil is not too fertile and isn't
conducive to farming.

Another kind of "high" islands is of volcanic origin. The soil is
fertile, surface water is plentiful (on windward slopes), and ground water
is available in many areas.

Yet another type of "high" islands is composed of ancient rocks, like
the islands in Melanesia. Several thousands of years ago, the land was more
continuous than it is today and provided a way for people and animals to migrate
from Asia into the Pacific.

Most of the islands in the Pacific lie between the Tropxc of Cancer
and the Tropic of Capricorn. This area receives about the same amount of
solar energy throughout the year, therefore it has about the same average
temperature from season to season. The ocean helps to keep the temperature
even, warming the islands at night and cooling them during the day. The
tradewinds affect the islands bringing warm air. These are prevailing winds that
blow from the northeast or southeast, from the tropics toward the Equator. The
winds
also bring rain which usually falls on the east coasts of the islands. Generally,
high islands receive more rainfall than flat islands.

Once in a while, typhoons (called hurricanes in the Atlantic) hit the western
part of the Pacific. They generally move in the same direction as
the ocean currents.

17




WORKSHEET
1.  The Pacific is the largest and deepest ocean. Give supporting facts:
2. Explorers Purpose of Voyage Results 'of Voyage
3. What facts can yoﬁ state about the islands in the Pacific?
a. : ‘
b.

4. Where do the island groups belong?

5. Draw the boundaries of Polynesia, using Easter Island, Hawai'i and New
Zealand as the boundaries.

6 Melanesia Micronesia Polvnesia
Meaning: '
People:

Climate:
Other:

7. Island Resources for Living Problems for
Living

low,

dry, sandy

islets

atolls

raised limestone

volcanic

ancient rock

8. Where are most of the islands located?

9. Causes effect: same average temperature throughout the year

10. What parts of nature affect the islands in the Pacific? How?

18



Unit: Geography of Hawaii & the Pacific
Topic: Developing Geographic Skills

Introduction:

The general public, and especially educators, have all been exposed to the

‘lament by the media that American students are sadly lacking in their geographic

knowledge of the world and of their own country. This fact also applies to and
includes Hawai'i's children. The state's' Department of Education Social Studies
Division and the University of Hawai'i have been concerned about this vacuum
that has existed in our students' education. For the past few years they have
sought to help correct this problem by offering classes for teachers and students
to be trained in this area. As a Hawaiian Studies and Modern History of Hawai'i
teacher, I am always searching for ideas and ways in which I can present the
geography of the Pacific and of Hawai'i in a more relevant, and exciting manner
than through lectures and reading of maps.

Last Wednesday, I witnessed a process in which I could involve all my
students in visualizing the map of the Pacific in a most unique way. Will Kyselka
had our group drawing the map in the air using their hands and arms when we
visited the Maritime Museum. He even used a good number of Hawaiian words,
phrases and events that are particularly appropriate for our area of study.

I need to establish the general area of study and the context in which this
lesson plan would be used. My Hawaiian Studies curriculum, a cultural semester
course, is the vehicle for this lesson. However, this format could just as easily
beused for the Modern History of Hawai'i course, too.

The Hawaiian Studies course includes four units. They are as follows:

1. Unit I - An Introductory Unit which includes basic facts about the
Hawaiian language, the state and about the Big Island, Hawai'i)

2. Unit II - Geography and Geology of the Pacific and Hawai'i, and the
Polynesian Migrations in the Pacific and to Hawai'i

3. Unit II - Culture and Communication: Religion,
Legends and Political System of Old Hawai'i

4. Unit IV - Culture and Communication: Music, Art and Economics of
Old Hawai'i

Although the classes deal primarily with the culture of Old Hawai'i,
comparisons are always being made between Hawai'i past and present.

My lesson plan would start at the beginning of Unit II, Geography of

the Pacific and Hawai'i.

Materials :
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1. Blackboard and chalk

2. A list of important words to be wntten on the blackboard
before the lesson begins

3. Copies of the Map of the Pacific

4. Arms and hands of the teacher(s) and students

5. Willing minds and imagination to mentally draw maps

Objectives:
1. To have the students construct mental maps of the Pacific
2. To have students develop their geographic skills
- Procedure:

The teacher writes the word "geography” on the blackboard and asks
the students if they can supply a definition for the term. She/he asks if anyone
knows with what matter or element that the prefix "ge-" or "geo-" is associated.
If no one can give an answer, the teacher can say that "geo" means "earth" or
"round."” The term "graph"” means "to write." An over-simplified definition of
the word "geography" can be the study of the location of land and water masses.
This definition would include a map or maps to locate these areas where people,
animals and plants may be found.

With this definition in mind, stressing the term "location" and the word
"map," the instructor tells the students that as a class, they will all draw a map
together, but not in the usual fashion. The teacher will also remind the students
that the astronauts communicated with Nainoa Thompson, the captain of the
Hokule'a, from their space shuttle while orbiting the earth. Here were two
examples of vehicles used for travel representing two vastly different eras of our
history whose passengers were communicating with one another through the
means of modern technology. Keeping these two means of transportation in
mind, the teacher will ask the students to stand up and pretend that they are
viewing the earth from the space shuttle and that they are directly over the center
of the Pacific. They are to follow the teacher's hand and arm motions and to pay
close attention to what the instructor is saying and doing. Drawing this map may
be compared to an elementary form of the hula.

First, the teacher with her/his back to the class will state and form the
configuration of the earth as a circle as seen from the space shuttle. The
instructor's arms are front center over head with the right hand and arm going
right and down, while the left hand and arm swings left and down simultaneously
as the right arm to meet. down center at the bottom of that circle. The teacher

"y 20



announces that this is the shape of the earth. Then the instructor repeats the
motion again and slowly. This time, the teacher says that she/he is outlining the
Pacific Basin. Then with her left hand on her/his hip, she/he moves her/his right
hand and arm high above and front center position in a clock-wise circular
motion to a location where the arm is extended straight out from the body and is
parallel to the floor and stops. The instructor says that at the tip of the right arm
is "East" or "Hikina." Then the teacher continues moving her/his right arm in the
clock-wise direction until the arm reaches the position of front center and where
the arm is perpendicular to the floor. This point is "South" or "Hema." Then
placing the right hand on her/his right hip, the teacher reverses the process with
the left hand and arm by starting from the position where the left arm is extended
straight out from the body and is parallel to the floor,.and then stops. The
teacher announces that this point is "West" or "Komohana." From "Komohana"
the left arm continues in an upward clock-wise circular motion until the hand and
arm are to the point where the right hand began its clock-like movement. This
starting and ending position is "North" or "Akau."

Slowly repeating this circular clock-wise motion with her/his hands and
arms, the teacher will name the continents and countries that border the Pacific
Ocean. North and Central America are the northeastern boundaries of the Pacific
Basin while South America forms the southeastern boundary of that great body of
water. On the south, Antarctica forms the southern boundary of the Pacific
Ocean. On the western border of Oceania are many island nations and political
territories. Traveling from the south and moving northward are the countries of
Australia, Indonesia, the Philippines, Taiwan, Japan, the island of Sakhalin, the
Kamchatka Peninsula, and Siberia---the last three places formerly belonged to the
U.S.S.R. At the top of the Pacific world are the Aleutian Islands off the coast of
Alaska and which form the northern boundary of this vast ocean.

After this clock-wise circular motion is completed, the instructor draws the
line for the Equator. The left hand is placed on the left hip while the right hand
and arm is extended in Front of the left chest area, moving from extreme left to
the right in a straight line. While going through this motion the students are told
that the Equator is one of the two important imaginary lines that bisect each other
in the Pacific. Then another motion is added. The left hand and arm are extended
high above the head and front and center. The arm and hand proceed from this
position in a straight downward path towards the floor. Meanwhile the right hand
remains straight in front of the chest representing the Equator line. The left hand
and arm have just drawn the straight line that is perpendicular to the floor and
represents the International Date Line. The teacher comments that the Equator is
located at 0 degrees Latitude and that the International Date Line is located at 180

i _ All the lands, islands, and waterways north of the Equator
belong to the Northern Hemisphere while the other lands, islands and waters
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located south of the Equator belong to the Southern Hemisphere. Simply
translated, this means that the seasons (spring, summer, fall and winter) are
directly opposite each other in the two hemispheres. The International Date Line
separates one day from another. All the lands, islands, and waters west of this line
are one day ahead of those areas that are east of this same imaginary line. As an
example, Hawai'i which is east of the International Date Line is one day behind
Japan which is found west of that same line.

These two imaginary lines that bisect each other in the Pacific also form
the borders of the three main cultural areas of the Pacific. All those islands found
west of the International Date Line and north of the Equator belong to
Micronesia. Those islands found west of the Date Line and south of the Equator
belong to Melanesia. However, the islands of central and eastern Pacific belong to
Polynesia. This cultural area is in the form of a triangle with Hawai'i forming
the northern border, Easter Island, the_eastern boundary and New Zealand being

the southwestern border of Polynesia.

Within these three cultural areas, major island groups are found.
Micronesia has four island groups bearing two male and two female names; the
Marshall, Gilbert, Caroline, and Mariana islands. The six island groups of
Melanesia are Papua New Guinea, Fiji, New Hebrides (Vanuatu), New Caledonia,
Solomon and the Bismarck islands. Polynesia, on the other hand, has thirteen
major island groups which include Hawai'i, Easter Island, New Zealand, Samoa,
Tonga, the Society Islands (Tahiti), Cook Islands, Tuamotus, Tubuai or Austral
Islands, Tokelau, Phoenix, Line and the Ellice Islands or Tuvalu.

All the islands within the Pacific Ocean are affected by the climate, wind -
and sea currents that prevail throughout this vast body of water. North of the
Equator and north of Japan on the western part of the Pacific is a stream of cold
air that flows northward to the Aleutian Islands and down off the west coast of
North America that finally turns south and west. It then proceeds to flow
westward just north and parallel to the Equator. The teacher demonstrates this
motion with her right hand parallel to her/his chest while the left hand sweeps
from far left and north, continuing right, then south and turning southwest, and
finally westward slightly higher above the Equator line. In just the same way,
but in reverse order, the instructor keeps the right hand stationary for the
Equator while the left hand starts at the western border of the Pacific and south
of the Equator moving south off the eastern coast of Australia to the northern
coast of Antarctica; then moving eastward toward South America, turning north
and west off the coast of South America running westward towards Papua New
Guinea slightly south of the Equator. The area slightly to the north and south of
the Equator is called the "Doldrums” or the "Dead Air" space because this region
is not serviced by these cold streams of air that blow on to the islands from the
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northeast direction north of the Equator and from the southeast, south of the
Equator.

Also affecting the climate of the islands in the Pacific are two tropical
zones; the Tropic of Cancer which is 23.5 degrees north of the Equator, and the
i Capri which is 23,5 degrees south of the Equator. The teacher can

draw these two zones by keeping the right hand in the same position for the
Eguator and by using the left hand to sweep from east to west in a straight line
above the chest for the Tropic of Cancer. In a second motion, the left hand will
sweep in the same direction fror east to west in a straight line just below the
chest to designate the Tropic of Capricorn. All the area within these two zones
are tropical in nature or that the islands within these zones experience warm
weather patterns.

This would be the place where I would end my lesson. The students should
have sufficient information on which to draw. I would follow up this
demonstration with a map of the Pacific showing the islands and the national
perimeters of that body of water. Remembering the activity, the students would
have to draw the lines of the Equator and the International Date Line; write in
the names of Micronesia, Melanesia, and Polynesia, Hikina, Hema, 'Akau,
Komohana, the Doldrums, the Tropic of Cancer, the Tropic of Capricorn and
finally draw the pattern of the northeast trade winds that blow north of the
Equator and the directional pathway of the southeast trade winds that blow south
of the Equator---on to the map of the Pacific Ocean. This translation of the
information gleaned from the foregoing activity would accomplish the two
objectives set forth at the beginning of this lesson plan.

PAU

Written by: Hawea B. Waia'u
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Unit: Mythology , o Time: 1-2 periods
Topic:Legends & Myths Grade Level: 7

Introduction;

- To understand Hawaiian history, it is important to have an idea of the
Hawaiian way of thinking. The Ancient Hawaiians saw the universe as a large
"family." Everything was living & dependent upon everything else. Rocks,
plants, clouds, were merely relatives to humans. This attitude was reinforced
through the creation stories in ancient chants. It was not unusual to have gods &
goddesses, depicted in human form, giving birth to (create) mountains, trees, or
animals.

This lesson helps students understand the importance of Hawaiian legends
& myths. In reading a few stories & writing their own legends, students will see
that these stories were not "fairy tales" but valuable learning tools used by the
Ancient Hawaiians towards perpetuating their values & beliefs.

Materials: index cards (25 - if 25 students, etc.)
color pens (set for each group)
drawing paper (one per group) _
stories (different story for different groups)

Procedure:

1. BEFORE lesson, run off stories so that each person in a group will have a
copy & each group will have a different story. There are many sources of
Hawaiian myths & legends but for this grade level, short easy reading
stories are the best (Tales of the Menehune by Puku'i & Curtis, etc.). Also,
write something about the stories (title, petroglyph logo, etc.) on the index
cards. The cards are to help students get into groups: if 25 students & 5 in
a group, then you make 5 sets of cards/each set with the same drawing. Set
up a table for the other materials: color pens, drawing paper, stories, etc.

2. Explain purpose (see intro.) & procedure (write it on board) to students.
Shuffle index cards & pass them out to students. Have students find their
group members by matching the cards. After getting into groups, have
them assign roles: facilitator gets materials, reporter shares drawing &
story with the class, recorder writes summary, etc.

3. Facilitator from each group gets materials (story, paper, pens, etc.) by
giving the cards to the teacher. The logo on the cards tells you which story
to give each group.. Groups read the story & then decide to draw a scene
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or theme from the story. Since each group has their own pen set, every
member gets a chance to draw something or be a part of the picture. The
recorder from each group then writes (on back of drawing or separate
paper) brief paragraph on the legend (theme should relate to Hawaiian
concept of cosmic "family” - see intro.). After completing the drawing &
summary, facilitator hands it in to the teacher.

4. After groups are finish, have them move chairs back to normal seating
arrangement. As you show the picture, have reporter explain the story &
how the story reinforces the idea of the universe as one big family. If time
permits, you can also have a discussion about the moral of the story or how
this feeling of "family" coincides with how Hawaiians treated their
environment. The idea is to have them read, think about what they read,
interpret what they read (through drawing & writing), & make the
connection between what they read & the lesson topic.

5. As a follow-up activity to reinforce this concept of a cosmic family, have
students do the following for homework: '

a) Look outside & find something about nature that interests you - waves, a
particular flower, an odd shaped mountain, tree, etc.

b)Think about the legend you read in class & the relationship between
humans & their environment (things you see as "relatives” to people)

¢) Create your own legend or myth that explains why that tree, or what
ever you chose, came to be. Again, you can write it out on folder paper
& include a drawing (as you did in class) or you may write it out in
petroglyph or compose it into a chant, etc. Be creative!

References:
Beckwith, Martha. Hawaiian Mythology
(Honolulu: University of Hawai'i Press, 1970)

Puku'i, Mary Kawena & Curtis, Caroline. Tales of the Menehune.
(1960; reprint, Honolulu: The Kamehameha Schools Press, 1988).

Thompson, Vivian. Hawaiian Myths of Earth, Sea, and Sky.

(Honolulu: University of Hawai'i Press)

Written by: P. Nakama (Aiea Inter.)
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Unit: Creation Stories
Topic: The Kumulipo

Introduction:

Before this past week's lectures, my conception of the Kumulipo was very
limited. Although I knew it as a Hawaiian story of creation, and was familiar with
its general content, I have never really made major use of it as a means of
teaching Hawaiian tradition and culture.

Dr. Johnson's brief lecture on the Kumulipo kindled many ideas on ways it
might be introduced in the classroom. And so I felt intrigued to research further
the topic. It is interesting to follow the interpretations of the Kumulipo over time,
and the growing body of discussion of the study of the Kumulipo as each scholar
adds to it. An interesting corollary to this is the discussion relating to other
creation stories, especially Barrere's discussion of the Kumuhonua legends.

The Kumulipo is assigned the date of 1700 or so as its origin, and was first
translated to English from a German version of the Kalakaua text by Adolf
Bastian in 1881. The Beckwith version is based on a comparison of several texts
by Kamokuiki, Poepoe, Kukahi, and the Kalakaua text. Beckwith's book gives
the best discussion of the problems with the study of the Kumulipo, including a
comparison of the translations and the cultural constraints of each of the
translators.

In fact, this might be one avenue to develop in the classroom, as it is the
starting point of many aspects of early Hawaiian society - its philosophy, religion,
genealogies of the ali'i, and oral traditions. It would be a valuable discussion in
critical thinking for students to evaluate sources of information on early Hawaiian
society, comparing the motivations, cultural perspectives and problems attached
to different informants and historians of this topic.

Another way the Kumulipo can be used in the classroom is to develop a unit
integrating "social studies," science, and language arts. For example, students
might look at archaeology, comparative linguistics, comparative ethnology and
oral tradition in the piecing together of prehistory. Or students could compare
Hawaiian oral tradition with Western mythology (which is the literature for 7th
grade language arts). The Kumulipo would be an excellent means for teaching the
richness and depth of the Hawaiian oral traditions. Comparisons can be made for
the poetical devices of sound, repetition, assonance, linked lines as mnemonic
devices, constant parallelism, and balance in pairs. It is a fascinating way to
discuss the kaona in the Hawaiian language.

. &6
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Science can be integrated in terms of astronomy, biology, and botany. This
integrated approach would lend itself to the middle school classroom and gifted
and talented sections, and eventual development of interdisciplinary coursework.
It may be a viable approach for Hawaiian immersion classes in the secondary
level who will probably have only one or two teachers for each grade level for
the first years of its development.

At any rate, the Kumulipo is an important piece of literature in any study of
Hawaiian culture and history and should be used much more widely in the
classroom, replacing some of the spurious materials currently available for
classroom use.

Procedure:

1. Students working in groups of 5 would be given cards with pictures, short
descriptive phrases, and names of plants and animals. Their task would be to
classify these in some way and explain their classification systems to the rest of
the class.

2. After the students share their classification systems and discuss their
reasoning, they will look at the first seven wa, the "po” period, of the Kumulipo,
in which the plants and animals are born. Depending on the makeup of the class,
this can be done as an entire class or in small groups. Students try to come up
with the rationale for classification in the Kumulipo. In either case, the teacher
can guide the discussion and point out cultural information as the class discusses.

3. Students will then be given a diagram of the western classification system
of plants and animals and compare this with what they have found in the
Kumulipo, noting the absence of microscopic life forms in the Kumulipo.

4. Discussion could center around 1) the degree to which the Hawaiians had
to be keen observers of their environment into order to classify plants and
animals in this manner; 2) the philosophy of the Hawaiians in terms of evolution;
3) the astronomical references and their place in Hawaiian philosophy 4) the
importance of the oral traditions in the continuation of knowledge of Hawaiian
society; 5) an appreciation of the depth and richness of a non-western culture and
tradition and its value to our understanding of the universe.

_27
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Depending on the makeup of the class, evaluation could range from students
drawing the different stages of development according to the Kumulipo, to
writing a "five-paragraph theme" discussing the Kumulipo, to writing creation
legends for young children etc.

This lesson plan could be used as a starting point in a unit using the Kumulipo

" in a unit integrating social studies, science, and language arts.

References :
Books
Barrere. Dorothy B., K n A f h

Hawaiian Stories of Creation and Origins. Pacific Anthropological Records,
No. 3, Honolulu, Hawai'i: Bernice Pauahi Bishop Museum, 1969.

This source includes a preface by Kenneth P. Emory which critiques previous
publications of creation legend by Fornander and influences on his
informants, Kamakau and Kepelino. In this paper, Barrere presents the
primary sources of the Kumuhonua legend and Fornander's interpretation of
them. It contains a good bibliography on the subject for further research. It
also contains a discussion of Fornander's work on the Kumuhonua legend and
a comparison with the Kumulipo.

‘Beckwith, Martha Warren, ed. ipo: A Hawaiian C
- Honolulu, Hawai'i: The University Press of Hawai'i, 1972.

Originally published in 1951, this source gives a history of the Kumulipo,
background of informants, information about oral traditions, organization
of the Kumulipo, discussion of the text and problems encountered in the study
of the Kumulipo. It also gives an extensive bibliography which includes
sources of the Kumulipo as well of discussions of the chant.

Campbell, James Kimo, ed. The Kumulipo. a Hawaiian Creation Myth. Kentfield,
California: Pueo Press, 1978.

This source gives a verbatim translation of the Kumulipo by Liliuokalani
from Kalakaua's Hawaiian text published in 1889, a task she completed
between 1895 and 1897. It includes an introduction by Liliuokalani, which
discusses the source and background of the chant, including the stories of
three different Lonoikamakabhiki's. It is valuable as a translation done by a
high ranking ali'i who would have in her upbringing the cultural knowledge
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to render a valuable translation. It also gives the translations of names in the
genealogy listings of the last 1000 or so lines of the chant. .

Johnson, Rubellite. Kumulipo: The Hawaiian Hymn of Creation. Volume 1.
Honolulu, Hawai'i: Topgallant Publishing Co., Ltd., 1981.

To quote from p. iii of her introduction, "This present effort is an
interpretive study with illustrations of the naturalistic imagery enlarging upon
themes introduced in the former works with additional insights provided
through comparative study of Polynesian genealogies and pertinent, selected
folklore motifs." This source begins with the Kalakaua text and enhances its
translation with photographs and extended discussion of many aspects of the
chant. It contains the most extensive study and bibliography of all the sources
I used.

Yideo
The Hawaiians. Part One,"The Time of Ao". Hawai'i. KHET Documentary.

There are many sources in this area that time did not permit me to explore, most
of which are found in the bibliographies of the above listings. Of those listed
above, I recommend the Beckwith and Johnson books as a place to start, in order
to use the Kumulipo in your classroom. As with any study dealing with Hawaiian
culture, a knowledge of Hawaiian language adds a significant dimension to
understanding.

In addition, there are two sources which I would recommend to teachers in
incorporating the Kumulipo into their lessons, which are not found in the above
bibliographies.

Curriculum Research & Development Group. Hawai'i: Ko Kakou Mau Mo'olelo
(Hawai'i: Our Traditions) Honolulu, Hawai'i: Hawai'i State Department of
Education, 1979.

[In_the Dark, Dark Night (A children's story book, beautifully illustrated, based
on a translation of the beginning of the Kumulipo.)

Written by: Renee Adams
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Unit: Hawaiian Mythology
Topic: Kamakau's Story of Creation

Introduction:

Origins of a group of people reside on many levels. As a peoplée, we seek to find
personal origins, where did our family's predecessors come from, where did the
groups in our region come from and when did they arrive. In this attempt to
understand our history, to know about our origins, we research in books, talk to
the kupuna, and search archaeologically our environs. The ultimate search for
origins leads us to seek the myths of creation. Most societies can find these
myths in the ancients of our lands. The Hawaiians are no different. Not only did
they have the Kumulipo, but they also had chants, legends, and oral traditions
that created cosmogonical beginnings. This lesson will attempt to share one such
legend and have the students analyze the story.

Objectives:
At the conclusion of this lesson, the students will be able to:

explain the symbols used in the myths.

explain how evil came into the world.

give examples of the number of three as a number with mana.

compare this legend with other stories of creation. =

list similarities and differences between this legend and other legends of
creation.

take common elements of creation myths and write their own story of
creation. S b

NAWwWr -
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Materials:

1. handout, A DIOTY 01 d nd ] NYi
2. butcher paper, pens, or old magazines.

Procedures:

1. Have the handout titled A Story of Creation as told by Samuel M. Kamakau

copied for each student.

2. Have the students read the handout. The best course would be to have them
read the handout aloud. Choose students at random to read the handout.

3. Have the students answer the worksheet, handout #2.
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4. Go over the answers with the students. Emphasize to the students that some
questions have no wrong answers, questions like why.

5. Emphasize the comparative questions and help the students do a mindmap with
the center of the map being similarities among the myths. Some of the spokes
on the map would be order of creation, gods of creation, method of
creation.

6. Now that the students have done a fairly comprehensive review of the myths of
creation, have them write their own myth of creation, either in groups or
individually. You may assign this as homework or as a class assignment.

You may wish to allow some students the option of drawing a
myth or creating a collage for their myth, providing the students with
necessary materials.

7. Have them share their myths. Let the students have enough time to make an
oral presentation.

8. Extension assignment: Have the students look up the names mentioned in A
Story of Creation in a place names book and see what streets or regions have
been named after these mythic figures. Have the students attempt to figure out
if there is a reason for the naming of place, either geographically, politically
or socially.

Generalization
Most primitive and ancient societies have common elements of a natural element
like gourds and eggs being the basis for creating supernatural elements like the
heavens , of a woman coming from or after the male element, and of godly action
based on boredom, loneliness, or good deeds.
Written by: Lyle Hendricks

"A STORY OF CREATION"

as told by Samuel M. Kamakau

The god looked on from space. He was surrounded by light and supported by an

incomparably beautiful, strange brightness; supported by the pearls of the spirit
of love, At this time, he was filled with disgust and abhorrence because of the
wrongdoings of the world.

Therefore, he reduced heaven and earth to fire, and heaven and earth became hot.
The god created spirits and appointed Ku, Lono, Kane, and Kanaloa as chief
spirits, ali'i ‘'uhane. He made heaven and earth by the breath of his mouth. A

.gourd calabash became the earth, its cover the sky; the pulp, pala, became the

clouds, the sun, moon, and planets, and the seeds the stars in the sky.
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Heaven and earth were established, and tasks divided up. The god said to Ku,
Lono, Kane, and Kanaloa, "Let us make a man." Ololo-i-mehani was the name of
the land, Kahakaha-kea the place, and Kihiauola the spot where the god sat to

watch.

The god commanded, "Make a man resembling yourselves." Ku, Lono, and Kane
took up the work and drew the figure of a man on the sand. As did Kanaloa by
himself. Kane said to Lono, "It is for you to heed and for Ku to raise him. You
two listen to my words." Ku and Lono were afraid lest Kane destroy them if they
failed to respond to whatever he said. The two seized a spirit and thrust it into the
figure that the three of them had drawn and shaped in the earth. Kane stood forth
and called out," I have come; come to life, come to life (I hiki au; ala, ala)!" The
earth stirred. "I have come; arise, arise (I hiki au; ala, ala)!" The earth-model
rose and sat up. "I have come; stand, stand (I hiki au; e ku, ku)!" The earth-model
stood upright and became a man with a living soul. He was given the name Wela-
ahi-lani-nui, signifying the heat of heaven and earth.

Kanaloa saw that they had obtained their man; his own earth image had not
turned into a man. Therefore, Kanaloa grumbled to himself, and he made bitter
things to poison those of this world. From Kanaloa came many evil things. He
made the reefs poisoned, bitter and sour with jagged corals; and he soured the
heavens, breaking them up with dark storms.

Only a man had been made by the god, and so he said to Ku, Lono, and Kane,
"Make a woman suitable for him and like her handsome man." At this command
~ of the god, Ku, Lono, and Kane tore out a portion of the body of Wela, and Kane
- went to his own place and made a woman suitable for Wela Ku and Lono joined
Wela together, and he was again a man like he was before. Kane led the woman
before Ku, Lono, and Wela, and she matched him. Wela looked at the lovely
thing before him and named her 'Owe, signifying "the sound of tearing, rusthng,
rattling, crackling. .

Wela-ahi-lani-nui, the husband, and 'Owe, the wife, were the first ancestors of
Hawai'i nei. Kahiko Luamea was born to them. It is said that Kahiko was a
religious man and a good chief. Olalo-waia was his land. Kupu-lana-ke-hau was
his wife and their children were Wakea, Lihau'ula, and Maku'u. Wakea became
the lord, and those who came from the family of Wakea were chiefs. The
descendants of lihau'ula became kahuna, and the descendants of Maku'u became
servants, po'e kauwa lawelawe me ka hana.
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Name:

A STORY OF CREATION

WORKSHEET

1. Out of what elements were the heaven and earth created?

2. Who were the chief spirits?

3. What is a gourd calabash? Draw what a gourd would look like.

4. Who was ordered to create man and who did the ordering?

5. At what location was man created? These are ancient names ngen to
ancestral lands. |

6. How many men were created? Who did the creating?

7. Briefly explain what happened in the creation process.

8. What was man's name?

9. How did evil come to this world?

10. How did woman come into being?

11. What was her name?

12. Who were some of their offspring?

13. How did the various classes come into being?

14. What are some similarities/differences among the various myths of
creation?

ANSWERS

1.  The god reduced heaven and earth to fire, and heaven and earth became

hot.

2. The chief spirits were Ku, Lono, Kane, and Kanaloa.

3. A gourd calabash is a vine related to the pumpkin, squash, and cucumber,
bearing large fruits with a hard rind.

4, The four chief spirits were ordered by the god to create man.

5. Ololo-i-mehani was the name of the land, Kahakaha-kea the place, and
Kihiauola the spot were the god sat to watch the creation of man.

6. Two men were created. Ku, Kane, and Lono made one; Kanaloa made
another.

7. Refer to paragraph 4.

8.  The man's name was Wela-ahi-1ani-nui.

9.  Refer to paragraph 5.

10. Refer to paragraph 6.

11.  She was 'Owe, the sound of tearing, rustling, rattling, crackling.

12.  Their son was Kahiko Luamea, marrying Kupu-lana-ke-hau, having three
children Wakea, Lihau'ula, and Maku'u. .

13. Wakea had the chiefs; Lihau'ula had the kahtma; and Maku'u had the
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servants. - ‘ : 4
. 14. The answer to this question depends on what myths you use. The
similarities will fall into the following categories: similar beginnings,
creator gods (most times given the task), creation of man followed by
woman. Some differences are the source of beginnings like destruction to
creation (phoenix-like), the entry of evil.
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Unit: Hawaiian Origins Through Literature Grade level: 11
Topic: Kumulipo

INTRODUCTION :

To preface the following lesson plan, I feel it is necessary to explain
the rationale behind linking what we have examined so far in the Institute
over the past week and its relevance to an American literature course. I
think it's clear to all of us that cross-overs have to exist between most
disciplines, and perhaps this required strategy is most inherent to the
social studies and language arts fields. As I have mentioned before, how
can literature make sense to us and our students until the historical, social,
political, and cultural contexts that surround a piece of literature are
examined? These features not only create a reality for the reader, but
without their investigation, they rob us of a complete understanding of the
story, which only enhances our reading enjoyment.

The following lesson plan (1A) attempts to transfer what Prof.
Rubellite Johnson and Tom Dye spoke to us about to our students. I
walked away from both lectures hearing the same message: "Prehistoric”
(to use Dye's terminology) Hawaiians - or those who settled Hawaii before
the time of written records - were not just an intelligent group of peoples,
they were truly ingenious. That they had already established explanations
for the origin of humankind, the meaning and usefulness of our solar and
planetary systems, and that they had demonstrated skill and ingenuity in
introducing and then cultivating particular species of plants to the islands,
unveils a displaced history about the Hawaiian people that needs to be
rediscovered and celebrated.

When I teach, wherever possible I try to teach thematically. I
usually look at the material I am planning to introduce and consider if
there is a theme I can pull out of it. In literature, of course, that is regular
practice, so I tailor the rest of my presentation to complement the chosen
theme from the literature. One of the more common themes I find in ethnic
literature is that of "identity," which can encompass a range of experiences.
Without going into great narration here, let me just explain that because of
an historical neglect, disinterest, or however else you want to explain it, of
racially and ethnically diverse peoples (traditionally, non-Anglos), most
contemporary American ethnic literature (i.e., Asian American, African
American, Hispanic, and Native American) strives to define what it means
to be a member of an ethnic or racial minority in this society. From the
author's perspective, this approach offers a way for her or him to define
and hence establish her or his unique expression. That the reader comes
to better understand the culture or ethnicity the characters (and usually
the author, since many pieces are semi-authorbiographical) come from, is
secondary, although no less important. | |
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The proposed lesson plan combines the literary richness of the origin
myths - specifically the Kumulipo, or epic chant that tells the story of the
origin of life - and the theme of identity. By looking at the Kumulipo,
students will come to understand more accurately the history of the
original settlers of the Hawaiian islands. Students will see Native
Hawaiians beyond the physical prowess they are traditionally remembered
for (e.g. the warrior image); they will discover their associations to some of
the most theoretically rich and currently acceptable explanations for the
world in which we live today. Students will understand the identity of the
Native Hawaiian to be of strength in mind as well as body by appreciating
the early achievements of those who originally settled here.

A word about the format: what I want to cover would take longer
than one lesson, therefore, I am arranging this as a unit plan with a
selection of ideas I have for activities to reach the goal set forth.

OBJECTIVES:

Through an examination of the Kumulipo, or creation chants, students will
become enriched with a more complete and accurate understanding of
what the original settlers of the Hawaiian Islands were capable of and the
innovative and lasting contributions they made towards society then and
today. Students will also become more aware of the value of the oral
literary tradition through the various activities related to this discovery
process.

- By journal writing and then dialoguing with each other, students
will be able to reflect and then collaborate with each other about what
they imagined the early settlers to be like.

- By listening and speaking to each other students will develop an
understanding for the importance of oral communication.

- By being introduced to the Kumulipo, students will discover
another important and effective form of communication -- story-telling.

- By examining the Kumulipo students will be able to understand the

Native Hawaiian explanation for the origin of life.

- By understanding the story told in the Kumulipo chant, students
will begin to discover other achievements, contributions, activities, and
hence the complete identity that defined the lives of the early settlers.

- After understanding the Kumulipo students will use their own form
of oral expression to re-tell the story told by the chant for their chosen
audience.

- Through the story-telling activity, students will not only learn
about rhetorical situation, but they will also become more comfortable
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form that suits them.

- Ultimately, this lesson will elevate students' own pride in their
heritage and the culture that surrounds them now, and that stems from
those who told the Kumulipo.

sharing in front of groups, as well as express themselves in a talent or art .

PROCEDURE:

ACTIVITY 1. Begin unit with a journal prompt: Describe in detail as
best you can how you imagine the first settlers of the Hawaiian Islands to
be. Consider everything about them and how they lived. How did they get
to the islands? What did they bring with them? What did they
know? How did they feel? How did they survive? Eat? Drink? Wear?
How did they pass their time?

- Have students break into groups of 4 after allowing enough time
for all to complete writing on prompt.

-Have students share within group their impressions. Have each
group produce one list that consolidates all ideas written about.

- Have each group share with entire class, while writing on one
poster paper ideas share by each group.

-Discuss items on final list, and especially discuss WHERE these
images, impressions came from.

ACTIVITY 2. Show video "The Hawaiians." Allow time after video
for reflection in journals. What did students discover? What images or
impressions did they obtain from the video that differed from their
thoughts before seeing the video? Allow time to share responses.

_ ACTIVITY 3. Pass out the complete Kumulipo. Go through Chant 1
with students as a class. If there are students who speak Native Hawaiian
in class, encourage them to assist you by reading the Hawaiian, as you read
and then help them interpret in English. You may also consider getting a
Hawaiian language teacher, or even (esp. in a community like Nanakuli)
asking parents or grandparents of a student in class to assist with the
Hawaiian version.

- Discuss Chant 1 to be sure all understand what is being said.

- Have students break up into same groups of 4 to read through the
next 4 chants aloud to each other, stopping to make sure all understand
what is being said. (Design brief worksheets students can fill out that will
assist them in understanding each chant.) Students are only required to
read the English translation, but are encouraged, if they have the ability to
read the original Hawaiian.
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ACTIVITY 4. Arrange for a video or live presentation of part of the
Kumulipo chant, this will allow students to see the chant in its original
language, and then performed and brought to life as it was done in the

days of the settlers.

- Have students reflect in their journals on the different expressions
of the same chant (how was it to read in Hawaiian? In English? To see it
performed in the kahiko tradition?) Ask them which they understood the

best.

ACTIVITY 5. Build on the Kumulipo by exploring material related to |

us by Tom Dye - the archaeological efforts currently occurring today. This
should lead into explorations of other achievements and practices of the
first Polynesian settlers, particularly in terms of the hunting and farming
of the day. Explore especially the debate Dye posed: Did the ancient
Hawaiians conserve or rape the land?

- Create an academic controversy (a nice name for "debate") on this
question. Arrange students back into their groups of 4 and assign 2
members of each group to each side of the issue. Using worksheets to help
them develop their respective positions, have each pair prepare a brief
argument, supported by evidence shared in class (lecture) to promote their
position. Finally, have each pair "face-off" on the issue.

- Have each group report back to the class what occurred during the
controversy.

ACTIVITY 6. Assign to students the following: Considering the story
told in the K i and considering the various ways we have examined
it in class, choose an audience and tell the origin story in your own form of
expression. :

- students can work alone or with one other person

- students are to retell the Kumulipo in their own way -- what this
means is that they can use music, dance, art, poetry, rap, or any other
visual and oral medium to tell the story

- students must choose an audience - meaning they can prepare this
presentation for children, a group of tourists, their family, a group of
educators visiting from the mainland, etc.

- students must perform their story in front of the class.

27 98



OPTIONAL ACTIVITIES:

I will be teaching a brand new class in the Fall, "Entrepreneur English.”
This class is made up of 25 Juniors and Seniors -- a core group of students
who all take graphic arts, food service, business/office machines, social
studies and English together. It is my job to work with the 4 other
teachers these students have to make their English class relevant to their
other subjects. In a class such as this (as in the regular Am. Lit.) I would
probably take my students on a field trip to the KAPAPA LOT O KANEWAI
to further their conception and appreciation of the plant life that was a
crucial part of the ancient Hawaiians and which still flourishes today. -

-- If they were allowed to pick their own taro I would utilize the
food service component of this program to have them cook one (or all!) of
the taro recipes given to us by the HALE ALOHA CATERERS. (Of course we
could also buy the taro, but my students would tell me that is not very
kama'aina.

-- One other project I might consider is having debates on the issue
of "WHICH IS A BETTER WAY OF LIFE -- THAT OF THE ANCIENT
HAWAIIAN SETTLERS, OR THAT WHICH WE LIVE TODAY?" This debate
really draws upon the issue posed by Moke [Moses Kim} and Noel Kent --
Has the imposition of western lifestyles damaged the traditional values of
the Hawaiian people.

REFERENCES:
The Kumulipo, Video: "The Hawaiians" (Part I) KHET Documentary,
Video (or if possible, live performance) of The Kumulipo chant performed

(contact John Ka'imikaua, who chanted in "The Hawaiians" video to see if
we can get a segment of the chant performed on video or live in class)

WRITTEN BY: Pam Oakes
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Unit: Hawaiian Creation Chants
Topic: Kumulipo

Introduction: :

It was originally proposed that the Kumulipo held the origins of Hawaiian
mankind within its lines of chant. With further research being done on the
Kumulipo deeper interpretations of this classic chant have now surfaced.

The Kumulipo can be compared with the biological formation of the islands
even before the arrival of the first inhabitants. From the deepest darkest depths of
the ocean arises the first particle of life sources. Discussed are the growth of the
lower ocean beings to the earliest mollusks, starfish, and other early crustaceans.
The chant moves on to state the evolution from non-crawling to crawling
creatures. The evolution chain continues until the introduction of Hawaiian man

into the picture.

This chant is but one from a series of chants called Mo'okuauhau, or
"Creation Chants." The Kumulipo includes the genealogies of many Hawaiian
royalty. There is also a section detailing the end of a particular family because of
a serious natural disaster. a

Procedure:
A)  View film, "The Hawaiians - The Kumulipo," KHET documentary

B)  Bring in samples to further demonstrate the first section of the
Kumulipo...mollusks, starfish, other crustaceans, other non-crawling
creatures.

C) Create a personal Kumulipo chant...to be done by each student in the
class to fit his or her own family migration to Hawaii.

References:

Fornander, Abraham. Hawaiian Antiquities IV (1917): 13-17.

Johnson, Rubellite K. "Hawaiian Names and Their Relationship to the Pacific."
From the South Pacific Place Names Conference in New Zealand 1990, 57-
85.

"Translations of the Kumulipo." In Appendix I of MM, 1990.

Written by: Cynthia Kupau
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Unit: Ancient Hawaii Level: 7-12
Topic: Origins & Migrations: Creation Chant '

- MATERIALS:

1) "The Kumulipo, Kalakaua Text"

2) "Kumulipo Species List" (Handout by R. Kawena Johnson)

3) Michaelangelo's painting of God giving life to man

4) Construction paper, coloring media, scissors, cassette tapes and
recorder, etc.

OBJECTIVES: ,
Students will be able to:
1) List general categories of the Hawaiian view of origins and
evolution of plant and animal life, based on the Kumulipo.
2) Work together in teams to come up with a presentation.

PROCEDURE:

1) Introduction:

" Show Michaelangelo's picture. Explain that one is the Christian God
and the other is man. Pose the question: What is happening here? Pose
another question: What are other explanations about how the plants,
animals and human beings got here onto this earth? Accept different
answers. How did the Hawaiians explain the origins of life?

2) Pass out copies of "The Kumulipo, Kalakaua Text." Read Chant One in
unison as a whole class or by groups in turn or both. In small groups, list
the chronology of events from the time of the hot earth to the hairy
pandanus vine "propping up earth, holding up the sky." Discuss as an
entire class.

3) Break class into groups and choose numbers corresponding to a
chant, so there's no duplication. Examine the chant as the class did. Create
an artistic presentation of the chant. Choices can include:

a) a creation rap song

b) modern dance interpretation

c) poetry - Rewrite the Kumulipo (your assigned chant).

d) choral reading of chant with visual aids

4) Have the groups do their presentations.

5) Process the assignment.
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a) How does the Hawaiian view of evolution differ from modern
science's? This could even be an extra credit assignment or be reinforced

by your science colleague.
b) What does this tell you about what the Hawaiians valued and

respected? :
- ¢) Are there any criticisms of materials studied?
d) Did members of the group listen to one another divide the work,

help each other?
e) Have students reflect on the experience in writing along the

way as well as at the end.

EVALUATION: -
Use the group presentations, journal writings, and a written test, if

needed.

FURTHER EXPLORATIONS:

1) Examine another culture's story of its origins. -

2) Tie in this study with each individual's "roots" and explore the origin
and migration of his/her ancestors to the Hawaiian Islands. .

3) Do accompanying comparison of the creation of the islands--modern
geological and the story of Papa and Wakea giving birth to the islands
"backwards."

REFERENCES:

Barrere, Dorothy (Benton). Qgsmgggnmﬁgngamgm_otﬂmm
(Wellington, N.Z.: The Polynesian Society, 1961).

Beckwith, Martha. Hawaiian Mythology. (Honolulu: University of
Hawaii Press, 1970).
"The Hawaiians: Time of A'o." (A KHET video)
Kaisman, Dee. mmmgmumg&&mmf Creation: A

Selected Bibliography. (Honolulu: D. Kaisman, M.CPereira, 1978).
Malo, David. Hawaiian Antiguities, (Honolulu: Bishop Museum Press,

1951).

WRITTEN BY: Lily Kuroyama
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Unit: Hawaiian Legends and Ghost Stories Grade level: 11,12
Topic: "Haunted Hawaii"

INTRODUCTION:

Hawaiian ghost stories, as told by Glen Grant, are steeped with culture and history.
One aspect of ghost stories that can be utilized in the classroom is geography.
Locations of ghostly occurrences can be plotted on a map, thereby helping the
students learn about specific geographic areas on the island. Students can also
compare differences between the traditional Hawaiian concepts of the spirit world with
20th century Hawaiian ghost stories, as well as the ghost stories told by different
ethnic groups.

MATERIALS:

readings - "Haunted Hawai'" (from Honolulu Magazine)

"The Spirit World" (from Ka Po'e Kahiko)
blank map of O'ahu

OBJECTIVES: (The students will be able to:)

1. Compare and contrast traditional Hawaiian concepts of the spirit world with 20th
century Hawaiian ghost stories.

2. Distinguish different ghost stories according to various ethnic groups.

3. Identify the geographic locations of various ghost sightings and occurrences.

PROCEDURE:
1. INTRODUCTION  Ask the class if anyone has had an actual encounter or
experience with ghosts.
2. ACTIVITY #1 _

a. Have students read "The Spirit World"; b. Discuss the three spirit realms: “ao
kuewa," "ao ‘aumakua,” and "ao o milu."
3. ACTIVITY #2

a. Have students read "Haunted Hawai'i"; b. Discuss differences in ghost
stories as told by different ethnic groups; c¢. Compare and contrast these ghost
stories with what was read in "The Spirit World.*
4. ACTIVITY #3

Using the blank map of O'ahu (see attached), plot the locations of ghost
occurrences as told in "Haunted Hawai'i" (see list below).

Wai'alae ~ Kualoa
Mo'ili'ili Mapunapuna
Papakolea Ka'a'awa '
Nu'uanu Valley Poka'i Bay
Moanalua Valley Kahala
4 >
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Barbers Point Alakea & Queen Street

"lolani Palace Kualoa
Makapu'u Point - Kalihi
Mo'ili'ili : Makakilo
Papakolea Palama
Nu'uanu Valley Kaka'ako
Moanalua Valley St. Stephen's Seminary
Ka'ena Point Mokule'ia
Mount Olomana _ Paradise Park
University of Hawai'i Wahiawa
Waimea Falls Diamond Head
‘Ewa .
EXTENSIONS:

1. Students can use maps to add on more geographic locations as they are

discussed in class.
2. Students can share their own ghost stories or find out if someone in their family

has an interesting ghost story to tell.

EVALUATION:
Students' discussion of two readings
Students' maps

REFERENCES: .
Handy, E.S. Craighill and Mary Kawena Pukui. The Polynesian Family m i
Ka'u, Hawaj'i. Rutland: Charles E. Tuttle, Co., 1972.

Kamakau, Samuel Manaialani. ga_laq'_e_lgam&o._n_e_ﬂe_qgl_e_gf_ng_. Honolulu: The
Bishop Museum Press, 1964.

Knaefler, Tomi K. "Haunted Hawai'i," Honolulu Magazine, October 1991, p. 49-49,
77-80. -

Mitchell, Donald D. Kilolani. Besource Units in Hawaiian Culture. Honolulu: The

Kamehameha Schools, 1982.

Sterling, Elspeth P. and Catherine C. Summers. Sites of Qahu. Honolulu: Bernibe P.
Bishop Museum, 1978.

WRITTEN BY: Pauline Kawamata



Unit: Religion Time: 4 Class Sessions
Topic: The Kapu Grade level: 7

INTRODUCTION:
A. NOTE TO INSTRUCTOR:

In reading Kamakau's Ruling Chiefs, and listening to our class discussions,
the following questions came to mind:

1. What part did the kapu play in the political, economic and religious life of the
ancient Hawaiian?

2. What did "end of the kapu" mean? Did it refer just to the eating kapu or to
the entire system? Did some kapu continue past 1819? Which ones?

Davianna McGregor provided us with the reading "The Hawaiian

Cultural Revolution" by William Davenport. Although we started out
seeking answers to the above questions, we received insight into other
areas as well; such as, which factors contributed to ending the kapu
system. WORD OF CAUTION: Davenport is a bit too "scholarly” for our
seventh graders, but is an excellent reference for the teacher. We had to
re-write portions of his writing in language our students would
understand.

In revising our lesson on the kapu, we also included a lesson on what effect
the end of the kapu system had on the people.

Lessons prior to the study of the kapu will have covered the universal
need for religion. Lessons following the lesson on the kapu will focus on
the gods, mana, kahuna and heiau.

B. GENERALIZATION:

Every known culture includes an elaborate set of beliefs, which represent for the
people concerned effective answers to the "why" questions of life, and also
provides for organization of actions appropriate to these beliefs. (Keesing)

C. GOALS:

1. Cite the need for religion in all societies
2. Describe the role of religion in the life of the ancient Hawaiians.
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" MATERIALS:

Readings: "Kapu Then and Now" by Russ and Peg Apple

Rewrite of "The Hawaiian Cultural Revolution" by William
Davenport (student reading). Original text for teacher

reference.

Excerpts from Cultural Revolution in Hawaii by E.S.C. Handy
Worksheets: Kapu & Roles Within the AH religious system

Classification of Kapus:

Causes of the abolishment of the kapu
Effects of the abolishment of the kapu

OBJECTIVES: The student will: : -

1. Define KAPU and the part it played in the life of the early Hawaiians.
2 Describe the roles of the various people who were affected by the kapu.
3. Cite some kapu and tell why they were made. ' :

4. Explain what happened if kapu were violated.

5. Explain what led to the abolishment of the kapu and the effect

this had on the people.

PROCEDURE:
1. Write KAPU on chalkboard
2. Discuss:

a. Where have you seen this word before?
b. What does it mean?
c. Who were affected by it?
d. Why was it established? .
e. What was the penalty if kapu were violated?
f. Can one escape from punishment for breaking a kapu?

3. READ: "Kapu Then & Now" by Russ & Peg Apple (HONOLULU S.B.)

4. DISCUSS: Verify questions in #2, above, after the reading. '

5. QUESTION: Who were the key characters within the kapu system?

6. READ: "Roles in Ancient Hawaiian Society" (Based on William _
Davenport's "'The Hawaiian Cultural Revolution": Some Political and
Economic Considerations."

7. COOPERATIVE LEARNING GROUPS: Form small groups and have
students work on the worksheet "Kapu & Roles Within the the AH religious

35 46



system." (15 minutes)
8. SHARING: Have groups share their responses with rest of class.
ATTACHMENTS.:
NAME :
PERIOD: DATE:
WORKSHEET: "Kapu & Roles Within the AH Réligious System"
REFERENCE READINGS: "Kapu Then & Now" by Russ & Peg Apple
"Roles in Ancient Hawaiiém Society" (Based on The Hawaiian Cultural
Revolution: Some Political and Economic Considerations by William

Davenport)

. Give a definition of KAPU.

Pt

2. What was the purpose of the kapu in the ancient Hawaiian society?
3. What was the penalty if a kapu were violated?
4. Could you escape punishment? How?

5. What was the ROLE of each of the following people within the ancient
Hawaiian society?

GODS:

ALI'l NUI (MO'I) =Paramount chief:
ALI'I(Nobles or chiefs):

KAHUNA (Priest):

MAKA'AINANA (Commoners):
KAUWA (slave)

6. Which of the above groups do you feel suffered the most under the
kapu system? Explain.

7. How do you feel about the kapu system in ancient Hawaii? What were
the positive and negative aspects of the system?
(Use back of worksheet if necessary)
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ROLES IN ANCIENT HAWATIAN SOCIETY

.1. GODS - Supreme power and 'authority - above the Ali'l Nui.

Gave Ali'i Nui supernatural power.(Mana) to rule
and demanded deference and respect.

- Major Gods: KU, LONO, KANE, KANALOA.
Ancestral god: AUMAKUA

2. ALIT NUI (MOT) -

Paramount chief;
Highest ranking in Hawaiian society;
"Pedigree” - royal status

- recognized genealogy
Could allocate all resources: both human & non-
human;
Were free from manual labor;
Supported by commoners;
Received and enjoyed the best of everything;
Religious leader of kingdom: checked on kahuna to
ensure proper and regular performance of all temple
rituals; '
Had power of life and death over subjects;
Could raise an army - had military leadership;
Provided a sacred place of refuge (Puu'honua) for
those who violated a kapu;
Due to high, sacred rank, activities restricted could
not mingle freely with people.

3. KAHUNA - Priests, religious specialists

4. ALI'T - Chiefs, nobles

Led and participated in rituals to the major gods

Belonged to class of royalty below the Ali'i Nui and
above the maka'aina.

Mainstay of the military forces - wore feather capes
and helmets as military and ceremonial clothing

- marks of social rank

5. MAKA'AINANA - Commoners Provided all labor for ali'i.

Provided produce as tribute to chiefs and priests
Could not worship major gods at the temples
worshipped family gods (Aumakua).

Farmers, fishermen, artisans, collectors



6. KAUWA - slave class, considered impure.

Had to be separated from ali'i to prevent
contamination of ali'i's mana;

Ranked below the commoners -was a very small
class of segregated inferiors

* Adapted from: Davenport, William. The "Hawaiian Cultural Revolution": Some
Political and Economic Considerations.
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READING |
"KAPU, THEN AND NOW"
Russ and Peg Apple

KAPU was the rule by which the ancient Hawaiians lived. It was a code of
"dos" and "don'ts" which regulated daily life. It protected mana, kept sacred
persons and things from being contaminated by common things and commoners.
It was the Polynesian law which separated the sacred from the profane.

SACRED, set apart from common things or persons, or consecrated and
holy, were the broad meanings. A piece of land containing a temple, or a tree to
be carved for a temple image, were kapu, and thus in a narrow sense
unauthorized persons were to "keep out" and there was to be "no trespassing.”
Today the force of law backs up the "kapu" sign. In older times religion and
the whole Hawaiian system backed it up.

The "kapu" land, chief, or object in ancient Hawaii were sacred because the
land, the chief or the object contained mana--that sacred power inherited "from
the founding Polynesian gods.

WHEN a chief wanted to reserve offshore fish and waters for his own use,
he declared a temporary kapu on the section of ocean involved.- The chief's men
marked the shore along the kapu stretch of ocean. They set up sticks with white
pieces of bark cloth, like flags flying. Nobody went fishing. Nobody but the chief
and his men. Anybody else that got a line wet in that water, or who even took a
swim in it, got killed. There was no trial nor appeals system.

All the land inside a walled compound where the high chief lived was kapu.
Members of his family, and the lesser chiefs who worked for him were exempt
from this kapu, of course. This kapu extended out from the walls "40 yards --
120 feet -- and no commoner crossed the boundary. Their penalty was death if
they did so, even by accident in the dark.

THE KAPU SYSTEM of ancient Hawaii was designed to protect the mana,
the spiritual power contained in sacred persons and things. When a chief put a
kapu on ocean or fish, he, a mana-filled person, extended-his mana to the ocean
and fish and made them sacred. They became kapu. When he ordered the white
flags down, he took away the sacredness. Then lower chiefs such as fishermen
could fish again, and commoners could swim and sport in the water. The kapu
on fishing, or kapu on growing plants which were regularly or intermittently
imposed by high chiefs, served also as conservation measures to protect and
preserve natural resources.

SOURCE:
Honolulu Star-Bulletin
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CLASSIFICATION OF KAPUS

Procedure:

1. Given a list of kapus, have students classify the kapus according to:
a) Protected the mana of the alii
b) Separated the sacred from non-sacred
c) Conserved things in nature

2. Teacher may give this as homework or students can work in groups and
discuss reasons why they would choose a, b, orc.

3. If given as homework, discuss answers with class the following day.
4. Ask students to come up with other classifications: those made by the
gods/those made by the alii; those that affected all, men only, women only or

children only; formal (backed by religion) /informal (social rules).

Source: " Kapus of Ancient Hawaii". Compiled by teachers at
Highlands Intermediate School.
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. KAPUS OF ANCIENT HAWAI'

Compiled By
Highlands Intermediate School

1. A man and his wife had separate imus. A man had to cook the food for his
wife in a separate imu from his own.

2. Women were forbidden to eat pork, bananas, coconuts and certain fishes (i.e.,
ulua, kumu, shark, sea turtle, porpoise, whale). '

3. If a man entered the ali’i 's house without chahging his wet malo, or with his
head smeared with mud, he was put to death.

4. When a tabu chief ate, the people in his presence must kneel and if anyone
raised his knee from the ground, he was put to death.

5. If any man put forth in a kioloa (a long, elegant, swift canoe used for display
and for racing) at the same time as the tabu chief, the penalty was death.

. 6. During the Makahiki, war was forbidden.

7. Even among relatives, there was a skin kapu which forbids the wearing of
each other's clothing unless the relationship was very close.

8. During the dedication ceremony of a temple (luakini), no noise could be made
-- not even a baby's cry or any animal's sounds.

9. Upon the death of a king, kapu was declared for a period of ten or more days
during which no contact with the house of the deceased or with relatives
living in the house could be made.

10. When canoes of royalty were being made, specifically the lashing of the
outrigger, to climb into the canoe or to intrude in any way at the time the
lashings were done was to bring down on one the punishment of death.

11. If a god of one fisherman placed a tabu on everything that was black, the
fishermen accordingly would not allow anything colored black in what he
wore, his wife would not put on tapa that had black on it, nor have anything
black about his house.

. 12. A piece of land containing a temple, or a tree to be carved for a temple "
image, were kapu.
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13.

14.

15.

16.

17.
18.
19.
20.

When a chief wanted to reserve offshore fish and waters for his own use, he .
declared a temporary kapu on the section of the ocean involved.

All the land inside a walled compound where the high chief lived was kapu.
This kapu extended out from the walls 40 yards and no commoner crossed the
boundary. -

Only relatives were allowed to remain in the house of a dead person.
Ceremonies were performed for the dead and after burial the relatives went
through a ceremony of purification.

The beef cattle and geese, new stocks of sheep and goats which Vancouver
brought in 1794 were placed under kapu for ten years. :

If a child accidentally wet a chief, that child was killed.
Men and women ate their food separately - in separate houses.

A six-month tabu was enforced alternately between “opelu and aku fishing.

Some women of ali‘i blood were so kapu that they could not rear
children, not even their own. Should they attempt to rear children, it was
believed that the children died or became crippled.
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KAHUNA "ANA"ANA

Sybley Morrill

.. The ananaa sorcerer always performed his incantation in secret, and generally
at night. In order to effect his purpose it was absolutely necessary for him to
secure something connected with the person of the intended victim, as the parings
of the nails, a lock of hair, the saliva from the mouth, etc., which was termed
maunu or bait. For this reason the chiefs always kept thelr most faithful servants
around them, who carefully buried or burned everything of the kind or sunk it
out at sea. : :

After the requisite imprecations (necessary prayers) and offerings had been
made, the maunu was either buried or burned. It is probable that the sorcerer
sometimes used poison to accomplish his ends, but the power of imagination and
of superstitious fear was often sufficient to make the victim give up all hope and
pine away till he died. The kahuna was sometimes moved by revenge, but he
more often exercised his black art for hire. The greater the number of his
victims, the higher his reputation and the larger his fees.

Source:
Reprinted by permission from The Kahunas by Sybley Morrill. Copyrlght
1969 by Branden Press pp. 92-93.
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NAME
PERIOD DATE

KAPUS
DIRECTIONS: |
I. READING: Read the following paragraph aboﬁt kapus.
II. IDENTIFICATION:

A. Listed below are ten (10) kapus.
B. Identify the reasons for each kapu using-the letters A,B,C.

III. SHORT ANSWERS: Answer the questions using sentences.
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I.  READING: |
The kapus in ancient Hawaii were rules which told the Hawaiians what
they could or could not do in their daily life. The reasons for the kapus are:

A. Protected the chief's mana.

B. Separated the sacred from the not sacred.
(light/dark, male/female, etc...)

C. Conserved natural things.

II. IDENTIFICATION : ' ,

B 1. A man and his wife had separate imus. A man had to cook the food.

B 2. Women were forbidden to eat pork, bananas, coconuts.

A 3. If a man entered the alii's house without changing his wet malo, or with
his head smeared with mud, he was put to death.

A 4. When a tabu chief ate, the people in his presence must kneel and if
anyone raised his knee from the ground, he was put to death.

A 5. When canoes of royalty were being made, specifically the lashings of the
outrigger, to climb into the canoe or to intrude in any way at the time the
lashings were done was to bring down on one the punishment of death.

A 6. When a chief wanted to reserve offshore fish and waters for his own
use, he declared a temporary kapu on the section involved.

A 7. All the land inside a walled compound where the high chief lived was
kapu. This kapu extended out from the walls 40 yards and no commoner crossed
the boundary.

C 8. The beef cattle and geese, new stocks of sheep and goats which Captain
Vancouver brought in 1794 were placed under kapu for ten years.

C 9. A six-month tabu was enforced alternately between opelu and aku
fishing.

A 10. Some women of ali'i blood were so kapu that they could not rear
children, not even their own. Should they attempt to rear children,the children

died or became crippled.



ABOLITION OF KAPUS:

Procedure: .
1. Write the word "abolition” on board. Ask students what words might be = similar
(do away with, break, etc.)

2. Ask what might be reasons why people would want to abolish a law(s). List and
discuss examples. ,

3. Ask if any of the above might apply to ancient Hawaii in 1819.

4. Read "Abolition of Kapus" (based on Davenport).

5. Discuss reasons as presented in reading.

6. Do students have any other reasons to offer?

7. Complete worksheet: Abolition of Kapus.

8. Possible quest activities: - '

a. Write a play about the breaking of the kapus (what words actions might -
Kaahumanu, Liholiho, etc. use. Depict scene at Kailua where event takes
place.

b. Draw pictures to show frustrations of different classes under kapus.

c. Research theory of Kaahumanu as feminist leader; role she played in abolition.

d. Role play different classes--how did they respond when they found out that
the kapus had been abolished?

EFFECTS OF ABOLITION:
Procedure:
1. Review previous discussion on kapus/abolition.
2. Ask students to break into groups and brainstorm possible effects the kapus had on
the Hawaiians. Keep in mind the kapus studied and who might be affected. Teacher may - .
want to have certain groups concentrate on different classes: alii, commoners, kauwa,
kahunas.
3. Have students share their reports.
4. Read "Effects of the Abolition," based on Handy and Davenport.
5. Post-reading discussion.
a. Verify which ones students offered with reading.]
b. Discuss other effects students can verify elsewhere.
c. Discuss feelings the different classes may have felt when kapus abolished.
d. Would the effects be felt right away? Which ones? Which
ones might be felt later? Why?

e. How might the abolition pave the way for future changes? = (missionary
teachings, Haole values, foreign goods, etc.) :
f. How do you feel about kapus and its abolition? What ideas do you have

regarding the effects--do you agree/disagree?
g. If you had to rewrite the history in 1819, what would you say(write)? What
: changes might you have preferred?
6. Complete worksheet: Effects of Abolition
7. Closure: review worksheet, further questions by students? Summarize kapus,
abolition, effects. -
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THE ABOLITION OF THE KAPUS
Note to the teacher: This article is based on Davenport's article (see source at
end). . .
The kapus were abolished because of 1) culture contact, 2) culture fatigue
and 3) Kaahumanu's quest for political power.

CULTURE CONTACT

After the discovery of Hawaii by Capt. Cook in 1778, the Hawaiians were
bombarded by Western explorers and traders, who had no fear of the Hawaiian
gods nor any appreciation of the kapus. They flagrantly violated the kapus and
suffered no ill-effects. The Hawaiians wondered if their gods had lost their power
to the White man's god.

CULTURE FATIGUE

The Hawaiian religion provided the people with supernatural sanctions and
justifications for their political system--that the alii descended from the gods and
therefore, had to be worshipped and protected. It seems that the Hawaiians were
disillusioned and tired of supporting this system. ‘

POLITICAL POWER ‘ ' ' '

When Kamehameha died in 1819, Kamehameha II (Liholiho) was
proclaimed the political successor (primogeniture) and Kekuokalani was selected
as the custodian to the war god, Kukailimoku. Kaahumanu, Kamehameha's
favorite wife, declared herself regent and co-ruler with Liholiho. In breaking the
kapus, Liholiho rejected the Hawaiian religion and its gods. Kekuokalani,
defender of the gods, was easily defeated at Kuamo'o. This battle tested the
strengths between the Hawaiian gods of old with the Western firearms of
Liholiho.

Kaahumanu persuaded Liholiho to abolish the kapus because she wanted
more power. She knew she could control him--he was inexperienced and not as
astute in political matters. She knew Kekuokalani was more independent and
would not succumb to her wishes. By choosing Liholiho, she could maneuver
freely.

SOURCE: Davenport, William. "The 'Hawaiian Cultural Revolution. Some
Political and Economic Considerations." AMERICAN ANTHROPOLOGIST,
Vol. 71, 1969, pp. 37 - 54. :
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ABOLITION OF KAPUS

A. Pre-reading

1. Abolition means

2. People abolish law(s) because (when)

3. Give an example of something you have abolished and explain why.
Read "Abolition of Kapus."

Post-reading questions:

1. What specific event is known as the "breaking of kapus™?

2. When and where did this event take place?

0w

In at _
3. Explain who the following were and their role in the abolition
a. Liholiho:

b. Kaahumanu:

c. Keopuolani:

d. Kekuokalani:

4. According to the reading, explain the probable reasons for the
abolition:

a. Culture contact:

b. Culture fatigue:

c. Political power:

5. Can you suggest other possible reasons or causes?

6. How do you think the people reacted? Why?

7. How might you have reacted (choose alii, maka'ainana, kauwa or
kahuna):

EFFECTS OF THE ABOLITION
A. Pre-reading:
1. Review kapus and the abolition of kapus. y
2. Brainstorm possible effects the abolition had on the people.
B. Read: "Effects of the Abolition"
C. Post-reading questions:
1. What were some of the effects discussed in the reading?
a.
b.
C.
2. How were the various classes affected?
Group Affected because
ali'i
maka'ainana
kauwa

kahunas 59
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3. Which effects of the kapus might be felt quicker/take longer?
4. How might the abolition pave the way for future changes?
a. Christian teachings
b. Haole values
- ¢c. Western goods
d. Others |
5. How do you feel about the effects? Do you think the authors have
exaggerated the effects? | -
6. If you had the power to rewrite the history of 1819, what would you
have said or had happen? How would you have changed history?

EFFECTS OF THE ABOLITION
Note to the teacher: The original readings by Handy and Davenport explore many
subtle effects (of the abolition), which led to culture revolution among the
Hawaiians. However, for 7th graders, we are emphasizing three main ideas. For
students of higher grade levels, gifted or teachers interested, they may want to
read the original articles in their original context.

Handy and Davenport explore many effects of the abolition of the kapus in the

Hawaiian culture. We will concentrate three: 1) the Hawaiians gave up their
major gods (religion); 2) there was chaos and confusion as to the roles and
responsibilities the people had; and 3) the women were liberated from many
restrictions.

When the kapus were abolished, the major Hawaiian gods were also done away
with. When Kekuaokalani, keeper of the war god, Kukailimoku, opposed the
abolition, he was killed at Kuamo'o. With the religion, went the destruction of
heiaus, images and other religious ceremonies. Out went the Makahiki (when war
was kapu), when orderly games were held, when taxes were collected.) With the
religion also went the sanctity or connection of the alii with the gods. They were
no longer divine. Their power would have to come from something or

~somewhere else.

Secondly, the people were confused about their roles and responsibilities in the
society. No longer did they have rules that would justify their positions or way of
doing things. Farmers and fishermen were not sure how to ensure a good crop or
good catch, the craftsmen (canoe-making, feather-making, thatchers, mat-makers,
etc.) did not have gods to pray to or sanctify their work. The kahunas felt
deprived of the support of the kapus. The kauwa became absorbed into the
society.

Lastly, the women were lifted from many restrictions. Now they could eat men's
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foods, eat with the men, do men's work or attain leadership positions only held
by men in the past. Under the kapus, women were prohibited from certain foods,
activities and positions because they were considered inferior and not chosen by
the gods. Men were associated with light. Women were associated with darkness.
Kaahumanu especially benefited from this abolition. She was regent and ruled
while Liholiho went to London and while Kauikeaouli was a young boy.

SOURCES:
1. Handy, E. S. Craighill. "Cultural Revolution in Hawaii." 1931, pp. 3-38.
2. Davenport, William. "The ‘Hawaiian Cultural Revolution Some Political

and Economic Considerations." American Anthropologist, Vol. 71,
1969, pp. 35-54. 1931, pp. 3-38.

WRITTEN BY: Carolyn Chang
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Unit: Hawaiian Myths Grade level: 7 & 8
Topic: Kalo/The Hawaiian Staff of Life

Introduction:

Kalo was the first born son of Wakea and Ho'ohokulani. Because he was
born premature, he was buried. Out of the mound grew the kalo plant.
Kalo was important as the main staple for the Hawaiians. All parts of the
plant were used. The leaf was used in laulau and lu'au; the stem in lu”au;
and the corm for poi. Taro was also used in medicine. There are different
varieties of taro. Polynesians brought taro on their voyage to Hawai'i.

Students love to eat poi and should understand that poi is expensive today
and hard to find. The shortage of poi is a result of a decrease in
agricultural lands and reduced water supply due to development.

Objectives: The student will be able to:

1. gain knowledge of the mythological legend, historic background,
" cultivation of taro and shortage of poi today.

2. - identify the parts of the kalo.

3. . practice group sharing and communication skills.

4 create a song, poem or drawing describing their feelings, and
thoughts about the lo'i experience and kalo.

5. appreciate the work effort of the early Hawaiian and taro farmers
today in order to raise a traditional food source.

Procedure:

1. Lecture/Discussion
a. mindmapping: What is kalo? ,
b. history of Haloanaka (Read High School Curriculum Guide and
Handy/Handy handout).
Polynesian introduction of kalo to Hawai'i
Taro as staple for Hawaiians '
Cultivation of taro in wet and dry land areas.
Cultural aspects of taro (‘oha, “ohana, keiki, makua)

-0 a0
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Bring in kalo plant and identify parts of plant.

a. Have a poster of kalo and different parts of the kalo in written
Hawaiian on index cards. Have individual students place index
card terms on the appropriate part of the kalo.

b. Distribute worksheet. Have students complete worksheet using
kalo poster. Color kalo handout.

Teach kalo-related songs.

a. Hukii ke kalo
b. Ku'i ku'i "Ai
C. We Are Ohana

Teach hula demonstrating "ku’i" step.
a. Aia I Moloka'i Ku'u "Iwa

Poi making demonstration

a. Materials needed: poi board, cooked corms of kalo, bowl of
water, poi pounder, “opihi shell
b. Display of other kalo products: taro chips, taro muffins, kulolo,

taro salad, chicken stuffed with taro, laulau, lu au.

Class discussion
a. Why is there a shortage of poi in our local markets today?

Site visits
a. Ka papa lo’i o Kanewai
b. Ka'ala Farm/ Opelu Project

Create a poem at the site.

a. Break students into groups of five per group.

b. Assign groups to observation areas.

C. Sit in a circle with your back facing each other. Take two
minutes to observe the area in front of you without disturbing
others.

d. Concentrate on using your sense of sight, smell, hearing and
taste. Feel the grass without moving from your seat.

e. For the two minutes, freewrite what you are observing.

f. Share your observations with your group.

g. Group presents to class.
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. 9, Lesson Extensions , ‘
a. Create a mural. Each group to use their observations to

draw/paint a mural of the site visited.

b.  Group create one poem using all members' observations.
C. Group set poem to music.
d. " Visit poi factory.
e. Neighbor island visit.
References
Videos ' SEE
1. Na Maka O Ka Aina, Today's Makaainana--The Fisherman and the

Farmer.
7 Hawaii Educational Television Series, Na Ki'i Hana No'eau: Ke Kalo

Site Visit Contacts
1. Eric Enos, Ka'ala Farm

2. , Ka Papa Lo’i O Kanewai
3. , Honolulu Poi Factory
. Written Sources

1. FEthnic Studies 221 Hawaiians Worksheet from "Lo'i--Kalo Taro

Project Packet," pp. 3-4.
2. Hawai'i State Department of Education. Hawaiian Studies

3. Handy, E. S. Craighill et al. Native Planters in Old Hawaii.
Honolulu: Bishop Museum Press, 1972.

4. Hawai'i State Department of Education, Hawaiian Studies Office.
Na Mele Ho'ona’ .

5. Hawai'i State Department of Education, Hawaiian Studies Office.

Na Ki'i Hana No'eau, "Ke Kalo." a poster.
6. Kamehameha Schools. Explorations.

Written by: Alexis K. Lopez




Supplemental Materials/Handouts

1. Kipuka Puaalu, photo by Masaki Westcott.

2. Native Plants by Rene Sylva

The Hawaiian plants are social plants.

If you go look underneath the Hawaiian tree
There's all kinds of plants that grow under them.
Ferns and vines and shrubs and other kinds of trees
They all grow together under the Hawaiian tree.
But the non-native plants are antisocial trees
like the kiawa ore the eucalyptus or the ironwood.
Go down to the beach sometime and look at
the ironwood tree, the mature ironwood tree,
nothing grows under there.

They don't like anybody else except
for one species, their own kind.

3. Untitled by Alexis K. Lopez

I didn't hear the speakers' names
due to the torrent rains.
We went to the 10'i in the rain.
I hurt my foot and was in pain,
saw the plants, trees and stream,
Thought the controversy was just a dream.
Why can't both sides agree,
to share this 'aina is our destiny?
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Unit: Cosmogony
Topic: Kanaka maoli

A RESPONSE TO o
"HAWAIIAN COSMOGONY AND DERIVATIVE BELIEFS"
(Lecture by Prof. R. Kawena Johnson, July 6, 1992)

PART I: INTRODUCTION

Despite being a former student of Professor Johnson, and my years of
learning and experience in Hawaiian Studies, she continues to amaze me with
her knowledge and intellect. Consequently, I appreciate every opportunity to learn
from her, which I certainly did on July 6. This response will focus on how Prof.
Johnson's presentation affected my academic understanding of kanaka
cosmogony, and its subsequent effect on my presentation to my students. The
latter will center on the article "The World View of the Kanaka Maoli" that I
wrote and last revised in August 1991. '

The purpose of the "The World View" is to aid in the review of traditional
Hawaiian concepts so that all students have a common starting point for the
course. This is critical, for my "Hawaiian History" course is not a history of the
state, but rather a history of the kanaka maoli since contact. In order to
understand the changes in the kanaka society, the students must have a
common knowledge of pre-contact Hawaiian society.

The essence of "The World View" is a set of ideas which derive from the text
of the "Kumulipo," a genealogical chant composed around 1700 for the new-born
chief Kalaninui'lamamao (the great chief whose supremacy distances him from
all others). At the most obvious level of kaona (underlying meaning), the chant
uses the metaphor of the creation of the universe to describe the creation of the
infant chief. The kanaka philosophers, kahuna (priests) and ali'i (chiefs) who
served as the haku mele (composers), skillfully wove in various concepts and
beliefs that comprised their world view. However, the "Kumulipo” is neither
comprehensive nor solely authoritative in this regard.

These two facts were accounted for in "The World View of the Kanaka
Maoli" article On page 2, I wrote that the "Kumulipo" allows "a glimpse into one
idea of how the world and life originated." Due to Prof. Johnson's presentation,
however, I realized that not only was my statement a minimal note, but that the
remainder of the article gave the "Kumulipo" too much weight in the
reconstruction of traditional concepts. To correct this disparity, I should more
strongly emphasize that there are other Hawaiian cosmogonic views and that the
article is not the sole authority--a "Bible" as it were--of Hawaiian religious
thought. Perhaps the following lines will be an improvement:

The "Kumulipo" chant is one of several sources that allows us
to reconstruct the beliefs of the kanaka maoli in regards to the
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creation of their universe. Keep in mind that these sources all
include concepts unique to themselves but also share other
ideas between them. :

Then again the various sources sometimes contradict each
other, but this is a problem only if we insist that a sole idea can be
authentic, in which case all the competing ones are false. Surely you
can understand that diversity of thought is not only common, but
natural, in every society. It's not our task to judge which one idea of
several may be authentic, but to accept that all are authentic.

The following survey of traditional kanaka society includes
many ideas and 'facts." Much of it is based on the world view as
depicted in the "Kumulipo." However, do keep in mind that this one
chant was never intended as a sole authority, and that there are
alternate views and ‘facts" to be found in other chants and stories.

Having made this qualification, I now move to four points of substance.
Since composing the article, I have always been a little uneasy about my
interpretation of the "Kumulipo" but lack of time and other demands kept me
from doing further research to verify my thoughts.

In listening to Prof. Johnson's lecture, I saw that my uneasiness was well
justified and that I should do some additional revising of the article. Specifically,
on page 2, several statements that help to set the cognitive foundation for the
entire article, need to be changed. The first reads as follows:

The 'Kumulipo' states that there was an original pair of forces,
male and female, who mated and gave birth to the cosmos.

Based on Prof. Johnson's lecture, I should rewrite it to read:

The 'Kumulipo' states that out of the original dark source-slime
was the earth, darkness, and night formed. The dark night gave
birth to Kumulipo, the male power of the universe, and Po'ele, the
female force. This original pair of natural cosmic forces mated,
giving birth to several life forms. Later, other manifestations of
these same two forces repeat the mating and birthing process
(Beckwith 50; Johnson 26).

In "The World View" the sentence to be corrected is followed a few lines
later with these statements:

Given this animistic process of creation, several significant
ideas are derived: '
1) the mana of the first cosmic pair was passed to each

generation, so everything in the world possesses mana ;
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2) all items descended from the original pair, meaning they are
all related; '

'3) all things were born and are thus animate, so canoes, stones,

streams, and land were all alive.
These are the most powerful ideas that served to guide and ,
regulate Hawaiian thought and practice. (Underscoring from original.)

With the first revision stated above, items 1) and 2) in this passage need to be
changed as well. These are my proposed rewrites:

1) the mana of each cosmic pair . . ., etc.
2) all items descended from a "parent-pair" (Beckwith 50),
directly or indirectly, . . . , etc.

Incidentally, for item 3) I intend to cite parenthetically Dr. Richard Kekuni
Blaisdell as a source (see the bibliography section for the citation).

Of course, there are other items that need to be reviewed and perhaps
rewritten. However, the items discussed above appear to be the most significant
and the most in need of work.

PART II: PROCEDURE

Before suggesting possible uses of the article "The World View of the
Kanaka Maoli," it should be pointed out that at the Kamehameha Secondary
School where I teach, the Hawaiian History course is a senior-level course,
although a few juniors fit it into their schedules. It is a semester length course,
as is the Hawaiian Culture course, which is taught at the freshman level. Both
classes are mandatory for graduation, together making up the year-long
Hawaiian Studies requirement. ‘

The culture class generally covers the traditional Hawaiian period while
the history course covers the post-contact era. By the time the students reach me,
most have had Hawaiian Culture, but from 2-3 different teachers, and with a
lapse of 2-3 years between the two required courses. In addition, a few others may
have entered Kamehameha after their freshman year and not taken the culture
course. Thus, it is imperative that I review the traditional culture at the outset. I
issue the article to my students as the primary text source.

A) The simplest application--and least time-consuming--is to have students
follow-up with small- and/or large-group discussions.

B) In conjunction with learning about the five major social institutions, the
students will identify significant aspects (e.g., values, behaviors, symbols) of each
major institution. The process will be easier if students are divided into five
groups and assigned to one institution. A representative from each group may
orally report its findings to the entire class.
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C) Assign each student to one of the four major gods (Kane, Ku, Lono,
Kanaloa) and possibly Pele and Papa. The objective is to produce a graphic chart
of the major kinolau (body form) of these spirits. They are expected to use the
article as a source but are also encouraged to utilize other sources, particularly
Handy, Handy and Puku'i; Johnson; Malo; and Kamakau (see next section). An
example sheet is included as Appendix A

PART III: REFERENCES:

Barrere, Dorothy. The Kumuhonua Legends A Study of Late 19th Century
ij i reation riging. Pacific Anthropological
Records No. 3. Honolulu: Bernice P. Bishop Museum, 1969. Reprint

1971.

Beckwith, Marth Warren. The Kumulipo A Hawaiian Creation Chant.
Honolulu: University Press of Hawaii, 1972.

Blaisdell, Richard Kekuni. "Time of Ao." Part 2 of "The Hawaiians." 3 parts.
Television Broadcast, KHET, Honolulu, Hawai'i. 1987.

Buffet, Guy and Pam Buffet. Adventures of Kamapua'a. vol. 1. Honolulu: Island
Heritage, 1972.

Handy, E. S. Craighill; Elizabeth Green Handy; and Mary Kawena Pukui.
i 1 in Old Hawaii; Their Life, L.ore Environment.
Honolulu: Bishop Museum Press, 1972.

Handy, E. S. Craighill and Mary Kawena Pukui. The Polynesian Family
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1972.
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Unit: Migration
Topic: Polynesian Voyagers

INTRODUCTION:

What do the Pilgrims, the Oregon Trail and the Polynesian Voyagers have
in common? They were migration/movers or settlers. Before we consider
on the world's greatest migrations, stretch out and practice an overview of
the Pacific:

A. Big circle - Equator

B. Put in Siberian Asia - Alaska at the top, Hawaii, New Zealand and
the Polynesia Triangle.

Today, before we consider the Polynesian Voyagers we will examine the
Pacific Golden Plover or Kolea.

OBJECTIVES:

A. Review basic Pacific geography including plate tectonics.
B. Introduce the study of Hawaiian sea birds.

C. Introduce the study of Polynesian Voyager migration.

PROCEDURE:

A. Students will review and demonstrate physical/written basic
geography of the Pacific.

B. Students will describe the basic migration patterns of the Plover.
C. Students will make generalizations about the migrations including
causes, methods of migration, and hazards.

REFERENCES:

A. "Hawaii Nature Focus" issue #3, Pacific Golden Plover
B. Hawaii and Pacific Islands - National Wildlife Refugees

WRITTEN BY: Carl Sorbo
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WORKSHEET

1. Why do Plovers migrate? !

2. Describe the Pacific Golden Plovers migration patterns.

3. The mortality rate for migrating birds can be as high as 70%. What
means might the Plover use to aid in their navigation on these migrations?
4. Extra credit - Pelagic or open ocean birds such as the Laysan Albatross
can spend several years at.sea without contacting land. Consider such
aspects as flight patterns, sleep/rest, water, etc. ‘

Suggested Responses:
3. A) Continental drift indicates original distances were less
B) Stars may be used as guides
C) Land marks
D) Ability to "sense" magnetic north
E) Infrared light - heat - may give direction
F) Behavior may be learned
G) Air/sea currents may be guides
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Unit. Traditional Hawaiian Society _ Grade level: 6,7,8
Topic: Voyaging and Migration

Introduction:

This week has been very stimulating and interesting. The focus has
been primarily on the origins and early settlement of the Native Hawaiian
peoples in Hawaii and their relationships with the islands and peoples of
Polynesia through literature, specifically the Kumulipo Chant, archaeology,
migration and voyaging through the Hokule'a and the Falls of Clyde sailing
vessels, Native plants and the Kanewai Lo'i, and Washington Place. 1 will
leave the discussion by Noel Kent until next week if that is alright.

As I write this paper, I am still a bit uncomfortable or unsure about
the format we are supposed to use in writing these papers. I have tried to
include a short summary of the past week and I then chose those areas I
have comments about. I do not feel comfortable writing lesson plans for
other teachers as each teacher has his/her own style in presenting
information to students. The plans may become meaningless to a teacher
who teaches on another island as the students and resources are different.
There is so much talent within our group of twenty-nine that I am sure
that each teacher can adapt the information to the specific needs of his/her
students. 1 have tried to include resources that I am familiar with rather
than create specific lesson plans.

SUMMARY

I found the discussion by Rubellite Johnson very stimulating. I
became so involved in what she was saying that at times I often forgot to
take notes! She has such a wealth of information that is truly above me
because it is so integrated with other disciplines that I have not been in
touch with for a number of years. One concept that really hit home with
me was the "theory" that not only all of Polynesia but all of mankind came
from the same source at one time. How wonderful it would be if this
concept could be accepted throughout the world and its positive impact on
racial relationships. Oh well, there go my idealistic thoughts!

One experience that I would like to share concerning the origins of
the Native Hawaiian peoples is from a trip I took to New Zealand with my
family in 1990. We were with a Maroi friend at the very top of the North
Island of New Zealand when he pointed out the place that the Maroi people
believe was the "jumping off point of the spirits of the ancestors called
Havaiki. A really wonderful feeling came over me as I stood looking at
that scared site because I knew it linked the Maroi people with the
Hawaiian people. Being able to actually be at that place was quite an
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honor for me. ‘

I usually do not teach the history of Hawai'i beginning with the
Kumulipo, because feel overwhelmed with the amount of material I am
"supposed to cover" in the seventh grade curriculum. I do make the
connection of Hawai'i with the rest of Polynesia through the migration and
voyaging units. Perhaps the ideal teaching situation would be to team
teach with say the Language Arts Teachers and include the literature of
Hawai'i and Polynesia within that subject area. :

The archaeological problems within the state of Hawaii are truly a
concern for what remains of an ancient Hawaiian culture in today's society.
My biggest challenge in regard to teaching this area within the context of
Hawaiian History is to instill the significance of and respect for the sites.
Once the sites are destroyed by either development or natural causes,
they are forever gone and Hawaiian History becomes only something in a
book or on paper. Archaeological sites help to make what is learned in
the classroom become "real” as long as the cultural story is told at the same
time. I am lucky because Lana'i is still rich in sites. The problem becomes
one of knowing what the sites may have been like, since very little
research has been done on Lana'i. As the island becomes more developed,
I hope more scientific as well as cultural information will be learned and
shared. The knowledge of the Kupuna is of most importance to learn
today as they are a resource that will not always be available to us. I have
found that the Kupuna on Lana'i will share information if they are asked
and approached in a respectful way but they will not necessarily share
what they know automatically with anyone.

When archaeological research is done it becomes important to know
who will be doing the work and where the money for the surveying is
coming from. Big bucks almost always talk. Often times archaeologists
are hired by government or private developers just as a procedure in the
permit process to develop an area.  Of course the interests of those paying
the bill will be represented. We cannot always trust the State, County, or
private developers to be looking for the cultural or scientific information
about a site. They are concerned about their projects costing the least
amount of money for the best return, whether that will be a highway,
hotel or other project. .

For example, on Lana'i, when the County of Maui was going to make
a new landfill area for trash and garbage, they had an archaeologist
survey the area for sites. It was reported to the County of Maui that
"nothing of significance” was in the area. A group of local Lana'i folks,
through a community group called Hui Malama Pono O Lana'i, hiked the
area and found several fireplaces and possible stone walls and/or
agricultural terraces. We reported this in writing to Maui County who in
turn found another location for the landfill. This is a good example of
people empowerment within a small community. It is not always easy to
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be the "watchdog" for this type of activity.

When Emory (who wrote one of the only published books about
Lana'i) did his survey of Lana'i in the 1920s, he included some of the
cultural background from the local people of Lana'i at that time in his
written information about certain sites. He also removed a lot of the
artifacts and skulls of Lana'i to the Bishop Museum where they have
stayed until present day. Currently we are in the process of having some
of the artifacts returned to Lana'i. Emory's cultural information will give
more meaning to the artifacts when they are on Lana'i.

Before the Manele Bay Hotel was built at Hulopoe Bay, some
archaeological work was done by Steve Athens and Michael Kaschko.
Among other information, scientific information from their archaeological
work has determined that Lana'i was settled much earlier than previously
known. Also the names of trees that no longer exist on Lana'i were found
to have been growing there. This information was obtained from digging
into a fire pit of a house site that visually was fairly meaningless to the
layman. So even though this site is now under the hotel or completely
destroyed, we, at least, learned a little more about Lana'i before it was too
late. Of course the task still remains to preserve the more visual sites and
to tell their story.

I agree with Tom Dye when he says that the cultural significance of
archaeological sites needs to be recorded along with the scientific data. In .
this case the "science” becomes dead without the culture. This is where the
students can come into the picture. I feel that it is our responsibility
to "teach” our students the significance of sites if this is known. Respect
for the sites is always visual. I tell my students that you would not go into
another person's home and destroy their things or write on their furniture.
The home of the Hawaiian people, who made the sites, was at one time the
area around the sites and the archaeological sites that we see today.
Knowing about , seeing, feeling, and respecting the sites are what I try to
impress upon the students.
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Procedure:

The activities I like to do in this area are on going. Some suggestions are:
1. Inviting Kupuna to come to the classroom to share their stories and
histories about the island. Then I ask the Kupuna to go with us to visit
certain areas that we talked about in the classroom. This can become a
problem because a four-wheel drive vehicle is necessary to go to many of
the areas. Hiking is always possible for the students but not always
possible for the Kupuna. This procedure can be reversed with the site visit
first and classroom second. Sometimes site visits and "talk story" go
together. That way Kupuna do not need to come to school. (Not all learning
is done in school.) When this activity is in progress try to have a tape .
recorder or video camera that the students can use for recording.

2 Oral Histories: Students are asked to do an oral history with an

interview of either a family member or someone in the community. The
oral histories are then transcribed into written format and bound together
into book form. These books are then kept in the school library. They
become historical records. Consequently, students become a part of history
in the making. [ tell my students that history is only from the perspective
of the person who is writing or telling the history. Just because you read
something in a textbook does not mean it is necessarily true. Check out the
facts from other sources.

3. Archaeologists visit the classroom to discuss not only their job but other
information they may be able to share with the students.

4. I have had small groups of students go with an archaeologist to do field
work. This cannot happen consistently on Lana'i as there are no

permanent archaeologists on the island. University of Hawai'i students, for
example, have spent summers doing field work on Lana'i. Likewise, high
school students have hiked and camped following Emory's maps and using
Lana'i Kupuna as resources. :

5. I did a unit on the Makahiki games in which students researched the
different games, made the kukui tops, spears, maika stones, etc., and then
played the games. Following that the students went to the Lodge at Koele
and taught the guests to play the games.

The Voyage of the Hokule'a is one area I love to teach. Its
relationship to the migrations of the Hawaiian peoples is so significant to
this theme in the history of Hawai'i. I have been fortunate to have been
able to have sailed on the Hokule'a in Tahiti, from Taltita to Papetee and in
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Hawai'i from Lana'i to Moloka'i. Once you touch the Canoe in this way you
"fall in love" with her! This love is what I try to incorporate into my
teaching.  While I was in Tahiti I helped to ready the Hokule'a for her
return voyage to Hawai'i in 1987.  Upon our arrival in Taltita, in March of
1987, we found the Hokule'a in "dry dock” in a huge shed with open sides
and only a roof on the top of the shed and grass as the bottom of the shed.
She was totally dismantled. For most of the next two weeks we sanded (by
hand), painted, varnished, and re-lashed the entire canoe. We worked
practically all day long while the Tahitian people "took care” of us. We
lived with a Tahitian family in their home and it turned out being a first-
hand experience with the Tahitian culture . I was able to really experience
the modern cultural similarities and differences between the Tahitian
culture and Hawaiian culture including language, types of foods, music
and dance, religion, life style, and aloha spirit. I won't go into detail
about these experiences in this paper but this opportunity along with my
adventures on the Hokule'a in Hawai'i are.the reasons I enjoy teaching
Hawaiian voyaging and migration.

As you teach this unit in your classes I suggest the best resources
are: 1. The crews that have sailed on the Hokule'a. Each island in the State
has crew members. Some crew members will visit classes as a one time
lesson while other crew members will teach or come in the classes for a
sequence of lessons. Specific topics they may cover include navigation
using the wayfinding method, the art of ancient Hawaiian canoe building or
the culture of the Polynesian islands to which crew members sailed. For
the names of the crew members contact the Polynesian Voyaging Society.

2. The Hokule'a itself: The canoe has sailed at least twice around the State
for educational purposes. The students have been able to touch and feel
the canoe going on it. For those who live on O'ahu you have the canoe
most of the time at the Maritime Museum. For the rest of us, we will have
to wait for her to travel around the State again!

3. Video tapes of the Hokule'a. |

4. 1 have found that an overnight star watch activity can be lots of fun for
students and educational at the same time. I am not sure if this activity
can be done in Honolulu but on the neighbor islands it is possible. The
students can spend the night at a school gym or a camp out at the beach or
in mountains. The students can find different constellations in the night
sky and watch as "the stars move" during the night. It is good to do this
activity once during the fall/winter months and again during the
spring/summer months and compare the differences in the night sky. You
can obtain maps of the skies from the Bishop Museum.
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5. Of course the best activity would be to take the students on a sail
aboard the Hokule'a. - I know this does not seem too reasonable at this time
but in the future it may be possible as a second Hokule'a (named
Hawaiiloa) is being built for future voyaging trips. Anyway be on the look
out for this possible activity. It might become a reality!

The day we spent at Kanewai Lo'i was the most fun. We do not have
running water or streams or kalo production on Lana'i. We are trying to
save our native forests. I have found that when the students take
"ownership" of a plant or area with plants, they really begin to care for the
area. A project I did at our school this past year in regard to native plants
was that each class in the Intermediate School planted a native tree/plant
in the school yard. Each particular class is responsible for caring for the
plant until they graduate (we have a K-12 school). The plants were given
to the students by the Tropical Botanical Garden on Kauai. (I am sorry but
I left the specific name and address on Lana'i.) The students became very
caring about their plants. Hopefully next year we can plant different
plants in the school yard and eventually have a garden of Hawaiian plants.
This is such a simple project which the students really claimed as their
own. It wasn't just some plants out in the wild .somewhere or in books.
Hawaiian values were also incorporated into this project.

This has been a very meaningful week for me. 1 have learned so
much from the classes and also from the students in the class. 1 really
gained a lot from the discussions with the guest speakers and my fellow
"classmates." I am looking forward to an interesting week two!
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Unit: Hawaiian Population
Topic: You Decide

INTRODUCTION:

The question of Hawaii's population prior to European contact has been a
very controversial one. The most current figures used by most researchers today
is between 200,000 - 300,000 people living in Hawaii before the arrival of
Captain James Cook. Recently, a book published by a David Stannard is refuting
these figures and puts Hawaii's population at somewhere between 800,000 and
1,000,000 people living in Hawaii at the time. This lesson will try to take the
arguments of Mr. Stannard and make an attempt to see if what he says is valid
enough to believe.

Before I begin to substantiate some of Mr. Stannard's arguments, I need to
clarify that the statements made, and examples given, are purely those of this
writer. Secondly, because most of the information given can be referred to as
"educated" guesses, this writer has also "guessed” as to how Mr. Stannard's
arguments might have some validity. Keeping this in mind, let us attempt to
evaluate some of the arguments in Before the Horror.

The foremost of Mr. Stannard's arguments, is that, most of the data taken
on the population of Hawaii was done visually by a Lieutenant James King in
1779, a Captain James Dixon in 1787, and a William Bligh at around the same
time. The weaknesses of these estimates are that most of the observations were
done on the coastlines of each island. Assuming that these men counted the
natives, one has to wonder how many of the natives were either missed or
recounted. The margin of error, together with the assumed mathematical
calculations are quite questionable.

Another question that arises in Mr. Stannard's research is the depopulation
of the islands, with the introduction of new diseases. I will not entertain this topic
in this lesson. My sole purpose is to try to support his contention that the
Hawaiian Islands could sustain a population of at least 800,000 native inhabitants
before western contact. Using arguments from his book, as well as information
from other sources, I will now begin to analyze the possibility of Hawaii, being
able to support such a large population. :

My first response to the population issues is whether or not Hawaii could
support 800,000 inhabitants in terms of food. We all can agree that Hawaii was
based on a subsistence economy, one that produced only what it needed to support
life. Mr. Stannard states that the amount of food grown could sustain a population

5 times the predicted population of 200,000. Why would a system based on
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subsistence, produce more food than it could possibly consume? Hawaii was such
an isolated region, the idea of growing crops for trade would not be feasible.

Was it possible to produce enough food for a population of 800,000? I say
yes. My reasons are based on the premise that the Hawaiians did have the
intelligence to distribute the population in such a way as to utilize the land and sea
to the utmost; the concept of the ahupua'a, a self contained economic unit that
met the needs of the people who used it; the concept of sharing food and goods
within the ahupua'a on the same island and on the other islands; the concept of
allowing the Hawaiians to move from one ahupua‘a to another if
they were not happy with the treatment received by their chief or alii.

When we look at land area today, what we see is the western concept of
size. Modern transportation has reduced the size of the land tremendously. Our
interpretation of living quarters is a three bedroom home, with two bathrooms, a
garage and possibly a yard. The assumptions I make about the Hawaiians concept
of land are quite different. They did not own land, therefore they did not occupy
space forever. Their means of travel was by foot or canoe which obviously made
the land area seem much larger in size than we see it today. The use of water i.e.,
(toilets, showers, washing dishes, cars, yards), was very different also. On Oahu
alone, we can sustain a population of well over 1,000,000 with the water available
there. The Hawaiians should have been able to sustain a population of equal size
in terms of usable water, (farming, bathing, drinking). To further support Mr.
Stannard's arguments, he estimates the population of Oahu to be under 250,000,
at the time of Captain Cook's arrival.

It is said that the Hawaiians were such "dexterous fishers," that a day's
outing would routinely result in a dozen canoes deeply loaded, some dragging
nets too full to lift aboard. They had developed sophisticated aquaculture farms
that produced additional thousands of tons of fish each year. Mr. Stannard
continues, they were people who just as expertly farmed land-tens of thousands of
acres, which surpassed anything of the kind we had ever seen during that time
period. He also states that if Hawaiians had the agricultural and fishing
competence as other Polynesians, they would have still been able to support a
larger population than that which was viewed by the westerners.
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The complex farming methods and the distribution of the population are
just two examples of why I believe that Hawaii, before European intervention
could sustain (and very possibly have) a population of 800,000 native inhabitants.
Their skill and their use of the ocean resources, helps to support this assumption
as well. The concept of sharing and using the land for everyone, ensures that a
large population can survive. Although the exact amount of native inhabitants
cannot be proven, one must consider that there may quite possibly have been a lot
more Hawaiians living in these islands than has previously been recorded.

In conclusion, I would just like to comment on a few things not covered in
this introduction. The first is that the Hawaiians were considered to be expert
conservationists. There is evidence that they had knowledge of restoring the
nutrients to the land for future planting. Their examples of terraced agriculture
on sloping lands are still evident today. They developed complex systems of
irrigation and water usage. But probably what sticks out most in my mind, is the
complete use of resources without any- waste. An example of this would be the
coconut, (niu). The fruit could be used to eat as well as season foods. With the
husk, rope was made. The shell was then cleaned and polished to be used as some
sort of container. The leaves of the tree were used for shelter or windbreakers.
And finally, the remains of the tree(or parts of it) were used for the fire.

The importance in determining the amount of Hawaiians inhabiting the
islands in pre-Cook times seems trivial. But if we are to consider the Hawaiians as
intelligent and contributing human beings to this world, then the population is
very essential to the history of these great people. How many were really
exterminated by western diseases? What type of political system did they have
back then? Were their use of the land and its resources something we can learn
from? And finally, whose father, mother, sister, brother, niece, nephew,
grandparent, and so on, is not accounted for in the history books we use today?
YOU DECIDE!!!

OBJECTIVES:

Purpose:  The purpose of this lesson is to determine if
Hawaii could sustain a population of 800,000
People before the arrival of the Europeans.

The student will:
1) Students will compare the different views of Mr. Stannard and other
researchers on Hawaii's population. :

2) The students will develop an understanding of what a subsistence ecohomy is.
3) The students will analyze the way in which the Hawaiians used the natural
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resources of the islands. . .
4) The students will strengthen their skills in drawing conclusions from
information presented. :

PROCEDURE:

1) Have students read Before the Horror, including the Critical Commentary and
Reply on pages 105-143.

2) Have students read pages 34-36 in A History of Hawaii. .

3) Discuss with students the readings.

Questions for discussion:

1) What are the opposing views on Hawaii's Population before the Europeans?
2) What are some advantages of a subsistence economy? :
3) Do you think Hawaii would be able to support a population of 800,000 people
today?

4) Think of ways that the population might be distributed to accommodate that
many people.

5) Make a list of what would be necessary to sustain a population of that size.

6) Write a short essay explaining why you think Hawaii could or could not
support a population of 800,000 people before the arrival of westerners.

REFERENCES:

1) Stannard, David Before the Horror, Social |
Science Institute, University of Hawaii, 1989.

2) Menton, Linda & Tamura, Eileen. A History of
Hawaii, Curriculum Research and Development, University of
Hawaii, 1989.

WRITTEN BY: David Kagawa
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Unit: Western Contact & Influence on Hawaiian Islands
Topic: S.M. Kamakau's Attitude

Ruling Chiefs, written by Samuel Kamakau, is probably one of the most
challenging works I have ever embarked upon. As I began reading the ecarly
chapters of this condensed volume, I found myself continuously getting lost among
mazes of genealogies and family lineages. What ever attitudes or comments Kamakau
has about the early Ali'i's, for this reader, are lost amidst his commitment to more
carefully report the WHO's than the WHAT's or HOW's of the eight generation stretch
before Kamehameha the Great. It's not until the chapter entitled, "Hawaii Before
Foreign Innovations," that history is explored through the author's voice. After
reading this chapter the first eighteen chapters make a lot more sense, since the
commentaries Kamakau makes relate to the earlier stories of the Ali'i's he tells. It's at
this point that Kamakau turns from being a reporter of history to an interpreter of
it.

When Kamakau speaks of life in Hawaii prior to the arrival of western culture
and philosophy, the reader notices a paradox. Kamakau is a Native Hawaiian, telling
the histories of his people, of his land, and in his native language, yet had he not
been educated at Lahainaluna, a missionary school, such work would not be available
to us today. Here, Kamakau speaks of th¢ good and the bad -- the real and the fake --
with respect to the old and new. These themes are explored in the ways indigenous
people lived before western contact, and then how they were affected afterward.
Kamakau reveals his own values in this discussion, because he shares what he .
considers is the good and bad about both cultures. ,

Proudly, for example, Kamakau explores the inherent strength in mind and
body exhibited by the ecarly Native Hawaiians. According to the author, the success of
the people both pre- and post-western contact thrust out of the land on which they
lived and worshipped:

Cultivation of the land was their main industry. With their hands
alone, assisted by tools made of hard wood from the mountains
and by stone adzes, they tilled large fields and raised taro,

sweet potatoes, yams, bananas, sugar cane, and 'awa. . . Always
the first food of the harvest was offered to the gods (Kamakau, 1992:
237).

Kamakau gives detail upon detail of the practices early people used to sustain their
lives. Everything from fishing, to the craftsmanship involved in building a home, to
preparing fibers to make fish nets and sails, to the art of canoe making are
established as the authentic elements of Hawaiian history -- the truth. Kamakau also
reminds us that the Kumulipo reveals the truth about the origin of life, and that
navigational and agricultural techniques helped arrange the intelligent lifestyles
that ancient Hawaiians enjoyed.

The most important aspect of any man's/woman's existence, is her/his sense of
identity. How can we carry on when we do not have a firm connection with where
we've come or what our ancestors were about? When the author explains the
importance of the Nauwa houses, where genealogies were traced and taught, he
makes clear why the precision in his earlier chapters to chart family members and
their relationships to each other. The tracking of one's family allowed individuals a
sense of identity, which gave them a sense of purpose in life - to perpetuate that
lineage. This effort still goes on today, as family reunion t-shirts worn by attending
family members and proudly displaying the family name can confirm.
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Finally, relating to the more positive truths about the early Native Hawaiians,
Kamakau talks about the character of the early people of the islands, explaining that .
it was their kind and peaceful disposition that initially  secured their survival.
Described as a peaceful people, the author tells of early days when the commoners
would often re-situate themselves to a new land and under the rule of a different
chief to avoid the abuse or violent behavior of their own chief. According to the
author, there were those chiefs who thrived on a life of violence and subjected their
following to this existence as well. Generally, however, Kamakau observes: "“The
people were kindhearted, affectionate, and hospitable, quick to learn and to carry out
what was taught them,"” (244). And as other writers have echoed, these qualities left
the Native Hawaiians vulnerable to the influences of and eventual takeover by
foreign powers.

Kamakau speaks with pride about the culture and way of life indigenous
people shared prior to foreign innovations. At the same time, he balances these
truths with other, less-than-acceptable practices. For instance, many of the
attributions Kamakau makes for the decline in population relate to pre-Western
influence. For example, Kamakau identifies violence as one of the main problems of
early society. Revenge between families carried over from generation to

~ generation, and as Kamakau reports, such "inhuman slaughter was one of the causes

of depopulation of these islands,” (233).

While present-day scholars will argue that infanticide was essentially non-
existent, Kamakau insists that it was in fact a practice of the day. This English
translation of Kamakau's original piece does make the distinction between the
termination of a pregnancy and the termination of an infant's life. That the
translation does make this distinction, implies that Kamakau was aware that both
instances did occur. Again, he submits that this "evil practice” (234) contributed to
the decline in population. What is unclear, however, is how significantly these
practices (i.e., vengeance via death and infanticide) did make an impact.

How did things change when' foreign ships began to outline the shores of the
islands? According to the author, a number of diseases and pestilence wiped out
substantial numbers. Bringing with it venereal diseases, Cook's voyage is always
charged with spreading these diseases to the Island people. Subsequent voyages
brought epidemics of measles, colds, headaches, coughs, and smallpox. Coupled with
their exposure to these diseases after birth, children conceived at the time these
epidemics hit experienced a weakened immune system, which resulted in a high
infant mortality rate. To date, this is still the least contested explanation for the
enormous drop in population.

The lives of the Native Hawaiian people were polluted in other ways as well.
Missionaries, Puritan and Roman Catholic, came to save the savages. They redefined
for the people what religion and worship was. Foreign investors came in and
redefined where the people should live, how they should live, how much land they
should live on, and how they should use the land. Foreign powers redefined the
system of government under which the people should live. Every aspect of the
native people's lives were redefined by forces completely unaware that life could
function successfully without them. At one point, Kamakau remarks:

To the foreigners the establishment of a constitutional form

of government was very gratifying. Perhaps they foresaw the

passing to them of the land under the constitution and its laws,

and the benefits which the government and the chiefs would share with them,

leaving the old natives of the land slavish people whose voice was scarcely .
heard and whose petitioning was but a useless journey for all the
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attention they got (377).
And indeed Kamakau's insights proved prophetic.

The end of this chapter leaves a set of tragically ironic statements with the
reader regarding the influence of what we can agree now was the most. persistent
western influence - the United States. Kamakau concludes this chapter by
congratulating the. U.S. for the gifts it has bestowed onto the native people:

. . for the gift of Christianity to this people of our country is indebted
to America. It has shown itself a kindhearted country and a father to
our government, before the time education was here and ever since we
have become a Christian people. Moreover, America has never tried
to take over Hawaii to become a part of her territory. (243)

A statement like this makes the reader wonder what Kamakau was thinking at the
time. . . what any of the Hawaiian people were thinking at the time. How was it that
the United States made such a strong impact without being perceived as a threat?
Didn't any of the "innovations" they introduced, or better yet, imposed, violate the
truths by which the native peoples lived? How is it that the native Hawaiians, who
daily conducted rituals of their own ethic of work, worship, dress, etc. for hundreds
of years, could allow a foreign element, such as the United States, to convince them to
abandon these practices for a more "civilized" way of life? How could Ka'ahumanu
have been so overcome by the missionaries as to evangelize her own people,
betraying them by invalidating what has always defined their truth. How could
Kamehameha III have allowed a constitutional monarchy to essentially reduce his
reign to nothing? If both leaders were indeed as strong and powerful as Kamakau
(and others) submits, how could they have become puppets of this foreign element
and allow it to redefine what is right for the people? Kamakau praises the United
States for its technology and for its protection of the Hawaiian Islands against
foreign takeover, but what good really came from these things?

I know after reading Kamakau's book, I have more questions than insights
into the histories he tells. This reading stimulated a lot of thought within myself; yet
I still find many areas that do not make sense. I have tried to consider the histories
told herein through a non-western perspective. I think this is perhaps impossible. I
want to ask HOW could the Native people have let the things happen to them that I
believe now define FOR them who they are and how they live today, and I want to
know WHY they didn't extinguish these foreign elements. Thus far, my investigation
of Hawaiian history tells me that no one historian can answer this. 1 had hopes that
of all people, Kamakau could -- being that his sensibilities are rooted in Hawaiian
tradition. Perhaps I need more training in knowing how to read this piece, but there
is too much presently that makes me only wonder, and not KNOW.

WRITTEN BY: Pamela J. Qakes
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Unit: Hawaiian Population
Topic: Merits of Estimations

INTRODUCTION:

How many people were living in Hawaii in 1778 when the first white men arrived
in the Islands? The conventional belief is that the number was somewhere
between 200,000 and 300,000. This figure is based upon the first recorded
estimate by a Western observer - the estimate of Lt. James King, who was
promoted to Captain after Captain James Cook's death at Kealakekua, Hawaii in
1779. Lt. King made two estimates. The first was a conjectured 500,000
following a brief survey of the Hawaiian islands with other parts of the Pacific.
The second estimate of 400,000 is based on what Lt. King had seen of the islands
- either by sailing past them or landing briefly on certain parts of them. Let us
scrutinize Lt. King's quotes:

The interior parts of the country are entirely uninhabited; so that, if the
number of the inhabitants along the coast be known, the whole will be
accurately deter-mined. The other is that there are no towns of any
considerable size, the habitations of the natives being pretty equally
dispersed in small villages, round all their coasts. It is on this ground, that I
shall venture at a rough calculation of the number of persons in this group
of islands.

Kealakekua, on the island of Hawaii, is three miles in extent, and contains
four villages of about eighty houses each; upon an average, in all three
hundred and twenty; besides a number of straggling houses; which may
make the whole amount to three hundred and fifty. From the frequent
opportunities I had of informing myself on this head, I am convinced, that
six persons to a house is a very moderate allowance; so that, on this
calculation, the country about the bay contains two thousand one hundred
souls. To these may be added, fifty families, or three hundred persons,
which I conceive to be nearly the number employed in the interior parts of
the country, amongst their plantations; making in all two thousand four
hundred. If, therefore, this number be applied to the whole extent of coast
round the island, deducting a quarter for the uninhabited parts, it will be
found to contain one hundred and fifty thousand. By the same mode of
calculation, the rest of the islands will be found to contain the following

numbers:
Hawaii 150,000
Maui 65,400
Oahu 60,200
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Kauai 54,000

Molokai 36,000
Niihau | ~ 10,000
Lanai 20,400
Lehua 4,000

* Total of inhabitants 400,000

I am pretty confident, that, in this calculation, we have not exceeded the
truth in the total amount.

There have been others who have made population estimates that contradict
Lt. King's figures. The following are some of the disputed figures and its
estimators: '

Captain George Dixon 1787 200,000
William Bligh 1779 242,000
Captain V.M. Golovnin 1818 200,000
Robert C. Schmitt 1971 250,000

To sum up, all the evidence available to us regarding the credibility of Lt. King's
1778 population estimate points in precisely the opposite direction from that
which most subsequent writers have alleged: King's 400,000 estimate was, if
anything, a serious under estimate of the actual figure. While it is true that any
estimate of the entire archipelago's population based on extrapolation

from a first-hand count of a single small area is fraught with risk, it is in fact the
procedure that has under-girded every previous estimate from King to Schmitt.
Given the limited data available, it is unavoidable that any estimate began with
King - and the discussion of King that has just preceded is, by far, the. most
detailed analysis ever attempted.

On Monday, July 17, 1992, professor David Stannard of the University of Hawaii
at Manoa proposed to us in his lecture that we now test the possibility that the
pre-haole population may have reached 800,000 or more by asking three crucial
questions about this new range of estimates: (1) Is it possible for the population to
have grown to such size from the time of the first tiny Polynesian settlements? (2)
Can the Hawaiian islands have fed and otherwise supported this many people? (3) '
What happened to the people - is there anything that credibly can be said to have
reduced such a seemingly enormous native population down to barely 40,000 by
the early 1890s? Professor Stannard surprised us perhaps only because of our
own blind acceptance of the conventional estimates and a feeling that the effects
of introduced diseases can't have been that devastating. After listening to Dr.
Stannard I was convinced that his figures and conclusions do not collapse when
subjected to objective methodological scrutiny...Its scholarship is persuasive and
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sound, although its tale is grim.

To better understand Dr. Stannard's position on a much higher population density
during pre-haole contact, the three crucial questions previously mentioned need
to be discussed: (1) Is it possible for the population to have grown to such size
from the time of the first tiny Polynesian settlements?
" sometime at least as early as the beginning of the second century A.D.
there was in Hawaii a deliberate human settlement. Assuming that twin
hulled Polynesian voyaging canoes were capable of carrying 80 to 100
persons and using 100 people as a model; This model which produces an
annual growth rate of 1.23 percent and a doubling time of 57 years, with
life expectancy of 30 years with one out of every four infants born dies
before its first birthday; such a model would produce a population equaling
Schmitt's 1778 estimate of 200,000 to 300,000 by the late fifth or early sixth
centuries; by the later part of the seventh century such a growth rate would
already have pushed the population past 3 million."

(2) Can the Hawaiian islands have fed and otherwise supported this many people?
"...A population of 800,000 in pre-haole Hawaii, for example, would have
meant a population density of about 124 people per square mile - or, if 90
percent of the population lived along the coastline, 903 people per coastal
mile. A population of one million would have meant 155 people per square
mile or 1129 per coastal mile, again, if 90 percent of the population were
concentrated in coastal areas. Even in the 19th century, when Hawaiian
agricultural skills were far less than what had been in pre-haole times,
Hawaii easily could have fed over a million people with less than two
percent of the land being put into combined dry-land and wet-land taro
production.”

(3) What happened to the people - is there anything that credibly can be said to

have reduced such a seemingly enormous native population down to barely

40,000 by the early 1890s?

v Just a hundred years after European contact, the native population of
Hawaii had fallen to less than 48,000. By the 1890s it was under 40,000.
That implies a 4 or 5 to 1 depopulation ratio over the course of a century if
Scmitt's 1778 estimate is correct or a more than 8 to 1 depopulation ratio if
King's 400,000 figure is correct. If Schmitt's estimate for 1778 is correct,
the decline was about 40.8 percent after 50 years of contact, and 78.8
percent after a century of contact. If King's estimate for 1778 were
correct, the population would have declined by about 66.5 percent 50 years
after contact, and 88.1 percent after a century of contact.

On pages 47 and 48 of his book, Before the Horror, Dr. Stannard cites numerous
examples of disastrous depopulation of indigenous peoples after Western contact.
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A standard overall depopulation ratio of at least 20 to 1, from the time of first
contact to the leveling-off point - usually about a century after contact - can
commonly be: counted on. In almost every case studied, the highest rate of
decline by far has occurred in the years immediately following first contact.

PROCEDURE:

Before offering suggestions for classroom learning, the Hawaiian History course
at Saint Joseph's High School is offered to juniors and a few seniors who must
fulfill this requirement before graduating. It is a one year course. Hawaiiana is a
cultural class and is offered in the seventh grade.

A. Research: Assign students to research the conventional estimates of the pre-
1778 population figures of 200,000 to 300,000; including the estimates of the
following: Lt. James King, William Bligh, Capt. V.M. Golovnin, and

Robert C. Schmitt. ‘

Assign students to research the estimates of pre-1778 population
figures of 800,000 by David Stannard.
B. Graph: Require each student complete a Trajectory graph. (see attached
sample) , .
C. Debate: Assign students into debate teams to resolve: the merits of the pre-
1778 conventional estimates of 200,000 to 300,000 vs the merits of the pre-1778

population estimate of 800,000.

REFERENCES:

Stannard, David E. Before the Horror. The Population of

Hawaii on the Eve of WesternContact. Social Science
Research Institute, University of Hawaii, 1989.

Schmitt, Robert C. New Estimates of the Pre-Censal Population of Hawaii

Honolulu, University Press of Hawaii, 1971.

King, James. Journals of Captain James Cook. Cambridge, Hakluyt Society
and the University Press, 1967. - .

WRITTEN BY: Chris Wada



Unit: Hawaii's Population
Topic: Before the Horror

Introduction:

As an undergraduate student my focus was on Modern European History. One
area of interest was World War Il on which many books and histories were written. All
of my studies were based on incomplete information. With the publication of The Ultra
Secret it became known that the German and Japanese secret codes had been broken
and the Allies had been aware of military secrets from a very early date in the war. In
light of this information any analyses of the war had to be revised.

Complete revision of our understanding of Hawaii based on new population
figures is now called for because of the book Before the Horror by David Stannard. The .
standard population estimates for the Hawaiian population at contact are 250,000 to -
300,000. Stannard estimates 800,000 to 1,000,000. As Stannard concludes in his
fascinating book,"...once the reality of these larger numbers is admitted, major revisions
will be required in every aspect of both pre- and post-haole Hawaiian history."

Objectives:
1. Students will consider and report on population estimates based upon Stannard's

Before the Horror.
2. Students will question and revise their opinions about Hawaii's population.

General Class introduction:

1. Considering Hawaii's present population, first tell me what life would be like if there
were 10 times as many people living here. (Opportunity for class  response or small
group cooperative activity)

2. Recent research has shown that the old estimate of 1,000,000 Indians living in
the continental USA should be revised to 10,000,000. Hawaii's population
was estimated at 100,000 to 300,000 with 250,000 as the most common
estimate. If there were 10 times that many Hawaiians, how many would  there
have been in 1778?

The estimates for Hawaii are not that high. David E. Stannard does estimate in his
book Before the Horror that the population was 4 times as large - 800,000 to 1,000,000.
How would this larger population affect our understanding of Hawaiian history? (May
be discussed/brainstormed now or as a later lesson after investigating Stannard's
estimates.) Today's lesson/activity will give you the opportunity to test and report on
Stannard's estimates.

Procedure:

Teacher could follow three options at this point which include:
A. lecture lesson based on Stannard
B. Individual worksheets
C. Group cooperative research/presentation

The Basic Questions are:

91
80




1. Could the early estimates/reports of population been wrong?

2. Could a 1778 population of 800,000 collapse to the 1832 census level of
130,000?

KEY CONCEPTS

1. Estimates were based on Leeward observations which predict similar population
density for entire islands. District size which must reflect political and military strength
indicates greater population on the Windward coast (see Stannard pages 17-23). Also
recommend reproducing map on page 20. The fact that the water supply and
productivity of the could support a much greater population is also a key factor in
Stannard's estimate of population (see also pages 127-131).

2. Two key false assumptions were made. They were that there was a large uninhabited
coastal section and no major inland populations (see pages 23-26).

3. Beginning with a population of 100 in the year 100A.D. and a growth rate of .9
percent (.009) for 300 years and .52 percent after 400A.D., a population project of
800,000 by 1778 works. See page 37. Note a .009 growth rate averages only 1 birth
per year for the first 100 years. This is an opportunity for students to create population
growth graphs.

4. A populatibn collapse from 800,000 to 130,000 follows the standard trajectories

shown by other impacted cultures and agrees with accounts of Hawaiian population
collapse (see pages 49-58). Diseases not only reduced population, but also adversely
effected the fertility and birth rate (see pg.. 69-74).

OPPORTUNITIES FOR FURTHER DISCUSSION ON HAWAIIAN POPULATION ARE
FOUND THROUGHOUT HIS BOOK. AS STANNARD CONCLUDES THE "DEBATE
HAS JUST BEGUN."

References:
Before the Horror by David Stannard.

The Population of Hawaii
On the Eve of Western Contact
Written by: Carl Sorbo
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Unit: Hawaiian Islands Discovery
Topic: Perspectives on Captain Cook

INTRODUCTION:

THE DEATH OF CAPTAIN COOK - KA MAKE 'ANA 0 KAPENA KUKE

When students learn about the discovery of their islands it is from one
perspective and one perspective only. When most teachers teach about the
discovery of our islands it is on one perspective and one perspective only --- the
Western perspective. The main reason for this is our State textbooks are of that
point of view and many teachers do not have sufficient background in the area.
The textbook is the bible. In the D.0.E. textbooks I have used as main text or
supplemental reference, Captain Cook is presented as a benevolent ship Captain
with the highest moral character. He understood the native peoples and marveled
at their accomplishments. He tried to instill his beliefs and morals on his crew and
tried to keep them from sleeping with the native women for fear of spreading
venereal disease. Cook never had to use much force with these native people
because of his superior understanding of these simple People. This is good and
well, but the descriptions of the natives aren't too flattering--- Hawaiians stole,
couldn't be trusted, their women slept with anyone for anything, they were
primitive in beliefs and in society, simple people who knew nothing about trade.
So when you read about Cook's death, you tend to wonder how a great man like
Cook could have been killed by a savage primitive people. You also ask, "What
kind of people would think about harming such a man?"

Well, growing up hearing and reading these stories did make me think about
things like this. I didn't like what was written about the Hawaiians. I also knew
most Hawaiians did not have such great respect for this man. Most blamed him
for introducing us to the white world. The pictures "painted” about native chiefs
were very "ugly." Hawaiians were often compared to Blacks and Indians and in
the worst way possible. I could not believe and could not accept this, although we
were taught that this must be close to the truth because it was properly researched
by using first-hand written accounts. But, of course, we weren't told by whose
hands it was written. And, furthermore, don't trust Hawaiian accounts because
they had no written language to document things like this. Therefore, it was up to
me to find the answers.

Because most of the texts and books written on this topic relied a lot on Western
written accounts, I had to find accounts that were written by Hawaiians or
writings by individuals who interviewed Hawaiians alive at that time. Let's
compare these two brief versions:
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"The Western (White man's) View?" :

Cook heard that one of the Discovery's boats was taken by Hawaiians. His plan
was to take King Kalaniopu'u as hostage until the boat would be returned. This
plan would have worked (he did try this in Tonga with success) if not for the
suspicions of the Hawaiians. Captain Cook told his men to shoot only on his
command. Offshore there was firing. Cook saw the massive Hawaiian crowd
getting restless. He turned to signal to his men to go back to the ship. The crowd
drew closer and Cook fired warning shots. He turned again and a native hit him
on the back of his head. He fell. The natives heard him groan and knew he was
not a god because he showed pain. Another native stabbed him and Cook died.

Here is the "Hawaiian Account." Captain Cook's crew mistreated many chiefs
and natives. On the last day, Palea a chief, who knew that Cook was not Lono,
wanted to take a boat for its nails. When Captain Cook discovered this he was
angry and wanted it back. He decided to take Kalaniopu'u, the king, as hostage.
The people feared for their king's life, because of previous mistreatment to other
chiefs, so they became suspicious. Kalaniopu'u was detained by the chieftess
Kalola, after she heard of one more chief being slain. Captain Cook attempted to
pull Kalaniopu'u by his arm but another chief prevented this. Cook used his
sword and slashed that chief on the face. The chief then clubs Captain Cook. Cook
falls and is stunned. He groans, thus the Hawaiians know he was not a god. The
chief then ends Cooks' life. Four other white men were killed but the rest fled
back to their ships. Many Hawaiians were killed. :

These are only two brief versions of the death of Cook. Other Western accounts
show Cook's great combative skills and Hawaiians as unmerciful savages, other
Hawaiian accounts show Cook and his men firing on the Hawaiian crowd killing
many men, women, and children. No matter which one you choose, a definite
comparison can be made. ' :

Here are some interesting comparisons:

In general, the versions are similar up to where the actual fighting begins.

Most Western accounts prove Captain Cooks' good morality. He never
participated in immoral acts that his men did. He never took a woman with him.
But in the Hawaiian accounts, a chieftess by the name of Lelemahoalani was given

to Cook by her mother Kamakahelei. (She was also the sister of Kaumuali'i of
Kaua'i.) Cook slept with her.
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In the Western version, he was attacked when he wasn't looking and died a
Hero. This identifies the Hawaiians as cowardly. On the Hawaiian point of view,
Cook aggressively attacked unarmed Hawaiians.

In Western accounts, most Hawaiians, especially chiefs were not to be trusted
and were not too intelligent. In Hawaiian accounts, the chiefs were heroic and
tried their best to be fair and respected the newcomers. '

Whatever the White man did not understand was savage and evil. Hawaiians had
no values and went by whim. They had no values or society. On the other hand,
the Hawaiian did have their own values, religion and society. Stealing was a bad
thing to Hawaiians, but if you stole and weren't caught, you were skillful and
heroic. Sex was mainly a procreative act, but also was not seen as nasty. Another
viewpoint is when the sailors came, the people believed them to be gods. A
woman would make love to a god to please him and maybe conceive a god's
child. Of course, the White man saw this as prostitution. Later with trading it
became somewhat like it, although, in Kamakau's text, he says the women fell in
love with the White men and the general Hawaiian public did not like it.

Many more comparisons can probably be found but these are some main points
to discuss. You must have both points of views so that a broader perspective of
things can be seen.

PROCEDURE:

It seems like things haven't really changed. I see the same kind of reactions
from my students when we read about Captain Cook. To try keep objective, I
pass out copies of the Hawaiian account on discovery and a Western account.
Students take it home to read and write down comparative comments. They bring
it back to class for discussion. And finally a closure.

If the teacher doesn't want to spend a couple of days on this topic, then the
teacher can read the excerpts or choose excerpts that are readable to the class and
have a discussion for that class period.

A problem is that most of us were raised more western and it will be easier to
understand the Western accounts. A strong emphasis should be placed on
Hawaiian values and society so that students will have a broader understanding of
the situations in the topic discussed. . ~
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WRITTEN BY: Keoni K. Inciong
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Unit: Hawaiian History
Topic: Captain Cook

Fact or Opinion:
Who was Captain Cook?

Introduction:

Captain James Cook has long been noted as the greatest explorer of the Pacific
Ocean during his time. But really, who was James Cook? Was he the great
civilizer of savages within the Pacific, or was he responsible for the destruction
and genocide of a great people known as the Hawaiians? This lesson will try to
present both sides of the story and let the students decide for themselves.

The Western concept of the explorations of Captain Cook leads us to believe
that he was a great explorer of the Pacific Ocean. Even today, the maps that were
developed by Cook are used as instruments of navigation. His voyages around the
world and to the Arctic Ocean have brought fame and recognition to both himself
and his country. He was indeed a very special man.

Although the world recognizes the significant deeds of Captain Cook, there are
people in the Pacific that are not so joyous, the Hawaiians to be more specific.
Why would a people who were "uncivilized," despair over the discovery of their
islands by a more civilized nation? Why would savages not want a more just and
comfortable lifestyle? Captain James Cook can be given credit for the discovery
of the Hawaiian Islands by "Westerners," but he also can be credited for the
destruction of a Pacific nation because of this discovery.

The specific point I would like to emphasize, is whether or not Captain Cook
yielded to the temptation of women. The reason I feel this is important is because
it might change the whole attitude of the way people ( students ) perceive Captain
James Cook. Was he the great discoverer of the Pacific Islands, or was he a
person who was sailing for the selfish reasons of fame and wealth? It could be
possible that James Cook was both of these! Let us explore some statements made
in the readings and decide if they are fact or opinion.

The two readings I would like to compare were written by Gavan Daws a
"Westerner,” and Samuel Kamakau a "Hawaiian." It is easy to see the biases of

U )]

these two writers because their approach to this issue is from a "Westerner's
point of view, versus a "Hawaiian's" point of view. It is interesting to note that
the Westerner depicts Cook as a great explorer, a good Christian, and a man of
high moral standards. On the other hand, the Hawaiian sees Cook as a monster
who took advantage of a people that thought he was (a) god.

g
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As you read the articles, keep in mind these statements made by Daws and

Kamakau.

Daws:

1) He hoped to avoid leaving men ashore because they were infected with
venereal disease. :

2) He left the ladies of the islands alone and he wished his men would do the
same. - '

3) He did not want to be responsible for spreading disease.

4) It hurt him to think that he had failed in his hopes so mény times in the
Pacific.

Kamakau:
l) If they yield to the temptation of women, then they are not gods.

2) Perhaps this man Kila had heard Cooks name from the
chieftess with whom Cook had slept.

3) As a Christian he should not have entered an idolater's place of worship and
accepted gifts offered before idols. : '

4) Numerous opala haole (foreign rubbish) 'were born to the women.

5) Because he killed the people, he was killed by them without mercy; venereal
disease, prostitution, fleas, mosquitoes, and epidemics. .

From these statements and the readings, the students should be able to recognize
the different sympathies each author displays. They must now decide on which
version they will believe... or, develop their own views about Captain Cook.



Materials: ‘

1) Daws, Gavan. Shoal of Time. The University Press of Hawaii, 1968.

2) Kamakau, Samuel. Ruling Chiefs. The Kamehameha Schools Press,
Honolulu, 1961, 1992,

Objectives: The purpose of this lesson is to expose students to the different
biases each author presents in his writing.

1) Students will recognize the different views of opposing authors.

2) Students will make an attempt to determine , which statements are facts and
which are opinions.

3) Students will decide which view(s) they support and write a short essay
explaining their reasons.

4) Students will strengthen their skills in determining fact from opinion.

Procedure:

1) Briefly discuss with students what are facts (statements that can be proven to
be true) and opinions (statements that can be disputed).

2) Have students read handouts from Shoal of Time, (Prologue, and pages 1-28
on Captain Cook); and from Ruling Chiefs, (pages 92-104, Captain Cooks'
visit to Hawaii).

3) Divide students into groups of 4 or 5 and have them discuss the readings.

4) Each group must determine which statements are fact and which are opinion.

5) The group must determine whose version (authors) they will support.

6) Each group will report to the (whole) class which author they support.
(majority wins)

7) Each student will write a short essay explaining what they believe to be an
accurate account of Captain Cook and the Hawaiians. They may make up
their own version, provided it is supported by reasons that are believable. .
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Unit: Hawaiian Monarchy Grade level: 7-12
Topic: King Kamehameha 1

INTRODUCTION:

On Friday, I really enjoyed the site visit to the Judiciary
History Center. I had never been into the Museum and found it
rather pleasant and appealing compared to Bishop Museum in
regards to the displays they had for Ancient Hawaii and other
‘aspects of Hawaii's modern judicial system and the people
involved. I will definitely take my classes there to learn
and see more of the time when Hawaii was moving away from its
old laws and the application of the western laws and how those
affected the Hawaiian people.

what really surprised me was the lecture of the building itself,
especially when we were told that the Kamehameha statue in front
of the building was actually supposed to be a statue of Captain
Cook, at first. My God, I thought, wouldn't that be the "Mother
of all insults." How could anyone think of Cook before the
great indigenous Alii of Hawaii. That would have been pure
"shibai, " but it was good that someone was wise enough to put
things back into perspective. Sometimes I think we should re-
examine all the statues in Hawaii and try to give them more
prominent places, such as placing Queen Liliuokalani's statue
in front of the Capitol instead of behind it. Maybe, because
of the anniversary of "Sovereignty" we will have more statues of
the Hawaiian leaders that helped evolve Hawaii to what it is
today, thus reminding our children and citizens, who these
people were and if not for them, Hawaii would not be where it is
today.

OBJECTIVES:

-To develop, investigate, appreciate, and gain knowledge of
Hawaii's first Monarch and the role he played in the development
of Hawaiian History.

-To gain an understanding of the concept of 'Ohana' or Family
thru the learning strategy; and the importance of ‘raulima’.

Performance Objectives:

students will work together, (Laulima) displaying responsibility,
sharing, discipline, being positive to each other, and helping and
taking turns so that the in formation gathered will not only

be understood by everyone in the ‘'Ohana‘', but also applicable thru
reports and displayed by mastering an exam.

PROCEDURE:

Motivational strategies- show pictures of Kamehameha I or statue
of him and ask questions like, "Who is this? Why should we know
about him ? What's so important about this person?" Show film on
"Boyhood of Kamehameha." .

Organize students into " Ohana." (4 students)

Pass out project information. Discuss required information in
report as well clarify any questions. Review "Ohana" concept for
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group grade as well as individual peer grade. Emphasize "concept
of sinking or swimming together." Pass out "Ohana" evaluation
forms to grade peers. Emphasize that everyone in the group should
be assigned certain responsibilities for information required in .
the report. :

meh P

Write a typewritten report, double spaced, about King
Kamehameha I. Make sure you include in your report:

Physical appearance, character, abilities

Where he was born and his early life

Name of step brother and his relationship with Kamehameha TI.
How Kamehameha got control of Hawaii

The significance of the "Law of the Splintered Paddle*

John Young, Issac Davis, Metcalfe

Kahekili, Kaeo, Kalanikupule

Battle of Nuuanu

. Haoles (significance) :

10. Anything else you feel is important to be included in your
report.

11.A timeline identifying the important dates in Kamehameha I
life: 1753-1760, 1782, 1791, 1794, 1795, 1796,1797, 1810, 1811,
1817, 1819 _ :

12. Did Kamehameha fulfill his early promise?

OWoo~-JonUn kWi

Date Due:

The object of this report is to gather information on this great
Hawaiian king and to understand his importance in Hawaiian
history. Also, you are to work as a »family" or Ohana, meaning
that there must be much cooperation in order for this project to
succeed, thus you must display responsibility,_sharing and taking
turns, no putdowns. Give positive comments to peers, and finally
help each other, so that the content and information gathered
together will be understood by everyone. It is imperative that you
make sure that everyone in your group understands the information
about this Hawaiian king, as well as who he was as an individual.
It is also your responsibility to go and seek information if you
do not understand something, as you are all "tied together, " in
relationship to your grade. After meeting in groups, select a
leader, recorder, task master, and quiet master. NO one dominates
the group and everyone participates in selecting information that
he will research and will share with the group. Why is this so
important? Because I will grade your reports and you will grade
not only yourself but your peers also in terms of their
cooperation. ( See evaluation form ). Finally after taking an exam
on this, I will take the lowest score from your group and also
apply it to every one in your group. This is how you are "tied
together” or will (sink or swim together). In Hawaiian history,
this is how a family shared their responsibility.
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Make sure the recorder takes down any information that, later,
the whole group can copy down or check. When all information has been .
discussed, individually write your reports. Don't worry, weé will
also have a day to share questions and facts with other groups sO
that the whole class has access to information. Use your Hawaiian
Monarchy book as well as any other resources about the life of
Kamehameha I. I will also be available to provide resource

material,

REFERENCES:

Bioagraphical Sketches of Hawaii's Rulers. Hawaii, Office of
Library Services, D.0. E. ( TAC ) 1973.

Hawaiian Journey. Joseph G. Mullins. Hon. Hawaii, Mutual

Publishing Co. 1978.

Potter and Kasdon and Hazama. Hon.
Hawaii, Bess Press 1979.

WRITTEN BY: Hubert Minn
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Topic: King Kamehameha's Wives
Unit:. Kaheiheimaile Kaniu

When teaching Hawaiian History, both Hawaiian Monarchy and Modern
Hawaiian History, I always tell my students that Kamehameha the Great had 21 to
24 wives depending on the source you use. Of these wives, only two are of major
importance, Keopuolani, the sacred wife and Ka'ahumanu, the favorite wife. This
theory was supported by my education experience at the University of Hawaii and
the approved 7th grade text, Hawaii Our Island State by Potter and Hazama. In
this text Kamehameha is credited with many wives but the only ones mentioned
by name are Keopuolani, Ka'ahumanu, and Kolola who was one of his first wives
at a very young age.

Keopuolani was the sacred wife because she had the most mana of all the
ali'i of that time period. This mana made her the highest ranking ali'i in Hawaii.
The Kamehameha line has been perpetuated through the children of Keopuolani
and Kamehameha. Ka'ahumanu is said to have been Kamehameha's favorite and
most beloved wife. She was beautiful, charming, strong willed, and considered
herself equal with Kamehameha. It is also stated that he turned to her for advice
in ruling the kingdom. Kamehameha and Ka'ahumanu had no children of their
own but she was the hanai mother Liholiho and Kauikeaouli, the two oldest
children of Kamehameha and Keopuolani, who later became Kamehameha II and
III respectively. _

While reading Ruling Chiefs of Hawaii by Kamakau, I found some new
information about another wife, Kaheiheimaile, that dismiss my earlier notions of
the importance of Kamehameha's other wives. When I looked at other sources I
could not verify Kaheiheimaile's importance in the life of Kamehameha and
throughout Kamakau's book I found discrepancies with his statement that it was
Kaheiheimaile who was Kamehameha's favorite wife not Ka'ahumanu. I found
her to be an interesting person who contributed to Hawaiian history but who is
relatively unknown to many people.

" Kaheiheimaile Kaniu was born in 1778 at Kawaipapa, Hana, Maui. She was
the daughter of Namahakaleleokalani, the sister of Ka'ahumanu, and wife of
Kalaimamahu, Kamehameha's younger brother. She was also of double paternity,
Ke'eaumoku and Kanekoa. She was said to be very beautiful, earning the name
Kaniu, the coconut. Kaheiheimaile and Ka'ahumanu were extremely close and
family ties were very strong.

Kaheiheimaile and Kalaimamahu' had a daughter in 1794. Her name was
Kahahaika'ao'aokapuoka'. This daughter was taken by Kamehameha and renamed
Kekauluohi. Kamehameha took Kahei-heimaile away from Kalaimamahu and
made her taboo.

It is said by Kamakau that Kaheiheimaile loved Kamehameha more than
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any of his other wives. After coming to Kamehameha's house, she had no other
contact with men and bore Kamehameha three children. Kamakau also states that
Kaheiheimaile loved Kaimamahu' more than Kamehameha, never giving her
heart completely to Kamehameha. By the same token, earlier in his book,
Kamakau states that Ka'ahumanu was the best loved of all of Kamehameha's
wives and that Kaheiheimaile was second in esteem.
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Kamakau also gives Kaheiheimaile equal importance with Ka'ahumanu in
the breakdown of the Kapu system. After the death of Kamehameha, the ali'i took
part in a common mourning practice of men and women eating together, called
kumakena. This practice dates back to Kaulaheanuiokamoku. This in addition to
all of the other changes going on in Hawaii and with the encouragement of
Ka'ahumanu and Kaheiheimaile led to the end of the kapu system. When
Liholiho, Kamehameha II established his court Kahei-heimaile secures a
prominent position in it. In later years, her daughters Kinau and Kekauluohi, who
was also one of the last wives taken by Kamehameha, would serve as Kuhina Nui.

Kamakau credits Kaheiheimaile as being one of the earliest Christian converts.
She was inspired by Keopuolani's dedication and converted right after
Keopuolani's death. He also states that she converted before her sister and like
Keopuolani was a zealous convert who did not look favorably upon those who did

not convert.
The only mention that I found of Kaheiheimaile in other sources was that she

was the mother of Kinau and Kekauluohi. She was named with 14 other high
chiefs to the House of Nobles by the Constitution of 1840. Kaheiheimaile died in
1842 of croup. '

REFERENCES:

Kamakau, Samuel M. Ruling Chiefs of Hawaii (1961; reprint, Honolulu: The
Kamehameha Schools Press, 1992).

Bailey, Paul. Those Kings and Queens of Old Hawaii (Los Angeles: Westernlore
Books, 1975).

Hawaii: A Pictorial History (Honolulu: Lakeside Press, 1969).

WRITTEN BY: Kirsten Stromgren



Unit: Hawaiian History Time: 1-2 periods
Topic: Kalakaua - Grade level: 7

Introduction:

Kalakaua was a very important monarch as far as Hawaiian history is
concerned. The present day 'Tolani Palace, the Reciprocity Treaty, the Bayonet
Constitution, and the revival of the hula, and other traditional Hawaiian practices
were all part of the Merry Monarch's reign. It is essential that students recognize
the impact he had on Hawaiian history. '

This lesson is an enrichment activity to reinforce what students learned
about Kalakaua in previous lessons. It can be used as a review lesson, or an
enhancement exercise to help students remember the historic events during this
time.

Materials: 5 card board boxes (small - roughly 2" x 2" x 4") scissors, masking
tape, & a permanent marker "mystery objects": marble globe (from The Nature
Company) miniature plastic rifle (from toy soldier, etc.) tiny zip lock bag with
sugar inside miniature gourd (rear-view mirror ornament) blank cassette tape
"miscellaneous objects": i.e. matchbox car, pencil, sand, etc.

Procedure:

1. BEFORE lesson, number card board boxes with a permanent marker. Then,
place the five "mystery objects" in each box, with one object per box. To
make sure you know what goes in each box, have scratch paper or an index
card & write down what went into each box. Tape the boxes securely so that
the students will not be able to see the object or break the box open.

2. Explain to the students the purpose and procedure of this lesson, and write it
on the board (see introduction). They will be getting into five groups and
give each group a box. On folder paper, each group must write down what
they think is inside of the box (see diagram #1). Their only clue is that the
object inside the box somehow relates to Kalakaua. As an incentive, you
may give them extra credit or bonus points toward their grade for every
object identified correctly.

3. Have the groups exchange boxes every five minutes so that each group gets
to observe all five boxes. While the groups are guessing, write a chart on the
board to be used in a follow up discussion (see diagram #2). After the
groups have finished guessing, have them return to their normal seats.

4. Have a reporter from each group tell the class what they have guessed, and
write their guesses on the chart (see diagram #2). Ask them how they think
the object in the box is related to Kalakaua. After going through all the
groups, reveal the contents of each box by opening it with scissors.
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. 5. As you reveal each object, circle the correct answer on the chart to keep

' track of each group's score (see diagram #2). Ask students how the object
relates to Kalakaua & its importance in Hawaiian history. Use the objects
as visual tools to review the important aspects of Kalakaua's reign.

For example:

marble globe: world tour

miniature rifle: Bayonet Constitution

sugar: Reciprocity Treaty

miniature gourd: Hula revival

cassette tape: voice recording or Kalakaua the inventor

6. Add up the scores and reward bonus points to the groups. An optional
follow-up activity is to have them find other objects around their house, with
a brief explanation in writing of how that item relates to Kalakaua.

References: Kalakaua. The Legends & Myths of Hawai'i.
(Rutland: Charles E. Tuttle Company, 1989)

Lili'uokalani. Hawai'i's Story by Hawai'i's Queen.
. (Rutland: Charles E. Tuttle Company, 1986)

Zambucka, Kristin. Kalakaua: Hawai'i's Last King.
(Honolulu: Mana Publishing Co. & Marvin/Richards
Enterprise, Inc. of Honolulu, 1983)
Attachments: diagrams #1 and #2
Written by: P. Nakama [Aiea Intermediate]

note: The ideas for this lesson were generated by Mr. Wayne Yakuma who was
an O.P. student at Kailua Intermediate School (Spring 1992).
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Diagram #1:
Group "A"

box #1: marble

box #2: pencil

box #3: sand

box #4: pencil sharpener
box #5: cassette tape

Diagram #2:
group box #1 box #2 box #3 box #4

"A" marble pencil sand pencil
‘ sharpener
"B" ball- chopsticks sugar bottle cap
bearing
"C" marble toy rifle  sugar toy boat
"D" rubber toy rifle  sugar small
ball gourd
ball gourd
"E" marble letter- sugar matchbox
opener car
103
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Unit: Hawaiian Monarchy
Topic: Dates, People, and Events

INTRODUCTION:

THIS IS AN ACTIVITY THAT CONTINUES FROM THE BEGINNING OF THE SCHOOL
YEAR UNTIL THE END. AS SEVENTH GRADERS TEND TO "LOSE" THINGS
THROUGHOUT THE SCHOOL YEAR IT MIGHT BE A GOOD IDEA TO COLLECT
DIFFERENT SEGMENTS OF THE TIME LINE, SAY AFTER THE COMPLETION OF
STUDY OF EACH MONARCH OR IF A TEXTBOOK IS USED AFTER EACH CHAPTER
IS USED. | LEAVE THIS DECISION UP TO EACH TEACHER TO DECIDE AS
PRESENTATION OF MATERIAL IS DIFFERENT WITH EACH TEACHER.

MATERIALS: The Materials you as a teacher use to teach your class with
whether you use a textbook or other materials.

1. Butcher paper or other large size paper.

2. Yard stick for drawing lines with (optional).

3. Marking pens of three different colors.

4. Hand outs of sample timelines for student use (optional).

OBJECTIVES:

1. Student will be able to plot a multiple time line using the dates of the
Hawaiian monarchy period as the base line.

2. Students will add the key events of this time period to the base time
line.

3. Students will add the names of the key players of the events to the base
time line.

PROCEDURE:

1. Review with students the purpose of a time line and its help in the
study of history. Emphasize the importance of people, events, and dates
and how they interact with each other. You may want to draw a sample
time line on the board or have sample time lines to hand out to students.
It may even be helpful to have the first few dates of the timeline you
want the students to begin with, on the sample to get the students
started.
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2. Using butcher paper or some other type of paper, create a classroom
timeline that will be an enlarged version of the students' individual
timelines. This timeline can be filled in by the teacher and/or students as
the school year progresses.

3. The teacher may direct the students as to what dates, people, and
events s/he wants the students to put on the timeline. Another way of
selecting dates, people and events is to let the students select the dates,
events, and people giving the reason/justification behind the selection of
such. In this case individual student timelines may be different from each
other or different from the classroom model. This may help to emphasize
the fact that historical facts are only from the perspective of the person
who is writing the history.

4. Remembering that this timeline is really three timelines in one, the
teacher may want to use overlays of the three individual timelines rather
than trying to put all the information on one timeline. This approach may
also help students to see that events, dates, and people are all related in
the study of social studies.

REFERENCES:
Kamakau, Samuel M. Ruling Chiefs of Hawaii (Revised Edition)

(Honolulu) The Kamehameha Schools Press, 1992.

WRITTEN BY: Lynn Kahoohalahala
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. Unit: The Hawaiian Monarchy ' Grade level: 7
Topic: Adoption of the Constitution of 1887

INTRODUCTION:

The point that was driven home time and again in this institute is
the need to expose students to- different sources of information because
much of what is written about Hawaii and history, in general, is the
writer's interpretation of the given facts and information. These
interpretations can be taken as fact by the uncritical reader, thus it is
incumbent on us as teachers 1o make students aware of different points of
view and how accounts can be sianted by the writer's biases.

In this lesson students will look at events in Hawaii's history
leading to the signing of the Constitution of 1887. Four accounts of the
events will be examined for biases and authors' point-of-view.

I OBJECTIVES:

1. Examine the point-of-view of four writers. _
2. Formulate their own interpretation of the events using primary

. sources.

3. Work ‘cooperatively to analyze a writer's point-of-view.

. PROCEDURE: |
©

A. Political cartoon. (Select a current one from newspaper.)
1. Project on overhead and discuss cartoon.
What is the topic of the cartoon?
What is being said about the topic?
Does the cartoonist express a bias about the topic?
How does he express his bias? :

2. Discuss what are biases? Should we be aware of them?
Why/why not?

B. Constitution of 1887.
1. Divide class into 4 groups. _
2. Assign each group selected excerpts from ONE of the following
sources (without informing them of the author). Each group is
responsible for reading excerpts and discussing:
.» B What is the article about? What does the write say about the
topic? How does the write view the events? Are there any
biases expressed?
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Excerpts from:
a. "Background of the Constitution of 1887" pp.44-46. in

Kuykendall, Ralph. Constitutions of the Hawaiian Kingdom.

Papers of Hawaiian Historic Society No. 21.

b. "The Hawaiian League and Revolution" Chapter Vil in
Thurston, Lorrin A. Memoirs of the Hawaiian Revolution.
Honolulu, Advertiser Publishing Co. Ltd., 1936.

¢c. "How the 1887 Constitution was Had" Chapter Il in
Dole, Sanford B. Memoirs of the Hawaiian Revolution. Honolulu,

Advertiser Publishing Co. Ltd., 1936.

d. "The Bayonet Constitution" Chapter 29 in

Liliu'okalani. Hawaii's Story by Hawaii's Queen. Tokyo, Charles

Tuttle Co. Ltd., 1964.

3. Re-divide each group to form 4 or 5 new groups making sure
that there is at least one member from each of the original

groups. Discuss what was read and write YOUR (group's) .
interpretation of the events as you understand them to have

occurred.

4. As a class, discuss who the writers were and their biases if
any.

IIl. GROUP PROJECT.

1. Take this event and create a political cartoon showing a
particular bias of how the Constitution of 1887 was adopted.

2. Read the textbook account: Potter, Kasdon & Rayson, The
Hawaiian Monarchy. pp.206-208. "The Bayonet Constitution”
Analyze for point-of-view or biases.

IV. REFERENCES: Listed in lesson plan.

WRITTEN BY: Judith Matoi
113

Q | 102




Unit: The Hawaiian Monarchy Grade level: 7
Topic: The Overthrow

INTRODUCTION:

“Why we gotta study about the kings and queens of Hawaii fo, anyway?” This
question was inevitably asked by some student during the school year. Whatever the
answer was, it was very frequently unsatisfactory to the student. Perhaps during this
school year, the answer will be made obvious to the students because of the

‘significance of the year and the events that will take place in observing the 100th

anniversary of the overthrow of the monarchy.

Rather than take the traditional chronological approach to the study of the
Hawaiian monarchy , this year will begin with the overthrow and the call for
sovereignty. The rest of the year will be used to look at life of the pre-contact Hawaii,
socially, politically, economically and religiously, and the people and events that
occurred to change this way of life, eventually leading to the overthrow of the
monarchy.

|. OBJECTIVES:
1. Describe the events that led to the overthrow of the monarchy.
2. Analyze a song and how it relates to the events of the period.
3. Examine differing viewpoints on events that took place.
4. Work cooperatively towards a product. .

I. PROCEDURE: -
A.“Kaulana Na Pua”

1. Play a recording of this song. While students are listening to the song
have them write/draw whatever they are feeling. Show/discuss what they

did.

2. In groups of 3-4 students, discuss the translation of the song.
What is the song about; symbols, metaphors, etc. Report to class.

3. Read excerpts about song from:
Elbert/Mahoe: _Na Mele o Hawaii Nei
Kanahele: waiian ic an ici
B. The overthrow.
1. View filmstrip: “Liliuvokalani” Kingdom of Hawaii 1819-1893

2. Read: “Queen Liliuokalani and Annexation”, The Hawaiian Monarchy
Chapter 19, 223-241.

3. Discussion of Blount vs. Morgan Reports. Excerpts taken from Handout by
Steve Boggs: “The Overthrow of the Hawaiian Monarchy”

4. Discussion of “Queen’s Official Protest to Treaty”
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Il. GROUP PROJECT: Select one.

A. Timeline of events leading up to or the actual annexation itself
B. Report on people and sides involved in the overthrow.

C. "Queen’s Story” report on how Liliu'okalani viewed the events.
D. Any other ideas students generate relating to topic.

IV. REFERENCES
Boggs, Steve: “The Overthrow of the Hawaiian Monarchy”

Daws, Gavan. Shoal of Time. Honolulu, University of Hawaii Press, 1968.

Elbert, Samuel and Noelani Mahoe. Na Mele o Hawaii Nei. Honolulu,
University of Hawaii Press, 1970.

Kanahele, George. Hawaiian Music and Musicians.
Liliuokalani. Hawaii's Story by Hawaii's Queen, Tokyo, Charles E. Tuttle Co.,

1964.

- Potter, Norris W., Lawrence M. Kasdon, and Dr. Ann Rayson. The Hawaiian
Monarchy. Honolulu, Bess Press, Inc., 1983.

Recording of “Kaulana Na Pua”

WRITTEN BY: Judith Matoi
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- Unit: Hawaiian Monarchy Time: 5 class days
Topic: The Overthrow of the Monarchy & Grade level: Sophomores
K Loss of Hawaiian Sovereignty '

~ INTRODUCTION:

Students often view events in history as standing apart and alone from what
has passed. They also tend to view events of the past as unconnected to issues in
the present. This lesson is designed to encourage students to think critically about
this pivotal event in Hawaii's history and to stimulate their interest in the modern
issue of sovereignty for native Hawaiians. This lesson is also designed to
encourage an understanding of the facts and factions involved in an event that can
be confusing to my average 10th grader by allowing them to do some creative
role-playing, thus bringing history alive.

OBJECTIVES: " The student will be able to...

1. Describe the people and events involved in the overthrow of the Hawaiian
monarchy. '

2. Define "sovereignty."

3. Enhance critical thinking skills.

4. Develop creative writing skills.

5. Develop an appreciation for the Hawaiian perspective re: loss of sovereignty
for the Hawaiian nation. ‘

PROCEDURE:
Day 1:

1. Show second half of Part 2, Hawaiians (video) - approx. 35
minutes from Mabhele to end. -

2. Review for homework -Paulet episode, Bayonet Constitution and read re: -

overthrow of the monarchy in text (pages 1-10 in Modern Hawaiian History,
Bess Press) ,



Day 2.

1. Discuss student's knowledge of "sovereignty" (defined previously as the .
monarch's "right to rule.”

2. Review Pallet episode in which Kamehameha IIIs sovereignty was restored by
Admiral Thomas.

3. Review vocabulary in our state motto, "Ua mau ke ea O ka ‘aina i ka
pono."

"ea" = "life, air, breath"; Hawn. word for sovereignty
"pono"= to do what is right, just

"aina" = the land (review importance to Hawaiians
-"connectedness," "family," etc.

4. Review facts and people involved in the overthrow; review
the "timeline" of events.

(make sure students understand: who Dole,
and Steven G. Blount were; what the const. of
1887 did for the "average" Hawaiian
[disfranchised him]; the economic conditions
of the time esp. in regards to the McKinley
tariff; what the Queen was trying to do and
why [ref. to Kam. V actions in 1864 as well]

5. Break students into groups of 3-4 in each. Assign each group one of the
following names - Lili'uokalani, Dole, Blount, Minister Stevens, average
Hawaiian citizen, Pres. Cleveland and a member of the Committee of Safety.

*provide each group with a suitable selection of reference materials.
*ask each group for the balance of the period and for homework to find

information that would tell the group what their person's attitude and/or part in
the overthrow was.
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. Day 3:
| Ask students to return to their groups with their information. As a group their
task will be to write a letter to the editor of a Hawaiian newspaper stating their
position on the overthrow of the monarchy. They must stay "in character”" and

may be as passionate as they need to convince the audience of the "correctness" of
their side or perspective. As a guide they should look at the following questions:

~a. How would your person have felt about Lili'uokalani's
proposal to change the constitution?

b. How would your person have felt about Minister
Steven's actions and the role of the United States marines -
that were landed? :

c. How would your character feel about the resulting
abdication of the Queen under protest?

Allow them the period to write their letter.. They should
_ choose a member in the group to read the letter tomorrow and
‘ E allow them to bring costumes or props for their presentation. -
- (limit time to 3-5 minutes/group)

Day 4;
Groups will perform their "letters to the editor;" the Queen will be last.
After all have finished, evaluate and discuss the
positions character think like this?, etc). Review the
State Motto (see above) - "Do we live by this?"
~ discuss - "sovereignty" today - justice of overthrow?
- "pono” - what would be the "right" thing to do?

- "aina" - what happened to the land? "ceded lands"

End class (if available) with "Ho'ala" video.
HOMEWORK - write a "freewrite" re: feelings from video and presentations
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Day 5:
Find a guest speaker to cover the modern sovereignty issue for Hawaiians
HOMEWORK:

Write a letter to the editor of a modern newspaper expressing your views
re: Hawaiian sovereignty movement. Support your position with well
thought-out arguments. May include newspaper articles or other source of
information to enhance your letter. Due in one week. (I would encourage
my students to interview people, and call organizations if they need more
information.)

**Letters will be shared in groups and the best will be sent to the
Advertiser & Star Bulletin.

REFERENCES:
1. Daws, Gavan. Shoal of Time. Honolulu: The University Press of Hawaii, 1968.
2. Kuykendall Ralph S. and A. Grove Day. Hawaii:

Kingdom to American Statehood. Engelwood Chffs New Jersey Prent1ce-
~Hall, Inc., 1976.

3. Liliuokalani,Lydia. Hawaii's Story by Hawaii's Queen. Boston: Lothrop,
Lee and Shepard, 1898; Rutland, Vermont: Tuttle, 1964.

4. Potter, Norris W., Lawrence. M. Kasdon and Dorothy Hazama. Hawaii: Qur

Island State. Honolulu: Bess Press, Inc., 1983.
5. Rayson, Ann L. Modern Hawaiian History Honolulu: Bess Press, Inc., 1987.

WRITTEN BY: Betsey H. Gundersoh
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Unit: Monarachies - :
Topic: Comparison of Hawaii, Japan, and England

The Kumulipo genealogica! prayer chant of the Hawaiians is a poetic work
that describes the emergence of the birth and growth of the Hawaiian archipelago.
Oral traditions, various aspects of physical and spiritual life, were-reporfed through
family genealogies, myths, and daily human experiences. The chant included alii
and the commoners. There is no mention of gods or personalities. Life began
spontaneously from the simplest forms to complex organisms.

Samuel Kamakau (I1815-1876), an early Hawaiian scholar wrote about the wars
among chiefs to rule the kingdom. An example of this was one of the battles in which
Umi-a-Liloa manuevers to prove his kingship. It is the déath plot of Hakau-a-Liloa.
As told by ancient storytellers:

Umi-a-Liloa laid the victims on the alter in the heiau-

- the bodies of fallen warriors and the chief Hakau-
the tongue of the god came down from Heaven without
the body being seen. The tongue quivered downward

to the altar accompanied by thunder and lightning,
and took away all the sacrifices (1).

The struggle for ascendancy dominated by the idea of ancestry has been
reveaied in various family genealogies. Based on old tribal traditions, Wakea and
Papa are ancestors of the Haw_aiian people. ‘It is the mythical conception of a dark
and formless spirit (female) and a world of form born out of the spirit world and to
to which it again returns, made visible and active in this human life through light as
the impregnating male"” (2).

It is difficult for Hawaiians to trace their ancéstry to the Papa Alii r

or fanking body of high chiefs with all its privileges. Contradictory versions are

expected due to the practices of polygamy and polyandry through the centuries.

While the islands' recorded history is minimal, untouched or lost, the effort to

19 150



collaborate information from various viewpoints is a gargantuan task.

In England sources regarding creation myths come from Celtic mythology,
Chronicles, and Medieval literature. Celtic mythology associated the king with magic
and the supernatural. Some accounts identified King Arthur as a creature of romance,
a warrior and conqueror, an ideal Christian hero, and as a spiritual leader ordained
by God.

England was first united under King Ahtlestan, 926 A. D. His rights and duties
were vaguely defined: he was principally seen as a war leader and as the upholder
of the customary laws. Royal authority gradually encompassed religious and
ceremonial duties, especially at coronation; confirming kingship with a spiritual aura.

Limitations of royal authority became evident beginning with the Magna Carta,
1100 A.D. and the formation of the Parliament, 1200 A.D. Tyrannical, aggressive, and
skeptical monarchs ruled the kingdom from the eleventh to eighteenth century. The
final withdrawal of the monarch from an active and constant role was under Queen
Victoria (1836-1901). Thereafter the Throne had less political influence and has
become one of a traditional and ceremonial nature with some royal preregotives.

In the Japan, the Taika Reform of 646 A.D., was carried out in accordance
with Prince Shotoku's request to centralize the government under an ideological unit.
By collabofating with local chieftains, who had preserved various myths and legends,
a theory was recorded in the Kojiki and Njshonghiki, | |

Amaterasu-Omikami (Sun Goddess) had ordained that Japan should be

governed and‘ ruled by a succession of Emperors. The story of origin begins with two
deitiés- Izanami and /zanagi (male and female) who emerge out the darkness to create
the Japanese archipelago and the deities of the heaven. Amaterasu-Omikami, the

Sun Goddess and her brother, Susano-no-Mikoto, the Storm God, produce the next
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group of deities who become the originators of the main lineages that were to |
participate in the struggle for political power in Japan's history. Amaterasu’s
grandson, Ninigi-no-Mikoto , descended to earth to rule using symbols of
authority known as the “Three Sacred Treasures®- the necklace, the mirror, and the
sword. Ninigi's grandson fought his way to Yamato where he established his seat of
govérnment as the first "Emperor® Jimmu (Divine Warrior). 'He eventually conquered
and pacified all fhe islands. Having aséerted the sun goddess aé the sovereign, the
Yamato chieftain could claim to be himself a living deity. Gradually a more centralized
political structure was formed in which the sovereign presided over a court. Until
World War Il, the fuling monarch was worshipped as a deity; thét the Sun Goddess
was the ancestress of the Japanesé Imperial Family.

Regarding this study of the three nations the writer cautions the reader of certain
constraints. Limited time and access to more materials prevented the writer from
a more thorough study. Briefly the ruling chiefs of these nations desired to centralize-
power: to enact laws, to uphold customary laws, and to be a leader in war. To invest
kingship with a spiritual auraAbecame neceésary and important. Skilled narrators |
passed on myths and legends to enhance the hereditary status of rulers. Having
preserved oral traditions, early recordations regarding efforts to unify the government
definéd'the }ﬁlér(King or Emperor) as direct descendants of deities. Ascension to the
throne meant that a moral and spiritual leader would be a wise and benevolent ruler
bringing peace and happiness to the people. We witness tdday the degeneration of
this institution. It is of mere formality in England and Japan; the monarch's status as
spiritual head of the nation has continued with little change. In Hawaii, lolani Palace

is the only memory of themonarchy and there is some casual discussion as to what life
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would be like today if the Hawaiian monarchy continued through modern times.

- OBJECTIVES:
1. To increase the awareness of the origins of peoples in Hawaii, Japan, and
England.
2. To increase the awareness and appreciatioin of the Royal Family tree in each
country.

3. To motivate students to trace their roots and to create their family tree

4. To encourage discussion regarding the last ruling monarch of Hawaii

5. To allow students to speculate about what life would be like if the monarchy existed
today as witnessed in the Japanese and English Royal families

Hawaii's M |

Creation Myths: Kumulipo Chant
Cosmogonic theory (Papa and Wakea)
Kamehameha | (I795-1819)
Kamehameha 11(I1819-1824)
Liholiho
Kamehamehalll(1825-1854)
Kauikeaouli

Kamehameha 1V(1854-1863)
Alexander Liholiho

Kamehameha V(I1863-1872)

Lot Kamehameha

William Lunaliho(1873-1874)

David Kalakaua (1874-189l)
Liliuokalani (1891-1893)

Princess Kaiulani - designated hei

Japan's Monarchy

Creation myth in Kojiki and Nihonshiki
Amaterasu-Omikami, Sun Goddess
Ancestress of the Imperial Family
Taika Reform 646 A.D.

Edo Period (1603-1867)

Meiji Period (1868-1912)

Taisho Period (1912-1926)

Showa Period (1926-1989)

Heisei Period (1989- )

Emperor Akihito-----Empress Michiko
Crown Prince Naruhito  Prince Fumihito  Princess Sayoko

English Monarchy
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Creation Myths from Celtic mythology, Chronicles,

and Medieval Literature '

Magna Carta/Formation of Parliament 1100 A.D/1200 A.D.
George Il (1760-1820)

George IV (1820-1830)

William 1V (1830-1837)

Victoria (1837-190l)

Edward VIl (1901-910)

George V (1910-1936)

Edward VIII (1I936)

George VI (1936-1952)

Elizabeth Il (1952-  )--Prince Philip, Crown Prince Charles/
Princess Diana, Prince Edward, . Prince William, Prince Harry,
Prince Andrew/Princess Sarah, Princess Anne

Eootnotes

|. Kamakau, Samuel. Buling Chiefs. p. 14

2. Beckwith, Martha. Hawaiian Mythology, p. 306.
REFERENCES:

I. Barrere. Dorothy B. Cosmogonic Genealogies of Hawaii. ‘
Wellington, New Zealand. ( Polynesian Society. Dec. 1961, Vol. 70,

No. 4, 427.)
2. Isaacs, Alan and Jennifer Monk. ri
_Dictionary of British Heritage. (Cambridge University

Press 1986. 274-277)

3. Kamakau, Samuel M. _Ruling Chiefs of Hawaii.
(Kamehameha Schools Press, Reprint 1992. 14)

4. Ministry of Japan._Japan: Its Land. People. and Culture.
(Tokyo, 196l. 2)

5. Rubincam, Milton. America's Only Royal Family.

. Genealogy of the Former Hawaiian Ruling House. (79-85)
6. Beckwitch, Martha. Hawaiian Mythology.

(Honolulu, University of Hawaii Press, 1970. 293-297

307-3ll)

WRITTEN BY: Chris Wada
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Unit: Economics "Time: 2 periods
Topic: Ahupua'a and 'ili, Kalo cultivation

INTRODUCTION:
BACKGROUND INFORMATION RE: THE HAWAIIAN MONARCHY
CURRICULUM AT HIGHLANDS INTERMEDIATE SCHOOL (HIS),

PEARL CITY:

At HIS our course of study, as directed by the state, is called HAWAIIAN
MONARCHY. However, instead of concentrating only on the biography of each
monarch, we spend at least one quarter of the first semester covering the
"groundwork" to the study of the monarchs. This involves the study of the social
institutions of Family, Religion, Politics, Economics, and Education. These
lessons are presented in such a manner that students can acquire an understanding
by comparing the present with Hawaii's past (pre-Cook era). For example, in
studying Economics we may start with the present about what goods/services we
have today, how they are allocated, etc. Then we go back and study the ancient
Hawaiians - what goods (resources) they had, how allocated, etc. We also include
units on Migration and Geography during the first semester.

The lesson plans we are submitting fit into one of the above units. Our site
visit to the Kanewai Lo'i will be included in our Economics Unit when we study
the resources (goods) of the ancient Hawaiians and how these resources were
allocated. Lessons prior to this one will have covered the AH Economic system
which was one of Tradition and Command where the alii and chiefs made all the
economic decisions.

In the second semester, when we study the monarchs, we will then have a basis
for citing the changes in the social institutions that were occurring during a
particular monarch's reign.

NOTE: The social studies teachers at HIS team plan; therefore, the two lesson
plans being submitted were prepared by Carolyn Chang and Lei
Masuda.
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. DAY 1

MATERIALS:

1. "The Saga of Ihu Nui" by Steve Jackstadt & Jim Mak, Hawaii Council of
Economic Education, pp. 4-11. .

2. Readings from HAWAII'S ECONOMY - A CURRICULUM GUIDE.:
" Ancient Hawaii's Economic System", and "Life in Ancient Hawaii."

3. AHUPUA'A Poster

OBJECTIVES: Economic institutions are found in all societies and fulfill the
need to satisfy our unlimited wants (goods/services) with limited resources
(natural, labor, capital).

1. The student will be able to describe the ahupua'a and 'ili as well as

describe which resources were found within them.
2. The student will be able to describe the method of allocation of goods
. within the ahupua‘a. - :
3. ‘The student will be ablé to describe and illustrate the taro lo'i and cite

its importance to the well-being of the Hawaiians.

4. The student will be able to cite the irhportance of preserving the lo'i as
a significant part of Hawaii's past.

PROCEDURE:

1. Review Economic terms from previous lessons: scarcity, productive
resources, goods and services, economic questions.

2.  Pre-reading discussion questions (can be done in small groups):

a. Which productive resources (goods) did the ancient Hawaiians
have? (capital, labor, natural resources)

b. Which resources do you think were scarce for them?
3.  Share pre-reading discussion responses with class.

. 4. READ: "The Saga of. Thu Nui" by Steve Jackstadt & Jim Mak, Hawaii
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Council of Economic Education, pp. 4-11.

OR

" Ancient Hawaii's Economic System" & "Life in Ancient Hawaii"
from HAWAII'S ECONOMY - A CURRICULUM GUIDE

5. Post-reading discussion: Were the hypotheses made earlier in the lesson
verified by the reading?

6. Have students complete WS on the AH Economic System (see attached)

DAY 2

MATERIALS:

Slides taken at Kanewai Lo'i site visit. (Slides will have to substitute for
actual visit due to the large no. of seventh graders we have - approx. 500
students. There is also the liability factor). Also use excerpts from "Native
Planters in Old Hawaii" by Handy & Handy (with collaboration of Mary Pukui),
Taro Plant or drawing of Taro Plant. ‘ .

OBJECTIVE: see above

PROCEDURE:

1. REVIEW: What was that division of land called which was an economic unit
of production(Ahupua‘a)? Describe the ahupua'a using the
chalkboard. Then explain the "ili." Sketch each.

Show poster drawing of the AHUPUA'A - especially focusing on
the cultivation of taro (middle part of ahupua‘a). '
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. 2. Show sample of taro plant or drawing of taro plant. Raise questions: Whai is
this plant called? How important was it to the Hawaiian people? How and
where is it cultivated?

3. READING: Excerpts from "Native Planters in Old Hawaii" by Handy & Handy
(with collaboration of Mary K. Pukui).

Discuss reading - go over terms such as 'auwai', 'lo'’, 'o'o’, etc.
Give handout on terms.

4. SLIDES OF LO'1

Introduce slides by saying that the slides were taken at the Kanewai
Lo'i on the UH-Manoa campus. The lo'i is part of the "ili" of the
Waahila Ahupua'a which ran from upper Manoa to Waikiki. It was - -
recognized as a pu'uhonua (refuge) for Hawaii's. plants and people
by Harry Kunihi Mitchell. The restoration of this ancient "auwai”
was started in 1980.

5. DISCUSSION: Where is this lo'i located? Point out on Oahu Map. -

What are the main ingredients needed for taro cultivation (land,
fresh water, care, cooperation, etc.)?

6. ACTIVITY: Sketch the taro plant - label its parts (may use reading as
reference). , ,

7. HOMEWORK ASSIGNMENT: Write a one-page essay on "Why I Feel the
. Kanewai Lo'i and other ancient Hawaii Sites Should be Preserved.”
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REFERENCES: | i

1. Emory, Kenneth. "The Coming of the Polynesians," NATIONAL
GEOGRAPHIC, December, 1974.
2. Heyerdahl, Thor. THE KON TIKI EXPEDITION. London: Allen and Unwin,

. 1951,

3. Kane, Herb Kawainui. CANOES OF POLYNESIA. Honolulu: Island Heritage,
Limited, 1974.

4. Kane, Herb Kawainui VOYAGE, THE DISCOVERY OF HAWAIIL. Honolulu:
Island Heritage, Limited.

5. Kyselka, Will. POLYNESIAN SKIES. Honolulu Bishop Museum Press, 1989.

6. Mitchell, Donald. RESOURCE UNITS IN HAWAIIAN CULTURE. Honolulu:
Kamehameha Schools, 1969.

7. THE NAVIGATORS: PATHFINDERS OF THE PACIFIC. Teachers' Guide
and video may be borrowed through DOE AV.

8. POLYNESIA; A LOOK INTO THE PAST. Modules 1-3. Hawaii Multicultural
Awareness Project. UH College of Education, Curriculum Research and

- Development Group, 1980. ‘

ATTACHMENTS:

1. AH Economic System worksheet

2. Excerpts from "Native Planters in Old Hawaii"
3. Incorporation

NAME :
PERIOD: . . DATE:
WORKSHEET: AH ECONOMIC SYSTEM
1. How did the ancient Hawaiians make economic decisions?
(Ali'i decided - bound by traditions)
2. What role did the makaai'nana play in the economic system?
3. What was the ahupua'a? Describe.

4. What functions did the ahupua'a serve in the AH economic system? List 2. ‘
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5. Within the ahupua'a, how were resources allocated (Command-ali'i, sharing
" in 'ohana)?

6. What resources were found within the ahupua'a? Make a sketch of the
ahupua'a showing the location of the various resources within the ahupua'a.

7. How do you feel about the ancient Hawaiian system of allocating resources.
within the ahupua'a? Would it work today?




EXCERPTS FROM "NATIVE PLANTERS IN OLD HAWAII"

The old Hawaiians, in projecting in mythological fantasy the origin of the
taro, named it the elder brother of man's own ancestor. Wakea (Wide-spread -
Sky, who was no other than Kane, the procreator of nature and man, buried his
first-born-.......at the end of his house. From it sprang the taro plant. This first
child of his wife Ho'o-hoku-ka-lani (daughter of Papa, the Earth) he named Ha-
loa naka, which means "Long-stalk-trembling leaf.” Again the daughter of Earth
bore a son to Widespread-Sky. This second son, full grown and human in form,
Wakea named simply Ha-loa, after the elder brother. Is not man also a creature
with a long stalk, or as we should say, "long legs and body?" From second-born
Ha-loa descended the human race. :

In Polynesian genealogical principle, precedence in birth, determines for all
time status and deference. When, therefore, the learned men in early time, all of
them taro planters, compounded this myth as a part of their heritage of ancient
lore, which describes the birth of nature and man as the consequence of the
impregnation of Mother Earth by Father Sky, they sealed into their people’s
unwritten literature this idea, that the taro plant, being the first-born, was
genealogically superior to and more kapu (sacred) than man himself, for man was
the descendant of the second-born son of Sky and Earth.

The status with which the taro was thus endowed was of course not the cause
but the result of the place of this distinguished plant in native life. The prized
food of ali'i, its sacredness was evidenced in the fact that in contrast to the
humble sweet potato, which may have been the staple of the earlier inhabitants of
pre-ali'i Hawaii, it could be planted, harvested, cooked, and mashed only by the
hands of the men of the family, who, in contradistinction to their womenfolk,
were clean--that is, not subject to the periodic defilement of the menses. '

The prized food whose cultivation required longer, more complicated and
arduous labor, and was limited to the finer soils and better-watered localities,
taro was subject to scarcity in times of drought. Thus it may be spoken of as the
select food, the food of the elect, and as such the staple of the ali'i; for others it
was also preferred but not always available. The sweet potato, on the other hand,
was cultivated by women as well as men, flourished in less favored localities, was
less pleasing to work with, quicker to mature. It was common food, both in
quantity and use, and to the palate.

As an item in the horticultural complex, the taro is superior to the potato.
Whether irrigated in loci terraces or swamps, or "dry-planted” under mulch or in
the damp forest zone, taro is the more dependable, since it resists drought and
thrives on excessive moisture. Taro prospers under a far greater variety of
conditions, a wider range of altitude, soil, AND HUMIDITY. From a dietetic
point of view the Hawaiians considered the taro superior in every way......
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The requirements of labor, in connection with building and maintenance of
dams, ditches, terraces, and embankments, and the planting, tending, and
harvesting of the taro, determined the ordering of cooperative work and
relationships between individuals and families within the community. This
cooperation in turn was responsible for the obligations in the matter of work
required of individuals and the right of individuals and families to a share in the

products.

The boundaries of the, or agricultural sub districts, were determined by the
watershed, where there were streams. Where there were not stream system,
arbitrary bounds were drawn from the mountains to the sea to give an equivalent

‘subdivision into districts for levying taxes on produce. Our inference is that the

ali'i, who according to Hawaiian tradition migrated from Tahiti or other southern
lands, found when they arrived in Hawaii an already established population of
taro planters whose socioeconomic system was one of interdependent ‘ohana
groups, each of which had as its head a "haku" or master, who was the senior
active male in the kinship group .

Neither Kane nor Lono, the two deities worshipped by planters, were invoked
in connection with war. In Hawaii war was, in fact, forbidden during the seasons
of planting and harvesting crops, and this was true also in Tahiti. Nevertheless, in
some of the prayers quoted below from Kamakau it was Ku who was invoked.
War was only one of Ku's functions. He was god of fishing, of family activities,
of the forest, and of wood carving.

Hawaiians believed taro to be primordial. As we have seen, it may be regarded
as the primary Polynesian food staple, identified with Kane, who was the
embodiment of procreative energy, often specifically identified also with fresh
water and sunlight.

From every point of view the cultivation of taro and sweet potato represent
distinctly different traditions, and it is logical to believe that they were introduced
into Hawaii at different times. The identification of taro with Kane, the
primordial god of procreative life, points to taro as the original food plant. Lono,
with whom the sweet potato is identified, was a protohistoric figure of a later
date. '

Spring water, running streams, rain, and sunlight, the life-giving elements in
nature which nourished taro, were figuratively termed the "water of life of
Kane". This figure of speech appears in many prayers and songs.

SOURCE: Excerpts from: Handy, E.S. Craighill, Handy Elizabeth Green Native
Planters in Old Hawaii, (an_glulu: Bishop Museum Press, 1972).
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At Highlands Intermediate School, the MIGRATION UNIT (2 weeks), follows a
Geography Unit (World). The Migration Unit covers three major questions
involved in the study of Polynesian migration:

1) Where did the Polynesians come from?
2) When did the Polynesians come to Hawaii?
3) How did they migrate across the vast Pacific Ocean?

On the issue of where they originated, we focus on two theories: the theory of
South American origins (Heyerdahl) and the theory of Southeast Asian origins
(Emory, et. al). The question of when they came is addressed by studying
Emory's primary sequence of settlement of Polynesians. Finally, the issue of how
they came is addressed by looking at Heyerdahl's theory of "drift voyages" (Kon
Tiki) versus the theory of "intentional voyages" (Hokule'a). We continue to
reinforce the idea of sailing (purposeful or intentional voyages) by studying the
Polynesian system of navigation using stars, seas and other natural signs. The
film, "The Navigators" is used to reinforce these topics and a map exercise on
Polynesia is used to review and reinforce map skills focusing on the Pacific
Basin.

INCORPORATION

From Tom Dye's lecture on Archaeology and Will Kyselka's demonstration
on Wayfinding, we can incorporate these insights into the unit. In addition, a field
trip to the Maritime Museum to see the Hokule'a and Hawaiian maritime
influences can be used to reinforce and enhance the concepts learned in the
Migration Unit. Or, it the class prefers, a visit to the Planetarium, with emphasis
on the Polynesian skies (from Hawaii to Tahiti) might be scheduled.
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TOM DYE'S LECTURE ON ARCHAEOLOGY
Dye made the following points, using data (graphs). The data uses radio

carbon datings to show settlement patterns in Hawaii.

1. Archaeology is the study of the past, using material remains and makes
inferences from the materials dug up.

2. Oral tradition points to Pa'ao, who in the 12th century changed the relationship
between the people and the alii (created an alii class as status rulers); oral
traditions reinforce and supplement archaeological findings.

3. Polynesians modified the islands to sustain its population; they knew how to
establish a colony (ate birds, turtles until mammals, taro, etc. could be '
established).

4. Charcoal/carbon datings show the relationship among population (numbers),
agriculture and heiaus.

a. Prior to 1200: low population

b. 1200 to 1500: sustained, rapid growth

c. 1500: population begins to level off

d. 1500 to 1800: refurburation of old heiaus to make new heiaus.

5. Hawaiians were pragmatic; cleared land for plantings; bird extinctions existed
because people needed to clear uplands for culture of taro, etc. (did not rape
land).

WILL KYSELKA'S LECTURE ON WAYFINDING

Especially for students who need a "hands-on" type experience in their
learning, Kyselka proposes a "pretend voyage." The teacher should have all
students rise and follow himvher on this month long voyage.

1. With hands, draw the earth, equator, Asia, South America, winds/currents in
both hemispheres.

2. Canoes sail into the wind (45 degree angle) :

a. In the Northern Hemisphere (as we leave Hawaii) we are sailing southeast.

b. As we reach the equator, the winds die (doldrums); we get bored.

c. As we begin to pick up winds (Southern Hemisphere), we will sail into the
winds--sailing southwest--winds are coming from the southeast.

3. How do we know we are sailing east? Sun, moon, stars rise in the East.
Hokule'a is above hawaii; A'a (Sirius) is above Tahiti.

4. What happens when there are storms that confuse the wave patterns? What
happens when it is cloudy and you cannot see the stars? Polynesian
Wayfinding includes various signs. Perhaps Nainoa Thompson or one of his
crew members can be used for classroom resources.

WRITTEN BY: Carolyn Chang and Lei Masuda, Highlands Intermediate School.
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- years of hard labor. After being freed and later pardoned, she

Unit: History Via Theatre Grade level: High school :
Topic: Overthrow of Monarchy _ .

INTRODUCTION:
PART I. DISCUSSION

January 14, 1993 marked the 100th anniversary of the
overthrow of the Hawaiian Monarchy. After the death of King David
Kalakaua in January of 1891, Liliuokalani took the ocath of office
and was proclaimed Queen of the Kingdom of Hawaii. The most
controversial point of contention at the time of Liliuokalani's
ascension to the throne, however, was the Constitution of 1887 and
of which she refers to as the "Bayonet Constitution.® This
document, which her brother Kalakaua was forced to sign in 1887,
significantly reduced the power of the monarch. On the morning of
January 14, 1893, she announced that she would present the Kingdom
with a new constitution. Her actions prompted a group of American
businessmen into plotting a revolution to abrogate the monarchy.
Wwith the cooperation of the United States diplomat, John L.
Stevens, American troops were landed under a guise to protect
American life and property. They seized control of the Hawaiian
government and proclaimed a provisional government.

When attempts to annex the Hawaiian islands to the United
States failed, the revolutionists established the Republic of
Hawaii. After an attempted coup to restore the monarchy failed,
Liliuokalani was arrested and brought to trial. She was convicted
of treason, fined five thousand dollars, and sentenced to five

traveled to the United States to visit her late husband's
relatives and to work against the annexation of Hawaii to the
United States. However, on July 7, 1898, President William
McKinley signed a joint resolution formally annexing the Hawaiian
Republic to the United States. Thus ended the turbulent years

‘surrounding the reign of Liliuokalani, the last ruling monarch of

the Hawaiian Kingdom.

On the evening of July 23, 1992, the Manoca Valley theatre's
drama presentation of "Liliuokalani' impressed upon me the need to
share my experiences in the use of drama as a teaching tool. In
1981, the students of Saint Joseph's High School where I teach,
presented a drama production entitled, *“Liliu E." It was a
production utilizing the combined efforts of students enrolled in
three different disciplines. The project, like the Manoa Valley
Theatre production, was a drama presentation; a play based on the
overthrow of the Hawaiian monarchy as seen through the eyes of the
queen. Although written by myself, the entire research into the
background of the play, the staging, and the stage directing was
done entirely by the students. The preparation of the production
covered a span of six weeks, from the time casting was completed
to opening night. It involved the students enrolled in the
Hawaiian History, Art, and Music classes. Each discipline's
responsibilities were predetermined with the Hawaiian History :
classes researching the story, the Art students designing the set,
costumes, and the actual construction of the set; the Music .
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classes researching and selecting the appropriate Music of the
period. It was also extremely important that all three disciplines
work closely with each other to insure continuity. This
interdisciplinary project provided the students with an
opportunity to successfully realize an appreciate the advantage of
working together towards a single goal. In the preparation of this
report, I have tried to divide the lesson plan into sections that
might be of assistance to instructors who wish to pursue such a
project. :

PART II. PROCEDURE

Before offering suggestions for classroom learning, perhaps it
‘would be wise to explain that this project was planned primarily
for students at the high school level. If however, there is a need
to pursue this project by utilizing the talents of students in the
lower grade level (junior high) the same expectations for casting
at the high school level should apply. At Saint Joseph's High
School, where I teach Hawaiian History, Art, and Music, Hawaiian
History is offered primarily to juniors while the Art and Music
classes are offered to all grade levels. Therefore, I will be
writing this lesson plan with high school students in mind.

A. TRYOUT PREPARATION:

1. Enough "scripts should be printed or be made
available so that there is at least one script per
speaking part.

2. Publicity for tryouts should contain the following
information: Where tryouts are to be held, the time it is
to be held, and scripts are to be checked out for the.
student's perusal.

3. The size of the room where tryouts are to take place must
be large enocugh so that different scenes may be simulated.
The use of the actual stage would be ideal but not
necessary for tryout purposes.

4. The stage director and instructor should be present
at every tryout session and they should be thoroughly
‘familiar with the script.

TRYOUTS:

1. Distribute "Tryout Sheet” with the following questions:.
name, address, phone number, part the student is interested
trying out for, any acting experience, any free time the
student has for rehearsing. (see attached)

2. Assign students to read several roles, inter-mixing male and
female roles. Assign students to read the role they are most
interested in portraying.



3. Very often in drama performances, emergencies arise that
require quick thinking on the part of the actor/actress. It
is therefore important that the stage director cast someone
who possesses this talent to react instantly when such
emergencies arise. "the following are two suggested
exercises you might want to utilize in testing the ability
of students to react quickly.

a. Divide students in pairs; give them a
scenario and have them make up a two minute
scene. Scenario:"You have just run over your
neighbor's expensive cat, you are to break
the news to them."

b. Place some common objects in a paper bag (pencil, keys,
paper clip, etc.) Have students reach into the bag pull
out an object and immediately create a two minute scene
using that object.

4. Inform the students who tried out for a part as to where
and when the chosen cast will be published and posted.

5. Thank students who tried out and collect all scripts.
Enclosed is a sample from Act One, Scene One, of "LILIU E." Prior
to actual tryouts, students are asked to check out a copy of the
script. Students are encouraged to read the entire play and to
understand what the play is all about. This is meant to prepare
them for the actual tryouts.

PART III. REFERENCES
Liliuokalani Hawaii's Storv by Hawaii's OQueen
Honolulu, Mutual Publishing Company, Reprint 1991

WRITTEN BY: Clarence Waipa

137

126




TRYOUT SHEET

Name Grade: Sr. Jr. Soph.

Address Phone

UN .
City/State _ Zip Code
Play Title: Playwright :

What character are you interested in playing?

Would you be willing to accept another role? Yes No
Have you had any acting experience? Yes = No
Have you had any backstage experience? Yes No
Would you be willing to work backstage? Yes No
Please list your free time: ’

Sunday:

Monday:

Tuesday:

Wednesday :

Thursday:

Friday:

Saturday:

Director's Critique:
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AT O

Scene One
Scene : Washington Place, the home of the Dominises
Time: About 11 p.m. mid-Decenmber, 1890
At Rise: The overtire has ended, John Dominis and Liliuokalani

are in their living room. John seated, reading, and
Liliu, standing, staring into space

JOHN
(Looks up, checks the time)
My dear, the hour is late. If there be any important decisions or

actions to be made, could it not wait until morning? After all,
you do need rest. ’

LILIU
Please forgive me. There have beeéen so many sources of worry during
the day that I find it difficult to afford myself the comforts of

sleep at this hour.

JOHN
Is it so0 cumbersome a worry that you could not resolve it in the
morning with the members of the c¢abinet?

LILIU
(Rubbing her eyes)
Would it surprise you if I were to say that part of the worries of
the day deal specifically with the question regarding the loyalty
of the ministers to the crown?

JOHN
Well, if you find it difficult to express your thoughts freely
with the members of the King's cabinet - especially with matters
that require the utmost confidentiality - I would dare say that

the situation in the kingdom has reached a point that might be
considered very grave.
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LILIU
. The situation in the kingdom at this time is not only a question
of confidentiality, but also a question of loyalty.

JOHN

My dear, if there. is something you wish not to discuss with me
regarding your regency, I would be only too happy to end this
discussion. . o

LILIU

At this moment, I feel so utterly hopeless. As you are the only
one in the entire kingdom I could trust without reservation, I
would dearly love to discuss the entire situation with you.
However, I know it would only bring you much unwanted pain.

JOHN
There is also the idea of sharing...and as I am your husband,

happiness in marriage comes from sharing each other's thoughts,
each other's needs and ambitions, even each other's tragedies.

LILIU
. . Is it then your wish that I _share these worries with you?
JOHN
If you féel a need to, yes! |
LILIU

Well, do you recall what happened on the morning of November 267?
JOHN

I believe that was the day you were invited to the palace by'His
Majesty,  the King...

LILIU

Yes, and it was there that I met His Majesty's ministers and after
exchanging assurances of fidelity ‘to each other and faithfulness
in the discharge of our official duties, they left, while the King
and I remained to talk over matters.. ’

He told of things that had transpired a few months back; some of -
the ministers had thrown guns and ammunition into the sea from the

steamer "Waimanalo." It was done to prevent him from having them.
This had o :
. evidently been directed by the "Reform Party" with whom a portion

“of his ministers were in accord.
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JOHN

Was anyone else present in the room after the ministers left that
might have overheard your conversation with the king?

LILIU

No, I don't believe so. The king went on to say that his guards
had been reduced to twenty men, and they were barely sufficient to
protect me if there should be any disturbance.

JOHN

Did the king mention which ministers were in accord with the
"Reform Party?"

LILIU

No, he didn't. He only mentioned that he had requested Mr. Cummins
to send back to the palace all the guns that were at the station
house, but only the carriages were returned. The guns were kept
back. It was an insult by his cabinet, and he felt keenly his
weakness, that he had no more power or influence, since his
cabinet was working against him.

JOHN

Are there any other related incidents that your suspect at this
time?

LILIU

The only other thing that comes to mind is the situation with the
"Honolulu Rifles." I still have great misgivings - especially
after the last legislative action officially disbanding them. I
find it very unsatisfactory that they are still permitted to carry
arms in the disguise of the "Knights of Pythias." I can't help
wondering what our aliis would have done to solve a situation like
this.

JOHN

Did the king offer any solution to alleviate the present
situation?

LILIU

No. He only mentioned these things because he wanted me to be
aware of my situation.

JOHN
141
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If His Majesty knew of this conspiracy, why, then, did he decide
to leave the kingdom in a state of turmoil?

LILIU

I did all I could to dissuade him from the journey. I reminded him
of his failing health and that I was not in my usual vigor. I also
mentioned the cold weather to which he was unaccustomed at this
time of the year. And if anything should happen to him, how would
I be able to meet the increasing burdens of my station?

JOHN
what was his reply?
LILIU

He replied that he would leave those behind who would look out for

‘the kingdom.

JOHN

"Judging from what you have just related to me, it would be utterly

foolish to even think about leaving the kingdom now.

LILIU

%

- The principal motive of his journey was to have an interview with

our minister in Washington to give him instructions in regard to
the McKinley bill. The influence of it is dangerous to our people
- particularly to those who are now working against the king.

JOHN
I seems to me that the course now being pursued by the king is one .
of complete sacrifice, the logic of which I do not agree with, nor-
do I completely understand.

LILIU
To me, the logic is simple...with an ever-forgiving heart, he set
aside his feelings of animosity to work for the good of all the
people in the kingdom, sacrificing him-self in the interests of
the very people who are doing him wrong.

- JOHN
As regent, what course of action do you plan to pursue?

LILIU

Well, being aware of what has transpired during the past few days,
I've decided to break witpEIOyal tradition during my regency and
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remain in residencé here at our-home, rather than:ét ﬁhe-baléce;
JOHN
For your safety and security I think that is a wise decision.
| LILIU
Just the other morning I received a report that there was to be a
secret meeting at a home in Nuuanu Valley to debate upon the

overthrow of the government. I asked Mr. Cummins to check into the
matter, but he could not confirm anything.

JOHN
Do you suspect Mr. Cummins' integrity as minister of foreign
affairs?...Let me‘rephrase-that..;Did Mr. Cummins really want to
confirm anything?

LILIU
At this moment I'm not quite sure whether I'm capable of trusting
any of the King's advisors without harboring any thoughts that
nurture upon the plains of conspiracy.

{Music begins in the distance)

My only desire is that I will be able to find the courage and
patience to work for the cause of the people until His Majesty
returns...What is that sound?

JOHN
I believe it's coming from outside the courtyard. Let me look.

(Stands out to the balcony)

Come quickly, dear. The members of His Majesty's Choral Society
have come to entertain us. Listen! '

2. . "PO LA'I E"
LILIU

I had almost forgotten it's Christmas. Will you forgive me for
burdening you with my problems of the kingdom?

JOHN

My dear, what would Christmas be like if we stopped'sharing the
important things in our lives, be they good or bad. :

End of Scene One
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" Unit: History via Theétre4i — : Grade level: High School
Topic: Aspects of Production oo .

" PART I. INTRODUCTION

With the productibn of the Manoa Valley theatre drama presentation
of "Liliuokalani" still fresh on my mind, I would like to continue
to share my experiences in the use of drama as a teaching tool. In

‘my Course Chart #3, I tried to emphasize the importance of

“Preparation" as it relates to "Tryouts." With respect to the use

" of drama, I believe that good preparation will always insure a

successful tryout. In this lesson plan, there is a need to
continue emphasizing other important aspects of production: the
importance of STAGE DIRECTION, STAGE POSITIONS, SCENES, AND
BLOCKING.

PART II. PROCEDURE
A. STAGE DIRECTIONS:

1. In order for the stage director to communicate with the actor A
as to where he would like the actor to move on stage, the stage is
divided into nine sections with each section having a distinct
name. It is important that the actor familiarizes himself with the
language of the stage. Both director and actor should be familiar
with section names so that it becomes almost second nature in
their stage communication. (see attached) : :

B. STAGE POSITIONS: -

1. As the actors move on stage, there are positions that an actor

assumes which are considered to be strong and weak positions.

Stage directors continually try to create these positions to

emphasize or de-emphasize an actors position to create the desired

effect. When an actor assumes a strong position,. this is when the

dialog is most easily heard by the audience. There are also weak

positions that stage directors create because it is when the actor

is in this position that dialog need not be used. Or the stage

director wants to de-emphasize an actors position to create a

desired effect.

2. Strong Positions: Full Front, Three-Quarters Down Right, Three-
Quarters Down Left.

3. Weak Positions: Full Back, Three-Quarters Up Right, Three

Quarters Up Left, Profile Right, Profile Left.

4. Explanation of Positions: .

a. Full Front - When the actor faces the audience directly, both

eyes of the actor can be seen by the audience.

b. Three-Quarter Down Right - When three-fourths of the actors

face is seen by the audience with the actor facing right.

c. Three-Quarter Down Left - Same position as above except that

theactor is now facing left.

d. Full Back - When the actor' s back faces the audience; an

. extremely weak position for dialog.
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e. Three-Quarter Up Right - A position when only one-fourth of the
face is seen by the audience; a weak position.

f. Three-Quarter Up Left- Same position as above except that the
actor is now facing left.

g. Profile Right - A position where the actor faces stage right.

h. Profile Left - A position where the actor faces stage left.

C. SCENES:

1. when rehearsing the various scenes, each scene is given a
number. These numbers are derived (in most cases) from a set of
numbers located at the upper right or left corners of the script.
There are normally a set of Three numbers. The first number to the
far left indicates the act number; the second number indicates the
scene number, and the third number indicates the page number. Most
stage directors seen identifying the scene, will refer to the
first two numbers only. (i.e. scene 12, 23) Thus, scene 12 means
Act One, Scene Two or scene 23 means Act Two, Scene Three.

D. BLOCKING:

1. It is important to understand at this point that any movement
on stage by the actors is NOT a spontaneous reaction on the part
of the actors. These movements may be difficult to detect not
because the actors are trying to hide the movements, but because
it looks and appears so natural that the audience fails to notice
it. These natural looking movements, no matter how small, are the
result of the stage director's planning. In other words, all '

movements on stage by the actors are deliberately planned. These -

planned movements are called "BLOCKING." Blocking is normally
added into the scene after the lines of the play are nearly
memorized by the actors.

PART III. REFERENCES:

Liliuokalani. Hawaii's Storv by Hawaii's Queen
Honolulu, Mutual Publishing Company, Reprint 1991.

WRITTEN BY: (Clarence Waipa

et
e
Ut

134




2—5—51_(Act no.- scene no.- page no.)

'SCENE FIVE
Scene: Washington Place
Time Early evening, September 6, 1896

At Rise: Friends, Supporters, and Servants of
' have gathered to greet her upon her release
from prison...the mood is very somber

(Servant enters)

Ladies and Gentlemen, may I please have you attention...Her
Majesty's carriage has just arrived. Let us.

SERVANT

the return of our beloved Queen.

(Music begins)
(Liliu and Kitty Wilson enter)
| LiLiU

‘(Looks at people)
Aloha! :

PEOPLE
Aloha, Youf Majesty!
(Liliu embraces some of the guests)

| | SERVANT

Welcome home, Your Majesty! |

LILIU
(Eﬁbraées'servant) |
Mahalo! '
(Music endé)

SERVANT

..with dignity.

. .greet

Your Majesty, please accept our apologies for having so few here .
to greet -you. The provisional government informed us only a few

hours ago and it -was difficult to notify all of the...

LILIU

(Inﬁerrupting)
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Please...Please do not apologize. We are most grateful for the .
opportunity just to be here with all of you...and to be home.

(Looks at people again)

Dear friends, words cannot adequately express the feeling I have
in my heart for each of you. I want to thank you for the courtesy
you have shown me this evening, and although I had been denied
your sacred ministrations and actual presence during the months of
my imprisonment, your tokens of ‘love and remembrance have always
sustained me. To those who have also suffered the indignities of
imprisonment, torture, and death... because of your loyalty to the
crown, to these I shall forever be grateful...

(turning to Kitty Wilson)
2-5-52

To Evelyn Townsend Wilson, my dear friend, confidant, and
companion, choosing to suffer the afflictions of imprisonment and
humiliation during the months of my confinement... I will also be

forever grateful.

VOICE FROM CROWD

Your Majesty, there are those here who, in spite of persecution
and imprisonment, still remain bitter and feel the need to
continue the struggle for the restoration of the dignity they
lost.

LILIU
I can readily understand your concerns, and perhaps your goals are
noble. However, I must also tell you that I hold no malice toward
those who resorted to arms in wresting away the dignity of the
Hawaiian people and I pray that the Divine Providence will grant
you the wisdom to follow the pathways of peace.
ANOTHER VOICE

Your Majesty, are we to assume that you may not support any
movement for the purpose of restoring the crown?

LILIU
My dear friends, if we resort to the actions that brought the
revolutionists to power, we would, in effect, e no different from
them. o : A o
ANOTHER VOICE

Would the course of action we pﬁrsue have any zdverse effect upon .
you or your future?
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- LILIU

Permit me to disclose some of the conditions. under which my
release was granted...these conditions allow me but sixteen
servants, my retainers, who maintained a system of watches for my
protection are never to come near me again. I am prohibited from
going where there is a concourse of people, nor am I permitted to
have any gatherlngs at my home. : :

ANOTHER VOICE

" Your Majesty, does this gathering constltute a violation of that

condition?

LILIU
I am not sure whether I would be able to answer that

satisfactorily, yet I scarcely feel the need to test the
interpretation of the condltlons or the patience of those in

power.

ANOTHER VOICE

Your Majesty, in lieu of the uncertain conditions at
hand...perhaps it would be wise that this gatherlng be termlnated
as qu1etly and -as quickly as- pos51ble

'LILIU

Much as I abhor the very thought, the suggestion does have its
merits.

SERVANT
Ladies and Gentlemen; as we have greeted the return of our beloved
Queen, let us now honor the request that this gathering be
terminated. : -
(Music begins as people slowly disperse)
2-5-53
(Music'stops.as Kitty Wilson and servant remain)
: | LILIU
Kitty;{.Will I be able to see you in the morning?
| o MRS. WILSON

If you w1sh Your Majesty, I would be happy to return in the
mornlng ' : -
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LILIU

Yes!...Yes, I believe I would like that very much.

MRS. WILSON

(Embraces Liliu)
Goodnight, Your Majesty.

SERVANT

Your Majesty, is there anything you wish me to do?

LILIU
No!...No, thank you...I'll be all right...I would like to remain
out here awhile... :
(Servant leaves)
(Music begins)
John!...John!...John Owen Dominis. I tried...I really tried to do”

my best. It . has been very difficult and...and I just know things

might have turned out differently had you been here with me. I

hope destiny will look kindly upon me as someone who tried to do

her duty as the Almighty gave her the light to see that .
duty...I...I miss you very much, but I am not afraid. I am not

afraid of whatever the future holds for me.

Lights slowly fade

THE - END
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Unit: History Via Theatre
Topic: Rehearsals and Performance

'PART I INTRODUCTION

In continuing to share my experiences in the use of drama as a
teaching tool, I would like to continue to add more topics to what
I have already discussed in Course Chart #3 and #4. In this lesson
plan, I would like to focus our concentration on REHEARSALS and
PERFORMANCE. Under these two major headings are numerous sub-
topics that I feel would better prepare the instructor and
students toward a successful performance, but better
still...toward a memorable learning experience.

PART II. PROCEDURE
A. REHEARSALS

1. Read-Through: after casting has been completed, the very first
responsibility for the stage director is to schedule a read-
through. This involves the entire cast and it is extremely
important that the entire cast (speaking parts) be present.
Arrangement for a room large enough where the entire cast can be
seated in a circle. At this rehearsal, the play is read in its
entirety or it is "read through"...several times if this is
possible. This gives the cast a rough idea of what the play is all
about. This rehearsal also allows the actors to ask any questions
about the play or the role they have been assigned.

2.Scene Rehearsalg: The stage director now breaks the play down
into individual scenes. Scene rehearsals are based upon the amount
of compatible practice time each actor has committed toward the
play. Every scene is rehearsed separately and in any order. During
the scene rehearsals, the character of the role and the blocking
is discussed and worked out. When all of the scenes have been
rehearsed with some degree of success and continuity, the scenes
are then placed and rehearsed in order until the entire act 1is
completed. By the end of the fourth week, the entire play should
have been put together with all of the correct blocking included.
By the end of the fourth week, scripts should be used very
sparingly. By the end of the fifth week, no scripts should be
allowed; prompting should be limited to give the actors an
opportunity to work themselves out of jams. (forgetting lines,
blocking, skipping lines etc.) By the sixth week, at least two
dress rehearsals are necessary s0O lighting and make-up can be
perfected. It is important to understand that from a stage
director's viewpoint, there will never be enough time for
rehearsals.

B. PERFORMANCES:

1. Make-up: It is extremely important that make-up be ﬁsed by the
actors as stage lights tgnd to make natural skin color look pale.
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It is also very important that the actors begin putting make-up on
least two or three hours before curtain.

2. Green Room: After make-up is completed, all actors should
report to the GREEN ROOM. This is a special room from the stage
director's standpoint where all actors are asked to be in unless
he or she is on stage. The purpose for this room is for the
convenience of the stage manager whose job is to call or cue the
actors when they are to report to the set. It is also a room where
the actors are able to relax and be out of the way of the stage

crew.

3. Props or Propertieg: "Props" are anything that the actors

carry or use on stage during the performance. It is important that
the actors be aware as to what props they are to use on stage. It
is also important that the actdr returns all props immediately
after he/she walks off stage. There should be a prop person in
charge of all props.

4. Curtain Calls: The purpose for "Curtain Calls" is to give the
audience an opportunity to acknowledge the actors performance. It

is the stage director's responsibility to work out a curtain call
scheme to be used at every performance. :

WRITTEN BY: Clarence Waipa
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Unit: Immigration - | Grade level: 11,12
Topic: Plantations

INTRODUCTION:

Even though some areas of the islands are still close to the sugar and
pineapple plantation labor scene, most of the students today are somewhat
removed from that period of Hawai'i's history that dominated the islands’
economy, politics and social life for about a hundred years. The plantation

. experience re-shaped Hawai'i's population, history and life-style and needs to be

researched and examined to understand its impact on the life of Hawai'i's people
today. How can you involve students in your classes to take an active interest in
the immigrant ethnic groups and with the problemq they faced in those early

years?

Taking my cue from our visit to the Waipahu Cultural Garden Park last

- week, I decided to focus my attention on providing class projects for my Modern

History of Hawai'i semester classes as they study about the different immigrant
groups who labored on our island plantations.

“To place this lesson plan in proper perspective, let me provide the context
and the student population to which it is geared. My plan involves primarily
juniors and seniors in our high school. Most of my students are classified as
average or below average with some individuals rated above average. However,
the students’ potentials are great, depending heavily on the teacher's ability to
involve them in class hands-on projects and discussion. Many of the pupils are
engaged in some form of sport activity such as football, basketball, volleyball
baseball, track, soccer, etc. They are not only players, but are statisticians,
managers, and/or other accompanying personnel. This means that these
individuals need to be actively engaged in learning or they will be students that
will be "present” in body, but "absent" in mind. They also like to work in groups
rather than operatlng as a srngle entity.

The format of my Modern History of Hawai'i course is drvrded into four
units:
1. Unit I - An Introductory Unit which encompasses the basic facts
about the state and the Big Island, including the public officials. (Election Year)
2. Unit II- Review of the history of Ancient Hawai'i and '
to include the Hawaiian monarchy as a backdrop for the succeeding changes in

" Hawaiian history.

3. Unit III- The Plantation Experience and the Rise of the Big Five.
4. Unit IV- Modern Era of Labor Unions, Democratrc Party's Prominence,
Statehood and Foreign Investmente :



Although the vehicle is the story of Hawai'i's history, the main concern of the
course is the people and events that caused changes in the direction and priorities
of the islands' life.

My lesson plan would start on the second or third day of Unit III, the Plantation
Experience.

MATERIALS:

1. Blackboard and chalk

2. A list of suggested formats and names of ethnic groups for a class project
3.Willingness of students to participate in a class project

OBIJECTIVES:

1. To involve students in a group activity

2. To have students choose one of four formats on which to work as a class
project. :

3. To have students choose to do research on one particular immigrant ethnic
group's life on the plantation.

4. To have students choose a captain for the class project, leader and a recorder
for each ethnic group.

5. To have students develop their special skills in orgamzmg classmates in work
assignments and schedules, in utilizing parucular talents, and in working
towards the projected completlon of a class prOJect

PROCEDURE

The teacher writes the words---Chinese, Japanese, Filipino, Norwegian,
Korean, German, Vietnamese, Portuguese, Puerto Rican, Scotch, Spaniards,
French, Russian, Jews, Egyptians, Mexicans, Samoans, Tongans,---on the
blackboard. Then the instructor asks the students if they can identify the six
leading immigrant groups from the list on the blackboard that came to work as
contract laborers on the Big Island. :

They probably could list the first three names of Chinese, Japanese, and Filipino
readily, but may have trouble with the second group of Portuguese, Korean, and
Puerto Rican. True, the listing of Norwegian, German, Spaniards, and Russian
may be named, but the mentioning of these groups would be slight because there
may not be as many descendants from them present as they are from the three
major groups. The teacher will remind the class that we are not talking about the
recent immigrant groups that have come to Hawai'i to live, but those laborers
who came to our shores fifty years to over a hundred years ago.

When they have finally decided on the six immigrant groups of Chinese, .



Japanese, Korean, Portuguese, Puerto Rican, and Filipino (also with a little
guidance by the teacher), then the instructor announces to the students that they
will choose one of the four forms as a class project. Before the class choice is
made, the teacher will tell the students that no matter what format the class
project will take, each class member will also choose to do research in one
particular ethnic group. No more than five students shall be allowed to work in

. one particular ethnic group and each group will choose their own leader and

recorder. The leader will organize the members into a coordinated and functional
unit and will devise the group's work schedule. The secretary or recorder will
keep a list of the group's members and their assignments so that there is no
duplication of information and materials researched. This is decided only after
the leader's work assignments and schedule have been made known. Also one
overall chairperson will be chosen by the class to be the captain of the whole
project whose job will be to coordinate, supervise, and assemble with the group
leaders the results of their fellow classmates' labor so that the work is completed

on time.
The teacher writes the following formats on the blackboard:

1. A model plantation village (like the Waipahu Cultural Garden Park) in which
each of the six groups would be represented. .
2.A plantatlon cultural booklet that would be divided into six sections for each of
the six immigrant groups to be represented.

3. A class mural that would include items representative of each of the six
immigrant groups with the people of that particular origin.

4. A cultural display or exhibit of mementos, photos, and other items of the
plantation days of the six immigrant groups.

The students would be allowed time (from 5 to 15 minutes) to decide among
themselves which format they will choose as their class project. They must
understand that they cannot choose four or more than one form, but must choose

- only one format for their class project. The students also know better than the

teacher what the special talents of their peers are. Some can work in clay and in
ceramic work, or in sculpturing, or in drawing or paint