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This resource and training manual is part of a series from NWREL to assist in school improvement. Publi-
cations are available in five areas:

Reengineering—Assists schools, districts, and communities in reshaping rules, roles, structures, and rela-
tionships to build capacity for long-term improvement

Quality Teaching and Learning—Provides resources and strategies for teachers to improve curriculum,
instruction, and assessment by promoting professional learning through reflective, collegial inquiry

School, Family, and Community Partnerships—Promotes child and youth success by working with
schools to build culturally rcsponslvc partncrshxps with families and communities

Language and Literacy—Assists educators in understanding the complex nature of literacy development
and identifying multiple ways to cngagc students in literacy learning that result in highly proficient read-
ers, writers, and speakers

Asscssmcnt—Hclps schools identify, intcrprct, and use data to guide planning and accountability

This project has been funded at least in part with federal funds from the U.S. Department of Education

under contract number ED-01-CO-0013. The content of this publication does not necessarily reflect the’ .
views or policies of the U.S. Department of Education nor does mention of trade names, commercial prod-

ucts, or organizations imply endorsement by the U.S. government.
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More About NWREL

* Mission

The mission of the Northwest Regional Educational Laboratory (NWREL) is to improve educational
results for children, youth, and adults by providing research and development assistance in delivering equi-
table, high-quality educational programs. A private, nonprofit corporation, NWREL provides research and
development assistance to education, government, community agencies, business, and labor. NWREL 1s
part of a national network of 10 educational laboratories funded by the U.S. Office of Educational Research
and Improvement (OERI) to serve the Northwest region of Alaska, Idaho, Montana, Oregon, and Wash-
ington. Now in its fourth decade, NWREL reaffirms the belief that strong public schools, strong commu-
nities, strong families, and strong children make a strong nation. We further believe that every student must
have equal access to high-quality education and the opportumty to succeed, and that strong schools ensure
equity and excellence for all studcnts

Priorities for educational improvement

Focusing on priority educational needs in the region, NWREL conducts 11 programs in research and
development, training, and technical assistance.

..
Information and resources

Numerous resources for educators, policymakers, parents, and the public are made available by NWREL.
These resources include events, such as conferences, workshops, and other activities; and products and pub-
lications, such as the laboratory magazine and newsletters. - :

Services from ~eipert staff

Our staff of more than 200 includes professional employees with doctorates from leading universities.
Graduate majors include education, mathematics, science, business, languages, human development, jour-
nalism, law, library science, and foreign studies, among others. Information about current openings is avail-
able from the human resources office. :




For the Facilitator:
Everything You Need To Know About
Plamning for Youth Success

- What is Planning for Youth Success?

This resource and training manual, Planning for Youh Success, provides a’positive way for members of a
school community (school staff, students, families, and community members) to form or strengthen partner-
ships that will promote greater success for their youth. Together, the members of this school community:

;

¢ Identify characteristics that are most irnportant for youth to be successful in their community
é Consider ways to determine that students are dcvclopmg these charactcnsncs
¢ Identify resources and assets in the community that wﬂl help youth dcvclop these characteristics

4 Plan and unplcmcnt a project to promote the characteristics that mcludcs evaluating the effectiveness
of the project and conducting public relations activities

The authors of Planning for Touth Success carefully and deliberately chose the term “youth success” to help
school staff, community members, and families be responsive to all areas of children’s lives. For the pur-
poses of this manual, success is defined as the “achievement of something planned” and “something that
turns out well or as intended.” For youth, success could include the attainment of broad and deep knowl-
edge, the love of learning, academic achievement, the mastcry of practical skills in many areas, and the real-"
ization of positive behavioral and personal qualities.

Planning for Youth Success does not replace the current and usual ways that students are assessed and schools
are evaluated, but adds information to create a broader picture of a schooPs strengths and targets areas for
improvement. This manual also shows how communities can contribute to and enrich education for youth.
It asks, “What do we have to build on?” Then, it outlines a process for creating a project around what is
important to the community—a project that can be supported by the commumty’s existing resources and
assets. Planning for Youth Success can be useful for any school because it establishes a common ground for
positive relationships—the basis of parterships—to benefit the youth who are the shared responsibility of
the partners. This planning process will benefit all schools, but can be particularly useful for schools or dis-
tricts that are considered low-performing, are struggling with complex challenges, or need to improve their
relationship with the community.

How does Planning for Youth Success support educational reform?

At the time Planning for Youth Success was developed, the U.S. Department of Education’s reform initiative,
entitled No Child Left Behind, laid out key principles of education reform. The following aspects of Planning
Jor Youth Success support and align with that initiative. In addition to the increased and rigorous standards
and accountability called for in No Child Left Behind, Planning for Youth Success helps school communities
to set standards for youth success unique to that community, implement new programs or efforts to meet
the standards, and assess the effectiveness of their efforts—that is, their ability to have a positive impact on
the success of their youth. Planning for Youth Success recognizes the importance of assessment and testing,

o



and provides information to parents and community members about their appropriate and effective use by
finding ways to assess students on the success characteristics they believe are most critical. ‘

Education Planning for Youth Success
Reform Principies

* Provides a process for parents and community, members to have
input into school practices and policies.

Increase accountability for ¢ Helps parents and community members learn more about the school
student perforrr)ance from an insider’s perspective.

* Requires assessment of the effort to ensure it is having a positive
impact on students.

*' Gives school staff, parents, and community members the
opportunity to gain research-based information about effective
practices, choose the most important ones for their school

" community, and make sure they are implemented.

Focus on what works

!

* Asks parents and community members to give input and to set some
Reduce bureaucracy school priorities.

and increase flexibility * -« Provides.opportunities to focus on what is most important for
' student success, and establishes a process to ensure that it happens.

* Provides a way for parents to be involved in their children’s schools
in a substantive and meaningful way; to have an |mpact on school
practices and policies. '

* Designed to be used in low-performing schools.

Empower parents

. Asks school community members to choose a project that focuses
on specific academic concerns, or on broader issues that support
_academic achievement and student success. The project then

Close the achievement _ augments or strengthens current efforts for improving academic
gap and improve the performance with strong support from parents and- community
academic performance members and includes added accountability. -

of disadvantaged students + Designed to bridge any trust and culture gap that may exist between
" the families or community and the school (an unfortunate but
common occurrence in high minority group, primarily Iow-mcome
~ communities).

* Encourages school community members to consider the great
_impact of character issues on the success of their youth. Groups
‘have considered such concerns as tolerance for differences and the
ability to think critically and independently when setting priorities for
characteristics of success and planning the project. -

Support character
education




How was Planning for Youth Success developed?

The process used in Planning for Youth Success is based on recent theory and research and has been success-
fully used by the authors for many years in other contexts. It applies a time-tested process for creating posi-
tive partnerships among groups where there may be mistrust or conflict. The process consists of the
following steps:

1. Creating a safe, structured setting with a neutral facilitator and diverse representation

2. Identifying a common goal or goals among participant groupé with a focus on the “big picture”
3. Brainstorming ideas for positive changes based on the common goals

4. Using an inclusive process to set priorities and select ideas

5. Identifying and sharing knowledge of community assets

6. Developing an action plan to implement a project that will realize selected positive changes and draw
on assets

Planning for Youth Success applies this process to forming or strengthening partnerships with youth success
as the goal. The format is a training manual for direct and immediate implementation. The publication, 76-
gether We Can: A Guide for Crafting a Profamily System of Education and Human Services-(Melaville & Blank,
1993), recommends a similar five-step process that includes Getting Together, Building Trust and Owner-
ship, Developing a Strategic Plan, Taking Action, and Going to Scale. The publication is applied to the
problem of making schools more family-focused by integrating services to families. It is written in a narra-
tive form.

Planning for Youth Success also draws on the recommendations in the publication, Putting the Pieces Together: .
Comprehensive School-Linked Strategies for Children and Families (Regional Educational Laboratory Network,
2001). These strategies include helping children, parents, and families by building community resources
and relationships; building collaborations among all of the community’s major groups and cultures, includ-
ing parents, churches, and a range of agencies and organizations in addition to schools; involving multiple
stakeholders in all stages of program planning, design, and implementation; and flowing from a shared
vision about improving long-term conditions for children, families, and communities.

The conceptualization and development of Planning for Youth Success brought a number of important con-
cerns and issues togcthcr This resource responds to the identified needs of many schools—to improve fam-
ily and community involvement (Farkas, Folcy, & Duffett, 2001; Public Agenda, 2001). It reflects research
and theory that includes strong community support as one of the five elements of high-performing learning
communities (RPP International, 1999-2001); the important but complex role of family and community
support in student achievement (Finn, 1998; Thorkildsen & Stein, 1998); and the importance of bridging
any school-commumty cultural gaps in helping ethnically diverse students be successful (Delpit, 1995;
Lopez, 1999; Viadero, 1996). It usés a strengths-based, empowerment approach in keeping with best prac-
tices in human services delivery systems change (Dunst & Trivette, 1994; Fine, 1992), including asset map-
ping (Kretzmann, 1995). It includes elements that will likely lead to buy-in and long-term commitment
from participants: the group has a purpose or mission; members share common goals; members have an
equal opportunity to serve in leadership roles; group projects and activities are included; contributions are
respected and valued; and camaraderie is established (Warner, 1997).

Although it was beyond the scope of the development plans to include an experimental research compo-

nent, standard methods of expert and practitioner reviews, field-testing, and data collection were used in
the development stage. Changes were made to the final product based on.the feedback received.

3 10



How does Planning for Youth Success work?

The Planning for Youth Success process is designed to take one full day (six hours); it can also take place over
two half-days or three evening sessions.

A facilitator leads the participants through a sequence of activities that starts with three important, broad
concepts: :

& Success for youth as the goal of education and child-rearing
¢ Measuring youth success and the school community’s ability to ensure youth success
é Identfying community assets to help define and support youth success

From these general concepts, the participants identify and rank characteristics of youth success that are
most meaningful for youth in their particular community, and then map specific community assets to sup-
port these characteristics, and explore strategies to measure progress. These strategies form the basis to
build a new (or revitalize an existing) project that will help ensure youth success on the selected characteris-
tics. The sequence of topics and activities follows:

Topic 1: Introduction * -

¢ Get acquainted and create community networks
& Introduce key points of school-family-community partnerships for youth success

Topic 2: Defining Youth Success
é Answer the questions: “How do we deﬁne youth success?” and “What aspects of youth success are
critical for us?” ; ’

* Decide—as a community—what you want studcnts to do; know, and be like so they will be successful
* Select two characteristics that are most important to your community

Topic 3: Measuring Youth Success . .. .

é Answer the question: “How do we measure youth success?” .
* Explore ways to measure youth success characteristics

- * Learn about characteristics of effective assessment
* Learn how to supplement school assessments and testing

Topic 4: Mapping Community Assets That Support Youth Success

¢ Answer the question: “What community resources can promote youth success?”
- » Identfy strengths and assets within themselves ' '

* Map the school community, identifying individual peaple and resources and exploring the connections
to people, places, or things beyond the school :

* Explore ways to promote the two success characteristics through these supportive resources and
identified assets




Topic 5: Planning the Project for Youth Success

@ Answer the questions: “What project shall we undertake to promote youth success?”
and “How can we engage the community and measure the results of this project?”

* Plan a schoolwide project that will help the school community give youth the skills, knowledge,
and/or dispositions for at least one of the selected success characteristics

* Identify action steps, time lines, resources, and persons responsible .

* Include ways to evaluate the effectiveness of the project as well as-public relations activities

Who leads the process?

A carefully selected facﬂltator should lead the project team; this manual is written for this person. The facili-
tator should be someone who is respected and trusted by all participants. Preferably, the facilitator is also rel- -
atively neutral—that is, she or he is not a paid employee of the school or district and does not represent a
particular interest group. The facilitator needs to be very familiar with this manual and, if possible, trained
in the process (see “How can I be trained to facilitate?” on Page 9). The training, however, is optional. The
manual has been written so individuals can use it to train their organizations without any further assistance.

Who are the participants?

The Planning for Youth Success process rcquircé bringing together a core team of participants that would
include at least three members from each of the following groups:

¢ School staff ‘

@ Parents or family members

¢ Community members (see “Whom should I consider when involving community members?” on Page 6)
@ Students (sec “Why is student voice important?” on Page 7)

There should be no more than five members from each group. If at all possible, there should be equal
numbers of people representing each of these four groups. All four groups are essential to the process.
Each has unique contributions to make and distinctive benefits to gain.

When choosing core team participants, remember your goal is to create a diverse team that will represent
all members of your school community. Include, among others, principals, teachers, district personnel,
school board members, front office staff, teacher’s aides, bus drivers, lunchroom staff, and playground-
monitors as possible members to represent school staff. Consider parents, stepparents, grandparents, aunts
and uncles, foster parents and guardians, and even close family friends when involving family members.
When recruiting parents and family members, actively seek those who don’t typically volunteer, attend
school functions, or normally hold leadership roles in the school community.

s 12



Whom should I consider when involving community members?

When considering which community members to involve, think of organizations, small or large, that you
are currently working with and those with whom you would like to work. The organizations can have di-
rect or indirect involvement in your school. Do not limit the involvement of the organization based on its
size, type of service, location, and so forth. There are as many benefits for small businesses as there are for

larger ones.

Ask your stakeholders (students, parents, teachers, school staff) for their input on possible organizations
that can support teaching and learning in the school community. Ask the people/organizations that you are
alrcady workmg with if they know of others who would like to be involved.

Takc a walk or dnvc around the neighborhood. Discover the untapped possibilities that are just a few minutes
from the school. Some examples of community organizations include, but are not limited to, the following:

@ Arts and culture groups

C? Business/finance/industry .
¢ Family support orgamzanons
¢ Foundations

¢ Health systems (hospxtals visiting nursmg
programs, clinics)

¢ Individuals already supporting children’s
learning outside the school (music teachers,
coaches, tutors)

¢ Leadership programs
@ Library systems

‘Local economic development organizations

¢ Local governments _
@ Media (newspapers, television stations,
radio stations)

¢ Neighbors/people living near the school

¢ Neighborhood orgamzanons

@ Parks and recreation

¢ Religious/faith-based organizations

é Retail/food businesses

¢ Service organizations

@ Schools (colleges/universities/high schools/
middle schools/elementary schools)

@ Social service systems

@ The United Way

@ Youth organizations (such as Boys and Girls
Clubs)

13




Why is student voice important?

Today, in the 1990s, if you had a problem in the black community, and you brought to-
gether a group of white people to discuss how to solve it, almost nobody would take that
panel seriously. In fact, there'd probably be a public outcry. It would be the same thing for
women'’s issues .... Can you imagine a bunch of men sitting on the Mayor’s Advisory
Council for Women? But every day, in local arenas all the way to the White House, adults
sit around and decide what problems youth have and what youth need, without ever
consulting us. .

Jason Warwin, age 17
Member, Youth Force

4

Students are important stakeholders—after all, it is their education, and they have a stake in their success.
But students, for the most part, have not been included in the school improvement process. According to .
J.H. Johnson (1991), they are “the only group whose voice seems strangcly absent in this chorus of ideas
and counter ideas.”

Successful school-family-community partnerships fully include all youth. Partnership activities should be de-
signed to engage, guide, energize, and motivate students to generate their own success. Planning for Youth
Success depends on the input and recommendations of the youth themselves. Who better to voice an opin-
ion on what is important for.youth to succeed than youth? Who knows better what interests them—within
the community and within the school? Who knows what engages them in their education and what mot-

‘'vates them to learn? And who would be a better judge of what project would interest the entire student

body and inspire them to contribute to the process?

The following information from Listening to Student Voices (Laboratory Network Program, 2000) describes
the benefits to the students and to the school when students are involved in such an important activity as
school improvement.

Benefits for the students:

@ Students who get involved learn new skills. They learn to communicate effectively with teachers, to
confront and address difficult problems, to work effectively in teams, and to set and accomplish improve-
ment goals (Furtwcnglcr, 1991). When students are included in improvement efforts, schools report
notable improvement in attendance and discipline, a decline in dropout rates, and improved communica-
tion between students and teachers.

Benefits for the school:

¢ Committed students help move the process along. Student input expands, enriches, and enhances
school improvement. Once students realize their voices are heard, they usually become more committed
to—and interested in—improving their school.

¢ Students can help school faculty and staff with the work by collecting data, assisting in the planning
of improvement work, and evaluating the effort. In fact, students’ contributions often improve the qual-
ity and substance of the whole project.

@ Students have a distinct vantage point as learners, so schools can learn much from students’ input
about instruction, climate, and classroom structure. Given their unique perspective, students and stu-
dents’ schoolwork can give a staff new strategies and new motivation for i improving a school and the
learning that occurs there.

.o
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regional laboratory staff, school practitioners, and other education stakeholders) with students in partner

So, what do students say? The work done by the School Change Collaborative (a national association of .
schools demonstrates that students have a lot to say about how their schools could improve.

@ First: Students repeatedly ask that schools build strong, positive relationships between teachers and students.

@ Second: Students say they are eager for more varied and creative teaching methods. They indicate bore-
dom with lecture-format and whole-group instruction and want a more active, participatory learning
environment.

§

@ Third: Students’ views about how to be a successful learner in school reveal much about the structure of
our schools. At the lower grade levels, especially, students say that a “successful learner” is quiet in class,
doesn’t bother others, and 1s agreeable. At the same time, however, employers say they want schools to
produce active learners who can think critically and solve problems both with others and independently.

@ Fourth: Students view their success at school as having narrow application. The School Change Collabo-
rative found students felt schoolwork is not all that relevant. Student experiences outside school are often
more meaningful and valuable than in-school experiences.

The bottom line 1s, students are more likely to care about their school when they contribute to its improve-

ment. Students are capable workers and willing to serve as partners in school improvement work, con-
tributing useful ideas and helping with data collection and analysis (Kushman, 1997).

What are additional resources that can support and supplement this process?

Topics 1 through 4 contain brief summaries of research and best practices which are referred to as Back-
ground Information. These summaries include information on the importance and impact of school, family;
and community partnerships; an expanding definition of youth success; information and resources on as-
sessing youth success; and background on asset mapping. Below we hlghhght a few resources we bchcvc

to be particularly useful in planmng for youth success. :

Assessment and evaluation

Regional Educational Laboratory Network. (2000) ZvIukmg assessment work for everyone. San Francisco, CA:
WestEd.

School-family partnerships

Ellis, D. (2000). Strengthening family involvement: A guide to resources available from the Northwest Regional
Educational Laboratory. Portland, OR: Northwest Regional Educational Laboratory.

Novick, R. (1999). Family involvement and beyond: School-based child and family support programs. Portland,
OR: Northwest Regional Educational Laboratory.




Tips specific to Planning for Youth Success

¢ Keep youth success at the center. Emphasize the role of all partners (students, family members, school
staff, and community members) working toward this goal.

@ Be familiar with the background information included in Topic 1, The Importance and Impact of
School, Family, and Community Partnerships.

@ Read the background information about assessment and evaluation, Topic 3, so you can answer
participants’ questions about this topic. :

@ Because you will be working with partnership issues, there is a potential for conflict among the groups.
Work with the host agency to find out about past working relationships/history of previous partnership
attempts. :

¢ Be sure to include examples to which all represented groups can relate.

Q It will help to have two facilitators, if at all possible. There is a great deal of work to do for just one person.



Sample letter to participants
Date

Name, Title
School/Organization
Address

City, State, ZIP

Dear

We are/I am pleased to invite you to be involved irll‘Planning for Youth Success. The training session will

be held (day of the week), (month and day), from (times) at (location), (address), (city).

(Facilitator 1 name) (and facilitator 2 name, if more than one) from (organization) will be the faciljtator(sj
for the training. During this hands-on, interactive day, people will work in small groups and large groups,
and will: ' ' ) .

) Explore the chairactéristics of youth success that are most important to our community

¢ Examine strategies for measuring youth success

¢ Map out the assets among ourselves, our school(s), and our community that can help promote youth
success '

¢ Develop a project to hcip youth attain these success characteristics

Enclosed with this letter is an agenda and a pre-training questionnaire. Please fill out the questionnaire and
mail it to the address at the bottom of the form by (date). The information from this questionnaire will
help the facilitator(s) adapt the training to better meet our needs.

Sincerely,
Representative from hosting agency

Enclosed: Map to meeting site, agenda, and questionnaire

1
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Sample pre-training questionnaire

‘ Answers to the following questions will help prepare a workshop that is responsive to the needs of your
school community. Please answer as completely as possible.

1. What is your current role within the school community?

2. What are your goals for school-family-community partnership activities?

3. If you are a school member, what are some of the strategies that you have used to involve or partner
with families or community organizations? If a family or commumty member, what are some of the
ways that you have tried to partner or be involved with the school?

1

Have they been effective? O Yes O No Why or Why not?

4. Think of some of the partnership activities with which you have been involved. What are some of the
barriers to actually doing them?

5. What resources do you need?




6. Describe your professional development experiences in each of the following areas:

Partnerships O None O Some [ Alot

Please describe the experience

Assessment of needs O None 0O Some O Alot

Please describe the experience

Evaluation of family. involvement acdviﬁcs O None O Some O Alot
Please describe the experience
Asset mapping O None 0O Some O Alot

Please describe the experience

7. What do you hope to learn or be able to do by the end of the day?

Please return by (dﬁc date) to

(Facilitator name)
(Facilitator address)
(Facilitator phone/fax/e-mail)

Thank you for your ﬁmel;' response!

| 16 19
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Equipment and supplies

@ Binders, notebooks, or folders for participants @ Overhead projector
(if they are not bringing their own) ¢ Overheads (copied onto transparency film)
¢ Chart markers @ Pads of paper
@ Chart paper pack(s) @ Pencils or pens
@ Chart stand(s)/easel(s) ¢ Planning for Youth Success Resource and
¢ Colored dot stickers : Training Manual
¢ Handouts @ Screen
¢ Masking tape ¢ Sign-in sheet (sample on Page 17)
@ Neckties (4-5) . ¢ Training Evaluation (Handout 5.7A)

¢ Overhead markers

General tips

¢ Arrivc at least 20 minutes early to set up the room and check the equipment.
¢ Develop your a.gc'nda'and provide an advance copy for all participants.

@ Find out as much as possible about who your audience is and some background on their community—
- demographics, areas of strengths, and concerns. ' V

¢ Remind partlc1pants that it is their workshop and their participation is essential. Sharmg expertise
and experience is critical to its success. ’ . ‘

¢ Listen carefully and respectfully. Acknowledge what people say even if you don’t agree.
¢ No one person has all the answers. Utilize the expertise of the group.
¢ Ifa subgroup isn’t working well together, it may help to recombine.

@ Collect stories. Illustrate points with real-life examples, when appropriate.
storic po % pprop

‘

@ When appropriate:
* Use humor
¢ Share your personal experiences.

s}
ber
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Organizing a training session

Selecting a meeting site

@ Select a convenient location. Since the school can be the hub of school-family-community partnership
actvities, it is reasonable to have the training at the school. But also consider having the traming at a
neutral location, if feasible, so all members feel they are on an equal footing.

@ Ensure that the size of the room is appropriate for the number of participants.
@ Make sure the room is equipped with tables for small-group work.
¢ Consider size and comfort of the chairs. Sessions can seem very long when people are not comfortable.

@ Overheads are used throughout the training; select a site that is conducive to overhead use and have the -
room arranged so that all participants can easily view the screen.

@ There will be times that participants work on chart-pack paper in different locations in the room. Make

sure the room arrangement allows for this work. Ensure there is plcnty of room to display the partici-
pants’ work.

Prior to the training session

® Send a letter of invitation to the participants (sample provided on Page 14).

@ When sending out information about the training session, it is good te include a questionnaire (see sam-"
ple on Page 15) to be returned before the session. Responses will provide information about the partici-
pants’ experience and expectations, SO you can plan appropriate activities and use relevant examples.

@ Provide a mccting agenda in advance. Since there are three possible agendas (one full- -day, two half-days,
or three evening sessions), establish which agenda will work best for the host agcncy (See sample agen-
das in Activity 1.2.)

@ Provide a map and directions to the meeting’site. Make sure that parking is adequate and convenient.

@ At the meeting site, post signs and directions to the meeting room. Make sure the receptionist knows
details about the training, such as the starting time and meeting room location.

@ Provide participants with 4 folder, binder, or notebook to organize information from the training,
or ask them to bring their own.

@ Work with the host agency to arrangc for coffee and refreshments (and lunch, if possible).
If possible, provide child care. This will make the training more accessible for parents. l

@ Create all overheads and make enough copies of all handouts for each participant. So training progresses
more smoothly, distribute a complete set of handouts to each participant at the beginning of the training
session. :

¢ Prepare the chart-pack paper with appropriate headings as indicated in Activities 2.1 and 3.2.

1



Tfps for the facilitator

Resource and training manual layout

Following this first section are the five Facilitator’s Guide to Activities for each of thc five topics. For each
topic, the Resource and Training Manual includes:

@ Overall goals for the topic as well as goals for the individual activities
@ A topic agenda that lists activities, handouts, and overheads, and the time frame for each actvity
@ A list of materials for cach activity

A script for usé with the activities, handouts, and overheads, as well as relevant notes/tips for thc
facilitator

@ Camera-ready pages for the handouts and for the overheads (which will need to be copxcd onto
transparency film) ‘
) Background information on the topxc (except for the last topic, “Planning thc Project for Youth Success™)

d The script

The Resource and Training Manual offers scripted suggestions as a guide. They are not intended to be read
word for word. Some parts are more heavily scripted to ensure consistency among trainers regarding the
key concepts of the Planning for Youth Success process. Other parts are less scripted and rely on the trainers’
experience and facilitation skills to convey the concepts to the participants.

@ The handouts - . '

The handouts are numbered by topic, such as Handout 3.2D. The number following the dash identifies
which topic the handout is used for (Topic 1, Topic 2, Topic 3, Topic 4, or Topic 5). After the number is a
decimal point and another number. The number after the decimal point tells which activity within the topic
this handout is used. That number is followed by a letter, telling which order the handouts are in for that
topic activity (first handout = A, second handout.= B, third handout = C). For example, Handout 3.2D
means this handout is for Topic 3, Activity 2, and is the fourth handout for the activity. Within the activity
table at the beginning of the “Facilitator’s Guide to Activities,” the handouts are abbreviated to H-3.2D.

* The overheads

The overheads are also numbered by topic, with the same numbering system as for the handouts. So,
Overhead 3.2D would be the overhead for Topic 3, Activity 2, and is the fourth overhead for that activity.

" Within the activity table at the bcgmmng of thc “Facilitator’s Guide to Activities,” the overheads are abbre-
viated to O-3.2D. ‘

L&
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Training manuals

Two additional training manuals can be used to complement Planning for Youth Success. The School Change
Collaborative has developed Listening to Student Voices (Laboratory Network Program, 2000), which focuses
on ways to assess and evaluate schools and classrooms so that students are active participants in the entire
process, from data gathering to analysis and reporting. This provides an excellent supplement or follow-up
to Planning for Youth Success.

Southwest Educational Development Laboratory (SEDL) has developéd a very thorough training manual
Creating Collaborative Action Teams (Jordan, Averett, Elder, Orozco, & Rudo, 2000), that focuses on group
dynamics, communication methods, and effective meeting and collaboration strategies for families, schools,
and communities to work together for the benefit of their students. It can provide an excellent source of
additional training activities if the group has trouble with group process. Creating Collaborative Action Teams
includes five modules; each module includes about one full day of training activities. The five modules are _ -
Getting Started (defining and examining the school community); Mobilizing the Team (communication
ground rules, making team decisions, shared leadership, etc.); Setting Direction (creating a vision and mis-
sion, setting goals, creating a communications plan); Taking Action (developing strategies, determining
time lines, establishing evaluation methods, reporting); and Reviewing and Refining (asscssmg the team’s
effectiveness, celebrating successes, making adjustments).

Jordan, C., Averett, A., Elder, J., Orozco, E., & Rudo, Z. (2000). Creating collaborative action teams.
Austin, TX: Southwest Educational Development Laboratory.

Laboratory Network Program. (Producer). (2000). Listening to student voices self-study toolkit. Portland, OR:
Northwest Regional Educational Laboratory.

How can I be trained to facilitate Planning for Youth Success?

Using a “training of trainers” model, the Northwest Regional Educational Laboratory’s School, Family, and
Community Partnership’s Team can provide training on the Planning for Youth Success process through “in-
stitutes.” At an institute, each trainer will get a copy of this manual, and NWREL staff will “walk” him or
her through each step. The institutes will also provide additional background information to participants
on the value and nature of effective school, family, and community partnerships, and implications for
schools that struggle with complex challenges. Training institutes are typically one to two days in length
and limited to no more than 50 participants. Participants should include people who can train others in
their community; have the ability to implement the process back in their communities, or can take on the
facilitator role themselves.
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Topic 1: Introduction
‘ Facilitator’s Guide to Activities

(25-30 minutcs)

Goal: To answer the questions: Why are we hcrc> What will we accomphsh> What is
the required time commitment?

. Handouts/Overheads | Time
Activity 1.1 -
Welcome/Introductions/ .
Ice-breaker activity ' O-1.1A 10 minutes
Activity 1.2: , ' .
Agenda and overview of day H-1.2A and O-1.2A 10 minutes
Activity 1.3: )
Forest metaphor 0-1:3A-H 5 minutes
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j’» Overhead 1.1A.

‘Goal: Introduce facilitator and participants and acquaint facilitator with the community.

Activity 1.1: Welcome/Introductions/Ice-breaker activity ‘ ‘

Time: 10 minutes

Materials: Overhead 1.1A (Ice-Breaker Activity), chart-pack paper, markers (for
recording one- to two-word statements regarding the commuhity)

Instructions:

To begin workshop, thank participants for coming and introduce yourself (by name,
and title or position). Tell group that today they are the experts for the community sur-
rounding _ (name of school). They are here to learn from each other -
and to build a team/network. Inform participants that you are there to help facilitate
the process and be their recording secretary. . .since today is all about them.

Project Overhead 1.1A (Ice-Breaker Activity).

Ice-Breaker Activity

Please tell your parmer ...

First: Your name and something about your name
(where it comes from, what it means, how it is -
unique, for whom you were named)

“In a couple-of mmutcs, you wﬂl introduce your ncxghbor SO hstcn carcfully to what
they tell you. - ¢ :

$ First, introduce yourself to your nei bor tell him or her your name) and say some-
y Yy y Y
thing about your name (where it comes from, what it means, how it is unique, who
' you were named after, etc.)

¢ Sccond,itcll them your role or relationship to the school community.

$ Third, in two words or less, tell them one thing you like about the’community (for -
instance—friendly, welcoming, diverse, great pizza).” (Chart these responses only!)

After lctting‘thém talk to their neighbors (give them one minute each), have them
introduce their neighbors. Chart answers from community responses, under heading
“What we like about ___” (insert name of community). :




Activity 1.2: Agenda and overview of the day
Goal: Set the agenda for the day.

Time: 10 minutes

Materials: Handout 1.2A (Overview of Planmng for Youth Succcss) and Ovcrhcad
1.2A (Agenda) :

Instructions:
Project Overhead 1.2A (Agenda).

Note: There are three possible agendas (one full-day, two half-days, or three evening
sessions). Determine in advance with.the hosting agency which agenda will work best.

Overhead 1.2A )&
Agenda '

(full day)
8:30-9:00  Introduction
9:00-9:30  Defining Youth Success
9:30-10:20 Measuring Youth Success—Part 1
10:20-10:30 BREAK
10:30~11:15 Measuring Youth Success—Part 2

11:15-12:00 Mapping Community Assets That Support
K. YOUth Success

Overhead 1.2A )yv

Agenda
(two half-days)
Day 1: 2 hours, 30 minutes
30 min. Introductdon
30 min. Defining Youth Success

1 hr,30 min.  Measuring Youth Success

Day 2: 3 hours, 15 minutes

Maoping Community Assets That Support

21



' »- Overhead 1.2A

Evening 1:

30 min.
30 min.

1 hour

45 min.

45 min.

¥ Handout 1.2a

Evening 2:

Agenda

(three evening sessions) .

" 2 hours

Introducrion

Defining Youth Success
Measuring Youth Success—Part 1
2 hours
Mecasuring Youth Success—Part 2

Mappiné Community Asscts That Support
Yourh Success

Planning the Project for Youth Success—Part 1

| Next, refer to Handout 1.2A (Overview of Planning for Youth Success).

Overview of Planning for Youth Success

Topic 1: Introduction Topic 4: Mapping Community Assets That
« Get avquainted and create community networks Support Youth Success
* Inrroduce key points of schook-Ganily-community Answer the question: “What community resources can
parmcrships for youth success promote youth success?”
ic 2: Defining Yo : * Identify strengths and assets within themschves
DR Y

ERIC

Aruitoxt provided by Eic:

* Map the school community, identifying individual
” s and resources and exploning the connections to
~ '_T‘"".,"(\“gg'-nd the school

Y




Discuss each topic using the following script as a guide:
Topic 1: Introduction

“We have already started the process of getting to know each other and creating net-

works with one another built around what you like about your community. Next, we

will consider thc concepts and key points of school-famﬂy-commumty partnerships for
youth success.”

Topic 2: Deﬁning Youth Sm

“How do we define youth success?” and “What aspccts of youth success are crmcal for
us?

“We will work together to answer these questions and decide what you—as a commu-
nity—want students to do, know; and be like by the time they leave school so they will
be successful. We will also organize characteristics into broader categories (e.g., aca-
demic skills, personal characteristics, practical skills, problem-solving skills, etc.) and
select two characteristics of youth success that are most important to. your community.
These characteristics will provide the planning focus for your next community project.”

Topic 3: Measuring Youth Success
“How can we measure youth Succcss?
“We will engage in various activities to help identify ways to measure youth success

characteristics, learn about characteristics of effective assessment, and think about how
to supplement school assessments and testing.” -

Topic 4: Mappmg Community Assets That Support Youth Success
“What community resources can promotc youth succcss>

“We begin to answer this question by 1dcnt1fymg strengths and assets wmhm jourselves.
Then we will map this school community, identifying individual people and resources
on the map and exploring their connections to people, places, or things beyond the
school. We will also identify ways to promote the two pnonty success characteristics
through use of these suppomvc resources and assets.”

Topic 5: Planning the Project for Y(f)uth Success

“What project shall we undertake to promote youth success and how can we engage
the community and measure the results of this project?

<
&2
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all parts of the school community. The project will put in place a program or effort that
will help youth develop the skills, knowledge, and/or dispositions for at least 'one of the
selected success characteristics. The plan will delineate action steps, time lines, resources,
and persons responsible. It will also include ways to evaluate the effectiveness of the
projcct as-well as public relations activities. :

d Script “Finally, we will plan a schoolwide project that has multiple components and involves ‘

“This training was created to assist you with the essential elements of successful part-
nerships and the steps required to plan and implement a pro;cct that will promote
youth success within your school community. This meeting is just the first part of a
process that we hope will crcatc lasting, growing partnerships among this commumty
to support youth success.”
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Activity 1.3: Forest metaphor

Goal: Present the forest metaphor and key points of effective sthool-family—community
partnerships.

Titme: 5 minutes

Raterials: Overheads 1.3A-H (A: Connécting Schools, Families, and Communities
for Youth Success: Planning for Youth Success; B: Youth Success Requires'a Healthy
Ecosystem; C: Youth; D: Family; E: Community; F: School; G: Youth in Isolation;
H: Youth Within a School-Family-Community Partnership)

Instructions:

Project Overheads 1.3A~H. (Prior to the session, read the background mformauon,
“The Importance and Impact of School, Family, and Community Partncrshxps
you can share any pertinent details with the participants.) .

Overhead 1.3A %

Connecting Schools, Families, and
Commuunities for Youth Success:
Planning for Youth Success

Purpose: To provide a positive way for school staff, students, familics,
and community members to form or strengthen pmmu'\hl;xs that will
promote grearer success for their youth.

“The purpose of Planning for Youth Success is to provide a positive way for school Script ﬂ
staff, students, families, and community members to form or strcngthcn partncrshlps
that will promote greater success for their youth.

“For you to see what a successful systcm to support youth success might look like,
we would like to present you with this picture.”

| .
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)} Overhead 1.3B

Youth Success Requires
a Healthy Ecosystem

Healthy Ecosystem

d Script. “The forest ecosystem is our metaphor for school-family-community partnerships for
; youth success. The parts of the system are interdependent: the soil, weather, plants, and
‘ ‘animals all rely on each other—each part affecting the othcrs—]ust as the parts of this
school community have an cffcct on each other.”

*Overhead 1.3C S

Youth

Youth _ ‘_ E S -

H Scribp‘t “In our healthy forest ecosystem, youth are represented by saplings or young trees.
- ' To reach their full potential, they depend upon some critical elements within this sys-
tem. But these young trees, like the students present in this group, are not just passive

participants in this system; they are fully included and have a stake in their growth and | .
development.”

Q | | l, | ' '26/' =
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ERIC

Aruitoxt provided by Eic:

Overhead 1.3D

Family

“The family is represented by the soil in which the roots of the young trees can take Script ﬁ
hold, and grow firm, long, and complex. In a forest, the soil provides the nutrients that

the plants need to strvive. It is part of the system through which the plants take in

water. It provides strength and security. It provides the home from which the young

sapling can grow and thrive. The quality of the soil is a large factor in determining the

quality of life of the young tree, just as the quality of the family determines quality of

life for our youth.” '

- Overhead 1.3E 7&}

Community

“The community is represented by the diversity of the surrounding forest. In this pic- Script H
ture, we see small animals, small forms of vegetation, and various species of trees. They

are necessary because they provide shade, security, and nourishment, and also spread the

seeds that create future growth. Just as the diversity in this forest ecosystem supports

the young trees, think of all the diverse things in your community that can support a

child.” . ' '

36
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(Note: After presenting this statement, pause to give the participants a few seconds to '
think of all the diverse things in their community. If desired, ask participants to briefly ‘
share their thoughts.)

* Overhead 1.3F

School

ﬂ Script “Weather is a critical force that nurtures growth, and it is also our metaphor for schools.
' We talk about schools as represented by the sun, rain, and atmosphere. Schools are one

of the primary forces we charge with the education and development of youth. But

schools work in tandem with healthy farmhcs (soil) and healthy communities (fomt

dxvcrs1ty) to nurture youth” - . '
>)p Overhead 1.36 o " | |

Youth in Isolation

Youth in Isolation. A
H Script  “Look at this picture. If young trees rcpmént our children, what do you see? What is

missing? What chances do these trees have for rcachxng their full potential? What are
their limitations ‘and thc dangers? 0 o » l

o | 3 I?
ERIC |

Aruitoxt provided by Eic:



“These young trees will probably grow in these conditions, but they will not thrive if

‘ so isolated. This is the plight of students separated from the community context. The
sun, rain and atmosphere may be there, but the soil and other supports to optimal
growth are weak.”

Overhead 1.3H

Youth Within a School-Family-Community Partnership

Youth Within a School-Family-Community Partnership

: “Look at this picture. Here you see the young trees thriving within the nurturance and ~ Script M
‘ protection of a diverse, healthy, complete forest environment with a nurturing weather
system.

“Now let’s shift the focus to our youth. If we manage the forest successfully, what do
you expect to see in them? What charactenistics, skills, or abilities do you expect youth
to have when they reach their full potential> How can you—both personally and as a
part of a community—support them in reaching their full potential? And what will
your “ecosystem/community” look like if you are successful in this project?”

‘ | ‘
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Handout

Topic 1: Introduction

1.2A: Overview of Planning for Youth Success
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Top|c1 Introduct|on

1.1A: Ice-Breaker Activity
1.2A: Agenda (3 pages: full day, two half-days, and three evening sessions)

‘ 1.3A: Connecting Schools, Families, and Communities for Youth Success: Planning for Youth Success
1.3B: Youth Success Requires a Healthy Ecosystcm
1.3C: Youth
1.3D: Family
1.3E: Community
1.3F: School -
1.3G: Youth in Isolation
1.3H: Youth Within a School-Family-Community Partnership
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Background Informatior:

What Is Youth Success? »
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Topic 2: Defining Youth Success
Facilitator’'s Guide to Activities

(45 minutcs)

Goals: To answer the questions: How do we dcﬁnc youth success? What aspects
‘of youth success are critical for us? : '

p Overheads , | Time
Activity 2.1: C :
Defining child and youth success - 0-2.1A 25 minutes
Activity 2.2:
Ranking characteristics _
of youth success _ , 0-2.2A v 15 minutes
Wrap-up : ' 5 minutes

61 68



*‘ Overhead 2.1A -

_that turns out well (as planned or intended).

Activity 2.1: Defining child and youth success ‘

Goeals:

& Define child and youth success, cxpandmg thinking to include all aspects of children’s
and youths’ lives

¢ Begin to identify characteristics of success and the outcomes they produce

@ Build a common understanding and shared goals/values regarding youth success
Time: 25 minutes

Materials: Overhead 2.1A (Definitions of Success), chart-pack paper (four pages
posted around the room that have headings written on them: Student Perspective,

_ Parent Perspective, Commumty Pcrspccnvc and School Perspective), markers

instructions:
“As you can tell from thc agenda and overview, today is all about youth and their suc-

. cess. That is the common goal that brings us together. Our first step in this process is -

dccxdmg—as a community—what characteristics We want our young people to have
in order to be successful.”

‘ AProjcc't Overhead 2.1A (Dcﬁnitions of Success). “Among the ways success is defined

in the MSN Encarta—Werld English Dictionary -are the two we focus on in this training:
the achievement of desired aim (of something planned or attempted), or something

Definitions of Success
1. achievement of desired aim:
the achievement of something planned or attempted

2 somcdung that tnrns out well:
'u::};ﬂg_&rhat trns out as planned or intended

59
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“Because we have the authorities on youth, the students themselves, in this room we
would like to ask them first how they think this definition applies to youth. (For in- -
stance: What are some commonly held ideas that your peers believe are important to
success? What is success for you?)” Ask the rest of the participants to add anything to
the list started by the youth by asking them to think back to when they were young
and remembering what it meant to them. (Chart responses—briefly, 2-3 minutes.) -

"“As you can see by the responses you have made, sticcess can be defined in many differ-
ent arcas (academics, practical skills, and behavioral/personal qualities).

“In soc1cty, there are different perspectives regarding youth success ... four of which are
rcprcscntcd in this foom. So why not listen to the different perspectives of the partici-
pants in this room? On each of the four walls is a blafik sheet of chart-pack paper with
a group name listed at the top (for instance, Student Perspective or School Perspective).
You are free to pick any perspective in the .room, whether or not you are’a member of .
that group. You can go to the chart-pack that best represents you, or-you can explore
another perspective if you would like. For instance, if you believe you know how stu-
dents think in regard to success, you may join their group. But remember, if you join
another group, you must talk from that pcrspccnvc and let the other members of that -
group have an equal or greater voice.”

\

If the students are young or very quiet, you rﬁay want to ask an adult to.hclp facilitate
this part. Pick an adult who would be sensitive to the students’ voice, and capable of
getting the students to cxpress their opnuons

“Now, from your perspective (as a community member, parent, student, ‘or school staff
member), think about what characteristics or abilities come to mind when we say youth

success. Talk together about what it means to you to be successful and what youth need
to know and/or what skills they need in order to, be successful.”

Ask the groups to choose someone to act as recorder and someone to report out to the
larger group. Give the groups 2-3 minutes to brainstorm about youth success. Then
ask them to make a list of characteristics on their chart (another 3-5 minutes). When
they have finished, ask them to bring the charts together to one large area of the room
where they can work on them as one community and report out (2 minutes each) on
the characteristics they consider most important from their perspective.



)} Overhead 2.2A

Activity 2.2: Ranking characteristics of youth success’

Goal: Rank the characteristics of student success that are most important to the school
commuanity.

Tieme: 15 minutes

IVlaterlals Overhead 2.2A: (Emstcm Quotc), chart-pack paper, markers, sticky dots
instructions:
While the groups report out from the last activity, writc on the chart-pack paper common

things—those that are discussed more than once. When all groups have had a turn, ask

them what characteristics or abxhtlcs thcy hear the most and add these to your list.

- Project Overhead 2. 2A (Emstcm Quote). Ask a participant to read aloud the Emstcm

quote. Ask participants to consider that there are several ways in which to think about
youth success.

Einstein Quote

“One should guard against preaching to young people
success in the customary form as the main aim in life.
The most important motve for work
in school and in life is pleasure in work,
pleasure in its result,
and the knowlcdgc of the value

NPT ions "ﬂmmumty

N e

""“"%:—!\

Ask the participants to have an open d_iscnrussli'on about the general categories that are
implicit on the four lists, organizing characteristics into large categories (such as aca-

demic skills, personal characteristics,, practical skills, problcm-solving skills). Help them

look for similarities and combine similar characteristics into single characteristics.

Encourage all participants to be acuvcly involved.

When thcy have finished categorizing and combmmg the charactcnstlcs thank them
and bcgm the process of choosing two priority charactcnstlcs

Ask the participants to go back to thcxr- tables and get two sticky dots. Have them place
‘the dots on the two characteristics they think are most important. (Encourage them to

pick at least one characteristic from two different categories.) Briefly poll the group for

the reasons why they chose certain characteristics as most important. Based on this rea- .

soning and the number of dots by each characteristic, the facilitator helps the group
come to a consensus on thc two most important characteristics for student success.

3
N

.
7"
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Wrap-up
“This is wonderful. You have decided as a community that

1.

2.

are the two goals that are most important to youth success in your cémmunity. These
are the goals we will continue to work with today.” (POST in a prominent place in the
room!) ' :

“As discussed in the agenda, the activities we are doing today are just the beginning of a
. process that we hope you continue to use to address the other characteristics you have
listed. ' '

- “For the rest of our time today we will focus on these two characteristics (mention
them again) as we build a project to promote one or both of them. But first, we want
to talk about how to measure these characteristics. If we think these charactenistics are
important and we want others to recognize them as important, then we should assess
our youth on them and evaluate our ability to help youth achieve them.”




Topic 2: Defining Youth Success

2.1A: Definitions of Success

2.2A: Einstein Quote
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Topic 3: Measu;ring Youth Success
Facilitator’'s Guide to Activities

(1 hour, 30 minutes)

Geal: To answer the question: How do we measure youth success?

Overheads/Handouts Time

Activity 3.1:

Common sense: How do

we know we are successful?

(How do schools know students -

are successful?) . 0-3.1A-C - 15 minutes

Activity 3.2:

What I know about assessment.

Key characteristics of effective

assessment (What experts say 0-3.2A-H ; 15 minutes
about assessment) H-3.2A-B | j (5+10)

Activity 3.3:
How are characteristics of effective ,
assessment applied? (Tie tying) H-3.3A * 20 minutes

Activity 3.4:
Measuring the success of our youth: O-3.4A and H-3.4A 20-30 minutes

Activity 3.5: _

Summary: The use of resources in

in the community to assess and - ‘

support student success Chart-pack notes 5-10 minutes

Assessment and standardized testing can be a controversial topic. Acknowledge that
participants bring a wide range of knowledge and experience on assessment. The goal
is not to downplay past or current issues or practices related to assessment, but to add
more dimensions to the assessment of students by providing information on character-
istics of effective assessment. Also acknowledge that issues that arise could be part of an
upcoming project.
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* Overhead 3.1A

Activity 3.1: Common sense: How do we know we are
successful? (How do schools know students are successful?) ‘

Goail: Introduce participants to the goals of the section and begin to explore the term
and meaning of assessment through what they already know.

Time: 15 minutes

Materials: Overheads 3.1A (Measuring Youth Success Questions), 3.1B (Measuring
Youth Success Goals), 3.1C (Onc Dcﬁmnon of Assessment), chart-pack paper, sticky
dots, markcrs

Instructions:

- Project Overhead 3.1A. (Mcasunng ‘Youth Success Questions). Use the followmg scnpt

to help you start this topic:

Measuring Youth Success
Questions

* How do we measure child and youth
success?

“Now that we have identified and ranked two charactcnsnm of child and youth success,
we need to ask thc following questions: - :

é How do we measure these youth success characteristics?
¢ Are they already ‘measured? If so, how?

@ Do we have enough information about how students are doing in cach success
characteristic?” :




Project Overhead 3.1B (Measuring Youth Success Goals) and use the following script
to help describe the goals: “ .

Overhead 3.1B %

Measuring Youth Success
Goals

* Identity how to measure youth success
characteristics

“In this section, we will be learning how to measure (or assess) these success character- ~ Script ﬁ
istics. We’ll learn definitions and characteristics of assessment, consider how students
are currently assessed, and explore ways to measure youth success that may supplement
school assessment and testing.”
N

Goals: :
¢ Identify how to measure youth success characteristics

_ @ Review and apply characteristics of effective assessment

@ Consider ways to supplement school assessments and testing

Instructions: . :

Ask participants to name examples of how they know when they have been successful,
using the definition of success from Topic 2. (This could be at work, at school, with
their families, and in other areas of their lives.)

List these on chart-pack paper. This list suggests possible ways to measure youth success
as well as characteristics of effective assessment. :

81
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* Overhead 3.1C

Instructions :

Project Overhead 3.1C (One Definition of Assessment). Use the script below to start a ‘
discussion about the definitions of assessment. On a separate piece of chart-pack paper,

list from participants’ comments the different kinds of assessments/tests. If school tests

are mentioned, open the discussion on supplementing school testing.

One Definition of Assessment

“Asscssment is the process of quantifying,
describing, gathering dara ahour,

i e giving feedback about a skill,

s, “haracteristic. or nerformance.”

“Now that we've shared experiences, let’s share some definitions, so we can bring

.everyone to the same level of undcrstandmg What is assessment? One definition of

assessment is:

Assessment is the process of quanufymg, dcscnbmg, gathering data about, or giving
fccdback about a skill, charactcnstlc or pcrformancc

“Assessment happcns all around us: in movie crmqucs, judging the completeness of
chores and tasks at home, job reviews, driving tests, selecting a restaurant. What other
kinds of assessments can you think of? What zests are you aware of?

“In the school, assessment is an educational evaluation: a method of evaluating student
performance and achievement. Standardized testing is used widely to provide informa-
tion on the progress of all children as they are moving toward meeting standards to
prepare them for future challenges. It provides information on the success of schools in
helping all youth meet standards. Publicizing standardized test scores allows all commu-
nity members to see how schools are meceting standards, and this results in recognition
of growth and success, as- wcll as where changes need to’ happen.

“Our goal in developing assessment hcrc is not to duplicatc existing testing, but to sup-
plement and expand it, so there is a deeper and broader picture of student abilities.”
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Activity 3.2: What I know about assessment. Characteristics
of effective assessment (What experts say about assessment)

Goal: Give participants relevant background information and key characteristics
of cEccdvc assessment. Begin to explore the process of creating assessments.

'H'nme. 15 minutes

Materials: Handouts 3.2A-B (A: Assessment Kcy Points; B: Charactcnstlcs of Effec-
tive Assessments), Overheads 3.2A-3.2H (Five Characteristics of Effective Assessment
[one overhead per characteristic]), four pieces of chart-pack papcr masking tape, pcncd
or pen, markcrs ‘

Instructions:

Before the training prepare four pieces of chart-pack paper. On one put at the top the
heading, “What I Know About Assessment Could Fit on a Postage Stamp.” On an-
other put, “What I Know About Assessment Could Fit on a Piece of Note Paper.” On
the third put, “What I Know About Assessment Could Fit on a Chalkboard.” On the
fourth put, “What I'Know About Assessment Could Fit on a Floppy Disk.” Post each
one on the wall in a dlffcrcnt part of the room.

Give each participant a st1cky dot to place on a postcd piece of chart-pack paper under
the heading that best describes how much each knows about assessment.

Discuss how there is a range of knowledge about assessment in the room. The less
knowledgeable participants will rely on the more knowledgeable ones for the work of
this topic. Assessment is a complex topic and the knowlcdgc base in it is growing fast.
Even the experts are learning,.

Mini-lecture: Tell participants we are going to hear what some experts currently say
about assessment. Ask participants to refer to Handout 3.2A, then discuss the informa-
tion on Overheads 3.2A~C (A: Assessment Key Points; B: Authentic Assessment Tech-
niques; C: Uses of Assessments).

Assessment Key Points

* Assessmient is the process of quantifying, describing, gathering dae about, or giving foedback about a skill,
characreristic, or performance.

* A broad range of assessment tooly is seeded to capture important keaning goals and pnocesses.

* Assessmient drives curriculum. “What gets counted counts, and what counts gers counted.™ If you make arcas that
are critical to student suecess restable and then measure results, you will drive curricutum to these arcs.

* Community members can provide information and assessment ot children’s knowledpe and skills, helping o see

thlldl\. s Al |Imcs sm:n;,tl\s and areas of need with “tresh cyes.”

i Ce

e Ny
T i,

Ras mthesds, questioning, and paricipation
T g £ parmdpd

-MLF’":"‘:A:‘ of student feaming.

Handout 3.2A @



* Overhead 3.2A

Assessment Key Points

* A broad range of assessment tools is nceded to
capturc important learning goals and processcs.

* Assessment drives curricWlum. “What gets counted
counts, and what counts gets counted.” If you
TG e areas that arc critical to student success
i I you wﬂl derC
s, :

, * Overhead 3.2B
| Authentic Asses_sment Techniques

. involve students in thcxr own lcammg through
' the reflection, summary, synthesis, questioning, and
’ participation in formative asscssment. They reflect
student work over time and include rwl-world evidence
of student lc:ammg

’)» Overhead 3.2C =
. Uses of Assessments

Assessment can be used to: ..

D * Guide the process of changing and unprovmg cducatlon A

* Determine the success of individual studcnts -

ERIC

Aruitoxt provided by Eic:



Refer to Handout 3.2B (Characteristics of Effective Assessments) and discuss characteris-
‘ tics of effective assessments on Overheads 3.2D-H (Five Characteristics of Effective As-

sessments). Ask participants to think about the charted answers on how they knew they

were successful and different kinds of assessment while going over these characteristics.

Handout 3.2B @

Characteristics of Effective Assessments

ElRxuve Aswaarscats: * D it allonw G vasianion in Luiguage, oguitive ad
b Skl rcusere what w beitg learvcd aod shaadd give contnwicative o, and in beliclh ad values?
infimmion shbout how offective @ wadiing sty wis. 4. Promichs opgametianition s kene taal are cscatitgful amd can be
Questionts w wsh: Whar didd thie aiscrsmieiit atenp 10 mesure? appliad i scal-wordd sitatives. Doy Ust assesuncnt nicusae skills
10id twork o was it vafud? Whr oe wihty not? and abilities thay are meaningfil und will be ased by the people
*» Py e aorarennt coner o <kif] that bas oo taugdn? wha are assessed!
® I s freo on progres ol gvowth eather than on making * Duas iL iwtivaie or Suge youtls in keaing?
campurisns o ather ,mnh? * Do it ank yuuth w apply kexowkedige it reabwaardd si
4 bbb v sqimmaestane diforow leammg soybes il @ D e alleny yonsth g deminnegeate tar knowdedge ar shiny
m% o Sy aadibd ks whuar heorde  amwenoie exarmples of Twiwe well they ans hanvugd
’Wp..u?&' " . N W'\ " ) r\avmmg, nmlrr\nnhng rrr'mvvr,, ml prublem

“Eﬁ'ccu'vc Assessments: . . . ' V. Script ﬁ

@ Should measure what is bcmg learned and should give information about how effec-
tive the teaching strategy was. What did the asscssment attempt to-measure? Dld it
work or was it vahd> Why or why not?

¢ Are fair and flexible to accommodate different learning stylcs and allow for different
‘ ways to express how a child knows what he or she knows. Is the assessment fair to
all people who are assessed? What about those with spcc1al nccds> :

¢ Accommodate for cultural dﬂcrcnccs like language, environment, community and
cultural norms (such as group versus individual orientations). Is there evidence of bias
or assumptions made rcgardirig the backgrounds of the people who are assessed?

@ Provide opportunities to learn that are meaningful and ¢an be applied in real-world
situations. Does the assessment measure skills and abxlmcs that are mcamngﬁl.l and
- will be used by the people who are assessed? :

45 Focus on reasoning, understanding, creativity, and problem solving, and encourage
reflection. How did/does each person who is assessed deal with this type of assess-
ment? Does the assessment encourage critical thinking and deeper thinking skills
or rote memorization?

“These characteristics were derived from a numbcr of sources. We will use thcsc charac-
teristics to help us develop some assessments.”

(Sources: Making Assessment Work for Everyone, 2000, Assessment Laboratory Network Project
of the Regional Educational Laboratories; Alternative Assessment in Practice Database, User’s
Manual, 1993, National Center for Research on Evaluation, Standards, and Student Testing)

. . ~

o 89 y e
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}%» Overhead 3.2D

Five Characteristics o_f Effective Assessments

Characteristic 1

Should measure what is being leamed and should give
informarion abour how eftecrive the reaching straregy was.

X Wm{ d1d thc 1ssessment attempt o measune> Did

* Overhead 3.2E -

Five Characteristics of Effective Assessments

Characteristic 2

Arc tair and flexible to acmmm(xl:m, different lcarmng styles
and allow for different ways to expms how children know
what they know. - ‘

. I\ rhg assessment fair t all pcoplc who are usussnd’ What

* Overhead 3.2F |
. Five Characteristics ,‘.’f Eﬂ'cctivc Assessments

Characteristic 3

R Accommaodate for cultural differences like language,
v cavironment, community and wltuml norms (su¢ as group
L versus individual orlenmnom)

T

f‘mfmm 2nv bias or were a.xmmptmns madc mgardmg the




Overhead 3.2G s
‘ Five Characteristics of Effective Assessments

Characteristic 4

Provide oppurtunn:ms to lcarn that arc mcanmgful
and can be applied in real-world sicuations.

* Does the assessment measure skills and abilities
thar arc mea ;;:gml and will be used by rhe people
o =rc ass!

- ' ' Overhead 3.2H )}
Five Characteristics of Effective Assessments

Characteristic 5

Focus on reasoning, understanding, cn:atxvut\, and pmblun solving,
and encourage reflection.

* Liow did/does each person who is assessed deal with tlns type
of assessment? Docs the assessment focus on yourh X reasoning,
creativity, understanding, and/or types-of strategies used to solve

‘ | |
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v Handout 3.3A

d Scrlpt

Activity 3.3: How are characteristics of effective assessment
applied? (Tie tying)

Goal: Observe and rate an assessment stratcgy, usmg the characteristics of effective
assessment.

Time: 20 rninutm

MateraaIS' Handout 33A (Effccnvc Asscssmcnts Ratmg Scale), four to five ncckncs,
markers : .

instructions:
Ask participants to use the Handout 3.3A (Eﬁcmvc Assessments Rating Scale) to rate

- this assessment act1v1ty Use the followmg script to 1ntroducc the actmty

Effective Assessments Rating Scale

Rare the assessment you abserved by answering each question and assigning it a number
as defined below:

1=Low—it did not meet the aspects of this component
2=Few--it mer very fow of the aspecrs of this componenr
3=Sumewhat—it met some aspects of this component
4=Most—it met most of the aspects of this componcar
5=Tigh—ir met all aspects of this component

“Usmg Handout 3 3A, we are gomg to obscrvc an assessment- process, called tie tying,
* and then rate the assessment on this rating scale. Then we’ll discuss features of this as-

‘sessment, such as what it measured, or whether there were ‘any problems with this as-
sessment. Pll need volunteers to go through the ‘assessment, and the rest of us will
.observe and use. the qumnons on our handout to exariine thc assessment. As a group

we'll chart your answers

,“Ask thrcc to ﬁvc pcoplc to voluntccr (tlp men, women, and youth should bc repre-
sented among the volunteers). Let them know you are going to assess their ability to tie

a necktie by giving them a grade: A, B, C, D, or E Give these pamapants neckties and

instruct thcm to tie thcxr tie corrcctly around thcxr neck, workxng alonc in 60 seconds. -

4 'Aftcr you' glvc cach assessment pamc1pant a grade, ask the wholc group to rate your
~assessment stratcgy, then to share their ratings and reasons for ratings with the largc
. group Chart common thcmm that come up from the reasons for ratmgs




This activity involves exploring effective characteristics built into an assessmient, and fo-
' cuses on naming, describing, and exploring strengths and limitations with certain as-

sessments. Each of the characteristics can be a topic of discussion. For instance, bias is
built into this assessment. Bias comes in different forms, such as gender bias, racial bias,
socioeconomic bias, and others. Because we all have had different experiences with as-
sessment, testing, and bias, there will be differing reactions to this activity. For example,
some people were able to do the assignment correctly, but it took them longer than the
“allowed time; male bias was inherent in the activity; performance depended on prior
experience. Be prepared for expressions of emotion related to previous experiences.

ERIC

Aruitoxt provided by Eic:



Activity 3.4: Measuring the success of our youth | : .

Goal: Develop a few strategies for measuring (or assessing) youth on the selected
success characteristics

Time: 20-30 minutes

Matenals Overhead/Handout 3.4A (Assessmg Youth Success Charactenstlcs),
overhead markers

Instructuons
"+ Refer to Handout 3.4 and pro;ect Overhead 3.4A. Use the followmg scnpt to help
- you descnbe this. act1v1ty . ‘
d »Séribt “Our two'success characterxst:tcs are. - and. " Weneedto- -

develop a way.to know if our kids are succeeding in these two characteristics, so we’ll
look at possible ways to assess these. Using the chart titled Assessing Youth Success’
Charactenstlcs we’ll work in small groups and brainstorm ideas based on the questlons
+ i Handout 3.4A. The goal of the activity is not to create the perfect assessment, but to
explore supplements to current assessments and ways to think about effective assessment.”

Y

¥ Handout 3.4a
. . o Assessing Youth Success Characteristics
* Overhead 3.4A .

What is the skill or characteristic?

Describe the skill, specifying what you think is important
abour that skill. What does this skill looks like when it is
done well?

i What is one way we could gather information about how

Iftune pemuts ﬁll in the chart on Ovcrhead 3. 4-A usmg the tie- tymg acnv1ty as an
example to answer the questlons

) I 8
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Activity 3.5 Summary: The use of resources in the community
to assess and support student success

Timme: 5-10 minutes

Imstructions:

" After participants have written down their example assessment, review what was learned
"using the chart-pack notes. Explain that the process they have used is'similar to how
standards and assessments should be developed. Describing the characteristic or skill
well provides information on what the standards would be. - :

“We must beware of using any smglc assessment to make important decisions abouta

student. Ideally; there should be a range of different assessments administered through-
out the school year that help to informn curriculum decisions. In many of the character-
istics we identified, the community and family play a large role in enhancing and
broadening individuals’ skills and experiences. As we proceed with asset mapping,

we will be thinking about the ways in which the community contributes to students’
growth and success.”
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Handouts

Topic 3: Measuring Youth Success

.3.2A: Assessment Key Points
3.2B: Characteristics of Effective Assessments

3.3A: Effective Assessments Rating Scale

3.4A: Assessing Youth Success Characteristics
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Top|c3 Measuring Youth Success

3.1A:
3.1B:
3.1C:

3.2A:
3.2B:
3.2C:
3.2D:
3.2E:

3.2F

3.2G:

Measuring Youth Success Questions
Measuring Youth Success Goals
One Definition of Assessment

Assessment Key Points

Authentic Assessment Techniques

Uses of Assessments

Five Characteristics of Effective Assessments (Characteristic 1)
Five Characteristics of Effective Assessments (Characteristic 2)°
Five Characteristics of Effective Assessments (Characteristic 3)
Five Characteristics of Effective Assessments (Characteristic 4)

3.2H: Five Characteristics of Effective Assessments (Characteristic 5)

3.4A:

Assessing Youth Success Characteristics .
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Background Information
‘ ‘Topic 3: Measuring Youth Success '

The Importance of Assessing Youth Success
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The Importance of Assessing Youth Success

Without the data, the “chatta” don‘t “matta.”
What counts gets counted, and what gets counted counts.

What is assessment?

The above quips show the importance of assessment and evaluation indefining what we, as a society; be-
lieve to be important. If we want the characteristics of success that we identify as important to be consid-
ered important by others, then we should assess our youth on them and evaluate our ability to help our
youth achieve them.

Asscssmcnt is the process of quantifying, deseribing, gathcrmg data about, or giving feedback about per-
formance. According to research, a broad range of assessment tools is needed to capturc important learning
goals and processes.

Types of assessments include observations, interviews, reflective journals, projects, demonstrations, portfo-
lios, student self-evaluations, and others.

Although the terms “assessment” and “evaluation” are often used interchangeably, they have different mean-
ings. Assessment refers to how we know how well an individual has mastered skills or knowledge. Evalua-
tion refers to how well a program or curriculum, school, district, and so forth is teaching individuals to
master those skills or knowledge. It is usually based on gathcnng the assessment information from a num-
ber of individuals served by that program or school.

How can assessment information be used? Why do we gather information?

Assessment can be used for:

¢ Guiding the process of changing and improving education
Determining the success of individual students
Determining specific curricula and institutional practice to improve curriculum
¢ Determining if students have integrated knowledge across the curricula
¢ Providing methods and data to effectively communicate results
¢ Compiling baseline data
¢ Driving teacher development
@ Targeting federal, state, and local aid
¢ Establishing partnerships with other service providers—improve services to kids
Improving intervention programs
(Harris & Carr, 1996)
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Assessment in a context (or contextual factors in assessment) ‘

In their efforts to meet standards as measured by statewide testing, school staff members tend to see family
and community partmership activities as peripheral to meeting standards, rather than as central to achieving
them. Tests of children often do not fully address cultural, community, and famlly considerations, attributes,
goals, and strengths.

In their research review of factors that affect student learning, Wang and colleagues list student aptitude,
classroom instruction/climate, and contextual factors as the three most important influences on learning
(Wang, Haertel, & Walberg, 1994). Student aptitude is greatly influenced by family and community char-
acteristics. One of the most significant contextual factors is family and community support for schools
and cducauon ‘ :

There is a strong correlation between the performance of schools and the characteristics of community popu-
lations they serve. Low performance correlated with high poverty, large percentages of minority groups,
and English language learners is not coincidental nor solely the result of funding discrepancies. The low
performance is directly related to the lack of congruence between the cultures of the families and communi-
ties and the cultural norms embedded in the expectations, policies, procedures, and practices of schools. Ex-
amples of this are'well documented in the literature from the perspectives of many different cultural groups
and on many different aspects of schooling, including the early identification of learning problems, student
attendance, test scores, homework completion, and engagement:in learning (Bensman, 2000; Bowman &
Stott, 1994; Cummins, 1986; Delpit, 1995; Entwistle, 1995; Ladson-Billings, 1995). In addition, Bens-
man (2000) points out that, although a variety of family-community partnership efforts in a school will help
some families and children, schools must make partnership a central feature of their improvement program
in order to have a significant and broad impact on student learning. -

7]

There is ample evidence that bridging the cultural gap through intensive and comprehensive school, family,
and community partnerships is achievable, and- results in significant gains in student learning (Braxton, 1999;
Cummuns, 1986; Epstein, 1995; Ladson-Billings, 1995; Osborne, 1996; Snow, Burns, & Griffin, 1998;
Tabors & Snow, 1994, Valdes, 1996). The benefits can also extend beyond improved student learning to
include better parent-child relations, more funds coming into schools, more effective community services,
lower dropout rates, and more (Ballen & Moles, 1994; Comer, 1993; Cummins, 1986; Epstein, 1995;
Fruchter, Gallctta & White, 1992; U.S. Department of Education, 1994)

School, family, and community partnerships have an impact bccausc they cxtcnd the reach of the teaching
and learning effort. However, a more critical factor may be that they positively affect the emotional life of

the child—and emotions and learning are inseparable. Educators such as Goleman (1997), psychologists

such as Greenspan and Benderly (1997), and neurobiologists such as Perry (1998) agree that a positive

~ emotional climate facilitates lcarmng while stress has a negative effect on learning.

Many of the lowest-performing schools have a student and family population that differs culturally from
school norms, whether Native American, Hispanic, African American, Asian, Eastern European, or other.
Cultural congruence, obtained through a variety of strategies (school climate, curricular, family-community
partnerships, etc.), is necessary to move student learning forward. Cultural congruence involves infusing
family and community cultural mores and expectations throughout the teaching and learning environment
(Cummins, 1986; Delpit, 1995; Ladson-Billings, 1995).
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Planning for Youth Success provides a mechanism through which community cultural norms and school cul-
tural norms can be reconciled. When community members are given a chance to come together and plan,
parents, teachers, and community members will agree on student success indicators. Bringing in others
from the community to help provide information and assessment of children’s knowledge and skills can

provide “fresh eyes” to see their abilities, strengths, and areas of need. Teachers cannot, and should not,
be the sole assessors.

s Y

-&'1

121



Effective assessments

Should measure what is being learned and should give information about the effectiveness of the
teaching strategy. What did the assessment attempt to measure? Did it work or was it valid? Why or
why not?

$ Are fair and flexible to accommodate different learning styles and allow for different ways to ex-
press how a child knows what he or she knows. Is the assessment fair to all people who are assessed?
What about those with special needs?

A

& Accommodate cultural differences like language, environment, community and cultural norms
(such as group versus individual orientations). Is there evidence of bias or are there assumptlons
regarding the backgrounds of the pcoplc who are assessed?

9 Provide opportunities to learn that are meaningful and can be applied in real-world situations.
Does the assessment measure skills and abilities that are meaningful and will be used by the people who
are assessed?

¢ Focus on reasoning, understanding, creativity, and problem solving, and encdurage reflection.
How did/does each person who is assessed deal with this type of assessment? Does the assessment
encourage critical thinking and deeper thinking skills or rote memorization?

Two effective assessment. types

~ Student self-evaluation is one of the miost powerful of the classroom asscssmcnt techniques providing feed-

back for instruction, with a focus on the teachers understanding the learner. Students’ involvement in their
own learning—through the reflection, summary, synthesis, questioning, and participation in formative
assessment—is powerful. When teachers ask students to think about their learning, students also benefit.
First, students benefit from improved instruction as teachers adjust their approach based on the feedback
from students’ self-evaluations. Second, motivation increases as students find out their teachers care about
what they think. And third, when students actively reflect about what they know and where they are con-
fused, they activate cognitive strategies helpful for mastering immediate course content but also useful for
learning other content. Teachers who use this method of assessment can become advocates of the class as
evaluators. : :

Another effective assessment technique is the use of portfolios, which are collections of student work over
time. Portfolios are authentic evidence of student learning that may include not only the best examples of
their work, but also process-type information like drafts or parent and teacher comments. Portfolios are sys-

tematic, purposcfuL and meaningful collections of students’ work in one.or more subject areas. As students

select pieces of their work for the portfolio, they also learn to develop criteria for their choices. Portfolios

. allow for assessment of children’s individual learning styles, enhance communication between parents and

teachers about children’s learning, and help to fulfill professional requirements of school and community
accountability:

Several common threads link these kmds of ésscssfncnts:'

é Students are involved in setting goals and criteria for assessment
9 Students perform, create, produce, or do something .
& Tasks require students to use hxghcr-lcvel thinking and/or problem-solvmg skills
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@ Tasks often provide measures of metacognitive skills and attitudes, collaborative skills, and intrapersonal
skills, as well as the more usual intellectual products

¢ Assessment tasks measure meaningful instructional activities
@ Tasks often are contextualized in real-world applications

¢ Student responses are scored according to specified criteria, known in advance, that define standards
for good performance '

Standards-based classroom assessment

The primary purpose of standards-based classroom assessment is to inform teaching and learning. A good
assessment or test is aligned with the curriculum so that schools know whether children are actually learn-
ing the material that their states or districts have decided a child should know. In such an aligned system,
testing is a vital part of teaching.

Testing gives valuable information on student progress to parents, teachers, administrators, community
members, and policymakers. By making the results visible, each of these stakeholders is given a powerfil
incentive for change.if the results do not meet standards. Without those results, schools and districts could
not be held accountable for helping all children reach high standards.” :

High-stakes standardized tests have been called “the gatekeepers of success in our society.” They come with
successes and limitations as measurements of standards-based education. Selecting tests and using results
must be carefully planned. Standardized tests may lack specificity, and usually cannot provide adequate ex-
planation either for the resulting scores, or for what the student can or cannot do. Standardized tests can- .
not measure aspects that are subjective and open to interpretation, such 4s disposition toward learning and.
attitude. Statewide standardized assessments may not include knowledge or information valued at the local
level, while local assessments can be linked to state standards (Newmann, Byrk, & Nagoaka, 2001).

Assessment drives curriculum. Hence the adage: “What gets counted counts, and what counts gets counted.”
States and districts must be careful not to become too focused on raising test scores while sacrificing cur-
riculum depth. As we raise low expectations, we also create a standard for all children to meet. If you test
areas that are critical to student success, you will drive curriculum to these areas. But schools with high mi-
nority populations may have a curriculum that is driven more by the content of standardized tests and skills
rcqmrcd to take the test, rather than the rich, high-level teaching and learning that standards-based reform
aims to promote in all classrooms and for all students. :

The use of testing results should be carefully designed to be fair and flexible. Standardized tests designed
for national comparisons between students, without reference to a particular school’s curriculum, are too
often used unfairly to evaluate teachers and schools. No one test tells you everything you need to know.
When academic progress is judged by a singlc indicator and when high stakes—such as whether a student
is promoted from one grade to the next or is eligible for a diploma—are attached to that single indicator,
the common effect is to narrow curriculum and reduce instryction to test “prepping.” High-performing
learning communities do not rely solely on standardized test results to assess student success and evaluate
the school’s system. High test performance on academic standards should be viewed as part of the picture
of expectation for student learning and success, but many other aspects of student development and achieve-
ment must be taken into account and valued. States must also be careful not to hold students and schools
accountable for results without providing the essential training and professional development necessary to
understand and use state academic standards, tests; and test results.
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accountability: (1) alignment of standards, curriculum, and assessment; (2) alignment of state and district
assessments; (3) use of multiple measures of assessment; (4) teacher training for translating state standards
into curriculum and instructional strategies; (5) use of student samples to make indepth assessments that
measure school and district performance; and (6) collection of data on the unpact of testing on teaching
and learning (NASBE, 1997)

The National Association of State Boards of Education promotes six policy areas involved in the testing for ‘

Some questions to consider regarding standards "

We need to find out what standards are and agree on a definition. Here are a few questions to help us -
find out about standards and how they are set. See the end of this section for more resources on cxplonng ‘
standards. -

@ How are standards chosen? What is the proc&ss> What is the difference between national and state
standards? :

@ National, state, and local standards are important resources for teachers and districts, but which stan-
dards are the focus for student learning? Can any one student achieve the complete set of standards?

¢ Should the local district adopt state standards, adapt standards from national profcsslonal organizations,
or create new locally specific standards using other documcnts as rt.:sourccts> .

@ Are the standards prcscntcd na form that teachers can use? How should the standards be used

in classrooms?

f

Standards for auditing the implementation of standards-based education

As standards-based education has evolved, it has become synonymous with high-stakcs testing and

* accountability. The National Education Association views this as too limited a perspective and uses the

term standards-based education to refer to an integrated system in which key elements—policies, resources,
curriculum, instruction, standards, assessment, and accountability—are coordinated and work in tandem.

NEA has developed an audit tool for intcmtcd affiliates that will-.

@ Assess standards-based education in the states by gathering and analyzmg information about
its implementation

¢ Evaluate the information they gather with a set of standards that can help ensure that standards-based
education fulfills its promise -

' @ Develop an action plan that w1ll sttcngthcn standards bascd cducanon in thcxr states

"The audit tool is bmlt around 10 standards that dcscnbc an mtcgratcd standards based education system.

These standards capturc what educators, pohcymakcrs, rcscarchcrs, parents, and obscrvcrs say are the key

“elements of an cﬁ'ccnvc standards-based cducatlon systcm




Standard 1: All st:udcnts are achieving at high levels.
Standard 2: All students have access to the resources they need to attain hlgh standards.
Standard 3: All students are taught by teachers with the knowledge and skills to teach to high standards.

Standard 4: Student standards are developed, implemented, and revised in ways that maximize their
usefulness.

Standard 5: Student standards inform curriculum and instruction.
Standard 6: Students are treated fairly in assessment programs. and accountability systems.

-Standard 7: Assessments used to make decisions affecting students, schools, or districts meet widely
accepted technical and professional criteria.

Standard 8: Assessment and accountability are used to improve teaching and léarning.
Standard 9: All stakeholders are aécountabl; for making standards-based education work.
Standard 10: The implementation arid impact of standards-based education are tracked and reported.

For each standard, the audit tool includes:

¢ Implementation indicators. These are conditions that indicate the extent to which a state’s standards-
based education system meets the standard. Affiliates may wish to add state-specific indicators to the list.

¢ Examples of key questions related to each of the indicators.

¢ Examples of supporting evidence that answer key questions. The key questions and supporting evi-
dence included in the tool are suggestions. Affiliates will likely need to adapt the tool so it is appropriate
to standards-based education in their states.

(Sourcc www.nea. org/pubhccd/standards/audxt doc)

"The Center for Curriculum Renewal describes a proccss for standards linking, which includes 11 compo-
nents: vision; current state, curriculum, and assessment plan; school decisions; resources; professional de-
velopment plan; supervision; evaluation; student profile; comprehensive assessment system; reporting; and
action plan. (Center for Curriculum Renewal 1999 Standards Linking Process as seen at members.aol.com/
jearrvt/mw3/CCR2.html)
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Web sites

Center for Curriculum Renewal
members.aol.com/jcarrvt/mw3/CCR2.htinl

Connect for Kids
www.connectforkids.org

ERIC Clearinghouse on Assessment and Evaluation
www.ericac.net/

Family Support America
www.familysupportamerica.org/

National Center for Research on Evaluation, Standards and Student Testing (CRESST)
www.cse.ucla.edu/

National Association of State Boards of Education
www.nasbe.org/Educational_Issues/Account.html

National Education Association
www.nea.org/publiced/standards/

National Parent Information Network
www.npin.org/

Northwest Regional Educational Laboratdry, Assessment Progrim
www.nwrel.org/assessment/ -

Public Educatuon Network (PEN)
www.publiceducation.org

Search Institute: 40 Developmental Assets
www.search-institute.org/assets/

What Kids Can Do, Inc.: What’s learned
www.whatkidscando.org/whatslearned.html
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Topic 4: Mapping Community Assets

That Support Youth Success

Facilitator's Guide to Activities

(45 minutes)

Goal: To answer the question: What community resources can promote. youth success?

’ Overheads/Handouts Time
Activity 4.1: '
Introduction 0O-4.1A-B 5 minutes
Activity 4.2:
Getting started:
Personal asset map | 'O-4.2A and H4.2A 10 minutes
Activity 4.3:
Mapping community .
assets for youth success 0-4.3A-C 30 minutes
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Activity 4.1: Introduction

Goal: Understand the purpose and basic elements of asset mapping.

Time: 5 minutes

Materials: Overhead 4.1A (Definitions) and Overhead 4.1B (Asset Mapping) .

Instructions:

“The previous topic’s assessment activities remind us that our definitions of what
counts as success can be narrow and/or biased. Even when we have a good idea of the
skill or concept we want to assess, our tools for assessment are not always the best for
all members of the population. This is true in our classrooms as well as in our commu-

. nities. There may be many positive things residents overlook because these things are

not commonly recognized as good or useful, or because the tools we use to determine’
whether something is good or useful do not measure all things well.

' “We often know a lot of things about our communities. But there is often-much we
*never know because we do not know how or what to ask. In the work of helping

schools and communities contribute to student success, it is common for people tor

‘concentrate on what the school community needs and how to makc up for what it

lacks. This approach focuses on deficiencies.

“Anothcr way to look at our community is by takmg a more positive approach and by
asking different kinds of questions to learn different kinds of things about where we live.

‘We can create a map of our school community that tells us what and where the assets

of our commumty are: This is the focus and goal of a process called Asset Mapping.”

- Pro;cct Ovcrhcad 4. 1A (Dcﬂmtlons) R.cv1cw and bncﬂy discuss thcsc definitions:

A * Overhead 4.1A

Deﬁni_tiqns

Asset: An item of value owned; a thry, condition,
or cntity that scrves as an advantage, support,
resource, or source of strength

M ang To makc a map of; to show or establish the

S iR




O

ERIC

Aruitoxt provided by Eic:

Project Overhead 4.1B (Asset Mapping).
Overhead 4.18 %
Asset Mapping

To create 3 map of our school-community that tells us what and where the asses of our
conununity are.

Puyple
+ ioos . T s el

> <% 1 . fasources. {* o Sl
e ; .,
P | - Capaities \ .,

“As you can see from thc overhead, assets can be the pcoplc orgamzatlons and thmgs Script ﬁ
in the community. The ideas, resources, and capabilities that people and organizations

generate are also assets. The interconnections between the assets—how we get the asset

and who helps us get it, and how we use the asset and who helps us ‘use it—are all assets.

“Assets—the relations among them and access to use them—are the grounds on which
school communities grow. Drawing a map of what is valuable in our communities re-
veals many resources and assets we may have previously overlooked. More important,
it can also show all the interconnections among these assets, including the relationships
among people that we may have already established.

“In this section, we will extend our learning about how we define and measure success
by asking about the positive things we may have overlooked in our community. Here,
we will map community resources, skills, and strengths to learn which of these re-
sources can support success for youth; discover how to use these community resources
to build and strengthen important characteristics of succcss in students; and identify
what each individual can do to promote youth success.”
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W‘ Handout 4.2A

* Overhead 4.2A

Activity 4.2: Getting started: Personal asset maps

Goal: Develop a broader view of assets, thinking about what we as ‘individuals have
to offer the school community.

Time: 10 minutes _
Materiais: Ov;rhcéd/Handout.‘L.ZA (Personal Asset Map)-

instructions:
Refer to Handout 4.2A and project Overhead 4.2A.

Personal Asset Map

Ask the grdup to bcgm this process with themselves. Ask them to write their names in
the middle of the handouts (where it says “me” on the ovcrhcad) and consider the fol-
lowing qucsnon ‘What are your assets?” -. :

" Give each pcrson thrcc minutes to make a pcrsonal asset map of what hc or she considers

personal assets by asking them to fill in the lines on Handout 4.2A with their material
and nonmaterial assets (a house, facility in another language, athletic ability, computer
..). Encourage them to think about the characteristics of youth success they

_ agrccd on and to include personal assets that might contnbutc to dcvclopmg or sup-

portmg those charactcnstlcs

. _Ask participants to trade thcn' complctcd maps, w1th anothcr person and give them

a couple of minutes to discuss them

Ask the group to consxdcr “What does this person’s map tell you that you didn’t al-
-ready know about that person? What does the map tell you about yourself? How do

“these maps help us learn about people? What else do you sull nccd/want to know>” _

Spend a few minutes d1scuss1ng thcsc qucsnons




Activity 4.3: Mapping community assets for youth success

Goal: Collaborate in thinking about the positive, useful, productivc aspects of the
community that can support or develop the characteristics of youth success.

Time: 30 minutes

-Materials: Overheads 4.3A-D (Communiity Asset Map-Steps 1-3 and Questions),
chart-pack paper (place several pieces of chart-pack paper on.the wall or'on a table;
tape them together to make one very large sheet), markers, masking tape

lnstructions: .
Thoroughly explain all steps to the participants, asking for questions of clarification
between each step, before letting the participants start the mapping process.

Project Overhead 4.3A (Commuhity'Assct Map—Step 1).

Overhead 4.3A %

Community Asset Map—Step 1

To begin creating the community asset map, ask participants to draw the school in the
center of the chart-pack paper. Emphasize that the school is often a community resource
in the coordination of the assets, but that it is not necessarily the focus of the asset
map. From this starting point, ask them to make a map of the community surrounding
the school (include relevant places such as businesses, community organizations, faith-
based organizations, parks and recreation centers, etc.).

If their community is rural or isolated, remind them to map out assets that may come
into their community from outside their immediate neighborhood.

Remind participants to think of the two chosen success characteristics and include on
the map any resources, organizations, or people that may already be promoting these
characteristics. Remind them not to limit the map to these characteristics only, since an
overall goal of the map is to identify assets the group hasn’t recognized or noticed before.
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Project Overhead 4.3B (Community Asset Map—Step 2).

* Overhead 4.3B
.
Community Asset Map—Step 2
Sum’s Pet Shop ©
R Loans pals to schoots g
H and families to teach
- m::cgm koS < kids responsibifity 3
‘yoith to homeless R e :
shelter to volunteer : - PS'FS R W .
’ Library - Joan’s sunt
o Linda F. foschay
= youth hew to do L .
. ’ research.; i )
‘ . ' ! Molly Jones teaches :

[ ptano jessons and Sam
Jonus couchos tho
Tl [sectertenm T T

" Beside each asset (business, community organization, faith-based-organization, person),
»ask the participants to add a contact name (if known) and the relationship they have
i © with this organization or person. In order to connect the community map with the
' characteristics of youth success, have participants label on the map how this organiza-
" tion or person can support the characteristics of youth success. - * -

Project Overhead 4.3C (Community Asset Map——Stcp 3).

*’ Overhead 4.3C
.
Community Asset Map—Step 3
_lusnagv] Sam's Pat Shop OF
"B Loans pets to sthools o
b and families to teach :
EH e
ik Groan tahos o (M
youth to homeless ™™ 3 PR T
shelter 10 volunteer Lbrary T ArtMuseum
rary . | Joan's aum
; tinda F: teaches
i youth how o do
"\ Maggic Smith rescarct | . 5
" g and flic " Jod Myasbanuredr  yon 1one eaches
R | -cantpal “ Al Tovial heatlely clivic | plano lassons and Sam
' e LAY T i Jones coaches the
CURANER ] JeesPaeta. . 1 Jonesomachesthe
. M“ﬂm S P 1S WO e SSOCOBE IR T
e
£
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Finally, ask participants to write on the map the names of people with whom they are -
connected through work, family, church, or school who are not already represented on
the map. If any are not located on the area that the map represents, list them on the
side. Ask them to think of the assets each person may have (including those that sup-
port the success characteristics) and to write them below the person’s name. Have the
participants write their own name upon the map and list the assets from their personal

© asset maps and any additional ones thcy might have thought of.

Throughout this activity, remind the participants that the studcnts are able to oﬁ'cr
adults a pcrspccuvc on the community unavailable to them. Young people are involved
in activities and relationships that adults do not always know much about. Students’
contributions to thé map will be rich and extensive. Moreover, students will gain adults’
perspective on the community, as well. Young people may learn more of what the com-
munity has to offer them by seeing what adults contribute to the map.’

As a wrap-up/concluding activity,‘ in:the last ﬁvc.mix.autcs, ask participants to come back
to their seats. Project Overhead 4. 3D (Qucsuons) and briefly discuss the following

questions:
Overhead 4.3D %»
Questions
What surprised you the mast abour this process?
What did you learn? |
] Wcre there cerrain groups of people who knew more

Lt ‘hL 1sscts/rcs0um within the wmmumtv’

“From the asset-mapping process, you have learned a lot. From what you have drawn,  Script ﬁ
you can see a wide array of skills, knowledge, resources, and assets within your school :
community. On this community asset map, you can draw the connections among peo-

ple and between people and things. So far today, we have identified success characteris-

tics toward which we want to work and have identified resources (assets) within our

community that can help us do this work. Now our task is to make a plan for actually

doing some of this work. In the next section, we wﬂl begin to plan a project that will

allow us to begin work toward our goals .
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Handout
' - Topic 4: Mapping Community Assets
That Support Youth Success :

.4.2A: Personal Asset Map
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p|c4 Mappmg Community Assets
That Support Youth Success

4.1A: Definitions
‘ © 4.1B: Asset Mapping

4.2A: Personal Asset Map
4.3A: Community Asset Map—Step' 1
4.3B: Community Asset Map—Step 2

4.3C: Community Asset Map—Step .3
4.3D: Questions

® | 148

141 -




el

-
9 «
£3
@ <7
>
S

0G~

139SSY
‘uonipuod

suonyOq




salljiqede) -
$90IN0S3Y -
seap| -
a|doad -
suoieziuesiQ

paAjoAul ajdoad ayy
pue jasse ayl
193 am MOH

paAjoaul 9jdoad ayy
pue jasse ay}
asn am MOH

$90In0say /sSulyl

sanljiqede -
$92IN0S3Y -
seap| -
a|doayd

"2Te AJrunurnuod

INO JO S1ISSE Y IYM P [0oyds o jo dewr & 938910 OF,

1ISsy

Overhead
4.18




254

Cverhead
4.2A

@
Personal As t Map

o
153




Overhead
4.3A

Community Asset Map—Step 1

AN
\\\\
)

il
il
Il
i
]

s
0

e




LGT

Overhead
4.38

suip|ing |11 |e100s

pue ‘diysuazino ‘8uinl0S
wa|qo.d yoeay siayoes|
|ooYydss umoj InQ

uapiesd Auun
ayr dnlas djo
[ooyds ay} 1e
Suiuapieg e}
‘uewfpuey Jivyl

yuow yoea s|eos suipeal 19

3y} Sayoeod sauor
wes pue suossaj oueid
sayoea) sauor Ao\

ne s,ueor
wnasnp 1y

Bk
i3d

Angisuodsasl spiy
yoea 0} saljiwe) pue
S|00Y9s 0] si1ad sueon
doys 194 s.wes

1393)UN|OA 0} 19)|89YsS
SS9|aWoy 03 YINoA
He: S
yainyo

Advugn

7z daag—depy 39ssy HHrunurmo))




ha

Z===== 8uIp|ing |1 |e1oos
Pe|===== pue ‘diysuaziio ‘Suinjos
NW“ === “ SPms mopeys wa|jqo.id yoea) siayoes|
= Z == sJ
= T [00Y9S UMOL INO

mopeys m,ucm 1S
weigoid Suimopey

svy 30f daary
snq aq,

w yoes s

|eog
P10 S

e

ay} sayoeod mmcmw ‘
wes pue suossag| oueld
sayoea) sauor AjjoN

U3 vl 1930] 341
Any v st SUIKPY gsof

une s,ueor

‘uewfpuey J1Isyl

uapJles Aun
ay) dn 1as dja
|00Yos ay) e
Suluspies e)

wueq A

sauvdary
10420409-37042.4
sanf puw suao
quus 9BGIN

J

%@g

wnasni 1y

193luUn|oA 0} I8}{ays

Si3d

S$S9|9LI0Y 01 YnoA

e

Aliqisuodsai spiy

yoea} 0} saljiue} pue
Sjooyas 0} si1ad sueoT
doys 194 s,wes

¢ dayg—depy 39ssy HGrunwmon)

Overhead
4.3C

'

y2Inyo




9%

T
g g
59
>
o

$91/539sse I INOqe
UTe1I3D I9UD TN

:8$3201d s osudms yeypp

suonsang)

197




O

ERIC

Aruitoxt provided by Eic:

_
s
r
~
D)
N~
-
N

N -
T

s

TN

NN

r/

“ .
N [

)

N

¢
P
~
B
~.L A
N B
~ ¢ ~
3
A
N

Facilitator’s Guide to Activities

Handouts

Overheads

we ;)
S
A

e,

~
[oaeh]
L
>
L
= \\)
~
I
A}



Topic 5: Plannfng the Project
for Youth Success
Facilitator's Guide to Activities

(2 hours, 30 minutes)

‘Goal: To answer the questions: What project shall we undertake to promote youtt{

success? How can we engage the community and measure the results of this project?

Handouts/Overhieads ~
Activity 5.1: . ‘
Introduction
Activity 5.2: -~ H-52Aand O-5.2A
Creating connections for success ~ H-5.2B and O-5.2B
Activity 5.3: ’ H-5.3A and 0-5.3A
Decide on a project H-5.3B.and O-5.3B
Activity 5.4: H-5.4A and O-5.4A
Develop an action plan H-5.4B and O-5.4B
Activity 5.5: ~© . H-55Aand O-5.5A
Plan to implement the project - H-5.5B and O-5.5B
' (1-handout per subgroup)
Activity 5.6: " H-5.6A and O-5.6B
Evaluating the project H-5.6A and O-5.6B
Activity 5.7: »

Concluding activity & evaluation ~ H-5.7A and O-5.7A

~ Time

* 5 minutes

15 minutes

20 minutes

25 minutes

30 minutes

* 40 minutes

15 minutes

- ify
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Activity 5.1: Introduction

Goal: Introduce the project and link previous topics and activities to it.
Time: 5 minutes |

Instructions:

“Now that we have identified what we want to promote for the success of youth, re-
sources and assets. that will help us, and ways to measure youth success, we need to de-
velop and put in place a project that will help make youth success a reality. During this
next (and last) part of Planning for Youth Success, we will plan together and fill out helpful
forms, ending with a project blueprint and strategies for implementation. The project will

_ involve school staff, students, families, and community members working together to- -

ward our agreed-upon goal: to promote greater success of youth in this community.”

ER S
N o rae—
ey,
63
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Activity 5.2; Creating connections for success: Linking
‘ community resources with priority characteristics
of youth success

Goals:
Q Identify community resources that can be used to promote the two priority charac-
teristics of student success. '

() Work from the community asset map to come up with a project that will cnablc
youth to achieve that characteristic of student success.

Time: 15 minutes.

Materials: Handouts/Overheads 5.2A-B (Resources To Promote Successful Charac-
teristics in Our Youth: Web of Commumty Resources), overhead markcrs, chart-pack
paper, markers

Instructions:

“Now that we have Mappcd out what assets thc.corhmunity has to offer, we need to Script ﬁ
draw upon this asset map to find tools and resources that will work for our young
people’s success.”

A}

Project Overhead 5.2A and refer to Handouts 5.2A-B (Resources To Promote Success-
ful Characteristics in our Youth: Web of Community Resources [Characteristics #1-21)
and ask participants to refer to Handouts 5.2A~B. Write down one characteristic on
Overhead 5.2A and tell the participants to do the same on Handout 5.2A. Repeat for
‘ the other characteristic using Overhead 5.2B and Handout 5.2B.

Handout 5.24 &

(,

Resources To Promote Successful Characteristics in
Our Youth: Web of Community Resources Overhead 5'2A)%
C )| C )
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@ Handout 5.2B

% Overhead 5.28

Resources To Promote Successful Characteristics in
Our Youth: Web of Community Resources

( )| C )

? Sblit participahts into four working groups. (Make sure that each small group has a mix
‘of staff, students, family members, and community members.) Assign one success charac-

teristic to two groups and assign the second characteristic to the two remaining groups.

Ask the group to list (bcncath the vcharactcristic) any additional information that clarifies

that characteristic. For example, if a characteristic is “tolerance/multicultural understand-
ing,” then additional information may include knowing about value systems in different

_ cultures, knowing cross-cultural communication strategies; speaking other languages,

and being self-aware about one’s own culture and how it affects beliefs and behaviors.

Next, ask participants to select the community assets or resources that will best support
and promote-their priority. characteristic, listing them in the empty bubbles on the
handouts.. After they have identified community assets or resources to support and
promote the characteristic, they should discuss and write down (below the appropriate
bubble in the lines provided) specific ways each resource can be used to promote the
characteristic. The group will create a grid of community resources that can develop
successful characteristics in their youth. (Encourage the groups to include both success
characteristics in their plans if possible.) S

Allow each group to share its completed web of community resources.

-~ 1]
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Activity 5.3: Decide on a project

Goal: Choose a project that will increase youth success focused on one or both
of the selected characteristics.

Time: 20 minutes

RMaterials: Handout/Ovcrhcad 5.3A (Things To Think About), Handout/Ovcrhcad
5.3B (Examples of Projects), chart-pack paper, markers - -

Instructions:
Project Ovcrhcad 5:3A (Things To Think About) and refer to Handout 5.3A.

Handout 5.3A° @

Things To Think About Overhead S.BA%

Is the projoct
* Dircctly related to one or both of the selected suecess characteristics?
» Inclusive of members of the school and community?

» Rig enongh to make a difference but small enough to be effectively implemented?

o

“In deciding on a project, there are a-few things you might want to consider.” Ask: Script M
someone to read the suggestions out loud. Ask participants if they have anything they

would like to add. (Encourage participants to add any suggestions to this handout as

they work in their groups. )

“Now we will brainstorm some ideas for projects based on information on your charts
from the previous activity and based on the “Things To Think About,” just discussed.”

268
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Project Overhead 5.3B (Examples of Projects).-“Here are examples of projects developed '
by other schools.” .

@ Handout 5.38

> Overhead 5.38 Examples of Projects

High School Success Characteristic: Critical Thinking
Project:

A. Hold two evening training sessions for staff, parents,
students, and community about what critical thinking is,
why it is important for the success of our youth, and how

... topromotc and assess it.

On chart-pack paper list the project ideas generated by the participants. Refer back to
the success characteristics selected, the charts from the previous activity, and the “Things
To Think About” handout to keep participants on track.

d Script “I would like to remind you that you have a very important resource in this room—the
students. To plan a project that will enrich the lives of the students and really make a
difference in'school improvement, we need to find out what they would like to see im-
. plemented. For the bottom line is, students are more likely to care about their school
when they contribute to its improvement. They will be more invested in school if they
know their voices are heard.” o

After the students have given their feedback on the proposed ideas, let the whole group
decide on which idea to use through discussion and consensus. A combination of two
or more ideas may be appropriate. =~ . -

Write the final idea on chart—pa.ck'palpe'r and '.post it prominently.




Activity 5.4: Develop an action plan

Goal: Plan the essential elements of the project that includes idcnn'fying who will
do what and when.

Tirme: 25 minutes

-Materials: Handout/Overhead 5.4A (Main Action Plan Example),. Handout/Over-
head 5.4B (Main Action Plan; it may be necessary to have additional copies of thc
handout and overhead) :

Instructions: .
Project Overhead 5.4A and refer to Handout 5.4A (Main Action Plan Example).

Handout 5.4A , @

Main Action Plan Example Overhead 5.42 3>

Success Characreristic(s): Cridcal Thinking
Project: Training on critical thinking and grade for critical thinking in each class for each student,

|mivi:y1 Activity2  |Activity3 | PR Activities

. Revise forms
What will Conduct two ‘ﬁ'é‘;&‘é’ifies and software | Advertise training sessions, write
happen? training for grading to accommo- | editorial and press releases, hold press
ey 0N critical thinking date grades for | conferences
eSO e PN ‘ critical thinking

. ,.Wber for plannmg nalmng Sessions,
) ’*:»—M o "\; or

“This is an example of a completed action plan from one of the example projects. Asa  Script ﬁ
group, we will complete this form for our project. Notice that an “activity’ is a discrete
event that leads to completing the project or is one part of the project.”

163



Project Overhead 5.4B and refer to Handout 5.4B (Main Action Plan). Working to-
gether, the whole group fills out the main action plan. Fill in the mformatlon on the
overhead as it is agrccd upon by the group.

¥ Handout 5.48

* Overhead 5.4B Main Action Plan

Success Characteristic(s):
Project:

Activity 1 Activity 2 Activity 3 PR Activities

What will
happen?

Before they begin their work, let them know they will be developing evaluation activi-
ties—that is, getting information about ways in which the project is working well and
not working well—later in Activity 5.6. Explain that, although evaluation is an essential
component within the main acnon plan, it will be an additional activity and a scparatc
forrnwlllbeuscd S : .

If more actwmcs are nccdcd, addmonal COPICS of Handout 5.4B and Overhead 548
can be uscd - 4




Activity 5.5: Plan to implement the project
Goal: Ensure that the action plan will be carried out and start the process.
Time: 30 minutes

Materials: Handout/Overhead 5.5A (Specific Activity Action Plan Example),
Handout/Overhead 5.5B (Specific Activity Action Plan; one copy for each subgroup)

Instructions:
Project Overhead 5.5A and refer to Handout 5.5A (Specific Actmty Action Plan
Examplc) ’
Handout 5.5A° @
Specific Activity Action Plan Example
Activity: Training on Critical Thinking Overhead 5.5A )?

Success Characteristic(s): Critical Thinking
Project: Training on critical thinking and grade for critical thinking in each class for each student.

Action 1 Action 2 Action 3 Action 4 Action 5 Action 6
. Secure funding tdentify location .
What wilt h Create info fiyer & .
& identify under- | identily a trainer | & make arrange- | Set two dates : Hold trainings
happen? writerts) ments publicize walnings
g Augist 15: Prefer mid-October
TR Continve though [ - ety M

“This is an example of a completed Specific Activity Action Plan. One of these forms Script d
is completed for each of the activities identified in the Main Action Plan. This is a plan

for Activity One from the Mam Action Plan: Condutcting Fvo Training Sessions on

Critical Thinking,” :
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Project Overhead 5.5B and refer to Handout 5.5B (Specific Activity Action Plan). .

w Handout 5.5B
Specific Activity Acnon Plan
* Overhead 5.58 Acrivity: Training on Crirical Thinking

Success Characteristic(s): Critical Thinking,
Projject: Training on critical thinking and grade for critical thinking in cach dass for cach student.

| Action 1 | Action 2 Action 3 Action 4 Action 5 Action §

. 'Lead a brief discussion to:

: @ Tcll pamapants that they wxll be sphtung into workmg groups to fill in Handout
5.5B with the speqﬁc actions needed for thc1r action item. :

¢ Ideally, have one subgroup for each activity, mcludmg one for “Promoting the Pro]cct/
PR Activities,” and at least three people in a group. Allow participants to choose
which subgroup they will join, but encourage dwcrmty within each group. If there,
are ‘many more activities than participants, leave out activities that take place later
in the project (these plans can be made at a later time).

9 Give each subgroup one handout although more can bc used. if more actions are _
needed. Tell paruapants that they do not nccd to fill in all action boxes on the shcct,
if fewer actions are nccdcd

4 Identify a point pcrson——or two—to coordmatc the effort for each- -activity. (Conmdcr
which members of the commumty—studcnts parents, residents, businesspeople, etc.
—should take leadership roles. This.could be a temporary position until another per-
son is found, but 1dcally thc same pcrson should oversee thc pro]cct from start to
finish.) - :

@ Idenufy potcntlal core paruapants and othcr resources from asset map.
¢ Schedule first regular meetings of core paruapants to kccp the project on track.

= chroup and‘ rcport on subgroup plans




Activity 5.6: What does the project look hke if it'is done well?
(Evaluating our work) _

Goal: Understand the importance of evaluation and begin to design an evaluation
of the pro]cct’s strcngths and weaknesses.

- Time: 40 minutes

Materials: Handouts 5.6A-E (A: Definition of Evaluation; B: Evalﬁation—Kcy
Concepts; C: Five W’s and H; D: Survey Design Tips; E: Action Plan for Evaluating
the Project) and Overheads 5.6A-E (A: Definition of Evaluation; B: Evaluation—Key
Concepts; C: Five W’s and H; [note there is no ovcrhcad for D] E: Action Plan for
Evaluating the Project) :

Instructions: .
Project Overhead 5.6A and refer to Handout 5.6A (Definition of Evaluation).

Handout 5.6A @

Definition of Evaluation }Ovelv'head 5.6A )%

Evaluation refers to judging a program or effort, rather than an
individual.

We rypically evaluate schools, for example, by looking at many
factors induding:

%.1 ‘nwf,n et rost, xrhw:ssmunt data)

AT "’?{‘3\“

Review the definition of evaluation and clarify the difference between evaluation (pro-
grams or efforts) and assessment (individuals). Ask participants why they think evalua-
tion is important. Make sure that they understand that evaluation can help leaders to
understand both the strengths and weaknesses of the project. Also, it is very important
that the evaluation tie directly to the project goal(s), which in this case are the youth
success characteristics previously selected by participants.
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Project Overhead 5.6B (Evaluation—Key Concepts) and guide participants through
Handout 5.6B (Evaluation—Key Concepts). ' .

@ Handouts.68.
Evaluation—Key Coﬁccpts

1. Four Areas in Which To Measure Your * “Tallics (c.g., counting the number of participants at
Goals/Objectives cvents)

« Satsfwnion—How happy are those involved with = Tnvolve stakeholdens
it jeer?
© preKe 1. Types of Data
* Oprration—What were the strengths and

challer 1o runine the project? * Quantitative—from eallics or some sunvey
) lgcs’)-‘:mlg b questions {e.g., where the person taking the survey
= o M “"‘IC(I? 3

picks one answer from several that best represents
hagts their upuuun) This type of data liclps you
Bk 5 R auire ch.xr answers.

,f} Overhead 5.68

'
7

Evaluatmn——l(ey Concepts

. I. Four Areas in Which To - 'Ill Types of Data
T Measure Your Goals/Objectives
o . o s Quantitative

* Satisfaction " .
¢ Qualitadve -

. Opcrarion

'-IV Using the Evaluatlon

e l‘t)rmauvc

¢ Therc are basxcally four areas. that pro;ect lcaders wdl want to look at in the evalu-
atlon sansfacuon opcrauon, quahty, and impact. -

0 .:v R é Thcrc are dlﬁ'crcnt methods that'can be used to collect data. Thcrc is a need to
T balance bctween (1).getting a number of measures for more information and bet-

] ter accuxaqg and (2) keepmg the evaluauon cﬁicxent so that it do&s not bccomc
: a large pro;ect 1tsclf oo s :

‘ Q? Data can be d.lVldCd into two catcgoncs quantltauve and quahtauvc The first is -
- information’ rcprcscntcd as numbers. It can be collected from surveys where ques-
tions have discrete categories (¢.g., answers to a quiestions may be on a scale of

‘1 to 5; another example: 96 percent of survey. respondents enjoyed the project).

\}‘ .
ERIC ' ' -

Aruitoxt provided by Eic:




@ There are two ways in which to use an evaluation. The first is for formative pur-
‘ poses in which you collect information during the middle of the project in order
to make improvements midstream. The second is for summative purposes, to
assess the total and final impact of a project upon its completion.

So participants can begin thinking about the logistics of data collection, refer to Hand-
~out 5.6C and project Overhead 5.6C (Five W’s and H). Guide part1c1pants through the
handout, dlscussmg points along the way.

Handout 5.6

Five Ws and H .

Why are you collecting the dat? When arc you going to collect ie? .
¢ What are you hoping tw ieam trom dwe dara? ® Docs the plan include vpportunitics w collect data at '
* What are yon hoping to leam from using this ditfereae ?

particular data collection strategy? ° What STTAICEZIS can you use to casily observe and
° Is there a match between whar you hope 1o feam and record dam during cvents?

the method you chese? e G you affond the time to gather amd reamd daea
What eraevby v oo collecting? wsing the siategies you've selected?

7

. T Al i3
U R W, Whe is going 1o eoflect it?
R S P T ey )g‘“thla that an be gcnmlod by swdenis?

| Overhead 5.6C )’
‘ Five W’s and H

Why arc you collecting the data?
What cxactly are you colleeting?
Where are you going to collect it?

T et TC YOu going to collect it?

o - | 76

A
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Briefly draw participahts’ attention to Handout 5.6D on survey design. This tié shccf
will be useful if and when the group begins actually designing the survey.

@ Handout 5.6D

Survey Design Tips

¢ Keep the survey short—no nrore than two pages.
Do a “tiedd west™ of the survey betore you distribute it. Ask a 6w poople wbo are not pare of the deveopuent process to take the suvey and give
ot fialhuak om e of s, clarity, sl ao fistl.
Tur a dexdtioe sn the arvey ok a name il s poeson ar place whise the sirvey cis be saured.
Surveys shusahl Inz anemynmons - chm'e inchacke a pleas for noguenkans to write theer muncy.
Vioer'll warnt 16 have: 2 vieriay of epusstion 1y, Fimg, ok yomeacdf whin geu neally ware v kieay sl (efor hack i Handonr S48} Bk ane
) some examples of questicns that you might me or adape. Note that dwse are cxamples cnly and may or may o be appropsiate, depending o
. B AL PTG,
o * 1o how many progect activities did you punticipae? | This will allosy you to getis sense of bow many people participated in howe iy
diffirent univitics.)

* Rawe your tesponse to the following quesdions on a sede of 1 %o 5 (You can tally up responses and figure oue o many people felt a certain
way ;bnul. an aciivity, or compute the averge an cach question. Tt's sometimas beiter to s such a scale raee than just asking, “ves av w®

wiales allvw respondent m apress themseds man: savandy.)

s
o

Very

In this section, participants will begin designing their evaluation plans using Handout
.. '5.6E. Depending on the size of the group, pamapants may decide to break into two
- smaller groups, with-each focusing on one of the success characteristics. Ask them to .
keep-Handouts 5.6B and C handy so that they can design a quality evaluation. Remind
participants that their measures should connect directly with their action or-activity plan, which
is tied to the youth success characteristics. Ask: participants to refer to the postcd character-
istics as well as to their plans. Participants may also want to consider if it is appropriate
" “to include the assessment activities determined in Topic 3. Remind them that the plan
. for theproject can include refining and further- dcvclopmg thc asscssmcnt activities with
. assistance from an assessment spccxahst L

v

P . . - S

. w Handout 5.6E

L Action Plan for Evaluating the Project
>)r Overhead 5.6E & )
S Youth Success Characreristic: Project:
' What are you collecting?
Where are vou gmng to collecr ir?
Q - 170
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Ask participants to briefly share their plans. Key questions:

‘ é Among all the groups, are a variety of areas and methods (sections I and II from
Handout 5.6B) included?

¢ Is there someone who will oversee the evaluation as a whole? Someone who can
put the pieces together into a cohesive report that will be shared?

@ How will the evaluation increase accountabﬂify among group members?
¢ How will the evaluation be used in cbnjunction with the public relations activities?

s
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Activity 5.7: Wrap-up

Goal: Achieve a sense of closure and motivate the participants to continue

on to the next phase

Time: 15 minutes

Materials: Handout 5.7A (Planning for Youth Success Training Evaluation)
and Overhead 5.7A (Question for Training Evaluation)

Instructions:

¢ As you show Overhead 5.7A, ask each imrticipant to complete this sentence (verbally
to the rest of the group): “The most important thing to me personally about the
process we went through togetheris ....” - .

¢ Ask them to complete the evaluation form (Handout 5.7A).

@ If the budget allows, provide a small gift to'the participants such as a flower or a pin.
Thank them for their hard and thoughtful work. ‘

* Overhead 5.7A'

Question for Training Evaluation

“The most important thing
to me personally about the process
... wc went through wopether is .7
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Aruitoxt provided by Eic:

Planning for Youth Success Training Evaluation

Please take & fow it te Al o ehe firllewing sumey.
Yomur anwweers will st congrercly ameayinoe and axelidonid, Yur opinioes will B ool i guide Gtae aiviies,

1. What is your oplnion of today’s scssions conducted during this training? Pleaye check the response that must closely
matches your opiaion for cach irem,

Moderately|  Strangly

Steogly | Midvrately| .
Agree Agree Undecidad Disagree | Disagree

Thee training way well eeganizaed.
The facilitator was knowledqeahle abaut the abject area.
T Iy

SR \aﬂ,“

: o,

2. Pleasc take a few moments ta write your thonghts on the following items.

‘Whal iduas (o e siasions taday vl you incorpasate Inlo your vaask? (Pleuse be spedilic)

What sugggestions do yoar have for impeaving tuture sesslans?

e fOmmenis on the training?
S
TN
“
ot )
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Handouts

Topic 5: Planning the Project for Youth Success

5.2A:

5.2B:

5.3A:
5.3B:

5.4A:
5.4B:

5.5A:
5.5B:

5.6A:
5.6B:
5.6C:
5.6D:
5.6E:

5.7A:

Resources To Promote Successful Characteristics in Our Youth: Web of Community Resources
(Characteristic #1)

Resources To Promote Successful Characteristics in Our Youth: Web of Community Resources
(Characteristic #2) '

Things To Think About
Examples of Projects

Main Action Plan Example
Main Action Plan

Specific Activity Action Plan Example
Specific Activity Action Plan
Definition of Evaluation
Evaluation—Key Concepts -

Five W’s and H

Survey Design Tips

Action Plan for Evaluating the Project

Planning for Youth Success Training Evaluation (2 pages)
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Topic 5: Planning the Project for Youth Success

- 5.2A: Resources To Promote Succcssful Characteristics in Our Youth: Web of Community Resources
(Characteristic #1)
5.2B: Resources To Promote Successful Characteristics in Our Youth: ch of Community Resources
(Characteristic #2) : ’ '

5.3A: Things To Think About
5.3B: Examples of Projects

‘ 5.4A: Main Action Plan Example S
5.4B: Main Action Plan

5.5A: Specific Activity Action Plan Example
5.5B: Specific Activity Action Plan

5.6A: Definition of Evaluation -

5.6B: Evaluation—Kcy Concepts

5.6C: Five W’s and H

5.6E: Action Plan for Evaluating the Project

5.7A: Planning for Youth Success Training Evaluation
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