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Executive Summary

Indiana’s Early Intervention Grant Program (EIGP) provides funding for Reading
Recovery and other early interventions focused on improvement in early reading
programs (grades 1-5). This resource guide provides information that schools can use to
plan for proposals. This guide has four parts plus appendices:

e Part I: The Resource Guide. The introduction to the guide provides
background on research-based reading reforms, early reading interventions,
comprehensive reforms, Indiana Academic Standards for Reading, and
suggestions for using this resource guide.

e Part II: Early Reading Interventions. Compares the program features of
targeted interventions (e.g., Early Steps, Reading Recovery) and classroom-
based interventions (e.g. Four Blocks, Literacy Collaborative). These program
reviews identify the features of reading interventions that link directly to early
reading outcomes, as well as illustrate how these features help schools address
Indiana Academic Standards for Reading.

e Part III: Comprehensive School Reforms. Compares two types of
comprehensive reforms that include a focus on early reading: process-oriented
reforms (e.g., Accelerated Schools Project) and curriculum-based reforms
(e.g., Success for All). These program reviews identify the features of
comprehensive reforms that link directly to early reading outcomes, as well as
illustrate how these features help schools address Indiana Academic Standards
for Reading.

e Part IV: Assessing Early Reading Programs. A step-by-step guide for
assessing early reading programs and devéloping a program proposal:

e Assessing Current Practice

e Setting a New Direction

¢ Designing an Intervention

o Assessing Impact

O3]



¢ Glossary of Program Features. Identifies, defines, and describes the features
of early reading interventions and comprehensive reforms. The glossary
provides a common set of definitions for program features that are included in
various reform and intervention models, as well as descriptions of features
that help educators understand how they relate to learning standards.

o Early Reading and Literacy Classroom Survey. Survey instrument that
teachers can use to assess their own reading practices and school teams can
analyze, as a first step in planning for a reading intervention.

e Charts Showing Program Features Related to Indiana Academic
Standards for Reading. These charts identify how reform features relate to

Indiana Academic Standards for Reading.
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Preface

Early intervention in education, especially early intervention in reading has been a
decades-long interest of the Federal Government. This interest surfaced strongly in the
1960’s with the Elementary and Secondary Education Act that promoted hundreds of
studies of reading and writing programs. Head Start and Even Start programs called
national attention to the need for early activity in schools and in homes for the benefit of
our children. That interest continues to this day as the Federal Government, through the
Department of Education, encourages local schools to develop programs that will help
young children succeed, especially children who have obstacles to overcome.

This report is issued as a guide to educators and school systems who are looking for
positive ways to help their beginning readers to succeed. Though it is a detailed analysis
of the programs that were tried in one state, the tools and the findings are presented here
as general guides to those who are looking for effective intervention programs. This
study, performed by the Indiana Education Policy Center, can serve educators across the
country as they assess their needs, evaluate programs, and look for steps to take in -
bringing success to young children in their reading and writing performances.

Schools can find here techniques for assessment, summaries of early reading intervention
programs, and guidelines for setting up programs or in searching for funds. This report
also shows how different programs respond to different state standards. It will benefit
anyone who is asking the question: “Are there early intervention programs that will meet
the needs of the young readers in my school?”

ERIC for Reading, English and Communication is proud to co-publish this guide with the
Indiana Education Policy Center.

Carl B. Smith, Director
ERIC for Reading, English and Communication
Bloomington, Indiana

January 2002
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Part I: The Resource Guide

By Edward P. St. John and Siri Ann Loescher

Elementary school teachers are faced with both challenges and opportunities due
to the increased attention on building excellent reading skills in elementary schools. The
State of Indiana has adopted a new set of standards for reading, and both locally and
nationally there is increasing pressure to teach reading in ways to promote high scores on
standardized tests. Simultaneously, opportunities to explore alternative approaches to
early reading have become available to schools. Not only does the State of Indiana have
the Early Intervention Grant Prdgram, which provides schools an opportunity to seek new
funds to improve early reading, but the federal government has made improvements in
early reading a priority in the education reform initiatives they fund. Thus, while the
pressure to perform according to standards can seem burdensome, there are opportunities
available that can help teachers work together to improve the early reading programs in
their schools. This resource guide is written for teachers and site administrators who are
interested in assessing their own classroom practices in reading and in collaborating with
their peers on interventions that will make it easier to for them to face up to and address
the new standards and improve reading achievement in their classrooms. This
introduction to the resource guide addresses:

¢ Research-Based Reforms: A discussion of the research base that has been
used to inform state and federal efforts to initiate education reforms and
develop learning standards. Having an understanding of the research base can
help teachers think about their current practice in relation to the literature that
underlies most reform efforts. _

e Early Reading Interventions: An overview of the generic types of reforms
that are available in early reading, the ways research has informed their
development, and a general overview of the research on Indiana’s elementary
schools.

e Comprehensive Reforms: An overview of the generic types of

comprehensive reforms and their relationship to improvement in early



reading, along with a discussion of the research base for comprehensive
reforms.

¢ Indiana Academic Standards for Reading: An overview of the ways the-
reforms reviewed in this volume address Indiana Academic Standards for
Reading improvement.

e Using the Guide: A discussion of the ways teachers in Indiana’s elementary
schools can use this guide to review reform models and plan for improvement

in early reading in their school.

Research-Based Reading Reforms

The newest wave of school reform has some hopeful signs for teachers. Past
efforts to reform education were based on beliefs about reform and were not influenced
by research in substantial ways. In the 1960s and 1970s, the aim of most federal support
for education was to equalize the opportunity for all students to enter the educational
mainstream. Then in the early 1980s, the focus of most federal reform shifted to
improvement in standards and the use of standardized tests to measure school quality.
Neither of these earlier reform strategies was informed in a major way by research on
teachers and schools. Rather they were driven by beliefs about the role of government in
educational improvement. In contrast, the newest wave of reform in reading and
educational improvement has been based on educational research. This is good news for
teachers, in the sense that research-based reforms are more likely to be based on
information that they value.

The goal of this guide is to provide information that informs teachers, rather than
to push any particular reform agenda. Thus, this guide is intended as a resource for
teachers and administrators who make informed choices about educational reforms. Since
district officials are the first to review reform models, to sort tﬁrough information
provided by reformers, and to provide encouragement and support for school reform, we
hope that this guide enables teachers and central office officials to work together in their
efforts to make informed choices about school reform. A brief overview of the research
should help teachers understand why this approach can help them make informed

choices.
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The Early Debates

There were debates about the best approaches to teach reading throughout the
second half of the 20™ century. At mid century, there were two traditions in reading
instruction: one approach focused on words and their meaning, the other on letter-sound
relationships (or what is now known as phonemic awareness and direct phonics
instruction). In the late 1960s, Jean Chall conducted an extensive review of the research
and concluded that it was necessary to include an emphasis on letter-sound relationships,
or phonics. Researchers in Indiana were investigating intervention methods during this
period. Through a process of experimentation they found that an emphasis on phonics
helped enable students to learn to read (Ellson, Barber, Engle, & Kampewerth, 1965;
Ellson, Harris, & Barber, 1968).

For the past three decades, much of the research on reading focused on strategies
for teaching letter-sound relationships in early reading programs. Some researchers
argued that literature research approaches that integrated an emphasis on letter-sound
relationéhips were the most appropriate and conducted research that supported their case.
Others argued that an explicit emphasis on letter-sound relationships was necessary. For
example, Marie Clay (1991, 1993), the founder of Reading Recovery, developed a well-
defined method for integrating teaching on letter-sound relationships into a literature-rich
approach for children in an at-risk situation. While there is high quality research
confirming that the method works well (Pinnel, Lyons, DeFord, Bryk, & Seltzer, 1994),
there is also research that indicates integration of a specific emphasis on phonics
improves the impact of Reading Recovery (Iverson & Tunmer, 1993). Thus, the debates
about the most effective strategies for early reading teaching and intervention linger on,

albeit in altered form.

Comprehensive Approaches to Reading Reform

There are a number of comprehensive approaches to early reform. Some
emphasize one-on-one interaction, while others emphasize classroom-wide interventions.
Further, many comprehensive school reforms place an emphasis on early reading. Many

of these reforms have related bodies of confirmatory research. The most noted of these
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reforms is Success for All, a comprehensive school reform that started with an emphasis
on early reading. It has gained note because its founder, Robert Slavin, a noted
educational researcher, used an experimental design to pilot test the early model. Many of
the other reform models are also attempting to develop a solid research base.

Perhaps the most important test of any of these reforms is how well they work
when implemented on a large scale. Recently a number of states have promoted early
reading reforms statewide, the federal government has encouraged this development
through legislation and the federal government and states have promoted comprehensive
school reform on a broad scale. Research on these state and national reform efforts
will eventually inform educators about how easy these reform models are to replicate
and whether the actual tests of these models confirm the claims of the researchers and

other reformers who advocate these models.

New Directions in Research

The National Research Council (NRC) recently conducted a comprehensive
review of the research on early reading (Snow, Burns, & Griffith, 1998). While the NRC
report emphasized using a balanced approach, they accentuated phonemic awareness. The
NRC report was favorable toward the methods used by Success for All, along with the
research on this method. They concluded that Reading Recovery lacked a sufficient
emphasis on explicit approaches, but recognized it was well organized and had an
appropriate emphasis on professional development (Snow, Burns, & Griffith, 1998).

In the past few years, a number of states have implemented reforms that place a
renewed emphasis on explicit instruction in letters, sounds, and the underlying alphabetic
principle. These were reforms heavily influenced by research by Barbara Foorman and
her colleagues (Foorman, Francis, Fletcher, Schatschneider, & Mehta, 1998) that
concluded an explicit emphasis on early letter-sound relationships increases phonemic
awareness and improves early reading. In Indiana, for example, in the past year the
* Indiana Department of Education has developed a ‘phonics toolkit,” provided web-based
instruction for teachers on direct instruction, and encouraged colleges to integrate this

emphasis into their courses for teachers (see Box I.A: Phonics Online). However, like



many of the reforms initiated since the National Research Council’s report, evaluations of

the impact of the Indiana Phonics Toolkit are not yet possible.

Box LA Phonics Online
http://eric.indiana.edu/phonics/

Through this web site, teachers and parents can review Indiana Academic Standards in
Reading/Language Arts for reading instruction, engage in online workshop activities, find
sample classroom activities, and link to numerous resources related to phonics instruction,
including the Phonics Toolkit recently developed by Indiana educators.

For more information on the Phonics Toolkit, including course modules and registration, go
to the web site.

Instructor: Carl B. Smith

Further, there are reasons to think critically about the National Council for
Research’s findings. For example, in Indiana, the schools that adopted Success for All
had less emphasis on phonics and related practices than did schools that had not
implemented the method. Further, the patterns of practice associated with schools using
Success for All were similar to schools using many other reform methods, such as Four
Blocks or Literacy Collaborative (Manset, St. John, Simmons, Worthington, Chung, &
Manoil, 2000). Specifically, Explicit-Direct Approaches, a pattern of practice that
included a heavy emphasis on phonics, was not positively associated with any of these

reform models (and had a negative correlation with most of these models).

Differing Claims about Reading Improvement

Thus, there continues to be a number of competing claims about reading reform.
Research that uses experimental studies to compare the effects of explicit and implicit
instruction in letter-sound relationships usually finds that direct approaches work better
(Foorman et al., 1998; Iverson and Tunmer, 1994; Snow, Burns, & Griffith, 1998).
However, some of the research on which the National Research Council bases its

conclusions about direct instruction has focused on Success for All, a method that places




a heavy eniphasis on literature-based methods, at least as implemented in Indiana
(Manset, St. John, Simmons, Worthington, Chung, & Manoil, 2000).

As the “research-based” reforms move from controlled experiments to practice,
they are being implemented in complex contexts in which educators are already making
many choices about their teaching, including decisions about how to meet state standards.
Thus, the new reading reforms are implemented in the real world and need to be
considered in this context. Clearly there is a need for well-designed evaluation studies
that assess the effects of these new reforms. However, educators can not, and should not,
wait until a new wave of research reports trickle down. Rather, educators need to take a

more proactive approach, becoming more engaged in decisions about the reform process.

The Roles of Research in Reading Reform

Given the status of the new reforms, it is important that teachers recognize that
there are a number of ways they need to become involved in the research process when
they make choices about reading reforms. Specifically, it is important to consider:

e How was research used in the design of the reform? Most of the reading
reforms that are reviewed here are based on research. At the very least, the
reform designers have reviewed research and used it to inform their approach.
This was the minimum criterion for inclusion in this report. However, since
there are still competing theories and models, it is important to consider what
is included and not included in various models.

o Does the model have a confirmatory research base? Typically model
advocates will conduct “experimental” studies where they compare the use of
the model to similar schools that do not use the model. Only a few of the
models reviewed here have a strong base of confirmatory experimental
research (e.g., Early Intervention in Reading, Success for All). The presence
of confirmatory research is a good sign, but it does not ensure that the reform
will work in all settings. Indeed, the schools where a model is pilot tested
might be different than the schools that adopt the model later. Or, the model
may lack sufficient professional development and on-going support to ensure

successful implementation.
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o Does the reform involve teachers in the research process? If schools have
successful grants through Indiana’s EIGP, they will be involved in subsequent
evaluative research. Thus, at a minimum, teachers will need to complete
surveys if they receive grants through this program. However, there are other
ways reforms involve teachers as researchers. Some reforms involve
informative research on student progress and using this information to target
services. Other reforms involve teachers as action researchers, engaging in
pilot tests of interventions they design.

e Does evaluation research confirm the success of the model in the field?
During the past three years, the Indiana Education Policy Center has been
engaged in research on the impact of a number of the reform models reviewed

- in this volume. These studies show that different models have different effects
that are closely linked to the design features of the models (St. John, Manset,
& Chung, forthcoming). This research further documents the importance of
involving teachers in the review of model designs, using an approach similar

to the one described in the conclusion of this guide.

Early Reading Interventions
Part II of this Guide reviews early interventions in reading. It considers two types
of interventions: targeted interventions that emphasize one-on-one instruction for
students who are having difficulty learning to read; and classroom-based interventions

that involve teachers in new approaches to instruction.

The Intervention Models

The Resource Guide reviews both Targeted Interventions and Classroom-Based
Interventions. The targeted reforms involve teachers in assessing student skills and
providing individual targeted interventions. In contrast, classroom-based interventions

focus on changing the way reading is taught for all students.



The Targeted Interventions reviewed in this Guide include:

o Early Intervention in Reading: A comprehensive reform model that relies on
formative evaluation and one-on-one support for students having difficulty
learning to read.

o Early Steps: A systematic intervention model that relies on engaging teachers
in research on students and designed interventions for their students.

® Reading Recovery: A comprehensive intervention that provides pullout

instruction for first grade students who are having trouble learning to read.

The Classroom-Based Interventions reviewed in the guide include:

e First Steps: A classroom-based language development model that serves as a
teacher resource for closing the loop between diagnostic observation of child
development and classroom instruction.

o Four Blocks: A multi-level, multi-method instruction that focuses on guided
reading, self-selected reading, writing, and working with words.

e Literacy Collaborative: An intervention that focuses on classroom-based
instruction, depending on Reading Recovery as a ‘safety net’ for students not
succeeding. It involves teachers‘and families in comprehensive and reflective
approaches to early reading.

e Waterford Early Reading Program: A technology-based intervention that

supplements classroom instruction.

The Research Base

The research base for these interventions varies substantially (Table L.A). Below
we provide a brief overview of the research base for these interventions. Of these
methods, First Steps and Early Steps would involve teachers in formative research. Both
Early Intervention in Reading and Reading Recovery have a substantial confirmatory
research base. The Indiana studies have shown a positive effect of a number of these
interventions. All projects funded through EIGP are involved in evaluation research and

teachers seeking funds can expect to complete evaluation surveys if they receive funding.



While all of the basic reading reform models were designed based on research, the
confirmatory research base is variable. Early Intervention in Reading (EIR) and Reading
Recovery have substantial confirmatory research. For Reading Recovery, there have been
mixed results from the research. However, the research has been extensive and has
included studies by many independent researchers. The studies of EIR have mostly been
conducted by the model designers.

All of these reforms also engage teachers in a research process. Most models
involve teachers in assessing student progress and in designing and adapting intervention
methods to meet student needs. Some methods involve teachers as action researchers,
involving them in classroom research projects.

The Indiana studies add confirmatory evidence to indicate Reading Recovery and
Literacy Collaborative have a positive influence on student outcomes (St. John, Chung, &
Manset, forthcoming; St. John, Manset, Chung, Simmons, & Musoba, 2000). Research

on the other models has either been neutral (or mixed) or has not included the reform.

P.;;‘
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Table LA Research Base for Early Reading Interventions
Reform Model Based on Confirmatory | Involves
Research Research Teachers
Targeted Interventions
Early Intervention in Reading Yes Substantial Study Student
Progress
Early Steps Yes Modest Very Little
Reading Recovery Yes Substantial/ Study Student
Mixed Progress
Classroom-Based Interventions
First Steps Yes Action Study Student
Research Progress
Four Blocks Yes Modest Study Student
Progress
Literacy Collaborative Yes Modest Study Student
Progress
Waterford Early Reading Program Yes Modest Study Student
Progress
9




Comprehensive Reforms

Part III reviews comprehensive school reforms that include an emphasis on

reading. Two types of reforms:

® Process-oriented comprehensive reforms: Involve teachers in a rigorous

process of reviewing current practices and developing intervention strategies
that address learning standards in reading and other areas.
Curriculum-oriented comprehensive reforms: Provide a curriculum that
teachers implement as part of the reform, often in combination with process

changes and reflective practice.

Overview of Reforms

The Process-Oriented Reforms reviewed in this Guide include:

Accelerated Schools: An inquiry-based reform restructuring model that
focuses on using gifted methods for accelerated learning for students in at-risk
situations.

ATLAS (Authentic Teaching, Learning and Assessment for All Students): A
process-oriented model that involves teachers in developing reforms that
address state learning standards by creating educational pathways for students.
Lightspan Achieve Now: An extended leaming program that involves
computer-based activities in reading and math that target increasing skill
acquisition.

Modern Red Schoolhouse: A process-oriented, standards-driven school reform
process that emphasizes development of a learning community to find
effective ways to teach.

School Development Program: A comprehensive reform that focuses on child

development and community involvement in the reform process.



The Curriculum-Based Reforms reviewed in this Guide include:

® America’s Choice: A comprehensive reform that provides a specified
curriculum and core assignments aligned with national learning standards. It
also encourages reflective practice to enhance the implementation process.

e Success for All: A comprehensive reform that provides early reading, math,
and social studies and sciences curricula and aligned teaching methods. -

Includes a complementary model for community involvement.

The Research Base for Comprehensive Reforms

The initial list of reforms included in CSR were reforms with extensive
implementation and a reasonable body of research (Northwest Regional Educational
Laboratory, 1998). However, since the new federal funds have been available for large-
scale, multi-year reforms in schools—the approach used by the federal Comprehensive
School Reform Demonstration (CSRD) program—more methods have been developed
and sought inclusion in state resources fairs. For example, the Four Blocks method has
been adapted into a number of the successful CSR proposals in Indiana. Newer
technology-based methods, like Lightspan, have also made marketing efforts to be
integrated into reforms. Therefore, not all of the reforms currently being marketed to
schools have substantial confirmatory research bases. However, all models are based in
research, at least to some extent (see Table I.B).

The models vary substantially in the ways they involve teachers in the research
process. A few of the models (Accelerated Schools Project and ATLAS) engage teachers
as action researchers, using their studies as an integral part of the reform process. Most of
the other models involve teachers in research on student progress or other formative
evaluation processes. One model, Success for All, does not explicitly involve teachers in

the research process.
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Table LB Research Base for Comprehensive Reforms
Reform Model Based on Confirmatory | Involves
Research Research Teachers
Process-Oriented Reforms
Accelerated Schools Project Yes Substantial Action Research
ATLAS Yes Modest Action Research
Modem Red Schoolhouse Yes Modest Study Student
Progress
School Development Program Yes Substantial/ On-going
Positive Formative
Lightspan Achieve Now Yes Modest Study Student
Progress
Curriculum-Based Reforms
America’s Choice Yes Modest Study Student
Progress
Success for All Yes Substantial/ Very Little
Positive

A Framework for Comparing Interventions

The reviews of the reform models included in this Guide use a common
framework for comparison and common definitions of program features. This approach
allows for a fair comparison of the features of various reform models, as well as for
consideration of the ways the reform features link to reading outcomes (and learning
standards). The comprehensive framework (Figure 1. A) identifies six major components,
while the framework for reading reforms includes five of the components. The
components are:

e School-Wide Features: The organizational and administrative processes that
are used to coordinate the reform with other parts of the school program and
governance. (Included for comprehensive reforms, but not always included in
reading interventions.)

e Professional Development Features: The processes that are used to enable
teachers to learn about the reform method.

o Implemented Philosophy: The values and beliefs about reading skill
acquisition that underlie the model’s design.

e Classroom Instruction Features: The teaching and learning methods that are

emphasized in the model implementation process.

12



o Organizational/Structural Features: Curriculum, classroom organization, and
other structural features of reforms that provide cohesion in the intervention
process.

e Parent Involvement: Strategies for involving parents in reading acquisitions
that are integral to and provide a system support for classroom instruction in
reading.

Compared to reading reforms, comprehensive reforms place more emphasis on
school-wide processes that can have an indirect influence on early reading. These reforms
make comprehensive changes in school cultures. Otherwise the types of features related
to classroom practices included in both types of reforms are similar, especially features
related to early reading instruction. In the models reviewed in this Guide, program
features are linked together to provide comprehensive strategies for improving
acquisition of reading skills by young children (as illustrated in Figure 1.A). The reviews
of each model use this framework. Specific program features (e.g., Pullout Programs or
Cooperative Learning) and targeted literacy outcomes are indicated by the use of
italicized text. Each program feature is defined and described in the attached glossary
(Appendix A).

13
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In addition, based on an extensive review of the research on reading acquisition
(St. John, Bardzell, Michael, Hall, Manoil, Asker, & Clements, 1998), the framework
identifies six literacy-related outcomes:
e Emergent Literacy: Reading readiness and an appreciation of literature that
creates an enthusiasm for reading.
e Decoding A: Context-free decoding focusing on letter-sound relationships
independent of literature.
e Decoding B: Meaning-oriented decoding focusing on letter-sound
relationships in the context of literature.
e Comprehension: The understanding of texts, based on discerning the meaning
of written words in context.
e Composition: The ability to write stories that communicate ideas, experiences,
and themes.
e Critical Literacy: The ability to read and analyze texts across the curriculum,
as well as to think about the meaning in relation to one’s own experience.
Much of the current debate about strategies for early reading focuses on the
relative emphasis placed on Decoding A and B within reading interventions. The National
Research Council (Snow, Griffin, & Burns, 1998) emphasizes context-free rather than
meaning-oriented approaches to early reading acquisition, based on laboratory and
experimental studies that compared both approaches. However, many of the
comprehensive reforms reviewed here and used in schools in Indiana, including Success
for All and Four Blocks, place less emphasis on phonics and related approaches than do
schools that have not received EIGP funding. In this context, it is important to learn from
the reforms that have already been implemented. If reforms enable more students to learn
to read on grade level, then it is reasonable to expect that funded schools will have
improved outcomes, including:
o Reductions in Special Education Referral
® Reductions in Retention in Grade Level

e Increases in the Percentages of Students Passing ISTEP+ Reading Tests.

.
\'_\
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The research to date on the Early Intervention Program (formerly referred to as
the Early Literacy Intervention Grant Program) indicates that the funded projects have
improved these outcomes in Indiana schools (see Box I.B for a list of reports). Teachers
who are interested in finding out more about how different reforms influence

improvement in these incomes are encouraged to review these reports.

Box LB  The Following Related Technical Reports are Available Through the
Indiana Education Policy Center

Manset, G., St. John, E. P, Chung, C. G. & Simmons, A. (2001). An evaluation of trends
in ISTEP+ reading and language arts scores for Indiana’s Early Literacy Intervention
Grant Program (Schools funded 1997-1998). Bloomington, IN: Indiana Education Policy
Center.

Manset, G., St. John, E. P., Jacob, S., Hodges, D., Manoil, K., Worthington, K., &
Gordon, D. (2001). Innovations for reaching readers at risk: Case studies of Indiana’s
Early Literacy Intervention Grant Program. Bloomington, IN: Indiana Education Policy
Center.

Manset, G., St. John, E. P., Simmons, A., Michael, R., Bardzell, J., Hodges, D., Jacob,
S., & Gordon, D. (1999). Indiana’s Early Literacy Intervention Grant Program impact study
for 1997-98. Bloomington, IN: Indiana Education Policy Center.

Manset, G., St. John, E. P., Simmons, A., Michael, R., Bardzell, J., Hodges, D., Jacob,
S., & Gordon, D. (2000). Indiana’s Early Literacy Intervention Grant Program impact study
for 1998-99. Bloomington, IN: Indiana Education Policy Center.

Manset, G., St. John, E. P., Simmons, A., Worthington, K., Chung, C. G., & Manoil, K,,
(2001). Indiana’s Early Literacy Intervention Grant Program impact study for 1999-2000.
Bloomington, IN: Indiana Education Policy Center.

St. John, E. P., Bardzell, J. S. & Associates. (1999). Improving early reading and
literacy: A guide for developing research-based programs. Bloomington, IN: Indiana
Education Policy Center.

St. John, E. P., Bardzell, J., Michael, R., Hall, G., Manoil, K., Asker, E., & Clements, M.
(1998). Indiana’s Early Literacy Intervention Grant Program implementation study.
Bloomington, IN: Indiana Education Policy Center.

St. John, E. P., Manset, G., Chung, C. G., & Simmons, A. (2001). Research-based
reading interventions: The impact of Indiana’s Early Literacy Intervention Grant Program.
Bloomington, IN: Indiana Education Policy Center.

St. John, E. P., Manset, G., Hu, S., Simmons, A., & Michael, R. (2000). 4ssessing the
impact of reading interventions: Indiana’s Early Literacy Intervention Grant Program.
Policy Research Report #00-01. Bloomington, IN: Indiana Education Policy Center.
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Indiana Academic Standards for Reading

Indiana Academic Standards for Reading in elementary schools are closely
aligned with the outcomes that have been used to review and evaluate EIGP. The Indiana
Academic Standards for Reading include three standards: Word Recognition, Fluency,
and Vocabulary Development; Reading Comprehension; and Literary Response and
Analysis. The standards have been developed for each grade from kindergarten to 12",
Each standard specifies categories of sub-skills. For example, the Word Recognition,
Fluency, and Vocabulary Development standard at grade 1 is comprised of four
* categories of sub-skills: Concepts in Print, Phonemic Awareness, Decoding and Word
Recognition, and Vocabulary and Concept Development. In turn, each of these categories
includes a list of specific sub-skills. The sub-skills are stated as performance outcomes
with embedded content that describe what a student should be able to do to meet the
standard. For example, the sub-skills at the grade 2 level for Analysis of Grade-Level-
Appropriate Narratives (part of the Literary Response and Analysis standard) include:

» Compare plots, settings, or characters presented by different authors.

+ Create different endings to stories and identify the reason and the impact of
the different ending. |

« Compare versions of same stories from different cultures.

« Identify the use of rhythm, rhyme, and alliteration (using words with repeating
consonant sounds) in poetry.

Indiana Academic Standards - 2™ Grade:
Language Arts and Mathematics

The reading standards and their respective categories of sub-skills, listed by grade level,
are included in Table I.C.

The reading standards suggest a balanced approach for early literacy acquisition.
At the earliest levels, concurrent emphasis is given to Emergent Literacy and Decoding A
(context-free) skills, and Decoding B (meaning-oriented) and Comprehension. Critical
Literacy skills begin in early elementary and extend up through the grade levels. For
example, students are expected to not only understand and analyze interpretive and

figurative techniques, but also to compare and discuss effectiveness and appropriateness

17



of medium (fiction vs. nonfiction) and techniques in conveying information (nonfiction)

or creating a structurally consistent piece of literature.

Table I.C. Indiana Academic Standards: Reading - Categories of Sub-Skills Grades K-8

Standard Sub-Skill Categories Related Reading | Grade
Outcomes Levels
Word Recognition, > Concepts in Print Emergent K-1
Fluency, and » Phonemic Awareness Literacy K-2
Vocabulary » Decoding and Word Recognition Decoding A K-3
Development »  Word Recognition Decoding B 4-6
» Vocabulary and Concept Development K-8
Reading Comprehension | »  Structural Features of Print Decoding B K-8
> Comprehension and Analysis of Grade-Level-Appropriate Text | Comprehension K-8
»  Expository (Informational) Critique Critical Literacy | 5-8
Composition
Literary Response and »  Structural Features of Literature Comprehension 4-8
Analysis » Analysis of Grade-Level-Appropriate Narratives (Stories) Critical Literacy | K-4
> Narrative Analysis of Grade-Level-Appropriate Text Composition 3-8
»  Literary Criticism 5-8

Word Recognition, Fluency, and Vocabulary Development
This standard at the earliest grades includes skills incorporating emergent literacy

skills, including understandings about print material (e.g. that words are written from

right to left and top to bottom on a page) and phonological awareness (Emergent

Literacy). Decoding A is emphasized in two of the sub-skill categories (Phonemic

Awareness and Decoding and Word Recognition). The latter category also expects

students to demonstrate oral fluency in reading grade appropriate text.

More advanced phonological approaches, including structural analysis—the use

of knowledge about words such as roots, prefixes, etc. used to determine the meaning of

unknown words—as well as some Decoding B (using meaning and context to teach

letter-sound relationships) are included in Vocabulary and Cohcept Development sub-

skills. Students also begin to learn about word categories related to the meanings of

words (e.g., synonyms, and antonyms - and at more advanced grades Greek and Latin

roots) in order to build increasing self-sufficiency in undérstanding complex words.

18




Reading Comprehension
This standard includes a category of skills for understanding the structures of

informational materials that can be used as aids for comprehension or for finding needed
information (e.g., using chapter headings, a glossary, or an index), a category related to
three areas: understanding and using structural features to increase comprehension;
analysis of narratives; and literary critique.

This standard focuses on literal comprehension—understanding the features and
conventions of narratives and how these can be used to deepen comprehension
(Comprehension). At the middle/upper primary and middle school levels more emphasis
is placed on sophisticated literary conventions, critical analysis of text based on explicit
and implicit comprehension, and a category related to factual and stylistic critique of non-
fiction text. In this standard, students are expected to demonstrate the abilities to
understand unknown words or concepts through the context of the passage (Decoding B),
to extract information and explain or analyze that information (Comprehension), and to
critique informational materials based on aspects such as logical consistency of
arguments and the accuracy and appropriateness of evidence used to support positions
(Critical Literacy). While it is not explicit in these standards, many of the skills could be
strengthened through specific types of expository writing activities and are thus related to
Composition outcomes.

Literary Response and Analysis

This standard, like the Reading Comprehension standard, attends to deriving
understanding of both literal and figurative meaning from text, but is concerned with
narratives rather than non-fiction materials. This standard is constructed similarly to the
Reading Comprehension standard of effectiveness and appropriateness of the use of such
conventions, and related cross text comparisons (Critical Literacy). Similar to the
Reading Comprehension standard, though not explicit, some Composition outcomes

could strengthen students' facility with these standards.
Addressing Indiana Academic Standards for Reading

Because the Indiana Academic Standards are very extensive and ambitious (i.e.,

set a high bar for students), a particular curriculum or method not designed around these

19
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specific standards should not be assumed to fully address all of the standards’ sub-skills.
For example, a program designed around building phonological awareness and sentence
comprehension would likely address numerous sub-standards, but would be less likely to
meet some of the critical literacy sub-skills. Thus, to be able to fully meet all reading
standards, a school adopting this program would need to incorporate methods or
materials to address those sub-skills not explicitly covered. _

To be sure that students will meet the Indiana Academic Standards for Reading,
schools need to become knowledgeable about the standards, to assess the degree to which
their current program already addresses these standards in order to determine areas
needing improvement, and to consider strategies—such as adopting a specific literacy
intervention—that can be used by the school. When considering literacy approaches, the
school should determine if the new program addresses all sub-skills and decide how to
address any not covered in the program.

Since Indiana Academic Standards for Reading are broken down by grade level,
study teams in schools should consider if the reform meets the standards at each level:

¢ Elementary Grades K-3 (For a summary review of reform models, see Table

1LD)

e Elementary Grades 4-6 (For a summary review of reform models, see Table
LE)

e Middle School Grades 7-8 (For a summary review of reform models, see
Table LF)
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Using the Guide
This Guide provides a resource for teachers who are interested in planning for
interventions in early reading. In addition to providing reviews of a range of specific
models for reading intervention and comprehensive reform, the Guide also provides a
method for reviewing the reading programs in elementary schools and for planning for

improvement strategies.

Systematic Reviews of Reforms

The systematic review of reading interventions (Part II) and comprehensive
reforms (Part III) provides systematic reviews of the features of these reform models, as
well as of the linkage structures between program features and Indiana reading standards
for elementary schools. Teacher interested in learning more about these models can:

* Compare Reforms by reading through the document (and graphics), or

e Study Specific Reforms by studying the features of specific models and how

the features relate to standards, or
e Follow Up by examining specific documents noted in the reviews or

contacting model providers (identified in the reviews).

Understanding Program Features

The intervention and reform models reviewed in the Guide are comprised of
program features that are linked together in thoughtful ways, informed by research and
practice. Teachers interested in studying a specific reform can compare the features of
reform, considering features:

® Identified in the model overview for each reform,

o Discussed in the description of the reform,

® Described in the glossary (a common set of definitions and descriptions).

Relating Reforms to Learning Standards
Teachers who are interested in the ways that the intervention and reform models

might help them better meet Indiana Academic Standards for Reading can:
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Review the charts relating program features to standards (provided in the
reviews of each reform),

Assess how well their classroom currently meets standards (using the survey
instrument provided in Appendix B),

Identify gaps between their practices and the state standards (using the
method described in Part IV), and

Consider the ways different reform models might help them to meet the
standards (by comparing the gaps in their classroom practice to the features of

various reform models).

Planning for Improvements in Early Reading

Finally, the guide encourages teams of teachers to collaborate on a review and

planning process (see Part IV) that involves:

Assessing Current Practices Including Comparing to Indiana Standards
Identifying Gaps in Practice

Setting a New Direction

Designing an Intervention

Assessing Impact

The Resource Guide also includes additional resources that schools can use as an

integral part of the planning process. This includes:

The Glossary, which provides a description of program features included in
two or more models (Appendix A).

The Early Reading and Literacy Classroom Survey, which can be used as part
of an assessment of current practices (Appendix B).

Charts showing the relationship between program features and Indiana
Academic Standards for Reading/Language Arts, a resource for planning
(Appendix C).

Thus, the Guide provides a resource that schools can use to plan for improvement

of their early reading programs. Among the challenges schools face is to integrate an

appropriate emphasis on phonics. The Phonics Toolkit (See Box I.A) provides a resource

that teachers can use to supplement their school improvement. For example, schools that
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develop their own locally developed model may want to consider methods that encourage
teachers in grades 1-3 to collaborate on integrating an emphasis on phonics, possibly
along with other reform models. |

It is abundantly evident that the Early Intervention Grant Program (EIGP) has
helped Indiana’s schools improve reading outcomes. The Indiana Education Policy
Center’s most recent study (St. John, Manset, & Chung, forthcoming) confirmed that the
sustained emphasis on professional development—and especially teacher collaboration—
was associated with improvement in student outcomes. Thus, school leaders should
consider the role of on-going professional development and teacher collaboration as they

review model designs.
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Part II: Early Reading Interventions

Early reading interventions are programs adopted by schools to address the need
for strong readers and to ensure students’ success as they progress through school. Some
programs are targeted to a specific grade(s) (e.g. first grade, or kindergarten through
second grades); others extend across all grade levels of the school. In this Guide, two
types of early reading interventions are studied: Targeted Interventions and Classroom-
based Interventions.

Targeted Interventions, such as Reading Recovery, work only with those students
struggling with early literacy acquisition, to provide the support and skills needed to
benefit (and progress) from the regular classroom instruction. Traditionally known as
"pullout programs,” in that students are removed from the general classroom activity for
specialized instruction, some of these models now work within the classroom. So while
student are pulled aside, they do not always leave the classroom. The targeted
interventions included in this Guide are Early Intervention in Reading, Early Steps, and
Reading Recovery.

e Early Intervention in Reading (EIR) is a grades K-4 classroom-based design
where teachers "coach"” students in small group reading activities that focus on
word and story comprehension (including an emphasis on phonics). The EIR
intervention addresses most Word Recognition, Fluency and Vocabulary
Development standards, partially addresses the Literary Response and
Analysis standards, and has a mixed impact on the Reading Comprehension
standards—addressing some standards fully, while not addressing others.

o Early Steps is a grade 1, one-on-one tutorial intervention that focuses on
building phonological awareness and reading fluency. Early Steps fully
addresses the Word Recognition, Fluency and Vocabulary Development
standards, and partially addresses the Reading Comprehension and Literary
Response and Analysis standards.

e Reading Recovery is a grade 1, one-on-one intervention that blends
phonological and context-oriented approaches towards vocabulary

development and basic reading comprehension. Reading Recovery fully
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addresses the Word Recognition, Fluency and Vocabulary Development
standards, and partially addresses the Reading Comprehension and Literary

Response and Analysis standards.

Classroom-Based Interventions are geared towards improving the instruction and

student performance of all students in the classroom. These are most often implemented

school-wide, that is classes of the same grade level implement the program. These -

programs tend to advocate specific types of instructional activities, and sometimes

recommend parts of the curriculum—such as a specified reading list. The classroom-

based interventions included in this Guide are First Steps, the Four Blocks Method,

Literacy Collaborative, and the Waterford Early Reading Program.

o First Steps is a grades K-8 language development intervention that focuses on
continual assessment of student performance based on comprehensive sets of
developmental continua (i.e., reading, oral language, spelling, and writing)
used to guide teachers' classroom instruction. The First Steps design fully
addresses the Word Recognition, Fluency and Vocabulary Development,
Reading Comprehension, and Literary Response and Analysis standards.
Four Blocks is primarily a grade 1 (sometimes expanded to other early
grades), multi-method intervention that blends vocabulary development,
reading, and writing instruction. The Four Blocks intervention fully addresses
the Word Recognition, Fluency and Vocabulary Development, and the
Reading Comprehension standards. The intervention partially addresses the
Literary Response and Analysis standards.

Literacy Collaborative is a school-wide restructuring process for language arts
development and reading comprehension. The intervention encourages
collaboration and reflection among groups of teachers, focusing on student
performance and outcomes. The Literacy Collaborative fully addresses the
Reading Comprehension standards, most of the Word Recognition, Fluency
and Vocabulary Development standards, and partially addresses the Literary
Response and Analysis standards.

The Waterford Early Reading Program (WERP) is a technology-based

intervention that provides daily, individualized reading instruction that is used
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‘as a supplement to the school’s language arts curriculum, and delivers
integrated instruction that builds phonological awareness, reading
comprehension, and composition skills. The WERP intervention fully
addresses the Word Recognition, Fluency, and Vocabulary Development and
the Literary Response and Analysis standards, and partially addresses the

Reading Comprehension standards.
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A. Targeted Interventions

What are targeted interventions?

Most targeted interventions remove children from their regular classrooms for
some kind of special instruction, often in a one-on-one setting. Some interventions do not
physically remove students from the classroom, but pull them aside in individual or small

groups for specialized instruction within the classroom setting.

What kinds of pullout interventions are available?

Reading Recovery is the most well known targeted intervention in the United
States at present. Early Interveﬂtion in Reading is a K-4™ grade intervention that is a
classroom-based pullout program, where the teacher works with a small group of students
for intensive reading instruction within the classroom. Early Steps is primarily a first

grade intervention that uses trained tutors to deliver one-on-one reading instruction.

What proportion of students is served in targeted interventions?

While this number can vary, it is usually between ten and twenty percent of the
children in grade 1 (or grades 1-3). Careful targeting and diagnosis are critical to ensure
that the intervention reaches children who can most benefit from it. Given the low
percentages of students reached, it is unreasonable to expect whole classes (not to
mention schools) to show significant improvement in test scores. Rather, to evaluate
whether a program is successful, schools need to consider improvement among the
lowest achieving 20% across several indicators, including test scores, referrals to special

education, retentions in grade, and attitudes toward reading and school.

What kind of school might want to consider a taréeted intervention?

Targeted Interventions are designed to help the few students who are struggling in
regular classrooms. Schools enjoying success overall with regard to reading and literacy
but that have a small number of struggling students should strongly consider a targeted
intervention. On the other hand, schools with large numbers of students at risk of not

learning to read will probably not be able to reach the number of students they need to



with this type of intervention. For these schools, a classroom-based intervention or

comprehensive school reform program may be more appropriate.
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1. Early Intervention in Reading

By Stacy Jacob and Siri Ann Loescher
Program Description

Early Intervention in Reading (EIR) is a kindergarten through 4th grade model
designed to help children who are struggling to learn to read. Children are placed in Small
Groups (5-7) within the classroom and are given systematic reading instruction for 20-30
minutes each day. The program emphasizes coaching children rather than
transmission/reception. Teachers are encouraged to help the children by setting high
expectations. The program emphasizes continually asking higher level questions.

EIR is not a school restructuring program but rather a reading intervention that a
school could employ within its locally developed comprehensive restructuring program.
It could easily be used with other types of instruction or reform models. The reform
features included in the EIR model (Figure II.A.1) are summarized below.

School-Wide Features

Because EIR is by design a reading intervention program and not a school
restructuring reform, school-wide features do not appear. However, the model uses a
sophisticated, sequenced set of structures with individual flexibility that is paramount to
Systematic Learning for reading instruction. Kindergarten is more prescriptive than
grades 1-4. A Formative Program Evaluation can be undertaken by individuals from the
reform provider at the request of the individual school.

Implemented Theoretical/Philosophical Features

EIR is a program that is built around creating Phonological Awareness. At the
heart of the model is the belief that good instruction can instill confidence (through a
system of learning) that will allow students to eventually take over the process of
learning. Thus, a Self-Extending System is created.

The EIR model has some Prescribed Teacher Practices in terms of types and
sequence of methods. There is ample room for application of individual creativity in
teaching. First year teachers are urged to closely follow the process and use EIR
materials. As their familiarity with the focus and sophistication of the program grows,

teachers are encouraged to adapt the program according to their individual strengths.
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Professional Development Features

Professional development is important to the EIR model. This development is
mainly through various forms of interactive technology (e.g., conference calls, video
sharing, the internet). Teachers can be trained in the EIR model through these interactive
methods or, upon the request of the school, a Certified Specialist will come to train the
teachers. Each EIR site requires two On-Site Facilitators. One facilitator is a technology
specialist, while the other coordinates the model. EIR offers Networking and on-going
support through these technologies. In addition, Teacher Inquiry/Portfolios are shared
and discussed by many EIR teachers through technology.

Parent/Community Involvement Features

Informing parents is an important part of the EIR model. Therefore both Parent
Awareness and Parent Communication take place. Parents of an EIR student enter into a
Learning Contracts/Parent in which they agree to be read to daily by their child.
Therefore Paired Reading takes place every single day.

Book Distribution is a part of the EIR program. Students are lent various books
from school and sometimes given little books. Parent Volunteers may be a part of the
EIR program.

Organizational/Structural F eatures

Because EIR is a fairly systematic recovery method, Organizational/Structural
Features are quite apparent. EIR is a classroom-based Pullout Program that teaches
struggling readers in Small Groups within the classroom. Diagnostic Procedures and
Frequent Assessments are used to determine which children need individualized
instruction and when these children are discontinued from the program.

EIR emphasizes the importance of Interactive Learning, and this can be seen
through many of its strategies. For example, Drama is used quite often, especially in
kindergarten. Children in the EIR program read from a variety of sources. This includes
both Basal Readers and Trade Books within a Reading Canon. Schools may use their
own books; however, they are encouraged to use EIR materials during their first year of
implementation as they learn how EIR levels material for children. In addition, One-on-

One Tutoring is used to increase students’ success.
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Classroom Instruction Features

As mentioned before, because EIR is a systematic approach, classroom
instructional features are especially evident. Within this instruction Multisensory
Activities such as Drama are important, particularly in kindergarten. Students in the EIR
program enter into a Learning Contracts/Student, which requires them to read to their
parents daily.

Echo or Choral Reading is a feature that is used in the EIR program. In addition
to reading, children also write Essays and engage in different guided-writing activities.
Children not only read in the program but they also discuss what they read. Therefore,
Interpreting/Discussion/Reading is an important aspect of the program.

Children in the EIR program read, and they read a great deal. This reading can
take the form of Pacing Oral Reading, Paired Reading, Silent Individual Reading,
Storytelling, and Reading Drills. Students may work on reading alone or as a part of a
Collaborative Team. Big Books may be used. When children read along with adults,
teachers and volunteers are encouraged to let the child be the leading voice during the
reading activity.

Children not only read, but are encouraged to think critically about what they
read. Therefore, Meaning Context/Predicting is a part of EIR methods. In addition to
reading, children in the EIR program also write to ensure literacy acquisition. This
writing may be in the form of Journals or Creative Writing.

Targeted Literacy Outcomes

EIR is a recovery program for students that are struggling to read. The model is
aimed at creating Emergent Literacy (reading readiness) in kindergarten, Decoding A,
and Comprehension. The coaching approach to reading for understanding focuses on
Decoding B (Meaning Oriented) outcomes. Through this outcome children learn to read.
These skills create a base for promoting more advanced skills, such as Composition and

Critical Literacy.

Addressing Indiana Academic Standards for Reading
The EIR program targets struggling readers with an approach designed to build
both Decoding A and Decoding B skills, along with Comprehension. Thus those
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standards fully addressed by this program are related to these outcomes. While some
categories of standard skills are not fully met, the structure of the program and its
Socratic instructional approach allows for organizational and classroom instructional
features that could be used to incorporate instruction to address these standards. The
program features associated with the Indiana Reading Standards are shown in Charts
IMA.1.1 -ILA.1.3.

Standard 1: Word Recognition, Fluency, and Vocabulary Development

The EIR program takes a comprehensive approach to language/word acquisition
focusing in the earliest grades on phonics-based approaches, and later building on the use
of context (using word meanings). In grades K-3 this standard is fully met. At the fourth
grade level the first sub-skill, Word Recognition, is fully met. The program does not
explicitly focus on all of the more subtle shadings and meanings of words that are
expected at this level in Vocabulary and Concept Development; thus this category may
only be partially addressed.

Standard 2: Reading Comprehension

The EIR program partially addresses these standards at both the K-3 and 4™ grade
levels. The coaching model allows for teacher questioning of students, during reading, to
foster deeper comprehension, and at the K-3 level the key comprehension category—
Comprehension and Analysis of Grade-Appropriate Text—is fully addressed. However at
the 4™ grade level where the skills become more complex, it is less clear that the program
fully addresses all aspects of this standard category. The standard category—Structural
Features of Informational and Technical Materials—is at least partially addressed at both
the K-3 and 4™ grade levels. However not all sub-skills are explicitly covered.

Standard 3: Literary Response and Analysis

The EIR program is geared towards bringing struggling readers up to the level of
the rest of the class, as proficient readers. Thus its focus is primarily on decoding skills
and comprehension rather than the rather complex critical literacy skills included in these
standard areas. Rather, through the program, students build the foundation to benefit from
the primary instruction in the classroom, which may include focus on these areas. At the
K-3 level these standards are not addressed. At the 4™ grade level these standards a

partially addressed.
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KEY TO READING STANDARDS TABLES:

Features in white text boxes have direct effects on student outcomes.

]

[ Fwwresiu gray text boxes have indivect effet:ﬁé on student outconmes, ) J

{Bracketed Features] can have direct or indirect effects on student outcomes. These features have an effect only when the
specific standards are addressed by the feature.
Features in regular text are always present in the intervention.

Features in italicized text are sometimes present in schools impl

1p ting the inter

but are not required by the intervention.

37



Figure ILA.1
Early Intervention in Reading
Program Features

Existing School
Theory/Philosophy
School-Wide
e Formative Program Evaluation
e  Systematic Learning
\ Professional
Development
A 4 /
) T Certified Specialist
Implemented / Networking

On-Site Facilitators
Teacher Inquiry/Portfolios

ParentICommugnity Theory/Philosophy -
: Imvolvement - / ‘ :

’ AN

e  Book Distribution
¢  Learning Contract/Parent ¢ Phonological Awareness
e  Paired Reading e Prescribed Teacher Practices
e  Parent Awareness e  Self-Extending System
¢  Parent Communication
o Parent Volunteers \
, ‘ Organization] | g
i . a.
> Classroom | @—n 5 |  Structure ’
Instruction v Bocal Readers
¢ Big Books e  Diagnostic Procedures
o Collaborative Teams ¢  Frequent Assessment
o Creative Writing o  Interactive Learning
¢ Drama e One-on-One Tutoring
e Echo or Choral Reading ¢  Pullout Program
o Essays ®  Reading Canon
o Interpreting/Discussion/Reading e  Small Groups
¢ Invented Spelling o Trade Books
o Journals

¢ Learning Contract/Student
¢ Meaning Context/Predicting
o Multisensory Activities

i

o Pacing Oral Reading, Outcomes j‘

* Paired Reading, i ¢ Emergent Literacy
e Pattern Discrimination i e D ding A

¢ Phonemic Awareness eco fng

e Reading Drills * Decoding B

o Self-Selected Reading e Comprehension

o Silent Individual Reading e  Critical Literacy

* Storytelling

Bolded features are part of the intervention; italicized features are sometimes adopted by schools
implementing the intervention.
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2. Early Steps

By Kim Manoil and Siri Ann Loescher

Program Description

Early Steps is a systematic one-on-one tutorial reading program designed for at-
risk students in grade 1. Originally developed by Darrell Morris (Morris, Shaw, &
Perney, 1990), this reading intervention program has a strong phonological-based
component and is similar to Reading Recovery in its emphasis upon reading and re-
reading small books and use of strategic writing practices. Daily 30-minute Early Steps
sessions contain four basic components: re-reading familiar books, sentence writing,
word study, and reading new books. Though tutoring methods may vary, daily logs must
be kept in order to monitor student progress. Program components and features are
discussed below and depicted in Figure II.A.2.

School-Wide Features

Various assessment instruments are used to provide both summative and
Formative Program Evaluation. Literacy outcomes for Early Steps can be easily
determined for each school in which it is implemented through data obtained from
screening instruments. Gains in reading are assessed by examining individual students’
results from the “Early Reading Screening Instrument,” which is initially used to identify
those children at-risk for learning to read and the “Early Steps End-of-Year Assessment,”
which is administered at the end of each school year. The instruments, which test the
concepts of the alphabet, word recognition, word concepts, spelling, and passage reading,
are scored by the examiner and can be analyzed for literacy gains for the individual
student or for the entire instructional group. This information is used to guide the
school’s reading instruction.

Implemented Theory/Philosophy

The Early Steps program is based on the implemented theory/philosophies of
Phonological Awareness, Child-Centered/Developmental, and Self-Extending System.
The early reading focus emphasizes phonological decoding skills as a prerequisite for
building reading comprehension skills and incorporates related features. In addition, the

Early Steps program emphasizes the notion that children are at different stages within a
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developmental continuum and that the individual child’s position on this continuum
should be identified and built upon for reading instruction. The program is geared to
assist students early on who are not reading at grade level and to make them feel more
capable and confident in reading in the classroom through use of the skills they learn
through the tutoring sessions.

The Early Steps program is a Self-Extending System that creates a strong
foundation of basic skills in each child on which to build in later tutoring sessions and
classroom experiences. Students build fluency in reading by re-reading texts. They also
strengthen their decoding skills and build phonemic awareness through word study and
sentence writing.

Professional Development Features

The Early Steps program incorporates professional development as a part of the
model. The professional development is primarily made available to the trained tutors. A
Certified Specialist provides Certified Intervention Training as well as In-Service
Workshops at the beginning of the program’s implementation and provides additional in-
service workshops and on-going support—including Networking—throughout program
development and implementation.

Parent Involvement Features

Parent involvement is not a core component of the Early Steps Program; however,
the program does provide Parent Awareness through information sheets that can be
distributed to a child’s family. These sheets describe program aspects and offer
suggestions as to how to promote literacy in the home environment. Information sheets
are generally distributed if program resources allow the child to take books home to share
with parents.

Organizational/Structural Features

Similar to Reading Recovery, Early Steps is a Pullout, One-on-One Tutoring
program for accelerating the reading performance of at-risk students in grade 1. Although
the program’s focus is primarily on grade 1, there are guidelines to support its extension
through grade 2. Like Clay’s methods in Reading Recovery (Clay, 1993), the program
uses Diagnostic Procedures. Children are identified for Early Steps through observation

and an informal individual assessment administered in the first month of grade 1.
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Children in the lowest 20 percent in their grade 1 classrooms are placed in the program
and receive 30 minutes of one-on-one instruction per day from a trained tutor. The
students “graduate” from this program when they are reading at least on the average level
for their class (Santa, 1999). Progress during the tutoring sessions is sometimes recorded
through On-going Written Observations.

Each one-on-one tutoring session in the Early Steps program follows a systematic
organizational structure that provides Systematic Learning. A series of leveled books
from a Reading Canon guide the re-reading and introduction of new books. Trade Books
are often used as part of the tutorials.

Classroom Instruction Features

Each Early Steps tutoring session contains four parts: re-reading familiar books,
word study, sentence writing, and reading a new book (Santa, 1999). Within these
components, Echo/Choral Reading, Emergent Spelling, Meaning/Context Predicting,
Pacing Oral Reading, and Reading Drills are implemented. Each lesson begins with three
books the child has already read. The third book read is one that has been introduced the
previous day. ‘

In the second part of the lesson, word study, the tutor and child begin Reading
Drills, Phonemic Awareness and Pattern Discrimination. These activities include
instruction on sound and visual discrimination of letters and words. The program places
emphasis on pattern instruction versus single-letter word sorting in order to teach children
how to use consistent patterns for reading and spelling words. Students build up to
studying word families and progress to short and long vowel patterns. Spelling activities
and games reinforce the skills the child has learned.

During the third component of the lesson, sentence writing, the child is
encouraged to write a sentence using Emergent Spelling, writing down the sounds that he
or she hears. Tutors at the school visited modeled correct spelling after the child had
completed and read the sentence. The final part of a tutoring session, reading a new book,
is key, for it introduces a child to a novel piece of literature that will be re-read in the

upcoming tutoring sessions and, at times, within the regular classroom setting as well.
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Targeted Literacy Outcomes

The four components of Early Steps tap both early and intermediary literacy
outcomes. In contrast to Reading Recovery, Early Steps includes an explicit, systematic
phonological component. Early understanding of the alphabet is developed, Emergent
Literacy is targeted as the child progresses, and phonological decoding skills (context-
free decoding, or Decoding A) are targeted in the “word study” and “sentence writing”
components of the program. The re-reading and introduction of new books targets a
child’s meaning-oriented decoding (Decoding B) as well as Comprehension. The
program uses a variety of strategies including re-reading books to improve early reading

skills and also build the child’s confidence and motivation in the realm of literacy.

Addressing Indiana Academic Standards for Reading

Early Steps, as an intervention for struggling readers in grade 1, primarily targets
skills—and thus standards—that are most essential to "catch-up" to the rest of the class
and that build the foundational skills for more advanced reading outcomes. Some of
Indiana's Reading Standards related to the understanding and use of texts' organizational
structures to assist in comprehension and the more critical reading approach to Literary
Analysis are not explicitly addressed in the program. However, because of the one-on-
one tutorial structure of the program, these standard skills could easily be incorporated
into the instructional program. The program features related to the Indiana Reading
Standards are depicted in Charts I1.A.2.1 -IL.A.2.3. .

Standard 1: Word Recognition, Fluency, and Vocabulary Development

The Early Steps program gives primary attention to basic reading comprehension
and fluency and to building phonological awareness and an understanding of words and
word families in both written and oral form. Thus, this standard area is fully addressed.

Standard 2: Reading Comprehension

The Early Steps approach to reading allows for a great deal of reading daily,
 including covering several stories (re-reading and introducing new stories). The
instruction includes some didactic questioning to encourage students to develop
comprehension skills, and its approach and use of leveled readers suggest that the reading

comprehension category of sub-skills is fully addressed. It is less clear the extent to
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which the structural features of informational text’ are covered, as it is not explicit to the
model, nor is it an instructional focus of the model.

Standard 3: Literary Response and Analysis

These standard skills are not explicitly targeted by the Early Steps intervention.
However, the instructional approaches during the first and final component of the tutorial
sessions (re-reading, and reading a new book) include not only frequent reading, but
some questioning and interaction with the plot of the story between the tutor and the

student. These activities suggest that this standard area is at least partially addressed by
the Early Steps program.

KEY TO READING STANDARDS TABLES:

l Features in white text boxes have direct effects on student outcomes. J

| Features in gray text boxes have indireet effects on smdem autcomes. ) ’ |

[Bracketed Features] can have direct or indirect effects on student outcomes. These features have an effect only when the
specific standards are addressed by the feature.

Features in regular text are always present in the intervention.

Features in italicized text are sometimes present in schools impll ting the intervention but are not required by the intervention.
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Figure I1.LA.2

Early Steps
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Bolded features are part of the intervention; italicized features are sometimes adopted by schools implementing the
intervention.
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3. Reading Recovery

By Jeffrey Bardzell and Siri Ann Loescher
Program Description

Reading Recovery is a pullout, one-on-one reading intervention for the lowest
achieving 20% of students in grade 1. The program is designed to bring those students up
to grade level. To do so, the intervention helps children make the difficult transition from
decoding to comprehension. The program takes a comprehensive approach to reading.
acquisition, incorporating carefully structured, sequenced instructional activities, adapted
for individual students. Program components and features are discussed below and are
depicted in Figure IL.A.3.

School-Wide Features

School-wide features are not a part of the Reading Recovery program.

Implemented Theory/Philosophy

Reading Recovery has a student-centered approach to reading acquisition
consistent with the following learning theories: Child-Centered Developmental, Self-
Extending System and Student Empowerment. The pullout structure of the Reading
Recovery program provides for an individualized program that builds on students’
existing knowledge (emergent literacy). The program tailors instruction to students'
interests in order to foster an enjoyment of reading. The intervention also incorporates
strategies for students to continue to teach themselves reading (e.g., figuring out
unknown words, using self-correcting strategies, etc.) after they complete the
intervention.

Reading Recovery is rooted in a balanced literacy approach and incorporates
methods consistent with both Whole Language and Phonological Awareness approaches.
While the program primarily emphasizes meaning-oriented decoding (Decoding B) which
is built through both reading and writing activities, it also incorporates some phonemic
awareness (Decoding A) activities. _

Professional Development Features

Because this is a targeted intervention rather than a classroom-based or school-

wide program, the professional development features pertain only to those teachers
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trained as Reading Recovery teachers. The professional development component is one
of the most highly praised aspects of the intervention. With its sophisticated theoretical
base and its widespread implementation, Reading Recovery poses several challenges to
schools attempting to implement it consistently. For these reasons, Reading Recovery
builds in a multi-level system of professional development. Teachers go through a
Certified Intervention Training, which is affiliated with a specified university (Purdue
University for schools in Indiana). After the initial training, teachers participate in on-
going meetings with their trainers, receive Observation/Review sessions with their
trainers, and Network with other Reading Recovery teachers in other schools.

Parent Involvement Features

The reading activities used in the intervention are replicated in the home. Parents
are encouraged to come to school and observe Reading Recovery lessons. The schools
provide Parent Reading Instructional Training in order to help their children learn to
read in ways consistent with the program, and engage in Paired Reading with their
children at home.

Organizational/Structural Features

Reading Recovery’s organizational and structural features reflect its audience and
purpose. Limited to first grade (Grade Limit), it presumes the student has mastered
emergent literacy skills such as knowledge of letters and the alphabet, narrative and non-
narrative structures, etc. (Basic Reading Ability Assumed).

The program is a Pullout Program in which students leave the classroom to meet
with trained Reading Recovery teachers for One-on-One Tutoring. The teachers use
extensive Diagnostic Procedures and Frequent Assessments including On-going Written
Observations to understand precisely how each individual child is reading, identifying
areas of strategic weakness.

Then the teacher and child work together to develop a broader spectrum of
successful reading strategies. This program provides Systematic Instruction, in that there
is a well-defined course plan which uses reading materials from a Reading Canon. Most

children complete the course in 12-16 weeks, though there is no set time limit.
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Classroom Instruction Features

Each lesson is divided into seven parts. These activities, lasting approximately
five minutes each, are designed to reflect the complexity of the reading experience and
provide practice in all aspects.

The activities involve writing activities such as Journals, Meaning
Context/Predicting, Multisensory Activities, Paired Reading, Reading Drills, and Self-
Selected Reading. Phonemic Awareness is also taught using magnetic letters to analyze
words and create new ones. In addition, the teachers use Performance Assessment to
gauge student learning and adapt instruction accordingly. In order to strengthen
fundamental reading skills, Pattern Discrimination and Writing Mechanics are sometimes
incorporated into the instruction.

Targeted Literacy Outcomes

Reading Recovery targets a very specific audience within a defined period of
time. For this reason, Reading Recovery deliberately excludes the reading outcomes that
are most affected before and after the grade 1. The result is a program entirely aimed at
grade 1 outcomes of decoding and comprehension. Specifically, the intervention helps
children develop strategies to cross the gap between context-free decoding (including
phonics) and comprehension in the most robust sense of actually understanding full texts.

The program identifies the intermediate reading outcome of Decoding B as its
primary focus, and it is understood as a network of strategies (phonics, semantic,
syntactic) used in concert for "meaning-getting." Included in this approach to teaching
reading is the integration of emergent writing activities to strengthen students’
understanding about symbol-sound relationships within context, and to build facility in
transitioning between oral, written, and printed words and sentences.

By preventing over-reliance on a limited number of strategies, the intervention

improves reading Comprehension even as it motivates children to read more.

Addressing Indiana Academic Standards for Reading
By design, Reading Recovery has a focused audience, approach, and, thus, set of
outcomes. The program presumes emergent literacy, and builds both Decoding A and B

and Comprehension. The program targets those students in grade 1 who are furthest
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behind, and provides an intensive but short-term intervention to assist those students in
fully grasping the conceptual keys to reaching reading fluency and comprehension. Once
students gain those requisite skills, they exit the program and their primary reading
instruction comes from their regular classroom.

Standard 1: Word Recognition, Fluency, and Vocabulary Development

Reading Recovery’s emphasis on closing the gap between context free decoding
and comprehension provides instructional methods that fully address all of these standard
areas. The design includes the explicit inclusion of activities geared at Concepts in Print,
as well as both phonemic approaches and meaning-oriented approaches to decoding and
making sense out of unfamiliar words.

Standard 2: Reading Comprehension

It is not clear the extent to which Reading Recovery targets the category of skills
related to the use of Structural Features of Informational and Technical Materials as a
means to gain context clues to help with the comprehension of unfamiliar text. However,
the methods and the instructional approach of learning skills within text suggest that at a
minimum these skills are partially addressed. The grade 1 reading comprehension skills
category (Comprehension and Analysis of Grade-Level Appropriate Text) is fully
addressed.

Standard 3: Literary Response and Analysis

The Literary Response and Analysis standards at this level are partially addressed
through some of the reading and discussion activities, as well as the parent paired reading
which reinforces the reading for meaning activities of the program. However, some of the
activities focusing on understanding literature and the roles of structures particular to the

genre of literature may not be explicitly addressed.

KEY TO READING STANDARDS TABLES:

l Features in white text boxes have direct effects on student outcomes. I

[ Features in gray toxt boxbs have indirecteffeots on student cittcomes. |

[Bracketed Features] can have direct or indirect effects on student outcomes. These features have an effect only when the
specific standards are addressed by the feature.

Features in regular text are always present in the intervention.

Features in italicized text are sometimes present in schools impl ting the intervention but are not required by the intervention.
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Figure I1.A.3

Reading Recovery
Program Features
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I R
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(Provided only to
- Reading Recovery
Implemented Teachers)
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Pa rehthommunity | L
= Ea | e Child Centered/Developmental *  Certified Intervention Training
I“Vgpl"ement . Phonological Awareness U Networking
) ! ) . Prescribed Teacher Practices . Observation/Review (from RR Specialist)
I I \ e  Self-Extending System
¢  Student Empowerment
. Paired Reading ¢  Whole Language
¢ Parent Reading Instructional Training
- Organization/
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> Instruction —
e Basic Reading Ability Assumed
s Journals e  Diagnostic Procedures
e Meaning Context/Predicting *  Frequent Assessment
¢ Multisensory Activities e  Grade Limit
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¢ Performance Assessment e On-going Written Observations
¢ Phonemic Awareness e  Pullout Program
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¢ Emergent Literacy

¢ Decoding A: Context-Free

¢ Decoding B: Meaning Orlented
¢ Comprehension
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Bolded features are part of the intervention; italicized features are sometimes adopted by schools implementing the
intervention; components marked with (*component title*} are not a part of the intervention.
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B. Classroom-Based Interventions

What are classroom-based interventions?

Classroom-based interventions are reading and literacy programs designed for use
in regular classrooms. As such, they are not usually tailored specifically to the needs of
those students in at-risk situations; rather they are usually fairly comprehensive and
balanced programs grounded in integrated theories designed to enable all students to
succeed. The program features are heavily concentrated at the instructional and
organizational levels, with comparatively fewer program features involving parents,

professional development, theory, and teacher inquiry.

What kinds of classroom-based interventions are available?

At the traditional level of programming, teachers have an abundant selection of
choices. Indeed, most basal series can be considered classroom-based reading programs.
However, several comprehensive classroom-based reading and litefacy interventions
have developed more recently, including the four reviewed here: First Steps, Four

Blocks, the Literacy Collaborative, and the Waterford Early Reading Program.

What proportion of students is served in classroom-based interventions?

All children in the class are served by these interventions, though children in other
classes might participate in another program. However, children only participate in them
as long as these interventions last, which can vary from one year (typically first grade) to

all elementary grades.

What kind of school might want to consider a classroom-based intervention?

The classroom-wide interventions are all designed to work for all children. The
interventions discussed below all are distinguishable by a highly comprehensive and
varied set of features and activities, which should be especially useful resources for

schools with highly diverse student populations.
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1. First Steps

By Kim Manoil and Siri Ann Loescher

Program Description

First Steps is a classroom-based professional development model focusing on
language development. The model serves as a teacher resource for closing the loop
between diagnostic observation of child development and classroom instruction. At the
center of the model (and the process) are developmental continua for reading, writing,
spelling, and oral language. These continua list hundreds of behaviors and attitudes,
grouped into several stages of development. The model provides understanding about the
developmental nature of reading acquisition and more complex reading skills. The model
includes teaching strategies, specific outcomes, and parent involvement ideas for each
stage of development.

These continua—and the suggested material associated with them—were
designed to enable an iterative process. This includes careful observation of child
behavior, assessment of this behavior in comparison to the developmental continua,
adoption of methods intended to build on strengths and improve areas of weakness, and
back to observation and so forth.

The program is designed to meet the needs of all students regardless of age or
range of abilities. In First Steps, the progress of all students is monitored, which enables
them to progress based on their individual stages of development. The program features
included in First Steps (Figure I1.B.1) are summarized below.

School-Wide Processes

First Steps is concerned with “linking assessment, teaching, and learning” both at
the classroom and at the school-wide level. A Formative Program Evaluation is used to
assess the school’s progress in addressing students’ language development needs and to

identify possible areas for additional professional development.
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Implemented Theoretical/Philosophical Features

The First Steps model emphasizes the importance of a Child-Centered/
Developmental curriculum in a Whole Language environment. Supporting the
developmental approach is Student Empowerment that allows students’ interests and

experiences to help dictate the direction of some of the instruction.

Reflective Practice is emphasized in the model through the continual loop of
assessing student work on the developmental continua and revising instructional plans

based upon that student work.

Professional Development Features

First Steps provides School-Site Training at the beginning of a school’s
implementation of the program. Simultaneously, designated On-Site Facilitators go
through a Training of Trainers to prepare educators to become users, presenters, and
support providers for First Steps teachers within their district. Future First Steps trainings
are provided by the on-site facilitators.

The increasing reliance on the on-site facilitator to assist the school in moving
forward with the reform through years one and beyond makes Networking key to the
professional development, by providing on-going support both to on-site facilitators and
schools. Each component of First Steps (reading, writing, spelling, and oral language) has
its own developmental continuum and teaching strategies. This makes it important for
classroom teachers to be trained in each of the components through school-based courses.

Parent/Community Involvement Features

Parents learn about the First Steps program through Parent Awareness, and are
involved in the language development process through Parent Communication. This
communication involves teachers including parents in the assessment and monitoring
» process of First Steps by asking them for observations they have made of their child at
home. In addition, parents are also provided with pages of ideas that suggest ways they
can support their children’s development at home; this includes Paired Reading and

Parent Reading Instructional Training.
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Organizational/Structural Features

First Steps is a reading program that is based on Diagnostic Procedures and
Frequent Assessment. Because of the explication of literacy acquisition along an
extended developmental continuum, the implementation of First Steps as a school-wide
program is optimal, to provide continuity in language instruction across grade levels.

Teachers use the individual developmental continua both to guide their evaluation
of what their students can do as well as to inform their planning for further development.
Although continua are used, they are not intended to be a sequential order of progression.
Instead, it is recognized that each student’s developmental pathway is unique, and
students may exhibit behaviors that are indicative of various phases of development. The
continua are used to reflect a developmental view of learning and teaching to guide
classroom instruction.

The First Steps program emphasizes the need for a Literacy Rich Environment

with the use of Trade Books and Small Group activities.

Classroom Instruction Features

Primary to First Steps is the use of Performance Assessment to gauge student
development. Accordingly, the instructional features used in First Steps depend on the
developmental phase of the student. The strategies across the continua reflect the
program’s emphasis on meaning. These include Storytelling, Interpreting/Discussion, and
Meaning Context/Predicting. Student empowerment and love of reading are encouraged
through Big Books, Self-Selected Reading, and Silent Individual Reading. First Steps
blends reading and writing development through features such as Creative Writing,
Essays, and Journals. Other teaching strategies include Phonemic Awareness, Writing

Mechanics, and Emergent Spelling.

Targeted Literacy Outcomes

First Steps provides a comprehensive set of developmental continua for reading,
writing, spelling, and oral language. Specific teaching strategies are emphasized at each
of the stages of development along these continua. The program addresses students at all
stages of reading development and, consequently, influences all reading outcomes. At the
classroom level, specific outcomes that are targeted depend on the child’s stage or

“phase” of development.
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First Steps emphasizes developmental, meaning-oriented reading instruction.
Consequently, Emergent Literacy, Decoding B (“meaning getting”), Comprehension, and
Critical Literacy are the outcomes emphasized by the reading curriculum of the First
Steps program. Throughout the stages of development, the program emphasizes strategies

that foster students’ independence and enjoyment of reading.

Addressing Indiana Academic Standards for Reading

The First Steps program provides a process in which teachers use the knowledge
of the developmental stages of literacy (reading and writing) acquisition, and consider
students’ progress along the developmental continua to plan and implement a
comprehensive reading/language arts program. The intervention focuses on refinement of
teaching strategies based on continual examination of student performance so that
instruction is thoughtfully tailored to ensure that each student progresses along the
continua. The continua that are used to guide the language arts program encompass all
areas of the Indiana Reading Standards. The program developers issue a caveat to schools
that seek to correlate specific parts of the continua to specific standards. Be careful not to
target only those parts of the continua based on standards in a way that might lead to
isolated lessons—the program is designed to build a comprehensive foundation, at each
level, to enable students to progress to more advanced levels of critical literacy. Without
the comprehensive approach, some skills may not be adequately developed and students
may have difficulty with the acquisition of future skills as a result.

Standard 1: Word Recognition, Fluency, and Vocabulary Development

These standards are fully addressed through the First Steps instructional program.

Standard 2: Reading Comprehension

These standards are fully addressed through the First Steps instructional program.

Standard 3: Literary Response and Analysis

These standards are fully addressed through the First Steps instructional program.

co
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KEY TO READING STANDARDS TABLES;

| Features in white text boxes have direct effects on student outcomes. |

l Feutures in gray test boxes have indiredt effects on student cuscorves, J
[Bracketed Features) can have direct or indirect effects on student outcomes. These features have an effect only when the
specific standards are addressed by the feature.
Features in regular text are always present in the intervention
Features in italicized text are sometimes present in schools implementing the intervention but are not required by the intervention




Figure IL.B.1
First Steps

Program Features

\ ) Existing School
Thgory/Philosophy

i

-

School-Wide
. Formative Program Evaluation § - i
Professional -
Development
3 Implemented . & *  Certified Training
‘Theory/Philosophy * ' Networking
L e On-Site Facilitators
: ; ) e School-Site Training
Parenthommumty ‘ / \ e  Training of Trainers
Involvement
: ‘ ; e Child-Centered/ Developmental
P e Reflective Practice
1 AN ¢  Student Empowerment
. Paired Reading . Whole Language
. Parent Awareness
¢  Parent Communication
e  Parent Reading Instructional Training e -
‘ ™ Organijzation/
> : Structure !
Classroom [« > ‘
Instruction /
Big Books
Crgeat;,:e Writing o  Diagnostic Procedures
Emergent Spelling e  Frequent Assessment
Essays e  Literacy Rich Environment
Interpreting/Discussion/Reading *  Small Groups
Journals e  Trade Books

Meaning Context/Predicting
Performance Assessment
Phonemic Awareness
Scaffolding

Self-Selected Reading

Silent Individual Reading
Storytelling
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Emergent Literacy
Decoding A
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Comprehension
Composition
Critical Literacy

Bolded features are part of the intervention; italicized features are sometimes adopted by schools

implementing the intervention.
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2. Four Blocks

By Kim Manoil, Jeffrey Bardzell and Siri Ann Loescher

Program Description

Multi-level, multi-method instruction, commonly referred to as the Four Blocks
method, is a framework that provides an organized, systematic structure for providing
early literacy instruction. The program is primarily used in grade 1, but has also been
applied to other early grade levels.

The Four Blocks framework is designed for children with a wide range of
abilities. Its design implements a wide variety of highly adaptable literacy instruction
techniques that allow teachers to avoid ability grouping altogether. These techniques fit
into an overall framework comprising Four Blocks: Guided Reading, Self-Selected
Reading, Writing, and Working with Words. The program features are described below
and are depicted in Figure I11.B.2.

School-Wide Features

The Four Blocks intervention focuses on first grade classes and sometimes other
early grades, but is not implemented school-wide (across all subject areas or all grades).

Implemented Theory and Philosophy

The Four Blocks method has a balanced literacy approach and draws upon the
theories of both Phonological Awareness and Whole Language. Thus, the program
incorporates explicit phonics instruction, as well as meaning-oriented activities. The
intervention is also rooted in Student Empowerment and emphasizes nurturing a love for
reading through incorporating features for pursuing and expressing individual interests
(e.g., self-selection of reading materials and expressive writing activities).

Professional Development Features

There is no standard professional development component for the Four Blocks
method. The model assumes that professional development and training will take on
various forms depending upon the school and availability of professionals knowledgeable
of the program. Books, videos, and Internet news groups are available for training

purposes. Some teachers also use study groups.
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Parent Involvement Features ‘

The Four Blocks method does not include a specified parent involvement
program.

Organizational/Structural Features

The Four Blocks method’s wide range of organizational and structural features
enables it to reach Heterogeneous Groups of children with a variety of ability levels and
learning styles. The program provides a framework for Systematic Learning through its
classroom-based language arts instruction. The language arts instructional time is divided
into four 30-40 minute blocks which are performed daily: Guided Reading, Self-Selected
Reading, Writing, and Working with Words. The intervention uses a Grade Limit, that is,
only those designated grades (usually grade 1) participate, and Basic Reading Ability is
Assumed (emergent literacy).

Diagnostic Procedures such as On-going Written Observation are used within the
classroom. Teachers meet with students individually on a regular basis to take anecdotal
notes on their reading. Individual conferences are held with children to discuss the books
they are reading in the self-selected reading block. Small Group and informal One-On-
One Tutoring are also provided for students who are not reading at their instructional
level. In addition, Individualized Instruction during writing allows teachers to customize
instruction to meet specific student needs.

The Four Blocks classroom should be distinct in its atmosphere, including a
Literacy Rich Environment and Interactive Learning and incorporating reading and
writing throughout subject areas through Thematic Units. The reading materials include
both leveled Basal Readers and Trade Books.

Classroom Instruction Features

The Guided Reading Block begins as a teacher-led large group reading time,
including Interpreting/Discussion and Meaning Context/Prediéting, and eventually shifts
to Paired Reading or Silent Individual Reading. Although basal readers have traditionally
been used in the block, teachers also use other materials such as trade books and Big
Books. The activities may include Choral or Echo Reading, Pacing Oral Reading,
Storytelling, and Drama.
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The Self-Selected Reading Block involves children reading trade books alone or
with partners. As a part of this block, children take turns sharing their books with the
whole class. The Writing Block usually involves a brief (10 minutes) mini-lesson to the
entire class followed by individual student writing and editing. The writing instruction
may include Creative Writing, Journal Writing, and Writing Mechanics.

In each of the three preceding blocks, there is a back-and-forth movement
between individual and class-wide instruction, which fosters both individual skills and a
literate community.

The Working with Words Block involves teacher-led and Collaborative Team
activities to reinforce reading and an understanding of Phonemic Awareness and Pattern
Discrimination. For example, children practice learning to read and spell words posted on
the word wall through chanting, clapping, and writing and emergent spelling activities.
Children also manipulate letters to make words called out by their teacher in the "making
words" activity. These Multisensory Activities may include Scaffolding of instruction.

Targeted Literacy Outcomes

The Four Blocks method focuses on three intermediary literacy outcomes:
Decoding A (context-free), Decoding B (meaning-oriented), and Comprehension. This
focus provides a balanced, intermediary literacy instructional framework that develops
basic reading skills including Comprehension and Composition.

Although many aspects of Four Blocks assume that children have acquired
emergent literacy skills (knowledge of letters and the alphabet, narrative and non-
narrative structures), some of its techniques target instruction in these areas. These
include "pretend reading" (telling the story of a familiar book without actually reading the
words) and "picture reading" (talking about the pictures in a book).

The Four Blocks framework does not explicitly target critical literacy skills,
although the program may foster such development as a result of the intermediary
reading foundation skills it provides and the variety of instructional techniques included

in the program.
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Addressing Indiana Academic Standards for Reading

The strengths of the Four Blocks intervention include a strong emphasis on
vocabulary development with a simultaneous focus on gaining meaning from text—both
reinforced with writing activities. The guided instructional approaches allow teachers to
probe for student understanding in order to address comprehension and challenge
students to think more deeply about what they are reading and writing. Through this
comprehensive approach nearly all standards are fully addressed.

However, the lack of a standardized professional development component,
through which teachers learn about the program and how to implement the strategies and
have opportunities to refine their practices, makes it hard to assume consistent—or even
effective—implementation of the intervention. Thus it is harder to claim that the expected
student outcomes will necessarily follow implementation. Schools using this intervention
must carefully plan initial and on-going professional development to ensure that the
implementation of the program will lead to the expected student results.

Standard 1: Word Recognition, Fluency, and Vocabulary Development

The comprehensive approach blends instructional approaches to address both
kinds of decoding (Decoding A and B), and fully addresses this set of standards.

Standard 2: Reading Comprehension

The guided instructional approaches, among other methods, in both the reading
and writing components, fully address this set of standards.

Standard 3: Literary Response and Analysis

Similar to many of the early reading interventions, much attention is given to
deriving meaning from text. However less explication is given to understanding specific
aspects and features of narrative text. Thus this intervention can be assumed, at least
partially, to address this standard. Teachers could easily incorporate instruction into their

curriculum to fully address this standard.

KEY TO READING STANDARDS TABLES;

l Features in white text boxes have direct effects on student outcomes. |

r F’i’aamms in gray text boxes heve indirect ofteots on student outcomes, ‘

[Bracketed Features] can have direct or indirect effects on student outcomes. These features have an effect only when the
specific standards are addressed bv the feature.

Features in regular text are always present in the intervention.

Features in italicized text are sometimes present in schools implementing the intervention but are not required by the intervention.
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Figure I1.B.2
Four Blocks

Program Features
. Existing School
- Theory/Philosophy
(*School-Wide*) .
l \ (*Professional
~ ‘ Development®
Implemented o P , ) \
| Theory/Philosophy
- ‘} /
g ( Parent/Commumty e Phonological Awareness
Involvement *) ¢ Self-Extending System
. ¢ Student Empowerment
e  Whole Language
Classroom AP
Insteuction Organization/
> ‘ B Structure <
o  Big Books L
e Choral or Echo Reading ¢ Basal Readers
e Collaborative Teams ¢ Basic Reading Ability Assumed
¢ Creative Writing ¢ Classroom-Based
e Drama e Heterogeneous Groups
e Emergent Spelling ¢ Individualized Instruction (Writing)
¢ Interpreting Discussion e Interactive Learning
o Journals e Literacy Rich Environment
¢  Meaning ¢  One-on-One Tutoring
Context/Predicting * On-going Written Observations
e Multisensory Activity o Small Groups
¢ Pacing Oral Reading e Systematic Learning
o Paired Reading Ontcomes ¢ Thematic Units
¢ Pattern Discrimination ¢ Trade Books
¢ Phonemic Awareness
¢ Reading Drills )
¢ Scaffolding o  Emergent Literacy
¢ Scaffolding (Writing) e Decoding A: Context Free
* Self-Selected Reading » Decoding B: Meaning-Oriented
¢ Silent Individual « Comprehension
Reading R ses
« Story Telling Co'n.xposlt.xon
* Writing mechanics o Critical Literacy

Bolded features are part of the intervention; italicized features are sometimes adopted by schools implementing
the intervention; components marked with (*component title*) are not a part of the intervention.
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3. Literacy Collaborative

By Jeffrey Bardzell and Siri Ann Loescher
Program Description

The Literacy Collaborative is a school-wide language arts restructuring model that
focuses on classroom-based instruction and includes Reading Recovery as a "safety net"
for those students still not succeeding. A significant element of the Literacy Collaborative
is its literacy framework, which includes eight elements, four each for reading and
writing. It was originally developed to respond to the problem of successfully discharged
Reading Recovery students not receiving appropriate support in the classrooms when
they returned.

Self-described as a professional development program, the intervention involves
the whole school—especially teachers and families—in a comprehensive and reflective
approach to literacy instruction which is appropriate for all children. The components and
features of the program are described below and depicted in Figure I1.B.3.

School-Wide Features

The Literacy Collaborative intervention involves a Reform Team consisting of the
on-site facilitator, an administrator, teachers, and possibly parents, who in turn engage the
entire school in developing and implementing the reform. The school often is involved in
Taking Stock of literacy practices, materials, and student performance. Over time, this
information is revisited through Formative Program Evaluations.

The Literacy Collaborative framework provides school-wide Systematic Learning
that flows across grade levels resulting in a school-wide program that has an articulated
and coordinated set of instructional activities and expectations. Study Groups of teachers
focus on literacy instruction and student performance in order to strengthen cohesiveness
of the school-wide program.

Implemented Theory/Philosophy

The Literacy Collaborative program is a student-centered approach to literacy
acquisition that is geared to increasing reading skills and encouraging the development of
dispositions and behaviors (e.g. "a love of reading") that are indicative of self-motivated,

self-directed leamers. The program is Child-Centered Developmental and allows for
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tailoring instructional activities to individual needs. The model is rooted in Whole
Language and Student Empowerment approaches; most instructional activities are
meaning-getting and involve student choice. The program also addresses metacognitive
skills, such as self-correction, consistent with Self-Extending System approaches.

The Literacy Collaborative’s emphasis on reflective practice as a means for
improved student outcomes is evidenced by professional development and school-wide
features that encourage teacher interaction and reflective study. Individually and in
groups, teachers study their own practice in relation to student performance.

Professional Development Features

Literacy Collaborative schools designate an On-Site Facilitator (the literacy
coordinator) who is trained by an affiliated university (Purdue University for schools in
Indiana) and who maintains a connection to the university. The facilitator may assist in
the School-Site Training through which the faculty are trained in implementing the
program. In-Service Workshops provide additional training for teachers.

The intervention encourages feacher collaboration (in teacher study groups) and
Modeling with Coaching by the on-site facilitator to support teacher reflection and
professional growth.

Parent Involvement Features

Parent involvement is considered important to the success of the program. Parent
Awareness activities include encouraging parents to come into the school to see how their
children are learning. This participation may include hands-on Parent Reading
Instructional Training to help parents learn to assist their children in leaming to read.

Book Distribution provides parents with inexpensive "keep" books that parents
are encouraged to use for Paired Reading with their child.

Organizational/Structural Features

The Literacy Collaborative provides several features to encourage student
engagement and increase instructional effectiveness. The model provides Interactive
Learning through the use of Flexible Grouping such as Small Groups, and Ability
Groups, Heterogeneous Groups and One-on-One Tutoring (Reading Recovery). To
increase student interest, the model recommends Thematic Units to integrate lessons

across the curriculum. To ensure student success, On-going Written Observations and
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Frequent Assessments are used by teachers to monitor student progress, provide evidence
of program effectiveness, and indicate instructional refinements that might be needed in
the program.

The classroom’s Literacy Rich Environment reflects the centrality of the meaning-
orientation in the intervention. So, too, does the high reliance on Trade Books. Trade
books allow for greater self-selection than do traditional basal readers. In order to ensure
that the self-selection of reading materials does not result in students only reading one
genre of books or in only selecting "easy" books, the Literacy Collaborative provides a
master list of trade books for a Reading Canon, on which books are graded and leveled
by difficulty. In addition, the intervention also makes use of Basal Readers.

Classroom Instruction Features

As with other school-wide and classroom-based interventions, the Literacy
Collaborative uses a wide variety of instructional features in concert to reach every child.
Most of the features—Big Books, Echo or Choral Reading, Creative Writing, Drama,
Essays, Paired Reading, Storytelling, and Silent Individual Reading—are consistent with
the meaning orientation of the intervention and affect meaning-oriented decoding
(Decoding B) and comprehension. Guided reading approaches such as Interpreting/
Discussion and Meaning Context/Prediction help students extend and internalize reading
processes that are prerequisite for critical literacy.

While the intervention emphasizes meaning-oriented approaches, several features
such as Phonemic Awareness, Scaffolding, Multisensory Activities, Writing Mechanics
and sometimes Emergent Spelling and Pattern Discrimination are incorporated through
both reading and writing to strengthen Decoding A (context free) skills.

Targeted Literacy Outcomes

The comprehensive Literacy Collaborative model was designed to influence all
reading outcomes. However, consistent with Reading Recovery, the Literacy
Collaborative emphasizes meaning-oriented decoding (or Decoding B), Comprehension,
and Composition. It would be false, however, to say that the other three outcomes are not
substantially targeted. Several elements emphasize Emergent Literacy, context-free
decoding (Decoding A), and Critical Literacy. While these outcomes are targeted, they

are done so in a way that makes them consistent with—and yet subordinate to—the two
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main outcomes. Emergent literacy is targeted in meaning-oriented ways; context-free
decoding takes place in the writing component; and critical literacy is the intended result

of the meaning-driven activities.

Addressing Indiana Academic Standards for Reading

The Literacy Collaborative takes a comprehensive approach to reading acquisition
that blends reading and writing activities, and directly addresses most of the Indiana
Reading Standards. The professional development component, which includes training,
follow-up, and increased teacher collaboration focusing on student performance,
strengthens the likelihood that not only will these standards be addressed, but that
students will be able to meet the standards.

Standard 1: Word Recognition, Fluency, and Vocabulary Development

The Literacy Collaborative approach towards vocabulary acquisition is weighted
slightly more towards meaning-getting (Decoding B) approaches and Comprehension.
Activities focused on Decoding A tend to be embedded in the instruction. All but one
standard area are explicitly addressed by the intervention. It is not clear that all of the
sub-skills in Decoding and Word Recognition are fully addressed. The instructional
methods promoted by the model could easily be used to incorporate lessons to address
these skills.

Standard 2: Reading Comprehension

The Literacy Collaborative intervention, with its focus on building skills to assist
students becoming independent and sophisticated readers, fully addresses these standard
skills.

Standard 3: Literary Response and Analysis

While comprehension skills are built into this intervention, some of these standard
skills—such as understanding the role of illustrator versus author—may not be fully met.

Instruction related to these skills could easily be incorporated into classroom instruction.

KEY TO READING STANDARDS TABLES:

| Features in white text boxes have direct effects on student outcomes. I

[ Fentures in pray text boxes have indirect effects on student outcomes. ‘

[Bracketed Features] can have direct or indirect effects on student outcomes. These features have an effect only when the
specific standards are addressed by the feature.

Features in regular text are always present in the intervention.

Features in italicized text are sometimes present in schools implementing the intervention but are not required by the intervention.
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Figure I1.B.3

Literacy Collaborative

Program Features
Existing School ‘ Reading Recovery must be
Theory/Philosophy || Implemented
¢  Formative Program Evaluation _Wida¥
. Reform Team - Literacy SChool .WIde
¢  Study Groups/ Teachers (FOI' L“:eracy
. Systematic Learning Activities, and
. Taking Stock
rades K-3 . .
G ) \ Professional
v Development
~ Implemented
Theory/Philosophy
: !
) E‘ . In-Service Workshop
— el ‘ .~ . = - e Modeling with Coaching*
Parent/Community /0 o Networking
+  Imvolvement e Child Centered/ Developmental *  On-Site Facllitator
; ‘ o Reflective Practice . Peer Observation/Review
| ; \ . Self-Extending System ¢ School-Site Training
: o Student Empowerment o Teacher Collaboration
¢ Book Distribution e  Whole Language
e Paired Reading guag
. Parent Awareness
¢ Parent Reading Instructional Training
g » Organization/
- .. Structure ¢
> Classroom | ol A
e  Big Books Ability Gi /
. Creative Writing IuStruCﬁon : leé;ykez;f;ng
e Drama ’ e Classroom-Based
. Echo or Choral Reading . Flexible Grouping
*  Emergent Spelling o Frequent Assessment
. Essays . Heterogeneous Grouping
. Interpreﬁng/Discusslors e  Interactive Learning
¢ Meaning Context/Predictin e Literacy Rich Environment
¢ Multisensory Activities e One-on-One Tutoring (Reading Recovery)
° Pa.clng Oral .reading e On-going Written Observations
¢ Paired Re.adl.ng. ] e Pullout (Reading Recovery)
e Pattern Discrimination e Reading Canon
. Performance Assessment e  Small Groups
¢  Phonemic Awareness : e Thematic Units
. Scaffolding/Reading ; Ty Trade Books
. Scaffolding/Writing Outcomes EJ! ’ raee e
. Self-Selected Reading ' : .
e Silent Individual Reading o Emergent literacy
e Story Telling o Decoding A: Context Free
¢ Writing Mechanics

e Decoding B: Meaning-oriented
e Comprehension

« Composition

e Critical Literacy

Bolded features are part of the intervention; italicized features are sometimes adopted by schools implementing

the intervention.

86

[y

~

Co




Literacy Collaborative
References
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Purdue University
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4. Waterford Early Reading Program

By Siri Ann Loescher

Program Description

The Waterford Early Reading Program is a grades K-2, technology-based,
supplemental reading program that provides students with daily, individualized
instruction in literacy acquisition. The mbdel is designed to ensure that all students,
regardless of their literacy skills and experiences prior to entering séhool, acquire and
maintain grade-level reading skills. The instructional program is divided into three levels:
Level One (primarily emergent literacy and decoding A skills), Level Two (decoding A
and B skills and some comprehension skills), and Level Three (comprehension and
composition skills). The model was designed by a nonprofit research organization (the
Waterford Foundation) that maintains its independence from the organization that
markets the electronic program. A licensing agreement between the two entities provides
the finances to continue researching, developing, and piloting the instructional programs.

Unique to this model is the sophisticated use of technology to deliver instruction
that integrates pre-reading skills, comprehension skills, and writing activities in ways that
are multisensory, interactive, and comprehensive. Rather than using the medium to
deliver traditional instruction in a more interesting manner (e.g., use of graphics and
positive reinforcements in the program in lessons similar to traditional reading/
question/answer exercises), the model integrates researched-based methods that are
delivered through the technology. This includes continual assessment of student
performance that includes assignment of on- and off-line materials, which reinforces
areas of weakness and builds on students’ strengths. Instead of having a limited set of
exercises related to specific skills that are to be mastered before moving on, the
technology links a multitude of related instructional activities that are branched and
assigned according to the previous day’s activities. This suggests that even if a student
has seemingly mastered a skill one day (e.g., scored an 80% mastery on a skill set), if in a
later assignment that skill is not repeated, the program would select new materials to

review and reincorporate instruction on that skill.
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While the reading program is designed to be used by each student daily
(suggested fifteen to thirty minutes), and the teacher is provided with a myriad of off-line
materials to complement the program, the program advocates using the reading program
to supplement the school’s curriculum rather than to replace it. Indeed, the automated
computer program itself is designed to be self-managing so that it does not disrupt the
flow of the regular classroom instruction. Thus, rather than a disruption or pullout,
students move on and off the computer stations that are housed in the classroom, and
return to the primary classroom instruction in a seamless fashion.

School-Wide Features

While the Waterford Program may be used as a component of a school’s whole-
school restructuring effort, it does not provide a process for whole-school change. Instead
it provides a classroom-based, comprehensive approach ensuring successful literacy
acquisition for all students. Thus, school-wide features are not a focus of this model. One
school-wide feature, however, plays an important role in the intervention. Formative
Program Evaluation, conducted by the Certified Specialist, is used to help the school
plan for implementation in the following school year, including specifying any
professional development needs that are related to the instructional program.

Implemented Theory/Philosophy

Child-Centered/Developmental learning is the intervention's primary philosophy.
Language acquisition is believed to be developmental. Effective instruction should be
individualized to each student's current skill level. Thus, while the program is divided
into three separate levels, students progress through those levels according to
development rather than age or grade. It is possible for a kindergarten student to be in a
more advanced level (rather than Level One), and for a second grade student to be
working on earlier level skills (rather than Level Three). Furthermore the intervention is
designed to ensure that even students entering school with weak or non-existent pre-
literacy skills will acquire those skills, will "catch-up," and will successfully advance
through all three levels of the program.

Reading as a Self-Extending System is promoted through the myriad of activities,
combined with the self-management instructional system. The program is geared towards

fostering student independence in learning and encouraging students to learn how to
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strengthen their own reading skills. By Level Three, students are taught specific
comprehension skills in a metacognitive approach and are expected to apply these skills
when reading across the curriculum in all subject areas.

The Waterford Early Reading Program’s philosophy towards early reading
acquisition is clearly in the Phonological Awareness tradition. Building phonemic
awareness (Decoding A) and understanding about print concepts precedes all other
instruction and is the primary focus in Level One. Once these skills are mastered, the
intervention weaves in meaning-oriented decoding, reading comprehension, and the
building of composition skills. So while the model does encourage meaning-oriented
decoding, it comes sequentially after intensive instruction in context-free decoding.

Professional Development Features

The model provides support for implementation of the intervention through
professional development. The school works directly with a Certified Specialist who
provides the initial training and visits the school several times during the year. The initial
training is a School-Site Training provided in a small setting with six to eight teachers at
a time. These sessions are small to promote interaction between the teachers and the
trainer, among teachers, and with the technology. Teachers are trained in how to use the
technology-based program and in how the off-line supplemental materials can be
integrated into regular classroom instruction, as well as how to use the parent
involvement materials. The intervention also provides the school with on-going support
resources such as on-line tutorials and videotaped training sessions, both related to the
use of the technology system, and technical support for the hardware setup and
maintenance.

Throughout the year, the Certified Specialist makes several visits to the school to
provide one-on-one coaching to teachers. This includes Modeling with Coaching to
deepen the teachers’ understanding of how the instructional program works for students
and to help teachers improve their classroom implementation. The specialist also
~ conducts several In-Service Workshops on using available Waterford teacher resources
and reviewing end-of-the-year reports on student performance (related to the Formative

Program Evaluation). Schools may request (for a fee) additional trainings.
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Parent Involvement

Promoting involvement in literacy activities at home is the focus of the Waterford
Program’s parent involvement component. Parent Awareness about Waterford involves
providing parents with information about the program and about their child’s progress.
The awareness activities include newsletters and conferences.

Parents receive Parent Reading Instructional Training through "family literacy
nights" at the school and through instructional take-home videos. During this training
parents learn how to best support their child’s reading acquisition through activities such
as Paired Reading. The intervention promotes these home activities and encourages the
development of literacy-rich home environments through Book Distribution and Take
Home Literacy Activities that include videos, CDs, and sing-along cassettes. The
intervention has some of these materials available in Spanish as well as English. To
encourage regular parent-child literacy interaction, some schools may institute Learning
Contracts/Parents in which parents agree to read with their child for a specified amount
of time (e.g., twenty minutes a day).

Organization/ Structure

The Waterford Program is a Classroom-Based program that is organized as a
Supplemental Learning program that provides self-managing Individualized Instruction
to students throughout the school day. The model lends itself well to Ability Grouping, as
students work through the different levels of the program. In addition the model provides
teachers with materials and instructional classroom activities that involve Small Groups.

The technology component links performance/assessment/assignment ina
continual cycle. Thus, embedded in the instruction are both Diagnostic Procedures and
Frequent Assessment. In addition, teachers can generate regular student progress reports
that can be used for On-Going Written Observations. Teachers can use these reports to
adjust the regular classroom instruction and/or to tailor the materials and activities
students receive for take-home literacy activities. The technology component allows for
easy collection of samples of student work that demonstrate growth in literacy acquisition
over time. Some schools will use this aspect of the program for the development of

Cross-Year Portfolios.
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The Waterford Early Reading Program is recommended to be used as a
complement to, rather than as a replacement of, the existing reading curriculum used by
the school. Therefore schools using Waterford may utilize Basal Readers, Trade Books or
a Reading Canon as part of the language arts program.

Classroom Instruction

The Computer-Assisted Instruction provided by the Waterford Early Reading
Program has been designed to be interactive and multisensory. For example, a reviewed
lesson teaching recognition of a specific letter included repetition and echo response
(aural and oral), movement and practice with writing the letter (kinesthetic), and rhyme
and visual clues. The Waterford Early Reading Program incorporates numerous
instructional features through the technology program, supplemented by off-line teaching
activities. Features related to emergent literacy acquisition include Phonemic Awareness,
Multisensory Activities, Pattern Discrimination, and Reading Drills. Simultaneously
students are engaged in the act of reading through Echo or Choral Reading and Pacing
Oral Reading. Teachers often supplement this work through classroom activities
including Storytelling, Worksheet/Workbooks and Emergent Spelling.

As students advance to meaning-oriented decoding and comprehension, additional
instructional strategies are incorporated into the program including Meaning
Context/Predicting, Creative Writing, and Essays. Some teachers may use Collaborative
Teams in some of this work. Additionally ‘concepts about print’and understanding
structures about text are reinforced through Writing Mechanics.

Students gain independence in reading through Silent Individual Reading, and in
some classes through Self-Selected Reading. By the completion of Level Three, students
have learned how to improve their own reading skills and begin to apply those while
reading in other curricular areas.

Targeted Literacy Outcomes

The Waterford Early Literacy Program provides a supplemental instructional
program that provides delivery of individualized instruction to students in an interesting
and interactive way that incorporates recitation, multisensory activities, writing, and
comprehension and critical thinking. The intervention is particularly strong in building

Emergent Literacy and Decoding A at the earliest level. A number of preliminary studies
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and evaluation reports have been conducted and reviewed that suggest positive results for
participating students and schools. However most of this early confirmatory research has
been conducted on the emergent literacy acquisition (Level One) program. Less has been
written about the development and maintenance of the literacy skills targeted in Levels
Two and Three.

The primary focus on context-free decoding lessens with an increased focus on
meaning-oriented decoding (Decoding B) and Comprehension during the Level Two
program. By Level Three, comprehension is fostered through a metacognitive approach,
and through a stronger focus on Composition. The model, which is usually implemented
at the K-2 level, builds the skills that are prerequisite for Critical Literacy, suggesting
that students who complete this program will be more successful in later grades in

acquiring critical literacy skills.

Addressing Indiana Academic Standards for Reading

The Waterford Early Reading Program is designed to supplement the language
arts program used by the school. The technology-based program delivers daily,
individualized instruction that provides students with extensive emergent and early
literacy instruction. The instructional activities are comprehensive and incorporate the
use of on-going assessments to calibrate the students’lessons. The impact of the
Waterford instruction is reinforced by home involvement literacy activities. The materials
are well aligned with the K-3 Indiana Reading Standards, with only one area of standard
skills only partially addressed.

The only caveat is that the program builds some skills sequentially (phonemic
awareness, then Decoding A, then Decoding B and Comprehension), while the standards
that cover each of these areas are designed to be taught concurrently. This means that
some of the standard skills (related comprehension and analysis of expository and
narrative text) may not fully be addressed until students are in Level Two or Three. Since
the Waterford Early Reading Program is generally implemented as a supplemental
curriculum, the original reading/language arts curriculum used by the school remains the
primary instructional program. Thus, any standard skills not yet addressed in Waterford

can easily be incorporated into and addressed through the regular program instruction.
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Standard 1: Word Recognition, Fluency, and Vocabulary Development

These standards are fully addressed by the Waterford Early Reading Program.

Standard 2: Reading Comprehension

The comprehension standard category, Comprehension and Analysis of Grade-
Level-Appropriate Text, is fully addressed by the Waterford Early Reading Program. The
other category of standard skills, Structural Features of Informational and Technical
Materials, is not explicitly addressed but the instructional methods and materials used by
the program suggest that these skills should be partially addressed.

Standard 3: Literary Response and Analysis

These standards are fully addressed by the Waterford Early Reading Program.

KEY TO READING STANDARDS TABLES:

I Features in white text boxes have direct effects on student outcomes. I

[ Features in pray text boxeshuave indirect eifects on student outcomes, ]

[Bracketed Features) can have direct or indirect effects on student outcomes. These features have an effect only when the
specific standards are addressed by the feature.

Features in regular text are always present in the intervention.

Features in italicized text are sometimes present in schools implementing the intervention but are not required by the intervention.
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Figure 11.B.4

Waterford Early Reading Program

Program Features
Existing School
Theory/Philosophy
School-Wide
. Formative Program Evaluation ‘
Professional
- Development
/
- T l T o Certified Specialist
Parent/Community - Implemented A/ : IM"'S.:T“ sith Conend
: . odeling with Coaching
]HVO!VQment : / Theo‘ry /PhﬂOSOp hy e  School Site Training
3, | ! v <y .
¢  Book Distribution / \
o Learning Contract/Parent Child-Centered/ Developmental
¢ Paired Reading Phonological Awareness
e  Parent Awareness Self-Extending System
o  Parent Reading Instructional Training
e  Take Home Literacy Activities x
X Organization/ <
> «—> Structure
Classroom . S
Instruction i
: : ’ e Ability Grouping
e Basal Readers
o Collaborative Teams s  Classroom-Based
. Computer Assisted Instruction . Cross Year Portfolios
e Creative Writing e  Diagnostic Procedures
e Echo or Coral reading o  Frequent Assessment
e  Emergent Spelling . Individualized Instruction
¢  Essays e On-going written Observations
¢  Meaning Context/Predicting e Reading Canon
¢ Multisensory Awareness e Small Groups
e Paced Oral Reading s  Supplemental Learning
*  Pattern Discrimination e Trade Books
e  Phonemic Awareness -
e Reading Drills Outcomes
o Self-Selected Reading
e Silent Individual Reading ¢ Emergent Literacy
*  Storytelling ¢ Decoding A
. Worksheet Workbooks e Decoding B
e Writing Mechanics ecoding .
e Comprehension
e Critical Literacy

Bolded features are part of the intervention; italicized features are sometimes adopted by schools

implementing the intervention.
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Contact Information

Electronic Education
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Phone: (888) 977-9700
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Part III: Comprehensive School Reforms

Comprehensive reforms are school-wide restructuring programs, involving the
entire school, that are adopted and implemented by the school to improve overall student
performance. These reforms consider curricular and instructional aspects of the school as
well as organizational structures that either help or hinder the school’s educational
program. While many comprehensive reforms have been implemented in schools for
nearly twenty years, the changes in Title I funding have fostered growth in both the
number of comprehensive reform models being used in schools and in the number of
schools implementing specific comprehensive reform models. Two types of
comprehensive reforms are reviewed: Process-Oriented Reforms, and Curriculum-Based
Reforms.

Process-Oriented Reforms, such as the Accelerated Schools Project and Modern
Red Schoolhouse, involve a structure and series of reform activities that schools work
through in order to restructure many aspects of their school. Process-oriented reforms
engage teachers in evaluation of current practice and student performance, compared to
ideal practice and desired student outcomes. The schools, using the reform model’s
process, design and implement the specific reform activities (for example, developing a
curriculum based on state standards, or introducing and implementing new instructional
activities). Process-oriented reforms included in this Guide are the Accelerated Schools
Project, ATLAS Communities, Lightspan Achieve Now, Modern Red Schoolhouse, and
the School Development Program.

e Accelerated Schools Project combines inquiry-based reform processes for
restructuring the school (including the instructional program), and promotes
specific constructivist teaching methods associated with improved student
outcomes. The ASP reform processes can be used to fully address the Word
Recognition, Fluency and Vocabulary Development, Reading Comprehension,
and Literary Response and Analysis standards.

o ATLAS Communities reform processes include the development of

articulated authentic assessments and curricula that are based on state learning

standards, and promote reflective practice and collaboration among teachers.
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The ATLAS Communities reform processes can be used to fully address the
Word Recognition, Fluency and Vocabulary Development, Reading
Comprehension, and Literary Response and Analysis standards.

Lightspan Achieve Now is a technology-based reform that involves aligning
schools’ curricula to state learning standards, and developing standards-based
instruction. The model incorporates a home involvement and supplemental
learning program to increase students’learning time-on-task. The Lightspan
Achieve Now reform processes can be used to fully address the Word
Recognition, Fluency and Vocabulary Development, Reading Comprehension,
and Literary Response and Analysis standards.

Modern Red Schoolhouse reform processes revolve around the development
of a comprehensive, school-wide curriculum designed by the school and based
on state learning standards. The design also encourages the changing of school
structures that could increase the effectiveness of the impact of the new
curriculum on student outcomes. The MRSh design, through the reform
processes, fully addresses the Word Recognition, Fluency and Vocabulary
Development, Reading Comprehension, and Literary Response and Analysis
standards. '

School Development Program (SDP) reform processes engage the broader
community (e.g., parents, local organizations, businesses, as well as teachers
and administrators) in the development and implementation of school
improvement plans that address holistic developmental needs of students. The
design includes training in aligning the existing curriculum to state standards.
The SDP reform process can be used to address the Word Recognition,
Fluency and Vocabulary Development, Reading Comprehension, and Literary

Response and Analysis standards.

Curriculum-Based Reforms, such as America’s Choice and Success for All,

involve using a specific curriculum, in a particular way, across the entire school.

Structural changes are required by the model to support specific reform activities related

to the curricular model. For example, Success for All regroups students of all grades into

ability groups for extensive reading instruction. These models also necessitate extensive
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professional development in order to learn to effectively use the curriculum and require
regular evaluation to ensure full implementation—and, in the case of the America's
Choice model, to determine additional areas of needed professional development.

e America's Choice provides a rigorous set of comprehensive learning standards
and some curricular materials which are implemented through a reform
process that includes focusing on improving teacher practice in order to -
ensure students meet the learning standards. The America's Choice standards
and curricula fully address the Literary Response and Analysis standards, and
most of the Word Recognition, Fluency, Vocabulary Development, and
Reading Comprehension standards. The reform process can be used to meet
those standards not fully addressed.

o Success for All provides a comprehensive reform (with a primary focus on
reading) through a systematic and structured approach that includes both a
prescribed curriculum and prescribed teaching methods. At the K-3 level the
Word Recognition, Fluency, and Vocabulary Development standards are fully
addressed, and the Reading Comprehension and Literary Response and
Analysis standards are partially addressed. At grades 4-6 most of the Word
Recognition, Fluency, and Vocabulary Development standards are addressed,
and the Reading Comprehension and Literary Response and Analysis

standards are partially addressed.
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A. Process-Oriented Reforms

What are process-oriented reforms?

Process-oriented reforms are school restructuring programs designed to improve
educational outcomes for all students. They are often implemented in schools with large
populations of students in at-risk situations. These models are aimed at comprehensively
restructuring the educational program of the school, encouraging changes that may
include classroom configurations, modes of professional development, and delivery of
instruction. These reforms prescribe a set of processes that are time consuming and
require a great commitment from staff. By working through the processes, the school
determines and directs the reform activities and tailors specific changes at the classroom

level to the needs of the student body.

What kinds of process-oriented reforms are available?

There are a growing number of process-oriented reforms, each with a different
theory of reform (why students are failing to succeed), and thus a unique approach to
school reform. Some, such as the Modern Red Schoolhouse and Lightspan Achieve Now,
attribute school failure to a lack of a comprehensive, standards-based curriculum, and
have reform processes related to developing a standards-based curriculum. The ATLAS
Communities reform also addresses standards, but it focuses on the need for multiple
assessments and reflective practice. The Accelerated Schools model promotes an inquiry-
based approach for school improvement tied to participatory school governance and
changing instructional approaches. Yet another approach is available in the School
Development Program, which seeks to develop a caring learning community that

develops reforms based on the holistic developmental needs of students.

What proportion of students is served in process-oriented reforms?
All students in the school are served by these reforms. Because the reforms are
designed to create change over time, students continue to benefit from the program as

they progress through the grades in the school.
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What kind of school might want to consider a process-oriented reform?

These reforms are designed to create sustainable improvements throughout the
school, and could be used by any school. Schools serving substantial numbers of students
at-risk of school failure that are seeking to improve all areas of academic achievement for
all students would be well-suited for process-oriented reforms. These models require a
great deal of participation in decision-making at the school level, and often increase the
level of accountability for school improvement. Schools that have experience with site-
based management and have strong leadership on the faculty are likely to be interested in
these types of reforms. However, due to the time-intensive approach requiring extensive
collaboration and professional development, not all schools will want or need to make

this level of investment in school improvement.
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1. Accelerated Schools Project

By Siri Ann Loescher and Kim Manoil
Program Description

The Accelerated Schools Project (ASP) is a process-oriented comprehensive
school reform, involving the whole school staff (certified and non-certified), parents,
students, and members of the community. The model was developed for under-
performing schools that serve high proportions of students in at-risk situations. To change
the school culture, all stakeholders (i.e., faculty, administration, parents, students, and
community members) work together to restructure the school while embracing three
principles: unity of purpose, empowerment coupled with responsibility, and building on
strengths. The model advocates using instructional techniques traditionally associated
with gifted and talented instruction to provide accelerated rather than remediated
learning. The ASP emphasizes providing all students with “powerful learning”
experiences that translate into increased student learning outcomes.

The ASP model does not specify a curriculum or instructional method. Instead the
model focuses on professional development based on inquiry and reflective practice,
along with structures and processes that take a focused approach to determining what
changes work best for all of the students in the school. Thus, while some features should
look similar for all Accelerated Schools (e.g., school-wide, professional development and
implemented theories), each school’s reform activities will evolve uniquely resulting in
the adoption of specific classroom instruction, organization/structure, and parent
involvement features.

The ASP does not have a specific model for reading instruction and does not
advocate any specific features. Instead, a process—carried out by school communities
and shaped by Accelerated Schools Project principles—detenﬁines program features.
Nonetheless, some features of Accelerated Schools suggest an approach to early reading
and language education. To a large extent, evidence supporting these speculations can be
found in some of the Accelerated Schools’ research, in which descriptions provide some
indication of which literacy-related features schools used. Specific program features

related to literacy programs within Accelerated Schools are shown in Figure IILA.1.
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School-Wide Processes

The Accelerated Schools Project requires school Buy-In. The reform model uses
Site-Based Management for shared decision-making in the school. During the first year, a
Reform Team is established which includes representation from each stakeholder group.
During the first year, the school works through two processes, Taking Stock and
Visioning, in order to compare current performance to where the school would like to be.
Both the processes and the products of these features are important to the ASP reform.
The processes build community among stakeholders, provide a deep knowledge base and
consensus about the school, and engage the entire school in determining what specific
reform efforts (e.g., adoption of specific curricular materials, or developing a new parent
program) will be implemented by the school. The Vision provides the school with
Instructional Guidance that informs the school’s reform activities as well as shapes
individual instructional decisions within each classroom.

After the reform ageﬁda (areas for study) for the school has been set, the school
establishes Study Groups/Schools, called cadres, that conduct in-depth Inquiry on the
priority areas, including the formation of hypotheses, collection and analysis of data, and
pilot testing of programs. The Inquiry process often involves studying classrooms and
student work, conducting surveys, and exploring available resources in order to develop,
refine and implement specific reform activities.

At the end of each school year, the model requires an annual Formative Program
Evaluation, used to refine the school's reform. Schools use an ASP toolkit to gather
information across the school year that includes rubrics to assess implementation of the
reform model and student performance data. Based on these evaluations, all areas for
inquiry are identified as the focus for the school’s on-going school improvement efforts.

Implemented Theories/Philosophies

The Accelerated Schools Project’s philosophies about learning are related to the
model’s belief that all students benefit from teaching strategies used for the gifted and
talented. The ASP reform advocates Acceleration—as opposed to remediation methods—
to ensure that students acquire the basic skiils and apply those skills in more sophisticated
work. The ASP reform promotes Constructivist Learning, characterized as ‘Powerful

Learning.” This approach to learning, rooted in cognitive psychology, is related to five
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instructional components that are linked to research: authentic, interactive, inclusive,
learner-centered, and continuous. The focus on Constructivist Learning and Student
Empowerment (incorporating student choice into instructional activities) suggests that
instruction in ASP schools should vary greatly from traditional lecture or workbook/skill
review methods.

ASP also promotes Concept Development to encourage the development of higher
order thinking skills, and Thematic Teaching to increase the relevance of classroom
instruction and strengthen the cognitive connections between subject areas. Consistent
with these approaches, the model recommends reading approaches that are related to
Whole Language, or meaning-oriented approaches to reading acquisition.

The ASP model’s theories of school reform center around Teacher
Professionalism and Reflective Practice. The ASP model asserts that a school that
employs the three principles, embraces the teaching philosophies, and engages in inquiry
and action research, will be able to direct, implement, and sustain changes at the core
level of the schools.

Professional Development Reform Features

The Accelerated Schools Project requires schools to designate an On-Site
Facilitator to act as the Accelerated School’s coach, and uses a Training of Trainers
design to provide for school training in the reform process. To support the school in
implementation of the model, each school has a Certified Specialist affiliated with the
Accelerated Schools Project through a regional mentoring center'. Through In-Service
Workshops the school learns about implementing the reform and receives specific
training in Powerful Learning. Additional professional development is determined and
conducted at the school level, and, where appropriate, is led by teachers from the school.
Teacher collaboration, in and across grade levels or subject areas, is used to reinforce
professional development activities.

Networking opportunities include regional and national conferences. Accelerated

Schools also send several faculty members a year to a regional Powerful Learning

! Regional mentoring centers are most often located in a university or a state department of education.
Indiana schools are associated with the Dayton Satellite Center for Accelerated Schools, located at the
University of Dayton.

112

A
=
bt



Laboratory (PLL) that concentrates on delivering Powerful Learning through classroom
instruction. The PLL also focuses on using Powerful Learning to address state standards.

Parent/Community Involvement Reform Features

The model encourages strengthening parent;school connections. Parent
Awareness about the school’s reform efforts includes involving parents in buy-in, and
soliciting parent input and participation during Taking Stock and Visioning. Parent -
representatives are involved in the school governance through Parent Participation in
Reform Team, and Parent Participation in Site-Based Management. Parent participation
in school inquiry-study groups creates Parent Participation in Planning Curriculum. The
ASP model also urges active parent involvement related to classrooms through parent
conferencing and Parent Volunteers.

Participation of the larger community includes soliciting of feedback during
Taking Stock and Visioning. Additionally, Taking Stock study groups and inquiry groups
are encouraged to look to the community when compiling information about existing
resources and potential partnerships.

Organizational/Structural Features

Accelerated Schools’ organizational and structural features clearly reflect its
focus on Powerful Learning in order to making learning dynamic and relevant. Its
purpose is school-wide reform accomplished through an enriched curriculum and
constructivist instruction. For example, ASP teachers collaborate to develop and use
content-rich Thematic Units. Interactive Learning activities engage students and often
include the use of Small Group activities, including cross-age and Heterogeneous
Groups.

The model encourages the adoption of features to foster both interdependent
thinking and independent learning. Thus, ASP schools often adopt features such as
Student-Initiated Learning Centers and Peer Tutoring. Some studies also make reference
to the use of Trade Books, rather than “decodable” and/or basal books.

Classroom Instruction Features

The ASP model focuses on Authentic Instruction and Collaborative Teams to
create relevant, high interest learning experiences. Consistent with the focus on

implementing more enriched teaching techniques, the model encourages the use of
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instructional features that emphasize student strengths, language development across

~ subjects, problem-solving, and higher order thinking skills such as Inquiry Learning and
Project-Based Instruction. The model also encourages developing language skills
through Creative Writing along with other methods that emphasize the teaching of
concepts in meaningful contexts, rather than abstractly. Some schools adopt the use of
Computer as a Tool, Interpreting/Discussion and Paired Reading to develop meaning-
centered reading skills.

ASP teachers incorporate reflective practice into the classroom through
Performance Assessment. Teachers have the flexibility to adapt instruction based on these
assessments, to ensure student learning.

Targeted Literacy Outcomes

While there is no specific literacy approach denoted by the Accelerated Schools
Project, the ASP is based on a strong inquiry model in which individual schools evaluate
their own needs and make changes accordingly. Since every school has a unique
community of students, teachers, and parents, Accelerated Schools frequently end up
with unique reading and literacy programs. For this reason, the program in itself does not
specifically target any of the literacy outcomes. Instead, the process of identifying and
targeting reading and literacy outcomes is left up to the individual schools. Targeted
literacy outcomes are based on each school’s process of Taking Stock, Visioning, and
Inquiry. Schools can use the ASP process to focus on the learning outcomes for reading
and language arts—Emergent Literacy, Decoding A (Context Free), Decoding B
(Meaning Oriented), Comprehension, Composition, and Critical Literacy—but emphasis
on these outcomes remains dependent upon the school's reform plan, according to the

model design.

Addressing Indiana Academic Standards for Reading

‘ The instructional methods promoted by the model are appropriate for addressing
the Indiana standards. However, without intentionally addressing specific standards (i.e.,
incorporating aligned content) it cannot be assumed that each standard area and its sub-
skills will be fully addressed.
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However, the ASP reform has integrated the use of state standards into the reform
process itself. Schools study state standards—and how students are performing on
them—in the Taking Stock and Formative Program Evaluation processes. Schools in the
second year and beyond receive training, through the Powerful Learning Laboratories, in
using Powerful Learning methods to address state standards (including the reading
standards). Thus, schools adopting the ASP model should use the reform process to align
their curriculum and instruction to fully address state standards.

Standard 1: Word Recognition, Fluency, and Vocabulary Development

Because the model does not focus explicitly on early literacy acquisition, methods
targeting emergent literacy are not a part of the model; thus at the K-3 level, the
instructional methods alone do not address the standards of Concepts in Print or
Phonemic Awareness. However, the instructional approaches of Powerful Leaming
associated with the model at least partially address the other standard categories
(Decoding and Word Recognition, and Vocabulary and Concept Development) and all
standard categories at the 4-6 and 7-8 grade levels. All standards are fully addressed at all
grade levels through the reform process.

Standard 2: Reading Comprehension

The instructional approaches promoted by ASP, at least, partially address all of
these learning standards at all grade levels. The ASP reform processes fully address all of
these standards.

Standard 3: Literary Response and Analysis

The instructional approaches promoted by ASP, at least, partially address all of
these learning standards at all grade levels. The ASP reform processes fully address all of

these standards.

RE, G NDARDS TABLES:

[ Features in white text boxes have direct effects on student outcomes. |

[ Featurcs in gray text boxes have indirect effiects on student dutcomes. |

[Bracketed Features] can have direct or indirect effects on student outcomes. These features have an effect only when the
specific standards are addressed by the feature.

Features in regular text are always present in the reform,

Features in italicized text are sometimes present in schools implementing the reform but are not required by the reform.
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Figure IILA.1

Accelerated Schools Project
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Bolded features are part of the reform; italicized features are sometimes adopted by schools

implementing the reform.
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2. ATLAS Communities

By Siri Ann Loescher and Stacy Jacob
Program Description

The ATLAS (Authentic Teaching, Learning and Assessment for all Students)
Communities is a process-oriented school reform model designed as a collaboration
between four school reform organizations: The Coalition for Essential Schools, the
School Development Program, Project Zero, and the Education Development Center.2
The ATLAS design places emphasis on two areas: 1) the development of an educational
pathway of schools from elementary through high school that work in conjunction with
one another to articulate standards, assessments, and educational reform efforts
throughout the pathway; and 2) changing classroom practices with an emphasis on
“Teaching for Understanding”—focusing on fewer topics in much greater depth—and the
use of constructivist teaching methods and authentic, performance-based assessment.

The model promotes building teachers’ capacities for implementing classroom
innovations through professional development supported primarily through Study
Group/Teachers, teacher collaboration and reflective practice. The model also posits that
for this reform to be successful it is necessary to create specific organizational structures
within the schools and the pathway. The design requires Site-Based Management,
emphasizes district coordination (to support K-12 pathway), and encourages schools to
involve the greater school community in the reform process. The ATLAS design is firmly
rooted in teacher professionalism, asserting that for change to be meaningful and
sustainable, it must be designed and implemented by the school itself.

ATLAS is ambitious in scope. For each of the many reform activities, the ATLAS
design asserts that schools are responsible for charting their own path (e.g., schools

design their own system of assessments and instruction rather than adopting a prescribed

2 The Coalition of Essentials Schools (CES) advocates authentic teaching/learning focusing on the depth of
over the breadth of knowledge. CES promotes professional development through action research and
reflective practice. The School Development Program (See Part I11.5) focuses on child development and
involving the community in the development of a school climate conducive to academic success. Project
Zero focuses on applying multiple intelligence theory to schools through authentic assessment and
teaching. The Education Development Center develops innovative curriculum and professional
development that emphasize inquiry and project-based learning.

121

133



curriculum). This is a time-intensive process. A lengthy timeline is expected for schools
to fully implement the model (typically three years). The model also strives for a balance
between an externally designed model for reform, and an internally (at the school)
designed path and set of reform activities. It allows some flexibility in the
implementation of the model, including the sequence and shape of some of the reform
activities. Because of this flexibility it is less clear than with some of the other process-
oriented models which program components are required versus recommended parts of
the reform process.

ATLAS Communities’ approach towards improving reading instruction is
embedded in its overall reform model. The design allows schools to create their own
solutions to literacy, develop strong language arts skills through action research, develop
and link learning standards and assessments, and incorporate teaching methods consistent
with ‘Teaching for Understanding.” The schools use state reading standards as a part of
this process. ATLAS is also concerned with creating a community of involved teachers,
administrators, and parents that develop strategies to help children learn to read. The
model relies upon reflective practice and teacher research as means of improving the
teaching of reading and thus, student reading outcomes. In upper grades, the approach
suggests that ATLAS schools would encourage reading development throughout all
curricular areas. The model's program features are depicted in Figure IILA.2.

School-Wide Features

Before agreeing to work with a school, the ATLAS design team requires a
commitment from the school district to provide support to the school in its reform efforts,
including providing a district employee to serve as an ATLAS liaison. The liaison works
with each of the pathway schools, as well as a committee of representatives from each
school, to coordinate the pathway's reform efforts. In addition, the district agrees to
devolve autonomy to the school with regard to decision-makirig in areas such as resource
allocation and staffing, in order to give the school more latitude in developing,
implementing, and evaluating various reform efforts. The schools, in turn, agree to use a
form of participatory Site-Based Management.

The Site-Based Management body is called a School Planning and Management

Team (SPMT), which is composed of representative teachers and administrators and may
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include parent and community representatives. The SPMT facilitates the reform activities
conducted by Study Group/Teachers, and along with the ATLAS coordinators, guides the

“school through the ATLAS implementation process. In addition to the SPMT, the model
requires the establishment of a representative group for the entire pathway of schools.
Representatives from ATLAS pathway schools coordinate reform activities in order to
extend the curriculum and assessment across the K-12 pathway.

The ATLAS model requires several school-wide processes, though not in a
specific sequential order or dictated form, for which the Study Group/Teachers are
responsible. The roles of the study groups vary depending on the task, but most often
they work in one of the following capacities: to conduct and analyze research, to develop
‘solutions’ to address identified needs, to design learning standards and aligned
assessments, and to provide teachers with on-going professional development through
collaborative action research and reflective practice. The study groups meet regularly to
conduct this work. |

ATLAS schools use the baseline data from Taking Stock, as well as data from on-
going Formative Program Evaluations, to guide their reform efforts. The school analyzes
this information to determine areas to be addressed by study groups. These activities
reflect key aspects of the reform which are true for student learning as well for the reform
process itself: the model asserts that assessment is vital to guiding learning (and reform);
that data need to be continually gathered and reviewed in order to adjust teaching (and
reform efforts); and that multiple sources of authentic data should be sought in order to
give the teacher (or school) more accurate information to guide the decisions about
teaching (and the reform activities).

The ATLAS school establishes Instructional Guidance through the development
of learning standards and assessments that are integral to the model. Clearly articulated
standards—understood by the learner—are considered essential for successful student
achievement. Authentic assessment tools that are directly aligned with the standards give
teachers and students a better understanding of what has and has not been leamned. This
guides the instruction to be adapted accordingly and increases the likelihood that students
will meet learning standards. Study Groups/Teachers conduct research, analyze student

work, and collaborate to develop these materials.

123

[
35



The ATLAS designers envision a learning community that extends beyond the
school. Thus many ATLAS schools will establish a Parent/Community Group to steer
this part of the reform.

Implemented Theories/Philosophies

The ATLAS model’s theories of learning are rooted in the philosophy of
‘Teaching for Understanding,” and promote both Concept Development and
Constructivist Learning. The approach centers around teaching which focuses on
understanding and uses higher order thinking skills as a means for acquiring knowledge.
This approach emphasizes the ability to use knowledge (or facts) in complex tasks that
demonstrate both concrete and abstract comprehension rather than the ability to retain
and recite facts as an instructional end. The model views the learning process itself as
Constructivist Learning—where new learning is constructed by building cognitive
connections between a student’s existing understanding and the new information in an
interactive process.

The ATLAS reform creates a balance between two potentially conflicting learning
theories/approaches: Child-Centered/Developmental and Standards-Based Instruction.
With the first, Child-Centered/Developmental, attention is given both at the classroom
and the school-wide level to the developmental appropriateness of instruction and
methods, and to individual students’ development. This suggests allowing flexibility both
at the classroom level (allowing differences between how teachers teach specific
materials based on the individual class) and at the student level (allowing some degree of
individualization of instruction for students). The second theory, Standards-Based
Instruction, places an emphasis on establishing very clear learning objectives for all
students and designing both instruction and assessments that are directly related to those
standards. Thus, while the model suggests a key role for standards, it also asserts that
students may reach those same standards by slightly different paths.

The ATLAS reform is rooted in Teacher Professionalism, based on the belief that
those reform actions taken by the school—that are developed at the school—will be
implemented with greater investment and willingness to change and challenge traditional
beliefs and practices at the school. ATLAS adheres to this so strongly that some leverage

in applying the model to the school is given away from the model’s designers to the
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school. This allows for greater flexibility for the school, but results in less consistency in
implementation of the model. '

The model also subscribes to Reflective Practice as a primary model of improving
teaching and sustaining professional development. Change in instructional practice is
assumed to happen through on-going discussions about practice, study of student and
teacher work, and collaborative planning and teaching.

Professional Development Features

The ATLAS reform initially trains the school through a School-Site Training.
Both the initial training and all aspects of program implementation are supported by a
Certified Specialist and an On-Site Facilitator. In-Service Workshops are used to provide
additional training. The model also promotes continued training and growth in
understanding the model through a coordinated set of site visits that connect new schools
(those beginning implementation of the model) to more mature ATLAS schools. The
“new school” sends teams of teachers to the mature school for observations and
discussions about the ATLAS reform and methods. Later, the ties between the schools
form a "critical friends" support system, where the more mature school provides
feedback, ideas, and support to the new school.

The ATLAS reform delivers additional professional development through various
Networking opportunities, including several in-depth training institutes for teachers and
administrators. These institutes mirror a training of trainers method. Those who attend are
expected to provide training to the rest of the faculty.

ATLAS emphasizes the role of Study Group/Teachers in professional
development. The schools' professional development activities are determined by needs
identified by the study groups rather than by externally prescribed directives (e.g., a
district mandate on science education). Additionally, the study groups themselves are
considered to be primary vehicles for sustaining professional development through
Teacher Collaboration and action research conducted through Teacher Inquiry Portfolios

and sometimes through Peer Review/Observation.
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Pai’ent/Community Involvement Features

Parent involvement in the ATLAS reform efforts is valued at all levels and phases
of the reform. The model posits that the reform process engages parents and the
community in order to create a cohesive community effort to improve the students’
educational outcomes. The model encourages schools to reach out, but leaves the
specifics of how to do so up to the school.

ATLAS promotes incorporating several specific parent involvement features into
schools' reform activities. Parent Awareness efforts are encouraged to inform parents of
the schools’ activities. Parent Participation in Site-Based Management is advocated by
the model. Parent conferences are also encouraged to serve as points to bring parents
more actively into their children’s education.

ATLAS also promotes a proactive role of the school in meeting the needs of
children, which sometimes include areas beyond the traditional scope of schools. As
such, both Health Care Assistance and Support Services may be implemented by ATLAS
schools.

Organizational/Structural Features

Because ATLAS is a process-oriented reform, organizational/structural features
are not prevalent. Assessment is central. Both Diagnostic Procedures and Frequent
Assessment are essential in the classroom. Portfolios are another way that children’s
learning is assessed and demonstrated. This may include the use of Cross-Year Portfolios
to demonstrate student growth across grade levels.

Depending upon a school’s improvement plan, several other features may be a
part of the instructional program based on their consistency with the model’s
implemented theories. These features include, but are not limited to, Interactive
Learning, Thematic Units, Individualized Instruction, Heterogeneous Grouping, and
Small Groups.

ATLAS schools are encouraged to consider programmatic means of addressing
the needs of students who are struggling to meet academic standards. Accordingly, some
ATLAS schools may implement the following strategies: Supplemental Learning, Peer
Tutoring, and Double Periods of English (at the middle or high school level).
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Classroom Instructional Features
As earlier stated, ATLAS is process-oriented and thus, while a type of teaching is

suggested through the focus on Teaching for Understanding, it is not prescribed.
However, several methods associated with reading instruction—related to creating
meaning-oriented instruction—are important to the model. These include Authentic
Instruction, Inquiry Learning and Project-Based Instruction. In addition, Performance
Assessment helps measure a child’s success in the classroom and suggests areas of
emphasis to the teacher. Other features that fit well with the philosophy of the model and
that may be present in a particular school’s implementation are Interpreting Discussion,
Scaffolding, and Collaborative Teams.

Targeted Literacy Outcomes

Because the ATLAS model is process-oriented, each school’s implementation of
the model emerges differently and is unique to that school. Therefore, the links to specific
reading outcomes are weak. However, several aspects of the model suggest there is such
a linkage. First, the model requires schools to establish clear learning standards and
assessments to guide the instructional program of the school, and the schools incorporate
state standards as a part of this process. Thus, the resulting curricular program will be
associated with those standards. Schools using the ATLAS model will target specific
literary outcomes (e.g. Emergent Literacy, Decoding A, and so forth) to the extent that
state standards emphasize these outcomes. Second, the creation of a caring community of
adults who are committed to each child’s education can be highly effective in mobilizing

resources and efforts in order to create effective readers.

Addressing Indiana Academic Standards for Reading

Because the model does not advocate a specific Language Arts program or an
Early Literacy program, but instead relies upon a school’s implementation of the reform
process (which takes several years to fully implement), the model is reviewed in two
ways in terms of addressing standards. First is consideration of the instructional
approaches, regardless of the reform activities, that are promoted by the model. Second is
review of the reform processes and the likely results in terms of classroom practice

related to reading.
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The instructional approach advocated by ATLAS emphasizes teaching for
meaning, and building conceptual understandirigs and the ability to use those concepts to
complete complex tasks in order to demonstrate learning. These methods are consistent
with the types of learning activities specified in most of the Indiana reading standards.
Thus, at least, most standards will be partially addressed.

The ATLAS Communities reform model requires schools to use state standards to
guide the instructional efforts of the reform. Moreover, the schools develop assessment
tools to be used in classrooms that are based on the standards. Teachers use the standards
and assessment to direct their classroom teaching, creating and implementing standards-
based instruction. The reliance upon frequent collaboration and the work of study groups
should increase the transference and uses of methods and materials found to be
particularly useful in helping students meet standards. In short, while the model does not
prescribe a curriculum or an instructional approach (though an approach to instruction is
strongly advocated) the reform process itself allows schools to align both curriculum and
instruction to fully address all standards.

Standard 1: Word Recognition, Fluency, and Vocabulary Development

Because the model does not target emergent literacy explicitly, methods
associated with the two of the K-1 standards areas (Concepts in Print and Phonemic
Awareness) are not a part of the model. The other standard areas (Decoding and Word
Recognition, and Vocabulary and Concept Development) are likely to be, at the least,
partially addressed by the ATLAS instructional approach. However, through the model’s
reform process, schools use state standards to develop curricula and assessments. Thus,
all of the Indiana Reading Standards at all levels should be directly and fully addressed
through implementing the ATLAS model.

Standard 2: Reading Comprehension

These standards are all at least partially addressed throﬁgh the instructional
approaches associated with ATLAS and are fully addressed through the model's reform

Processces.

128

A
N
D



Standard 3: Literary Response and Analysis

These standards are all at least partially addressed through the instructional

approaches associated with ATLAS and are fully addressed through the model’s reform
processes.

YTO R G STA ES:
I Features in white text boxes have direct effects on student outcomes. l
ertures in gray text boxes have indireet effects on student outcomes. ]

[Bracketed Features] can have direct or indirect effects on student outcomes. These features have an effect only when the
specific standards are addressed by the feature,

Features in regular text are always present in the reform.

Features in italicized text are sometimes present in schools implementing the reform but are not required by the reform.
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Figure IILLA.2

ATLAS Communities
Program Features
Existing School
Theory/Philosophy
¢  Formative Program Evaluation _— .
e Instructional Guidance School-Wide
e Parent/Community Group
e  Site-Based Management ) ) )
e  Study Groups/Teachers Professional
¢ Taking Stock Development
Implemented
| Theory/Philosophy |, —
R / ' e Certified Specialist
; : »  In-Service Workshop
Parlent((liommutxlxty VAN . Networking
nvo vemen . Child Centered/ Developmental ¢ On-Site lj‘acllltator X
¢ Concept Development e Peer Review/Observation
\' e Constructivist Learning *  School-site Training
e Reflective Practice ¢ Teacher Collaboration
¢ Health Care Assistance o  Standards Based Instruction *  Teacher Inquiry/Portfolio
¢  Parent Awareness o  Teacher Professionalism
e Parent Conferences
¢  Parent Participation in SBM
e  Support Services
» ] Organization/
Classroom < ol Structure
Instruction - :
. Cross-Year Portfolios
e  Diagnostic Procedures
e Double Periods
. ¢ Frequent Assessment
e Authentic .Instruction e Heterogeneous Groups
e Collaborative Teams s Individualized Instruction
*  Inquiry Learning o  Interactive Learning
. Interpret/Discussion . Peer Tutoring
¢  Performance Assessment e Scaffolding
. Project-Pased Instruction e Small Group
e Scaffolding o Supplemental Learning
¢ Thematic Units
Outcomes
Emergent Literacy

Decoding A: Context
o Decoding B: Meaning
e Comprehension

o  Composition

o Critical Literacy

Bolded features are part of the reform; italicized features are sometimes adopted by schools

implementing the reform.
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3. Lightspan Achieve Now

By Siri Ann Loescher, Osman Cekic and Stacy Jacob
Program Description

The Lightspan Achieve Now program is unique among the comprehensive school
reforms included in this review in two ways. First, the program is primarily a technology-
based, content area reform (reading and math). Second, the designers are a for-profit
organization. The K-8 program was initially designed as a supplemental program to
enhance student learning in reading and math by providing extended time-on-task and by
increasing parent involvement in student learning. The extended learning program
involved using various Lightspan computer-based activities that targeted skill acquisition,
and could be used either in the classroom or as a stand-alone, supplemental program (e.g.,
an after-school computer lab.) The program utilizes computer software, internet
resources, and printed materials. The home involvement program includes training
parents, loaning hardware (Sony’s PlayStation®), and sending home Lightspan
Adventures (learning games) coordinated with students’ schoolwork.

With the advent of the CSR movement, the designers developed ways that the
Lightspan Achieve Now model could assist schools in their systemic restructuring efforts.
The model provides processes for studying student performance in relation to state
learning standards in order to develop and implement standards-based instruction. In this
process, the Lightspan materials become articulated into the schools’ reading and math
curricula. In addition, the design promotes the use of various professional development,
organizational, and instructional features geared towards increasing student achievement.
In addition, the designers continue to incorporate various technology (and internet) based
resources to assist schools in using the Lightspan model to meet learning standards. For
example, Lightspan's web site links specific state standards to available materials and
ideas such as lesson plans, portfolio and journal ideas, on-line resources, and Lightspan
Adventure games.

It is important to differentiate the implementation of Lightspan as a supplemental
program for improving skills through extended learning time and home involvement,

from implementation of Lightspan as a model for comprehensive school reform. As a
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supplemental program it could be implemented in isolation from the core work of the
school, and have little impact on the overall school. This review considers only the
school-wide implementation of the Lightspan Achieve Now program.

The Lightspan program uses state reading standards to create standards-based
instruction, incorporating various Lightspan materials and resources, in order to increase
students’ reading outcomes. The training in developing standards-based instruction not
only ensures that the school approaches reading instruction with intentionality, but also
encourages teachers to consider incorporating various methods into classroom instruction
that will enhance student learning. For example, journaling activities are to increase
students’ conceptual understanding of both abstract and concrete ideas. While the model
encourages the incorporation of various Lightspan materials into the curriculum, the
reading program is designed to augment rather than supplant the school’s existing
literacy/reading program. As a school-wide program, the model retains the emphasis of
the original design on extending learning time and parents’ involvement. One of
Lightspan’s main objectives is to encourage interaction among students, parents, and
teachers towards a common goal: student achievement. The Lightspan Achieve Now
program features are depicted in Figure II1.A.3.

School-Wide Features

Upon deciding to adopt the Lightspan Achieve Now program, a school—which
has up to now worked with a sales representative—is assigned a Lightspan consultant (a
Certified Specialist) who works as a professional development facilitator. Additionally, a
Reform Team is formed composed of members of the faculty who work with the
consultant to plan the implementation of the Lightspan program. The Reform Team
ensures that the process is tailored to the needs of the school and encourages ownership
of the project by the school.

The Lightspan design promotes a systematic approach to create and continually
improve standards-based instruction. This process involves a recurring cycle of research
on student outcomes compared to learning standards; planning and implementing
instruction based on that research; and assessing student outcomes through more
research. To begin this cycle, schools gather baseline data on student outcomes that are

used to guide the reform efforts. Each year the school conducts a two-part Formative
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Program Evaluation. The staff conducts a self-implementation survey that provides
feedback to the school about the degree of program implementation. Concurrently the
Lightspan consultant gathers student outcome data that are reported to the school and to
the designers. The results of these evaluations are used by the schools to refine their
reform efforts.

Implemented Theories/Philosophies

The Lightspan design’s primary theory of learning is Standards-Based
Instruction. The design emphasizes that all students’ learning can be increased through a
cycle of standards-based research/planning/implementation and assessment of instruction.
The design also encourages using varied instructional methods to encourage student
engagement, address individual students’ needs, and provide all students with the
opportunity to achieve the learning standards.

The Lightspan reading materials at the early grades are based on a Phonological
Awareness approach to literacy acquisition. The program reinforces these methods
through the parent component in which parents are trained to support students’ home use
of the Lightspari Adventures. However, because Lightspan tailors its materials and
services to schools (and the schools' state standards), the approach to reading and literacy
is modified accordingly.

Professional Development Features

The school-wide approach to implementing Lightspan relies upon a strong
professional development program. Teachers are trained through School-Site Training
and receive additional In-Service Workshops in both developing standards-based
instruction as a means for school improvement and in using various technological
resources as instructional methods. Each school works with a Certified Specialist (a
Lightspan' consultant) who provides professional development. Schools dedicate a staff
person to become a part-time On-Site Facilitator to assist the consultant and to provide
classrc;om-level support to the faculty.

Because of its technology base, electronic Networking is an especially salient
feature. Teachers are encouraged to share ideas and lesson plans, as well as participate in
on-line forums geared towards teachers, parents, and students at the Lightspan internet

site. At this web site there are numerous additional resources to provide teachers with on-
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going support for implementation of the program. Included are links to topic-oriented
web sites, various on-line learning communities, and other interactive features.

Parent/Community Involvement Features

Because Lightspan was originally developed as a homework replacement program
geared towards increasing parent involvement in student learning, parent involvement
features play an important, supportive role in the design. Engaging parents is key to the
home involvement component. Both Parent Awareness and Parent Communication are
used as means to strengthen home and school connections upon which active partnerships
are built. When the home-involvement materials are coordinated with classroom work,
parents become active participants in the effort to improve student outcomes by
reinforcing student (classroom) learning. Parents of a Lightspan student will receive
Parent Instructional Training so that they will be able to operate the video games that are
provided for home use and be able to participate with their child in the learning activity.
Each family in the Lightspan program receives a Sony PlayStation® and video games
that help children learn at home. There is an implied Learning Contracts/Parent that
requires that parents will make sure that students work with the Lightspan video games
for 30-60 minutes a day.

The Lightspan design embraces parents as a valuable resource in the schools’
efforts to meet high educational standards. In addition to the home involvement program,
the Lightspan Achieve Now model provides various resources directly to parents through
the internet, including learning activities, educational information (e.g., scholarly articles
geared towards parents), and discussion forums.

Organizational/Structural Features

Assessment at the individual student level, the classroom level, and the school-
wide level are important to the Lightspan design. In the classroom, Diagnostic
Procedures are used to assess students’ needs, to which instruction is tailored. Frequent
Assessments are used to determine students’ progress towards standards, giving
information to the teacher when a change of instructional approach is needed.

Lightspan materials/resources may be used to provide whole-group instruction
and Individualized Instruction (in learning centers within the classroom). The program

encourages Flexible Grouping depending upon the needs of the students and the
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particular standards being addressed. Teachers may use Small Groups, One-on-One
Tutoring, or Individualized Instruction. Lightspan also encourages approaches geared
towards increasing student engagement such as Interactive Learning and Thematic Units.

The design encourages giving students extended time on task through technology
that is personalized to meet the needs of individual students, thus providing Supplemental
Learning. This may take place after school or through a Pullout Program.

Classroom Instructional Features

Several instructional features are directly related to the Lightspan reform design.
The model, based on interactive technology, incorporates both Computer as a Tool and
Computer Assisted Instruction into the reading program. In addition, the design’s
emphasis on standards-based instruction requires the use of Performance Assessments to
give feedback—beyond standardized tests—about student learning.

Technology is used to address emergent reading and decoding skills. Both
Phonemic Awareness and Pattern Discrimination are recommended by the model.

In addition, the design promotes various non-technology instructional methods to
encourage literacy acquisition. Students are encouraged to build familiarity and ease with
reading through Echo or Choral Reading and Pacing Oral Reading. Paired Reading and
Silent Individual Reading are used to foster student independence in reading. Several
features such as Interpreting/Discussion/Reading and Meaning Context/Predicting are
used to increase meaning-oriented reading. _

Lightspan’s program emphasizes the importance of developing writing skills as
part of literacy acquisition. Students use Emergent Spelling to begin to learn the ways in
which words become sentences and sentences become pieces of writing. Later students
engage in writing activities such as Journal writing, Essays, and Creative Writing that
strengthen writing skills and foster critical thinking.

Targeted Literacy Outcomes

Lightspan’s focus on providing varied learning opportunities for students in the
beginning phases of literacy acquisition, including extended learning time through
technology and the home-involvement program, should be effective in improving student
reading outcomes. The incorporation of features consistent with both phonics instruction

and meaning-oriented reading suggests that literacy outcomes should include Emergent
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Literacy, Decoding A and B, and Comprehension. In addition, the design incorporates
various writing features that suggest Composition outcomes. Because fewer features
present in the design are associated with Critical Literacy, the degree to which this would
be addressed is based upon the state standards the school uses in their school
improvement process. Indeed, early reports (information on school performance, reported
by the company) suggest reading gains for students at schools using Lightspan, although

confirmatory research is not yet available.

Addressing Indiana Academic Standards for Reading

The Lightspan design takes multiple approaches to addressing reading standards.
The technology-based curricula provide extended time on task, including at home. The
on-line resources available to teachers and parents give additional ideas and materials that
can be used to increase students’ literacy skills. Most importantly, the model provides a
reform process and many resources that schools can use to develop and implement an
instructional program that fully addresses the Indiana Academic Standards for Reading.

Along with the reform process, the model provides professional development in
specific instructional approaches that are appropriate for reading instruction, in terms of
both decoding and comprehension skills. These methods, even without an intentional
focus on specific learning standards, should allow a school—at the least—to partially
address all of the Indiana Reading Standards.

Standard 1: Word Recognition, Fluency, and Vocabulary Development

The instructional methods promoted by the Lightspan design and reinforced by
the home-involvement component partially address these standards. The reform
process—using standards to direct the school’s reform—fully addresses these standards.

Standard 2: Reading Comprehension .

The instructional methods promoted by the Lightspan désign and reinforced by
the home-involvement component partially address these standards. The reform

process—using standards to direct the school’s reform—fully addresses these standards.



Standard 3: Literary Response and Analysis
The instructional methods promoted by the Lightspan design and reinforced by
the home-involvement component partially address these standards. The reform

process—using standards to direct the school’s reform—fully addresses these standards.

KEY TO RE TANDARDS ES;
Features in white text boxes have direct effects on student outcomes. I
| Features in gray toxt boxes.have indirect effects on student outcomes. ]

[Bracketed Features] can have direct or indirect effects on student outcomes. These features have an effect only when the
specific standards are addressed bv the feature.

Features in regular text are always present in the reform.

Features in italicized text are times present in sch

Is implementing the reform but are not required by the reform.
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Figure IILLA.3
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4. Modern Red Schoolhouse

By Siri Ann Loescher and Stacy Jacob
Program Description

Modern Red Schoolhouse (MRSh) is a process-oriented, standards-driven school
reform process that can be used in elementary, middle, and high schools. The design
places emphasis on the development of a learning community to find and implement
effective ways to teach. Originally the project developed a set of rigorous content
standards and “Hudson Units” (a curriculum) with related assessments based on those
standards from which schools would work. The major premises of Modern Red
Schoolhouse are that all instruction should be carefully and intentionally designed to
meet rigorous learning standards, should use varying methods of instruction, and should
foster greater independence to—and give increasing responsibility for—students in the
learning process. Since most states have developed learning standards to which schools
are held accountable through public reporting and accreditation processes, Modern Red
Schoolhouse adapted their reform design to use the schools’ state standards in place of
the MRSh standards and materials which are used instead as resources. Thus, the schools
develop and implement a standards-based curriculum that is based on their state
standards.

Because the reading program for each MRSh school is locally developed and
based on local state standards, the reading program will look different from school to
school. The model is more than a design to develop a curriculum. Various program
components such as professional development and parent involvement are structured to
maximize the impact of the schools’ program on student learning. For example, during
the process of developing the reading curriculum, teachers study the state reading
standards, do research on methods and assessments that are appropriate for the
curriculum, and acquire professional development in those methods. Therefore, the
MRSh program identifies more process-oriented features, and leaves most instructional
and organizational features to the school. The program features associated with the

MRSh reform design are depicted in Figure ITL.A 4.
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School-Wide Features

After a Buy-In process the school Takes Stock, gathering both student data, to
determine how the school is currently performing, and information about resources used
by and available to the school. The school uses the results of the Taking Stock as baseline
information that, along with the state standards, guides a Backmapping process for the
development of a curriculum framework, instruction units, and assessments.

The Backmapping process and the resulting curricular units are the primary
vehicles for change at the school. Study Groups/Teacher work though the process across
the school year; the goal is to develop a fully-articulated curriculum that has been tested
by classroom teachers during the design process and which is ready to be implemented
school-wide. The state standards, through the Backmapping process, provide
Instructional Guidance to the school, by creating the framework that guides schools’
reform activities. The teacher-designed curriculum includes specifically sequenced
instructional activities and assessments that create school-wide Systematic Learning.

Several school-wide features are related to classrooms' instruction and
organization. First is the broadening of classrooms at the elementary level from strict
grade levels to looser groupings of several grades (e.g., first through third) in multi-age
classrooms, and may include Looping. By freeing the adherence to grade limit, this
feature provides teachers with greater latitude to teach developmentally, to use a variety
of strategies, such as flexible grouping (see organization/structure), and to adapt
instruction to individual students’ needs. The second feature is technology requirements
for the school—the investment in technology prior to implementation. Schools are
expected to utilize technology to enhance learning and expand the number of available
learning resources. Technology is used for direct instruction, as a tool for instruction
(such as regular viewing and analysis of cable news), and as a means for communication
among individuals within a school, between school sites, and with the MRSh specialists.
Finally, schools are encouraged to develop Learning Contracts/School based on students’
Individual Education Compacts (IEC), where the school, the student, and the parents each
agree to specific activities and responsibilities related to the student’s IEC (see classroom

instruction).
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The model places value 6n decisions about the reform being made at the school-
site (rather than at the district), and on broad participation in the making of those
decisions. The school designates a Reform Team to work with MRSh specialists to plan,
coordinate, and facilitate reform activities. In addition, Modern Red Schoolhouse uses
Site-Based Management to relegate more decision-making autonomy from the district to
the school, and to involve teachers in shared decision-making.

Participation in the reform is sought beyond the school through Commaunity
Partnerships. Schools are encouraged to seek different kinds of partnerships from all
sectors of the community in three different types of initiatives: developing a pre-school
consortium, a school-to-work initiative (generally at the high school level), and issues
related to school climate.

An annual Formative Program Evaluation is conducted by the Modern Red
Schoolhouse specialists. Data are collected electronically throughout the year to give
feedback to the school and the model providers about implementation, student
performance, school performance, and needs of the school. This evaluation is used by the
MRSh specialists to determine how best to serve the school and is returned to the school
to assist the school in their on-going reform efforts.

Implemented Theory/Philosophy

The Modern Red Schoolhouse subscribes to a set of philosophies about learning
which suggests the general direction of the academic program likely to evolve in a MRSh
school. The model subscribes to a Child-Centered/Developmental theory of learning,
where the strengths of a child are built upon in a developmentally appropriate manner,
rather than prescribing sets of lessons determined by grade or age. Consistent with the
developmental approach to learning, MRSh advocates a balanced literacy program that
draws from both Phonological Awareness and Whole Language.

Modern Red Schoolhouse emphasizes Concept Development in instruction. The
model uses the term “spiraling curriculum” to focus on the nature of an articulated
curriculum (K-12) that grows not only in scope of knowledge, but also in complexity and
sophistication of academic work, such that conceptual understanding is needed at every
level of the curriculum so that students may build upon those understandings at more

advanced levels. The model views the curriculum as building towards a Self-Extending
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System, where students are given the skills and responsibility to take on increasing
independence in their learning and studies and encourages Student Empowerment.

Modern Red Schoolhouse’s theories on reform are strongly interrelated. The
model adheres to Teacher Professionalism, in which reform is believed to be most
effective and efficacious when planned and implemented at the school-site using the
expertise of the faculty. The model also posits that reforming the what and how of
teaching in schools should be based on Standards-Based Instruction. The standards
should drive the selection of content and should suggest the instructional methods and
related embedded performance assessments. To ensure that all students attending the
school receive the same standards-based instruction, there should be a Prescribed
Curriculum developed by the teachers, which is based on the standards.

Professional Development

Modern Red Schoolhouse uses an On-Site Specialist to provide the initial School-
Site Training in the reform process. The school designates a leadership team, which
receives additional training from Modern Red Schoolhouse and serves as On-Site
Facilitators. The leadership team coordinates additional school-site professional
development efforts and provides support to the faculty during implementation.

The reform relies heavily on professional development and recommends teachers
attend twenty days of training across the school year. The extensive professional
development includes training in the reform process and in specific instructional and
assessment methods. This professional development assists teachers in the Backmapping
process and in the classroom implementation of the teacher-developed, standards-based
units. The configuration of the training is set by the school and district in terms of setting
aside the time for trainings that often inblude In-Service Workshops, release time, after-
school activities, and/or summer institutes. During the Taking Stock and Backmapping
processes, the reform team, along with the On-Site Specialist, determines the professional
development needs of the faculty and plans the training activities accordingly.

Along with professional development, teacher improvement is supported through
Teacher Collaboration in planning of instruction. Teachers are encouraged to share their
expertise, to test new teaching methods, and to share the results of those trials during the

implementation of the reform. To support these efforts, the model recommends schools
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find ways to provide opportunities for collaboration. Teacher improvement is also
supported by the model’s electronic instructional management system that provides
teachers with the means to record, analyze, and manage student performance data. These
data are also aggregated at the school level as part of the on-going formative evaluation
process.

Parent/Community Involvement Features

Modern Red Schoolhouse advocates parent involvement. Parent Communication
is fostered through regular communication between teachers and parents through direct
contact, parent conferences, and technology. Parent Awareness activities inform parents
about all aspects of the MRSh reform process including Buy-In and Taking Stock.

Parents are also expected to play an active role in their children's education.
MRSh suggests schools develop Learning Contracts/Parent, related to students’
Individual Education Compact, in which the parents agree to certain activities to assist
students in reaching the goals specified in the IEC. The model encourages the use of
Parent Volunteers. |

Organizational/Structural Features

Modern Red Schoolhouse is a reform organized as a school-wide learning
community. The building of this community is important in the first year of the program.
In and of itself, Modern Red Schoolhouse is not a systematic reading reform; however,
the curriculum developed through the learning community could provide systematic
learning. That is to say, the extent to which Modern Red Schoolhouse is systematic is
entirely dependent on the curriculum which teachers in the community create.

_ While the model allows flexibility in the organizational structures, it stfongly
advocates several features to be incorporated. MRSh encourages schools to develop
programs that foster Interactive Learning. Thematic Units are often used to organize
course content. Frequent Assessments are to be used to gauge student learning and allow '
for adapting instruction accordingly. The model recommends using Flexible Grouping so
that teachers can consider students and projects and decide what type of grouping would
be best suited to a given project, such as Small Groups or Individualized Instruction.

The model encourages schools to develop strategies to ensure that all students

achieve academically. This includes creating strategies and programs for students
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struggling with literacy acquisition. Thus, schools are likely to implement program
features such as Supplemental Learning.

Classroom Instructional Features

At the classroom/instructional level, there are very few features that are
intrinsically part of the reform. This is due to Modemn Red Schoolhouse’s philosophy that
the reform should be developed based on the individual school. However, the reform —
through Backmapping — requires the incorporation of Performance Assessments into the
standards-based units. The model also requires the use of Computer as a Tool to
simultaneously strengthen skills and build technological literacy. MRSh recommends
Project-Based Instruction as a means for developing content-rich, relevant instruction.
Related methods that are encouraged by the model include Authentic Instruction and
Collaborative Teams. To individualize the program, some MRSh schools develop
individual education compacts for each student, which serve as Learning
Contracts/Student and specifies the learning goals and responsibilities of the student,
school, and parent.

An interesting required part of this reform is that foreign language instruction
must occur in every grade, along with a focus on Cultural Literacy. This is a type of
literacy that we have not seen in other reforms.

Targeted Literacy Outcomes

Because there are no standard classroom features in this model it is difficult to
claim there are specific literacy outcomes for students. Outcomes will be related to the
standards upon which the backmapping is based and the types of professional
development sought by the school. Based on this approach, the reform suggests that
students will experience achievement in reading. Whether the implementation of
classroom practices links to literacy outcomes (Emergent Literacy, Decoding A & B,
Comprehension, Composition, and Critical Literacy) depends on the strategies teachers

implement.
Addressing Indiana Academic Standards for Reading

The MRSh model does not include a specific curriculum, though some schools

may adopt some parts of the curriculum based on the Hudson Units. Nor does the model
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require a formal instructional approach. Thus the standards are not met through a
prepackaged curriculum or instruction. This means that if a school implemented the
reform without fully working through the reform process, the standards would not be

met. However, the entire reform process is based on the standards to develop a

comprehensive curriculum, including the careful selection of instructional and assessment
activities centered around ensuring that all students achieve all learning standards. Thus
the model fully addresses all reading standards, at all levels, through the reform process.
Standard 1: Word Recognition, Fluency, and Vocabulary Development
The model—through the reform processes—fully addresses these standards.
Standard 2: Reading Comprehension
The model—through the reform processes—fully addresses these standards.
Standard 3: Literary Response and Analysis

The model—through the reform processes—fully addresses these standards.

KEY TO READING STANDARDS TABLES:

l Features in white text boxes have direct effects on student outcomes. J

[ Peatures in aray taxt boxes have indireet effects on student outcomes. 1

{Bracketed Features] can have direct or indirect effects on student outcomes. These features have an effect only when the
specific standards are addressed by the feature.

Features in regular text are always present in the reform.

Features in italicized text are sometimes present in schools implementing the reform but are not required by the reform.
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Figure ITL.A.4

Modern Red Schoolhouse

Program Features

Existing School
Theory/Philosophy
. i
e  Backmapping i
e  Buy-In
e  Community Partnership School«-Wide
¢  Formative Program Evaluation )
¢ Instructional Guidance -
e Learning Contracts/School / Professional
e  Loopin
. Ref(l),rnf Team Development
e  Site-Based Management (
e  Study Group/Teacher -
o Systematic Learning : lmpl emented /
¢ Taking Stock . o Fixs ¢ In-Service Worksho
TheorylPlnlosophy ¢ On-Site Facilitator ’
- - - / ~ < ¢ On-Site Specialist
P'arent/Community e School-Site Training
. Child-Centered Developmental . Teacher Collaboration
Involvement ] Concept Development
. Phonological Awareness (Reading )
\ . Prescribed Curriculum (Teacher
Designed)
e Learning Contract/Parents . Self-Extending System
e  Parent Awareness . Standards Based Instruction
¢  Parent Communication . Student Empowerment
o Parent Volunteers ° Teacher Professionalism
. Whole Language (Reading)

X

»  Classroom
Instruction ¢ >

Authentic Instruction
Collaborative Teams
Computer as a Tool
Cultural Literacy
Learning Contract/Student
Performance Assessment
Project-Based Instruction

Organizatioh/ <

Structure

Classroom-Based

Flexible Grouping
Frequent Assessment
Individualized Instruction
Interactive Learning
Small Group
Supplemental Learning
Systematic Learning
Thematic Units

Outcomes

Emergent Literacy
Decoding A

Decoding B
Comprehension
Composition

Critical Literacy
Advanced Language Arts

Bolded features are part of the reform; italicized features are sometimes adopted by schools implementing the reform.
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Modern Red Schoolhouse
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5. School Development Program

By Siri Ann Loescher and Stacy Jacob
Program Description

The School Development Program was initiated in 1968 and first implemented in
the New Haven, Connecticut Schools by James Comer and his colleagues at Yale
University. The model addresses the concern that schools, especially those serving
disadvantaged youth, do not meet all of the developmental needs of students; thus, those
students are less likely to succeed in school. To address this concern, the model considers
the range of developmental needs and broadens the schools’ resource base to the entire
community to meet these needs. The reform model focuses on community mental health,
a holistic approach to child development, as well as on curriculum reform. Over time, the
School Development Program has evolved into a national reform that balances
community development, through outreach and mental health, with educational reform
for urban schools. The School Development Program remains distinctive among the
reforms reviewed here because of the role given to the community and its focus on well-
balanced child development.

The School Development Program (SDP) is a process-oriented, school-wide
reform that emphasizes child, adolescent, and adult development through teacher
professionalism and community building. Students’ holistic development and academic
success are the primary goals of the program. To achieve this, the SDP process mobilizes
parents, teachers, administrators, counselors, non-teaching staff, and community
members.

The model posits that many students in inner city schools come to school without
the personal, social, and moral development necessary for academic success. If students’
basic needs are met and they are challenged enough to do their best, these students have
the potential for success. The reform design builds on the existing school programs to
address six “developmental pathways”: physical, psychological, language, social, ethical,
and cognitive. The six developmental pathways are viewed as a whole, with each given
equal importance in a child’s development. The model advocates a balanced approach

towards child development, and over-emphasis on one area at the expense of the others is
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considered to be potentially detrimental to a student’s success in school. The model is a
process-oriented reform that provides a structure and a philosophical framework for
school restructuring.

While the SDP design does not include a specific reading program, the overall
approach suggests an emphasis on tailoring reading instruction to meet students' needs
and monitoring student performance. The SDP model is based on the idea that all
students can achieve high levels of academic success. The specific reform activities of the
school, including instructional focus, are guided by a Comprehensive School Plan and are
developed with a holistic eye, balancing academic and social needs. The model suggests
schools adjust the language arts program to balance between meeting state standards and
ensuring that instruction is engaging and developmentally appropriate. To help schools
meet this objective, the model provides training to schools in developing a 'balanced
curriculum.'

To ensure that all students are building the strong literacy skills needed to be
successful in school, the model has recently developed a targeted literacy intervention for
struggling students. The program, called 'The SDP Essentials of Literacy Process,'
includes pulling students out for enriched literacy instruction. The program features
associated with the School Development Program are depicted in Figure II1.A.5.

School-Wide Features

The design requires a school and district “entry process” which includes extensive
exploration of the School Development Program process and concludes with making
specific time and resource commitments to the program. To ensure that new schools will
receive adequate support both from SDP training centers and from the local school
district, new schools are only accepted from districts that already have SDP schools or
are part of a cluster of new SDP schools within a district.

The school establishes a Reform Team consisting of a district facilitator, the
school principal, and may include teachers or parents. The Reform Team supports the
 initial reform implementation, including establishing a specific form of Site-Based
Management.

The SDP design provides an SBM structure that incorporates three separate

bodies that function together to develop and implement the reform activities at the
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school: the School Planning and Management Team (SPMT), the Student and Staff
Support Team (SSST), and a Parent Team (PT). The SPMT has the primary
responsibility for activities that drive the school’s reform efforts. The other groups, along
with Study Groups/School, provide information and feedback to the SPMT and initiate
plans to implement reform activities defined by the SPMT. The SSST is primarily
concerned with the school’s social climate, prevention issues, and at times manages
individual student cases. The SSST is also charged with paying particular attention to the
developmental pathways and how each area is addressed in all reform activities. This
group is composed of school faculty with child development and mental health
background. The PT is a Parent Community/Group that includes parent representatives
and is primarily concerned with parental involvement in all aspects of the school. This
group ensures that parent perspectives are included in the Comprehensive School Plan
(see below).

The School Planning and Management Team is responsible for developing and
enacting the comprehensive school plan which directs the school’s improvement efforts
and is designed to address each of the following areas: student performance, curriculum
and instruction, assessment, school climate, and parent and community involvement. The
comprehensive school plan provides Instructional Guidance to the school. The SDP
model provides training for schools on how to develop a “Balanced Curriculum,” in
which schools study and take into account state standards when developing the
comprehensive school plan, specific curricula, and professional development.

In addition to tasks related to the comprehensive school plan, the SPMT creates a
Staff Development Plan which identifies and initiates professional development activities
based on the comprehensive school plan. The SPMT also has the task of conducting the
on-going Formative Program Evaluation, which is used by the study groups to adapt the
school’s refo.rm activities.

The SDP model seeks broad community involvement including Community
Partnerships in the reform activities of the school. Adults both in the school and in the
greater community are considered as resources for providing holistic, developmentally-

rich programs to ensure the academic success of students.
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Implemented Theoretical/Philosophical Features ‘

The School Development Model is strongly rooted in Child Centered/
Developmental Learning Theories. The model’s embedded theory of reform is that many
students arrive at school at a different level of development than is assumed by traditional
schools. Traditional school programs may not adequately address all of the
developmental needs of the students; thus students will be more likely to experience
academic failure. Great attention is given to the six developmental pathways in program
development, review of curriculum and instruction, and professional development. Also
important to the model are the implemented philosophies of Student Empowerment to
encourage a love of learning, and the Self-Extending System to develop independent
learning skills. The model intends to create schools where students' developmental needs
are met and where students flourish as directors of their own learning.

The activities of the Essentials for Literacy program, which targets students who
are struggling in the acquisition of literacy skills, reflect an emphasis on Whole
Language. This emphasis on leaming reading through meaning and development of
conceptual understanding is consistent with the developmental approach of the model.

The School Development Program’s reform theories are rooted in Teacher
Professionalism; the school is given tools and a framework through the SDP model by
which to analyze and direct the progress and reform activities of the school. Like other
process-oriented reforms, in recent years the model has increased its emphasis on specific
strategies, including aligning the school's curriculum with state standards and
incorpora_ﬁng methods to address literacy skills. However, the model, even in these
efforts, relies upon teacher professionalism. Because sustainable change in the classroom
is assumed to evolve from collegiality and collaboration rather than to be imposed
externally, échools are given the latitude to adapt existing materials and specify their own
proféssional development plans. Change in classrooms is more sustainable when it is
internally defined (from collegiality and collaboration) than when it is externally
imposed.

The School Development Program also strongly adheres to a theory of Caring
Community. Combining the emphasis on holistic child development and on building a

community-based support system for the schools’ and students’ academic success creates
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an environment in which students are valued, respected, and nurtured. The model
encourages schools to extend this view to the larger community in terms of providing
services to meet family and community mental health needs.

Professional Development Features

Professional development features are highly important to the SDP Process, a
characteristic of process-oriented models. Part of the school district’s commitment to the
SDP program is the designation of a district person to be trained and to serve as an On-
Site Facilitator for the district SDP schools. The School Development Program offers a
Training of Trainers program to provide training for the entire faculty. Each school is
associated with a regional training center that provides guidance and support to the
school. In addition, professional development is provided throughout the year via In-
Service Workshops that are identified in the Comprehensive School Plan in order to build
teacher capacity to implement classroom reform activities.

Teacher Collaboration is considered vital to the process of improving student
outcomes. The model supports these efforts by providing opportunities to collaborate and
a specific reform process: ‘Teachers Helping Teachers.” This process is designed to
establish norms, attitudes, and procedures to encourage trust; reflection on practice and
student work; and classroom improvement through collaboration. The process includes
Peer Review/Observation.

Parent/Community Involvement Features

Parent involvement features are important to SDP. Parents are active in the
development of the comprehensive school plan through Parent Participation in Site-
Based Management. In SDP schools, increased communication is the key to parent
involvement; thus the model utilizes both Parent Awareness and Parent Communication.
. Direct involvement in the school is encouraged through Parent Volunteers. Indeed, this
involvement is meant not only for parents, but also to extend to the community
surrounding the school. Since the model is based on theories of child development,
Advocacy, Health Care Assistance, and Support Services are usually part of any SDP

school.
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Organizational/Structural Features

SDP does not provide a specific literacy model except for students who fall
behind. If identified through Diagnostic Procedures, children go into a Pullout Program
called the Essentials of Literacy Process, which features a classroom set up as a “Comer
Reading Room.” Within this program, students work in Small Groups at developmental
workstations addressing different literacy skills. The school utilizes whatever reading
materials it has, so these children could be working with Basal Readers, Reading Canon
or Trade Books, depending on the school’s resources. In addition to the Essentials of
Literacy Process, SDP schools may provide Supplemental Learning for students needing
extra instruction.

Classroom Instructional Features

Again, because of the process-oriented approach of SDP, there is no set of
classroom features that epitomizes its language arts instruction. However, the SDP
Essentials of Literacy Process is a specialized program for students with weak literacy
skills. This program uses an enrichment approach that includes Echo or Choral reading,
and encourages fostering writing skills through Essays, Creative Writing, and Writing
Mechanics.

While an SDP school’s reading program is not specified by the model, together
the model’s approach to literacy acquisition in the Essentials of Literacy Process and its
focus on child development give an indication of the types of reading program features a
school using the model might adopt. Performance Assessment is encouraged as a means
for measuring student learning as opposed to a sole reliance on standardized tests. The
model’s approach towards student empowerment suggests the use of any number of
reading techniques within the program. Collaborative Teams might use Pacing Oral
Reading, Paired Reading, or Silent Individual Reading as they build reading skills.
Within these small groups, Echo or Choral Reading is a technique that may be used to

help the students learn to read.
| Targeted Literacy Outcomes

Since there is no specific reading/language arts curriculum in the School

De;/elopment Program, literacy outcomes are difficult to evaluate. However, the

Essentials of Literacy Process does identify and recommend methods related to early
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literacy outcomes (specifically, Emergent Literacy, Decoding A and B, and
Comprehension). However this will only address students who participate in the pullout
intervention in those schools that adopt the Essentials of Literacy Process.

SDP is a process-oriented model that mobilizes the home, school, and community
to evaluate and address student needs and assess whether there is success in meeting
these needs. This mobilization can be powerful. The attention to academic needs and
performance and creating a balanced curriculum suggest a strong linkage to the
literacy/language arts outcome. However, the degree of linkage (tight or loose) will

depend on local classroom practices and enhancement by SDP.

Addressing Indiana Academic Standards for Reading

The School Development Program model does not advocate a specific
instructional approach or curriculum for reading instruction. Thus, when considering
implementation of the reform, in terms of classroom practices or materials that are
inherent to the model, it is hard to determine that any specific standards are being
addressed. The exception is for those students participating in the Essentials of Literacy
Process, in those schools that implement this targeted literacy intervention. Several early
reading (K-3) standard categories are partially addressed through this program.

The reform process can be used to fully address all of the standards. The model
focuses on developing a strong learning community that extends beyond the school walls
and that addresses all developmental needs of students. The central focus is that
traditional school programs are often unable to address some of the fundamental needs of
students, which results in lower achievement. Thus SDP schools continuously develop,
refine, and address school improvement plans to better address—holistically—the needs
of students. This includes a focus on academic achievement and aligning the curriculum
to meet standards. Thus, while addressing standards and studying school-wide student
performance as part of on-going formative program evaluation efforts are integral parts of

the reform process, they are not the sole focus of the reform efforts.
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Standard 1: Word Recognition, Fluency, and YVocabulary Development

The School Development Program does not address these standards directly
through a prescribed curriculum or set of methods. However, the reform process can be
used to address all of the standards fully.

The model includes a targeted intervention at the early grades that through
recommended instructional practices can at the least partially address most of the K-3
standards in this area. It is not clear that the ‘Concepts in Print’ category is explicitly
addressed in this program.

Standard 2: Reading Comprehension

The School Development Program does not address these standards directly
through a prescribed curriculum or set of methods. However the reform process can be
used to address all of the standards fully.

The model includes a targeted intervention at the early grades that through
recommended instructional practices can at the least partially address most of the K-3
standard category of Comprehension and Analysis of Grade-Level Appropriate Text.

Standard 3: Literary Response and Analysis

The School Development Program does not address these standards directly
through a prescribed curriculum or set of methods. However the reform process can be

used to address all of the standards fully.

KEY TO READING STANDARDS TABLES;
LFeatures in white text boxes have direct effects on student outcomes. ]
| oatires i gray tent boes have indisect ffects on smdent outeaines, .|

[Bracketed Features] can have direct or indirect effects on student outcomes. These features have an effect only when the
specific standards are addressed by the feature,

Features in regular text are always present in the reform.

Features in italicized text are sometimes present in schools implementing the reform but are not required by the reform.
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Figure HII.A.5
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Bolded features are part of the reform; italicized features are sometimes adopted by schools implementing the reform.

oD
Qo



School Development Program
. References

Comer, J. P. (Ed.). (1996). Rallying the whole village: The Comer process
for reforming education. NY: Teachers College Press.

Comer, J. P, Ben-Avie, M., Haynes, N. M,, & Joyner, E. T. (Eds.).
(1999). Child by child: The Comer process for change in education. NY
Teachers College Press.

Northwest Regional Educational Laboratory (NWREL). (1988). Catalog
of school reform models: First edition [On-line]. Available:
http://www.nwrel.org/scpd/natspec/catalog/

School Development Program. (1999a). Applying the principles of child
and adolescent development. New Haven, CT: School Development Program
at the Yale Child Study Center.

School Development Program. (1999b). The SDP essentials of literacy
process. New Haven, CT: School Development Program at the Yale Child
Study Center.

School Development Program
Contact Information

School Development Program

Yale Child Study Center

53 College Street

New Haven, CT 06510

Phone: (203) 737-1020

Email: beverly.crowther@yale.edu

Web Site: http:/info.med.yale.edu/comer

269w




691

89
awdopaaag 1daouo)
pup Liomqooo,

(w4
juswdopanaq ydasuo)
puv £ipmqoao4

130 4
yuawdopanag
1d20u0)) puv Liopngooo

9r
uonuS03y
p044 puv Buipodaq

&)
uoiud0day
p044 pup Suipodaqg

X
SSUDIDMY INUBUOY J

Y
Jurig up s3d2ouo)

T
177 o7z
Lo

Soruvysapy unriy solupyoapy Suntiy sowysapy Suntiy
Buipvay pasivd souvyoapy Bupy Bupvay poatod Buippay pasing
sAossy Buipvay pasog Suipnay p40 Sutovg soruvyapy Suntigy Suppay i Surong
Bunyuy annvas) Bunyuy aayvas) Buipvay (v10y) 40 0yd7 Bupvay pasvg | Sutpvay jvi0y) 40 oysg so1uvyoapy Jutiiiy soruvysapy Sunigy
JUSWISSISSY JUIWSSISSY Bumny annpas) JIOUISSISSY JUSUISSISSY Buipvay panvg Buippay pasing
20oUBULIOND] Q0UBULIONO] |  JUSWISSISSY 2OUBULIOLID] 9OUBULIONDJ OUBULIONAJ Buipvay p4Q Burvyg Bupvay jp40) Burovyg WOO0JSSBL)
SWed ], IARRIOQR[0D) Surea ], 9AneIoqe[jo) SWE3], JANRIOQE[[0D) SWIea | 9ANRIOqe[j0D) swrea ], aAnwIOqe[jo) | Sutpvay jvioy) 40 oydg | Buipvay ppioy) 40 oyog [BuoRINISU]
syoog apvi] syoog apvi]
Bunupay pjuawaiddng Bunupay pjuswaddng
syoog apvi] uoun?) Suipvay uouv) Suipoay | Sunwva ppuswapddng |  Suruupay porswayddng
Bunuvay jpyuswaddng uoyonysuf Butuivay [pjuswarddng uoyonysujy uoyonysuy uoyonasuy
uoyonysuy pazionpiaipuf | uoyonysuj pazyunplalpuf pazijonpiapuj paajonpiarpuf pazjonpiaipuy
pazyjonpiapuy S49pvaY [oSvg S4apvay (vsog 549pvay [psvg S43pvay Josvg S43ppay [osvg
wp.i3o4d mopnd sdnoin) [rewg sdnoin [jewg sdnoin [rews sdnoin [jewg sdnoig jewss | Sunuvay jpruswaiddng
sdnoin jews urexdoid nofjng urerdoxd wofng ures3o1g ynojng urexfoid Inofing ureidos nojing urex3old nojing
$3INpasold susoudeiq S3INpadold onsoudeiq s21npa301d snsoueiq s2Inpasold snsoudeiy $2INPa201J onsoudelrq saInpad0L] snusoudeiq SINpacoLd onsouderq amanng
poseq-ooIsse|) Pposeg-wooIsse]D) Ppaseg-WwooIsse]) Ppaseq-wooIsse[D) poseg-wiooisse|) paseg-wooIsser) paseg-wooIsse|) /uopneziUBdIQ
[SoauntoL jusidd] [Saazungog jusang] [se2a1unoq uaivgf 1- [sa1ump0,4 susuv g} [s42a1unjof suaing] [suaarimioq juzing] [si3arinjoq 1ua4ng] | JUdWIAAOAU] JUAIRG

- [uonwieqejjo) goeay] | [uonwiogeyio] aydoest] luonwioqefio) souges]] | [onwioqelo) Jauoeay] | Tuoneoqene) iagses )] | [uoneioqeljo) HyoeaL] | [Honeioqeljos) 1o4ato]]
fuoneassqo {uonearssyy I U e T [voneaesqO [uopeasssqQ [woneasssqO [uoyrAsSqy
jmaay 1994] ooy rag] | jmaiavy 10d] | 3y 102g] /a0y 5204] a9y 194} 2313y 104]

IRy NS0 | JOTBIRBIONS-B0 L _JOJRN[IoE] o)Su0 | - A0}eNsE oSO | e AS-uQ Jopeive olg-ug J0jENIoRg OHS-UQ) | yuawdopaaq
Jsdoymiiopm sommg-ur} | [sdoysspo somms-up] | [sdoysspom 85uom u) | {sdoysspopy oowang-u] | [sdogsspom soamg-p} | [sdoysyop soiamg-u] | fsdogspop ostaisg-ul] [8UOJsS3J03d
. . : : : . ’ Aydosopuyy /409y,
B R a3enSuey 20&5 ‘ssouaremy [endojoucyd | ssouaremy jeoiSojouoyd paudwardwy
{rooyagadnazey Apmag} | frooydg/dnasp Apmgl | flooyogadnarp Apig] | [ooyogxdnmn Aprg] | [rooyosydroany Apmg) | foogogsdnomn Aprig]
[poueping yeuononnsiy] | [SSuepis fedonsansuy] | "fidoips/dnoig Aprig] | [eomeping Jetononysuj] | [aouepmy fevononasyy] | [soueping feuononns} | {soueping fevonSnisuy)
{vonenpeay i -{uonenfeay mvoé:mv fenononnsuj] {uoneneag [uonenjeay {uonenjeay fuonenjeag
wreiBosg 2aneuLog} wrRiSod sAneuLog] [noneneag urerdorg aaneuizog} wreiforg sapeuns ] wifoxrg oansunog} wefoig 2aueunog]
fdysioupeq [dmssomrey wresBog oapeunog] [dwsiowsreg [dysomseg ldmsiomreg [drgommng
Aoy Apmunuop] | {digsiouey Aunuiiio ] Ayunusuio )] Apununo)y] _fyunuon] i aa®)| PIM-100S

yupurdoraAd(q AremqedoA pue ‘Aoudniq ‘UoHIUZ0Y PIoA\ ONIAVIE JOJ SCAVANVLS DTNAAVIV VNVIANI
weigord yudmdoaad( [00YdS 'S VI IBYD




VA

Q
m T ) N v .N
SOMUDYOIYY BUBLY
Buipvay
onpipuy suaps
soupyoapy SuyLy Butpvay (p40) Suny
Buipvay Bupvay pasod
sdpssg Bupvay onprapuy juspis sApssg sovysapy Sumiy
Bumny sanvas) 1onpispy] jusps Buipvay pasod Buippay Buipvay pasiod
Suipeay sApssg sdossg [pd0Y) 40 oyog sAvssg sotupyIapy Sunry
[eNpIAIPT] JUSjIS Buyuy aanuvas) sdossg Buntay anuvas) Bunrgy sauval) sdossg Bumnay aanvaiy Supvay pasivg
JUAUSSISSY JUSWSSISSY JUSWISSASSY JUSWSSISSY JUUISSISSY JUSWISSISSY JUSUISSISSY JUSUISSISSY
0UBULIONI OUBULIONG 20UBULIONI SOUBULIONS] dUBULIOMI oURWIONY] JOURULIOND] 20UBULIONS] uopanIsuy
SWEI], JANBIOQE][0D) SWes |, 9ARRI0qE|[0) swea ] 2ARBIOGR][0) SWIB3 ], 2ARRIOQR[[0D) SWIB3 |, 2ANRIOGE[]0D) SWed |, IANRIOQE[0) SUIB3] 2ARRIOqE[]0D) Swea ], 9ANRIOQE]0D W004SSTLD)
syoog apvd] syoog app4]
syoog apv4] Buyumay Bunwwary
syooq apvi] Bupwuway syoog appi] [uawiaddng [D1uswayddng
Sujuiat [oiuawaddng Buyavay uouny) Suipvay uoupy) Buipvay syoog apvf syooq apvi]
joruawayddng uoury) Suipvay [oiuawaiddng wo.idoiq mopng uononysuy Bunwuway Bunwway
uouvy) Suipvay uonponysuy uoyonysuy s uoyonysuf pazyonpiapuy [puawayddng [oruawayddng syoog apvay
wpi8o4yq mojng pazionpiapuf pazionpiatpuy pazypnpiaipuy S.2ppay [vSvyg wvi3o.4d mopnd uononisuy Bunuvay
uoyonysuy suapoay josog sdnoin [ewg Lpvay [psog sdnoun frewg uononysuy pazjonpiapu] 1muzwalddng
pazijonpiaipuy sdnoin) qjewig werdold ynojing sdnoig fjewg wrer3old ynofjng pazyonpiapuy sdnoigy j[ewg sdnoio [jpwg
sdnoin jrewg wresSoig ynofing | soinpasorg onsouderq | samnpaosord onsouSeiq | sompasosd susoudeiq sdnoup) [jewig werdoid 3no[ng werdoid nofing aamanns
paseg-WOOISSE[D) Ppaseq-WoQIsse[y Ppaseg-Woo0Isse|y Paseq-WoOIsse[ Ppaseq-WO0ISSE]) paseg-Wo0IssE[) Paseq-WOOISSE[D) Ppaseq-WO0ISSe|D) puonezjusdap
Fezmopungo,) Hiodog] [Ssopdijo iatog] | | [Uenunjo | jiodog] | Jeeainify Reoang) JEarBtuno | FBg] T2oeinja JEIPg] TEpiimfay BB TSI537d0,] Boang] JUIWIAJOAU] JUIBY
TuORRIGqPReS Lonegeioy tuenziogerio)y Teonsioqeie) T [usmerogeiio) [usgeiogeo) ThonRIsgw 0y
wyeay] | YR L) wyoes1] soyoeagl < syeey}- - - ogoest] wyoeay] wseaj]
Tuennaissgn . [uogearesqQ fuogeainse) [uoneatasagy - {uonrasnsgy {noyeasosqD {uopegasasqO [usazarsqy
Ma1avy 23g] /m3tasy sag} DY 2304} Y 18] /mapsayg 192d] matany 1934} HMASY 1304] oDy 2994 ]
IR U0 - AMPIOR] SHGUG Loyaiord BUF-UQ IR apg-ug TORAT 9B, IGO0y ARy oSO SOFRUUSBE SUS-UG Joyiaed Ag-ug)
fodonmpogy | - [sdomsuom [sdogssgiom, Tsdeyspiom {sdousigom [sdoigsnso, fsdompon fedouson yuswdoparag
BIAI0G-UT ] ~ OBIALDG -] WIAZSaT] A0S | atiazag-uy) aninasg-ay) agpasog-uf] | 331A8G-uf] JEU0ISSaJoI g
. ) " SonduE] SIPuM
R o mwamdoreaagy ) Tenamdoiang Tenemdopancy Aydosonyd
wnuasodary epg [PRAFNB P | yuswussmodurg juspmg fpReiueD) Py /PRI P | TaNeAS Bupuspig Ry | wasAs Bnpuapgypeg | waishs Supuaixges | jAscay ] pruswajduy
liooyws Aoty Apmg] | [i004ss/dnainy XS] | [foouas, Baci) APrg] | [joouss oD Aprag] | [00upg/dnoi Apras] |  [POmg/anoin Aprag) | [ID0uos, Fiovs Xpms] || [o0uss ot Aprog)
... fesuwping * [somepimyg) foovopingy © feomping o {oomeping feomepin - [eovepmp - {pouvpmgy
" puonsnasuy] puonsnasuy) ferousnasH] progonasuy] revonotsse)] feutnonnsy] feusisRnsu(] jemonstugsuy]
[uonenieag . [uomenjeag fuouenjeag [uoneneay . [aonergeay [wonsapay [uonongeag [aonenjBAg
weadog aanruLo 4] unzsBosd ampraog] wesBolg SAlPRUO ] ROl SALTURIOY] WREFUI] FARBULIOG | WeLIoR] SARCE0] wRIfnig AARETL0L) wWABOLF 245B0A04]
[dgmmoupey - o [dnsmuyrey [digerowmang dguonmmg [dpgsomsnyg fdwpsaamrng [dmssomreg
Aununtos] - Rumanwod] Armuieno)y] Aoy} Apanuno)) Lyrunrrwe] Apmaniun’y] Ajunusio3] PIM-100YS

8L

9

&X

anbuyr) anbury 12 oppudotddy-jaaa7 | 1oL awudosddy-1oas7 | 1xaf awudosddy-janay |  sppraiopy powyoay S|DL@IVNY [vo1Yda | S|DLIDRY [DotuYo3]
(puoyvuuiofur) (puouvuciofuy) -apo.n) fo sisppuy -3po.n) fo sisApuy -apoun) fo sisdppuy pun ppuoynuiofuy pup ppuonvuLiofuy pup puonvwofuy
dionsodxy Kionsodxy pup uosuayaiduo) pup uoisuayasduoy) pup uossuayaiduo) | fo sammwa.g inonys | jo sampag pmpnys | fo saumpaq panpnag

uotsuayaadwo)) Jurpeay :ONIAVIAY Y0 SAUAVANV.LS DINAAVIV VNVIANI
ureidoag yusmdopaaq [ooyds 7°S°V'III MeYD




*

ko

N

T
1Ll LYY
SOIUDYIapy Suisligy
Buipvay Buipvay Buipvay pasiog Buipoay paarod
Buipvay Supvay Suipvay jonpraspyy yuajis mpapuy neops sdossg shossg
1onpiaipy] quopis onpipyy juapis ionpiatpyy juapig Bupvay pasog Sutppay paaind Buniigg aanva.2D Bunriy aay1vas)
sAossg sAvssg sAossqg sAvssg sAvssg Suipeay Suipeoy
Suny 2ayvad) Bunuiy aayvaL) Bunigy sanvai) Bupigg aayvaid) Bupry aanvasy [enplAIpy] JUR[Ig [enpiAIpuf JUsIS
JUISSISSY JUSWSSISSY JUSWSSISSY JOIUISSISSY JUSUWISSISSY JUAWSSISSY 1UIWSSISSY
20UBULIO IdURULIOND] 20UBULION] S0UBULIONId] 9JUBULION JoUBULIOLID dUBULION] uopInLsuy
SWIE3] 2ANRIOQE[]0D SWIEd ], ANBIOQR[[0D) Swrea] 2AnRIOqE[|0) SWIE3 ], 9ANRIOqR[0D) SWea] IARRIOQE[[0D) sureaj aAneIoqefjo) SWIEs I, 9ANRI0qe|[0) wooIssBL)
syoog apoij syoog apod] :
syoog apv4] Bunuway Bunwvay
Buiuivay Joruawaddng [oruawayddng
Jouawayddng uouvy) 3uipvay uoun)) 3upvay syoog apvi]
Bunuwivay uouv?) Sutpvay Sutuavay uonansysuy uonanisuy Sunuvay
[p1uswaddng uoyonysuy oruswayddng pazijonprapuy paziyjonpiatpuy Bupway puawzddng
wo.Boid nojing pazionpisipuy wwvaBo4g noyng S42pvIY JUSDG S42pDaY [OSDg joreawayddng uouvy) Suipvay
uononsuy s4apoay [psog uononysuy sdnoip [ewg sdnoi) [fews wp.Boaq moping s43pDaYy [vsvg
pazonpiaspuy sdnoup rewg pazijonpiapuy uredoid mofing ureSo1q Inofjng sdnoxp [rewg sdnog [rewg
sdnoip fewig urei3oig mnojng sdnoigy jews | saunpasosg onsouderq | sainpoocord onsouSeiq | saunpeoosd susouSerq ureiSoid nojing anpPNg
paseg-woo1sse]) paseg-wooIsse[) paseg-wooIsse|) Pposeq-wooIsse]) Poseg-wooIsse]) poseg-wooIsse]) poseg-uo0Isse|) fuonEzZInEdIQ
o [SHOURIOA THOIO]] | [Eiaolunio Niodvg] | [Swsiunjoq wwind] | JSIigiunjo  jusing] | [Sisiinjo ] sesivg] [soapunpo /oivd] | [ssaopunio] juziod] | JUSWIAI0AU] JudIBg
[EORRIGEIOY “TuoTeoqeo) [HonemqenoD “[uonaIcdefo) [uonwIoqelio) [eonwiogeiiod {uoneioqeio
sogmeay] BypaL] Jonoeag] | - goeay] myoesj} oyoeaL] A
{uoyeamsq [pogeatesqQ -feonealnsqQ. - o o .. [UORRARSAQ {uoneamsqg fuoneasssgo. - Juoupaissqo
ey 1904] papyg rag] | MHASY 193d] oAy 1904} iy 3304} ma1A9Y 3304] pasasy 9ed]
03RO NS-BO J0jEiian AS-TO ol g0 Joreyqioed ;IS-uQ SOJEM[EOR] MS-UQ oo Big-vny JopEiing] aUS-u
[sdoysspom, fsdogssbyg, | o isdbgspom fsdoyspom {sdogspiom [sdogsprogy=="1" [sdoysspom yuamdoparaq
eomrss-uy] £21A10g-up] . ovAmg-uy] s 1 0 0LAIIG-UF} S somes-ur] [euoISSAJOIg
- PURDUSASIPRIY S TIsusmodg 3PS LT T
, fwowdopaasg Aydosopyg /A100y],
ey Supuengo8 : v PSS pI) | pajusmdury
Ti5055570m0i0 4pms] | liootps/dnng ApiS] | [iooqos/anoad) Aprs] | oogosdnoid ApmST-{ [1o0is/anoin Apms] | [[00ups/dnoisy Apag]
{ [povepmp {soueping [pouping foousping foauspmn {pouspinn
feuononnsy] | feuouonnsay] _ feuononssui] . Jevoudnusuj} Jeuonansuy] jeaononusuf}
. [uomeneag” T [oonenjeag [vonuneag |  fubgedjeag™ T [iGHeRAY [vonenpag
weiBosg aanvuLIog] wesBoag saneunog] | weiSolg saneuuo] wesforg sageunog) | | wreiSord sanewuog] uraSory sapeouog}
[dmpmsmrey e AISISTMIRG " [drgsiommg fdmswmreg .| .. . [dmsowed. . [disiourey
Ayronunnon] Aygunwwuo o} -~ Ayunmwop] Aypunumen} Amunacn] Anyniunuos] pIM-100yd5
&L 97 124
o[ awrudosddy (s3101g) saaypiivyN (sart01g) saaypiioN &L 95
8/ 9-¢ -]347-3pD1D) aordosddy -1aaa7 avrdosddy -janag aumpoaa1ry a4noaa1ry
wsonu) Lipizry wsyuy L0117 Jo sisdipuy aanpupy -apoun) fo sisfjouy -apouip) fo sishjpuy Jo saumpa.q jpamponais | fo saintva. ppamonsig

sisA[eny pue asuodsay Aterd)iT :ONIAVIE OAd SCAVANYV.LS DINAAVIV VNVIANI
wea3old yudwmdo[aAd( [00YdS €S V'III 31eY)




B. Curriculum-Based Reforms

What are curriculum-based reforms? _

Curriculum-based reforms are comprehensive school reform models that are
centered on a particular curriculum. Like process-oriented reforms, these models are
designed to improve the educational outcomes of all students. Along with the curriculum
are various structural or organizational changes that are geared to increase the
effectiveness of schools’ educational programs. For example, at the high school level the
America’s Choice model requires schools to adopt a school-within-a-school configuration
that breaks the large high school into smaller, separate and autonomous academies. These
reforms often require changes in instructional practices that are associated with the
prescribed curriculum used by the model.

What kinds of curriculum-based reforms are available?

Some curriculum-based reforms focus primarily on one academic area (such as
reading/language arts); most include curricula for multiple content areas. Schools may
adopt one or more of these curricular areas as part of their comprehensive school reform.
For example, Success for All was initially a reading and writing curriculum. In recent
years the model has incorporated a math program and a science/social studies program.
Some schools adopt only part of the reform, typically the reading and writing curriculum.

In this Guide we review two curriculum-based reforms. Success for All prescribes
both a comprehensive curriculum and a specific set of teaching methods. America’s
Choice prescribes a comprehensive set of standards in English Language Atrts,
Mathematics, Science and Applied Learning that serves to outline the school’s
curriculum. In addition the model prescribes a portion of the actual curriculum. However,
the America's Choice model does not prescribe the instructional methods—the school
determines what practices to use to implement the curriculum.

What proportion of students is served in curriculum-based reforms?

All students in the school are served by these reforms. These reforms are

implemented at all grade levels, creating a consistent instructional approach for all

students as they progress through the grades in the school.
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What kind of school might want to consider a curriculum-based reform?
Curriculum-based reforms target changing classroom instruction for all students.
Thus, schools serving a substantial number of students at-risk of academic failure, that
are seeking to change the educational program for all students in the school, would be
well suited for a curriculum-based reform. Schools that are having success with a great
number of students, but seek to improve the educational program of the struggling
students at the school, would be better suited for a targeted intervention. The curriculum-
based reforms often require a significant departure in curricular materials and
instructional methods. The school must invest in both materials and extensive
professional development. Thus, to be successful the school should have a high level of

understanding of and commitment to the reform.
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1. America’s Choice

By Siri Ann Loescher and Stacy Jacob
Program Features

The America’s Choice reform design is associated with the National Center on the
Education and the Economy (NCEE). NCEE founded the New Standards project in 1991
to develop internationally benchmarked content and performance standards. The New
Standards’ Performance Standards (New Standards) were piloted in schools, as were
related performance-based reference exams and professional development. The
America’s Choice design was developed based on New Standards work in schools and
has been associated with the New American Schools Development Corporation since
1992. The model addresses all levels of schools, although the kindergarten-eighth grade
model varies in design from the high school model.

The America’s Choice reform design focuses on achieving high standards for all
students. The model seeks to enable all students to be fluent readers by the end of third
grade, competent readers and writers when entering middle school, prepared for algebra
by the beginning of eighth grade, and prepared to complete college-level work by high
school graduation. To reach these goals, the model’s features are a blend of some
prescription and some process. Prescriptive aspects include a set of standards and
reference exams that organize and suggest a curriculum. In addition, the model provides
sets of core assignments (components of a curriculum) based on the standards. The
process aspect of the reform includes the training of teachers to develop standards-based
instruction for those parts of the curriculum which are not prescribed.

America’s Choice was designed to help all students achieve internationally
benchmarked standards in English. One of the main tenants of the English program is that
by the end of the third grade, all students will be fluent readers‘. America’s Choice is
concerned with thwarting student failure through acceleration rather than remediation.
Early recognition of failing students and intervention (through extra instruction) are
important parts of this model. The America's Choice program features (Figure III.B.1) are

summarized below.
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School-Wide Processes

The America’s Choice model requires a one-year exploration and Buy-In process
prior to implementation. After deciding to adopt the model, the school creates and fills
several positions related to the reform that serve as on-site facilitators (see Professional
Development). This group serves as the Reform Team and plans and facilitates the
implementation of the model at the school.

The reform design includes a Taking Stock initiative to establish base-line
implenientation data. The process involves collecting and analyzing student performance.
These data provide Study Groups/Teacher with referent points (current student
performance) to be compared to the work required by students in order to achieve the
New Standards. Throughout implementation of the model, teacher study groups focus on
teaching and leaming issues in relation to student progress towards learning standards
(see Professional Development and Implemented Theory/ Philosophy). Formative
Program Evaluation occurs annually as part of a process to adapt the reform in the
coming year.

Two program features are related to the New Standards and how they guide the
activities of the reform. First, the standards themselves provide Instructional Guidance,
shaping the type of professional development sought by the school and focusing the
reflective practice of the study groups. Second, the standards organize the curriculum and
the instruction at the school, providing Systematic Learning that is articulated throughout
the grade levels and across subject areas within the school.

America’s Choice reconfigures several structures of the school to foster a learning
community within the classroom and the school, where students and teachers work
closely together towards achievement of the standards. Looping at the elementary level
keeps the classroom teacher and class together through two or more grades. This both
increases the teacher’s knowledge of each student’s strengths and needs and builds caring
relationships among students and among the teacher and the students. In the middle and
high schools, School-Within-a-School configurations are used. The same students attend
classes together and share the same teachers. Each group consists of two to four hundred
students. The model recommends each school have its own separate faculty and head

teacher, and operate with some independence. The high school is divided into
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Upper/Lower Divisions with the lower division focusing on the college preparatory core
curriculum, and the upper division broken into various Specialized Courses of Study
which may include an International Baccalaureate Program, Advanced Placement
courses, or an academic Career Academy. America’s Choice also provides for a dropout
recovery program for students needing educational alternatives.

The community is often involved through Community Partnerships designed to
find ways to strengthen the links between success in school and success in the larger
community. Examples of such partnerships include business collaborations in the
development of career academies, and community recognition of the value of diplomas
earned, due to the rigorous curriculum, through employment or scholarship opportunities.

Implemented Theory/Philosophy

The America’s Choice model places emphasis on two primary areas of learning
theory. The first is Acceleration, which emphasizes enrichment activities rather than
remediation to ensure students gain basic skills and can apply those skills in more
sophisticated tasks. Concept Development is key to this model, placing greater
instructional emphasis on conceptual learning with embedded “facts/content.” The
Performance Standards used by America’s Choice build upon the standards developed by
the national professional organizations in each discipline, including the highly
conceptually organized National Council of Teachers of Mathematics (NCTM) standards.
The model also emphasizes Thematic Teaching, as a means of improving relevancy and
applied learning standards. Finally, the America’s Choice early reading and writing
program is a balanced approach that is based in both Phonological Awareness and Whole
Language learning theories.

The America’s Choice model is rooted in several theories of reform. Primary to
the design is Standards-Based Instruction—the idea that instruction should be derived
from rigorous learning standards. Teachers use a partially Prescribed Curriculum
provided by America's Choice and receive training in developing standards-based
 instruction to complete the curriculum. However the model does not prescribe specific
instructional methods. Instead the model encourages Reflective Practice, where teachers
study the model's standards and curricula, research various instructional methods and

determine what methods would be best suited at their school to address the standards, and

176 <20



seek professional development in those methods. Furthermore teachers work
collaboratively to plan and review specific instructional practices, focusing on changes in
student outcomes that might result from specific methods.

Professional Development Reform Features

In America’s Choice, Certified Specialists work with On-Site Facilitators
including a literacy coordinator. The model uses a Training of Trainers method to train
the school in the model. In-Service Workshops and Networking are also used to help the
school implement the model. The model requires extensive professional development.
Throughout the reform the school determines its professional development needs, in
terms of teaching methods designated by the teachers as appropriate for implementing the
standards-based instruction (e.g., project-based instruction might be well suited for a
specific set of standards).

Professional development is also fostered through reflective practice and Teacher
Collaboration. Opportunities for collaboration are provided through weekly grade level
and subject areas meetings where teachers focus on methods, lesson planning and
assessment of student work. Teachers share Teacher Inquiry/Portfolios of their best
lessons.

The facilitators are key during the adaptation and implementation process of the
design. Various school-wide work sessions are required by the model including an annual
session using student performance data to strategize and plan for the session in order to
help students succeed on the reference exams that are based on the New Standards.
Additional support is given to the school through national conferences that provide
Networking opportunities among schools and districts implementing the program.

Parent/Community Involvement Reform Features

~ Parent involvement is also emphasized in the America’s Choice model. Families
are kept informed about the reform and the students’ success at school through parent
conferences and Parent Awareness activities. Parent Communication is on-going and is
established through a notebook the student carries daily between home and school, in
which both parents and teachers write notes, questions and observations about the

student’s progress.
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America’s Choice requires students to read at least twenty-five books a year as a
part of the reading/language arts program. Parents may be involved in this effort in
several ways. In the younger grades, Paired Reading may be expected at home. Learning
Contracts/Parent may also be expected in the form of a home reading record.

Organizational/Structural Features

The organizational features of the America's Choice model are related to
organizing classrooms and school-wide efforts to help students meet the New Standards
as evidenced by performance on a referent exam. The schools use these exams as
Diagnostic Procedures which indicate those students who may need additional help and
give teachers information about the whole class (and school) so that instruction can be
adjusted to ensure student success. Additionally, On-going Written Observations,
Frequent Assessments, and Cross-Year Portfolios are used to monitor student progress.

Because one of the main goals of America’s Choice is to make sure that all
children can read fluently by third grade, the K-3 years are emphasized with a specific
literacy program. The program emphasizes a Literacy Rich Environment including the
use of Trade Books and bridges into other subject areas through Thematic Units. Small
Groups, Peer Tutoring, and One-on-One Tutoring are used to ensure student success.
Supplemental Learning is provided as needed in after school, Saturday school, and
summer school.

Classroom Instructional Features

Assessment is viewed as a crucial process in achieving successful standards-based
instruction. Thus, Performance Assessments are used in America’s Choice to guide
instructional methods. The model emphasizes Authentic Instruction for its students to
increase relevancy of learning. In addition, Computer as a Tool, Collaborative Teams,
and Project-Based Instruction are used to provide concept rich, interactive instruction.

The America's Choice language arts curriculum emphasizes an approach where
reading and writing are equally important and taught simultaneously. At all levels
meaning acquisition and critical literacy are important. For example, Meaning
Context/Predicting is used as a tool in both reading and writing to deepen students'
understanding of language. Sentence comprehension and structures of text are reinforced

with writing mechanics and advanced writing mechanics. Concurrently classroom
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reading using Trade Books and Self-Selected Reading are supplemented at home with a
Learning Contract/Student in which students agree to read twenty-five books during the
school year.

America’s Choice encourages building on student interests in its reading and
writing methods. Students often choose topics and themes for Essays and Journals, as
well as selecting the books to be read for the learning contract.

Targeted Literacy Outcomes

The America’s Choice reform design is based on internationally benchmarked
standards that are very comprehensive in content and skill coverage. However the
instruction can take many forms based on the school in which it is implemented. At the
heart of America’s Choice is that every child becomes a fluent reader by the third grade.
In addition, America Choice strives to create learners who have both the reading and
writing ability to be successful later in their school career—first in a college preparatory
curriculum, and later in college. This model expects that elementary and middle school
programs should promote Emergent Literacy, Decoding A (Context Free), Decoding B
(Meaning Oriented), Comprehension, Composition, and Critical Literacy. The model’s
use of high-level standards linked with assessment suggests Critical Literacy (reading
critically across the curriculum). The high school version of the reform should enhance

learning of Advanced Language Arts.

Addressing Indiana Academic Standards for Reading

The America's Choice model provides a comprehensive approach towards
enabling students to meet rigorous learning standards for reading. The model is based on
extremely thorough standards, around which the reform evolves. The model focuses on
literacy in early grades and includes some prescribed standards-based curricula. Teachers
are provided with training in the development of standards-based instruction so that the
teachers may design instruction to supplement the curriculum. The model's commitment
to reflective practice and professional development is demonstrated through various
professional development features that build teachers' capacity to implement the

instructional program.
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Most of the Indiana Academic Standards for Reading have a clear correspondence
with the New Standards. Thus these standards are fully addressed by the curriculum and
instructional approach of the model. The reform process, particularly the development of
standards-based instruction, can be used to fully address those standards that are only
partially covered by the model’s curriculum and methods.

Standard 1: Word Recognition, Fluency, and Vocabulary Development

The America’s Choice model at the K-3 level fully addresses three of the four
standard categories. Concepts in Print is the one area that is only partially addressed.
These standards can be addressed through the reform process. At the other grade levels,
all of these standards are fully addressed through the model’s curricular package.

Standard 2: Reading Comprehension

The America’s Choice design at the K-3 level fully addresses the category of
standards for Comprehension and Analysis of Grade-Level-Appropriate Text. The model
at least partially addresses the Structural Features of Informational and Technical
Materials at this level. These skills can be addressed through the reform process. At the
4-6 and 7-8 grade levels, all of these standard categories are fully addressed through the
model’s curricular approach.

Standard 3: Literary Response and Analysis
The America’s Choice model fully addresses these standards at all grade levels.

KEY TO READING STANDARDS TABLES:

| Features in white text boxes have direct effects on student outcomes. I

| Featates in gray text boxes bove Indiceeteffbuts onsttent outeomed, | . |

[Bracketed Features] can have direct or indirect effects on student outcomes. These features have an effect only when the
specific standards are addressed by the feature.

Features in regular text are always present in the reform.

Features in italicized text are sometimes present in schools implementing the reform but are not required by the reform.
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Buy-In

Community Partnership
Formative Program Evaluation
Instructional Guidance

Looping (Elem. School)

Reform Team
School-Within-A-School (Middle,
High School)

Specialized Courses of Study (High
School)

Study Group/Teachers
Systematic Learning
Taking Stock

Figure I11.B.1
America’s Choice
Reform Features

yd

Parent/Community /

Invelvement

—

Learning Contract/ Parent
Paired Reading

Parent Awareness

Parent Communication

N

>

Classroom
Instruction.

Advanced Writing Mechanics
Authentic Instruction
Collaborative Teams
Computer as a Tools

Essays

Journals

Learning Contract/Student
Meaning Context/Predicting
Performance Assessment
Project-Based Instruction
Self-Selected Reading
Worksheet/Work book
Writing Mechanics

Existing School
Theory/Philosophy
School-Wide
Professional
Development
ImPlementedgh / e Certifled Specialist
Theory/Phﬁosop y e In-Service Workshop
¢ Networking
/ \ . On-Site facilitators
e Acceleration . Teacher Collaboration
s Concept Development : ;::lc:i;r 1:19::?;:1]: ::tfolios
¢  Phonological Awareness &
e  Prescribed Currfculum
¢ Reflective Practice
e  Standards-Based Instruction
e  Thematic Teaching
e  Whole Language
Organization/
Structure —
—>
Cross-Year Portfolios
Diagnostic Procedures
Double Period (HS)
Frequent Assessment
Literacy Rich Environment
One-on-One Tutoring

Outcomes

On-going Written Observations
Peer Tutoring

Small Groups

Supplemental Learning
Thematic Units

Trade Books

Emergent Literacy
Decoding A
Decoding B
Comprehension
Composition

Critical Literacy
Advanced Language Arts

Bolded features are part of the reform; italicized features are sometimes adopted by schools implementing the reform.

181

oD

J&

i
J




America’s Choice
References

Educational Research Service. (1998). Blueprints for school success: A
guide to New American Schools designs. Arlington, VA: Author.

National Center on Education and the Economy. (1998a). New Standards
performance standards: English language arts, mathematics, science applied
learning. Volume 1: Elementary school. Author.

National Center on Education and the Economy. (1998b). New Standards
performance standards: English language arts, mathematics, science applied
learning. Volume 2: Middle school. Author.

National Center on Education and the Economy. (1998c). New Standards
performance standards: English language arts, mathematics, science applied
learning. Volume 3: High school. Author.

National Center on Education and the Economy. (2000). America’s
Choice comprehensive reform designs. Author

New American Schools. (1999). Working toward excellence: Examining
the effectiveness of New American school designs. Author.

America’s Choice
Contact Information

National Center on Education and the Economy
700 11™ Street, NW, Suite 750

Washington, DC 20005

Phone: (202) 783-3668

Fax: (202) 783-3672

Email: schooldesign@ncee.org

Web Site: http://www.ncee.org

ol
oo
<

182




€81

0 ) o
- u v e N
SYOOqYL04 /S130YSYL04
SYOOQIIOH /5133YSYI0M uoupUIULIDSY] Uy
soluEyIdpy Sunum SYOOqY04 /S129YSY 10 Butpay [p10 Suravd Sy0oqyi04 [sta3YSYI04
JUSWISSISSY SOUBULIONI] SRy} Sunum sayanoy Aiosuasynpy UOHDUIMLIOSI(T WIDID
sfewmor JUSWISSISSY SOUCULIOMS] Suipvay o0y 40 oy>y Suippay [pi0 Surovg SYOOQ04 /SIFFYSYL04
uotssnastq /Bunardiajuy sjewinof SOIUBYISA Sunum SYOOQIIOM /SI93YSYL04) samnalRy diosuasuinpy SYOOQYL0H [S123YSY40M Suipvay i Suroog
skessg goIssnost(y /Bunazdiaing SSIUAMEMY JTWATOYJ samaIpy Kiosuasuinpy Butpvay rps0y) 40 oyog Buippay 40 Surong samany Kiosuasuinpy
Sunum sanen) Sunup saneu) JUSUISSISSY SOUBULIONID SOIRYIIPN Sunum somreydo| Sunum samay & Sutppay ppi0y> 40 oyd7
o0 & se sndwo)) [00], & se sayndmo) sjewmor uipeay PardRRS-JIeS SSIUATEMY OTWIUOYJ Butpvay ooy 40 oﬁm SOTUBYIIN Sunum
SWEd |, 9ARRIOQE[[0D) Swea ), 9ALRIOGE[j0D) uorssnosiq /Sunaidiayug JUSWSSISTY FOUBULIONIDJ JUSUISSISSY SIUBULIOLDJ SOIUBYOSIN Sunum SSUOIEMY OTAUOYJ
SOTURY2IN SOITRYISN Sunum saneaI) uoissnosiq /Sunaidinyuy uolssnosi(g /Bunaidiaug SSOUIIEM Y dTWIn0Yd UIpIS AoERU0Y) Furwea] uopInnsu]
Sunum pasweApy Sunum pesueApy SWIE3 |, JARRIOQE[|0D) SWIED |, JAURIOQE[[0D) SWE3 [, ANEIOqE[I0] uorssnosy( /Bunaidisiug uoissTost] /Bunaidsoiuf WO0ISSELD)
Buriomy 1324 Suriomy 494
syoog Jpeil sjoog dpesy
SjIup) SnEWLY ], SJuf) ouEwmay ] Buriomn] avag
Sumuea] jrusws]ddng Suurea] [eyuourd|ddng SIHU() OQEWAY ] s)oog apriL
sdnoi0) [rewrg sdnoin) jrews Sumwresy (muswsiddng Sururea] [ruswaiddng Sumures] [gusuniddng Surwres] jeuswaiddng
Bupomy 423g SIONBAINSQ) sdnoin frewug sdnoxg [jewg sdnoun) jewg sdnoin) [jewg Sunurea] (eyuswmsddng
SUONBAIISGQ) uayup Sutos-ug SUONBAIISGQO JUDWSSISSY JUSWISSASSY JUSUISSISSY JUSWSSISSY
unum Su108-up Suuony sup-uo-auQ uspup 8uros-ug uanum Juiod-ug wanup Jurod-ug uayup Smod-up wnum Sutos-ug
Suuoiny, suQ-uo-auQ JUSWONAUY Yoy AsrIanr] SuuoIng, 3uQ-uc-2uQ0 Suuoin] suQ-uo-suQ Suuoing suQ-uo-aup Buuon], suQ-uo-3up Suuoin] sup-uo-suQ
JUBWUONAUT Yory KoBISN] JEawSsassy juanbaig JUSUUONAUY Yory ASBIAIN] | juSWuONAUY fony AoeIary JusUUONAYY Yory AovIat] JUSUIIONAUT Yony A1 JuswUONAUY Yory Aoesolr]
juswssassy juonbarg Smdnoin 9jqixagg JUBWISSAsSY Juanbarg JuswIssassy juanbalg Jawssassy juanbazg JuaWISSIsSY juanbarg Juawssassy Juanbary
saInpasolg onsoudel sanpasold susoudeiq s2Inpad01] ansoudel( sampaooig susoudelq sampasalg susoudelq sanpasoz ansouderq sainpasoud snsouderq anpang
Paseg-WOOISSE] ) Ppaseg-Woasse]) PIseq-WooIsse|) Paseg-WOOISSE[) Paseg-wooIsse|) paseg-woousse|) paseg-wooissel) | uoyezjugdig
Suipeoy porred Suipeay paireg 3urpesy pasred Bupeay paned Suipeay palied Jumpeay panreg
TUOITEINNIINIo.) JaTeg | HORedmiuiiio,) juaieg | UDHEDUNIIUI0.) JESIEY TOIESTUNUINIO.) JUSTEY BOREDIGRUINIG,) JUSTE] UOHESINUITO] 6518 JuduRAjoAU]
wareg7onnuoy) Suureoy- 1 juareg /oenue) Suiresy | Jumuegoenuos Suwery .} - juared Asenuo) Suurery Juased poenuo) Sumemt IR AoRNUS) Sujuieyy jua1eg
Tofjopiod ALAbu] Jayoes]] | - [o1jopog Alnbuy soqagal] | [oncpiod Anbug oyoeal] | fonopiod Kimbu 10403 ] [oropi0g Arabu] :oyoeat] | [oHjojiiog Anbay 555eal]
fuoyeiogeyio) sayoeal ] {uonesogeije) sayoeat] [vonwiogejjon seyoeay] [uoneiogejjo)) 9yoeal} [uoperogeRo) 30qoeoL} [uonzogqejjo) 1aqaes] ]
T loyede] WSRO ey MS-00 T JopRNISe oug-ugy 1 LR MS-UG mee JOIEHIIORE SNS-TO A0 AS-AQ
TBempsomoN] Bunyomian] {Suppoman] fBuppoman] [Buniroman] [Bappomian] [Bupgremian]
{sdogsiiom somsas-ur} {sdoyspiom soiaing-ur} [sdogssto s91a05-uy] [sdoysirom so1ates-u1] [sdoysirom aoiasag-u} 75_%03 somsg-ul] [sdoysytopm sotasos-u1} | juawdopasg
pipaads poymie] T syeiedg poynad] | syeBsds pogue] | ™ Tisiuioeds paymiayl - Disierodgpayisen] * Bstimoads poynies] Dsiemads paymon] | jsuoissajorgd
' 33enTue ] S0UM womonaLsuj UDDSRISU] PoSEG-SUPUTS |  UONGNLLSU] Posg-SPIcpUmS | UOBORIISU] posed-SpIopunIS
. - BOHONNSU] PISPE-SRICPURIS | UOHOMASU] POSTH-SPIEPURIS | | VONONHSU] POSBH-SPIRPIRIS poseg-sprepulig | 20NoRJ PANNYSY ML 2ARWPYPIY onovld aanddpyy Aydosopyd
PIBRIY FAOYSY S0[ORI SAURYIY a0poRIg 2ANSYSY | “Shwong sapopey 7 fummowung piquosatg] | [ pequosarg] [umynoiun) paguosag] Rioay g,
fomyroung poquasatg} [mynoung poquissald] [omynopung paquosarg] | fuinrominy pequiosaig] V [eosdojouoty V jeotdojousyy ssauemy jeodojouoyd | papuswaduy
st oy T XOOIS BUEL, | wee oS FERE] onee.. HODVG BUDIAY wosdueL oIS mm%k. o0 BUDEL,
Jomg Fupey, {Surumoy opmunsaig] {umureey snewoisAg) Sumuey] spewasds Sunueoy SUBWASAS Suraresy aymwnisks | [Burwreay onmunsAg]
[Buuresy aewoisis] [siayoeay, Aroagy Aprug) ?uﬁsa faroin Aprug] {sisgoeay /dnosg) Apms] [ssoyzeay jdnosp Aprus} [ssaypoeay, dnougy Aprg] {stayaeay jdnoigy Apras]
. = fsayoeny, dnosey Apmgk-ye 0000w - Smdoop | = Surdooy | - e is Suidoory e Juidooy . . Swdooy | Budooy
{eouzpmy) reuonsngsur] mnoﬁn_:mv E_ouo:am:m mouﬁvsw mﬁoao:hms.._ {souepme) reuononnsug} SouEpIML [EUoRINASUY uuﬁﬂsw jedogonysug ?uﬁﬂi@ ﬁ:aas..ﬁcm
fuonenfea {uonenyeag [uonenfesg fuonenjeng uogenjeag uoyenjesy [uogsnjuag
’ urexdorg oAymuIog | wrerBosy SAINULOL | werBag 2anewiog} R18013 HANBULIOT . . wWesdodg 2AERLIOY s URSBOL] OaRRULOG] | IPIM-I00YIS

juswdopanaq

.

(X4
unudopaasq

.

&X
juawdopaaaq

.

D) pup Lipjnquoog

D puv Livpnqooo

D) pup dmmqooo

9¢
uomuSooay
P10 pup Sutpodaq

&Y
uoytuSooay

paog puv Suposaq

X

SSIUILIDMY ITUIUOYJ

Iy
Jussg up sidasuoy)

yuemidoeaaq K1e[nqeso, pue Kouanig WopIuS09y pIoAy (HNIAVIYE YOA SAIVANVLS DINAAVIV VNVIANI

Moy seAPWY  [['g T HEYD



v81

8L
anbur)
(1puoyouLiofu) Lioyisodxy

9
anbuu)
(jpuonpuiiofur) Kionsodxy

8L
1xay aoudosddy
~13077-3po19) fo sishjouy
pup uoisuayaiduo)

9-¢
1x2] a1oudosddy
~12aa7-3poan) fo sishjouy
pup uoisuayasdwo)

&Y

9

0 AL e s
- - <
SYOOqRI0H /5174 L0M
Aauoy Kiosuasunpy syooqy04 [51aYSYI0M
SITUTYII Sunum Buppay pag upog
Buipeay p1%21253j5 dnayay dioswasunpy $Y00qYI04 [FIFTYTY40M
$Y00gYL04 [S1d2SYI0M r [ paseg-109fod Buippay |pa0y) 40 0y33 solueyOW Sunum
Buipead PRSI SYOOQYLOM [5173YSYL04 SYOOQYL0M [S193YSYI0H pag SoEYR N Sunum SYoOqyL0 [SI2FYSYIOM Suipeay PRSI IS
WIAWSSIETY IOUPULIONISG Buipesy PAINRSIIS uononnsu] paseg-ooford | Sunorpag >§=oo Sureopy Buipesy P35S L [ paseg-1a0ford WASSISSY OVBULIOJIIY
10PN / D Suy 1 V 9OUBULIONdd UWISSISEY UCULIONdIF mopmg fdornuo) Sunuer] JUIUISSISSY OUBWIONI] JUSWISSISSY SOUBULIONIIG WuIpmg Asenue) Sutwres]
sfewmof wIpmg poenuo) Smurery 1wspmg Aoenue) Suturer] sprunof | Sunarpaig Ax;w0) Sujuesy prus / 0 Sunwes] spewnop
uoissnasyg Bunaudinu] sjeusnop s[ewmnof uoyssnosiq /Bunadiayug 1opms Asenuo)) $muresy sjewnof uotssnos)(q Bunadinug SYOOQYI04] /5199YSY4044
sAessg uoissnasi /Sunaidiup uoissnostq /Aunaidiaug sAessg sfeusnof voissnosig /Bunadiang sAessgq $UBYRW Sunum
Bunum sanear) sKessgq skessy Sunup saneaI) uoissmosiqg Bunadisnug sAessgy Sunup sanear) JUSUISEISSY FOUTULIONIJ
100 © se ndwo) Sunupm saneas) ooy, & se 1ndwo) 00} € se smnduo)) skessg 1001 © se inndwmo) joo] B 5% dwo) PS / ) Suy 1
SWEI L, SAITRIOGE][0D) SWeI] ANeIeqe|jo) SUES] 9ANRIOGEIIOD SuIEd L ANBIOGEOD Sunum 3ane) SuIEa |, 3A112I0Q€[10D SWEIL JANBIOQRII0) s{ewmog
TOHINRSU] SRUIPNY uonINASY] INUIYINY UONINASY] [UARNY oonINNSy] dNUSINY jooy, & s8 s;ndwo) UOMONASY] dNUIIRNY uon3INNSY[ dNUINY I 1q Bumadiaug
SOIUBYOIW SOIUBYIIN SOIURYIIN SOIRYOIW SWIE ] IATRIOQE]0D SOIUBYOIWN SIWBYIIN 00 © se amndwo) gopInysu|
Sunum paourApy Sunum pasueapy Sunum paoUBAPY Sunum paoueApy uonoUNSY] SnUAINY Sunum paousapy Sunup pasuRApy SUIEa] ANRIOQE]|0D WO0ISSE[D
Suomny iaag Buuon] w234
syoog spriL sj00g 3pRIL
Buaoiny 1294 Buiomy 124 s)uN onEwIY], suf) IpeWIRL
sy00g pRIL sx00g pwL Burwrex| [Eiwswsjddng Sumuea] musmaddng
Sunwresr] Euswsiddng S} oNRWIGL sdnaip [ewsg sdnan [ews
sdnaxp jews Surares] jmuawajddng SUONIBALISQO SUONBAISSQO Buuong w224
Buuomny 4334 SUONRAIISqO sdnap) e wamup Smod-ug uagup 8uro8-ug joog peil Buuoing 234 Bupioing 4234
sjoog spei], uwpup Smod-ug Suuon] 2uQ-uo-380 Buuong suQ-uo-3np fuuony suQ-uo-2uQ S1UN INEWYL s300g puIL sjood Ppril
Sunrea] muowsddng Suuang sug-uo-aup JUSWTOIIAUY Yory ESE JuswuonAug yory Lowiary JUSWUCIIATT Yory ASRINI] Sururea] uowsjddug Sunuese] mmows|ddng Suiurery reyuows)ddng
sdnaigy fjewg WIWUOIATY Yoy Asman v 4 v 1wanbaig v 1uanbaig sdnosp rEws sdnaig frews sdnaip Jews
Suuong sug-vo-sup v bazg 1]0Ju0d hno\r.meQ sampooorg snusouderq sanpaooid snsoudeiq Suuoing suQ-uo-3up Buuoing WO-vo-3u0 Suuong suQ-uo-3uQ
v barg 1]0J3104 J83 4 -55010) d 1q 1]OJU0g J83 X ~55010) SOI|OJLI0g JBI A 5501 JuAwuonAug yory Asuary WAVUORAUT YTy ASRIANTT WNDUCNAUT YOIy ESJ AUMINYS
50J{OJHOg JEIX-S504D POsEg-100IsSEID) poseg-moose1) peseg-woousse]) Paseg-nooIsse]) PISEE-WOOISSEL) POSEG-WO0ISSE) poseg 210
Buipeay paned — Buipesy purEd Fuipesy pared uipesy _E_ﬁ
TORBRUBURLO) HIRIET BOYRIOURTOY Juaeg USFEAENUNDY) 10950 VORRIIINIE0} JBIICE UOHEIHAGLD ) DI UDITESTUTERIO) JEA VOTPOWRINIOT) A | UOTPIRIMWTIO.) TuhIey JTIWIA[OAT]
jaareg pdRneo)) fupmmey oered nownoe)) Bunury iy Aownoo) fawme | g Aveyno) Juned suaEnd pvRNe0)) Zunuery nmtg foeguesy Sy Yy pIeme) Sumieey YauRg APBIIO]) Saions] jo2aed
{oyopiog tavs goeall {onepuog Lrebuy seqaeal] [raroqung Asprbu sayoes 1} ouopieg Ambty ragsragl T lonomueg Smbe iaqieny] Jooog Lipibey sxprsil {oyopaog Aumbuy rogreoy] 1 - [ofjopsod Kamhug mpeai]
[uoneoqojjory rofea) ] [mowmaoqeyiony 1ogaea)] {uopeioqeios yseal] feopmioqeizer) JoyoeaL] fuormioaeo) 1yoeat) [aowmuogepo) ayoe) ]  [ootmiogegop soyaesy | [rogeseqeno] sauoeat]
AOIERRIR Y PBSUO | IR INGUO : SRR CUGHO IOV SHG-0Q) TRROTT SISO - [opmpseg sug-o) fromqpasd angnQy | [ropmpiany) ang-1Q]
[Bubpoasan] [Buppromian] [Butpomend Hupposern {Surpnwand [Burposaan] {Supposeeny | [Supposar]
ssloyspiop 25ag-u] sdogypiom SomsIag-uf SAUHIO A, 90TAIGUL SAUESIO M, SHAIIE-UY sdogzion 2ualag-0y [sdogspiom soprg-u1) {sdogspog iamg-uy] [sdoyspiom R1ases-ai) waudopaag
sierads PHHLIOD ssyreds paylssy Hypiods Py wireds paymuoy £ mymoadls poyLaY raemads poyn] ~Dnewads pagaan ] [rsgegeedg pognaa] il e |
) Jugoray, SPPLARY, Jonpresy MR L Turgstay JHEWS ] ) CEELTY : .
UOUIRTISU] PISVE-SIARPUNG (| - GORONISY] PIRRG-SPIPTRG ] pSOG-SPITPING POSCH-SPIGPUTS Fupjonay onewegy Bunpral apensy]
W NI R MPRIY PIROPLF MUY FINIPIF FAUDIPOY | UOHICASY PRIE - PIVPUEIS | USRONAS paedE-Sprepang paseg-spanp :
. WTNOLUAY POGUOSI] L. WINRDLIRY) POgUOSILY . WIRPOLUNT) PAqLASDIY WHPOTER) PRSI 0[IRLY ADIMYIY - 20TRLY ISR 20PORI APBYY | UOTEMOSH] PSRE-SPIPUTS Agdosoyyd
: sosudogaag wloosoy | 17 . mrandojeaaqg deoner “ magdojpangy Woave) wsudopasg dsouod WA POGUOSIY ?Sms:sogﬁgﬁ .. lummapmg poguoeeig] MR BRI Aroq),
DONRREIMY BOREITRADOY DORRIAIOY * BOURIIIY Q01TIIROTY BONEINPIIY ’ =v§§ fwnosuan)) peguosag] pynawada]
. . YOO BT | 3 d..lu.ﬂﬁ = S TUYL 00w BERTLT [E T
yoorg Banye) . Boymey Spsmandy soorg Fupml 3 ] “mnuasks Froog furgy ) - [Bupuer) spriansig) [ ] anpiass]
Bumres] onENASAY “Eﬁsh fdnesp Aprog] Snumat opewdisy 75%3 é.p_o %aﬂ ] 7&58% gy Aprag] [Bogure>y 2 s} 1 fdnety Kprag) [saeqony sdnomy Apmg)
[ssayoray, fdnoxy Apagl | < Sudowry fmayaeey, /86040 hﬁe& Fu1do07y Supdooy ?ﬁ%ﬁ Ay §§ o - Budooy Jupdoe
pingy jeuot PIRO | St PIng FRUOL pmey [Tuohsnasay |- PInG [PIoUSRISH 403 JROF Tapvmpnsy 7 g} Toumpiog feor 1}
) UOREDIRAZ . sopenEAd ueyenmAy sogenay - vopenEAg ?ﬁﬂﬁ A3 feoimyeag booyErpay
- wradony saputorog b orxdold FALEIOI0H weSoud eapirioiog westagd cantaiog | WEIBOLL odiTeULOg wsudosg uewiodg] | waigord saprnuoy] | wwdor] aspruieg] PIMH00IS

&Y

1x3] a1prdosddy sjoLaIop S|oLa10 S]oLAIDHY
~jma7-opvad fo sishjouy [pomuyd2] pup pouoyvuicfu | [uanuya] pup fouoyouscfuy | [oosuyday pup [puououoful
pup uoisuayazduo) Jo saurmypa g jpanmponsis Jo saima ppamponyg Jo saampa 4 ppanponug

[Eioge1dmoy) Suipead (ONIA

2P s BPWY TR MO

VI ¥04 SQUVANVLS JINAAVIV VNVIANI



TE7
-3 w.o -~ DR
L
¢81
SYOOQYO /SI23YSYL04 SYOOQY04{ /5173YSYLO0M SYOOqYI0 [S132YSY 104
Buipeay paros[ISIIPS Surpesy PRSI Ananoy Liosuasump
uononnsu] paseg-133{o1g uonsnnsuj paseg-109foid SOIUBYII Sunum
MIUSSISSY IFVBULIOJI] JUWSSISSY IUBULIONIG Suipesy pNRYISIS SYOOQYLIOH] /S122YSYI044
upmg Bunoipaid axawo) Suiuesy uononnsu| paseg-103folg Buipeay pARISIIIS
oenuo)) Suniredy Juapms Nornuo)) Surresy JUILUSSISSY IFUBULIOND uonONSU] paseg-13afoid
Surpeay pA9YISJI3S Suipeay paIosISIIS sjeumog sppwmof | BunoIpaid / 0 Suueay JUSUSSISSY IOUBULIONI]
uoydnysuj paseg-1oafold JUIWISSISSY IIULUIONIG uotssnasi(y /Sunaidion) 1 Bunardiayuy pmg / D Snnrexy SYOOQYLO4] /S19YSYI04 uapmg foenuo) Sulurery
JUSSSISSY IUBULIONISY Juapry§ Aoenuo) Juturesy sKessg skessg sjeumor Suipeay pa3e[as-Jlag sjewmof
wIpmIg buﬁuuoo m:::aoq m_aE:o_. Sunum sanear) Sunum sane) uoissnasi(q /Buneadiauy JUSUSSISSY IUBULIOHIG uotssnasyq /Bunazdiaw]
1d /3un 1q Bunadiaug {00} ¢ se samdwo) looy e sz samdwo) skessg | uepms foenuo) Suiuresy skessg
&amm &amm SWIE3] JADRIOQEI[0) SUIEa] IANRI0QE(I0D Sunupm aaneand uoissnosiq /Bunaidioguy Sunp 2aneard
Sunupy aanen) Sunup sAnea) uonINISU UNINY QONINISU] AUIINY 1001 & se 13mdwon skessg 1001 ® se 1amnduio)
SWIES] SANRIOQE[|0D) swes ] aAnesoqe]o) SOTUBYOIN SOUBYBN sWwea] ANRIOE[0D Sunup sanea) Suiga] AneI0qE[[0D) uopInIsu
uoniInNSY] IURINY uonsnIsuy uuAPNY Sunu paoueapy Sunup paoueapy uononNsu SNuARNY swea] aAnwI0qe|[10) UONONNSU] SUSYINY woosser)
Juuom] 1234
Bupiomy 4224 syooq aparf
syood spril S SnELAYY
Buomy 4324 S anvoY L Suturea] [auswsiddng Surong 1324
Suturea| [pyuswalddng Sumrea] [eyuswaiddng sdnoun) [fews syoog Ipai]
Suriomy 1924 sdnoin) [rews sdnoup Qg SUOHIBAIISQD) Bupiomy 4934 Suiwey] [wuswsiddng
Buromy 4324 s)yoog peil SUONIRAISSQO) SuOneAIdSqQO uapm Surod-up Surures] [muswaiddng sdnoap jewrg
SHU[) ST L Bunusay jauswsddng uspum Swod-uQ uanupm Surod-up Suuom} suQ-uo-sup sdnoap) [jewsg SUONRBAINSQO
Suwrer] pejusus|ddng sdnoap [ewg Suuom] :Q-uo-suQ Suuoiny, suQ)-uo-suQ wswuonAug yory Lsesar] SUOHBAIISGQ) uanup Swod-up
sdnaip [jewg Suuoin] suQ-uo-3uQ WUSWUONAUY JWRUSSISSY JuInbaL] JUAWSSISSY Juanbaly uaup Swos-ug Buuom] suQ-uo-auQ
Suuom] suQ-uo-suQ uaUTUONAUY Yory LowIary qony Aseanry sanpaooag onsoudeiq samp3a2014 susoueiq Suuom] suQ-uo-3uQ JjuswuonAug yory Asera
SOIOJHIO] J€3 X -5501D) SOUOJUI0{ J8d X -SS0ID SOI[0J1I0d Te3 X -55010) SOI[0JMI0 ] I€3 4 -5S05) $O1j0J 0 183 X -55010) sampasouy asouderq SOI[OJLI0g T8I 4 ~5S01D) ANPRLS
paseg-oaIsser) PasEg-WOoosssE)) paseg-wooIsse) Ppaseg-uooIsser) PIseq-lnoQIsse|) SOIOJHI0 ] JeI {5501 paseg 10 310
Juipedy pasred sulpedy paned Supey paded
onRomUIIO.) At HOPBHUNTIOD) AT~ LOUESINIIIOs) Hialed UOHEIRIIIUIOT) WAL UOHRIUTIUULO?) USR] nopEOUAUALIO. WANEY woRAImIWIO) Juatey | JudWIAjoAU]
wareg poeifao) Suuresy 7y Aoshuo) Sumisyy | juaieg Aounue])y Suiseyy wareg Asanwe) By - usled Asentoy) Supuesy mared f19ENU0) Sunueay Hared Aornuo) Bunuesy waisg
i " [ono5i0g ARnbu] yoar] | jonoyog Anabufssyoes, Totejiog KAnbu[ 1Go6o L] | - [OI0jiI0g ARRBU] 1o4osoL] |  [0iiogiod AInbu} 4s6s1] | ~[OTf05Hi0g ABnbu] 3340eak] |
" [uoniogetop wiora)] {wonesoqeion woyseatl [uopringEijo) syseat) fuopaioqejon syoeat} Juoneiogeiio) sagqose)] [uonmsoqenion wydea)] Juonziogeyjo) 1agovar}
IORIMOVY JSUQ | HEIBY MSUQ OTRIYIDEL AMNS-UY rotaey AS-UQ 20reiaey MSUO [rovenpizes sng-uQ} [tormpond aug-10]
{Burporaan] [Bupressan] =+ [Bunpomyang v [Buryromiangt § - - [Burproman] oo o (BUDPOMIIN] fo e [Burpomsan].
sdoysom 9MALIGTL sdogsytop oolAsaS-] sdoysRIop, AISS-UL aﬁm_sa, SHALGUE sdoympop, 3oLaIeg-u] {sdoyspop 301ass5-0]]  [sdoyppom, swes-ar} | wuawmdopasg
wepedg pagieay | ﬁ,%&w PEAY) | weesdgpogny | mesds poyniy aseads peynis) fiseioads pagaap} [isrerseds Baasow JEuOjssaj0Ig
Supypeay spews) ) :
uonONRSBY -vonsansuy nonsansny Sujovay, oneuoy s Smygovay opewail | Buiysesy apewsyy, -
PRSEH-sprEpUTIy paseg-sprepueis pIseg-SpUpINS 1 paseg-SPIBpOBS | LONOMNSU] pOSUE-SPIEpUTIS j pasey-Sprepuels
2IIRAG FARIIYIY 2TeRd 2ARIPIY IV BARIPIY oud ARG | 30RBI] SATII[AY 9I[IRI AR BORINNSH] PASTH-SPIRPATIS
GINERENG Pagriosaig RN PIQHOSAG TRROUAY) PAQUIOSASY . WRALMT) PIGUISAUG |, WML POGLIISAUL {ummoum)y pequosaag]. aoouid MNOIFTA Aydosoma
waudoeang 16xmon spsudoferng yasuo)y mouwdoreas sdsoun) wurdagansq) #0503 | wsmdojaasg woouod mnndojersq 1dssuoy {wmmousty) paquasaig) haoaqy,
g§£u3< o UOREEDIS00Y : §§§< BORRIIINNY VOoRRISIADY | _uopesspacoy e e d pauaurdjduy
: 35015 SUTIRY, o jm— P05 FUDIEL . . %90I§ BuDpy, - 1 3503 JupinL]
«osm w.ﬁ&. Sayuwery opuussAg xuam SmyeL Funmery apmnsdy | wseg opBuNsAg Prooig Suney] 3253 ouwmaisig]
Sepureay apisersiy mggﬁ #dnosg Apms} Bupuer} spRLAEAY _Eﬁaa mnen Aprs} ¢ [swyseay Anosp prus] {Bunwsery syewaisig] fuayoes). dnorg Apmis}
[smayoes) sinagy Apmis] Suidoory Issyorag, mnosd Lpmis] e . Budooy Smdooy fssmpgag dnoug %a& . Bundooy
FOUTPRIL [RUBNIALSUY SoATPME. {FIORSURSU] PN {8E0T 1 PILG [EI0NISUY 20uspmG 1 {2ouepmy) [Eusy {oaumpmy enoy m
sopERUAY uonenjeAg uoyEnivay uoRTeAY mnaaﬁagm [uonenjeag

wisgary aapeimng.

wedly Saneul0y

weoig aancunog

wsiBorg SAURTLO]

i or £
af (sap015) (sar1018) 8L 9
8L 9-¢ audosddy -janar1-aposn sanpLDpN aiDidosddy seayouvy aridosddy 2ampanry 24mpaair]
wspU) Lo wspuu) Aoaasy Jo sisdpuy aagouoN -j2027-3poa Jo s1s6puy ~1202T-2ppaD) fo sisfouy Jo saumyvaq payoniig Jo saumgpag ppaonyg

3PI-1oogds

sisA[euy pue asuodsay Aret)r] ONIGVIE ¥Od SQIVANVLS DINAAVIYV VNVIANI
oY) sedLPWyY 191 HeYD




2. Success for All

By Siri Ann Loescher and Jeffrey Bardzell
Program Description

Success for All was initially developed as a comprehensive, school-wide reform
design focusing on reading with the goal of all students reading on grade level by the
third grade. The program was developed specifically for schools with high concentrations
of at-risk youth where reading levels have traditionally lagged, with students often falling
significantly below grade level upon entering middle school. The program has now
expanded to include other subject areas such as math (i.e., Math Wings) and social
studies and science (i.e., World Lab). A school may implement any of the programs or all
three: Success for All (Reading), Math Wings, and/or World Lab.

Success for All (SFA) is a systematic intervention that includes a tightly
structured program designed to provide students with a specific curriculum. It requires
that instructional practices be implemented in a uniform manner across the school to
provide students with a consistent and well-articulated approach to learning. The model
incorporates a form of cooperative learning that is intended to promote collaboration
among students of varied abilities and encourage more equal outcomes than in traditional
methods.

The SFA design’s skills-oriented reading program includes content, instructional
methods, and related structures that are prescribed. While there may be some room in the
design for customizing the program to the school, unlike the more process-oriented
reform models, Success for All, when implemented, should look very similar in most
schools. SFA’s program features (Figure II1.B.2) are described below.

School-Wide Processes

Implementation of Success for All involves several scﬁool—wide features. A
school must work through an exploration and Buy-In process to decide if the program fits
with the philosophy of the school and to determine if the faculty has the level of
commitment necessary to implement the program. Prior to implementation the school
establishes a Reform Team to work with the Success for All specialist and facilitator to

provide the training and implementation of the program to the school.
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The instructional materials, methods for student assessment and assignment to
groups, and the coordinated teaching methods provide Systematic Learning to the school.
This feature ensures there are instructional links between the learning goals and student
outcomes, and that there is uniformity between them. Moreover, the systematic learning
intends to build a sense of community in the school, with all faculty working as a team in
a coordinated effort.

A Parent/Community Group is established at the school to attend to the issue of
parent and community involvement and to specific student-related issues that are of
concern to parents and the community. This group has two functions. First, it ensures that
parents and the community are brought into the reform effort, allowing an avenue to raise
issues to the school’s reform team. Second, it provides outreach programs to meet needs
identified by the group, such as improving student attendance.

Implemented Theory/Philosophy

The Success for All early reading program intends to build on both Phonological
Awareness and Whole Language. The curriculum includes instruction consistent with
both approaches to provide a balanced approach to literacy acquisition. In order to
maximize the effectiveness of the instructional program, the SFA model promotes
grouping (and frequently regrouping) students based on ability rather than on age or
grade. The students are frequently assessed and assigned, or reassigned, to groups
according to their ability and are given leveled materials and instruction based on those
groupings. SFA uses Thematic Teaching to increase student interest and to connect the
reading instruction to other content areas.

Success for All bases its structure of reform on the theory that change in student
outcomes will result from changing teachers’ practice, and subscribes to a very specific
form of teacher practice. The model design links the Prescribed Curriculum to the
Prescribed Teacher Practices as a total package to lessen the degree of variation in
implementation and to ensure that change in teacher practice will occur. As in any
prescribed model, success of the program relies upon fidelity of implementation.

Professional Development

Because the SFA reform involves a great number of changes in the classroom, the

initial year of implementation requires a large investment in professional development.
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Before the year starts, a School-Site Training is held to train the school staff in the
model. Additional In-Service Workshops are sponsored during the school year to assist
teachers with building the capacity to implement Success for All in their classrooms.

Each school has an On-Site Specialist and an On-Site Facilitator who spend time
at the school regularly to provide support, conduct classroom observations, and evaluate
program implementation. Professional Development also includes Networking
opportunities for schools at regional and national conferences.

Parent/Community Involvement

To make sure that parents are involved from the onset, there is Parent
Farticipation in Reform Team. To increase parent involvement, Success for All uses
Parent Awareness activities to inform parents about the program, instructional methods,
and ways they may participate in the school, such as opportunities for Parent Volunteers.

Parents are asked to become direct participants in the reform efforts of the school
through several features that require coordinated efforts between the school and the
home. Regular direct contact is made through Parent Communication to update parents
on students’ performance, and to let the parents know in advance the work that will be
assigned to students. Parents are also given Parent Instructional Training, so that time at
home doing Paired Reading will model and supplement the classroom instruction.

Organizational/Structural Features

The numerous structural features of Success for All enable the systematic
coverage of a broad range of activities. The Ability Grouping structure is designed to
enable teachers to provide Interactive Learning with some customized instruction without
relying too heavily on One-on-One Tutoring. Students spend time daily reading in Small
Groups with reading teachers and tutors. First grade students that are struggling to
succeed are given tutoring priority.

The Literacy Rich Environment and Trade Books are included to foster a love of
reading and to provide a meaning-oriented component that supplements some of the
~ skills-oriented activities that are often used in connection with Basal Readers for younger
children. For older children, Trade Books are used.

Children in the program are carefully monitored with On-Going Written

Observations, and regularly tested using Diagnostic Procedures and Frequent
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Assessment in order to regroup students based on their progress and inform school
communities on the effectiveness of their instructional methods.

Classroom Instruction Features

Success for All uses numerous classroom instruétional features that range from
Worksheets/Workbooks and Reading Drills to Creative Writing and Drama. Success for
All is designed with the idea that a great variety of activities is needed to ensure near-
universal success. Accordingly, meaning-oriented and phonics-oriented instructional
features are combined. Thus, features include Phonemic Awareness and Pattern
Discrimination, as well as Interpreting/Discussion and Meaning Context/Prediction.

As a part of its intent to reach every child, the features also include Multisensory
Activities and an emphasis on writing. Writing Mechanics and Creative Writing are
emphasized at all levels. In older grades, Advanced Writing Mechanics are used.

The reading instruction is geared to develop independent reading skills. In
younger grades, Paired Reading and Pacing Oral Reading are used, while in older
grades, Silent Individual Reading takes precedence in the classroom. The idea is to keep
children constantly engaged in literacy activities.

Other classroom features include Storytelling, Big Books and Collaborative
Teams. The lessons themselves are broken into short segments of 5-10 minutes each.
Many lessons are Highly Scripted Lessons. Cooperative Learning strategies are prevalent
throughout the activities.

Targeted Literacy Outcomes

Success for All is a school-wide reform model, and as such its intended outcomes
are diverse and comprehensive. Its stated goal is to ensure that all children succeed the
first time. In the same vein, it aims to reduce retention and referrals to special education.

SFA is highly prescribed and has been widely researched. Therefore, specific
literacy outcomes are quite apparent. Because it includes kindérgarten (in some cases a
full-day kindergarten) and provides systematic coverage of a broad range of reading skills
in grades, the program is designed to affect Emergent Literacy, both types of decoding
(Decoding A and B), Comprehension, and Composition.
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The‘program appears to have little in place to foster critical literacy, which is the
interaction between comprehension of new content and metacognition, or the ability to

organize and think about new ideas learned through reading.

Addressing Indiana Academic Standérds for Reading

The Success for All design provides a comprehensive approach that addresses
many of the Indiana Reading Standards at the K-3 level. The model marshals program
components (i.e., school-wide, professional development, parent involvement, classroom
instruction, and organization/structure) in a coordinated effort to address reading
outcomes. Therefore, those standards fully addressed are done so thoroughly. However,
the model, in its approach to create an effective, systematic approach combining a
sophisticated sequence of curriculum and instructional activities, allows little room for
adaptation. Each instructional piece is designed to fit together with others, therefore
changing the instruction in one area would affect other areas. Indeed, the model offers no
processes that allow staff to collaborate and determine how to adapt or change the
instructional program during implementation. Thus, those standard skills only partially
addressed by the model, or not addressed by the model, cannot be assumed to be met
through implementation of the reform. A school using SFA would have to develop a
strategy to address these skills that is external to the reform package.

Standard 1: Word Recognition, Fluency, and Vocabulary Development

At the K-3 level the SFA model fully addresses these standards. At the 4-6 level
the model fully addresses the standard category of Word Recognition, and partially
addresses the standard category of Vocabulary and Concept Development.

Standard 2: Reading Comprehension

The model emphasizes sentence and paragraph comprehension, and meaning-
oriented reading. Thus at both the K-3 and the 4-6 grade levels the standards related to
Comprehension and Analysis of Grade-Level Appropriate Text are fully addressed. It is
less clear the degree to which the model provides explicit instruction related to critical
literacy. Thus it appears that the model only partially addresses the standard category of
Structural Features of Informational and Technical Materials at both the K-3 and 4-6

H
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grade levels. Similarly at the 4-6 grade level the model seems to only partially address
Expository Critique.

Standard 3: Literary Response and Analysis

The SFA model focuses more on general comprehension through both reading
and writing instruction, than it does on the critical literacy skills that are included in these
standards. At the K-3 level, the standard of Analysis of Grade-Appropriate Narratives is
partially addressed. At the 4-6 grade level, two of the categories are partially addressed:
Structural Features of Literature and Analysis of Grade-Appropriate Narratives. The

Literary Criticism standard skills are not addressed.

KEY TO READING STANDARDS TABLES:

l Features in white text boxes have direct effects on student outcomes. ,

[ Features in gray text boxes have indiract effects on student outcomes. l

[Bracketed Features] can have direct or indirect effects on student outcomes. These features have an effect only when the
specific standards are addressed bv the feature.

Features in regular text are always present in the reform.

Features in italicized text are sometimes present in schools implementing the reform but are not required by the reform.
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Figure IIL.B.2
Success for All
Reform Program Features

‘Existing School
Theory/Philosophy |
N
¢  Buy-in B e
— ¢ Parent/Community o Séh‘)&lﬁw}de )
»  Reform Team I c
. Systematic Learning FRL S N e i :
SRR . Professional
. Development .
e - N / ¢ In-Service Workshops
i Tmol nt e Networking
L ) : Implem? \e(‘i ‘. e On-Site Facilitator
Parent/Community. Theory/Philosophy ¢ On-Site Speclalist
Invelvement | / ; _ A +  School-Site Training
l - ) : - RN
U Phonological Awareness
*  Learning Contract/Parent ¢ Prescribed Curriculum
*  Paired Reading ¢ Prescribed Teacher Practices
*  Parent Awareness 4| © Thematic Teaching
¢  Parent Communication *  Whole Language
. Parent Participation in Reform Team
° Parent Reading Instructional Training
. Parent Volunteers .
N - Organization/ |
l‘ ' Classrodm  le—— ! Structure. | . Aability Grouping
' Instruction |, g “ i, o BasalReaders
*  Advanced Writing Mechanics o QEREAA I ¢ Classroom-Based
e  Big Books M ¢ Diagnostic Procedures
. Cooperative Learning e  Frequent Assessment
e Creative Writing ¢ Interactive Learning
e  Drama ¢ Literacy Rich
e  Highly Scripted Lessons Environment
e  Interpreting/Discussion e One-on-One Tutoring
. Meaning Context/Predicting ¢  On-Going Written
¢ Multisensory Activitles . Observations
¢  Pacing Oral Reading . ‘ ¢ Small Groups
¢  Paired Reading " ’Qutcﬁmes ¢ Trade Books
. Pattern Discrimination :é L . cee ]
¢ Phonemic Awareness >\ g ¢ Emergent Literacy
¢ Reading Drills e Decoding A
e  Silent Individual Reading e . :
e Self-Selected Reading Decoding B .
o Storytelling ¢ Comprehension
*  Worksheets/Workbook ¢ Composition
¢ Writing Mechanics s Critical Literacv

Bolded features are part of the reform,; italicized features are sometimes adopted by schools
imnlementine the reform.
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Success for All
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Part IV: Assessing Early Reading Programs

By Edward P. St. John

Schools can choose from among a wide range of alternative approaches to early
reading and literacy intervention. The reviews (Parts II and III) point to the range of
choices, but this set of reforms does not exhaust all possible reform models. Educators
who are considering interventions need to recognize that there are far more options
available to them than we have reviewed. Nevertheless, this review can inform local
efforts to plan for early interventions. This section provides guidance for schools
considering intervention options.

The processes of assessing the early literacy challenge, defining a new direction
or vision, and selecting an intervention method are decision processes. They should
involve teachers and administrators as well as input from parents. Ideally a group of
teachers and parents should work together, as a team, to assess the early literacy

challenge they face.

Assessing Current Practice

Elementary schools are competing in an environment that emphasizes the
educational “bottom line”: how well the school compares to other similar schools. Most
states use some type of standardized testing to compare schools. Many have high-stakes
testing for children, requiring passing standardized tests for promotion or graduation.
Some states provide “report cards” to parents that compare schools to similar schools.
And most states have a policy that encourages or requires schools to change their
curricula if they have poor educational outcomes. In this context, it is important to start
with consideration of educational outcomes. However, this is only a vstart. It is also
important to consider current educational practices—the features of the current early
reading and literacy program—and challenges facing early primary teachers as they think
about improving their early literacy programs. Therefore, we suggest three steps in

assessing a school’s early literacy program.
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Step 1: Assess Educational Qutcomes

When thinking about whether to undertake an intervention in early reading and
literacy, it is important to start with an analysis of two types of outcomes: measures of
attainment/opportunity (retention and special education identification) and measures of

early reading achievement (first through fourth grades).

Opportunity to Achieve
When schools have large percentages of students who are referred to special
education or who are retained in grades K-3 (and possibly grades K-5%), this could be an
indicator of problems with the fit between the schools’ literacy programs and the learning
needs of children in the schools. However, since the percentages of students who are
retained in schools is influenced by the extent of poverty (or percentage on free lunch)
and the types of locale (with urban and rural schools usually facing the largest challenge),
it is important that educators consider “similar” schools when assessing outcomes. The
schools used for comparison should have similar rates of poverty and be in similar locale
types within the same state (see Box IV.A: “Retention Rates Grade 1-3”). Therefore,
when beginning an assessment of the need for early reading intervention, it is important
to ask:
« What percentage of students in grades K-3 was identified as having learning
disabilities? (Consider the past three years at a minimum.)
» How does this percentage compare to similar schools in the state? (Consider
schools with similar poverty rates and in similar locale types.) (See Box IV.B:
“Special Education Referral Rates™)
» What percentage of students in grades K-3 was retained in grade level? (Again,
consider at least three years.) (See Box IV.A: “Retention Rates Grade 1-3”)

« How does this percentage compare to other similar schools?

3 Referral and retention rates for grades 1-5 are not available for comparison.
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Box IV.A Retention Rates Grade 1-3

To calculate the retention rate for grades 1-3, divide the total number of students retained in grades 1-3 last year by
the total number of students in grades 1-3 during the same year. The average retention rates are provided below for
high poverty schools (above state average) and for low poverty schools (below state average), for city,
suburban/urban, fringe, and rural schools.

Grade Retention Grade 1-3 Mean Std. Dev. N

High Poverty and Urban Fringe/Town 2.42% 2.53% 179
High Poverty and City 2.67% 2.87% 125
High Poverty and Rural 1.89% 2.19% 69
Low Poverty and Urban Fringe/Town 1.52% 1.55% 223
Low Poverty and City 1.81% 1.31% 25
Low Poverty and Rural 1.83% 1.90% 190

Notes: (1) Grade Retention Grade 1-3 = Number of Grade Retention Grade 1-3
Enrollment Grade 1-3
(2) Comparison schools have double weight.
(3) High and low poverty schools grouped based on median % of free and reduced lunch (median =23%).

Box IV.B Special Education Referral Rates

To calculate special education referral rates, divide the number of students referred to special education for grades 1-3
by the total number of students enrolled in grades 1-3 for the same year. The average referral rates for high-poverty
schools (average for schools above the state average) and low poverty schools are provided below for each locale

type.

Special Education Referral Grade 1-3 Mean Std. Dev. N

| High Poverty and Urban Fringe/Town 5.70% 3.68% 179
High Poverty and City 5.63% 3.19% 125
High Poverty and Rural 5.00% 3.04% 69
Low Poverty and Urban Fringe/Town 4.09% 2.56% 223
Low Poverty and City 4.51% 3.32% 25
Low Poverty and Rural 4.74% 3.59% 190

Notes: (1) Special Education Referral Grade 1-3 = Number of Special Education Referral Grade 1-3
Enroliment Grade 1-3
(2) Comparison schools have double weight.
(3) High and low poverty schools grouped based on median % of free and reduced lunch (median = 23%)

When the answers to these questions are compiled, the school will have an
indication of the extent of the early reading and literacy challenge it faces. If both of
these indicators are below the average for similar schools, then the school has a strong
program and a major restructuring may not be needed. There may be reason, however, to

consider making refinements to the current program.
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If the school is close to the average for similar schools on these indicators, then
there is room for intervention. These schools may have a sound basic program, but may
want to consider implementing interventions that provide opportunities for more children
to read on grade level at the end of third grade.

Finally, schools that have high percentages of students who are retained or who
are referred to special education may want to consider a new classroom-wide approach to

early literacy improvement or school-wide restructuring methodology.

Reading Achievement

Standardized tests provide another indicator of early reading achievement. It is
important, however, to consider how well low-achieving students are doing compared to
low-achieving students at similar schools, as well as compared to the state average (See
Box IV.C: “Comparing ISTEP+ Pass Rates”). Schools contemplating an intervention in
early reading should consider the following questions:

+ What is the school’s pass rate on the state’s test of early reading (i.e., state-
mandated tests for grade 3)?

+ How does the pass rate compare to similar schools (by locale type and level of
poverty)?

Test scores provide an indication of how well students are learning to read, while
the opportunity indicators (i.e., retention and special education referral) provide evidence
of whether students are learning to read. Thus, it is possible for a school to have high
scores and high failure. If this is the case, some type of change may be needed.

If scores are high and both referral and retention are low compared to similar
schools, the early literacy program is probably working well. There may be reason to
continue with the assessment, in order to reflect on where the school is now and how it
can further improve. However, the goal for these schools is excellence! Teachers still
may want to consider inquiry-based approaches that add to their professional
' development and to the learning opportunities (i.e., breadth and depth of student

experience).
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Box IV.C Comparing ISTEP+ Pass Rates

School Category Mean__| Std. Dev. N

% Passing ISTEP English/Language Arts Scale Score

High Poverty and Urban Fringe/Town 62.28% | 12.64% 179
High Poverty and City 64.43% | 14.39% 125
High Poverty and Rural 64.18% | 11.13% 69
Low Poverty and Urban Fringe/Town 73.67% 11.10% . 223
Low Poverty and City 63.66% 19.76% 25
Low Poverty and Rural 70.34% | 10.98% 190
Notes:

(1) Comparison schools have double weight.
(2) High and low poverty grouping based on median % getting free and reduced lunch
(median = 23%)

Finally, if schools have low scores and are high on special education
identification and within-grade retention compared to similar schools, they face
fundamental challenges. They should consider more substantial restructuring methods.
Classroom-wide methods may be appropriate if the problem is reading and not math. If
both indicators are problematic, the school may decide to seriously consider a

comprehensive school reform model.

Step 2: Assess the Features of the Current Program
While consideration of educational outcomes may provide visibility into the

extent of the literacy challenge facing an elementary school, it provides little insight into
the specific nature of the problem. To gain insight into the reasons for the challenge, it is
important to build an understanding of the features of the current early reading and
literacy program. We have attached a survey instrument that can be used to assess current
practice (Appendix B). We suggest the following steps:

« All teachers and specialists who teach reading to students in grades K-5

should complete the survey.
« Tabulate the results: How did the teachers at each grade level respond?
« Analyze results: What were the similarities and differences in responses to the

questions within grade levels and/or across grade levels?
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The survey results provide a data resource that can be used in planning, and we

provide further guidance for working with the survey results in the remainder of this

Guide. However, as part of the initial analysis, it is important to consider:

Are most early primary teachers using similar approaches in their reading and
literacy instruction?

Is a coherent approach evident across grade levels in the early reading and
literacy program?

Is the philosophy of teachers reflected in the classrooms?

Is the approach balanced?

Does it reflect strong systematic methods and a literature rich approach?

Positive answers to these questions suggest cohesiveness in the early reading and

literacy program. If these schools have problems with educational outcomes, then they

may want to change the entire system—to try classroom-wide or school-wide methods.

However, if there is great variation, there is reason to dig deeper, to consider how

outcomes in classrooms are related to the methods used in classrooms. It is important for

those who are engaged in the process to use an open and respectful process.

Step 3: Compare to State Standards

Once a profile of current practice has been compiled, consider how well current

practices compare to state standards (see Appendix C: “Program Features Related to State

Standards”). Consider the following questions:

Which standards are currently being addressed (i.e., a substantial portion of
practices related to the standard are frequently used)?

Which standards are not adequately addressed? (If many of the features
related to the standard are being used, consider whether the standard is being

addressed by the practices that are being used.)

If there are gaps between classroom practices and the types of practices that relate

to particular standards, then a challenge is to fill the gap. Teachers should consider

alternative models that might help them address state standards.
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Step 4: Identify Critical Challenges

Based on a review of these two data sources, it is possible to gain insight into the
nature and extent of the literacy challenges facing an elementary school. (See Box IV.D:
“Indiana’s Balanced Appfoach”). This type of assessment provides information on the
nature of the challenge facing the school. At this stage the study team should consider:

« Are small refinements or large-scale changes needed?

o Who should review the assessment results?

« Who should be involved in the next phase of planning?

This first stage of assessment can provide an indication of the nature of the
problem, but it offers no solutions. Indeed, it is appropriate to get a sense of the extent of
the challenge and to build an understanding of the types of changes that make sense for

the school as a whole, before considering specific interventions.

Setting a New Direction

Planning for early reading and literacy intervention is appropriately viewed as a
process that can build a consensus about the direction a school might take. Indeed, one of
the biggest challenges schools face in deciding on an intervention strategy is to choose a
strategy that fits the school and has the support of teachers in the school. Therefore, it is
important to have an open process of decision-making and discussion that involves
teachers in reflecting on their classrooms, as well as on the changes in their classrooms
likely to result from interventions. If this process is approached in an open way that
encourages communication about concerns facing teachers, parents, and children, then it
is possible to build consensus about taking a new path in the early reading and literacy

program. A suggested strategy is outlined below.

Step 1: Build an Understanding of the School’s Philosophy
It is important that the school community consider the implemented philosophy of
early reading and literacy. To get started, we suggest that the planning group reconsider

the responses to the questions in Part IT of the Early Literacy Intervention Classroom
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Survey. Each of these questions is presented as a continuum. They should reflect on the
extent to which their classrooms:

« Are teacher-directed or student-directed.

+ Are child centered/developmental or prescribed/systematic.

+ Are code/phoneme or meaning/comprehension oriented.

« Teach code/phonemes outside or inside of context. _

The responses to these questions provide insights into the extent to which the
school’s early reading and literacy program is situated in a phonics tradition, a literature-
rich tradition, or a balanced approach. Responses that are closer to teacher-directed,

- prescribed/systematic, code/phoneme oriented, and teaching code/phonemes outside of
context, are more oriented toward the phonics tradition. The closer responses are to being
student-directed, child-centered, meaning/comprehension oriented, and teaching
code/phonemes within context, the closer they are to the whole language tradition.
Responses that are in the middle indicate balance. It is important to consider:

+ Is a consistent philosophy used within grades? Across grades K-3 (or K-5)?

+ Is the tendency toward phonics, literature-rich, or a balance?

« Is a diversity of philosophies in use?

Understanding the school’s philosophy provides a starting point for its planning
process. The answers to these questions provide a critical source of information for
making decisions about the intervention strategies. The answers will provide insight into
whether there is a consensus in the school. If a school has respectable educational
outcomes in relation to similar schools and a consistent philosophy, there may be no
reason to change.

Current thinking—and a growing body of research—favors using a balanced
approach. If a school relies more strongly on one philosophy (e.g., whole language or
phonics) than the other and has poor educational outcomes, there may be a need to have
an open discussion about the approach being used. In these cases it may be appropriate to
consider moving toward a balanced approach. The advantage of this transition might be
that it helps the school build a consensus. However, these questions relate to very basic

values and beliefs held by educators and it is not desirable to try to force uniformity.
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If the teachers in a school have diverse philosophies and students rate high on
educational outcomes, school leaders are probably doing a good job assigning students to
teachers whose philosophies match the students’ learning styles. Certainly if a school
finds itself in this situation, then the early primary teachers might want to share their

insights about these issues.

Box IV.D Indiana’s Balanced Approach

A recent study of Indiana’s elementary schools reveals that the schools in the state are
using a balanced approach to reading. A survey (a more detailed version of the appended
example) was sent to schools funded by the state’s Early Literacy Grant Program (i.e.,
Reading Recovery and Other Early Literacy Interventions) and to a random sample of all
schools that were not funded. The random sample was used as a comparison.

Both the funded and comparison schools had a set of common features for classroom
instruction organization/structure, which indicated a balanced approach to the daily
instructional activities in schools. In addition, the average school indicated a balance between
being child-centered and prescribed/systematic, and between emphasizing code/phoneme and
meaning comprehension. However, professional development was generally limited to in-
service workshops, and parent involvement was generally limited to paired reading. In
Indiana, the typical school has a balanced curriculum, but has needs for on-going professional

development. This approach is illustrated in Figure IV.A.

Step 2: Identify Strengths and Weaknesses

The second step in the planning process should focus on strengths and weaknesses
of the current approach. This involves getting into more depth about the program features
related to structural/organizational (Survey Part I.A) and classroom instruction (Survey
Part I.B). First review the results of the survey:

« What are the frequently and infrequently used structural/organizational

features?
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Figure IV.A The Early Intervention Grant Program [EIGP]
Adds to the Balanced Approach (1997-98 Survey)
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« What are the frequently and infrequently used instructional features?

« How well are the structural/organizational and instructional features aligned
with philosophies used in the classrooms? (Individual teachers may want to
reflect on this question for their own classrooms.)

Reflection on these questions provides an opportunity for teachers to consider
their own values and practices in relation to each other. Ideally, the option of choosing an
approach to improve the early literacy program should provide a chance for teachers to
think about the strengths and weaknesses in their own classrooms. They may also want to
consider the types of parent involvement that might be needed. They may want to
consider:

« When are current classroom practices (structural/organizational and
instructional) closely aligned with the implemented philosophy?

« When are the classroom practices incongruent with the implemented
philosophy?

+ Are some classroom practices used too frequently or infrequently?

» How are classroom practices related to the educational outcomes of students
in the classroom?

« Are there other practices that might merit more widespread use? Are there
practices that you would like to learn more about?

« How can families be more involved in the early reading and literacy program?

Once teachers have had a chance to reflect individually on these questions, they
sshould have a conversation. Share reflections! Consider what the strengths and
weaknesses of the program might be. Such a conversation will provide a basis of
information about the early reading and literacy program that can inform choices about

the specific types of interventions that merit consideration in the school.

Step 3: Identify Possible Approaches
With this background, it is possible to identify a few interventions that merit more
serious consideration. At this stage, teachers should review the summary reviews of the

interventions described earlier, other reading sources related to the interventions that
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seem to be of interest, and other related interventions. Consider how other schools have
benefited from their programs (see Box IV.E: “Indiana’s Early Intervention Grant Program).
As part of this review, they may want to consider:
+ Which interventions include the types of program features that the teachers
would like to learn more about and try out?
« Which interventions are more consistent with the philosophies that
predominate in the school (or that are desired, if there is agreement that

change is needed)?

Box IV.E Indiana’s Early Intervention Grant Program

Evaluation of the first three years of Indiana’s Early Intervention Grant Program
(EIGP) have confirmed that most of Indiana’s schools funded through EIGP added the
following professional development features to the typical balanced approach:

* Certified Training

*  Certified Specialists
In addition, funded schools report more frequent use of:

* Collaboration

* Networking

» In-Service Workshops
They also added the following parent involvement strategies:

* Parent Volunteers

* Book Distribution

* Family Literacy
The funded schools used more of the following classroom instructional features:

» Creative Writing/Essays

* Cooperative Learning

» Student Paired Reading

The following organization/structural features were also used more frequently in
funded schools:

* Independent Reading

» Ability Groups

By strengthening their professional development opportunities, they strengthened their
curriculum and instructional processes (the combination of implemented philosophy,
classroom instruction, and organization/structural support). Further, this pattern emerged
among schools that chose models from those reviewed earlier, along with schools that
developed their own intervention approaches.

This combination influenced improvements in the numbers of students served,
reductions in special education referrals, and reductions in retention (see Figure IV.A).
Both descriptive analyses and regression analyses confirm that the interventions influenced
the changes in outcomes. Funded schools had less retention and special education referral.
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These questions should be openly discussed. Teachers should be encouraged to
read more extensively about different methods when they have questions and to share
their reflections on their reading. The key issue is to choose methods that make sense to
the school. It is possible that a single approach will make sense. It is also possible that
none of the available methods will make sense for the school, in which case a school may

decide to develop their own approach.

Designing an Intervention

If there is a consensus around a method, then it makes sense to proceed with the
idea. This involves finding out where to get the professional development and other
resources to try out the new method. However, if the school seeks to develop its own
approach, it is time to start a more in-depth planning process. Ideally a planning team
would be formed to plan an approach for the school.

Based on our research reviews, we have developed a set of criteria to guide the
design of site-based interventions for early reading and literacy programs. A step-by-step

process for designing a local, research-based program is outlined below.

Step 1: Recognize the Complexity of Early Reading
Using the assessment of educational outcomes, reconsider how well your school
is doing on early reading and literacy:

» How well prepared are new students for learning to read? Do they enter
school with emergent literacy skills? How well does the school help students
develop these skills?

« How well does the school prepare children to decode texts?

» How well does the school prepare children to comprehend texts?

» How well does the school prepare children to compose texts in their early
writing experiences?

The assessment of educational outcomes provides a baseline indicator of how
well the school is doing on each of these outcomes. Using these results, teachers and

administrators in a school need to think through the current program and to identify the
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outcomes that need to be improved. These outcomes should be the target of the

intervention design.

Step 2: Use a Comprehensive, Balanced Approach

Schools need a balanced approach to reading that combines (a) systematic and
formative approaches to early reading instruction with (b) a literature-rich environment
that provides texts that are meaningful to children. The assessment of classroom practices
(the survey and discussion process outlined above) provides a baseline of information
about the school’s early reading and literacy program. Using these results, cdnsider:

« What philosophical approach to balancing decoding and literature-rich
instruction should be used in the school?

« What key features of the systematic and literature-rich aspects of the desired
balanced approach are not being used frequently enough to bring balance to
the classroom? Developing these features represents a challenge!

+ What key features of the systematic and literature-rich approach are currently
being used? These features are strengths on which to build!

» What are the key features of a balanced approach that are needed in the
school? In each grade level?

Thinking through these questions will provide insight into the strengths of the
current early reading and literacy program, as well as how the program might be

strengthened. This list can be used as an input to the design of an intervention strategy.

Step 3: Focus on Underlying Development of Children

While children learn in different ways, there is an underlying process of
development that seems to guide the ways skills develop. However, given the diversity of
ways that children learn, teaching early reading is not always as simple as laying out a
prescriptive set of tests and processes. Before beginning to design an early intervention
strategy, it is important to think through the issues that seem to surface each year.
Teachers who are involved in early reading and literacy instruction should consider:

« What problems do they encounter each year at the start of the school year?
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« What kinds of special learning problems do they frequently encounter during
the school year? Are there some parts of the current curriculum that children
have difficulty grasping?

+ Do they have workable classroom strategies for dealing with differential rates
of learning? Do children have ample opportunities to cooperate in the learning
process and to learn from sharing with peers?

» Does the sequence of the cﬁrriculum work well for most children? When some
children have problems learning or seem bored because they are ahead, are
there alternative exercises and activities available to address individual
learning needs?

Sharing reflections on these questions, along with related questions that surface
during the process of discussing the curriculum, should provide insight into how well the
flow of the curriculum matches the needs of children in the school. Further collective
reflection on the following questions can lead to a set of design parameters:

» Are problems shared by teachers across the school, or do different teachers
experience different problems each year?

« Are problems routinely encountered as children move across grade levels, or
are there no clear patterns across the early primary grades?

« Are the biggest problems with the curriculum, or do most teachers feel as
though enhancement and enrichment are more important concerns?

After teachers reflect together on these questions, they will have a better idea
about whether they need to méke fundamental, structural changes in the curriculum, or
whether more teacher inquiry and reflection is the primary area of need. If, after
reflecting on these questions, teachers agree there are shared, school-wide problems, then
it makes sense to think about school-wide and classroom-wide intervention strategies.
However, if the consensus is that the basic structure is workable, but that each teacher
needs to address specific issues, then an inquiry-based approach may be needed (within

classrooms, in the school as a whole, or both, depending on the overall approach used).

211

)
o
N



Step 4: Use a Coherent Intervention Strategy

It is increasingly evident that the various parts of a school’s early reading and

literacy program must work well together. If one approach is used in a pullout program

and another approach is used in the regular classroom, for example, children will find it

difficult to relate their learning experience in the one-on-one process to the regular

process. While inclusion in special education and school-wide Title I have basic design

approaches to overcome this difficulty, even these systematic approaches do not always

work well for all children and all teachers. Therefore, as part of their collaborative-design

process, teachers should reflect on questions about the cohesiveness of their approach to

reading:

How well do the curriculum and learning activities in pullout and regular
classrooms complement and reinforce each other?

How well do the methods used across the early primary grade levels enhance
and reinforce each other?

How well does the early primary reading and literacy program complement
and enhance the leaing environments of the upper-primary grades? Do
students have the foundations in reading and literacy that they need to read on
grade level by the start of grade 4? Does the upper-primary curriculum build
on the skills of the lower grades or emphasize remedial processes that are
redundant?

Are there professional development opportunities for teachers that help them
to identify their own professional challenges and to design strategies to

address these challenges?

Reflecting on these and related questions provides a more concrete basis for a

design. With this type of information, coupled with the insights from the earlier steps in

this design process, teachers and site administrators can reflect on an overall design

strategy. Consider:

Which program features need to be more heavily emphasized in the early
primary grades?
Which approaches to these new programs will build on the current strengths

of the school’s early reading and literacy program?
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« What do individual teachers need to learn to implement these approaches in
the schools?

» What outside resources are needed? How can parents and the local community
help?

o What types of professional development opportunities will be needed by

teachers to make the plan work?

Step 5: Integrate Inquiry into the Intervention

One of the ways to help locally designed interventions work better is to integrate
inquiry into the design. This should include focus on the intended outcomes of the
intervention and the ways that the intervention is supposed to help children learn better.
In addition, classroom inquiry can also enhance the ways individual teachers actually
improve their educational practice. Therefore, reading and early literacy interventions
need both the big wheels (evaluation of the program) and little wheels (inquiry by
teachers in classrooms) of inquiry.

Schools that design their own intervention strategies will need well-defined action
plans for implementation, along with well-defined evaluation plans. The implementation
plans should include a focus on the professional development of teachers. This may
require building in support from teacher educators at a local university. However, if the
plans approach the intervention as an inquiry process, they will be better able to maintain

“a focus on professional development of teachers, as well as on the educational outcomes

of students.

Assessing Impact
Not only should schools openly approach the decision process about the selection
and design of early literacy interventions, but they should also consider ways of
integrating an inquiry-based approach into their strategy for the intervention. We suggest

the following ways this might be achieved.
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Step 1: Plan Jfor a School-Wide Evaluation

The planning process outlined above also provides a framework for the evaluation
of local interventions. Keep in mind, schools should select interventions or design their
own interventions with the intent of improving specific educational outcomes. At the
outset of the intervention, they should identify the outcomes they hope to improve. At a
bare minimum, a school-wide evaluation should consider:

o What educational outcomes were targeted for improvement?

» How was the intervention intended to address improvement? (How were the

features included in the intefvention related to the outcome?)

» Did teachers receive appropriate and adequate professional development
opportunities? (Did they have opportunities to learn about the issues that were
of most concern to them?)

e Was the intervention implemented? (Were the intended features implemented
in classrooms?)

e Were there changes in the intended educational outcomes?

+ How did the intervention influence changes in outcomes?

Ideally a school will have an evaluation plan that addresses these questions built
into their intervention. By using a systematic evaluation of this type, educators will be
able to test their own assumptions about the ways literacy improvement strategies
influence educational outcomes.

Many resources are available on evaluation methods that schools can use to
design evaluation plans. This is especially important for schools that develop their own
intervention designs. In particular, Roger Farr and Beth Greene’s A Guide for Evaluating
a Reading or Language Arts Program (Indiana Education Policy Center, 1999) provides

guidance for developing local evaluations.

Step 2: Integrate Classroom Inquiry

In the review of intervention methods, it was apparent that classroom inquiry
offers a pathway into educational improvement and professional development. Indeed,
there are good reasons for teachers to think about their own professional development

processes. This process might involve:
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» Reflecting on the challenges in the classroom (related to educational outcomes
and other considerations noted above, as appropriate).

» Reviewing current practices and alternative practices to identify areas on
which to focus efforts to improve classroom practices.

» Developing plans for classroom interventions (as classroom experiments).

» Seeking professional development opportunities and other resources, as
needed.

o Testing the new approaches in the classroom.

 Assessing the results of the experiments (in relation to intended educational

outcomes and personal goals).

Step 3: Use Collective Reflection

If these steps are taken, the school will have set in motion a new, more dynamic
change prbcess that includes both school-wide and teacher inquiry. It will be important to
encourage reflection among teachers about what they have learned, to relate teacher
reflections to the results of school-wide evaluations, and to use both sets of insights in the

on-going planning and professional development processes.

Conclusion

The new wave of research-based reforms in early reading and literacy creates
opportunities for educators to learn from proven methods when they plan for and develop
site-based interventions. However, making good choices about intervention strategies is
not a simple process. It requires assessing the educational needs, assessing the strengths
and limitations of the school’s early reading and literacy program, and déveloping an
approach that addresses the most critical challenges.

This Guide provides a framework that can guide and inform school decisions
about early reading and literacy interventions. The review of research-based programs
offers a resource for choosing a program, a sound design, and perhaps a solid
confirmatory research base. Alternatively, the review can be used as an information base

for developing a local intervention strategy.
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Appendix A

Glossary of Program Features

The Glossary provides background on each of the common program features. For

each feature included in one or more reforms, we provide a definition and description, as

well as identify the reforms that use the feature. The features are alphabetically organized

within the following categories:

L.

AN

School-Wide Program Features

Implemented Theoretical/Philosophical Program Features
Professional Development Features

Parent/Community Involvement Features
Organizational/Structural Features

Classroom Instruction Features

Contributors to the Glossary include: Jeffrey Bardzell, Siri Ann Loescher, Glenda
Musoba, Kim Manoil, Stacy Jacob, and Osman Cekic.
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GLOSSARY

1. School-Wide Program Features

Backmapping
Definition: A curriculum development process that begins with a set of specific learning

standards and works “backwards” to determine what students need to know and be able
to do to meet those standards, from which both curriculum and instruction, along with
embedded assessments, are designed.

Description: Implicit in this process, given the fact that the school site is presumed to
have the responsibility to develop the curriculum, rather than an outside entity
prescribing a curriculum, is that this process will involve, at the least, the teaching faculty
of the school in a collaborative process to set the broad curriculum and possibly
individual lessons. Some models may involve other school-site personnel and/or parents
in the backmapping process. The process itself includes: the analysis of specific learning
standards in order to develop performance indicators for those standards; the
determination of scope and sequence of instruction across a school year to meet the
performance indicators; and the development of a specified number of instructional units,
related to the scope and sequence. Included with the instructional units would be
recommended curricular resources, teaching strategies, and embedded assessments. This
last step suggests that a school staff must have access (most likely through extensive
professional development) to resources and/or the skills in teaching methods, resources,
etc. Individual teachers may plan individual lessons or projects by beginning with a
learning standard and designing a lesson to assist students in meeting that standard.
Example: Modern Red Schoolhouse

Buy-In

Definition: A group decision that requires the majority of the personnel in the school to
adopt the reform model in question.

Description: This is a process for the school staff to decide which reform fits into their
goals as a community. Often staff vote before design adoption. Buy-In gives schools the
opportunity to choose the design that best fits their needs, philosophies, and, in a larger
sense, communities. This process builds staff unity and assures that the teachers are
willing to go with an intense process. In some cases this extends to parents or the
community.

Examples: Accelerated Schools, America’s Choice, Modern Red Schoolhouse, Success
for All

Community Partnership

Definition: The model builds a partnership with local organizations to help schools
- address students’ needs. These features often work to link school achievement to the
community.
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Description: Organizations might be consulted when the school is developing curricula,
businesses might give hiring preferences to students graduating from a specific program
at the school, or internships might be developed.

Examples: America’s Choice (HS), Modern Red Schoolhouse, School Development
Program

Formative Program Evaluation
Definition: A periodic evaluation of both program implementation and resultant student

outcomes for the explicit purpose of furthering the development of the reform and the
school.

Description: Program evaluation can be continuous or at specific times (e.g., after one
year of implementation). The evaluation can be internal or provided by an outside
consultant. The distinguishing feature is that the assessment is not done for judgments of
the students or employees, but instead to assist the formation of further reform efforts.
Examples: Accelerated Schools, America’s Choice, ATLAS, Early Intervention in
Reading, First Steps, Lightspan, Modern Red Schoolhouse, School Development
Program

Inquiry .

Definition: This is a specific process used by groups within the school (i.e., teachers,
administrators, possibly parents, and students) to conduct action research in the school
and to make recommendations to the school for reform actions to be adopted and
implemented. The inquiry groups act as vehicles for directing the reform in the school.
Description: The school community establishes the issues and research questions of the
inquiry groups, and all members of the school participate in at least one of the inquiry
groups. The process includes defining the issue/problem being studied and determining
what data need to be collected and analyzed to study the problem, including external
research (e.g., educational research) and school-site data. The inquiry groups make
recommendations or present action plans to the school based on the results of the inquiry.
The reforms implemented by the school are tied to the action plans from the inquiry. To
consider the degree to which reforms implemented by the school are tied to specific
student outcomes, the focus of inquiry groups must be taken into account.

Example: Accelerated Schools

Instructional Guidance

Definition: This feature provides a common language and understanding among
educators in the school about the school’s instructional goals, methods, and practices,
and is used by the reform model as part of the reform process at the school. The
instructional guidance system serves as a directional compass to educators for making
decisions about instruction both at the school-wide level and at the classroom instruction
level.

Description: This feature may be a mission or vision statement developed by the school,
and/or a local or state set of instructional standards that the school has adopted as their
own. To be “active,” this feature must be agreed upon by the internal school community
and be used as part of the reform process, serving as a resource in making school-wide
decisions such as the selection of specific instructional materials or choice of professional
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development. The presence of an instructional guidance system does not necessarily
imply it is an active feature. If the guidance system was not referred to in decision-
making, it is inactive. A study of factors related to site-based managed schools’
effectiveness in implementing curricular and instructional changes found that while low-
innovator schools may have had such documents (mission or standards) they were often
filed away or ignored, and there was little agreement or shared understanding about the
instructional direction of the school (Robertson and Wohlstetter 1995). Conversely, the
study found that the presence of an active instructional guidance system was a
contributing factor in high-innovator schools.

Examples: Accelerated Schools, America’s Choice, ATLAS, First Steps, Modern Red
Schoolhouse, School Development Program

Learning Contracts/School
Definition: The school enters a “contract” with students and parents where each party

makes a commitment to take specific action related to the students’ education. This is
related to Learning Contracts/Parent and Learning Contract/Student and defines the
school’s responsibilities in the Contract.

Description: Generally the school’s commitment falls into the category of providing
specific “opportunities to learn.” If a student is expected to reach certain learning goals,
the school commits to specific actions to help the student attain those goals. For example,
in some Modem Red Schoolhouse schools, individual education compacts are written for
each student, and those compacts serve as a Learning Contract/School.

Example: Modern Red Schoolhouse

Looping

Definition: Students stay with the same teacher and student peers for two or more years.
Description: A feature used in elementary and middle schools. For students, looping
provides closer social relationships with teachers and peers. Teachers more fully know
students’ strengths and weaknesses and are better able to meet individual student needs.
On-going peer relationships increase students’ comfort and knowledge of their new
grade. Since students know most of their peers, they spend less time finding and
developing new friendships.

Examples: America’s Choice, Modern Red Schoolhouse

Parent/Community Group

Definition: A formal group that focuses on parental and/or community involvement in
the school; the group often includes school personnel, representative parents, and
members of the community.

Description: This group or committee deals with issues of concern to parents and to the
greater community. This may include issues such as attendance of students, school-based
interventions, parental and community involvement, achievement, volunteer activities, or
problems such as discipline. This feature may increase the school-home connections. The
groups’ agendas are set according to the needs of the parents, students, and school.
Examples: ATLAS, School Development Program, Success for All

* Robertson, Peter J., & Priscilla Wohlstetter. (1995). Generating curriculum and instructional innovations
through school-based management. Educational Administration Quarterly, 31 (3), 375-405.
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Reform Team

Definition: A formal group that provides leadership in the planning and implementation
of the reform model. This group often consists of the principal, on-site facilitator, and
representatives of teachers and parents.

Description: The group meets frequently to plan the implementation of the reform, and
continues to meet during the implementation process in order to set policies regarding
how the program should be adapted to the needs of the school.

Examples: Accelerated Schools, America’s Choice, Lightspan, Modern Red
Schoolhouse, School Development Program, Success for All

School-Within-a-School

Definition: A middle and high school feature geared towards breaking down the size
and anonymity of the school. Students are divided into smaller groups, often called
“families,” “academies,” or “houses,” with typically 120 — 250 students. Students take
core classes together and share the same teachers.

Description: This feature intends to increase the connections between students and
teachers, and among students. The feature often includes assigning an advisor to each
group of students, who acts as an advocate and stays with the students throughout their
time at the school. The groups sometimes have different academic foci or themes, such as
dramatic arts, health sciences, or business and technology. In its extreme form, the houses
are highly autonomous, use different physical spaces in the school, and have their own
administrations.

Example: America’s Choice

Site-Based Management (SBM)

Definition: The reform model requires implementation of site-based management, a
decentralized decision-making structure with less hierarchical leadership.

Description: Site-based management is a model of shared decision-making at the
school, in which representatives from various constituencies within the school along with
the school administration make decisions in specified areas (e.g., budget allocation or
professional development). SBM suggests a flatter school governance structure than the
traditional hierarchical structure. Proponents of SBM suggest that when the school
decisions are made by a broad constituency there is more accountability and buy-in for
those decisions.

Examples: Accelerated Schools, ATLAS, Modern Red Schoolhouse, School
Development Program

Specialized Courses of Study

Definition: Students choose a course of study based on interests or career aspirations.
Description: Like career academies in a high school (10-12, or 11-12), the school offers
several programs designed to increase course relevance for students and enhance student
engagement. Students select a specialized course of study that can emphasize specific
career strands, or a specialized college preparatory program such as an international
baccalaureate program or intensive Advance Placement coursework. The feature is
related to School-Within-a-School in terms of number of students and configuration with
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faculty/classes. Within the reform programs, this feature should not be confused with
academic tracking into vocational and college preparatory tracks.
Example: America’s Choice

Study Groups/School

Definition: Similar to Study Groups/Teachers, but includes members of the broader
school community (such as parents, non-certified staff, and/or students) in the research
about and action planning on reform issues.

Description: This feature serves two important functions: broadening participation in
and support for the reform activities, and providing alternative views and knowledge to
the study groups.

Examples: Accelerated Schools, School Development Program

Study Groups/Teachers
Definition: Groups or teams of teachers formed around specific issues to conduct

research and take actions as specified by the reform model; these groups and their work
are integral to the reform process.

Description: Teachers collaborate to study different aspects within the school. They use
the knowledge they gain through research and assessment to inform their future actions
and then study those new actions. This feature is distinguished from Inquiry in its more
limited use of systematic methodology or Inquiry philosophy.

Examples: ATLAS, America’s Choice, Modern Red Schoolhouse

Systematic Learning—School-Wide
Definition: The program uses a comprehensive and coordinated structure or set of

structures that may allow for some individual flexibility, but which ultimately unify and
organize the instruction. This program is implemented throughout the school,
articulating classroom instruction within and across grade levels and subject areas.
Description: Systematic learning tightens the link between features in the implemented
theoretical/philosophical category and features in the organizational/structural category.
This linkage organizes not just the classroom instruction features, but also the curriculum,
outcomes measures, and even professional development. This feature takes a
comprehensive approach to a defined topical area. Because methods, materials and
outcomes are tightly linked, teachers have limited adaptability. This is not to say that it is
inflexibly rigid, though this feature may be incompatible with certain empowerment
approaches like learning community or student empowerment. The feature should effect
greater consistency among classroom instruction, grade levels, and outcome measures. It
is clearly visible in Success for All and arguably Reading Recovery. This feature is
associated with prescribed curriculum or teaching practices.

Examples: America’s Choice, Modern Red Schoolhouse, Success for All, Early
Intervention in Reading

Taking Stock
Definition: Taking stock is a school-wide collection and analysis of data about the

school to assess the school’s strengths and weaknesses. In essence, taking stock is
inventorying the school to understand its current state.
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Description: Taking stock can involve both a critical analysis of student and teacher
performance and a realistic inventory of existing school programs, resources, etc. This
feature is usually present in process-oriented reform models and is usually conducted by
a group within the school. Proponents of taking stock believe that it will cause the school
to plan more strategically.

Examples: Accelerated Schools, America’s Choice, ATLAS, Modemn Red Schoolhouse

Yisioning

Definition: A conscious effort by members of the school, and sometimes the larger
community, to decide how they want the school, instruction, etc. to look.

Description: Visioning involves a fairly lengthy process in which members of the
community meet, discuss, and reach consensus on vital school decisions that effect how
the school will be run, how a model will be implemented, etc. A product of visioning can
be instructional guidance and may include specific classroom procedures depending on
the shared vision that is created.

Examples: Accelerated Schools
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2. Implemented Theoretical/Philosophical Program Features

Acceleration

Definition: The model advocates believe that enriching techniques and activities are
most effective to address basic and higher order skills.

Description: Acceleration can also be seen as an alternative philosophy to remediation
for those classrooms where some students are academically behind. Model providers that
use acceleration as a guiding principle believe that remediation is not effective to enhance
student learning and is merely a repeat of already failed methods. Acceleration, on the
other hand, uses alternative approaches that teach basic skills in an enrichment context
and generally do not remove the student from the regular program. For instance,
acceleration uses a literature-rich context for teaching basic language skills. Acceleration
philosophy identifies the cause of less student learning as the teaching practice rather
than the student’s ability. Schools normally also adhere to a concept development
philosophy.

Examples: Accelerated Schools, America’s Choice

Caring Community
Definition: This feature represents a belief that establishing a community of caring

adults not only within the school, but also outside the school, will benefit student
learning.

Description: Proponents maintain that students have greater academic success when part
of a larger caring community, in which the adults of the community (parents, teachers,
social service providers) work together to address the needs of the students. This
community safety network can extend far beyond school learning issues and can include
providing children with meals, clothing, and emotional support.

Example: School Development Project

Child-Centered/Developmental
Definition: This theory approaches teaching learning through the child's previous

understandings, and follows the child’s natural interests.

Description: A child-centered model based initially on the work of Piaget, and more
recently the work of Russian psychologist Vygotsky, has become influential. Rather than
teaching literacy according to a “correct” or “transmission” model, it exercises and
guides children’s metacognitive strategies, helping children develop adult literacy on
their own through guided experimentation and trial and error. Teachers try to keep
students within what Vygotsky termed the “Zone of Proximal Development,” a place
where the students are in familiar enough territory to function, but where enough is
unfamiliar that they are stimulated to grow. Note: this approach differs from a Student
Empowerment approach in that it is still teacher-led. The hallmark of this approach is the
- interactivity between teachers and students as they negotiate the direction of learning. On
the whole, this approach is compatible with most other approaches and indeed is a staple
of the American education system.

Examples: ATLAS, First Steps, Modern Red Schoolhouse, School Development
Program
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Concept Development

Definition: The emphasis in teaching is on conceptual understanding and using higher
order thinking skills.

Description: This theory suggests that skills are learned through the development of
conceptual understanding, rather than an instructional end in themselves. Knowledge
acquired conceptually is thought to be more likely to be retained, retrieved, and applied in
both related and unrelated contexts. The method of teaching begins in the earliest of
grades, so that students have the requisite understanding upon which to build higher order
thinking skills. An example of this philosophy of instructior/curriculum is suggested in
the math standards of the National Council of the Teachers of Mathematics.

Examples: Accelerated Schools, America’s Choice, ATLAS, Modern Red Schoolhouse,
Success for All (Math)

Constructivist Learning
Definition: This theory is strongly rooted in cognitive psychology, especially that

learning is constructed by the individual (student), based on their prior knowledge,
interactions with the new learning, and generating connections to other domains of
knowledge.

Description: Constructivist learning theory challenges the traditional
transmission/reception model of learning. Constructivist learning theory places the
learner as the central participant and the teacher as the facilitator in the process of
learning. Learning is considered to be knowledge construction or generation.
Constructivist instruction is often collaborative with students working together often in
“active learning” or “problem-based” learning projects that provide opportunities to
interact with the material, relating it to previous knowledge and building conceptual
bridges to other areas of understanding. This type of teaching is often linked to Student
Empowerment, where students’ interests help guide the instructional focus in the
classroom.

Examples: Accelerated Schools, ATLAS

Phonological Awareness
Definition: A systematic approach to teaching the relationships between oral and

written language.

Description: Phonics is the most famous component of this approach, and the two are
often treated synonymously in popular parlance. But Phonological Awareness is a
broader category than Phonics, which properly is the relationship between letters and
sounds. Phonological Awareness encompasses all aspects of the relationships between
sounds and written language. For example, the knowledge that “The cat is running” has
four words (many young children will say there are two: “thecat” and “isrunning”) is a
kind of phonological awareness. More generally, children must be able to distinguish
between sentences, words, syllables, and phonemes (individual sounds) before they can
even use Phonics or for that matter decode. Because phonological rules are established—
that is, some utterances are correct and others are not—and because phonology is so
complex, advocates of this approach argue that phonology should be taught
systematically and directly, rather than indirectly. Its rules should be taught, not
discovered. As one of the two great contenders in the reading wars of the past several
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decades (Whole Language is the other), Phonological Awareness has gained momentum
especially in the early stages of reading instruction. (See also Whole Language).
Examples: America’s Choice, Early Intervention in Reading, Lightspan, Modern Red
Schoolhouse, School Development Program, Success for All

Prescribed Curriculum

Definition: A set curriculum is followed across all grade-levels in specified subject
areas, and teachers are expected to base all instruction on the curriculum.
Description: A prescribed curriculum might include textbooks, supplemental reading
materials, or specified projects to be used at predetermined points in the instruction. The
instructional methods are not necessarily prescribed, but may be implied based on the
structure of the content and related assessments. The traditional textbook adoptions at a
district level are a form of a prescribed curriculum based on the selection of specific
texts. In the district example, teaching methods are left to the discretion of individual
teachers.

Examples: America’s Choice, Modern Red Schoolhouse, Success for All

Prescribed Teacher Practices

Definition: Teacher practices are defined in detail (step-by-step) by the program or
reform model.

Description: Teacher methods are determined by the reform model and are usually
related to a specific curriculum program. Generally this is part of complex instructional
programs where specific instructional sequences with particular types of materials are
used in combination to achieve student success. Some prescribed programs allow for
variation when the adapted methods or materials fit within the intended sequence of
instructional activities. Infrequently, teacher practice is prescribed when the curriculum is
not, for instance, in models that advocate project-based learning or student collaboration
but not a particular curriculum.

Examples: Early Intervention in Reading, Success for All

Reflective Practice

Definition: Professionals are encouraged to reflect upon their daily practices to help
them understand which practices are successful and which need improving upon. This
reflection can be done while in action or in a variety of other ways such as journaling,
analyzing conversations, etc.

Description: Advocates maintain that teaching — and thus student outcomes — will
improve when teachers study their own practices related to student performance and each
others’ practice, and use student work to reflect on changes in their own teaching
practice.

Examples: Accelerated Schools, America’s Choice, ATLAS, First Steps

Self-Extending System
Definition: The program attempts to instill in children the rudiments of a system of

learning that each student will adopt and use.
Description: The ultimate goal of M. M. Clay’s method and one of the key theories
driving Reading Recovery, this system will empower the student to continue expanding
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metacognitive strategies and horizons, enabling Vygotskian development to take place,
guided increasingly by the student’s desire and ability, rather than by instructor direction.
The approach is consonant with both Whole Language and Developmental philosophies,
but it more directly addresses the need for a bridge between Decoding A and Critical
Literacy. That bridge is Decoding B, specifically designed for this purpose: to build a
network of strategies of increasing sophistication aimed at meaning getting. It combines
the instructional paradigm of word attack with the meaning orientation of Whole
Language, resulting in what might be called, “meaning attack.” With this in place
proponents maintain, the implementation of a student empowerment approach should
become less risky.

Examples: Early Intervention in Reading, Modern Red Schoolhouse, School
Development Program

Standards-Based Instruction

Definition: Instruction should be designed from learning standards, student work should
be assessed against standards, and instruction should be revised based on the student
work to assure students meet standards.

Description: Advocates believe that all instructional endeavors of the school should be
directed by, and articulated with, clearly defined content and/or performance learning
standards. The standards provide instructional guidance and coordinate the primary
activities of the school. Standards-Based Instruction is usually associated with a
prescribed curriculum that is related to the standards, but depending on the model, this
curriculum may be prescribed by the reform model or designed by the local school. In
some circumstances, national associations or states have developed standards that the
national or state assessments are or will be designed to measure.

Examples: America’s Choice, ATLAS, Lightspan, Modern Red Schoolhouse

Student Empowerment
Definition: Students are encouraged to take charge of their own education, in order to

Joster an enjoyment of learning.

Description: Students can take charge of their education through features/activities such
as selecting their own reading materials, devising their own written assignments, creating
their own interpretations, etc. Advocates believe the benefits of this feature are as
follows: (a) students begin to love learning, because it is important to them; and (b)
students learn how to learn, because they are given opportunities to do so and because
they have the motivation to do so. In short, proponents maintain education becomes much
more meaningful and students push themselves to levels of achievement not likely in a
less student-centered approach. By fostering responsibility early on, students are also
prepared for life, where they will be responsible for their conduct and performance in
jobs, relationships, etc. The possible downside of this approach is the chance that students
will pursue only topics of immediate interest at the expense of less interesting but equally
important topics; that they will choose activities that are below or above their skill level,
that they will not teach themselves how to learn well; and/or that the benefits of this
method are hard to measure, since students in part develop their own curriculum. Note
that this approach is highly dependent on the degree of implementation, which requires
significant teacher training, planning, record keeping, etc.
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Examples: Accelerated Schools, First Steps, Modern Red Schoolhouse, School
Development Program

Teacher Professionalism :
Definition: The belief that instructional and reform decisions are best made at the school
level by the educators who have the most knowledge about the unique needs of the
students at the school, when given the appropriate support/structure/training (related to
the specific reform model).

Description: Reform models based on teacher professionalism tend to be more process
than content driven, and rely on intensive training of teachers at the school site in the
processes of the reform. There is often a balance between what type of change is
determined by the reform model and what types of decisions will be made by the
teachers. The philosophical continuum which is the opposite of Teacher Professionalism
would be an externally “Prescribed Curriculum/Instruction” which is given as a package
to the teachers. This is related to but distinctly different from the feature “Prescribed
Systematic” which refers to the nature of the instruction as it relates to the student rather
than the nature of the reform as it relates to the teachers’ role.

Examples: Accelerated Schools, ATLAS, Modern Red Schoolhouse, School
Development Program

Thematic Teaching

Definition: The belief that the curriculum should be organized in a way that allows for
integrating lessons and themes across subject areas, in order to increase the relevance of
the instruction for the students and deepen their understanding of concepts that are
related to multiple domains of learning.

Description: This feature illustrates that some theoretical/philosophical approaches are
less fundamental and more instruction-oriented than others. Where a developmental
approach touches on nearly everything in a student’s early career, Thematic Teaching
concentrates on instruction. Nevertheless, it is a theory because it generates features in
several other categories. It usually leads to a multidisciplinary, multimedia, content-
driven curricula. It is commonly associated with Whole Language, though it could work
well with several other approaches.

Examples: Accelerated Schools, America’s Choice, Success for All

Whole Language

Definition: Whole Language emphasizes that all learning of communication, including
written, must be meaningful, and any approach to teaching literacy must be meaning-
oriented, '

Description: Whole Language is one of the two great contenders (the other is Phonics,
now Phonological Awareness) in the decades-old reading wars. As a philosophy, it
rejects as “unnatural” and “boring” approaches to teaching reading, such as Phonics and
basal readers, which focus on building discrete skills. It favors holistic approaches. The
Whole Language approach usually includes Phonics, but it is usually taught in a more
meaning-oriented and less systematic context. At the same time, it emphasizes that
literacy is acquired through a complex psycholinguistic process, which is often best
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helped along through indirect and environmental means rather than through more direct
methods of instruction. (See also Phonological Awareness.)

Examples: Accelerated Schools, America’s Choice, First Steps, Modern Red
Schoolhouse, School Development Program, Success for All
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3. Professional Development Features

Certified Specialist
Definition: As part of the intervention, a certified specialist comes to the school to

provide support to the school during implementation that may include the training of
teachers and other participants.

Description: The certified specialist’s work may include providing the school-site
training in the reform model. Additionally, the certified specialist often consults with
staff, ensuring that program implementation is in accordance with the official program
design. The certified specialist visits the school less than once a month (see On-Site
Specialist).

Examples: Accelerated Schools, America’s Choice, Success for All, Modern Red
Schoolhouse

In-Service Workshop
Definition: Teacher-attended workshops provided by a topical expert.

Description: The In-Service Workshop feature includes both workshops directly related
to the reform model (see certified specialist) and workshops focusing on topics such as
teaching methods, or assessment methods, which are associated with a reform model or
identified as a need as part of the reform. The In-Service Workshop is a long-time staple
of professional development in schools. This feature has come under fire for not
including follow-up and thus not having any sustained or meaningful impact. Placed in a
more comprehensive program of professional development, however, such workshops
could be of benefit.

Examples: Accelerated Schools, America’s Choice, ATLAS, Lightspan, Modern Red
Schoolhouse, School Development Program, Success for All

Modeling with Coaching

Definition: An expert in the intervention (usually a certified or on-site specialist) models
specific practices in the classroom, also provides coaching of and follow-up to teachers
on how to implement those practices.

Description: This feature provides direct support to teachers trying to learn, implement,
and refine new teaching methods. This approach to professional development is primarily
used when the new practice is complex (i.e., involves multiple steps such as using and
analyzing an assessment and then individualizing teaching based upon the assessment), or
when the method(s) represents a major departure from the teachers' regular classroom
practice. This feature includes one-on-one time between teachers and the expert to
preview and then to debrief the modeling. Sometimes this method includes follow-up
observations and review of the teachers' implementation of the method. This feature may
be costly since it generally occurs in a single classroom at a time and may require teacher
release time for the follow-up sessions.

Examples: Literacy Collaborative, Reading Recovery, Waterford Early Reading
Program
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Networking
Definition: Teachers meet with teachers from other schools participating in the same

intervention/reform.

Description: Networking enables educators to maintain a dialogue with each other about
the intervention—its effects, problems, etc. This feature provides greater consistency of
implementation across a region and increases the net of support available to teachers.
Most commonly, networking is face-to-face, but more recently can be via electronic
medium.

Examples: Accelerated Schools, America’s Choice, Early Intervention in Reading, First
Steps, School Development Program, Success for All

On-Site Facilitator

Definition: The intervention requires a facilitator from the school to attend an extensive
training by the reform model, and to work full- or part-time as a school-site facilitator in
the reform process. A person from the school or district is trained in the model.
Description: This feature is similar to an on-site expert, except that this person is
employed by the school or the school district (and is thereby primarily affiliated with the
district) not the model provider, and this person receives specialized training in the
process of the reform (by the reform or an organization affiliated with the reform). The
facilitator is freed from other job responsibilities in order to fulfill the role of facilitator.
Examples: Accelerate Schools, America’s Choice, ATLAS, Lightspan, Modern Red
Schoolhouse, Early Intervention in Reading, First Steps, School Development Program

On-Site Specialist
Definition: The intervention locates a full- or part-time certified specialist from the

model at the school site to assist the school with the implementation of the reform. The
on-site specialist is at the school at least one time a month.

Description: This specialist is affiliated with the reform model, and is employed by the
reform model, or contracted by the school or district. An On-Site Specialist helps with the
school’s implementation of the reform model, providing or arranging specific trainings
required by the model, and day-to-day support to the school. The specialist may also
serve as an evaluator, assessing the school’s implementation of the reform. The specialist
often individually consults with teachers, models classroom technique, and conducts
observations.

Examples: Modern Red Schoolhouse, Success for All

Peer Review/Observation

Definition: Teachers have opportunities to observe peers and be observed by

colleagues.

Description: Teachers observe one another’s classroom instruction to overview their
own teaching methodologies. It may also help them see how other teachers implement the
reform features in the classroom. Sometimes an On-Site Facilitator may serve as the
reviewer or model.

Examples: ATLAS, School Development Program, Success for All

231
Co0
o



School-Site Training

Definition: A design for training the school in the intervention that involves a Certified
Specialist coming to the school to train the entire school staff in implementing the reform.
Description: This feature assures that all individuals at the school-site receive the same
training in the reform at the same time. Because the specialist is affiliated with the reform
model, there is a high degree of fidelity in the implementation of the training. Advocates
believe broad staff training is necessary to build staff Buy-In.

Examples: First Steps, Lightspan, Modern Red Schoolhouse, Success for All

Teacher Collaboration

Definition: Teachers can plan, organize, or teach together in a concentrated effort to
improve each other’s practice.

Description: Teachers work together and consult with one another about curriculum and
pedagogy within subjects, make connections between subjects, and assess the
effectiveness of specific instructional practices. Teacher collaboration is highly related to
reflective practice. As a form of within-school networking, teacher collaboration
recognizes teacher expertise and considers cooperative work a method for enhancing
teacher skills.

Examples: Accelerated Schools, America’s Choice, ATLAS, Modern Red Schoolhouse,
School Development Program

Teacher Inquiry/Portfolios
Definition: Teachers collect samples of their and student’s work, to be shared,

discussed, and analyzed by colleagues; the body of work samples that are collected
become a resource to the whole faculty.

Description: Teachers build a repertoire of strategies to address student learning and
outcomes, and by sharing, discussing, and compiling them, the school becomes
increasingly successful in helping students meet learning outcomes that were as a whole
(meaning a weakness not of one student but of a substantial number of students) not
previously being met at the school.

Examples: America’s Choice, ATLAS, Early Intervention in Reading

Training of Trainers
Definition: A design for training the school in the intervention that involves sending one

or more people from the school to be trained by the model in the reform process, who
then provide training to the whole school. The training provided by the reform model acts
as a sort of certification process for the trainers who return to the school.

Description: This feature is usually linked to a designated On-Site Facilitator who is the
person primarily responsible for conducting the school-site trainings and providing on-
going support to the school during implementation of the reform model. Creating this
threshold to entry has the dual effect of allowing only committed school systems to
participate and ensuring a certain degree of consistent background among implementing
schools—namely, the certification process. Both of these effects are designed to make
implementation across schools more consistent and improve the long-term solvency of
the program.
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Examples: Accelerated Schools, America’s Choice, First Steps, School Development
Program

233



4. Parent/Community Involvement Program Features

Advocacy
Definition: Program assists parents in advocating for their children with teachers or

governmental agencies.

Description: The program may intervene on behalf of children or schools regarding
such issues as placement decisions, teacher perceptions of individuals, etc. This feature is
often used to assist parents who do not understand how to work within the school system.
Examples: School Development Program

Book Distribution

Definition: The program distributes books to households that may have few.
Description: Book distribution can occur in a number of ways. Lending library books or
giving books to families are two ways. A third route is to send home “book sacks,” which
contain a book and optional ideas for parents on how to share the book with the child.
Example: Early Intervention in Reading

Family Literacy :
Definition: The program provides literacy instruction to the entire family.

Description: Children of illiterate parents are particularly at risk of not learning to read.
This feature addresses both adult illiteracy and literacy acquisition of the school-aged
children at once in a comprehensive program.

Examples: Included in some Accelerated Schools, but not a formal part of the design.

Health Care Assistance

Definition: Assisting parents in providing children with health care.

Description: This assistance may include fortified formula, diapers, medical care, meals,
nutrition assistance, mental health referrals, chemical dependence referrals, dental care,
ete.

Examples: School Development Program

Learning Contracts/Parent

Definition: Each parent is required to enter some type of verbal or written commitment
for the child’s education.

Description: This commitment can be a promise to read to their child each day, develop
a learning contract, check homework, or serve on a school committee.

Examples: America’s Choice, Early Intervention in Reading, Lightspan, Modern Red
Schoolhouse '

Paired Reading (see Paired Reading in the Classroom Instruction category)

Definition: The program puts two people together (usually of different abilities) to read.
The stronger partner (here, the parent) helps the weaker read.

Description: This feature is no different here than it is in the Classroom Instruction
category. It is a very common parent feature, and many interventions require the parents
to sign a contract promising to spend a specified amount of time reading with their child
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every night. In addition to affecting reading outcomes directly, this feature will also
affect them indirectly by reinforcing classroom instruction features.

Examples: America’s Choice, Early Intervention in Reading, First Steps, Success for
‘All

Parent Awareness

Definition: The program keeps the parents informed of program features, reform efforts,
and events through outreach efforts from the school

Description: Examples might include informational nights, newsletters, etc. Parent
awareness is designed to increase parent knowledge of and involvement in the reform
effort.

Examples: Accelerated Schools, America’s Choice, ATLAS, Early Intervention in
Reading, First Steps, Lightspan, Modern Red Schoolhouse, School Development
Program, Success for All

Parent Communication

Definition: Parent newsletters and information about the school events and student
homework are conveyed to parents.

Description: As with parent conferences, this feature’s relationship to outcomes may be
indirect: increased awareness may help the parents reinforce classroom instruction.
Where parent awareness is concerned with the reform model, parent communication is
concerned with events and happenings both at the school and in the classroom.
Examples: America’s Choice, Early Intervention in Reading, First Steps, Lightspan,
Modern Red Schoolhouse, School Development Program, Success for All

Parent Reading Instructional Training

Definition: The program trains parents how to read with their children and help their
children learn to read.

Description: Parents often want advice or guidance in specific ways of teaching their
children. This feature provides that advice. This can be done in any number of ways: on-
going parent training workshops, newsletters, conferences, book sacks, etc.

Examples: First Steps, Lightspan, Success for All

Parent Participation in Planning Curriculum

Definition: Parents participate in the construction of the curriculum through committee
membership.

Description: This feature is compatible with the learning community feature described
in the Theoretical/Philosophical category above. By participating, parents involve
themselves more in the school community, reinforcing the school at home and the home
at school. This is based on a belief in local control.

Example: Accelerated Schools

Parent Participation in Reform Team
Definition: Parent representatives serve on the Reform Team (see under School-Wide
features).
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Description: This feature seeks both to increase parent involvement in reform activities
and to ensure that parent perspectives are considered when developing reform
implementation plans. This feature is based on a belief in local control and respect for
parents’ opinions about their children’s education.

Examples: Accelerated Schools, Success for All, School Development Program

Parent Participation in Site-Based Management

Definition: Parents are involved in site-based management (see Site-Based Management
in School-Wide Features). In participatory Site-Based Management (i.e., everyone
participates), parents are invited to play an active role; in representative Site-Based
Management, parents select representatives.

Description: This feature seeks both to increase parent involvement and to ensure that
parent perspectives are considered in the school’s Site-Based Management activities. This
feature increases parent support for the school’s reform efforts.

Examples: Accelerated Schools, America’s Choice, Modern Red Schoolhouse, School
Development Program

Parent Volunteers

Definition: Parents volunteer their time to participate in programs.

Description: The tremendous variety of ways parents can participate in schools makes
assigning outcomes difficult. Parent can act as paraprofessionals and participate in a
paired reading feature, which may affect Comprehension, or they may act as chaperones
on a field trip. Volunteering is designed to increase parent engagement and increase the
level of understanding and knowledge between parents and teachers. Parent involvement
in the school gives students the message that parents value education.

Examples: Accelerated Schools, Early Intervention in Reading, School Development
Program, Success for All

Support Services
Definition: Providing support services to parents.

Description: This assistance may include transportation, custodial childcare, translators,
home visits, and referrals (e.g., services for battered women), and is based on a belief that
students live in family systems that may need support which will indirectly enhance the
students’ education.

Examples: ATLAS, School Development Program

Take Home Literacy Activities
Definition: The program distributes literacy materials and activities, such as video and

cassette tapes and songbooks for home use between children and parents.

Description: These activities include both "take home and keep" materials as well as
“on-loan" materials. Parents agree to supervise their child's use of the materials (e.g.,
ensure that students use the materials in a particular way for a specified time), or to
interact with their child in the literacy activities. If materials require technology in the
home, some programs provide a lending program for the equipment (e.g., Lightspan
Achieve Now loans Sony Playstations® to families). The literacy activities provide
extended practice on skills being learned at school. This feature also encourages hands-on



involvement of parents and fosters the creation of a literacy-rich environment in the
home. Many programs with this feature also include parent reading instructional training
and/or paired reading.

Examples: Lightspan Achieve Now, Waterford Early Reading Program
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5. OrganizationaVStructural Features

Ability Grouping

Definition: Students are clustered on the basis of shared ability, rather than age, grade
level, or other factors.

Description: Ranges from a far-reaching radical restructuring of a school, as in Success
for All, where students switch between traditional age classes and ability-based classes,
to simply identifying a problem that a number of students have and temporarily pulling
them together to address the problem. It can be used for specific tasks, as a primary mode
of instruction, or as a strategy within a classroom blended with other methods (e.g.,
heterogeneous grouping).

Examples: Success for All (Reading)

Basal Readers

Definition: Program uses a series of graded readers or textbooks, usually constructed
with controlled vocabulary and syntax.

Description: Basal readers have a key advantage and a key disadvantage. The advantage
to basal readers is that they help control instruction by making it more consistent,
predictable, and comprehensive (e.g., they ensure children read from all genres and read
from books of increasing difficulty). Basal readers have also been bitterly criticized by
advocates of the Whole Language movement because they take choice away from
children and allegedly reduce the pleasure of reading. The risk of going to a more choice-
oriented reading program is that children will read only from one genre (e.g., short
fiction) or will read only easy books. Cunningham (1991), the originator of the Four
Blocks method, advocates mixing the two approaches, fostering a love of reading with
comprehensiveness of reading instruction. Basal book publishers have also recently
striven to make stories more natural and interesting to students, in spite of the controlled
vocabulary.

Examples: Early Intervention Reading, School Development Program, Success for All

Basic Reading Ability Assumed
Definition: Program takes for granted a basic ability to read simple text and is designed

to improve and deepen that ability. It also assumes Emergent Literacy or Reading
Readiness.

Description: This is a feature of targeted interventions, such as Reading Recovery,
which are not comprehensive school reforms, but rather seek to limit eligibility, entry,
instructional methods, and outcomes to maximize a certain kind of impact.
Examples: Reading Recovery

Classroom-Based

Definition: Program works with class as a whole, rather than with individuals in
tutorial or small-group settings.

Description: Most classes are already organized in this way. It is most compatible, then,
with teacher centered instruction, and it will help to maintain consistency of instruction at
the level of the class. Instruction will affect the class as a whole, rather than individually,
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as with one-on-one tutoring. It remains the most effective way to improve outcomes
(such as test scores) for the whole class, although it may leave some students behind.
Examples: First Steps, Four Blocks, Literacy Collaborative, Waterford Early Reading
Program

Cross-Year Portfolios

Definition: Students keep their best work, some selected by teachers and some by
students, in an electronic or physical file. Unlike grades, portfolios are student-centered
tools.

Description: Portfolios include exercises, projects, sample writings, drawings, etc. from
different courses (cross-curricular), or students are encouraged to keep their works that
they have done for a specific course. Portfolios help students to build self-esteem by
documenting progress. The portfolios may be passed from grade to grade as students
progress, and they provide evidence of individual development. They can also serve as
formative or summative assessment tools for the school.

Examples: America’s Choice, ATLAS

Diagnostic Procedures
Definition: Program uses at least a partially explicit set of criteria and/or methods to

evaluate individual children’s prior performance and needs prior to participation in the
program;, this information is used primarily for placement.

Description: Diagnostic procedures are used to determine eligibility for placement or
the need for supplemental instruction or support. They also provide a relatively objective
means of selection. :

Examples: America’s Choice, Early Intervention in Reading, First Steps, School
Development Program, Success for All

Double Periods

Definition: This middle and high school feature is most often offered in ninth grade to
Students who are below grade level in reading or math, and uses enrichment rather than
remedial methodologies. Students take two periods of reading and/or math.
Description: Typically, double periods include two different class activities: core course
requirements (i.e., ninth grade English or algebra) and enrichment activities. Normally,
these courses are strongly related to the implemented theory of acceleration rather than
remediation. The additional course replaces a free period or elective and is supplemental
rather than replacing the regular course. Therefore, the student does not fall behind in
progress toward graduation.

Examples: America’s Choice, ATLAS

Flexible Grouping
-Definition: Teachers use various groupings of students depending upon specific

activities planned. Teachers are encouraged to use a range of grouping and instructional
Strategies, and to select those strategies that are most likely to be successful with specific
students given a particular lesson.

Description: Teachers may use 4bility Grouping, heterogeneous grouping, or
individualized instruction. The groupings are just for the duration of the activity. Flexible
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grouping gives teachers the opportunity to choose what strategies may be most beneficial
for specific activities or students.
Examples: ATLAS, Lightspan, Modern Red Schoolhouse

Frequent Assessment

Definition: Students are tested or assessed frequently to monitor academic gains.
Description: The key element of this feature is the frequency of efforts to measure
performance. This may be used to group and regroup students as they meet specific
instructional goals, or as a means to make sure that individual students and/or whole
classes are academically progressing at an appropriate rate. The assessments may involve
traditional standardized tests or performance-based assessments.

Examples: America’s Choice, Early Intervention in Reading, First Steps, Lightspan,
Modern Red Schoolhouse, Success for All

Grade Limit

Definition: Program excludes certain grades from participating, targeting a specific age
group (e.g., Reading Recovery is only used in grade 1).

Description: Grade limit is similar to basic reading ability, in that it defines the program
by setting limits—in this case by age—that enable the program to focus on a targeted
outcome, approach, population, etc.

Examples: Four Blocks, Full Day Kindergarten, Reading Recovery

Heterogeneous Groups

Definition: Students work in mixed ability groups.

Description: This feature is frequently associated with efforts to “de-track” school
programs and as such can have somewhat political connotations. This method of
grouping is often used for collaborative group work to encourage students to work
together towards a goal and to learn from each other. Some advocates of this method see
it as the opposite of ability grouping, which is considered (by these advocates) as
beneficial only to those students in the highest ability and as having negative effects on
middle and lower groups by limiting educational expectations and opportunities to these
groups. Others advocate the use of heterogeneous groups as part of a flexible grouping
strategy in which various grouping strategies (i.e., individualized instruction and ability
or performance grouping) are incorporated depending upon the instructional task.
Examples: Accelerated Schools, ATLAS, Success for All (Math)

Individualized Instruction

Definition: Instruction and materials differ depending on individual student’s ability
and development.

Description: This feature considers the variable needs and abilities of students. Teachers
may use various materials and instruction methodologies depending on a group’s or
individual students’ needs. While some reforms use this method throughout the
instruction process, some may apply this feature during remedial instruction.

Examples: ATLAS, Lightspan, Modern Red Schoolhouse, School Development
Program, Success for All (Math)



Interactive Learning
Definition: During the instruction, students communicate between themselves and with

the teacher.

Description: This feature allows students, during instruction, to learn from each other,
as well as from the teacher, through the exchange of ideas. Usually this feature involves
structured or unstructured discussion between students and may involve students
comparing ideas in order to come to a consensus. This is done by either using group work
between students, or interacting with the teacher as a group or individually.

Examples: Accelerated Schools, ATLAS, Early Intervention in Reading, Lightspan,
Modern Red Schoolhouse, Success for All.

Literacy Rich Environment

Definition: Program promotes literacy acquisition by promoting an environment that
encourages literate activity.

Description: Examples include a well-stocked library; wall decorations, such as signs,
recipes, pictures with captions, etc.; and any environmental feature that reinforces print
concepts and encourages reading.

Examples: America’s Choice, First Steps, Success for All

One-on-One Tutoring
Definition: Tutoring between a teacher or a paraprofessional and one student.

Description: One-on-One Tutoring enables classroom instructional features such as
Paired Reading, On-Going Written Observations, and Vygotskian developmental
approaches. It has been proven as a highly effective method of reaching struggling
individuals, but its great expense confines it to a limited role, making classroom-wide
improvements unlikely.

Examples: America’s Choice, ATLAS, Early Intervention in Reading, Lightspan,
Success for All

On-Going Written Observations

Definition: Teachers keep records of and track progress on students’ activities, books
read, etc., on an individual basis.

Description: The records describe what goes on in tutorials, and often include
information about how students are progressing, as determined by simple tests (e.g., how
many familiar words can the student read from a list in a minute). The focus is on
keeping nearly daily records of student progress, rather than scores on standardized tests
or quizzes. Specific examples include proficiency checklists, teacher-kept journals, and
“running records.”

Examples: America’s Choice, Success for All

Peer Tutoring
Definition: Students instruct their peers.

Description: Students function as partners in paired reading or other one-on-one
classroom activities. Proponents advocate this technique as strengthening the impact of
instruction on several levels. Students may be able to explain concepts in alternate ways
that are more meaningful to peers. Also, it deepens the learning of both student and
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student tutor. Peer tutoring also lowers the costs associated with One-on-One Tutoring —
however it may not be as effective, given the reliance on the level of understanding and
the ability to communicate clearly of the student tutor.

Examples: Accelerated Schools, ATLAS, America’s Choice

Pullout Program
Definition: The program identifies a subset of children from the whole class and that

subset alone participates in the program. Student(s) are removed from the regular class
activity (even if they stay in the classroom) and given alternate instruction.

Description: Participation may come either during normal class hours or in some kind of
extended program, such as full-day kindergarten or sumimer school. As with other
features in the same class—grade limit, basic reading ability assumed—this feature limits
and defines the methods, population, and outcomes targeted by the program.

Examples: Early Intervention in Reading, Lightspan, School Development Program.

Reading Canon
Definition: This is a complete list of books accepted by the program, a list often

graduated for difficulty, but not necessarily a basal series. Books not on the list are
excluded from the program.

Description: A reading canon is an interesting alternative to a basal series, and it is the
approach taken in Reading Recovery. The books are themselves trade books, and thus fit
into a literature-based curriculum. At the same time, they are controlled for content and
difficulty, enabling a certain measure of consistency and comprehensiveness across sites.
Examples: Early Intervention in Reading, School Development Program

Remedial Methodelogies

Definition: Instruction is primarily designed to help students who have fallen behind.
Description: During a class period, repetition and practice of skills that the student has
received instruction in previously. Teachers can use packaged units to address students’
particular needs. While some students are practicing current skills, students needing
remediation are instructed in groups or individually, according to their needs.
Examples: Success for All

Small Groups
Definition: Children work together in small groups, led by a teacher, by a

paraprofessional, or by the students themselves.

Description: The Small Groups feature can be flexibly employed for a variety of
reasons. As an option for increasing individual attention, it is a less expensive and less
effective alternative to One-on-One Tutoring (Juel, 1996). If the groups are student-led,
this feature can be used in a program emphasizing student empowerment. Small groups

- can be associated with ability grouping, either a long-run grouping or even ad hoc groups
that teachers put together to address a common problem shared by several students.
Examples: Accelerated Schools, America’s Choice, ATLAS, Early Intervention in
Reading, First Steps, Lightspan, Modern Red Schoolhouse, School Development
Program, Success for All ‘
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Student-Initiated Learning Centers
Definition: Curricular/topical materials are kept in a central area, allowing students to

choose the materials that interest them most.

Description: This is one of several features that relate to the dilemma between more
choice, which enhances student empowerment and motivation, and more structure, which
effects greater consistency and comprehensiveness of learning. Programs that try to
balance these two might include basal readers or worksheets to address the dilemma. A
more traditional Whole Language program might couple this feature with similar content-
oriented, student-centered features, such as silent individual reading, essays, theme-based
learning, interpreting/discussion, etc.

Example: Accelerated Schools

Systematic Learning

Definition: The program uses a comprehensive and coordinated structure or set of
structures that may allow for some individual flexibility, but which ultimately unify and
organize the instruction.

Description: Systematic Learning tightens the link between features in the implemented
theoretical/philosophical category and features in the organizational/structural category.
This linkage organizes not just the classroom instruction features, but also the curriculum,
outcomes measures, and even professional development. This feature takes a
comprehensive approach to a defined topical area. Because methods, materials and
outcomes are tightly linked, teachers have limited adaptability. This is not to say that it is
inflexibly rigid, though this feature may be incompatible with certain empowerment
approaches like learning community or student empowerment. The feature should effect
greater consistency among classroom instruction, grade levels, and outcome measures. It
is clearly visible in Success for All and arguably Reading Recovery. This feature is
associated with prescribed curriculum or teaching practices.

Examples: Early Intervention in Reading, Reading Recovery, Four Blocks

Supplemental Learning

Definition: Students spend extra time engaged in learning, focusing on essentially the
same things they are doing in regular classes, but with additional time.

Description: Often an after school, summer, or extended program at the school, students
are given more time on task or alternative instruction. All children need certain print
experiences, linguistic abilities, and/or other environmental factors before they can really
benefit from literacy instruction typically found in the first grade. For students who have
less of this type of experience, Supplemental Learning is designed to address that need.
Extended-day kindergarten and summer school are environments well suited for this.
Examples: America’s Choice, ATLAS, Lightspan, Modern Red Schoolhouse, School
Development Program, Success for All

Thematic Units

Definition: A deeply meaning-oriented approach, this approach teaches multiple subject
areas within the context of a theme, e.g., oceans, thunderstorms, a piece of literature.
Description: Related to the theoretical/philosophical approach of Thematic Teaching.
Instruction is organized across various disciplines related to a central theme. The method
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increases relevancy of instruction by building conceptual bridges across different learning
domains for the student. Often the method leads to a multidisciplinary, multimedia,
content-driven curriculum. At the middle- and high- school level, thematic units require
teacher collaboration both in planning and teaching,

Examples: Accelerated Schools, America’s Choice, ATLAS, Lightspsan, Modern Red
Schoolhouse

Trade Books

Definition: Students read literature-based books, as opposed to books such as basal
readers, which are constructed using controlled vocabulary and syntax.

Description: Favorites of whole language approaches, trade books are the opposite
extreme of basal readers. They offer children “authentic” and “natural” language, and are
purported to be more interesting. For more on the advantages and disadvantages of Trade
Books, see the entries on basal books and reading canons.

Examples: Accelerated Schools, America’s Choice, Early Intervention in Reading, First
Steps, School Development Program, Success for All
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6. Classroom Instruction Features

Advanced Writing Mechanics
Definition: This feature comprises activities that not only call attention to the rules and

mechanics of writing, but also use these skills within the context of planning, drafting,
and revising created writing.

Description: Similar to writing mechanics, these skills are associated with improving
critical comprehension skills by focusing on more advanced writing. Proponents suggest
transfer between writing and reading in skills such as understanding sequence and logical
reasoning.

Examples: America’s Choice, Success for All

Authentic Instruction

Definition: Project-based znstructzon that is related to real issues and situations and
allows students to contextualize what they are learning to their own world, giving the
instruction relevancy. The tasks often arise out of student interest, or specific class
discussions, providing a “teachable moment” around which the teacher designs the task.
Description: Authentic Instruction often involves project-based learning, where the
topics are related to either “real-world” tasks or involve an academic topic applied to the
student’s world. At the high school level, authentic instruction can also be built around a
community or business need, enhancing the “real-world” quality of the project.
Examples: Accelerated Schools, America’s Choice, ATLAS, Modern Red Schoolhouse,
School Development Program

Big Books
Definition: An oversize book that the students read together as a class in a participatory

way.
Description: Participation may include student actors, readers, drawings (which may be
pasted into the book), etc. While many Big Books are commercially available, a Big Book
does not necessarily have to be.

Examples: Success for All, Early Intervention in Reading, First Steps

Collaborative Teams

Definition: Students work in groups toward common and individual goals without much
direct guidance from the teacher.

Description: This instructional method groups students of mixed ability to collaborate
on a project, assignment, or task. Consonant with features like paired reading and small
groups, collaborative teams are a means of improving problem-solving skills, -
empowering students, and fostering cooperation and collaborative skills. Teams can be as
small as two, or they can be much larger.

Examples: Accelerated Schools, America’s Choice, ATLAS, Early Intervention in
Reading, First Steps, Lightspan, Modern Red School House, School Development
Program, Success for All

Computer as a Tool
Definition: The computer is used as a tool to help students accomplish a learning task.
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Description: Students use the computer in the classroom to aid them in a variety of
ways. The computer can be used to help students learn reading, writing, math concepts,
or research techniques. For instance, computers can be used as research instruments to
collect and analyze data. :
Examples: Accelerated Schools, America’s Choice, ATLAS, Lightspan, Modern Red
Schoolhouse

Computer Assisted Instruction

Definition: Computer software is used for instructional delivery.

Description: Learning software can both teach and reinforce students concepts that are
being addressed in the classroom. The computer is often used to individualize instruction.
Example: Lightspan

Cooperative Learning
Definition: In Cooperative Learning, heterogeneously grouped students work together

on interdependent tasks in which all students must participate and contribute in order to
succeed.

Description: This interdependent work is thought to increase interactive learning;
students learn from each other rather than from a teacher. Typically students’ grades
reflect both the group’s work and the individual’s work. This feature is sometimes
designed to foster social interaction as well as learning goals. For instance, assigning
specific roles to students within the groups to alter the group dynamics.

Example: Success for All

Creative Writing
Definition: Students write stories or other imaginative material on their own, sometimes

with guidance.

Description: Creative Writing is a more advanced form of writing than journals. It
requires the combined use of the imagination and structure. While it may not require the
same level of ability in manipulating information as essays, Creative Writing assumes an
ability to use (not just be aware of) story structures, e.g., that stories have a beginning,
middle, and end, that they usually involve conflict and resolution, etc. (See Journals and
Essays.)

Examples: Accelerated Schools, Early Intervention in Reading, First Steps, Lightspan,
School Development Program, Success for All

Cultural Literacy
Definition: Instruction is based on generally accepted “cultural” standards and a

defined body of knowledge that every child should know.

Description: This feature takes into account multiculturalism and yet promotes a belief
that there is a common body of knowledge that every student should learn, in order to be
a productive member of American society. Hirsch’s work on cultural literacy promotes
the role of schools to spread this common body of knowledge to each student.
Example: Modern Red Schoolhouse
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Drama

Definition: Program participants stage a written selection, interacting directly with the
text and situating themselves within it.

Description: This feature, by involving students in acting, brings a multisensory aspect
to reading. Because dramatic response requires translating a visual medium into motor
and oral media, it requires an element of interpretation, emphasizing the distinction
between reader and text, specifically the subjective response that readers bring from texts.
Examples: Success for All, Early Intervention in Reading

Echo or Choral Reading
Definition: A variant of paced oral reading, except that children also read out loud

along with the adult.

Description: As with Paced Oral Reading, because fluent reading is the goal, mistakes
are not corrected and reading proceeds at a steady, natural pace.

Examples: Early Intervention in Reading, Lightspan, School Development Program

Essays
Definition: Students respond in a self ~conscious, organized text to a reading, problem,

situation, etc.

Description: Essays are a form of writing more advanced than journals. They force
writers to organize their thoughts and express them logically, coherently, even
hierarchically. It raises the awareness that writing follows its own patterns of structure
and that knowledge itself can be organized. (See also Journals and Creative Writing.)
Examples: America’s Choice, Early Intervention in Readlng, First Steps, Lightspan,
School Development Program

Highly Scripted Lessons
Definition: Teachers instruct in a highly prescribed way from a script.

Description: This may refer to scripted content and/or to defining the amount of time
and sequence of specific instructional tasks.
Example: Success for All

Inquiry Learning
Definition: An instructional method by which students use a variation of the scientific

method of inquiry as a means to study a topic in depth, in which the goal is both deeper
learning about the focus of the inquiry and the processes of inquiry as a learning method.
Description: Inquiry is related to constructivist leaming —encouraging deep learning
around a limited number of concepts —and authentic instruction focusing on “real world
problems.” The use of inquiry is often limited, due to the amount and complexity of
planning required of the teacher. An inquiry project involves multiple steps related to the
scientific method. Typically it includes defining a question to study (e.g., “why are
sunfish in the Potomac dying?”), gathering information about the topic to formulate a
hypothesis (e.g., determining whether or not the sunfish are dying in the Potomac, if so at
what rate, and learning about issues related to sunfish that also relate to the Potomac),
generating a hypothesis (e.g., “the sunfish are dying at a higher rate in 2000 than in 1999
because of increased carbon-monoxide related to increased rates of traffic on the
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beltway”), determining what information is needed to test the hypothesis, identifying how
to collect that information, collecting and analyzing the data, and drawing conclusions
about the hypothesis based on the inquiry.

Examples: Accelerated Schools, ATLAS

Interpreting/Discussion/Reading

Definition: Teacher-led class discussion of reading, with emphasis on meaning,
interpretation, critical response, critical dialogue, self-expression, etc.

Description: This feature is fairly advanced, and presupposes at least a certain level of
comprehension. Look for it in Whole Language, student-centered interventions or
interventions that target the critical literacy outcome. This feature deepens
comprehension and critical response by involving children in a guided conversation,
which requires a response and the ability to articulate the response coherently.
Examples: Accelerated Schools, ATLAS, Early Intervention in Reading, First Steps,
Lightspan, Success for All

Emergent Spelling
Definition: Children are taught basic spelling rules and are encouraged to write using

those rules, without worrying about the correctness of the spelling.

Description: This approach is used in a number of different programs. Its disadvantage
is obvious, that is that children are not learning (at least initially) to spell words correctly.
The advantage to this approach, however, is that children are practicing writing in a rule-
governed way. That is, they are generating words from rules, rather than from rote
memory. Thus, when they are introduced to correct spelling and the more complicated
and irregular rules of spelling, they are cognitively prepared for them.

Examples: First Steps, Lightspan

Journals

Definition: Students record their thoughts and experiences in regular accounts, usually
informal.

Description: Journals are a way for students to practice the other crucial aspect of
literacy: writing (reading is the pedagogically dominant first crucial aspect). By keeping
Journals, students gain comfort and familiarity with expressing themselves in a medium
other than oral. The relative informality of journal-keeping and the familiarity of content
make writing less intimidating than other forms of writing, such as essays and creative
writing. (See also essays and creative writing.)

Examples: America’s Choice, Early Intervention in Reading First Steps, Lightspan

Learning Contract/Student

Definition: Individualized, contracted agreements for students on what they will
accomplish for their education.

Description: Learning Contracts are a way for students and teachers to discuss and
agree on not only learning outcomes, but also specific steps to accomplish those
outcomes. Learning contracts can help both teachers and students recognize and
understand how and when students are not meeting pre-specified goals. In addition,
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Learning Contracts are one way in which teachers can enforce the importance of out-of-
classroom work.
Examples: America’s Choice, Early Intervention in Reading, Modern Red Schoolhouse

Meaning Context/Predicting
Definition: Children are introduced to the story before they read, and are encouraged to

predict the outcome or otherwise interact with story structures prior to and separate from
the actual narrative experience. ‘
Description: This feature is common to many different interventions and is highly
compatible with almost any approach. By focusing on meaning and structures, students
are forced to bridge a number of different outcomes, including Decoding A and B,
Comprehension, and Critical Literacy.

Examples: America’s Choice, Early Intervention in Reading, First Steps, Lightspan,
Success for All

Multisensory Activity

Definition: This approach emphasizes senses other than seeing and hearing to help
Students internalize the acts of reading.

Description: Humans have five senses but depend disproportionately on sight and
hearing, at least in school. This feature usually means the inclusion of the tactile sense—
using a finger to trace letters or to run under a line of text as it is read, clapping along as
words are read, etc.—but it can also be generalized into some form of creative
movement, e.g., dancing, drama, etc.

Examples: Early Intervention in Reading, Success for All

Pacing Oral Reading
Definition: Adults read to children—one-on-one or in groups—with the children

JSollowing along (guided perhaps by a finger running under the text as it is read).
Description: Students struggling to read, if they only hear themselves reading, may not
have any idea of what fluent reading actually sounds like. Slow speeds are not fluid, and
fast ones can cause mistakes. Ideally, children associate written text with fluid spoken
language.

Examples: Early Intervention in Reading, Lightspan, School Development Program,
Success for All

Paired Reading

Definition: The program puts two people together (usually of different abilities) to read.
The stronger partner helps the weaker to read.

Description: Usually the emphasis is not on error correction, but rather helping with
reading fluency. It was originally designed as a way of educating parents to read with
their children in a maximally productive way, but has since been extended to include
paraprofessionals and even student peers.

Examples: Accelerated Schools, Early Intervention in Reading, Lightspan, School
Development Program, Success for All
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Pattern Discrimination

Definition: Instructional activities engage students in identification of letter patterns
and discerning words that match specified patterns.

Description: A staple of phonics instruction, this feature provides explicit instruction on
common letter patterns found in words, to assist students in extending their vocabulary
(Decoding A). Students are taught patterns that include words beginning with the same
letter, words making the same vowel sound, words ending in the same consonant blend,
and rhyming words. This instruction presupposes that students are able to identify a word
as including more than one letter and are able to distinguish between the beginning,
middle, and end sounds in a word. Methods often associated with this feature include
multisensory activities, reading drills, and the creation of ‘word walls’.

Examples: Early Intervention in Reading, Early Steps, Four Blocks, Lightspan Achieve
Now, Success for All

Performance Assessment

Definition: Students are given performance tasks to assess learning as a regular part of
instruction.

Description: The primary function is to give feedback to the teacher about the students’
level of understanding or development to further plan, rather than solely evaluative (for
grades). This is often related to Reflective Practice, where teachers seek feedback on
student learning in order to refine instructional methods as a means for achieving higher
student outcomes.

Examples: Accelerated Schools, America’s Choice, ATLAS, Lightspan, First Steps,
Modern Red Schoolhouse, School Development Program

Phonemic Awareness

Definition: Activities introduce students to and provide them with oral, aural, and visual
discrimination of letters and sounds.

Description: This feature, related to phonics instruction, builds the emergent literacy
skills required for context-free decoding. The instruction is often multisensory in order to
build conceptual links between printed and spoken forms of letters. The Indiana Phonics
Toolkit provides many examples of this feature, including relating this feature to Phonics
Assessment.

Examples: Early Intervention in Reading, Early Steps, First Steps, Four Blocks, Literacy
Collaborative, Lightspan Achieve Now, Reading Recovery, Success for All, Waterford
Early Reading Program

Phonics Assessment

Definition: The teacher regularly observes and records students’ progress on exhibiting
specified phonics skills.

Description: Phonics assessment is used to provide teachers with information about
students' acquisition of specific phonics skills. The assessments may be performance-
based activities involving oral or written activities, a teacher-kept journal, or a
predeveloped check-off list. The Indiana Phonics Toolkit includes materials appropriate
for Phonics Assessment. The assessments identify students that need supplemental
instruction, and indicate the content needed in that instruction. The assessments can also
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be used to gauge the progress of the whole class so that the teacher can calibrate
instruction accordingly.
Example: Indiana Phonics Toolkit

Problem-Solving
Definition: Problem-solving is often used as both a rehearsal of skills already learned

and application of newly learned concepts. Typically, the class receives whole class
instruction followed by individual or group problem-solving activities to reinforce the
instruction.

Description: This is a common method in mathematics instruction involving solving
word problems. Students solve word problems, usually after some kind of formal
instruction, to practice what has been learned, build numeracy and math fluency, and
apply math computation to real world situations.

Examples: Accelerated Schools, America’s Choice, ATLAS, Lightspan, Success for All

Project-Based Instruction
Definition: Students are assigned or select a project, as part of formal instruction.

Projects generally involve both the in-depth study of a topic and a summary or synthesis
of what has been learned in some sort of presentation such as a written report, an oral
presentation, or the construction of a representational model.

Description: A method common to upper elementary through high school classes across
most subject areas. Project-based instruction often includes embedded content and
process/performance lessons. While students are often given a choice in selecting a
project, a list of requirements or instructions usually accompanies the assignment.
Examples: Accelerated Schools, America’s Choice, ATLAS, Lightspan, Modern Red
Schoolhouse

Reading Drills
Definition: The program drills the participants on reading sub-skills, using specifically

targeted, repetitive, and analytic exercises, e.g., flashcards with the same vowel pattern
"ea" - "meat," "heat," etc.

Description: Drills are a means of enabling students to practice and internalize what
they have learned. While not the most glorified or appreciated of features, reading drills
offer a way of strengthening students’ skills in certain highly abstract, systematized areas,
such as phonics and grammar.

Examples: Early Intervention in Reading, Success for All

Scaffolding
Definition: Teachers model a complex activity to show students how to perform the

activity; then the activity is repeated with less and less teacher input as students perform
the activity independently.

Description: This method enables children to learn how to do complex tasks. Simple
directions may be insufficient to explain how to do such tasks. Scaffolding is used for
more “high level” tasks and would make little sense, for instance, in a skills-oriented
lesson such as phonics.

Examples: ATLAS, First Steps
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Self-Selected Reading
Definition: Students, rather than teachers, choose which books they read.

Description: An approach compatible with student empowerment, Self-Selected Reading
dramatically increases the chances that children will like what they read, improving the
chances of students habitually reading for pleasure. On the downside, if children choose
books only from one genre, or consistently choose books that do not challenge them, then
this approach may actually hinder reading outcomes. Often this is used in combination
with other reading approaches.

Examples: America’s Choice, First Steps

Silent Individual Reading

Definition: Children have time of their own to read silently, usually scheduled daily.
Description: Teachers may or may not circulate, providing structured
tutorial/individualized guidance or simply answering incidental questions. A staple of
Whole Language and student-centered approaches, Silent Individual Reading gives
children the chance to practice independently what they have learned. Typically children
may choose which materials they use, which again brings up the choice/
comprehensiveness dilemma (see basal readers in the Structural/Organizational section).
Examples: Early Intervention in Reading, First Steps, Lightspan, School Development
Program, Success for All

Storytelling
Definition: Teacher reads stories out loud to students, usually in a classroom setting,

rather than in a tutorial setting.

Description: Storytelling is a near-universal staple of early reading instruction. It has
two primary benefits. It makes children aware of the benefits of reading—that it is fun,
exciting, etc.—even as it models reading, e.g., what texts sound like when read aloud. It
also enables students to respond to their content.

Examples: Early Intervention in Reading, First Steps, Success for All

Worksheets/Workbooks

Definition: Students fill out worksheets.

Description: Usually skills-oriented, worksheets provide an inexpensive way for
students to practice what they have learned. Their use may also free up teachers’ time to
concentrate on other tasks, such as small group instruction.

Examples: Accelerated Schools, America’s Choice, School Development Program,
Success for All '

Writing Mechanics

Definition: This feature comprises activities that call attention to the rules and
mechanics of writing.

Description: Particular activities might include revising texts to make sure, for example,
that all of the sentences have periods, and all of the sentences begin with a capital letter.
Editing can range from simple and mechanical to more complex revisions.

Examples: Success for All, America’s Choice, First Steps, School Development Program
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Appendix B

Early Reading and Literacy

Classroom Survey
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Early Reading and Literacy Classroom Survey

The position(s) of the person(s) completing this survey is (are):

Principal O  Assistant Principal O Teacher O
Reading Specialist O  Other (please state) O

Grade Level:
Pre-K O 1t O d O O NA O
K 0] 2 O 4 O 6 O
PART |,

Instructions: Please fill in the appropriate bubbles to indicate the extent to which the following features
were used as part of the early literacy program in your school during the following years.

A. Structural/Organizational Features

Current Year
Extent of Use

Previous Year
Extent of Use

Program Feature Description of Feature

Occasionally

Often

Never
Rarely
Occasionally
Often

Rarely

Every day

1. Ability Grouping

Students assigned to groups
based on ability.

2. Basal Readers ONONONe) O@fﬂ ONONONONe)

Series of graded readers.

3. Child-initiated
Learning Centers

Materials kept in central area,
allowing children to choose
materials that interest them.

OOOOO&%‘;OOOOO

4, Independent
Reading

Students read silently from
materials they choose.

5. One-on-one Tutorial {0 Staff provides one-to-one

mstructlon to student

6. “Pullout” Instruction 4

o classroom far specialized
instruction.

7. Small Groups, Students work in small groups

Teacher Directed led by teacher or other adult.

8. Systematic, 1 Students are tested frequently to
Formative monitor reading gains.
Evaluation :

9. On-going Written . Teachers keep records of and
Observations track progress on students'

activities, books read, etc., on
an individual basis

10. Trade Books Uses literature-based books as

Lt the basis for reading instruction.
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B. Classroom Instruction

Previous Year
Extent of Use

Current Year ﬁ
Extent of Use %ﬁ
Program Feature Description of Feature

= =
BEEl IR RER
g 8 & e 8 & i
1. Big Books OO0 OO0 OO0 Oversized books students read
o together in class.
2.Cooperative ONONONOE OO00O0 Mixed ability groups working on

Learning atask, where student success is
interdependent.
3.Creative Writing Students write stories on their
and/or Essays own or with some guidance.
4. Drama Students stage a written

4 selection, interacting with the
1 textin the process.

L1 Students encouraged to write
i _before mastering spelling rules.

5. Emergent Spelling

6. Paired Reading Pairs read to each other and are

encouraged to help each other.

7. Phonics Teachers regularly observe and
Assessment record students' progress on
exhibiting specified phonics
i skills.
8. Phonemic i Activities introduce students to
Awareness i and provide practice in oral,
1 awral, and visual discrimination
Il _of letters and sounds.
9. Pattern Instructional activities engage

Discrimination students in identifying letter
patterns and discerning words

that match specified pattems.

Interactive approaches
emphasize multiple senses (e.g.
tactile, kinesthetic) to help
students lean, recognize, and
use phonics concepts.

10. Muilti-Sensory
Phonics Activities

Teachers read stories and other
texts aloud to their students.

11. Reading Aloud

12. Reading Drills Directly instructing students on
reading sub-skills, using directly-
targeted, repetitive, and

exercises.

i Students fill out worksheets as

13. Worksheets/ i
. part of the reading program.

Workbooks

Students use the school library
i for independent reading.

14, School Library
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C. Parent Involvement

Current Year
Extent of Use

Previous Year
Extent of Use

Program Feature Description of Feature

Occasionally
Occasionally

1. Book Distribution Distributes books to households
that may have limited reading

materials.

2, Family Literacy Literacy instruction provided to

parents.

3. Paired Reading Parents help children with

1 reading.

4, Parent Conferences Teachers meet with parents to

discuss student progress.

il Parents volunteer their time to
help directly in instruction.

§. Parent Volunteers

D. Professional Development

Instructions: Please fill in the appropriate bubbles to indicate whether the following features were used as
part of the early literacy program in your classroom during the following years.

Program Feature Descripﬁon of Feature

Previous Year

1. Certified Training
certification or other official affiliation.

2. Certified Speclalist 71 Acertified specialist comes to the school to assist with training of

%\‘%@; teachers and other participants.

3. In-service Teacher-attended workshop at the school provided by a topical expert.
Workshops
4. Networking Teachers meet with teachers from other schools who are involved in

1 similar literacy approaches.

5. Opportunity for
Collaboration

Teachers have release time for meetings, peer observations, etc.
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Part Il. Implemented Philosophy
Please indicate on the following scale (See Example) the beliefs that best reflect your classroom's
philosophy towards early literacy instruction for each year, K-3.

Example: The following would indicate a slightly higher emphasis on teacher directed instruction, compared
to student directed instruction.

Teacher Directed <« | | | | P Student Directed
Teacher Directed < —> Student Directed
Teacher actively engaged in Students encouraged to take
direct instruction with students, "‘I | | | I |" charge of their own education, to
providing information, selecting : choose from a variety of literacy
topics and materials, as well as activities and/or materials, work
setting the pace of instruction, independently or with peers to
student response and practice. create their own interpretations
and discover general rules.

Child Centered/

»  Prescribed/systematic

Developmental

Curriculum content and pace Curriculum content and pace is
are determined by the <-L | l I | H pre-determined and based on
individual child's developmental child's age and/or grade level.

level and needs, including the
child's concepts of grammar
and linguistics.

Code/Phoneme < > Meaning/Comprehension
emphasized emphasized
Reading instruction focuses 4__[ | l l I J" Reading instruction focuses
ptimarily on decoding individual primarily on gaining meaning from
word sounds (phonemes) and text rather than on decoding
learning phonological rules. individual sounds (phonemes) and
learning phonological rules.

Code/Phonemes most Code/Phonemes most

effectively taught < > effectively taught within

outside of context context
506



Decoding of individual word
sounds (phonemes) and
phonological rules are best
leamed when words are
isolated from text {(such as
sentences or paragraphs).

Decoding of individual word
sounds (phonemes) and
phonological rules are best
learned when words are
presented within meaningful text
(such as sentences or
paragraphs).
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Appendix C

Charts Showing Program Features
Related to
Indiana Academic Standards for Reading
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