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In an effort to infuse a broad range of highly
challenging learning experiences into their
program

s, m
any m

iddle schools have adopted the
Schoolw

ide E
nrichm

ent M
odel (SE

M
). T

hrough
a "continuum

 of services" approach, the SE
M

provides num
erous enrichm

ent and acceleration
alternatives that are designed to accom

m
odate the

academ
ic strengths, interests, and learning styles

of all m
iddle school students. B

y labeling
services rather than students, it allow

s for a less
restrictive identification process than the
traditional approach of only labeling a few

 kids as
gifted.

T
he m

odel is flexible enough to allow
 each

school to develop its ow
n unique program

 based
on local resources, student populations, school
leadership dynam

ics, and faculty strengths and
creativity. A

lthough the SE
M

 is based on
successful practices that originated in special
program

s for gifted and talented students, its
m

ajor goal is to prom
ote both challenging and

enjoyable "high-end learning" across the full
range of school types, levels, and dem

ographic
differences. T

he m
odel is not intended to replace

or m
inim

ize existing services to high achieving
students, but to integrate these services into "a-
rising-tide-lifts-all-ships" approach to school
im

provem
ent. W

ith the SE
M

, creative team
ing

efforts involve the entire faculty and enrichm
ent

specialists.

T
he T

otal T
alent P

ortfolio (T
T

P
)

T
he T

otal T
alent Portfolio (T

T
P) is a vehicle for

system
atically gathering, recording, and using

inform
ation about students' abilities, interests, and

learning style preferences. Students and teachers
cooperatively review

 and analyze best-case
sam

ples of students' w
ork, as w

ell as inform
ation

resulting from
 interest and learning styles

assessm
ent scales to m

ake m
eaningful decisions

about necessary curricular m
odifications and

enrichm
ent opportunities.

Part of the process involves helping students
develop skills for evaluating portfolio item

s
according to their ow

n set of internal criteria and
developing procedures for exam

ining portfolio
item

s according to the external criteria of teachers
and other students. Students achieve autonom

y
and ow

nership of the T
T

P by assum
ing m

ajor
responsibility in the selection of item

s to be
included, m

aintaining and regularly updating the
portfolio, and setting personal goals by m

aking
decisions about item

s that they w
ould like to

include in the portfolio at som
e future point in

tim
e. A

lthough the teacher should serve as a
guide in the portfolio review

 process, the ultim
ate

goal is to turn portfolio m
anagem

ent over to the
students.

C
urriculum

 M
odification T

echniques

T
he second com

ponent of the Schoolw
ide

E
nrichm

ent M
odel is a series of techniques that

are designed to assess each student's m
astery level

of regular curricular m
aterial; adjust the pace and

level of required m
aterial to accom

m
odate

variations in learning; and provide enrichm
ent and

acceleration alternatives for students w
ho have, or

can, easily m
aster regular m

aterial faster than the
norm

al pace.

For individuals and for sm
all groups of students

w
orking at approxim

ately the sam
e level, teachers

conduct a system
atic m

odification process called
curriculum

 com
pacting. T

his process consists of
defining the goals and outcom

es of a particular
unit of study; determ

ining and docum
enting w

hich
students have already m

astered m
ost or all of a

specified set of learning outcom
es (or are capable

of m
astery at an accelerated pace); and providing

activities for students to pursue during the tim
e

gained by com
pacting the regular curriculum

.
Students can accelerate their ow

n learning,
undertake individual or group research projects, or
participate in out-of-class or non-school activities.
C

urriculum
 com

pacting is easy for teachers to
learn and im

plem
ent at all levels.

A
nother m

odification procedure that perm
its

w
idespread adjustm

ents to the regular curriculum
is to exam

ine textbooks and w
orkbooks to

determ
ine w

hich parts, especially repetitive
practice m

aterial, can be rem
oved. B

ased on the
"less is better" approach, this technique prom

otes
greater depth of learning by providing tim

e for the
direct teaching of thinking skills. It also perm

its
curriculum

 differentiation em
phasizing problem

-
based learning and the use of them

atic and
interdisciplinary units. In-depth learning requires
students to m

ove up the hierarchy of know
ledge

from
 facts to generalizations and theories. T

hese
skills and problem

-solving strategies w
ill endure

long after students have forgotten the factual
m

aterial that is the focus of so m
uch traditional

learning.

E
nrichm

ent Learning and T
eaching

E
nrichm

ent learning and teaching strategies are
designed to actively engage both teachers and
students. A

lthough enrichm
ent learning and

teaching can be integrated w
ith the regular

curriculum
, w

e have found that creating a special
place in the schedule is the best w

ay to guarantee
that every student w

ill have an opportunity to
participate.

E
nrichm

ent clusters are non-graded groups of
students that share com

m
on interests, and com

e
together to pursue these interests during specially
designated tim

e blocks, usually consisting of one-
half day per w

eek. T
here is one "golden rule" for

enrichm
ent clusters: E

verything students do in the
cluster is directed tow

ard producing a product or
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