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ABSTRACT

From the results of questionnaires, it was found that
students in a Japanese English-as-a-Second-Language course tended to be
highly motivated to learn. At the same time, however, they did not seem ready
for autonomous learning. It is speculated that because of their past learning
experiences, where the students were excessively "spoon-fed" by their
teachers, they failed to develop an autonomous attitude toward their
learning. Their past learning tended to be teacher-oriented, grammar-based,
and oriented toward competing with one another on examinations. It is
concluded that high motivation does not automatically mean that learners are
prepared to work and learn autonomously. For this reason, it is necessary to
consciously train students to be more autonomous learners by raising their
awareness of their own learning. This training includes awareness-raising for
autonomous learning through textbook reading, lectures on meta-learning,
journal writing, and individual consultations. It is concluded that the
training did make the learners in this study more autonomous. It is also
asserted that teachers are not only facilitators of learning, but also
participants in learning. Learner training is not just to train students
because in doing so teachers also learn from their students by interacting
with their processes of learning. (KFT)
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l.Introduction

From the results of quest;ionnaires in April, 1996, it was fou_nd that
the students in'English class tended to be highly mbt.ivat.ed to learn.
However, they seemed not to be ready for aut.onombus learning.

Regarding the students own prob;ems in learning, inefficient learning
strategies, less opportunities to use the language out of class, and
particular macroskill problems (these three problems) were 'indicat_ed\
by more than 50 % of students in the class. I believe that because of
their past experiences, in which they were spoon fed by their teachers,
they failed to develop their autonomy t_ov}ards their own learning. From
the interviews, I can conclude that their past classroom learning
t_ended to be teacher-oriented, graminar—based, and forced to compare
with other students for exam purpose. So, in my opinion, high
motivation does not mean that learners can work aut_onomously.

For this reason, the learner t.raining was conducted for this class.
The prime objective of the training was to raise the learners’
awareness of their own learning. In this paper, the effectiveness of

the training and teachers’ role were discussed.
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2.L.iterature Review

(1)Motivation

From a psychological point of view, Bruner said that ” motivation
specifies the conditions that predispose an individual to learn ”

. (Cited in Sprinthall & Sprinthall, 1987). According to Bruner,

basically, all students have some sort of motivation for learning.
And he insists that there are two kinds of motivation which are
intrinsic and extrinsic : Intrinsic motivation means motivation based
on students’ interests or curiosity about the task itself, whereas
.ext.rinsic motivation is motivation influenced from ext_erﬁal factors.
The distinction of motivation types which is the most well- known in
the Second Laﬁguage Area would bé Gardner & Lambert.(1959)’s
Integrative motivation _a.lnd Instrumental fnot.ivat.ion. The former is
related with intrinsical orientation, and the latter is as external
orientation. However, from recent research findings, these motivation
- types seem f.o be not mutually exclusive (Brown, 1981 ; Ellis, 1986 ;
Lit.t..lewood_, 1984).

(2)Learner training

Aécording to Wenden (1995), learner training needs to be focused on
the key strategies for self-directed learning such as planning,
monitoring,and evaluating. Also, she said, ” a course in learner
training requires that learners raise their awareness and reflect
upon their knowledge of the language learning process”. From the
similar poin.t.,. Ellis & Siﬁclair (1989) “insist.ed that the emphasis in
such training is on how to learn rather than what to learn. On the
.other hand, Ellis & Sinclair (1996/7) criticised no agreement of the
definition of the term ” learner t.raining ”. Then, they redefinéd:

” Learner training aims to help léarners consider the factors which

affect their learning and discover the learning strategies which suit

them best and which are appropriate to their learning context, so

._.2._.




that they may become more effective learners and take on more

responsibility for their own learning ~.
3.The Study
(3-1) Learner Training

(3-1-1)Purpose
To raise learner awareness for autonomous learning through learner
training

(3-1-2)Subject
The students were 34 first year students(Male 9, Fimale 25) majoring
_in English at a private university in Japan.

(3-1-3)Period .
The period of the study was from April.to July’96.

(3-1-4)Content

Eacfx lesson was 60 mins. long, twice a week, altogether for 15 weeks.
The training was curried out once a week. It included
awareness-— raising for autonomous learning and strat,egles through self-
reflection by the t,ext.book reading, journal writ.ing, and setting
‘consultation hours. The textbook was “How to be a More Successful
Language Learner” by Rubin,J & Thompson,I 1994 (Kinseido).

[Awareness-raising for autonomous learning through textbook reading]

Through reading, students’ reflection on their own experience and

critical-thinking about language learning were emphasised. '
[Lectures on metalearning]

The importance of self-questioning and key strategies of metacognitive
strategies such as planning - monitoring - evaluating inside and

O
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outside the classroom were repeatedly insisted.
[Journal writing]

Once a week, the student.s submitted their journals. Their mother
tongue ; Japanese was used in the journal so that they could freely
write their feelings or reflections. Then, the teacher looked back on

her own language learning experience and commented to them.
[Consultation hours]

Twice a week, the consultation hours were set up in terms of helping
or giving suggestions to the students. Sometimes, the teacher called
and talked with the students who complained about their problems in |

their journals.
(3—2) Evaluation of the Effectiveness of the Training
(3—-2-1)Purpose

In order to examine the changes of the learners’ perspectives on
their own learning, the result of self-evaluation questionnaires were
compared in April and in J uly.
(3-2-2)The Result
Motivation (Graph 1)
The tendency of the mot.ivat.ioh types did not changed much. Both in
April and in July, the students had all types of motivations.
Especially, integrative motivation was high.

Autonomy readiness (Graph 2)

The number of students who had their independent work increased
approximetely 15 % in J uly.
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Learners’ own problems (Graph 3)

More than 50 % of the students in April indicated the following
problems : inefficient learning strategies ; failure to use the
language out of class ; particular macroskill problems. The above

problems were all decreased in July.
Strategy frequency (SILL) (Graph 4)

Strategy Inventory for Language Learning was used. Although the
tendency of strategy-choice did not changed much, the class average
became higher in all strategy types in July. Especially, more than

70 % of the students increased their own average on strateqgy frequency.

Journal writing

In the class, nearly 80 % of the students were positive about Journal
writing. Nearly 70 % of the students even have realized that journal
writing was useful for increasing their autonomy in language learning.

Positive Opinions about jourhal writing were related with :

1) communication with their teacher

2) reflection on their own learning

3) awareness of their learning process

4) awareness of the 1ahguage '
5) interests of English speaking coutries
6) enjoyment of writing journals |

However, there were a few Negative Opinions as well. Such as:

* I have nothing to write.
. It is troublesome to find things to write.

On the other hand, the teacher had been writ_ing her teaching diary

i
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.after each lesson. In her diary, she also wrote down hér thought
about dialogues with her students through their journals_..

These comments were :

. Through the students’ journals, I could see what sort of activities

| they were doing in other English classes.

+ By writing my coinment.s,_-I could be aware of language learning.

* I could have a chance to think back on my experiences on language
learning or life in a foreign country.

+ I could. correspond to the students’ problems quickly, and talk with
them. '

* I think that journal writing has improved the relationship with
each sﬁudent,, and my effort to establish the relationship has

influenced the atomosphere of the classroom.”

Overall, journals were of benefit to the t,each'er}in terms of

reflecting her own language learning and teaching.



4.Conclusion

It can be said that the training was effective to make the students -
aware of their own learning. The approaches seem to have made shorten
the distance between the teacher and her students. Moreover, the
teacher, as well as her students could become aware that they were all
participants of learning ; the students have started to be aware of
their own learning, while she has become aware of her teaching and
her relatiohship with students. '

It is my belief that teachers aré not only helpers or facilitators of
learning, but also participants of learning. In this sense, learner
training is not just to train our students, but we, as teachers learn

from our students by interacting with their process of learning.

S5.Implications

It is necessary to continue to encourage students to be autonomous
learners. Even there are some students who still prefer to have
teacher-centered classroom in terms of getting practical knowledge
itself rather than knowing how to learn. It needs to be considered .
how these students can be f.reat.ed to make them involve more positively
ana actively in their own learning in fut.ﬁfe. Is it necessary for the
teacher to approéch these students even closer and .try to talk with
individual students, more often ? At least, these students have
become realized and started talking about their view in the language.
The above point can be seen as an effect of t.hé training. However,
how to lead the learners towards real autonomous learning needs to be

reconsidered.

i0



This article is based on the present.at_ion of International Conference ” Autonomy

2000 : The Development of Learning Independence in Language Learnlng in Bangkok,'
Thc-uland
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