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Abstract

In an attempt to better understand the values that Korean educational
administrators associate with leadership, researchers surveyed a random sample of 292
subjects in South Korea in the spring of 2000. Using several well-tested instruments, the
researchers were able to report findings of relevance to scholars interested in cultural
influences on perbeptions of leadership. Data revealed a strong adherence to Confucian
values. The analysis of data obtained using a western oriented leadership style
instrument proved more problematic as the instrument failed to discriminate well in this
population of educational leaders. In Korea, proper human relationships meant
sustaining social structures that govern relationships of superiors and subordinates. The
school principals perceived traditional social structures as very important in how they
perceived their role as formal institutional leaders. Attempts to graft Western leadership

values onto Korean culture should be crafted with an understanding of this reality.
Purpose

The purpose of the study was to ascertain how school administrators in Korea
perceived the main characteristics of leadership as manifested in their school cultures.
Increasingv number of educators from Korea have obtained graduate education degrees
from institutions in American and Europe and Australia. Consequently, the authors
reasoned that western conceptions of leadership were beginning to influence the
leadership culture of Korea. An effort to describe the prevailing leadership values of
Korean administrators promised to be a useful backdrop for this growing trend.
Specifically, we were interested in gathering perceptions of Korean administrators about
attitudes toward authoritative and democratic leadership styles and we wanted to know

how strongly Korean principals perceived themselves as adhering to Confucian values.

Theoretical Framework

Increasingly, individuals from non-western countries study leadership and

administration in western institutions. Consequently, the spread of western conceptions



of leadership into many different cultural settings occurs as these individuals return to
their native countries. How these learned understandings of leadership become enacted
in the non-western context, particularly in the field of education, is a matter of legitimate
concern. Bass wrote that “given the continuing internationalization and observed cross-
cultural differences.....how much is it possible to generalize the results of leadership
research from one country to another?” (1990, p. 761). In the western context,
generations of scholars have exploréd what are typically described as the two dimensions
of leadership (White and Lippitt, 1960; Stogdill and Coons, 1957; Halpin and Winer,
1957; McGregor, 1960; Likert, 1967; Burns, 1978; Greenfield, 1978; Sergiovanni,
Metzeus and Burden, 1969; Senge, 1990; Deming, 1986; Wheatley, 1994). The two
dimensions are often labeled: initiating versus consideration (Shartle and Sto gdill, 1953)
or task orientation versus people orientation. Surveys and instruments designed to
capture leadership in the organizational setting often utilize these two dimensions in the
structure of the investigation.

We know, however, that there are significant cultural differences that impact
leadership behavior and beliefs (Hofstede, 1991; Inkles, 1966; Mead, 1930,' 1935; Bryant:
1998). These studies raise issues about the “export of ideas to people in other countries |
without regard for the values context in which these ideas were developed” (Hofstede,'
1991:41). In many eastern countries, one of the dimensions of leadership that can be
expected to surface centers about traditional Confucian values. Bond and Hwang (1985),
for example, identified paternalism as a strong characteristic of leadership in East Asia.
In turn, paternalism is compatible with the Confucian values of respect for authority,
conformism, and deference. Such a set of Eastern values shapes beliefs about leadership
that may not conform to those held in many Western societies. Yet, not infrequently,
individuals who assume leadership positions in eastern nations come to those positions
well informed with western understandings of leadership.

For example, in Korea a national system of education has been subject to western
ideas as educators train in Australia, the United States, and Great Britain and then return
to Korean schools. This study demonstrated that in spite of that exposure to western
conceptions of leadership, Eastern values continue to shape how Korean educational

leaders view their position and role.



The Study

The purpose of the study was to test the application of several widely accepted
-Westem approaches'to leadership analysis in a population of Korean school principals
and to weigh the results from such instruments to one designed specifically for Eastern
cultures. Our study was exploratory in that we intentionally used Western leadership
instruments. We developed a modified questionnaire to capture perceptions of leadership
styles by drawing items from the Authoritarian Scale (Sanford, 1950 and the Multifactor
Leadership Scale (Bass and Avolio, 1990). A copy of that questionnaire is attached as
Appendix A and contained items that assessed perceptions about autocratic and
democratic leadership values. We also wished to determine the influence of Confucian
values on the leadership perspective of Korean principals and used the Chinese Value
Survey (the Chinese Culture Connection, 1987) to capture adherence to Confucian

values. This instrument is attached as Appendix B.

Research Questions

The following five questions formed the basis for this study.

1. To what degree do Korean principals subscribe to Confucian beliefs as measured
by the Confucian Value Survey (CVS)?

2. Do Korean principals report adhering to an authoritative leadership style as
measured by the modified Authoritarian and Multifactor Leadership Scales?

3. Do Korean principals report adhering to a democratic leadership style as
measured by the Authoritarian and Multifactor Leadership Scales?

4. Is there a relationship between principal’s beliefs about Confucian values and
their beliefs about authoritarian leadership?

5. Is there a relationship between principal’s beliefs about Confucian values and

their beliefs about democratic leadership?




De-limitations and Limitations

This study was limited to the perceptions on leadership gained through a mailed survey of
secondary school principals in South Korea. Among the limitations of the study are the
following points.

1) The subjects of this study were non-English speaking Korean principals. The
surveys were translated from English into Korean and then translated back
into English. Thus, as is always the case with translation, errors in meaning
and interpretation could readily impact construct validity.

2) The leadership survey was based on Western cultural perspectives. Thus,
when items were translated into the Korean language, care was needed to find
appropriate Korean words to convey the western meaning.

3) A third limitation was the nature of survey research. Subjects were randomly
sampled and the return rate was 69.5%. But we did no‘t sample non-
respondents to determine the likelihood our data were representative.

4) This study used a cross-sectional analysis that collected data at one point in
time. It is possible that events external to our study might result in different
results were the same design followed at a different point in time.

5) There is no formal performance evaluation for teachers or administrators in
Korea. Items in our instrument that required self-analysis about job
performance may have been viewed as intrusive and compromised face

_validity. We do not know if these subjects responded to items with complete

objectivity in making judgements about their personal performance.



Methodology
A mailed survey using two instruments was used to collect data from 292

subjects. These subjects were identified from a population of 4,684 school principals in
South Korea. The names of these individuals were obtained from the national department
of education. From this population 420 subjects were randomly chosen and mailed
instruments on March 13, 1999. From this mailing 292 principals returned usable
surveys.

The fol'lowing tables contain descriptive information about the school population

in Korea.

Table 1: Secondary Schools in South Korea

Contents Middle High
Public 2,057 1,014
Private 684 929

Total 2,741 1,943

Adapted from 'The number of schools and teachers in South Korea' by Ministry of Education, 1999,
Education Square 21 (8), 131.

In 1b999, there were 2,741 middle schools and 1,943 high schools in South Korea
(Ministry of Education, 1999). Of all 4,684 principals, 420 Korean principals were
selected for this study. Individual principals were selected by random sampling. Each
principal in the sample had an equal probability of being selected. Table 2 describes the
type of schools participated in this study and Table 3 provides data about the size of the

schools from which respondents came.

Table 2: Administrative Level of Participants

Contents ‘ Frequency Percent (%)
Middle 149 521
High - 137 479

Total 286 100.0
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Table 3: School Size in South

Contents Mean ' Min. Max. d.f
Number of Teachers 43.54 . 8 158 286
Number of Students 958.70 53 3100 285

The average secondary school principal who participated in this study came from
a school with an average of 44 teachers and 959 stut.ients. However, there was a wide
distribution in size from small schools (8 teachers and 53 students) to huge schools (158
teachers and 3,100 students).

Table 4 describes the gender of Korean principals who participated in this study.

Table 4: Gender of Korean

Gender Frequency Percent (%)
Male 268 94

Female 17 6
Total 285 . 100

In this study, male principals constituted 94% of the respondents and female
principals only 6%. This is characteristic of educational administrators in Korea.

Table 5 describes the age of Korean principals who participated in this study.

Table 5: Age of Korean Principals

Age Frequency Percent
30-39 1 04
40-49 4 : 1.3
50-59 76 27.0
More 60 201 71.3

Total 282 : 100.0

These data were of particular interest. Ninety eight percent of the principals in

our sample were over 50. We found this preponderance of older educators in leadership




roles to be a manifestation of a cultural value that attributes leadership ability to older and

wiser individuals.

The following process was used in developing instrumentation for the study. A
29 item survey measuring autocratic and democratic leadership values was created from
three existing instruments with a research history of exploring autocratic and
participatory leadership styles: 1) the Multifactor Leadership Questionnaire developed by
Bass and Avolio (1990); 2) the Authoritarian Questionnaire developed by Sanford
(1950); and 3) the F Scale developed by Adorno, Frenkel, Levinson, and Sanford (1950).
The items that we used are presented in Table 8-11 and the instrument is reported in the
Appendix. Respondents were asked to respond to a Likert Scale using seven anchors
ranging from Not Important to Extremely Important. As part of the development of this
instrument on leadership, the version translated into Korean was piloted with a small
population of Korean educators; the English version was reviewed by American
educators for clarity and content. The instrument was not subjected to a full validation
process. |

The other questionnaire measured Confucian values and also contained 29 items
using a Likert Scale with seven anchors. This instrument was piloted in the version
translated into Korean with a group of Korean educators. The items that loaded into this
administration of this instrument are reported in Tables 6-7. The instrument itself is

reported the Appendix.

Results and Data Analysis

In this section we report on the descriptive resulfs obtained from the surveys and
the relationship of the results obtained by correlating data from the Chinese Value Survey
with the autocratic and democratic sub-scales of the leadership instrument.

The Chinese Value Survey (CVS) was designed to tap cultural differences in East
Asian countries and the rest of the world. The CVS was developed solely as a measure of
the basic values held by Chinese. Thus, the survey was written in Chinese using Chinese
concepts. It was therefore appropriate to determine how the instrument performed when

translated into Korean.



A factor analysis was conducted on the 40 standardized means, with orthogonal
rotation. Table 6 describes the 29 factors that loaded into the instrument. Two factors

were deleted.
Table 6: CVS Factors

(Alpha =.92)
Item # Item Item to total Factor
correlation loading
CVS0s Loyalty to superior .39 .83
CVvS18 Patience .55 .79
CVS22 | Having a sense of shame .53 .79
CVS0l | Filial Piety .33 .78
CvS17 Persistence : .59 77
CvSl11 Ordering relationship by status .50 .74
CVS03 | Tolerance of others 47 72
CVS04 | Harmony with others 52 .72
CVS13 | Noncompetitiveness Y 72
CvVS14 Patriotism .53 .69
CVS08 Knowledge 46 .69
CvSso7 Kindness (forgiveness, compassion) .62 .67
CVS19 | Adaptability .58 .65
CVS12 Sense of righteousness .57 .64
CvSs29 Respect for tradition .56 .63
CvS02 Industry, working hard 34 .61
CVv_S28 Having few desires .64 .59
CVSI1S Sincerity .59 .58
CvVS24 Contentedness with one’s position in life .60 .56
CVS06 | Reciprocation of greetings, favors, and gifts 47 .55
CVS10 | Moderation, following the middle way .59 .53
CVS09 Solidarity with others .63 .50
CvS26 A close, intimate friend .62 A7
CVS25 Protecting your ‘face’ 47 .46
CvVS27 Chastity of women .57 45
CvS23 Courtesy , .52 .40
Cvs21 Trustworthiness .50 .39
CVS20* | Prudence .15 .55
CvsSl16* | Thrift -00 -.78

* deleted items

Factor analysis indicated that all but two items loaded into the CVS scale. The
Cronbach’s alpha of this instrument was .92, an acceptably high statistic. We have not
attempted to analyze the cultural meaning that is attached to some of these items but
believe in some instances individual items need substantial.analysis. What, for example,

does the English phrase, “having few desires” mean to the Korean respondent?
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Table 7 describes the mean and standard deviation of CVS scales for this study.

Table 7: Means and Standard Deviations for CVS Scale

(Alpha = .92)
Item # Item Mean Std. N
Dev.

CvS02 Industry, working hard . 6.79 42 273
CVS01 | Filial Piety . 6.76 45 273
Cv_821 Trustworthiness 6.74 53 273
CVS04 | Harmony with others ‘ 6.51 .62 273
CVS15 | Sincerity 6.51 .66 273
Cvs23 Courtesy 6.50 .66 273
CvS24 Contentedness with one’s position in life 6.43 .69 273
CVS14 | Patriotism 6.43 70 273
CVS09 | Solidarity with others 6.37 71 273
CVSi18 Patience 6.32 -T2 273
CvSi12 Sense of righteousness 6.29 76 273
CvSs17 Persistence 6.28 72 273

- CVS03 | Tolerance of others 6.27 .64 273
CvS28 Having few desires 6.11 75 273
CVS06 | Reciprocation of greetings, favors, and gifts 6.10 .76 273
CVS19 [ Adaptability 6.06 73 273
CVS07 | Kindness (forgiveness, compassion) 6.07 74 273
Cvs27 Chastity of women 6.04 .81 273
CVS13 | Non-competitiveness 6.04 74 273
CVS26 A close, intimate friend 6.02 75 273
Cvslil1 Ordering relationship by status 5.94 76 273
CVS10 | Moderation, following the middle way 5.93 .81 273
CvS08 | Knowledge 5.89 .88 273
CVS29 | Respect for tradition 5.80 .84 273
CvS822 Having a sense of shame 5.75 97 273
CVS0S | Loyalty to superior 5.57 .88 273
CVS2S5 | Protecting your ‘face’ 5.31 1.01 273
CVS20* | Prudence 6.11 75 273
CVS16* | Thrift 6.42 2.98 273

* deleted items

Korean principals scored an average of 6.18 on all the items on the Confucian
Value Scale (the CVS was based on the 7-point scale: 1-the lowest Confucian Value, 7-
the highest Confucian valﬁe). The standard deviation about that CVS average of 6.18 was
42. It was clear that within this group of Korean educators, there was a strong perception
that Confucian values were important.

Interestingly, some of the attributions made of eastern culture by multi-cultural
experts failed to be supported by these respondents. For example, it is common to believe
that “saving face” is an important part of eastern cultures. While this particular item did

load into the scale and did receive a score above the mean value, it had the lowest score of

ERIC il
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any of the retained factors on the instrument. Note also that prudence and thrift, both
commonly understood as values supported in- eastern cultures, were deleted as a
consequence of this factbr analysis.

The other leadership instrument we used was subject to a parallel analysis. The
factors that were used to measure autocratic and democratic dimensions of leadership are
presented below. Tables 8 and 9 present factor aﬁalyses and central measures for the
autocratic items we used; Tables 10 and 11 present similar data for our measures of

democratic leadership values.

Table 8: Authoritative Leadership Factors

(Alpha = .62)
Item to Factor
Item # Itemn total loading
correlation

LS12 The most important thing a child should leamn is obedience

(A scale) | to his parents 31 .60
LS01 It is essential for learning or effective work that our teacher

(F Scale) | outline in detail what is to be done and exactly how to go .43 S8

about it

LS16 The best leader is one who tells you what he expects or

(Ascale) | wants 37 .53
LS07 What the youth needs most is strict discipline, rugged

(F scale) | determination, and the will to work and fight for family and .36 52

country - .

LS20 The best leader is one who tells you clearly what to do .37 48

(A scale) _ '
LS04 Obedience and respect for authority are the most important

(F scale) virtues children should learn .26 45
LS28 I assign teachers to particular tasks . .35 42
(MLQ)
LS8* Followers who disagree with the leader should keep quiet,

(A Scale) | follow anyway .20 48

* Deleted item

i2
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The alph‘a statistic (.62) of authoritative leadership scale was somewhat low, but
remaining items were kept because the Authoritarian scale reflects one of leadership
styles and one of the study objectives was to compare multiple measures of leadership
styles. Table 9 describes the item mean and standard deviation of authoritative leadership

scales for this study.

Table 9: The Authoritative Leadership Style Items
Item # . Item Mean Std. N
Dev.

LS07 What the youth needs most is strict discipline,
(F scale) | rugged determination, and the will to work and 6.20 1.05 284
fight for family and country

1.S20 The best leader is one who tells you clearly what

(A scale) | todo 6.11 1.10 284
LSo01 It is essential for learning or effective work that
(F scale) | our teachers outline in detail what is to be done and 5.97 116 284

exactly how to go about it

1.S28 1 assign teachers to particular tasks 5.72 1.11 284
- (MLQ) '
LS12 The most important thing a child should learn is
(A scale) | obedience to his parents 5.27 1.39 284
LS04 Obedience and respect for authority are the most
(F scale) | important virtues children should learn 4.74 1.71 284

LS16 The best leader is one who tells you what he
(A scale) | expects or wants 4.57 1.85 284

From the descriptive analysis, it was found that Korean principals showed a mean
value of 5.510on the authoritative leadership Scale. The standard deviation about that
mean on the authoritative leadership scale was .76.

Tables 10 and 11 provide examples of how we operationalized concepts of
democratic leadership. An examination of the item correlations indicates that these
items do not perform as well as do the items on the Chinese Value Scale. Sufficient

factors loaded into the scale to permit its use.

PN
Lo




13

Table 10: The Democratic Leadership Style Items

(Alpha =.77)
Item total Factor
Item # Item correlation | loading
1.823 Permits the teachers to use their own judgement in solving .57 72
(MLQ) | problems _
1.S29 Lets the teachers do their work the way they think best 57 72
(MLQ)
1.S27 Put suggestions made by the group into operation .54 .70
(MLQ)
LS26 I am arguing persuasively for teachers’ point of view .58 .66
(MLQ) '
LS25 Followers who disagree with the leader should speak up, work 51 .63
(A scale) | for good of the group, talk it over
LS22 I wait patiently for the results of a decision 40 .54
(MLQ) _ ‘
LS09 Followers who disagree with the leader should talk the points of .39 49
(A scale) | disagreement
LS13 In a small neighborhood group, a leader should be community 34 .38
(A scale) | conscious
1.S02* A leader who wants to be well liked must have the interest of the 22 .62
(A scale) | people at heart
LS05* The leader who pays a lot of attention to what his followers say 22 .27

(A scale) | is generally a better leader than one who doesn’t

LS18* If there were a great emergency right around here people would .18 24
(A scale) | need a leader who does things for followers

*Deleted items

Three items on the democratic leadership scale were removed. The alpha for this

portion of the leadership questionnaire was .77.




Table 11 presents the mean and standard deviation of democratic leadership

scales for this study.

Table 11: The Democratic Leadership Style Items

14

Item # Item Mean Std. N
. Dev.
LS29 Lets the teachers do their work the way they think 6.27 73 286
(MLQ) best. .
LS27 Put suggestions made by the group into operation 6.21 .70 286
(MLQ)
LS26 I am arguing persuasively for teachers’ point of 6.21 .86 286
(MLQ) view.
LS13 In a small neighborhood group, a leader should be 6.13 .90 286
(A scale) | community conscious.
LS09 Followers who disagree with the leader should 6.02 .99 286
(A scale) | talk the points of disagreement.
LS25 Followers who disagree with the leader should 5.98 1.03 286
(A scale) | speak up, work for good of the group, talk it over.
LS23 Permits the teachers to use their own judgment 5.80 - .88 286
(MLQ) in solving problems.
LS22 I wait patiently for the results of a decision 5.64 1.18 286
(MLQ) :

Table 12 summarizes the results from the administration of the three instruments.

- As one might expect, the culture of Korean school administrators seems most strongly

expressed in responses to the CVS instrument. A higher mean, a lower standard

deviation, and a stronger alpha occurred with this instrument.

We expected to find that authoritarian leadership values would be stronger than

democratic values. Yet our findings indicate that little difference between these two

leadership concepts.

Q 15
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Table 12: Descriptive Sample Statistics and Scale Reliability

Construct Source of Scale Items . Mean Std. Dev. Number of Items Cases Alpha
Confucian The Chinese Culture 6.18 42 29 273 92
Culture Connection (1987)

Leadership Authoritative Leadership 5.51 76 7 284 .62
Style (Adorno et al. 1950;

Bass and Avolio, 1990

Democratic Leadership 6.03 57 8 287 .77
Bass and Avolio, 1990)

With a mean of 6.03, the measure of democratic leadership styles exceeds the
authoritarian measure (5.51). These two results appear to be contradictory. From the
western tradition of leadership research, the two leadership styles form opposing
conceptual frameworks. If the autocratic and democratic leadership constructs have
content validity, the instruments should discriminate between the two. In our study, the

two measures failed to do this. Table 13 shows correlations between the three measures.

Table 13: Correlation among Instruments

1 2 3
1. Confucianism 1.00
2. Authoritative A4** 1.00
Leadership
3. Democratic A45%* A5%* 1.00
Leadership

** Correlation is significant at the .01 level (2-tailed)

These correlations reinforce the observations fnade above that in this respondent
pool the traditional distinctions drawn in western studies of leadership do not appear.
Both authoritative and democratic leadership values are associated with Confucianism
and with each other.

There are many explanations for these findings. First, the translation of the
leadership style instruments into Korean language may have compromised the meaning
of the original items of these western oriented instruments. A copy of the Korean version
of the instruments we used is included in the Appendix. Second, cultural factors
indigenous to Korea may be such that distinctions between authoritative and democratic

leadership are not widely observed. Indeed, given the items on the CVS, this is quite

16
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pfobable. Eastern cultures appear to accept a leader’s authority and the leader appears to
accept a wide responsibility for followers. In this respondent pool, there appeared to be a
number of leadership values that crossed the boundaries established for the competing

leadership approaches common in western leadership research.

Implication

Confucian values appear significantly in the perceptions of how Korean
administrators understand their work. This conclusion can be reached simply from the
descriptive statistics presented above. Confucian values can also be seen in the nature of
the respondent pool of administrations. These administrators are much older than would
be a comparable pool in Great Britain or the United States. Feasance to elders is an
obligation. Proper human relationship means sustaining the social structures that govern
the relationships of individuals to each other. Hence, a leader may be both “the boss” and
a “friend to the worker.” In Korean society social stability is based upon unequal
relationships. Hence, leadership lacks the tension so common in the United States
between the superior and the subordinate roles. The Korean administrative culture
retains traditional values and efforts to transform this culture into a westernized version

should be crafted with an understanding of this reality.

Future Research

Issues of translation and interpretation appear to be most problematic in this
study. How Korean principals understood such concepts as “decision-making” and “the
clear giving of orders” as well as many of the other concepts on our Western leadership
questionnaire needs further elaboration. We also think that it would be of value to learn
more about how Korean principals interpreted the items on the Chinese Value Scale. As
scholars in many disciplines are discovering, culture is the lens through which we view
all matters. This study provides but a superficial look at how Korean principals view a

subject as complex as leadership.
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Personal Data

APPENDIX A

Please provide the following information about yourself.

Gender:

Age:

Marital status:

Degrees of formal school education
Years of teaching experience:
Experience as a principal:
Type of school:

Clasification of school:
Location of school:

0. Size of school:

(Number of teachers)

SPRNAN R W~

Male Female
20-29 30-39 40-49 50-59 60-

Married Unmarried
B.A. M.A. Ed.D Ph.D. completed:
1-5 6-10 11-15 16-20 21-25 26-30 over 30-
1-5 6-10 11-15 16-20 21-25 26-30 over 30-
Public ‘Private
1-6 grade 7-9 grade 10-12 grade
Rural Town City
1-29 30-59 60-89 90-119  120-
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QUESTIONNAIRE BTHE CHINESE VALUE SURVEY (ENGLISH TRANSLATION)
The items below are fundamental and basic values in life. Please indicate how important each of these concepts is to you personally.
There are no right and wrong answers. Simply respond with your reaction for each item.

Not Neither Important
Important Moderately Slightly Nor Slightly Moderately Extremely
Atall Unimportant Unimportant Unimportant Important Important Important
7.
1. Filial piety (obedience to parents, honoring of ancestors, 123 4 5 6 7
2. Industry (working hard) 123 4 5 6 7
3. Tolerance of others 123 4 5 6 7
4. Harmony with others 123 4 5 6 7
S.  Loyalty to superior 123 4 5 6 7
6. Reciprocation of greetings, favors, and gifts 123 4 5 6 7
7. Kindness (forgiveness, compassion) ) 123 4 5 6 7
, 8. Knowledge (education) 123 45 6 7
9.  Solidarity with others ' 123 4 5 6 7
10. Moderation, following the middle way 123 4 5 6 7
11.  Ordering relationships by status and observing order 123 4 5 6 7
12.  Sense of righteousness 123 4 5 6 7
13. Non-competitiveness . 123 4°5 6 7
14, Patriotism 123 4 5 6 7
15. Sincerity 123 4 5 6 7
16. Thrift 123 4 5 6 7
17. Persistence (Perseverance) 123 4 5 6 7
18. Patience 123 4 5 6 7
19. Adaptability 123 4 5 6 7
20. Prudence (Carefulness) 123 4 5 6 7
21, Trustworthiness 123 4 5 6 7
22. Having a sense of shame 123 4 5 6 7
23. Courtesy 123 4 5 6 7
24. Contentedness with one’s position in life 123 4 5 6 7
25. Protecting your “face” 123 4 5 6 7
26. A close, intimate friend . 123 4 5 6 7
27. Chastity of women 123 4 5 6 7
28. Having few desires 123 4 5 6 7
29. Respect for tradition 123 4 5 6 7

Adapted from ‘Chinese values and the search for culture-free dimensions of culture’ by the Chinese Culture Connection, 1987, Joumnal
of Cross-Cultural Psychology, 18. 147.
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QUESTIONNAIRE C
Leadership Style Survey

On the following questions is a list of items that may be used to describe your behavior. Each item describes a specific kind of
behavior, but does not ask you to judge whether the behavior is desirable or undesirable. Although some items may be appear similar,
they express differences that are important in the description if leadership. Each item should be considered as a separate description.
This is not a test of ability or consistency in making answers. Its only purpose is to make it possible for you to describe, as accurately
as you can the your behavior.

Strongly Slightly Neither Agree Slightly Strongly
Disagree Disagree Disagree Nor Disagree Agree Agree Agree

1 2 3 4 5 6 7
1. Itisessential for learning or effective work that our 12 3 4 5 6 17

teacher outline in detail what is to be done and exactly
how to go about it

2. Aleader who wants to be well liked must have the 123 4 5 6 7
interest of the people at heart

3. Ilavoid telling them how to perform their jobs 123 4 5 6 17
4.  Obedience and respect for authority are the most 123 4 5 6 17
important virtues children should learn
5.  The leader who pays a lot of attention to what his 123 4 5 6 17
followers say is generally a better leader than one
who doesn’t
6.  Isteer away from showing concem about results 123 4 5 6 7
7. What the youth needs most is strict discipline, 123 4 5 6 17

rugged determination, and the will to work and
fight for family and country

8.  Followers who disagree with the leader should 123 4 5 6.7
keep quiet, follow anyway
9.  Followers who disagree with the leader should 123 4 5 6 17
talk the points of disagreement
10. Sometimes I avoid making decisions 123 4 5 6 17
11. Tavoid getting involved in their work 123 4 5 6 7
12. The most important thing a child should leam is 123 4 5 6 7
obedience to his parents :
13. In a small neighborhood group, a leader should be 123 4 5 6 7
community conscious
14. If teachers don’t contact me, I don’t contact them 123 4 5 6 7
15. My presence has little effect on teachers® performance 123 4 5 6 7
16. The best leader is one who tells you what he expects 123 4 5 6 7
or wants
17. Tam likely to be absent when teachers needed 123 4 5 6 7
18. If there were a great emergency right around here 123 4 5 6 7
people would need a leader who does things for followers
19. Iam hard to find when a problem arises . 123 4 5 6 7
20. The best leader is one who tells you clearly what to do 123 4 5 6 7
) . N
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21.

22.

23.

24,

25.

26.

27.

28.

29.

I make teachers feel that whatever they do is okay with me
I wait patiently for the results of a decision

Permits the teachers to use their own judgement in

solving problems

I don’t tell teachers where I stand on issues

Followers who disagree with the leader should speak
up, work for good of the group, talk it over

I am arguing persuasively for teachers’ point of view
Put suggestions made by the group into operation
1 assign teachers to particular tasks

Lets the teachers do their work the way they think best

1

1

2

2

3

3

4

4

5

5

6

6

7

7
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Adapted from Multifactor Leadership Questionnaire by Bernard, M. Bass and Bruce J. Avolio, 1990, Consulting Psychologists Press,

Inc. Authoritarian Questionnaire by Sanford, F. H., 1950, Institute for Research in Human Relations. F Scale by Adomo, T. W,,

Frenkel-Brunswick, E., Levinson, D. J. & Sanford, R. N., 1950, Harper and Brothers.
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