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Introduction

The International Development Association (IDA), an integral part of the World Bank,
has been an important channel for aid to low-income developing countries for more than 20 years.
Its work complements that of its sister institution, the International Bank for Reconstruction and
Development. But unlike the Bank, which relies principally on private capital markets, IDA is
funded entirely by grants from member governments. The Association has become an outstanding
example of multilateral cooperation to promote long-term development.

This paper was prepared with support from the Resource Mobilization Department
(FRM) of the World Bank. The authors are grateful to Ivar Andersen for his review and useful
comments on the paper. Uzma Anzar provided research assistance, and Benjamin Crow managed
the layout and publishing. .

This paper is part of a series printed and disseminated under the auspices of the Girls’
Education Thematic Group in the Education Department, Human Development Network, World
Bank. The views expressed in papers in this series are those of the authors and should not be '
attributed to the World Bank.



Confronting the Challenge

‘This year, at the close of the
millennium, by World Bank estimates over
150 million children aged 6 to 11 years are
out of school, many of them in IDA
countries. The majority of these children
will very likely never attain basic literacy
and numeracy, a factor which will restrict

. their lifetime opportunities and probably

condemn them to live their lives in poverty.
Girls are more likely to suffer this fate: they
account for over 90 million of the 150
million young children out of school. The
differential access to school enjoyed by
boys and girls is startlingly evident in many
IDA countries. For instance, in Benin in
1996, a 40 percentage point disparity
existed between boys’ and girls’
enrollments in basic education. In Yemen,
there was a 42 percentage point disparity,
and in Chad, a 41 percentage point disparity

(Figures 1-3).

However, girls’ limited access to
educational opportunities is only one side
of this bleak picture. For the girls who do
manage to enroll in school, their stay there
is often far too short. Girls’ dropout rates
are often exceedingly high. Some data from
a typical governorate (province) in Yemen
illustrate this clearly (Table 1). In most

districts within the illustrative governorate, .

only around half of the girls who began
school are still enrolled four years later.
Moreover, only around 16 percent of girls
who enter school reach Grade 9.

Figure 1. Benin: Primary Gross Enroliment Rates (%)
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Figure 2. Yemen: Primary Gross Enroliment Rates (%)
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Figure 3. Chad: Primary Gross Enrollment Rates (%)
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Table 1. Yemen, Lahej Governorate: Girls’ Progression Rates, by District, 1996-97

. Progression Rate (%)
Districts Grades 1 to 4 Grades 1 to 9
Yafeh 90 55
Al-Daleh 56 ) 16
Radfam 61 12
Tour Al-Baha 49 R ¥
Tuban 49 , 1
All districts 57 . 16

Source: Governorate of Lahej, Republic of Yemen. Statistical Office.
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What are the special barriers girls confront in gaining an education? Clearly, there are a
range of barriers which are often interrelated and which show sore differences across countries
and regions. However, the most significant barrier in almost all countries and regions is poverty.
Put another way, the key barrier is the high direct and opportunity costs of education. Poorer
families, unable to cover the direct costs (tuition, books, transport, miscellaneous fees) of
educating all their children, make an economically rational decision to send their boy children
rather than their girl children. Boys have better employment prospects in the future and, where
extended families are the norm, also support aging parents. The opportunity costs of girls’
education for parents is also usually significantly higher than that for boys. This is because girls’
labor, rather than boys’, is often central to agricultural production and household chores. Surveys
in Tanzania, for instance, show that %irls aged 7 to 9 years who attend school work 21 hours per
week compared with boys’ 12 hours.’ Together, the high direct and opportunity costs of
education for girls combine to present a significant barrier to girls’ education in many countries.
This is particularly so in the IDA countries where poverty is more pervasive. Other important
contributing barriers to girls’ education include low quality education, long distances to schools,
limited availability of schools, cultural norms, insecure or unsafe school environments, and
inadequate school infrastructure. In the longer run, limited employment opportunities for women
and discriminatory labor practices also work against girls’ schooling. ' ’

Why Focus on Girls’ Education?

Many IDA countries Figure 4. Average Private Returns to Educating
have not yet given priority to Females (%)
improving girls’ educational
opportunities. Yet, there are very 2

sound reasons for doing so. It is

well known that investment in I

human capital is key to g 0 _f
-1

achieving long-term sustainable sL R : 7
development and that education 2o ¥ TR

is positively correlated with ol LR ity L
overall economic growth. It is Primary Secondary Higher
also known that, when all its ‘ Avemges from country studics
benefits are taken into account, Mak = Femmle

girls’ education yields a higher -

Source: Larry H. Summers, 1994, “Investing in All the People:
{'ate of return th.an any other Educating women in Developing Countries,” EDI Seminar Paper No.
investment available inthe . | 45, Washington, D.C.: World Bank.

developing world? Figure 4

provides some evidence of this by showing the private returns to female education.

These private returns to education are important, but are also complemented by the very

significant social benefits associated with girls’ education. More generally, the multiple benefits
of girls’ education include: - o

! A. Mason and S.R. Khandker, 1996, “Measuring the Opportunity Costs of Children’s Time in a Developing Country:
Implications for Education Sector Analysis and Interventions,” HCD Working Paper, Washington, D.C.: World Bank.

2 This was reported on by Lawrence H. Sumnmers, then Principal Economist for the World Bank at the World Bank’s
Annual Meeting in 1992. Summers’ presentation was printed by the Economic Development Institute of the World

" Bank in a 1994 report entitled “Investing in All the People: Educating Women in Developing Countries” (EDI Seminar
Paper No. 45, Washington, D.C.: World Bank).



e  Economic benefits. Education raises economic productivity at the national, community,
family, and individual levels. Indeed, a solid body of econometric research shows that the
returns to female educatlon equals, and sometimes exceeds, those for male education®

e  Health benefits. Education for girls has a profound effect on lowering maternal and infant
mortality rates and reducing fertility levels. With even a few years of education, women
are much more likely to seek pre- and post-natal care and to better care for infants. The
changes in a woman’s fertility patterns that result from formal education are amply
illustrated in Table 2.

e Intergenerational benefits. A mother’s schooling level is strongly correlated with her
children’s schooling opportunities. One additional year of formal education held by a
mother translates, on average, into an additional half year of schooling for her children.

The intergenerational benefits resulting from female schooling are considerably higher
than from male schooling.

e  Environmental benefits. A woman with some formal education is more likely to adopt
newer, environmentally friendly technologies and manage natural resources more
effectively.

Table 2. India, Uttar Pradesh State: Total Fertility Rates and Perceived Ideal Number of
Children, by Level of Women’s Education, 1995

Total Fertility Rate Perceived Ideal Number of Children
1lliterate 5.4 - 3.6
Less than middle school 42 3.0
" Complete middle school 38 2.7
_Secondary education or higher 26 ) 2.4

“Source: World Bank, 1997, Primary Education in India, Washmgton, D.C.

However, what is perhaps most illustrative of the social benefits derived from girls’
education are some sample simulations for two IDA countries, India and Kenya. These
simulations reveal that by providing 1,000 girls in India with an extra year of primary schooling
at a total cost of US$32,000, two maternal deaths, 43 infant deaths, and 300 births would be
averted. In Kenya, providing 1,000 girls with an extra year of primary school at a total cost of
US$58,000 would avert two maternal deaths, 48 infant deaths, and 327 births

Tracing IDA’s Involvemeﬁt

IDA support for girls’ education has increased significantly over the past decade. In 1991
just 28 of the World Bank’s education projects included specific interventions targeting girls’
education. Twenty-three of these were IDA projects. By 1999, 63 of the Bank’s education lending
portfolio of 175 projects included interventions targeting girls’ education. Of the 98 IDA projects
included in the portfolio, 51, or 52 percent, included interventions targeting girls. By contrast,

3 See for instance, Carolyn Winter, 1994, “Working Women in Latin America: Participation, Pay and Public Policy,”
Washington, D.C.: World Bank; Carolyn Winter and T.H. Gindling, 1992, “Women’s Labor Force Participation and
Earnings in Honduras,” Washington, D.C.: World Bank; K. Scott, 1992, “Women in the Labor Force in Bolivia:
Participation and Earnings,” Washington, D.C.: World Bank.

‘A Larry H. Summers, 1994, “Investing in All the People: Educating women in Developing Countries,” EDI Seminar
Paper No. 45, Washington, D.C.: World Bank.



only 12, or 15 percent, of IBRD pro;ects targeted gnrls education. The scope and nature of the
interventions included in the projects has also changed considerably over time. Earlier projects
generally included _;ust one or two interventions targeting girls, with many focusing mainly on
infrastructure provision. More recent projects tend to include “packages” of interventions which
aim at redressing the full range of barriers to girls’ education; be they economic, cultural, or
infrastructure related (Annex 1).

IDA support for girls’ education, however, takes several forms. Although operational
lending is core, considerable technical support is provided through economic and sector work.

Current Operational Support

IDA’s support through operational lending programs is substantial, with more than
_US$1.2 billion in new lending commitments supporting girls’ education between FY1996 and
FY1999. The proportion of the total new education lending commitments going to girls’
education over this period is around 43 percent, although some fluctuation is evident across years.
In 1996, 39 percent of new commitments were estimated as going for girls’ educatxon in 1999,
the estimate was 48 percent of new commitments.

Table 3. IDA Lending for Girls’ Education, FY1996 to FY1999

IDA Lending for IDA Lending Proportion of IDA:Lending
Girls' Education Jor Education . For Girls’ Education
(millions) (millions) (%) -

1996 . 305.3 .784.9 39

1997 111.9 , 255.1 44

1998 528.0 11,2015 . 44

1999 260.9 539.8 “ . 48

Total 1,206.1 . 2,781.3 43 (average)

The data in Table 3 indicate that IDA lendmg for girls’ education increased between 1996
and 1999. However, it turns out to be difficult to ascertain precisely how significant this increase
is. This is because the type of IDA education projects approved (basic, secondary, vocational,
higher, sector, etc.) and the specific countries receiving loans differ by fiscal year. It turns out that
there are years when a considerable proportion of IDA lending goes to countries where gender
disparities in enroliment rates are smaller. Because of the way IDA lending on glrls education is
estimated (Box 1), this means that girls’ education lending will show increases in those years.
‘The reverse is also true: in years when the bulk of IDA lending goes to countries with larger -
gender disparities, IDA girls’ education lending appears lower. This is the case in 1996, for .
example, when the IDA education lending portfolio was dominated by a US$425.2 million loan
to India. This one loan accounted for over 54 percent of all IDA education lending that year and
was made to a country with significant gender disparities in education. The effect is to
significantly lower estimates of the proportion of IDA education lending for girls for that year;
when the estimates are rerun omitting the India loan, IDA lendlng for girls jumps to 48 percent.

10




Box I: Estimating IDA Lending for Girls’ Education
The methodology currently used in assessing IDA lending for girls' education is as follows:

e When a project almost exclusively addresses girls® education issues, the full loan amount is attributed as being
for girls’ education.

s When a project supports gencral, sector-wide initiatives (curriculum reform, teacher training, institutional
capacity building, ctc.) and also contains interventions targeting girls, the proportion of the IDA loan going for
girls’ education is taken to be ¢qual to the proportion of the country’s gross enrollment ratio that is comprised
of girls for the most recent year for which data is available. ‘

e 1f the IDA project addresses basic, secondary, or higher education levels, the gross enrollment ratio specific 1o
that level is used in the estimation.

This methodology yields what is acknowledged to be an approximate estimate of IDA lending for girls” education.
Its acknowledged weakness is that it probably undervalues support for girls® education in projects which include
comprehensive measures addressing girls® education.

Regional Patterns in Girls’ Education Lending

In general, IDA lending by region mirrors the annual fluctuations evident in global
lending, as Table 4 shows. Interestingly though, some considerable differences in lending patterns
for girls’ education are evident across the regions, with the bulk of girls’ education projects being
in South Asia and Africa, the two regions where gender disparities in basic education access are
largest. The lower commitments for girls’ education in the Europe and Central Asia and Latin
America and Caribbean regions reflects girls’ significantly better status in these regions. Indeed,

girls’ enrollment and retention rates generally equal, and sometimes exceed, those for boys in
these regions.

Table 4: New IDA Commitments for Girls’ Education by Region, FY1996 through FY1999

East Asia Europe and Latin America Middle East and
Africa and Pacific Central Asia and Caribbean North Africa South Asia
1996 69.3 47.0 5.0 23.6 - 44 155.9
1997 278 498 344
1998 174.9 18.0 357 299.4
1999 89.9 92.8 4.8 6.6 25.5 414
Total 361.8 189.5 27.8 65.9 64.2 4742

South Asia accounted for the largest volume of new education commitments between
1996 and 1999, US$1,316.3. The South Asia portfolio is characterized by very large loans which,
however, are often made directly to subnational entities. The India portfolio, for instance,
includes the US$152 million loan for the District Primary Education Program III which is made
directly to the State of Bihar. Consequently, these countries have usually borrowed for several
education projects which run concurrently. The size of the operational lending reflects the
countries’ large populations. If the standard methodology (Box 1) for estimating IDA girls’
education lending is used, it appears that around 36 percent of IDA education commitments in
South Asia between 1996 and 1999 are supporting girls’ education initiatives. This, however, is
rather misleading in that it undervalues the significant focus many of these projects give to girls’
education. Indeed, the India, Pakistan, and Bangladesh projects provide some of the most
comprehensive coverage for girls’ education (Annex 1). They tend to support comprehensive
“packages” of interventions intended to redress the full range of barriers to girls’ education—
economic, social, cultural, etc.—and which are therefore more likely to effect change. IDA
projects in the region typically include between 10 and 12 different interventions specifically



targeting girls. The main thrusts of these various initiatives are on improving education quality
and making it more gender sensitive, addressing the high direct and opportunity costs of girls’
.education, and making schools more accessible to girls. : : .

In the Africa region, education lending tends to be spread rather more thinly across
countries. It is usual for a country to have borrowed for one, or at most two, education projects
between 1996 and 1999. Only in Senegal were three new commitments made during this period.
A number of IDA-eligible African countries, most of which are experiencing internal conflicts,
have not borrowed at all for education. On average, African countries which Aave borrowed,
borrowed more lightly for education than South Asian countries. For instance, 25 of the 35 new
commitments made between 1966 and 1999 in African countries were for loans of US$40 miilion
or less. Many were for considerably smaller amounts. The exceptions to this rule are Ethiopia and
Nigeria, each of which has borrowed over US$100 million for a single project. Interestingly, in
the Africa region, there is less evidence that girls’ education issues are being addressed through
“packages” of interventions which address the full range of barriers to girls’ education. Although
projects in Ethiopia, the Gambia, and Mauritania support 10 or more targeted interventions for
girls, most other projects include somewhere between five and seven targeted strategies. It is also
interesting to note that in African countries, efforts to address girls’ education issues focus very
strongly on efforts to improve education quality and make it more gender sensitive. Improving
girls’ access to school facilities and providing alternative or nonformal educational opportunities
are also commonplace. Unlike countries in the South Asia region, however, efforts to address the
effects of poverty on girls’ enrollment and retention rates are rare and, where they exist, are
small-scale pilot operations. It is not clear why projects in Africa do not generally include
initiatives to address poverty. It can only be surmised that institutional capacity to implement
such programs may be limited. ‘ -

IDA education lending in the Middle East and North Africa Region is limited to Yemen

‘and Egypt (which has recently graduated from IDA). Despite the existence of a very significant
gender gap in enroliment in Yemen and a smaller, albeit not unimportant, one in Egypt, the focus
on girls’ education issues appears to be rather limited. The IDA lending portfolio includes four
new commitments during the 1996 to 1999 period, three of which were made to Egypt. These and
other earlier commitments do include interventions targeting girls, but they tend not to include
concentrated “packages” of interventions. In part, this is because the IDA lending portfolio
includes projects whose focus is teacher training or vocational education rather than basic or
. secondary education. The portfolio’s girls’ education interventions focus principally on
improving girls’ access to school and school quality issues (increasing female teachers’ _
representation in schools). Interestingly, interventions to redress the effects of poverty on girls’

enrollment (scholarships, subsidized materials, etc.) are essentially not addressed in this sector’s
IDA portfolio. : . '

In East Asia, IDA lending is dominated by China (which recently graduated from IDA).
- Between 1992 and 1999, seven large loans were made to China (two being a blend of IBRD and
" IDA). The IDA projects in East Asia do include “package” approaches to girls’ education, but
these again tend not to be as comprehensive as those in the South Asia region. :

In the Latin American region, IDA lending operations which explicitly target girls’
education are limited to two projects in Bolivia, the Education Reform Project and the Education -
Quality and Equity Strengthening Project. Both projects include a range of interventions targeting
girls. In the European and Central Asia region the IDA portfolio is characterized by newer '
lending in small volume. Although these projects do benefit girls’ education, they do not include
specific initiatives targeting girls.
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Building Partnerships and Awareness

IDA, under the wider auspices of the World Bank, also encourages and supports girls’
education initiatives through other fora and approaches. These include:

e Technical Support and Economic and Sector Work. A considerable amount of the
economic and sector work undertaken to support IDA education lending operations
have had a strong focus on girls’ education issues. Such sector work has both
strengthened operational lending programs and expanded and deepened knowledge of
girls’ educatxon Some good examples of these sector work pieces include:

» “Primary Education in India,” Development in Practice Series, South Asia
Region, World Bank, 1997. ' :

> “Improving Basic Education in Pakistan: Community Participation, System
Accountability, and Efficiency,” South Asia, World Bank, 1996.

> “Girls’ Education Acceptance in Yemen: Baseline Study,” Society for the
. Advancement of Women and Children, Sana’ 3, Yemen, MENA and HDNED,
1998.

» “Guinea: Beyond Poverty: How Supply Factors Influence Girls’ Education in |
Guinea, Issues and Strategies,” Africa Region, World B_ank,_ 1996.

The District Primary Education Programs in India provide an interesting look at the
role and importance of supporting economic and sector work. The projects include
conditionalities requiring districts to prepare and submit comprehensive reports and
action plans on gender issues before they may qualify for program support. This has

, helped ensure that barriers to girls’ education are identified and appropriate remedial
measures are formulated by those having ownership of the programs.

e Building Awareness. The World Bank also encourages dialogue and awareness
building on girls’ education, often through national or regional conferences and
workshops. Examples include a Bank-sponsored regional conference in the Middle
East and North Africa region in 1999, which gave extensive coverage to girls’
education. A regional workshop held in Africa in the early 1990s specifically on -
girls’ education proved to be a major unpetus to reforms in some countries. Most
notably, Malawi embarked on its impressive effort to increase girls’ enrollments
directly as a consequence of its minister’s attendance at this workshop.

o The Education for All (EFA) Initiative. Improving girls’ educational opportunities
in IDA countries is at the core of the EFA initiative. The World Bank is akey -
signatory to this initiative and has actively supported it over the past decade. It has
contributed significant financial resources, including a US$600,000 Development
Assistance Grant (DGF) to UNESCO to upgrade statistical monitoring systems, and a
US$2.4 million DGF to UNICEF to support EFA-related initiatives, including many
girls’ education initiatives. The grant to UNICEF supports the piloting of initiatives
on girls’ education, introduction of strategies to combat the effects of child labor on
educational opportunities, and efforts to distill “good practice” experiences on girls’
education for wider dissemination. The Bank has also contributed substantial
technical and in-kind input via its representation on the EFA Steering Committee.

13
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® The World Bank’s 31 Girls’ Education Target Countries. These are countries

~ with especially large gender disparities in basic education enrollments. Twenty-seven
of the 31 Target Countries are also IDA countries. The Bank’s Education Sector
Strategy Paper of 1999 has ranked improvements in girls’ enrollment rates in the
Target Countries as one of its key Priority Areas. :

® The African Low Enrollment Country Initiative. This initiative provides special
support to African countries where education enrollments of boys and girls are
particularly low. The majority of countries covered by this initiative are IDA
countries.

* The Partnership for Strategic Resource Planning. This is a joint program of the
Forum for African Women Educationalists (FAWE), the Association for
Development of Education in Africa (ADEA), the Economic Development Institute
of the World Bank, the Government of Ireland, the Government of Norway, the
Rockefeller Foundation, and USAID. This Partnership works in collaboration with
nine African countries, all of which are IDA countries (Ethiopia, Tanzania, Guinea,
Ghana, Malawi, Mali, Senegal, Uganda, and Zambia). Its objective is to build

~ capacity in education ministries to plan and utilize resources efficiently to help meet
Education for All goals. Special attention is paid to policies and investments in girls’
education.

® The Partnership on Sustainable Strategies for Girls’ Education. This partnership
between the World Bank, the British Department for International Development, the -
Rockefeller Foundation, and UNICEF is exploring ways of ensuring more effective
implementation of girls’ education programs in developing countries. Initial focus is
on seven IDA countries—Ethiopia, Malawi, Uganda, Zambia, Guinea, Senegal, and
India. This Partnership works collaboratively with the Partnership for Strategic
Resource Planning.

* Knowledge Management Initiatives. Under its new focus on knowledge
management and dissemination, the Bank has provided a range of new services and
support to IDA countries on girls’ education issues. The Girls’ Education Thematic
Group of HDNED, for instance, has established a website on girls’ education
materials, has provnded subsidized technical support for sector work and operational
lending programs in IDA Girls’ Education Target Countries, and has provided a
range of training programs for staff and country counterparts. One such training
program was a Girls’ Education Study Tour which took counterparts from several
IDA countries to learn firsthand from “good practice™ girls’ education programs in
Bangladesh and India.

IDA Support at the Country Level

IDA programs and projects support a range of i mterventlons for girls education. These are
shown in the Tables attached in Annex 1.

Supply-side Ihterventions

As would be expected, supply—snde interventions are commonplace, including school
construction, rehabllntatlon, and expansion. Importantly, though, recent prOJects particularly

Q . . 11 '
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those in South Asia, have sought to ensure that school construction favors increased girls’
enrollments. This is being done through requirements that funding priority be given to the
construction and/or expansion firstly of girls-only schools, then mixed-gender schools, and only
thereafter, boys’ schools. This approach is being employed extensively in projects in Pakistan and
is also evident in projects in India, Chad, Malawi, Mauritania, Niger, and Tanzania.

Another innovative supply-side approach to increasing girls’ enrollment exists in
Pakistan’s North-West Frontier Province Primary Education Project. Here, subsidies are being
provided to private schools in urban slum areas which enroll significant proportions of girls. The
objective behind the subsidies is to encourage development of the private education sector, and
indications are that this objective is being met.

Supply-side interventions have also been extended to provision of nonformal education
programs, distance education programs, and vocational education/skills training programs. Most
common are nonformal education programs which provide literacy training for out-of-school girls
and young women and are frequently delivered by NGOs. Such projects are found in Bangladesh
India, Nepal, Senegal, and Mozambique among other countries.

Demand-side Interventions

In recent years, IDA programs and projects have been increasingly addressing constraints
to demand for girls’ education, the foremost of which is poverty. Project interventions addressing
the high direct and opportunity costs of education are those which most directly address the
poverty constraints. A growing number of projects are supporting scholarship and stipend
programs for girls. Several examples are to be found in Africa (Mauritania, Mozambique,
Tanzania, and the Gambia), but the larger and more successful programs exist in South Asia. The
most impressive is Bangladesh’s Female Secondary School Assistance Program, which in 1999
provided scholarships to over 800,000 rural girls to attend secondary school. Monitoring data
indicate that this project is delivering on its core objective of raising rural girls’ enrollment rates,
which is translating into increasing employment rates among young women and declines in
fertlhty rates. Provision of water points and early childhood education centers in, or near, schools
is also a commonly employed strategy to reduce the opportunity costs of girls’ time; water
collection and care of younger siblings are chores which commonly keep girls out of school.’

IDA projects are also placing great emphasis on improving education quality and
relevance particularly for girls, since low education quality is known to be a special deterrent to
girls’ enrollment and retention. Prominent among these measures are efforts to increase the
proportion of female teachers and to ensure that they are adequately trained, motivated, and
supervised. Also, another measure is that they are approved of, and supported by, the community
they serve. Guinea’s Equity and School Improvement project provides an exambple of this. The
project supports special efforts to increase the quality of the teaching force and the number of
women teachers. This has been a particular challenge; as qualifications requirements for new
teacher candidates were increased, the pool of eligible female candidates dropped sharply from 25
percent to 15 percent of applicants. Despite this, the government has managed to steadily increase
the number of women teachers. Other quality enhancing strategies employed in IDA projects
include gender sensitization training for teachers, revision of textbooks to remove gender biases,
development of improved, gender-sensitive curricula, and extra tutoring programs for girls.

Awareness campaigns, which increase parental and community knowiedge of the

importance and benefits of girls’ education, are commonplace in IDA projects in Africa and are
often associated with wider efforts to expand community involvement in education provision.
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Indeed, it is notable that in all regions, with the exception of East Asia, community participation
has become integral to efforts to improve girls’ educational opportunities. In many instances, an
expanded role for the community prompts larger changes in education financing and management
patterns.

Mixing the Interventions

In practice, all IDA projects incorporate a variety of supply- and demand-side strategies

.addressing girls’ education. This reflects the adoption of a much more balanced and holistic

approach to the issue and one that is much more likely to show effective results. This multi-
pronged approach is nicely illustrated in Céte d’Ivoire’s recently approved Education and
Training Support Project.

Box 2. Céte d’Ivoire’s Education and Training Support Project

and has outlined its goals and strategies in the National Education and Training Support Project. The country's key
objective is to ensure that all young children have access to primary school by 2010. The target is to increase the
number of enrolled students from 1.7 million in 1998 to 2.2 million in 2002, and to 3.4 million in 2010.

In addition to other mainstream initiatives, a package of specially targeted interventions is being supported for,
girls’ education. Around 300 new three-room schools will be constructed in sparscly populated areas, each of which

revised to remove gender bias and will be made more widely accessible in schools. And teachers who have received
gender sensitization training will be redeployed to poor and rural areas.

Meeting Future Challenges

Although considerable progress is being made towards improving girls’ educational
opportunities with IDA support, considerable challenges remain, Providing the more than 90
million out-of-school girls with access to an adequate quality education is a daunting task. Yet,
good foundations are being laid and much can be built on them. In particular, on-going and future
efforts should aim at;

* Increasing country-level commitment to this issue. It remains true that country-
level understanding of, and commitment to, girls’ education is weak in many
instances. Increasing knowledge of the economic and social returns to girls’
education, as well as of effective strategies and interventions, remains a priority.

* Strengthening the focus on initiatives which help redress poverty. This is

important because the direct and opportunity costs of education tend to be the most
significant barrier to girls’ enrollment and retention in many countries. The broader
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utilization of scholarship programs and the careful examination of issues relating to
their sustainability should be given consideration.

Further expanding initiatives to increase educational access. This is because the
absence of schools in communities continues to be a major obstacle to girls’
enrollment. Some of the more innovative approaches currently being employed,
including construction of smaller satellite schools, stimulation of community schools,
and prioritizing funding for girls’ schools are all worthy of replication in the right
environments. In some cases, good school mapping and improved siting of schools
may be all that is required. :

Continuing the emphasis on improving the quality and relevance of the
education offered in schools. This is because the quality of education offered is
unsatisfactory in many countries. Where the opportunity costs of girls’ education are
high, parents will be less willing to release their girls from chores to attend a school
which offers a low quality education. In many countries, the increased availability of
female teachers is also critically important in increasing girls’ enrollment and
retention rates, particularly at the secondary school level.

Building effective partnerships with other agencies. Collaboration with other
agencies and partners builds consensus and support for girls’ education. When
several donors present a united front on this issue they are often able to encourage
and support new and expanded country-level initiatives very effectively.

Increasing knowledge and dissemination of “good practices.” In-country

- knowledge of effective strategies remains limited in many cases. Training programs,
-study tours, and special efforts to disseminate country experiences can address this.
Bank task managers working on IDA countries also benefit greatly from these efforts.
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ANNEX 1

GIRLS’ EDUCATION INTERVENTIONS IN IDA-SUPPORTED
PROGRAMS/PROJECTS

18

15 .




TonNeonpyg ey

=
kA
g Ak
Fo e i e b i

uoneINp:}
I9YIB9], 991AINS-31g

o

St

T

T

Eo

JustIIADIdW]
Jootjog pue Ainbg

Sk

e h s ATET
CRERERS

juswi

W i

4 PAYL

L tuiar e and s

JUSULSIAU]
10103§ uoneonpy

VIJOTHIA

71d
R A it b

ELTE e RLTTH

Hoddng

ShEe ;‘ﬂ&!ﬂmﬁ

npi diseg

VOId4V NI SLOIrOY/SNVIDSO0Ud AALI0ddNS-Va

»
S0
(O SYEVREI
\_ 2A3Qq SnpH;
Bty i P e G R ik ; ¢
=515 5(8 3155 ElE 245 |Eg|ExE s[5 [5 (2 (|38(88(2|25¢ [ g |&
g§ |8 |33|3 |2 5| 5 w3 |7 2|3 g8 * |5 (3 308 Sz (R 5|2 | & ] spalosg
F] e s |3 ol el e ® 5 = I 8l 3 2 - AR w|5 e g (2 :
B [ “ ] -1 [ L) M 4 8 " Ele ._Dv. a ) = W (] o ®lm o -1 ®
= M. = Ed al = = o -y 8lw - = £ <] - 3 el 3 2o - 3 |-R
“ ° >l - <] m e o =l o] © 9 @ m - - -] =| e =X -4 ~J
2 18 S 3 el 3 2 = 3 g8 xle |= = 2 Blm Zl3 |2 c |8
s lz. = o el s 3 B 5| g g 5 3 - Nla& B q |=
m s eno- o ” 2 g] .M ® e]® » m - - ® ] =l & 2 |-
s |3 g e i P-3 s[3 s|l& |8 & gle |w S |+
S 3 E ] =1 B4 =@ %R s = sle 3 S 3
S @ = T - 2 < 2 e
5 g 5 5 g |® g s | &
|l.m_ b S 3 . 4 |8
oonpg 5uvy) Aijog SI0100,] 103538 150D Aprunioddg . S0t $$2000 jDIiSAYg
sagvusdlly wanyno-opog| ¥ woyv; pupw panq ySiy Suruavay puv Gyong) 10008
puv jpuonnaoq -uasosday :
Mg.ﬁ\.nhg.\aﬁ sy Q:: Qb
Paspasuy
I NI SNOILNAAYALNI NOILVONAd .STIIO

Q

Aruitoxt provided by Eic:

E



Q

ERIC

Aruitoxt provided by Eic:

_ uonedNpg [euoneaoal.
g,.g .g 8 v
3 g § '§ uoyednpa duLs|gf - ]
288 . R
E § % s swet3oad ;"
EN uoysaINpa [BuILof-UON]| ] =
s1ayjows Sunok jo £13ud-oy !
swest3oad uopvAOUU] v N
K . . .
O juawaAjoAul] T
5 2 Ayunwwoo papuedxyy| * *
=5 l
E & a8y P
< uojssjups jooyds JupPnpay 3
& sautne Buspjaoag. x|
w : [>3 _ .
S % 5 § jooyds o3} .. &
& 3 3 E [9A8.1} 10} §20§A105 11035 | * A 1
8 3 ~ suBjedwed ssouasemy 5| ¢ | 5¢ M%
A 3
Bh . ssopvysyuyups]
S8 assy . 9
E g = afswdj Bujsvardugl;. .
S8 E L8 §F »
CE= 8= Ansyuyn o<
or & ui Jjun uonEINPs SDL.",
E swe1S0ad arwdpyyDd| ,
s % " u i
a § Gr DUTR LT S >
E 3 3 pus 53x9) PaziPIsqnS: :;
2 g gl 18pUABD [OOYIS IqIXAL '~ 5
= 99\ i
a ;00 §] sputod 1agem Buppjaodg|
g © sdyysagjoyos|>” »
=} o ::f;\_v
z % saageptup iway jooyosfiad | X >
‘2 .§ mnlno;.l.mor".
S § 2Apjsu3s J9puaDY ;- £
= o~ sooqixa” / -
é § g uj suiq Bujaoway]. . gf
S - # 7
= a8 § Supioyn Byxy ;g i" _»
= 3 S -
E‘ S Bujugea|: gj
E -§ uopEZRISUIS JAPUID] o5
E 3 8404783} 3{Bwiay BujsvaLouf % be
< : B
8] uojstaoady:: i
2 al ajeAld azipisqng :»: (;I
=2 3 - A 1 :
k g sjooas}= o 3
2 E S48 105 Suypuny Kyi01Ld . ’
5 2 UOIIINLISUOD [00YIS ﬁ | L ¢
= o X ;
8 SO1I|198) [BRRUIPISAY ”i . v -
S ":“ . 2' N - . -:;_:;.‘ 1 .
1 ) o1 B _
g 248 = ’ Al B w | 7!
g g B sesg 2. S 88 - 3
5 B4 BS 85 S S5%T g:fl; S
2 W =38 A =i w'] L S 48 s
3 3 A28 %g 8y B4 H3zg8:
2 sl g 9 2 Gl <4 EM G &K E
) S T B S = Py o o
-] o i ﬁ - ﬁ i
& 58 N 8 8 § (EI0 W - c = .
3595 E 59 28 255452
FBSERAOE oY TS AEAIN @

al

17

21



Q

ERIC

Aruitoxt provided by Eic:

‘GIRLS' EDUCATION INTERVENTIONS IN IDA-SUPPORTED PROGRAMS/PROJECTS IN EAST ASIA AND THE PACIFIC

viding
Vocational
and

Alternative

sweaSoad|
uonwInpa (Busioj-uoN|

B SUMS/PA JOA}-

Education

uoyBINP? RUBISIY w}-;

XX

Policy Shifis

ss1ayjou|
BunoA jo £1jua-o)).

sweidol4 uojsAOUUL]

JUIUWIAJOAU} ':;
Ljunwwmod papusdxyl -

EE

a8e uoysspupel .
[ooyas Sutonpayf -

v

Jactors

saunape| 8u|p|Ao.ld[- =

jooyds 03 |9AB.I)]~ N
10§ §33]AI9S 3400ST] -

L

i

2

sda3 juawmisamodwsa] |
‘suredwsd ssaudiBMyv] .

Increased Female

Representation in | Socio-cultural

sao3BLSjUjwpE] -
ajeway Sugsvatdug]

XX

Sector Admin.

s103843sjuglupe dewdgf
10} s9|1yaa Bupaoadf .

Agspugn]
uj 31un uoysanpa S0

High Direct and

swBiS044 IBWPRYD), -

s|Bi4938W U

Siled

pus x93 pazypIsqns)|” -

Opportunity Cost

.mpuaunLh "
100yas AjqxaLaf’

sputod 1338Mm Buipjroaygl

3F

»

sdyysasjoyodg :f"

X

School Quality and Learning

Outcomes

soapemu "
PIBaY jooyag] .-

wnnayana) - |
2ARISuas Japuan) « .

sjepaBW ysjooqixay] |

uj seq Supaoway} v
s

W

Supao3ng eyxy| -

Suupesy ‘f'm
UOJ3BZ3ISUIS J2PUID) o

[
“

s1ayo8a} appwayf . 1

-

Suiusay/Buiseatouy) -

X| X |X| X

Physical access

b
uojsiaoad} -

ajearad azipisgngy - *

9

sjieA\ K1spunog :':
siooyas spud]
103 Bugpuny L0444} ;-

'cha.l/uomn.nsuoar -
jooyat

sapyou) [BRRUAPISIYUF:

s
]
.

ERe

Country

oject

Pr

Third Basic Education

Fourth Basic Education

1
2

SOLOMONISEANDS: '~ 5/ .
Third Education and

Training

Basic Education in Poor

and Minority Areas

24

23

18



Q

ERIC

Aruitoxt provided by Eic:

GIRLS' EDUCATION INTERVENTIONS IN IDA'—SUPPORTED PROGRAMS/PROJECTS IN LATIN AMERICA AND THE CARIBBEAN

Providing
Vocational and

Alternative
Education -

uopBINPE [BUOPBIOAL:

uopeanpa soueysial- 4

swsadoad @ J
uopEOINPA |BULIOJ-UON} . |

ssopsout}
BunoA jo Liyua-oy b

o

i
swsidoad uopBAOUU)fLn

Policy Change

- JUBUIAAJOAUL}
Anunuwod papusdxy

23w uoisspupsf -
jooyds Bupnpai ;. -

52U}138] SuIpIACAd w <

[00YJS 03 [3A8BN) ey
A0} $391A13S 3103SF} -

jo-cultural
Factors

ci

suSieduie) ssaudsemv] ;]

Increased

Female

Sector

sio)snsjuywpe] s :

' 103 SaI1YdA Sulpraodd &‘a
€%

Ansung, -
uj un uopEINPa SHIDI “ %

swe1So0ad aswdpud}

a8pua|ed [ooyds oqIxald ] A

syujod sa3um Sujplaoad “‘%J

Opportunity Cost

sdyysaujoyds)

School Quality and Learning | High Direct and |Representation in So
Outcomes

saApEpIU} 3[EaY J00YdS] 1

wnjnd)2andf
JAIJISUIS JPUD

ooqIxI| £k
uj sB1q Sujroway ;;%-

iy
Supioiny BHXFE

Suymeay -
W
uopIBZNISuUISs Japuan} v

819283

uogsiaoad} *
ayeartd azipisqnshie

Physical access

s|jeA\ Atepunog] : ;

sjooyds S} 5
103 Bujpuny Kaptopad] .

uopINIIsUOd Jooys!

531311108} [8PUIPISIY

Country

Project

Education Reform
Education Quality

and Equity
Strengthening

26

25

19



Q

ERIC

Aruitoxt provided by Eic:

N
1
0 3 :3: 5 sws13oad r 5
% § ~ 83 uoBINP? [BWI0Y-UON}
28§ §§ 3L supis/Pa oA} >
J = E
5 £ < =) uogeanpa BduwMs|ql: o .J" ] >
) stayjou). N
% Sunof jo Ayua-oyl:” ' 40
E § sweaSoag uovaouul: s
g g. juswaajoaut] 1
= : §
: E Ajjunwwod papusdxy I Ne \ » »
E adu uoissjups _W ‘e
[ jooyas 8uponpay §
7] 0l
5 b=} sauinye) Suyplacdgl’ . | N B s
! s ]
E & E 100yds o3 - ;
a i g | 124843 Joj 59314438 11095y - i
g 'g S $d18 yuawsomodua) : V) | V) 5
] ‘suBjeduIed S5IUIIBMY i {
E v o= siojensjuywpsf 5
Z g s § ajswaj Buiseasoug| s .
g % % "’ T ———
= § 3 'g 10} 53dyaA Suypiaosg|-- }
S S &3 Ansyup|- ’
% ~ uj JIUN UOKBINPI SN ]
s swetSosg a.mapuq;)r) § ]
= B 5 N
s §3S s|spBW f‘*@e\g s
8 § 2 PUB 51X3) paz|pisqng| %3
E g s 48pUR[BI j00Yds IqIXaLAf:
a .'§o g. spujod 1338Mm Bujplaosgl - .
e =& .
8 sdjyssjoqosf 1
By . saAIBRIUY YaBY jooyds] ™ ” :
2 E wnyndyLan? s : 5
g 2A1}ISUIS JApUIN o b :
N - L
Z ~ s|81za38W |/sHooqIxas) . I
2 3t 3 K e >
2 § uj su)q Bujsoway} e
8 % g Supa0n) BHXY -
3
E S‘ Sutupeny) P
~ 3 uonEZIsUas JApuID| ;. ~;
E g ‘ 819483} 3|BUI) if 5 - 5 se | 5
= Bujupsly/Buissaloug} 7 e
% uoysjaoad) -
= ‘aysapd azypisqng| )
é . g siieAr L1wpunog|, - S IES >
a S sjooyds}=:. } ' )
= 2 N
- é 51418 103 Buypuny Aysopag)"H » {7 » =
a s .q?an/uognnJ;suoo ‘ s ; W 5 V)
o 100yg} - i
SIPYIOE) (BpuapIsY)
:" s .
I &0
g‘ : ‘ - .E % g .5 °§
B h -3 Q b o
8 “2 8 8 12 - 8
3 » e gl2llg Bl |Sip&
S Q =|.C 9B i&IC I8 w 5';_
Q 3 Eggh{agég.agg
& |xl8 2855 855883
} 3
2iF G| i>8 8|5 &|A|A &

28

27,

20



30

S 21

. 5 i
3 Y e smuﬁo.n{ B v v 5 5 1 = |
.§ § ~ § % uo!unnpﬂcuuoj-uopsw J 3 i
s§ 8§ $ B SUPIS/PA O0A} "~ >
£ IS uoysanpa adusysig) - 5 5 5 ? j
ssoyrow) - 9 B ;
o 8uno4 jo Ayus-oy| f
E  sweaBoaq uonsaouuy 5 5 5 5 5 { ]*
2 judwdAj0AUSf ' 5¢ 5 5 % ¢ >
E Ajtunwiuiod papusdxyy ‘3“‘ {
23w uoyssjwps v . ’
<« fooyds Suranpayt | e i
2 3 saut3e] Sutpiroagf. % > » » » » f 1 X ),i
= Y [ooyds o3 [aAesy] - 5 S f 5 _
% z §L 40} 532]A49S 1103573 i e
7! 3N sd43 juswsaomodw> 2 %
Z 3 ‘sudredwisd ssauasBMy| » s » < » ; ; ) ; v
E v 5 ss038.spuywps] ' ’
E g .§ ajsway Suisvasouy §
< ‘: '§ ‘% $103B.13S1UJWIPE fBUII} %
% _ § g &1 40} sapapyaa Supiaoayg| | 2;
b 5 & 3 Kusiurpn] -
B _ AL |
& = é ujy Jjun UOPFBINPA S|D} | L
2 sweaBoaq 24w9pIIDL ¢ ¢ ¢ D
h- -, "’ . “?
a ~§ 3 qs!.lawml‘ S S - VRS
= 3 9 puB §3xa3 paz|pisqns| - - L
2 § '§[mpua|sa 100435 21qyxal4 " ' ) 5 ) ) . ) é E
B < E )
20 él sjurod 1338 Suipjaoayg| v, ’
] | | B
=) sd!qs.lqoqasl.;% ¢ v § » v E
2 o | ARERu R ooyas ] > > Ly P
o 3 L R T
S -§ LLILUEELC B R ) ) 5 5 5 i v, :
Z. 3 JARISUIS JIPUID)| 7 ;o
= o i
E = gt | siepaew yjooqixay- |, ) ) ) ’{ 5 ;
= 8§ & uy seyq Suiaoway! ’ b,
E % gl Supoynywapxgl J1 ¢ 5 |
4 i ! L
S S Bumea 4 e | o | x| x| ™ . d
= S UOIIBZI3ISUIS JIPUIND] . . ;s
= . !
S 4 st R B < | x| X < | % o x| o=
a uyurea3/Buissasoug _ i} X !
» uoisjaosd] \l
i ajealad azjpisqng XL
T gl " siem Asspunog| | :
; sjooyas ,s|.|;8k 4 ] S I 4
32 403 3utpun; Kuioud| % i
S e s B < x| e x| XX
sapI1a8} |eRuapISaY) - - 29 i :
5 2 g L s 1
g §, 2 | &8 g8Es (15588 |8
"ge EE g 8 =% 50828 .—_-j‘ge-égg?gis
5 [4ES |25 |88 | 89885238 (w5 159 935¢
] ) S -] 2 Eogmoﬁ S8 4V 5TVTE ZW.E
> <gs |8 Qg S £ oS ERg28g 83 dwE
2 HE8 |28 |2 8 5§ BE83:.8c8 5%
S |5i% : 88 SEEEEFEE FEBERL
< 82 |82 |EE5 B ERoSEosSBEsis d35s
B3 |a3-ELds SHSEIAREEC S HAadam==3 8

29




22

~ sweaSoad| .
o 8 Y= uoy3BINP? [Bwiloj~-uoN| .
S§ITES 3 {
:S§ 3 8L SUMS/PE D0A] - [,
$ A . . i
£ 8S§ x
< -~ .
$ uoizBINpa aauu;s!(]ﬂ‘ . 5
szayjow SunoL jo L13ur-ay ~, G
."’ swe3o1g uojBAOUUY
- JUIWIAJOAUI “: «
= ¢ B » " Eo I
3 Ajjunwwod papusdxyyf -
< ~ a8e ;.a
% -
< uojssiwps jooydss JupPnpay) .
E . E sauya38| Suipraoly ’ 5 5 5 e
3 -
g sK fooyas}
Z E § 03 [2AB43 10) SIVNAIIS 3403574]
4 g sda38 juowsomoduwaf
P 5] i >
ol ‘sudredwd ssousasmy| .|
: § ,§ o s.:ow.usgugulpn{ﬁf_‘, ) se | J
§5SE ajsway 3uissardu] -
f£ ) g '; s1038.35)uywpsf, ) Cse ) B
é § § 5| atBway Joj sapdiyaA Juipiaoad|
T 8 Eg Kuspl -
g £ uj Jjun uopeanpa SO " 1
: sweidold a18dplIyD) w
= 3* o
= 3 B Ty ®
> §8 sjepsageul, 3 5
o ™ pus 53xa} pazipisqnsg), . g
5 § § 1BpuU(ED j00y2s 2YqIxal) " ¥
= S %
= 8 d 8 e I
8 S é‘ spujod Ja38Mm U!pMMdkfiﬂ 5 |
Z sdyysasjoyds) :, ¢ ¢ "L,
[/, . : e
<z> SvAyIBIIU| Y3uaY |00y 1!
(1] e
= £ i~
E § wWN[N3YLIND 2ARSUIS JapUID): S ;
E 3 , S|nya;aiu|§’;f ﬂ k
= 5 gl I/5400q3xa3 ui svyq Sujaowayl’ «
S s
2 < < | N
$8 Bustoms w2l
é) Bujuyel3 uopwzpysuss Japusn| ’%‘ se I :
- .
5 328
(3] S43Y2BI)Y . -, ;
D1 -
ajsway BupuysayBuissasoujf, | » » » » >< -
uoysjroad 338Ajad 3ZIpISqns, S »
g siteps K1wpunog| = RIS
3 spoqas:}"i ' ~
:3:! SI418 103 Suspuny Ayzo1ag ' » » ”. =<l
_§| *qBY3.1/UOHINIISUOD [00YIS] "4 5 5 51 e
sapyi1o8y spuapisoy|
o [ = " =
. 4 S g S g g Ee8 |8
b O a2 =] = o 2 25 =
3 CE 2,33 |24 238 (1.
3 ¥ 939 §=8 §£8 | o3 233 |]E
S S Wig 2vecirsEfZEdEgg &
& (¥FE g¢ 32502933938 e85y
K S E S 3 5§ 5. 5 55 E 5 gl
188 AEH EFEP g SdSHEsEERE

31

ERIC

Aruntoxt provided by Eric:



Annex 2a

- Africa Region

IDA Education lending in IDA-Eligible Countries
by
Country, Flscal Year, Project, and Commitment Amount
Country Fiscal Year Project Name Commitment Amount (M)
Angola '
Benin 94 Education Development 18
Burkina Faso 97 Post-Primary Education 25
Burundi '
Cape Verde 95 Basic Education ' : 11
99 Education and Training 6
Cameroon 98 TUT Douala (LIL) 5
C.AR '
Chad 93 Basic Education 19
Comoros 97 Education III 7
Congo '
Congo, DR : ‘
Céte d’Ivoire 98 Education and Training Support - . 55
Djibouti :
Ethiopia 98 Education Sector Investment 102
" Eritrea 4 . ,
Gambia 4 99 Third Education ' - 20
Ghana 96 Basic Education . 48
99 National Functional Literacy Program : . 33
Guinea 95 Equity and School Improvement . 39
.99 Pre-Service Teacher Education : T4
Guinea-Bissau 97 Basic Education. : : 14
Kenya 97 Early Childhood Development - 26
Lesotho 99 Second Education Sec. Development 21
Liberia : :
Madagascar 98 Education Sector Development . 65
Malawi 96 Primary Education .21
. 98 Secondary Education Project ' 49
Mali 96 Vocational Education Training : 12
Mauritania 96 General Education 35
Mozambique © 93 - Capacity Building 47
‘ 99 Education Sector Strateglc Program 70
Niger 94 Education III _ 40
Nigeria 91 Primary Education . 125
93 Development Communication 8
Rwanda .
Sao Tome and
Principe
* Senegal 93 Human Resources Development II 40
' 96 Pilot Female Literacy : 12
96 Higher EducationI . . 25
Sierra Leone . ' ’ ‘
Somalia
Sudan '
Tanzania 98 Human Resources Development I : 21
Togo - 95 Education 32
Uganda 93 Primary Education and Teacher Trng. : 52
98 Education Sector Adjustment Credit : 79
Zambia 99 Basic Education Sector Invest. Program 39
Zimbabwe :
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Annex 2b

South Asia Region
IDA Education lending in IDA-Eligible Countries
by
Country, Fiscal Year, Project, and Commitment Amount
Country Fiscal Year - Project Name Commitment Amount (3M)
Afghanistan .
. Bangladesh 93 - Female Secondary School Assistance 67
96 . Non-Formal Education 10
- © 98 Primary Education Development 152
Bhutan 98 Education II ' . 14
India 91 Technical Education II 291
93 Uttar Pradesh Basic Education 160
95 - District Primary Education 247
96 District Primary Education II 401
98 Uttar Pradesh Basic Education II 59
98 District Primary Education III (Bihar) 154
99 Rajasthan District Primary Education : . 87
Maldives 95 Education 13
Nepal 92 Basic and Primary Education 29
. 94 Higher Education _ 19
.99 Basic and Primary Education I1 12
Pakistan 92 Middle Schooling 111
93 : Balochistan Primary 105
95 North-West Frontier Province Primary * 143
98 Northern Education 23
98 Social Action Program II ' 255
Sri Lanka 96 Teacher Education and Deployment 61
98 General Education II 70 .
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IDA Education Lending in IDA-Eligible Countri

Annex 2¢

East Asia Region

€s

: by
Country, Fiscal Year, Project, and Commitment Amount
Country Fiscal Year Project Name Commitment Amount (M)
Cambodia
China 92 Education Dev. in Poor Provinces 127
' 93 Effective Teaching _ 99
95 Basic Education in Poor and Minority 95
96 Basic Education Poor III 93
97 Basic Education IV : 84
97 Vocational Education Reform (Blend) 20
99 Higher Education Reform (Blend) 50
Indonesia 99 Sulawesi Basic Education (Blend) 15.9
99 ~ Sumatra Basic Education (Blend) 20.2
Lao PDR 93 * Education Development 19
Mongolia
Myanmar '
Vietnam 94 Primary Education 68
. 99 Higher Education 83
Kiribati : .
Samoa ' :
Solomon Islands 93 Education III 17
Tonga
Vanuatu

99



Annex 2d

Eurbpe and Central Asia Region
IDA Education Lending in IDA-Eligible Countries
. - by
Country, Fiscal Year, Project, and Commitment Amount

Country . - Fiscal Year Project Name Commitment Amount ($M)
Albania - 94 School Rehabilitation. 9
Bosnia-Herzegovina 96 Emergency Education Recovery 5

98 Education Reconstruction 11
FYR Macedonia 98 Education Rehabilitation 5
Armenia : 98 Education 15
* Azerbaijan : 99 . Education 5
Georgia : .
Kyrgyz Republic C .
Moldova : 97 General Education (Blend) 22
98 . General Education 5

Tajikistan 99 Education 5
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Annex 2e

Middle East and North Africa Region
IDA Education Lending in IDA-Eligible Countries
by S
Country, Fiscal Year, Prqject, and Commitment Amount

Country Fiscal Year : Project Name Commitment Amount ($M)
Egypt , 93 - Basic Education . 55 '
- 97 Education Enhancement ' 71
99 Social Protection 5
99 Secondary Education Enhancement 49
Yemen 91 Secondary Teacher Training 18
93 Basic Education 20
9 Education Sector 33
96 Vocational Training 22
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Annex 2f

Latin American and Caribbean Region
IDA Education Lending in IDA-Eligible Countries -
by
Country, Fiscal Year, Project, and Commitment Amount

Country Fiscal Year Project Name . Commitment Amount ($M)
Bolivia 93 Integrated Child Development 4 50
95 Education Reform 38
98 Education Quality , 77
Guyana 96 Secondary Education 16
Haiti . _
Honduras 95 . Basic Education 28
Nicaragua 95 Basic Education 44
99 Second Basic Education 54
Dominica 96 Basic Education (Blend) 3.1
Grenada 96 Basic Education (Blend) 38
St. Lucia 95 Basic Education Reform (Blend) _ 3.1
St. Vincent _
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