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Abstract

Interest in adults' everyday reading practices has a lengthy history in the study of the
psychology of reading. Several studies have examined the extent of, and variability in,
adults' reading activities. Different social contexts have been shown to influence the type of
reading performed. The present study examined the reading patterns and practices of a wide
age range of adults with diverse educational backgrounds, and who were employed in a
variety of occupations. The purpose was to examine differences in adults' reading activities
across different social contexts. Reading behavior data were obtained using the Reading
Activity Method (RAM). Subjects carried RAM diaries and recorded their reading activity
for 10 days. Age group differences were found in regards to the reading purposes and total
reading time. Younger adults were read for school, while older adults readfor work. While
older adults read more volume than the younger adults, the younger adults spent more time
reading than did their older counterparts. Adults having the most education read for work
and leisure, while those with less education read for school, leisure, and work. Professionals
read more for work, while nonprofessionals read more for leisure. Subjects averaged more
daily reading time (4.14 hours) than has been reported in previous studies. The findings
illustrate the effects of setting and situation upon adults' reading practices. Implications for
using the Reading Activity Method in studying connections between reading behaviors and
cognitive development are discussed.
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ADULTS' READING PRACTICES AND ACTIVITIES:
AGE, EDUCATIONAL AND OCCUPATIONAL EFFECTS

Interest in the everyday reading activities and practices of literate adults has a lengthy
history in the study of the psychology of reading (Gray & Monroe 1929; Guthrie & Greaney,
1991). This interest has manifested itself in studies which examine how adults use their
literacy skills in order to accomplish a variety of tasks that involve reading, such as
acquiring knowledge, relaxing with leisure activities, accomplishing work-related tasks, and
becoming informed and participating citizens. Other studies have examined the extent of,
and variability in, adults' everyday reading activities. Sharon (1973-74), for example,
surveyed the reading habits of 5,067 individuals age 16 and older to determine "what is
being read--by whom, for how long, and for what reason, and to determine how reading fits
into people's daily lives" (p.150). Subjects were interviewed concerning their reading
behaviors for different activities. Among the findings were that the average adult spends one
hour and 46 minutes reading daily with the newspaper being the most common source of
reading material. Gender and socioeconomic (SES) differences were also found with men
and higher-SES persons reading more materials and spending more time reading than
women and lower-SES individuals. One-third of individuals read, for one reason or another,
at work. Finally, different social contexts (e.g., at work or school, recreation, social events)
were shown to influence the type of reading performed.

Mikulecky, Shanklin, and Caverly (1979) conducted telephone interviews of 284 adults in
one Indiana community. Among their findings were that education and occupation
influenced reading behaviors, perceptions about one's reading skills, and motivations for
reading. Type of reading activities performed were dependent upon interactions among
occupation, education, and sex. Average daily time spent reading was 158 minutes--more
than two and one-half hours.

Guthrie and his colleagues have also examined the effects of education, occupation, and
context on the reading practices of adults in community and work settings (Guthrie, Seifert,
& Kirsch, 1986; Kirsch & Guthrie,1984). Kirsch and Guthrie (1984) determined
occupational and educational differences affecting the reading practices of 99 employees of
a large electronics firm. The average amount of daily reading time was 127 minutes.
Clerical workers spent more time reading than technicians, skilled and semiskilled workers,
managers and professionals. The findings from the Guthrie et al. and Mikulecky et al.
studies are consistent with those of Sharon.

One of the significant limitations common to each of the above studies is that the reading
behavior data were obtained through interviews, surveys, and brief questionnaires which
required respondents to recall their reading activities. These data are likely to be biased
because respondents may be unable to recall all of their reading activities, the amount of
time spent reading, for what specific purposes, and their motivations for and enjoyment of
the reading performed. None of the studies have obtained reading behavior data which is
"on-line," that is, self-reported as the reading activity occurs.



The present study examined the everyday reading patterns and activities of a wide age range
of adults (18-70 years) with diverse educational backgrounds who were employed in a
variety of occupations. The purpose of the study was to examine differences in adults'
reading activities based on age, educational and occupational background variables. This
work is consistent with previous studies suggesting that the social context in which reading
occurs leads to qualitatively distinct reading activities (Guthrie et al., 1986). The
distinguishing feature of the current study is that it utilizes a data collection method which
avoids retrospective sampling of adults' reading activities. We refer to this as the Reading
Activity Method (RAM), and it employs structured diaries to gather information on adults'
reading behaviors.

Diaries were used in one previous study (Rice, 1983) to examine relationships between
adults' reading practices and their cognitive skills (e.g., memory for text). Rather than asking
participants to recall their reading activities after the fact, the use of RAM diaries in the
current study provided a method of obtaining reading behavior data as the behavior
occurred. Subjects carried their RAM diaries with them and recorded what they were
reading during, or immediately upon completion of, the reading activity. Although the use
of diaries creates some methodological problems (Carp & Carp, 1981), several steps were
taken to obtain reliable, valid data, including the provision of explicit instructions on how,
when, and why to record reading activities, and several periodic reminders to keep RAM
diaries up-to-date.

METHOD
Subjects

Subjects were 91 adults recruited from a variety of situations and settings. One group
consisted of 25 undergraduate preservice teacher education students and 25 graduate
students who were inservice teachers. These Ss were recruited from reading methods classes
taught by the second author. A second group consisted of 26 community-dwelling adults
who had previously participated in research conducted by the first author, and 15 staff
employees of a large midwestern university. The ages of Ss ranged from 18-70 years, with a
mean age of 36.27 (s.d.=9.55). A variety of occupations were represented including
teachers, college admissions officers, nurses, food service workers, machinists, secretaries,
homemakers, and full- and part-time students. The median educational level was 14.8 years
of schooling.

Instruments
The Reading Activity Method (RAM) was employed to obtain data on adults’ everyday

reading behaviors. A structured diary was developed to allow Ss to record their reading
activities on a daily, hour-by-hour basis. The diary contained data forms which were




color-coded to correspond to four six-hour periods during a single day; for example, 6:01
am to 12:00 pm (pink form), 12:01 pm to 6:00 pm (green), 6:01 pm to 12:00 am (blue), and
12:01 am to 6:00 am (white). The data forms consisted of clearly marked rows (individual
hours of the day, 6:01 am-7:00 am) and columns in which Ss recorded the following
information for each reading act:

(1) source of material read (e.g., correspondence, magazine, book, recipe);

(2) reading time (i.e., number of minutes spent reading each source); |

(3) reading volume (i.e., number of pages read for each source);

(4) purpose for reading each source (e.g., for work, school, leisure; personal, and
miscellaneous).

The students (n=50) also completed a reading attitude measure, the Adult Survey of
Reading Attitudes (Smith, 1990) in order to examine the relationship of Ss' affective states
regarding reading with their reading activities. It was expected that Ss with more positive
feelings about reading would be more likely to spend more time reading and to read more
text materials than those Ss with negative attitudes.

Procedures

Undergraduate and graduate Ss were given both oral and written instructions for completing
the RAM diaries and asked to keep their RAM diaries for 10 consecutive days. University
staff and community-dwelling Ss were mailed RAM diaries and written instructions and
also asked to keep their RAM diaries for 10 consecutive days. All Ss were informed that, in
the event that they could not record in their RAM diaries for 10 consecutive days, they
should record for any 10 days over the following two weeks. Subjects were given periodic
reminders (e.g., weekly in-class prompts or mailed postcards) to keep their RAM diaries up
to date.

Coding of RAM diary data. Ten complete days of RAM diary data were provided by 77 of
the 91 Ss (85%). The remaining subjects provided at least five full or partial days of data.
Two graduate students in educational psychology coded the information contained in each
RAM diary for later analyses. The codings were pertinent only to the reading sources data.
Ten categories of reading sources were created to account for all of the different types of
reading materials which Ss reported reading. The sources were: correspondence, functional
reading (e.g., instructions, recipes), periodicals (e.g., weekly newsmagazines, newspapers,
journals), school textbooks, general reading books (e.g., novels), leisure reading materials,
religious, children's books, teaching materials, and miscellaneous. The two coders worked
independently and achieved an intercoder agreement level of 90%. Disagreements on
codings were resolved by discussion. The original 10 categories were then collapsed into
only 6 categories for data analysis purposes. The six categories were: correspondence,
functional, periodicals, textbooks (including teaching materials), general books (including
religious materials and children's books), and leisure materials. The purpose for reading was
also taken into account when coding the reading source. For example, a student might
indicate reading a novel for an English literature assignment (textbook) or might read a
novel for leisure.




RESULTS

Data Analyses

Three sets of analyses were conducted. We examined age, educational, and occupational
group differences in their use of reading sources and in reading purposes on two dependent
variables: total amount of reading time and total volume of reading. Two-way ANOV As
were conducted for all analyses to determine significant main effects and interactions. When
significant interactions were obtained, Tukey method g-statistics were computed to
determine the sources of the significant interactions. When only main effects were obtained,
post-hoc Scheffe tests were performed to determine the source of differences.

Age Groups

The sample was divided into two age groups using a median split. There were 35 younger
adults (ages 18-38) and 40 older adults (39-70 years). The remaining 16 Ss did not provide
their ages, so their data were excluded from these analyses. A test of group differences on
total reading volume by source revealed a significant main effect only for source [F=5.63
(5, 393), p <.001], but the interaction was nonsignificant. Subjects read significantly more
periodicals, textbooks, general books, and leisure source materials than correspondence.
Means and standard deviations for reading sources, by group, are shown in Table 1and for
reading purposes, by group, in Table 2. A test of group differences on total reading time by
source revealed a significant interaction [F=5.64 (5, 382), p <.01]. The interaction pattern is
shown in Figure 1.

Younger Ss read significantly more textbook materials than did older Ss [q=8.04, p <.001].
Within age groups, younger Ss read significantly more textbook materials [q=11.61, p <
.001] and leisure materials [q=5.34, p < .01] than correspondence, significantly more
textbooks than functional materials [q=7.99, p <.001], periodicals [q=8.63, p <.001],
general books [q=8.27, p <.001], and leisure materials [q= 5.87, p < .01]. Older Ss read
significantly more leisure than correspondence [q=4.96, p <.05]. A test of group differences
on total volume by reading purpose (e.g., work, school, leisure) determined a significant
interaction [F=2.85 (4, 281), p < .05]. The interaction pattern is shown in Figure 2. Younger
Ss read more pages of text for school-related purposes than did older Ss, while the older Ss
read more text for work and leisure than did the younger Ss, although these differences were
not significant.

A test of group differences on total reading time for different purposes revealed a significant
interaction [F=7.35 (4, 272), p <.001]. The interaction pattern is shown in Figure 3.
Younger Ss spent significantly more time reading for school purposes than did older Ss
[q=7.90, p <.001]. Younger Ss spent somewhat less time reading for work, leisure, and
personal purposes than did older Ss, although these differences were not significant.
Generally, then, some age group differences were apparent as younger adults--primarily
undergraduate students--were found to read more school-related materials and to spend



more time reading these materials than were older adults. The predominant purpose for
reading for the younger adults was for school, while the older adults read primarily for work
and, to some extent, for leisure.

Educational Groups

There were two educational groups: college degree or less education (e.g., 16 or less years
of schooling, n = 35), and post-graduate experience or degree (e.g., more than 16 years of
schooling, n = 46). We refer to the former as the college group and the latter as the graduate
group. A test of group differences on total volume of reading by source determined a
significant main effect for source [F=6.45 (5, 431), p <.001], but the interaction was
nonsignificant. Subjects read significantly more periodicals, textbooks, general books, and
leisure materials than correspondence.

A test of group differences on reading time by source revealed a significant group by source
interaction [F=4.48 (5, 431), p <.001]. The interaction pattern is shown in Figure 4. The
graduate group spent significantly more time reading leisure than did the college group
[q=4.88, p <.05]. The college group spent more time reading textbooks than did the
graduate group, but this difference was nonsignificant. Within groups, the college Ss read
significantly more textbook materials than correspondence [q=10.86, p <.001], functional
materials [q=6.93, p < .001], periodicals [q=7.92, p <.001], general books [q=7.11, p <
.001], and leisure reading [q= 6.78, p <.001]. The graduate Ss read more textbook materials
than correspondence [q=5.71, p < .01], and more leisure materials than functional reading
[q=5.33, p <.05], correspondence [q=8.44, p <.001], or periodicals [q=5.04, p <.05].

A test of group differences on total reading volume by reading purposes determined a
significant main effect for purpose [F=10.06 (4, 312), p <.001], but the interaction was
nonsignificant. Subjects read significantly more volume for work, school, and leisure than
for miscellaneous purposes, and significantly more volume for work and leisure than for
personal purposes. A test of group differences on total reading time by reading purposes
determined a significant interaction [F=6.01 (4, 312), p <.001]. The interaction pattern is
shown in Figure 5. The college group spent significantly more time reading for school
purposes than did the graduate group [q=5.46, p < .01]; and, the graduate group read
somewhat more for work puposes, although not significantly so, than did the college group.

Within groups, the college Ss spent more time reading for school than for work-related
purposes [q=6.04, p <.001], for leisure [q=7.45, p <.001], for personal [q=9.74, p <.001],
or for miscellaneous [q=9.13, p <.001]. These Ss also spent more time reading for
work-related purposes than for miscellaneous purposes [q=4.60, p <.001]. The graduate Ss
spent significantly more time reading for work than for leisure [q=5.78, p <.01], for
personal purposes [q=7.47, p <.001], and for miscellaneous purposes [q=7.99, p <.001],
and significantly more time for school than for miscellaneous purposes [q=4.88, p <.03].

Generally, then, differences in reading practices between the two educational groups
reflected differences in the groups' primary activities. Several of the college Ss were, in fact,



college students and they were reading to fulfill academic requirements. Therefore, most of
their reading was for school purposes and their reading time was devoted to school-related
materials, such as textbooks. The graduate group, on the other hand (many of whom were in
the workforce and not in school) were reading to fulfill workplace requirements. These
adults also spent considerable time reading for pleasure.

Occupational Groups

There were three occupational groups: professionals (n=47; e.g., teachers, nurses);
nonprofessionals (n=20; e.g., secretaries, skilled labor); and student/other (n=20). Four Ss
did not provide occupational information and were dropped from these analyses. A test of
group differences on total volume of reading by source determined a significant interaction
[F=2.16 (10, 447), p <.01]. Examination of the interaction pattern in Figure 6 shows that,
while non-professionals read more functional materials and general books than the other
groups, students read more textbooks than the other groups, and professionals read more
leisure than the other groups. These differences were not, however, significant .

A test of group differences on reading time by source revealed a significant interaction
[F=9.93 (10, 447), p <.001]. The interaction pattern is shown in Figure 7. Students spent
significantly more time reading textbooks than did professionals [q=11.44, p <.001] and
nonprofessionals [q=10.34, p <.001]. Professionals spent significantly more time reading
leisure materials than did nonprofessionals [q=5.33, p <.05]. Within groups, professionals
spent significantly more time reading leisure materials than correspondence [q=10.28, p <
.001], periodicals [q=6.05, p < .01], general books [q=5.44, p < .05], and functional
materials [q=5.55, p <.05]. Students spent significantly more time reading textbooks than
correspondence [q=13.86, p <.001], functional materials [q=11.41, p <.05], periodicals
[q=11.92, p <.001], general books [q=11.11, p <.001], and leisure materials [q=10.77, p <
.001].

A test of group differences on total volume of reading by reading purpose determined a
significant interaction [F=3.37 (8, 323), p <.001]. The interaction pattern is shown in Figure
8. Professionals read more pages of text for work purposes than did non-professionals and
students. The students read somewhat more text for school than did professionals and
non-professionals, but these differences were not significant. Within groups, professionals
read more for work [q=6.94, p <.001], and leisure purposes [q=5.25, p <.05], than for
miscellaneous. Students read more for school than for work [q=5.08, p <.05].

A test of group differences on total reading time by purpose revealed a significant
interaction [F=10.09, p <.001]. The interaction pattern is shown in Figure 9. Students spent
significantly more time reading for school purposes than did nonprofessionals [q=9.71, p <
.001], and professionals [q=9.96, p <.001]. Within groups, professionals spent more time
reading for work than for leisure [q=6.40, p < .001], personal [q=8.93, p <.001],
miscellaneous purposes [q=9.83, p <.001], and more for school than for miscellaneous
purposes [q=5.56, p <.01]. Students spent more time reading for school than for work
[=9.94, p <.001], leisure [q=10.12, p <.001], personal [q=11.75, p <.001], or



miscellaneous purposes [q=9.21, p <.001].

In summary, occupationally-determined differences in reading behavior were apparent.
Professionals read more pages of work-related materials, but also more leisure, than the
other two groups. Nonprofessionals, however, read more functional and general reading
materials. Students, of course, were reading textbooks and other school-related materials.
Generally then, reading behaviors reflected the primary activities of the occupational
groups.

Reading attitudes. We divided the students into three groups based upon the distribution of
scores on the reading attitude survey (ASRA): good, fair, and poor attitude. We then
compared the good (n=16) and poor (n=21) attitude groups using ANOVA to determine if
there were differences on reading volume and time. No differences were found. Previous
research on the ASRA has shown a modest, positive relationship between reading attitude
and reading volume (Smith, 1990). In the current study, no such relationship was apparent (r
=.10). The reasons for this outcome are likely due to both the small sample size and the
great variability in reading volume reported in the diaries (see standard deviations for
reading volume in Table 2 and Table 3).

DISCUSSION

The purpose of the current study was to document adults' daily reading activities through the
use of Reading Activity Method (RAM) diaries in which subjects recorded what, how much,
and for what purpose they read. We further explored the effects of context (¢.g., education,
occupation) and age on adults' reading activities. We used several strategies to overcome the
limitations which have been previously reported in diary research (Carp & Carp, 1981; Rice,
1983), including a lengthy data gathering period, group instruction for the majority of Ss in
regards to how to complete RAM diaries, and a simple RAM diary format. Generally, these
strategies helped us obtain more robust data. Several RAM diaries, however, contained large
blocks of time where no reading activity was recorded, even though it is likely that subjects
did engage in some reading during those time periods (e.g., while in school).

The types of reading materials used were much the same for younger and older adults, but
there were age-related differences in the purposes for reading and the extent to which
reading was done. These results are likely due to the fact that 50 of the 91 adults were
undergraduate and graduate students, and included many teachers. Much of teachers' reading
activity is devoted to classroom materials, student workbooks and papers, and the like.
Generally speaking, the younger adults were reading for school, while the older adults were
reading for work. Also, the older adults did more reading than the younger adults. On the
other hand, younger Ss spent more time reading than did older Ss. This disparity indicates
that the kinds of materials read by the older adults tended to be brief (e.g., work-related
memos), while the younger adults' reading consisted of lengthy textbook chapters, writing
assignments, and other schoolwork requiring more time to complete.

Adults in the current study spent much more time reading than has been reported in previous



studies. Our subjects averaged 4.14 hours of reading daily; Sharon (1973-74) reported an
average of one hour and 47 minutes of reading for the adults in his survey, while Mikulecky
et al.'s (1979) subjects averaged two hours, and Guthrie et al. (1986) reported that their
subjects averaged two hours and seven minutes of reading daily. We speculate that the
difference lies in the somewhat higher average educational attainment of our sample as
compared to the other samples, and the presence of both full and parttime undergraduate and
graduate students in the sample. Differences in educational attainment resulted in somewhat
different reading practices. Those persons with the most education were reading for work
and leisure, while those with less education--most of whom were college students--were
reading for equal parts school, leisure, and work activities. Differences in occupational
activities resulted in somewhat different reading practices. Professionals read more for
work, while nonprofessionals read for leisure purposes. Nonetheless, the non-professionals
actually spent less time reading leisure materials than did the professionals.

These findings clearly illustrate the effects of setting and situation upon adults' reading
practices. Working adults engage in different types of reading practices, with different types
of texts, than do those adults whose reading occurs primarily in the classroom or library for
academic purposes. Previous research has documented that reading practices contribute to
the acquisition of particular skills and knowledge domains, such as occupational expertise
(Guthrie et al., 1986). Although the study reported here did not examine this implied link
between reading practice and knowledge acquisition, the data collection methodology that
was used in this study offers promise for investigations of this kind. West, Stanovich, and
Mitchell (1993) note that little empirical evidence exists to demonstrate a causal link
between reading behavior and cognitive development. The Reading Activity Method is a
useful tool for examining potential linkages between individuals' reading practices and
cognitive development. We are beginning to investigate such links among selected groups
of adults using a revision of RAM which provides more extensive information about adults'
reading practices.
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Table 1: Design of Study

Group
Independent Varisble  Dependent Variable
ae: Younger vs. r
Reading source Totat volume (# pages)
Reading source Total time
Reading purpose Total volume
Reading purpose Total time
E ion: Collegle vs. Graduate
Reading source Total volume {# pages)
Reading source Total time
Reading purpose Total volume
Reading purpose Total time
Qccupation; Professional vs. Nonprofessional vs. Student/Other
Reading source Total volume {# pages)
Beading source Total time
Reading purpose Total volume
Reading purpose Total time
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Adults' Reading Prartices 15
Table 2

Means and Standard Deviations for Reading Sources by Group

. fMRTRS i e SATEA orProf o iSTedent
Cor Vol M 26.43 69.66 52.85 43.88 3886 102.88 18.69
(sd) (28.11)  (93.74) (85.36)  (53.99) | (42.45) (124.61) (23.39)
Time M 79.13 118.61 91.74 105.78 8422 171.06 60.44
(sd) (93.01)  (133.08) (116.70)  (113.75) | (80.03) (177.94) (78.69)
Func Vol M 167.91 279.38 264.10 142.71 193.35 375.56 106.31
{sd) (217.50)  (376.82) (380.28)  (181.33) | (246.84) (467 46) {128 51)
Time M 402.83 402.26 417.71 369.89 4065 .28 42617 31850
(sd) | (43270) (383.42) (480.79)  (319.21) { {320.50) (62027}  (437.66)
Peri Vol M 27760 292 69 304.06 246.31 256.13 35455 244,84
(sd) | {(246.85) (249.88) (246.09)  (265.10) | (252.26) {246.26) {256 .85)
Time M 264.43 355.21 3685.77 383.77 373.91 411.30 321.74
(sdy | (287.65)  (284.11) {250.16)  (298.04) | (260.70) (223.79) {304.01)
Text Vol M 38256 aN4.73 3as2.61 310.44 28316 34.29 52730
(sd) (391.17)  {721.23) {433.04)  (571.97) | (537.20) (21.65) (422.34)
Time M 1082.44 326.36 97436 589.0¢ 524.11 94.86 1521.95
(sd) | (108394)  (317.85) | (1137.33)  (46251) | (463.23) (62.80)  {1166.75)
Gent Vol M 383.13 390.70 398.30 384N 351.81 $27.71 350.94
{sd) | (750.08) (646.03) (697.38)  (642.30) | (57059)  (109757) (366.71)
Time M 373.45 380.81 338.19 398.16 404 .57 407.14 350.81
(sd) | (447.72)  (305.40) (428.58)  (316.53) | (294.35) {655.40) (192.94)
Leis Vol M 178.26 295.00 163.79 39367 409 .57 134.42 82.07
(sd) (207.17) (405.38) (349.33) (421.96) (452.35) (223.88) (147.28)
Time M §60.81 519.64 404.53 814.30 777.43 22917 365.87
(sd) (586.80) {642.55) (574.76) (606.84) {662.90) (309.78} (493.03) |
Key: Comw = Corespondence
Func = Functional reading
Peti = Periodicals, journals, newspapers for schoal and work
Text = Textbocks, classroom teaching, and study materials
Genl = Books, novels, fiction for school and work
Leis = Books, magazines for leisure

BEST COPY AVAILABLE

13




Adylts' Reading Fractlces 16
Table 3

Means and Standard Deviations for Reading Purposes by Group

Work Vol M 281,11 578.27 419.14 564.97 595.86 465.53 100.77
(sd) | (284.07) (543.69) | (512.70) (487.39) | (546.54)  (405.76) {88.88)
Time M 762.48 864.54 663.76 1086.03 1062.80 659.00 384.46
(sd) | (682.50) (B50.58) | (624.94) (62042) | (650.89) (560.71)  (458.79)
School Vol M 506.53 260.67 519.93 335.3¢ N7.97 267 656.75
{sd) | (47467) (445.65) | (521.59) (368.94) | (364.01) (24.34)  (509.18)
Time M| 132350 375.05 1296.54 1367.62. 662.42 105.14 1751.40
(sd) | {1266.93) (421.84) | (701.45) (666.67) | (570.60) (117.20) (1356.45)
Leisurs Vol M 370.27 §58.43 447.96 44818 460.34 531.80 394.33
(sd) | (364.22) (802.88) | (395.69) (816.48) | (735.23)  (439.23)  (438.38)
Time M 478.81 559.88 546.16 499.88 5636.34 600.40 48267
(sd) | (397.42) (439.34) | ({400.78) (401.05) | (396.12) (425.54)  (449.86)
Personal Vol M 147.97 194,81 187 98 132.50 170.77 175.40 148.53
(sd) | (204.83) {(21851) | (251.41) (139.99) | (181.03) (24351) {245 .28}
Time M 275.90 325.54 287.36 328.21 327.75 255.67 255.29
{sd) | (284.15) (33564) | (314.08) {313.61) | (308.24) (291.20)  (305.05)
Miscellangous Vel M 49.42 36.87 36.93 33.38 35.23 45.00 19.83
(sd) | {102.76)  (42.76) (43.22) {90.90) (83.07) (10.52) (20.03)
Time M| 12287 50.00 75.07 72.04 72.32 38.00 97.00
(sd) | (188.80)  (48.24) (75.185) (163.75) | (143.05) (15.47) (94.13) |

BESTCOPY AVAILABLE




Adults' Reading Practices 17

w
Lo

TTILIIT TS =
RIS
EE S IR P ARG SIORE VAT L iAo M

PRSI
S erevts?

LLRARATIN LI IN DAL Vet
-~w~~::.;:-.::..M....,;r:;:::
TR IS rane ere s axs2 00}
PR NI AR et ey
Syl N TS AN Y ety
ASgnn e RN vX
&t 6§ RATRRERSXNete At ra]
PRIt iat Aty

<

Leis
9.35
8.66

W3

RceTEreBtL
o

CARrAm e ey wgd A
ARREVE VYRS K RS A
<> ¥

fre w3 o eram
v.

Gen
6.22
6.35

4 "

s e ei e ammav Ayl
et et e O e LR L3
et >33

oy

TA s rm e vag e
¥ 248 nava
%3

YRR 2 ezan.
RN PO tppt Rt i el A 10

Text
18.04
5.42

SRRy
RIp vy vad v eiov Lol
yachant petieReVIOPLY
Y rdva weve sV AAY.
P RS T R LI ¢
24 ca v eTIAd (AN

L NI SN ANy

by Source by Age Group

w2t
. 92
pretarg TP
SR e v MR ERGRE

Ve
Van

Hours

v A NS VL Mt e
A A ewt %> XAReER e vren
F R Sttt e A T R TR SE 1 94
MRRID L T I LS R T S ¢ Halad
A R imamme A AR X vy SO LR NS T
PR TR S PIR PR TRt A S RT3 % W2 A4 398
I P AR AR St e e e L S P RE R IO SIS
.;00;6«&)(?5\«0vﬁ‘hahxvvto)5v~)o\\\400.
N LAV v v Ay vk A g2y S 2T BT
IR B A S CO R IE DY T
SN D easvataae ns
PGS PTG VR TOLE S LI SR od

PR Pobed
AaNAngg

oL

ing

2
N
5
5
3
r
v,
v
4
%
P
*
&
v
.
.
H

Iy
H
H
2
N
3
:
b3%

Peri
6.07
5.92

tx o<t

b4
PRePIyREDAS L AN ¥ Y
PRI e Ad

- ayenil

K SV MY
«¥yav'e s

@
e

BEST COPY AVAILABLE

Sources of Reading Material

ERSeian Jen o
T e e hAis s HPHEKEIS Y &7 Y wr S yhan
A'\l“.&”)’”‘ﬂ«“".‘\\ L OOt fh UM AN
S Av At & & ot W WP Aal S HOND A LS CHVRCKKRETT
’OOOM~(AQ»V‘VQQ‘!Ob“h&.'l e M PN VAT ' — F
S TN oAtk s & RHAmN AN R gAY ¥ saq VAS¥EY S

34363523 34 > S LARRIT PSR AR ¢ B vevroyy TS RSt e

3% - aemsivets Rhege LTINS ver

b 3 MMM ST TITIR AT e v .

i VA% . -

et
SNevtanen eC £y
P22

Interaction Effects

Total Time Read
Total Amount of T

N aw v o) N m
,‘..-g*j"ﬁﬁl ;;:Eg: o c")-' 0)
2 O |- =

L I '] O
g-) w »
0 b= - N
O
E @
L ik
NN M

Full Tt Provided by ERIC.

ERIC

/



Total Volume Read by Purpose by Age Group

Figure 2

Interaction Effects

Total Volume Read in Pages

Al a sad i
Adults' Reading Practices 18

i&e s ean s S orw
eV y YA

19 prevyy

e Y EIA N Ao
Tgareress

e erawa
RATSTE
ATORIDLY

Irme
precoprent
& v o

[ xavimensy

[t
et 087338

oov
TAvANe LvaRs

Tas ke rmm vyl
ve

PR R e Yot T
LSy S IR
>4

RISIEINves

$inelvest
PrOSRan g

1Y
PA-CR OIS
N At g€ IWX
GS e RINIAIEI I

Prevavie

04> emmaom s c9&P
[ friras S22 43 O 1]
AaveTStkeagey conarion e
YEANI SN MetRY oty vxeD ) 40T
€0 snyhemer s By
2hcaany

fasie ki Ieedys
-

vtk DR ISARIKBRS
sz nsingt

Xeway

ihas i nme Fii2

petpotene it eave ey

WLLNL N Ak
ST

e
VISR H- bt PPN TS
.‘Qvnﬂﬂ')hApvww»’v\)»("
QlAuv‘")})'Q"lV*("‘
1EeYeeiviiResasiads
I IeRIcAs Sy
%

asn i

@ waa o

&
K Mwd o rade be

e
835 vwwd

Tenmity H
‘»um!vay)')v::'v'
egugsew eyt Save
(9 S EORILPL 2P

g deid
4

IkegeuvOx IS ¥ L
PR30t 04

..'.' <o ve WIS
Pl g den (,:....im..,’.w A% ~ m
D S TR G
A L T AR R I
R RIS TR L L e A B E
DRIy ik RraE} 0 W
uvtlvuvhvv,l")hvl(s,(d»\\
v AR y%('ll-"w)ﬁv-o » .
*ivhee ® %% L tvs g
ZRTSINT prex e
2 i e3P
DI 587 O
- 338 :
ST seyu ] o CD
ASARCIA ST 233
TP T Rt AR T TN A (S Taadl
S T Ay
i asva vas Acen sl TSR
v ava! P AW ALAD AN I xys o OB
" RISy eta Rttt 31801
P POETL S afol A
gl e
3144951 e
v wdi A
acr s3] A
4 AP >
YA G e s
% 3 b edn
AL N v K XY
LLaNe e ey

N ess $1

Waviennest

(e} s oo
claxeda
1434

Atasis
Pebrtids

RTINS

o4
LPYRr eI
LI var

PE3ss

X v
e i NIV ML
v e ww 2 HAVY

v S

e
en s S AR EOY ymds S RN
) E0é 61 $RFR LSS TIME CITT LS LA R0 3
BETRLL STt AN HIS LN TN canery v s ot e L XAV Ay ey eIty
BEXXIW l,,v“v‘vv,,.,.».obx‘o.)«‘uovvvo'v,\o(-owv\)x)‘t(‘a( Ay At e AP
Liaat .,,.‘.,‘.(,“,.‘...,”.\..,“m.ua.«.»...u Sleverasytea AT
R TP N PRt ISt It ity
LA R SIS 1S 2123 RN L I L XL A V1IN
P A e vavareet txX VA0S [y s lpmete bR imbae i
FrXeiley Ak S mar » eSS
VededAmm RS 3 AT TR PeTE XY M2 - < >
1383 e
2e8%

o

ES LIRS A

comen

S 1353 e Bap oty
»

I L iial
AR APy
LIPS S ]
(23RS 24P IOL R
PORS29254 30 b
RS TETTIar SOPPEIE TSI 2etY
AR e 1138 14 M 3aetat)
I3 LA PHITIN SN v e 1
A RN 1!
PReEEY i agriaut

Leisure
370.27

Misc.

49.42

36.87
i8

eeaxax: T
HATERT S PR

Personal
147.97
194.81

558.42

Purpose for Reading

s
pea]
Ko e OMEFEY

cnvibr e
eweowr £

Work

PRI T P I +
AN avrrvmsideR
AN LY

600
500

o ©

39-70 yrs & | 578.27
1%

1
20-38 yrs % | 281.11




Full Tt Provided by ERIC.

ERIC

by Purpose by Age Group:

iNg

Total Time Readi

Figure 3

Interaction Effects

in Hours

ing in

Total Time Read

r" K 3
Adults' Rezding tracricog

Zeibiditen
(s iisisat
pradSi 4 SoH

LT A >IN
IPepsyexxys L Ayl AR
S8 ERATTR LN e as seudex
ey eveev Ve Ay AEEVCIANIIY
TARLS IRECTIRRAR D4 e B I
f.onnite tewovat en v oA AN DL
Wedap)

preed

X0 cwxr <P
e e

Yooy 1A
PRALPIIISYS
A S oA Ay

b ¢ OWVAS.

o h AXEV L pAL (&

RORRREXIPXAL v rne
<

> earna A0 >
YR cirev eaxecx

X Yedr e
SRR RSP PP
ER R eI rp bt ORS¢
v eavbanred
s1%2aaiin e
[hoastas

Kuvvavyors
Cawavah RAED 2

> 95
v ere

P eV 13
pets
>

e

ML PRSI HTPUS S TE SIS M
RS ISI AT eI X R RO T A
] s asarvevaseyia

a eI FEPFEY PRSI P
[44SR 2P R INNY ol
PO SaT Iy o¥

Avesvyeér
Yeekbeon

®
Setemithnay

2rvanevae

ox s v s vae RAER Y
oKLl S her e ar i oy Ay va ¢ANT

w5 e oy
PR e O e bt v
TR A AN I e R R e 3 PIRAe
Sev~ va eV sravvadl BEmI M O Pk pr T2
244 LITXLINIAIRI LAY ava Ternaad XS vt X or Lo MR
3 At nnAs L e AT et e ILY
I ar vas s vien s PSSO RS TIOT 1 2T Pt
AL STy vies asssnte YIMREN I LA v
TR e Ermy tmpe o SR eVAR EXT 21y L2
TR Sx v Ry cPA LAY Y $¥IA AT
RTINS Jeti
adie
>

= tftESLetod
VIR ine weR i AUAOY Y EVY,

SheLEiexvres YElvy
5 £ 944 I ORIT Y BT R A
RS aavaic vkt dres s Ll
W mne e aoNa> Ty A evE L as T o NS
R a g XN, L h ey
S SAd L s vay yese £ P MR
BT CE T TPt T RS S e Lt
reeentan P Pe KO FEEX SIRRALLV IS
S I NSNS LA
NOSAIASPITLAILRY
S Pesees LI

" ALl

X
Pt A

ary

POt et
TEAXO rvcAPYAINCY LS
SESIEA40 S SICON

Srmalicnnnal
Se.

’e:
1323
el

raniw e en
(54 Rl gvad cArnmesd S

OSSN 93 X2 07
4 SELIRLNIN0.
131845441 TlhesAar¥e

pes Jig 5304

A s aivvmiTEL L
,,.,...,,.....,,..«.»vuvuw'-w‘““.“"' >
v} RSt 213 SR SN I PEAR TS £t

$a524 e A wens NIPEPORCY P4 L WAL

L3

TR 284
P IIRYROKIP 2N
(941 PReee)

SUTNLE W vy

prew T
23 et rwY

i
% I3 T SR e T T
e et 4 B T RS 2
> r)l(x-(t(-“./‘:::; :%::i:::?:::
e R A R Rt Y
A PN S R N PP e
S ThIy

S S v

AR v vb >

JINEA e vy
PO ¥

“

) pete)
(shn’«‘ﬂ“h”“"’"’ (2844 e
7 : oo
sd ¥ VLTI SR

-
2

ai>
Trmiaeliss

EYREE4
oy AXDCX YL

SRt
PReapins
Y2 Or IS

STk

»
¢
¢

ped

b

et
e

wanRn
Phiaxry
P4
s
xipas

Toeey
B

o
A\l

o

y—

o
—

School Leisure Personal i
2.04
0.83

Work
12.71

4.6
5.43

7.98
9.33

22.06

6.25

14.41

20-38 yrs ¥

39-70 yrs =

3%

Purpose for Reading

20

19



Aculte' Reading bractices 20

A
N

Aats TS IAN
B R R R IR IRt R 2 TR Se
s S e VMAVARE A ey yer e’ AoV AR A Sl 3 =
.u--...wu...'.n,nA--...ux.,.-om..,.u—n”.uoo-gnw”-e TS
Y PR TR T cn).(xwv\)a\\0~ovv(\h uv.v())Avaww'hO"”h S i
%4 Aew Yo vynevasase s yol)(\vh"(ﬂ‘“’\"“"‘“"-'
SIANIL O EX P A VAV Y 2
o e &

S e A e ey
% e

<

»
[lsseavasasse
”'e i ratHEne gv viEY A
aliiievreenver vt
Yervagan voves

| Group

14y i
o.l»oro’nnvoc\&l‘).v("{v ‘ BRRRILIOD o414 o
PR Avreemmva A whS e ANCPm L ~00anv0‘-\k).)h)4'&"" A e
. IRP ARSI L OO ANPGRS LTI U T UL S e
e TR A Av S PSR KOTE 27 Il oAV -
QK\M\AQA\\”).\AOUOVV RO AV VAN S DY R LS ¥ v
Aooxq:hhcov.-\s--oo vANY: L vy AW & P L]
At PR DI 2 S 25 St 1184 BTt samat e
— v by e AP PN XLy o:~.0a»t~:~0;b: v nvy Y
S M e Feankaan

S vivasvs seS ANy
vev

1232
%5 ootk X RETLAL
eSSy vany v oa d
A-(Uav‘)))o\a;vv\vva)ll 4]
508 Faes i et iilnanntn,
oV & '«AA;OAO‘)O..A‘Q s h b A
S audak sy vaans taTeva e Seent
0‘0«0‘0Av,0--v~a‘v)( Levery
sremeseny co0 i alebovaceyas i v itk St (ovart
yra VOV V VOt A YrAsPRITOV IR vorvhrearavax [ zru
YRR TIIX LI Bse e a n e PEIOLEE Yot TAEE trvess
Rremay Suns AR OS e MmN $IXIAI{NAen vany
A St ae spp tanreom S fEI Sivide e A e T e
Tyire Sks i naver iy LSO A IR A
peAd IR L INT ] iVt
hAvvhﬁlO’K«h"'
Sosie vy ans vy ay

> e
33 cerrnnvymatsanvs o Sasaed AN
..4‘0”,;*'“.,“.;.nuun-.u.v

L eV Metong 2T IS Trd s 1
1iokes paewerys

vouh Ay

0

Gen
6.49
6.65

e
§94 r ¥ "
R G K IPAXK PA SN NANY QQ“OVQ
.,A~o\n)oa\'k.“0#&;’0'004‘('!00v.
ot EXUYARNFSL AAvvayesny e b
grei i At
$331 3553 Teeiiiisl
: e Ayt T L ST R s T
w:xn(m\v it vy v en R
3 4

Text
16.24
9.82

Hours

by Source by Educat
ime In

Peri
5.93
6.56

Ty A A RO
Cxwxnsebye
ANavva

133
it
ed

)

ng

Total Time Read
Interaction Effects

b 1B aeV
[ T ca s
[z s 8s illcomvye
e 08 soamNnavye
L sxe e

513

VSR e mane ey Y
SN enrearscn v
eri g irantnared ¥al

S eiievioemenr

Sources of Reading Material

Funct
6.96
6.16

erlan ae Ay
IV taTece sen tase AN
IO INII N A v aan e sy v TS
kel wxnorgrant sl LY
IXRAY

g o oncst
seewric
Wi,

vivre
3 o2 300
NIIRs) avasaennvn Ay

AN RacyrAn
b 2920

Cor
1.53
1.76

A e
v“h;.oh)(.aoa
Jigaishnechaevainat
Yraiiledvronsy
aiie

Total Amount of T

13-16 yrs
17 or more

Figure 4

21



| Group

icna

—

by Purpose by Educat

Reading

iIme

Total T
Interaction Effects

Figure 5

Ad !
ults' Keading ?roccices 21

-
o

LE
MR T A TGN
NASRAARIPPPERELDS ST
e M/..s.,..u.nu,.l«oAm«-w.,
: LS I R R R PE ST R I 4
wu«nv-.m,-v-.-voov.a.'.w»w.-- CRT ——
L2333 LSO L AT IRCEL T S 08
wox ! AeAs rrd

N yxe
Ll eaNinKyaanudvi aavy
bSO EOTO Y

el
B st ets
bR ARt IR DET TS TAseret
relvav iR eRg Ay AvarRerns g2
Urhpixemiaiery ppesaitsy SRR LT
v 92 $: Pacyat ¥y RO 2 R S
PhSiAg 0 >3 2% SR egit T I PEL LA .
vy oAy by Wisr e S RS es av ke et YT
o gy T AL SrmiAYAL Aoasaae Qi veace et <)
ST IRt Mtang s 01221k Sreens BYEPEEILh ettt ey
STLLTI RN Y s vas et 2R Rt Melimaneria ¥
. S OCNITP0rS SIS ISR R 200 rapine eNeYeXYISL o w
R SR R S A M F Tkt ehet] FaR et BT TAR 13
ey ks cyiay AR O AL 2000 2 Satievesnr 00! I
R St e o4 L Tee S0ty M
DI ERIIeY STV .
» E
bied ™ Y-

Ao nyadtarey

h-svamwy

STt
Exrervexnrdd ~
3.4 LA PR L L R 64
3t

SetA v i wa v
LY RSP IO ¢ DTN TS
294 Trigina s RXSaxancm
MDA WIS 22T X R I St bt Tt ey %o pernd st e Y
ooannuvn&oa)o-r»boerQQscv..Aaw-))O‘o PSR VISR Pt
A aGvaawmesetatesra ‘100(~o00o1~'.00~~ <r
AR IR T IS POVEE R o M Ao P S A -
~-~~n_~_’,-»w.n”n-~wwuo—nu.nnvwlqouv
A et e ek kx ey Y 20N tienavesovrarw
AR PIR 2 E O R S R S e lio vk X KRRV LI
akw Sy g 2va LiixATew s aawve Rl
S v amevs v

R IR P S 34
[ EAMN SO tANIROLEYPE T B4
CARmivuvieeasevy At

IS RANE N
Luverieta

ime In

L avoarivd %
went PP PARIE Y L I
3 2]

¥4

¢ TYE TS LIRS —
SRS Ay Y R L S I
LT e as vy Aty
£ RPPPITLS v nrvviete
(34 ¥ D R S L b L DA 324
00 (wE Y e e PRAOSEWRALS 'o.A'-n:o)a-uo‘»')
SARR SRS LT e et SRS T A S ry e A eias 2
Nowooh-a’obodu"n("" seermmelar X2 savva
" IXRe 2 6atarevré sy As wev ¥ a A
(2194 L4t
9> 4 &3¢ W <
> yeray Sdon.
PRAVILYISIITE w
PAIRLON ey o, 2
LYt T VIR POR IR D LS e TR kg rammr s
cave e ol [V S S 3T 37844 > n:xm»;z . -
PR IASOOEIRN LT g, o vi -3l 5
vox)u«ﬂd&-aylvuudonv . *n £ c)
RIS BRI et e Sie €4
X Ty b AREAS Creketan AR YRR RS LLet
v ond &y Py NG S W ey s A A A XKL NS :
AP PP S TSR AL gL el APV IR A
A AV ETAR L v b IAD P 4% *lAO»"‘-\\AmI»tAﬁ-lx .
[HAS IS PP X TS L4 oty ok 4 o At IN —
e swa bt A avoa Wb s 2T EEOH T aws ANy acenaawe R
N avaaveviedtud ;;u:(o Vo 37 2
(D AN Vrev v 43 ua
.u + % cU
h AR ~e
H Qilewesate ey e
A b SYY2e2¢Y (21
S v »v¢--ﬁ,:)¥0~a‘ 1%
ko LEMPE SIS ’
SRR Vit T SRS ety P\
AR PPV DER R STLEITA I e 2ot R
A arv A M AL . Lo yiaswerred i .t ¥¢
P S PPy A E TR I LR 4 b30s
AAVESNIE T It ia sy > -~
deAery; LS T3e b A m
et way ava v i ieenresid *
nadawes weona ol P b
(OB PO R RS e § — . O
DRILRIe RS g mae
v enery w

KT agagreraen sty
iV nesmilessnt cvat
BiATerecheays rnany, PARE S
IS4 AN C PRIt < e
Errotcxw b vasat

School
11.69

21.61

33

23X o6 32V

Texrec

veren
XS Akaen
aivgrexntin
L Avs yrawrars
ey eryreane sy
F55 8 Mgk
Sopuakeiie
S
AR T AN 3 : e -—
e H AR & amLE v atn s Mphadten & 2L T IEN I3
IAPEr RIS OAT Ot Y I S I R SN N v XAt X »7: .
R IV LY p s henm av SN e n e adaevari T2 A ewa SX M ab ARy LA .
e LR S R T T S A 1Y Terireacs PHARPILLIISI R tt ¢
oS T Xy FAkII$ AL IS 14 e v rmAW s AT R
PRIttt AN AR Bty 553 T NE ke s e S L ad
PP LS IR R IR T S IA AR Tu e “3nssen Sy il hann eva M adl
envareaa ahvawine PR PASEIEIICR I o104 ™
ESL ST Ct At Y r et R R R4 ARG I DI S ST 0¢ +—
L iy v avavy Aok tRS SheX e ey av Y RS S lane e nravlr S
Y rmwassuvimeris S5 AT v oA XL
IALeres Vo AT aiveeRexX
PRI ST RIS oty
XA R SS N e aabdatxe ]
%ok o}

pEPIOH PP LR
: S A s SA Y WYY

Total Amount of T

$URIZE v ron e Tl At
3L 4 ALXDEII KT vr sy o
it Alkvaeva

N (@) Te) o ' 0 .

QY| Al — N

16 yrs
17 or more
23




Adules' Reading Practices 22

[e]a

$av
Jiaveivnse senkal B3¢
203 AS <A vV AO AL o S84
s cvwa s b avmma v b i R wn T
AR YNNRT O AN

IRV 7 IIeTITIITT
T tensinRarenet s TaRs
ISR PL T T T Tk N

verte

[T sidilgestassorsany 3844089
LEANARIIS N A nr vase e pa td Taniy

: LSS

]

“xes 2
[ vinder rache vre ¢
YRR Ao [SPROPEE AP 444
[c Mne wvr e s s P R P LI AR -S4 184 oy
n.u-.mouowu-op“'"""""""“"'m" ;
B S I L e T ST IR AR R
Bt B e S I A T 0
* PR ARELE ST TR P IRISITLIL MOEH
ARSNL0 $30 SXY NP ANE L Irasvbdeel Hw A QWA SYAD VDIAA . ov)ﬁ»‘o‘
2 S e s AN by +
e EIASMSLNPPIT2 R TLTTES
Parmpasin RN

Leis
409.57
92.07

134.42

TeReTER
23 PARS CHX SV bt Iy
RECIOE Praaninr ]
SeAIvveasa

P TeL 11

% PRIt ]!
3 o I Suay
Rige 5% ! ~— v
‘ : i o ~ o
- > An v |
M ¢ Py 1awy
ot +¢ * 4 v‘w( m
» * PRI T L C »
»A 1524 BRI ieess -
bt - o3 SR
s Sy v &% et H ey
Bt s ion: (A5 o
[ 4 e ashnidsanis 1 R
[ tassmovsaans $444 .
S ires 22 3
NEEENtE: ‘
ETIFES 2 (o]
eI
e RAlY i amvantees ey
sisaseiny Swwrws g ae¥RuEbc
LinRivadyanxvéi ]

Sameareel

ANEWEY,
vy Leve ke
vet 3 SekTvroauvar Ay
v oS asharAss s ¥
Gaynssad Vs
SISy

Text

193.35 | 256.13 | 283.16 | 361.81
527.3

34.29

P
e v e s v RN D F A WA WY
v e T O AN INAS HL

ave
Sarvevrvy
et

Peri

JeXaAmeew
AYYELES
xe

244 .84
Sources of Reading Material

354.55

Interaction Effects

yIoasny v
T B &)
EERPETE]
ey
i3t
LI ¢
ot N
tee
#1 3
e st ;
143
X ek £ Al
4]
3
b b

S PE g
ARIIESSITIADEOI L ¢ 204
CEXA VIV s e inansav s
AN AN IR evae
22 ens

18.69

Total Volume Read by Source by Occupat

Group

Total Volume Read in Pages

P A SO I ey S BT IAE 4 % %
e TIMIIRARE LN cre v ar v T P
a 3¢ & AV e cnaYTarANLILY RSO NA I
L3837 Ry AK: NI TS Rvsvand e e eni g fvaers
RIS SISt ES B AT OS HELARS LS 3 A RAA
Seeerfeds s X hane e at shAangr X (v TRALI S g emar xR inl
- ety as v viqrynd S Ree s arsAna oy (Tonsv ey iy $335 4P
O PEAa X R T d »:uxm,.-.....;.;,,u.,....w. 323331 3
peyne LiSm A any . RO ISP IS 404
= sigeaxpe¥Rea gy I L ke dnr bl
ittt S5

Cor
*| 38.96

600
500
400
300
200
100
Non-Prof 4| 102.88 | 373.56

Student

Figure 6
Prof

Full Tt Provided by ERIC.

ERIC

26

VOL7.CH3
23



10N

by Source by Occupat

Total Time Reading

Group

Fiqure 7

Interaction Effects

in Hours

ing-in

v

Total Time Read

Adv ! j
t1ts' Keading DPractices

Ay e

fvmxesa
>maPTA L

fex € € ¥
M
s hexday
N

R %
RISy

Selvivvvranh

Yaeswr

e e
1% Near eI
¥

P R ICPEA

43612900
RPN

.t h

 rSRACAvaSy S
" A%

Eermen g acoy e e vy’
]
v

Lawn
T xarve
y X Shveris

ittt naitalien e
£ Y34k 194
el
iRl

3
¥ $%av
.

ol
PRI SS3

senea

AL ASRTELIRYY
TEIRE N Searen
S8 IxRvsRX»T

>

s Loenn vy

ARSIV POIRR ToA 24 H
....‘u-n.uuu-v,....n.on e
R LI MIT I ERE LM M,
BRI L AT 2 0e >
et M,wevﬂ"*’"“‘”'“‘K‘""m'.‘
PR PRSP BIIRT Shdun bt 33 titevtony
e T R i NN
R Yeeouvi haranmriny
e84

SN
RPN LW

et

SRARzenA

2aloven

e mAvA Y Ry
# e reay!

Liiansd

TSI

13 Arahaveawarn

PP ERY L O b PN ] x
7 samar 44 M FLAK

il {2 R RN XL
Taerantls
MEPTRY

Sian e amre

rnevy WY
Lurbuert
- W XS
o
133

yomsrx gl
SR Av Ay
Ve

Lxmeve o IR

PEEIZ T LR
P YSFPTOIET s
raa >R

Savmore

DETY B TSR
Levvetaats

Torenire ¥

PoRteye

gL xe 2%
eakRev by
e nv v

Xamemiyery Vil E
veliva favyveyd

&
<7 (434 AAsr v NIA
N ALY
Se s anyvd
84 PRS- 204
N e he s,
2 T IRTIN
+ REESHTIN
i RPCEIEte v
3 Vit va ity i
2 e tentifaiag
PeEL SIS
3 iRttt anels L o
S PRt RtS H]
§ eiagiiipentitics O ~ ™
i e
3 3% ¥
Pacvarass P z;ﬂ:;;v gﬁ‘:a
PP poiey oLt Tery et = . .
SIIT A SR
o o v sy s vhr e 14X L4 k3 b # 7AY ¥
AvmwasAany NArevmdIT RN X ey EY VS v
bid] ...-..'.‘52..J.....a!..um.u«..,. ot YL A m 3 —
-,A\oohac\’w\‘»wwotx‘-hnﬂ —«««»c(v::m-::r:.:. e
B tu L ITRN I e n el Xul Ve se e 240X
be% 2531

(338323
Y% e fcavwrrd
-

49
i <
" 13553
PIME SRR
SUf e At
201 Arert it
L Shatanrne ouke
Sawandd $Xe

aginy
LA Y
*

Text

8.74

1.58
25.37

Peri
6.23
6.86
5.36

Y
IOSOT TR
vartavesy
SAVIARIg
AT
cavie vy
o

yAeS

ve
2t

Leis
12.96
3.82

6.1

Gen
6.74
6.79
5.85

vrn

et

3y L0 ;
15 IO E NG S
Teel e A ‘ m
e 3o leg N A

L L0

30

Non-Prof =
Student -¢-

Prof

23

Sources of Reading Material

28

27



O Adults' Reading Practices 24

PR A LTS TR ArTaas e LT A M TN
PR AR T e S A SR 1S A PRV A < ¢
b 33 e ¥ Leemel owa s e
e ST el et BN e S The

Lewe, 4 ANV

isc

.t:*;

39.23
45
19.83

o
2Eeret
YNNG
tiaey

E23
Thent
I

et

,.
:‘."..

At

o

e

e
3
H

.
b

iat
LN
Py

Personal
170.77
175.4
148.53

Effects

Leisure
460.34
531.8
394.33

Pages

Purpose for Reading

10N

d in

School
317.97
26.71
656.75

")
1%
vivere

T

,§»§qw>’ i
[$225

x\}(".'.

Work

x| 595.86
100.77

v, .
5E¥=050%

Total Volume Read by Pur
Interact

Total Volume Rea

[ttt

Non-Prof - 465.53

Prof
Student —-

VOL8.CH3

ERIC

Full Tt Provided by ERIC.

30

29



Full Tt Provided by ERIC.

ERIC

1on

by Purpose by Occupat

ing

Read
interaction Effects

ime

Total Ti
Group

Figure 9

[]
-

in Hours

ing in

TO'[a| Time Read

Adules?
hdults’ Reading Practices

BRI I4
{20 3E  Cemur tvverseave
RRNXD IAVIYIOLL $4
FR A

e ar]

o
3 S whe ¢ STA
FEPe 120D LIS

Aot
v APE 2GR LY et
SATIRaLRER A e
FOAR P41 12843

A
axsCynnigs Y

PEP YOV I S LT
POASPPI R ¢ |
Taev?

3

3¢
Tha3e

IS TEREH
o

ped

13 ,;:m-o
LS esn
LV v avas o R
v AP IORIEY Y

<%

;

3

S ouv

VA aliy vt s e av s vy
vanadest

g vaadnY

s A a vYvacsav ey RA
A kvv. ARG oY RICY

Seevyed : *
i Rkwy Awwevias.d AN Ve
FEISAL

133
P RSN T T TSI
SN Gy

an;o.an»-)v:o';.(»ﬂu.o.‘(: e

t SIyTeaRs NIt asanay

b i

TR

[ Cvnavenrsx Paais 2avle

(osTIRaizes A inecergarae

2w o POV WX Ny I o v v AN

PInasseeRpegs PP OSSP TTLT e

: Lns Ny

< ('l‘

LAV

M

LIRS

THC Xy amAe VAL

B AR P Rt 324 I
ey LRIy 222
Svand iX® VoULEY g rema bt

.»..nws«’"u-.,,.x‘y,.m,,..

3EEHIARIINISt T s Y oA

H 43NS

23

ANVLY
P2
PX¥IS
ev t
200
PRI

o

Tady

Nk eYy

Twe

s vard
R

T 13 s
NIV seny e
IV Saons

piacias Ansgiver ey

Son ety TR S RIASE 1
v Twawnd > 1N PO YR ol )z~\:cn~
NesvAtyLa < ~'\\""‘4v .

2wy

Yoo by A XS
Yaserave R
AU tgns yane Y

Ay R

122

PTe
e

41
cesat vt
tiaivvave
eanei ey
Yearede

IR
voxxpr
vyt

Teneten
i dRo®

>

Misc.
1.21
0.63

- 1.62

Personal
5.46
4.26

.25

Leisure
8.94
10.01
8.04

i 9
BE o (w2
1< Nl Il SN
: -~
A

Tara®

Work
17.71
10.98
6.41

b el ]

Prof
Non-Prof -
Student

-y -

25

- Purpose for Reading

32

31



“ERIC Reproduction Release Form http://www.indiana.edu/~eric_rec/submit/release.html

U.S. Department of Education
Office of Educational Research and Improvement (OERI)

®

ERIC

_ National Library of Education (NLE)
Educational Resources Information Center (ERIC)

. CS 013 958
Reproduction Release

(Specific Document)

I. DOCUMENT IDENTIFICATION:

'ﬁe: Adult's Reading Practices and Activities: Age, Educational and Occupational Effects
[Author(s): Smith, M. Cecil and Stahl, Norman A.

Publication Date:

|Corporate Source: Nortl Illinois. Uni .
II. REPRODUCTION RELEASE: 0

In order to disseminate as widely as possible timely and significant materials of interest to the educational community,
documents announced in the monthly abstract journal of the ERIC system, Resources in Education (RIE), are usually made
available to users in microfiche, reproduced paper copy, and electronic media, and sold through the ERIC Document
Reproduction Service (EDRS). Credit is given to the source of each document, and, if reproduction release is granted, one of the

following notices is affixed to the document.

If permission is granted to reproduce and disseminate the identified document, please CHECK ONE of the following three

options and sign in the indicated space following.

The sample sticker shown below will be affixed to | The sample sticker shown below will be affixed to all
all Level 1 documents Level 2A documents

The sample sticker shown below will be affixed
Level 2B documents

PERMISSION TO REIRODUCE AND
DISSEMINATE THIS MATERIAL IN
MICROFICHE, AND IN ELECTRONKC MEDIA PERMISSION TO REPRODUCE AND

PERMISSION TO REMRODUCE AND
DISSEMINATE THIS MATERIAL HAS FOR ERIC COLLECTION SUBSCRIBERS ONLY. DISSEMINATE THIS MATERIAL IN
BEEN GI(AW BY HAS BEEN GRA&“D BY MICROFICHE ONLY H:\S@l GRANTEDR
& KQ K
Y W N
ol .L:: ~AX! Q
e 7 \4
TOTHE EDUCATIONAL RESOURCES TO THE EDUCATIONAL RESOURCES TOTHE EDUCATIONAL RESOURCES

INFORMATION CENTER (ERICY INFORMATION CENTER (ERIC) INFORMATION CENTER (ERIC)

Level 1 | Level 24 [ Level 2B

t t t

Check here for Level 1 release, permitting Check here for Level 2A release, permitting
reproduction and dissemination in microfiche or reproduction and dissemination in microfiche and in Check here for Level 2B release, permitting
other ERIC archival media (e.g. electronic) and electronic media for ERIC archival collection reproduction and dissemination in microfiche ¢

paper copy. subscribers only

Documents will be processed as indicated provided reproduction quality permits,
If permission to reproduce is granted, but no box is checked, documents will be processed at Level 1.

Q

ERIC
! 6/5/00 2:59 PM



“ERIC Reproduction Release Form http://www.indiana.edu/~eric_rec/submit/release.htm]

[ hereby grant to the Educational Resources Information Center (ERIC) nonexclusive permission to reproduce and
disseminate this document as indicated above. Reproduction from the ERIC microfiche, or electronic media by persons other
than ERIC employees and its system contractors requires permission from the copyright holder. Exception is made for
iessand otpryservice agencies to satisfy information needs of educators in response to

|Primed Name/Position/Title: AS .SOC . ? e‘OFE—SSOQ

AJ
Organization/Address: |Telephone: (8 ls) 16%. 84.(4 % |Fax:(8' S) '763 . % 1 50
NO . TLLINOVS unNWERSITY [e-mai Adsresv s mith @uiw-2dtee @ (@00

II1. DOCUMENT AVAILABILITY INFORMATION (FROM NON-ERIC SOURCE):

If permission to reproduce is not granted to ERIC, or, if you wish ERIC to cite the availability of the document from another
source, please provide the following information regarding the availability of the document. (ERIC will not announce a
document unless it is publicly available, and a dependable source can be specified. Contributors should also be aware that ERIC

selection criteria are significantly more stringent for documents that cannot be made available through EDRS.)

|Pub1isher/Distributor:
Address:

|Price:

IV. REFERRAL OF ERIC TO COPYRIGHT/REPRODUCTION RIGHTS HOLDER:

If the right to grant this reproduction release is held by someone other than the addressee, please provide the appropriate name
and address:

_|Name:

Address:

V. WHERE TO SEND THIS FORM:

Send this form to the following ERIC Clearinghouse:

However, if solicited by the ERIC Facility, or if making an unsolicited contribution to ERIC, return this form (and the document

being contributed) to:
ERIC/REC Clearinghouse
2805 E 10th St Suite 140
Bloomington, IN 47408-2698
Telephone: 812-855-5847
Toll Free: 800-759-4723
FAX: 812-856-5512
e-mail: ericcs@indiana.edu
WWW: http://www.indiana.edu/~eric_rec/

EFF-088 (Rev. 9/97)

6/5/00 2:59 PM



