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T
his guide is designed as a set of m

easures that describe the school/com
m

unity [through its policies, practice, m
ethods of

operation, acid behaviors] at a point in tim
e in its reform

 process. T
his is based on the prem

ise that the school/com
m

unity is on a
developm

ental continuum
 tow

ard a learning environm
ent that supports pow

erful learning results for E
V

E
R

Y
 student. T

he set of
tables given below

 are based on the educational "drivers" that form
 the basis for change in U

C
A

N
. T

he m
easures on the right are

m
ore deeply supportive of reform

, w
hile those on the left are less supportive. T

he value of this guide is its capacity to give
change agelts (learners and those involved in the reform

) an accurate, insightful view
 of "current reality"w

here you are now
in relation to w

here you w
ant to go. A

 good guide is a learning, coaching, and self-im
provem

ent tool, not a labeling and grading
tool. Its usefulness is in finding the gaps betw

een w
here you are and w

here you w
ant to be and in propelling personal and

collective ation tow
ard a vision of better practice. It is okay to be w

herever you are now
 in your developm

ent tow
ard the reform

horizon ash long as you are m
aking a good faith effort to m

ove forw
ard.

U
se this as a self-guiding tool for your

school/co
0 unity.
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ine standards and
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ented across and
science are review

ed to
against content standards

assessm
ent results to

take into account new
w

ithin grade levels
develop local content

to determ
ine alignm

ent
determ

ine appropriate
learning goals and are

standards
w

ith local standards and
to fill content area gaps

content and grade level
application

designed for K
-12

consistency

C
urriculum

 &
Student prom
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ents provide
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ell
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eet standards;

results are disaggregated
and reported by gender
and ethnicity

A
ccountability system

s
D

ata on the value of a
A

n accountability
C

onsequences for both
T

he accountability system
focus m

ainly on input
standards-based

system
 is developed to

high and low
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ance
relies on disaggregated

and process regulation,
and report results
w

ithout consequences
I

attached to perform
ance
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ents system

 are
collected and review

ed
focus on continuous
progress tow

ards m
eeting

standards for all students

becom
e part of the

accountability system
I

student achievem
ent data to

help ensure that all students
m

eet standards. It also
collects financial data as w

ell
as other inform

ation to
support decision-m
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policym
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SF-supported and

E
xisting curriculum

 is
C

urriculum
 reflects local
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lists of required fact
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high quality curricula.

m
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and state standards and are
being im
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levels and in every classroom

C
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astery or courses
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ed for use

m
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 and in
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educational needs and goals
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N
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A
 variety of teaching

Instruction is flexible
Instruction

instruction are
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ance
teaching, learning and

techniques are being
enough to help all students

textbooks-and
based system

 requires
evaluation strategies are

im
plem

ented and
m

eet high standards and is
test-driven rather than

greater flexibility in
developed to assess the

evaluated to increase
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ented at all grade

guided by student needs
curriculum

 and
instruction
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instruction on student
achievem

ent

student achievem
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s
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ulture and language are
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instruction are oriented

relevant instructional
m
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interests are being

curriculum
 and instruction

tow
ards providing

techniques are being
techniques, and locally
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onitored for

along w
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considered or used as
based issues are being

appropriate inclusion in
inclusion is continuously

rather than challenging
enhancem

ents in the
integrated in m

any
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review
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goals and are unrelated to I classroom
local culture and issues

1

grades w
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I develops
curriculum

*T
he school has o w

ritten curriculum
 for both m

ath and science that is available to all teachers and used regularly in planning instruction and assessm
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exhibiting the follow
ing
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ents:aligned to the state fram
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orks, but not sim

ply a restatem
ent;

.

scope-and-sequence of units/topics for each grade level or course, w
ith m

ajor outcom
es developm

entally appropriate;
develo m

ent of m
ajor concepts that builds on prior grades and leads into higher grades;

linkage to currently-used instructional m
aterials (both adopted and other generally-available supplem

ents);
statem

t/ description of instruction and assessm
ent m

odels consistent w
ith state standards &

 local program
 philosophy;

-aligned to specific content of the state assessm
ent (but not lim

ited to it); suggestions for assessm
ents linked to units; suggestions for extension activities, field trips,

speaker, interdisciplinary links
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D
istricts provide little

School board and
Standards and

T
he focus of PD

Professional developm
ent

tim
e or resources for

central office staff
expectations for PD

program
s is on teaching

opportunities are data-driven
ongoing PD

 w
ithin the

realize that PD
 m

ust be
begin to be developed by

and learning that enables
and designed to prom

ote
schools. C

hange agents
ongoing, focused on

school staff. N
ew

students to m
eet

student achievem
ent

are few
 and school

im
proving the teaching

m
easures and evaluation

expectations
Staff developm

ent is
decisions on PD

 are
usually m

ade at the top
and learning process,
standards-based, and

strategies are developed
to assess the im

pact of
evaluated for its effectiveness
on student success and results

adm
inistrative levels

w
ithout input

related to district and
school goals. Input is
requested

PD
 on student

achievem
ent

are reported to parents

C
urriculum

 &
Professional

D
istricts and schools

PD
 is designed to align

T
eacher or subject area

School data is continuously
A

ssessm
ent (III):

developm
ent (PD

)
explore new

 w
ays to

w
ith school curriculum

netw
orks and other

used to design PD
 plans.

T
eacher Q

uality
usually consists of

assess the im
pact of PD

standards w
ith priority

m
echanism

s are created to
Staff, teachers and students

O
ngoing Professional

single, unconnected
opportunities, such as

given to teachers needing
support long-term

 teacher
have an structured system

 in
D

evelopm
ent

events and are lim
ited to

a few
 days a year

skill acquisition,
transfer of learning to

content training and
instructional skills.

developm
ent. D

istricts
revise policies to provide

place to review
 PD

effectiveness and to
the classroom

,
im

provem
ent of student

learning, and
institutional change

O
ngoing training in

diverse instructional
strategies and equity
issues are available to all
teachers

adequate tim
e for high

quality PD
 and provide

tim
e for on-site, peer-to-

peer exchange

coordinate PD
 opportunities

PD
 in appropriate use of

R
eview

s of appropriate
School/district plans

U
se of technology in the

PD
 is continually upgraded

technology is non-
use of technology in the

include use of
classroom

 is a regular part
as school technology is

existent
classroom

 is initiated
technology based on
existing equipm

ent and
tied to PD

of the school PD
 offerings.

E
valuations on use of

technology in classroom
s

are developed

upgraded. Student and teacher
evaluations are constantly
being used to gauge
effectiveness of technology
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Policies are

I. G
row

ing aw
areness

F Policym
akers realize that

F Policym
akers begin to

F Policies are continually
developed piecem

eal
am

ong policym
akers that letting standards is just the

Freate support structures
evaluated and revised in

and in isolation.
education m

ust be view
ed First building block of a

to help districts and
'elation to their

Policies respond on a
is a system

 and that
Itandards-based system

; all
schools im

plem
ent a

C
ontribution to creating

Policy (I)
crisis basis to

bolicies are related and
bther education policies m

ust ttandards-based
lind supporting a high

Policym
aking Pr

1 cess
!problem

s, rather than
R

einforcing
be review

ed and revised to
education system

!drive a broad vision of
I

lupport standards
I

reform
I

I
I

'Perform
ance system

II

I
I

I
I

Policies focus on
I. Policym

akers assess the F Policym
akers review

F C
onstant attention is

F Policies are w
ritten in

defining inputs rather
tiros and cons of specific

education code to elim
inate

'paid to the results of new
term

s of school, district
than defining outputs

Input and process related unnecessary regulations
bolicies; revisions in

br system
 perform

ance
or perform

ance
bolicies, and explore

I
bolicy are m

ade as needed
"

Inore results-oriented
I

I
I

bolicies
l

I
I

I
I

I
I

A
dditive policies

F L
ocal boards begin to

F Joint task forces betw
een

F A
ccountability system

F Policym
akers are

and regulations
beet together w

ith school the com
m

unity/tribe are
Is expanded to provide

Iccountable to the public
ham

per local
leaders and com

m
unity or treated to prom

ote a
bore "actionable

rot system
 results

flexibility and send
tribal leaders to

bipartisan and
Inform

ation" for
I

m
ixed m

essages
Foordinate policym

aking C
om

prehensive policy
policym

akers
I

l

Ipproach to education

I

II
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ne size policy fits
Policym

akers realize
Policies are aligned to

N
ew

 policies create a
Student perform

ance is
all

results in a
uniform

ity that
that im

plem
enting

standards w
ill require

support standards such
as assessm

ents that
"support infrastructure"
such as on-site teacher

constantly analyzed,
particularly by

inadvertently creates
changes in m

any other
m

easure student progress
netw

orks to encourage
subgroups to ensure

achievem
ent gaps

policies. C
ontent

by subgroups; teacher
and evaluate the use of

equity, as w
ell as the

Policy (II)
standards are developed

hiring practices to ensure
standards in classroom

s.
policies created or

Policy A
lignm

-nt
to identify w

hat students
teachers have the skills

Student and teacher
-

revised to support high
should know

 and be able
to help students m

eet
evaluations of the

achievem
ent for all

to do and becom
e the

basis for policy
alignm

ent

standards, etc.
standards and
assessm

ents are used to
guide policy

students

State/local policy,
w

hen review
ed as a

Policy review
s are

taking place and are
L

eadership T
eam

s
develop a policy review

-Policies changes are
im

plem
ented and the

Policies are
continually evaluated

w
hole, m

ay be
being based on a richer

process based on
L

eadership T
eam

 initiates
and review

ed to
contradictory and send
m

ixed m
essages to

educators and parents

data context
schoolw

ide planning,
rich, disaggregated data,
and com

m
unity input

surveys and studies
evaluating the im

pact of
the new

/revised policies

determ
ine their

contribution to a high
perform

ance system

T
here are contradictory

T
ribal/school board

M
ore advanced use of

-T
ribal schools and

T
ribal and public

policies in tribal and
policies begin to reflect

school data and its
public schools serving

school board policies are
public schools serving

reform
 needs

relationship to students
their tribal students

constantly review
ed to

the sam
e student

achievem
ent results in

com
pare school policies

im
prove transition

populations
policy shifts both in
public and tribal schools.

and expectations for
vertical alignm

ent
success of native
students
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m

ost federal funds follow
the child and often
dictate the services the
individual child receives

R
esources act

independently regardless
of their sim

ilar goals
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Policym
akers, such as

tribal council leaders,
school board m

em
bers,

and adm
inistrators, look

for w
ays to com

bine and
coordinate resources.
R

egular discussions
begin on the potential for
resource alignm

ent

D
istricts begin to

identify different revenue
stream

s and discuss how
to coordinate

N
on-m

onetary and
other resources begin to
be identified in the
region, particularly
those w

ho can develop
partnerships w

ith
schools

R
eview

 of local and
regional resources is
taking place to help
support short and long
term

 school reform
 plans

T
itle I dollars are

focused on
C

om
prehensive School

R
eform

 D
esigns to

prom
ote higher student

achievem
ent

L
ocal coordination of

funding resources are
being discussed and
connected to school
planning

D
istricts know

 all
sources of funds and
w

here dollars are being
spent so resources can be
coordinated and
converged

SE
A

 staff coordinate
federal funds and allow
districts to use a uniform
planning form

 to
coordinate federal
resources w

ith district
im

provem
ent plans

R
esource allocation

ensures all segm
ents of

the teaching staff and
adm

inistrative staff
receive training
supporting reform

 efforts

L
ocal policies and

resources are flexible and
support a high
perform

ance system

-School and district
funding stream

s
including federal dollars
are aligned w

ith school
goals and support the
im

plem
entation and

evaluation of standards
based curriculum

L
ocal and regional

resources are aligned
w

ith school, district, and
com

m
unity needs and are

constantly being
review

ed
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R
esources (II)

R
esource R

eal! cation

V
ersion 5.0 M

a
U

C
A

N
 R

SI R
ef

R
evised from

 V

Funds are allocated by
historical patterns rather
than school review

. Few
districts can identify how
their resources are spent

T
here is no coordinated

effort to identify funding
sources other than that
provided by the state and
tribes

Fund accounting is
used to track
expenditures. N

o other
accountability m

easures
are in place

Policym
akers realize

need to link expenditures
to results but know
tracking m

echanism
s are

not in place. A
 study of

available system
s begins

Foundation and state
grants are identified that
support im

plem
entation

of innovative reform
strategies and projects

V
arious accountability

plans are review
ed and

data needs to effectively
use them

 are identified

D
istricts begin to

im
plem

ent new
 financial

softw
are that allow

s them
to track expenditures and
relate them

 to student
perform

ance

Support begins for
staff developm

ent of
grantsm

anship. G
rant

opportunities are
review

ed against school
and district plans

A
ccountability plans

are developed based on
new

 school data. Schools
begin to reallocate
resources based on data
and school needs

D
istricts and schools

know
 w

here resources are
allocated and
cost/benefit analyses are
routinely conducted as
they relate to student,
teacher and school
perform

ance

State and other funding
resources are being
aligned w

ith school
reform

 plans and w
ith

clearly identified needs

A
ccountability plans

are im
plem

ented.
Program

s that don't
produce results are
elim

inated

L
inks betw

een
resources and their use
and effectiveness are
routinely evaluated
against school and
district plans

-School and district
plans are constantly
m

onitored relative to
their use of resources,
both internally and
externally and their
im

pact on student
achievem

ent

A
ccountability plans

are review
ed regularly

w
ith each new

 data set
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N

T
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R
A

D
IT

IO
N

A
L

1
A

W
A

R
E

N
E

SS &
SY

ST
E

M
1

E
X

PL
O

R
A

T
IO

N

_I

1
T

R
A

N
SIT

IO
N

E
M

E
R

G
IN

G
 N

E
W

1 PE
R

FO
R

M
A

N
C

E
-B

A
SE

D
I IN

FR
A

ST
R

U
C

T
U

R
E

I
SY

ST
E

M

I
N

etw
orking is rare and

view
ed as insignificant.

A
 few

 netw
orks m

eet to
discuss school and
district needs

N
etw

orks are used to
facilitate the sharing of
inform

ation, ideas and

School and district
netw

orks share planning
w

ith other netw
orks to

N
etw

orks ensure continuity,
evaluate progress and im

pact,
and apply new

 learning to
B

road B
ased S

up ort:
L

eadership &
som

e resources
develop alignm

ent of
reform

 efforts
system

 reform

Public
E

ngagem
ent (it)

Partnerships are
G

row
ing realization

Partnerships are form
ed

L
ocal/regional

T
he partnership w

orks
C

oalitions, Partnerships
one-shot, supplem

ental,
that partnerships need

to broker inform
ation

partnerships change the
together on a continuous

&
 N

etw
orks

and function outside of
to be longer term

 and
and resources, and

w
ay they operate to

basis to im
prove the local

the system
m

ore integral to
educational goals

advocate for reform
s

support reform
education system

Special interest groups
K

ey stakeholders are
E

fforts are m
ade to

C
oalitions and their

-School and com
m

unity based
w

ork independently as
identified and m

apped
coordinate and align

partners are able to
coalitions continually w

ork
no "m

aps" of reform
to possible avenues of

actions of m
ultiple

m
obilize public opinion

w
ith partnerships to

efforts and opportunities
exist

involvem
ent

parties in support of
reform

and access the
policym

aking process
im

plem
ent and assess reform

T
here is no m

echanism
School staff/teachers

U
se of distance learning

T
echnology, such as w

eb
E

lectronic N
etw

orks serve as
to share w

hat is being
netw

ork w
ith each other

or w
eb based resources

sites, chat room
s and list

com
m

unication and
learned across reform
efforts

and nearby schools on
com

m
on issues

are explored as a m
eans

of sharing lessons
learned

serves are used to connect
netw

orks-and facilitate
I com

m
unication

inform
ation channels,

professional support
m

echanism
s, and continuous

learning venues

I
I

J
T

he school has ne or m
ore key teachers and adm

inistrators w
ith thorough understanding of standards-based m

ath and science and w
ho can articulate w

hat a standards-based
classroom

 and pr gram
 look like. T

he L
eadership T

eam
 is capable of advocating for program

 im
provem

ent, and is seen as such by adm
inistrators and fellow

teachers. T
he L

eadership
T

eam
 uses its un erstanding of the local context and change process to identify strategic priorities on w

hich to focus efforts. It cultivates leadership and
action in others, m

aking use
of netw

orks w
ith n and outside the school.
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B
road B

ased Support:
L

eadership &
Public
E

ngagem
ent (II)

Public and Political
Support

W
ell-funded special

interest groups dem
and

and focus policym
akers'

attention on their issues

Interactions am
ong

stakeholder groups are
form

al and "pro form
a"

E
xternal

com
m

unication occurs
via public aw

areness
cam

paigns

B
usiness involvem

ent
in education consists of
"adopt-a-school"
relationships

1 A
W

A
R

E
N

E
SS &

I
E

X
PL

O
R

A
T

IO
N

J

T
R

A
N

SIT
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N
1

E
M

E
R

G
IN

G
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A
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C
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E
M

Public opinion polls
and focus groups
identify public
concerns on education

Stakeholders are
beginning to feel
com

fortable w
orking

together

C
om

m
unity/tribal

m
em

bers w
ant evidence

that standards-based
education increases
student achievem

ent
and recognize that the
education system

 is not
m

eeting the needs of all
students

B
usiness leaders w

ant
m

ore involvem
ent in

education and the
policym

aking process
to ensure high quality
w

orkforce

C
om

m
unity w

ide task
forces (L

eadership
T

eam
s) are form

ed to
recom

m
end changes for

districts and schools

Stakeholders are
involved in the
developm

ent and review
of standards and other
policies

Political and T
ribal

leaders understand
im

portance of education
and include in political
platform

. Public is
included in regular forum
activities review

ing
school progress in reform

B
usiness takes lead in

hosting local m
eetings to

spotlight key education
issues

T
eam

s are involved in
m

aintaining the school
vision through shared
decision m

aking on
budgets and school reform
plans

Stakeholders clarify their
roles and responsibilities
and develop
im

plem
entation plans

supporting reform

School, district and
board m

em
bers and staff

understand the value of
listening to and acting on
the public's concerns.
E

fforts are m
ade to

coordinate and align
actions of those in
support of standards
based education

.

B
usiness m

akes long
term

 com
m

itm
ent to

im
proving education by

providing leadership and
financial support to solve
key education issues

T
hrough L

eadership team
s,

the school and com
m

unity are
active partners in providing
quality m

athem
atics and

science education for all
students.

Stakeholders are regularly
involved in program

-level
planning and im

plem
entation

of the school/district's
im

provem
ent plan.

C
om

m
unity leadership is

proactive taking initiative to
m

ake things happen, and
school personnel w

elcom
e

their active involvem
ent.

R
egular public forum

s review
school progress as a function
of school w

ide planning and
give feedback to school staff

-B
usiness and

school/com
m

unity
partnerships link the
instructional program

 to
persons, resources, and
activities in the com

m
unity

that enhance student learning
opportunities.
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Student A
chie m

ent
(I): Inform

atioh &
 U

se
D

ata-D
riven

D
ecision-m

akin

D
ata collection is

focused on w
hat w

as
done rather than w

hat w
as

accom
plished.

D
ata or other

inform
ation on student

perform
ance are not

gathered in a w
ay that

could guide school
change and im

provem
ent

Program
 evaluations

and assessm
ents are

conducted but rarely
used for continuous
im

provem
ent

A
chievem

ent and other
data are not
disaggregated by gender
and ethnicity

E
quity issues are not

addressed

L
arge-scale data

collection efforts begin
to be designed w

ith end
users in m

ind

Som
e teachers and

adm
inistrators begin

collecting data to
problem

 solve and
identify som

e areas
needing reform

Policym
akers begin to

identify new
 sources of

inform
ation to judge

progress in a
standards-based system

Increasing pressure to
use disaggregated data to
prom

ote equity and
assess quality, content
levels, and
appropriateness of
curriculum

 and
assessm

ents

IT
R

A
N

SIT
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N
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E
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E
R

G
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E
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D
ata are turned into

inform
ation that can be

used for decision-m
aking

School collects data on
student perform

ance,
attendance, attitudes,
teacher skills and other
areas to drive reform

Policym
akers use

accountability results to
shape their interactions
w

ith schools and
districts

D
ata from

 school
accountability system

s
provide disaggregated
data on subgroups and
their achievem

ent in
content areas

D
ata use is directly tied

to decision m
aking

T
he school begins

relying on hard data
including subgroups for
decision m

aking at the
school and classroom
levels

C
onsequences for

perform
ance are created

throughout the system
and based on school data

T
eachers begin using

richer data that is
disaggregated to support
changes in classroom
practice and content

Inform
ation on student

achievem
ent and school

results drives continuous
im

provem
ent

-D
ata is constantly

available in all areas of
student experience in the
school. D

ata is acquired
from

 teachers, students,
parents, and the
com

m
unity and analyzed

for school quality

A
ccountability is

ensured through
continuous, integrated
data collection,
m

anagem
ent, analysis,

and reporting

D
isaggregated data is

gathered, analyzed, and
used for planning,
decision m

aking, and
supporting higher
achievem

ent for all
students
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Student A
chievem

ent
(II): Inform

atM
n &

U
se

R
eporting

O
nly inform

ation
required by the state is
collected

M
ost inform

ation is
produced and stored in
printed form

s and
difficult for the public to
access and use

C
om

m
unity is a passive

recipient of inform
ation

and data. E
quity issues

are either ignored or
unknow

n by the public

N
o accountability

system
s are in place or

based on existing data

Surveys and focus
groups are used to find
data and inform

ation that
are m

ost im
portant to

districts, schools, parents
and com

m
unity m

em
bers

Inform
ation gained by

data system
 is

dissem
inated to the

public through
controlled channels

D
ata on student

subgroups and other
equity issues are
explored as a m

eans to
increase student
achievem

ent

D
ifferent accountability

system
s are review

ed for
use

D
istricts begin to find

w
ays to join different

data sets to create a
com

plete picture of
student achievem

ent and
school quality

C
om

m
unity/T

ribal
leaders, parents and
school board m

em
bers

are regularly updated on
data system

 developm
ent

and its use

Safe and secure m
ethods

for dissem
inating

disaggregated data are
explored in school and
public forum

s.

A
ccountability system

s
are designed to report
usable data to districts,

Ischools and parents

O
nline or w

eb-based
inform

ation is designed
by districts/schools to
create report cards and
m

ake inform
ation

available to any
com

m
unity m

em
ber at

any tim
e

Public sessions are held
to explain and explore
the m

eaning of the data
on school self-reporting
m

echanism
s

D
ata are reported by

subgroups to identify
achievem

ent gaps and
strategies to close them

.
Student achievem

ent data
is discussed openly and
publicly

School and com
m

unity
accountability team

s are
developed as a m

eans of
reporting data and
review

ing school reform
I plans
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D
istricts produce

annual report cards to the
public on its schools and
com

pare results w
ith

statew
ide data and

national data.

R
egular polling

provides inform
ation on

data needs, analysis and
use from

 internal and
external audiences.

D
ata w

arehouses are
created and data
"cleansed" for easy
access and m

anipulation
by school personnel and
the public

-A
ccountability reports

are regularly used w
ith

the public as a m
eans for

input on school progress
and student achievem

ent
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A
 show

case school for successful U
C

A
N

 im
plem

entation and im
pact

R
ating of

in at least one section of 4 of five educational drivers; a rating of 4 on the others

A
cceptable im

plem
entation of U

C
A

N
 strategies, w

ith strong likelihood of sustained reform
 and continued progress

R
ating of t least 4 on each section of all educational drivers

Strong evidence of positive program
 changes and capacity to continue im

provem
ent.

R
ating of a, in at least one section of 4 of five educational drivers, 3 on the others

E
vidence of initial im

plem
entation and developing capacity.

R
ating of S each in at least one section of each of five educational drivers

L
ittle or no indication of positive m

ovem
ent or capacity/com

m
itm

ent to engage in m
eaningful reform

 activity.
A

nything less than the previous rating
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U
C

A
N

 Sclrol Im
plem

entation:: Sum
m

ary Profiles
School

D
istrict

Status at beginning of U
C

A
N

 involvem
ent

L
E

V
E

L
1

2
3

4
5

C
om

m
ents

(I) C
urriculum

6c A
ssessm

ent (I): Standards, A
ssessm

ent &
 A

ccountability

(I) C
urriculum

 &
 A

ssessm
ent (II): C

urriculum
 &

 Instruction

(I) C
urriculum

 &
 A

ssessm
ent (III): T

eacher Q
uality: O

ngoing PD

(II) Policy (I):
Policym

aking Process

(II) Policy (II):
Policy A

lignm
ent

(III) R
esources

(I): C
onverging R

esources

(III)R
esources

I): R
esource R

eallocation

(IV
) B

road B
ald Support:L

eadership &
 Public E

ngagem
ent (I):

C
oalitions,

&
 N

etw
ork

(IV
) B

road B
ased Support: L

eadership &
 Public E

ngagem
ent (II):

Public and Po lit cal Support

(V
) Student A

shievem
ent (I): Inform

ation &
 U

se: D
ata-D

riven
D

ecision-m
akini

(V
) StudentA

ltievem
ent
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T
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C
urrent Status

L
E

V
E

L
1

2
3

4
5

L
evel in
2000-
2001

Plans for 2000-2001
(6th Y

r)

(I) C
urriculum

 : A
ssessm

ent (I): Standards, A
ssessm

ent &
 A

ccountability

(I) C
urriculum

 &
 A

ssessm
ent (II): C

urriculum
 &

 Instruction

(I) C
urriculum
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 A
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ent (III): T
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uality: O

ngoing PD

(II) P
olicy (I):

Policym
aking Process

(II) Policy (II): Policy A
lignm

ent

(III) R
esources :I): C

onverging R
esources

(III)R
esources (II): R

esource R
eallocation

(IV
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ased Support:L
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P
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C
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S
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S
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U

se: D
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