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INTRODUCTION

The Maine Project Against Bullying is a task force created to address a need educators
throughout the state recognized as an area which, had not to date, received adequate attention and
study. During Training of Trainer sessions offered by the Gender Equity Division of Vocational
Education, via the Maine State Department of Education, consultants Susan Parks and Ed
Maroon learned from elementary educators in attendance, that a void existed at the K-4 level to
respond to harassment issues evidenced on buses, in hallways, and on playgrounds.

Ms. Parks and Mr. Maroon contacted Chuck Saufler and Cyndi Gagne of the Wiscasset
School System to explore grant funding possibilities to examine the elementary level harassment
question. Together, Ms. Parks and Mr. Maroon provided names of individuals statewide who
had expressed an interest in researching the K-4 equity issues more closely. These individuals
were contacted, and a grant application was prepared by Saufler and Gagne to target funds from
the Gender Equity Division of Vocational Education. In the Fall of 1997, a Carl D. Perkins
Grant, funded for a three year period was awarded, and the first meeting of the Maine Project
Against Bullying (MPAB) was held in Waterville, Maine.

Initially, the MPAB took upon the task to research and review available curricula,
studies, and other modes of intervention concerning harassment behavior at the elementary level.
Early on, the task force recognized the need to distinguish harassment from bullying, and to
utilize the latter term to describe the types of behavior(s) exhibited and experienced among
students in grades K-4. Over the next three years the original focus of research and review
continued, but the task force’s work expanded to include: networking with other community,
private, and state organizations that had similar interests; development of a web site on the
Internet; the creation of a survey suitable for administration to elementary level students to
collect baseline data on the extent of bullying behavior within Maine schools; and, the provision
of regional training to schools statewide who wished to implement intervention programs in an
effort to curb bullying within their institutions.

The report that follows details the research currently available and evaluates books,
curricula, media materials, and programs. A sample survey instrument is included and may be
copied and administered freely by those who wish to utilize it. Results of the survey which was
administered in grade three throughout Maine are contained herein, and information to access the
MPAB web site is outlined.

ACKNOWLEDGMENTS

The Maine Project Against Bullying has experienced a very productive three year
existence. Credit for the work that has been accomplished must be given and shared by numerous
individuals, agencies, and organizations, all of whom assisted, guided, and supported the MPAB
in its efforts.

First and foremost a thank you must be extended to the Maine State Department of
Education consultants Susan Parks, Equity Consultant and Ed Maroon, School-Based Services
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Learning Director for their vision and follow-up to the needs voiced by educators with whom
they were in contact. Had they not initiated the grant proposal process with Saufler and Gagne
the work of the MPAB would never have begun. Thanks too, to Leslie (Buzz) Gamble,
Education Specialist of Gender Equity and Special Populations who joined in the process of
overseeing the project in 1998. These three individuals have given of their time, knowledge, and
support throughout the years the MPAB was funded.

Perkins grants are not awarded to individuals or groups; they must be administered by a
recognized LEA. Multiple thanks go to the Augusta School Department for taking this work on
and lending knowledge of grantsmanship, reporting, and general administrative support to the
MPAB. In particular, Superintendents Graham Nye and Cornelia Brown have overseen the fiscal
progress of the MPAB. Pam Kenoyer, Director of the Capital Area Technical Center, paved the
way for setting up accounts, bookkeeping, reporting, and supply procurement with ease. Nancy
Peabody and Jennifer Simpson put in many hours making sure the MPAB received all that it
required for supplies and helped track the various expenditures. Their administrative assistance
made the Project run smoothly.

When the MPAB decided that baseline data on the bullying problems within Maine
Elementary schools would be useful, the resulting survey, its distribution, and the dissemination
of reports would not have been possible without the support and work provided by the Institute
for Public Sector Innovation, part of the Edmund S. Muskie School of Public Service, of the
University of Southern Maine. A special heartfelt thank you is extended to Michel Lahti,
Evaluation Manager; Donna Cote, Administrative Associate; and Melody Saffron,
Administrative Associate. Their long hours, consistent efforts on the behalf of the Project, and
constant support are so very appreciated.

A thank you needs also to be extended to Dick Tyler and the staff of the Maine
Principals® Association for identifying the elementary schools and contact people throughout
Maine and for provision of the labels needed to accomplish several mailings concerning the
survey to assess bullying in Maine at the K-4 level.

A very special thank you and acknowledgment is extended to Dr. David Silvernail and his
research associates A. Mavourneen Thompson, Holly J.P. Kopp, Scott Brezovsky, and Paula
Gravelle from the Center for Educational Policy, Applied Research and Evaluation at the
University of Southern Maine. Dr. Silvernail assisted in guiding the MPAB in their survey
development, lent his knowledge on research via questionnaires to the Project’s efforts, oversaw
the data analysis and the publication of the survey results presented later in this overview. Our
ability to speak to the problem of bullying, as it exists within Maine schools, would not have
been possible without these individuals® expertise and work. Thank you!

All groups, especially those meeting on Saturdays, needed a place to hold their get
togethers. The MPAB was lucky to find the Bath Police Department and the Wiscasset Primary
School willing to open their doors to us. Thanks to them for their hospitality!

Last, but not in the least, least...thank you to the people who comprised the MPAB task
force, giving of their Saturdays, their energy, and their knowledge. Thank you for caring about

the quality of climate in Maine elementary schools, and being optimistic in believing our work
could make a difference in the lives of children.
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Kirkpatrick; Teachers - Blanchette, Graffam, and Gregoire; and, Superintendent Sperry. Thank
you, one and all!!
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Maine Project Against Bullying
Executive Summary: A Survey of Bullying Behavior Among Maine Third Graders
January 2000

Project Description

- For the past three years the Maine Project Against Bullying (MPAB) has been researching
the issue of bullying and identifying resources and strategies which can be applied in Maine
schools to alleviate the problem. MPAB spent much of the first year reviewing research and
current materials on bullying. This literature review yielded a wealth of evidence which supports
early intervention and prevention efforts. The second year was focused on establishing baseline
data about bullying in Maine. The MPAB completed a survey on bullying of third graders in
Maine elementary schools during February 1999. One hundred twenty-seven schools returned the
survey providing a sample of 4496 subjects, 28% of all third grade students in Maine.

The purpose of this survey was to help schools make a brief assessment about the
following:

A. The nature and extent to which bullying is occurring in a school;

B. How children have reacted to bullying at school and what have bee the consequences for

their feelings of safety and well being;

C. Whether they have informed others and to what outcomes;

D. Students’ perceptions of their own aggressive behaviors at school;

E. Gender differences regarding all of the above.

The survey described bullying behavior in the following ways: (1) teased in a mean way,
(2) called hurtful names, (3) left out of things on purpose, (4) threatened, (5) hit, kicked, or
pushed.

Consultative services, data collection and data entry were provided by staff of the Maine
School Linked/School Based Mental Health Services Project of the State Department of Human
Services and the Edmund S. Muskie School of Public Service, Institute for Public Sector
Innovation. Data analysis and additional consultation was provided by research staff of the
Center for Educational Policy, Applied Research and Evaluation, College of Education & Human
Development, at the University of Southern Maine.

A complete copy of the data analysis (Appendix 1) and the survey (Appendix 2) are
attached.

The third year of the project focused on raising public awareness of the issue and
providing free training for schools that participated in the survey.

Summary of Findings

The following is a summary of important information revealed by an analysis of the data
collected through this survey.



A. The nature and extent to which bullying is occurring in a school (see table 5
Appendix 1):

In response to this question 22.6% of third graders surveyed said they were threatened,
40.7% were teased in a mean way, 40% were called hurtful names, 34.3% were left out of things
on purpose, and 37.5% were hit, kicked, or pushed everyday, once or twice a week or month.

B. How children have reacted to bullying at school and what have been the
consequences for their feelings of safety and well-being (see tables 13 and 1 Appendix 1):

Of surveyed students confronted with bullying 91.3% reported taking some action in
response. Most children (44.6%) tell an adult, 34.2% tell the bully to stop, 32% get away from
the bully.

Although 44.3% of students surveyed said they felt “very happy and good” about being at
their school, 19.4% percent indicated feeling “so-so”. Also, “sometimes sad and unhappy”, and
“very sad and unhappy” responses totaled 6.3% (287 students).

'C. Whether they have informed others and to what outcomes (see table 15
Appendix 1);

Bullied students reported that when they told someone about the bullying, 48.2% said “it
got better”, while 15.3% said “it got worse”, and 21.7% said “nothing happened”. It should be
noted that 5.9% “never told anyone™. It is consistently reported in the research that victims
sometimes do not report bullying for fear of retaliation from the bully.

D. Students’ perceptions of their own aggressive behaviors at school (see tables 8
and 9 Appendix 1);

Of the third graders surveyed 13.8 - 17.7% reported that they participate in the identified
bullying behaviors everyday, once or twice a week or month. Further analysis also showed that

almost twice as many boys (19.7%) as girls(9.2%) reported that they frequently bully other
children.

E. Gender differences regarding all of the above (see tables 10 and 11 Appendix 1):

From table 11, we can see a difference between genders when children named the
perpetrator(s). A higher percentage of boys (30.1%) than girls (18.9%) reported being bullied by a
boy, while a higher percentage of girls (13.2%) than boys (4.8%) reported being bullied by a girl.
Similarly, a higher percentage of boys (24.7%) than girls (15.0%) reported a boy tried to hurt
them, while a higher percentage of girls (5.9%) than boys (3.2%) reported a girl tried to hurt them.
Generally speaking, when children reported about those responsible for milder as well as more

serious bullying acts (table 10), they most often said (40.6%) that “a boy” had committed the
offense.

Discussion

The frequency of bullying and inappropriate aggressive behaviors as demonstrated in this
survey of Maine third graders is cause for concern. Once bullying is established as a behavioral
pattern it tends to persist through school years and may last well into adulthood (Olweus 1993a,
Walker 1993). We have a sample of third graders in which 22.6-40.7% of respondents say they
are experiencing bullying with relative frequency (table 5 Appendix 1) . Children’s self esteem
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suffers greatly when they are bullied. “Victimization is associated with poor physical, social and
psychological well-being in primary school children” (Slee 1994). The presence of bullying in a
school indicates that the level of pro-social behavior and respect for oneself and others is lacking.
These survey results show that for 37% of victims who seek help against a bully the situation
continues as it is, or worsens. This perceived lack of assistance at school for victimized students
gives the implicit message that these behaviors are acceptable. This is unacceptable and may have
devastating results on the victims’ feelings of self worth and subsequently on a school’s climate.

Of the third graders surveyed 13.8 - 17.7% reported that they participate in the identified
bullying behaviors everyday, once or twice a week or month. Olweus (1993a) found that there
was a stability of bully/victim problems over time. That is, children who bully and children who
are victimized tend to perpetuate these roles throughout their school years. It is these students
that educators must help as early as possible in their school careers in order to have a chance of
changing these emerging harmful patterns of behavior. Harassing student behavior does not
spontaneously appear in middle school. It has its origins in preschool. The current research
regarding antisocial behavior makes clear that early intervention in home, school, and community
are the best hope we have of diverting children from these behaviors.

It should be noted that 18.9% of surveyed girls report being bullied by a boy and 15.0% of
girls report that a boy tried to hurt them. Given the stability of bully and victim roles over time
(Olweus 1993a) these numbers should cause concern about the middle, junior and senior high
school years for these students.

Most students are neither bully nor victim. They are however witnesses to the bullying
that takes place around them. Children’s exposure to violence and maltreatment (including verbal
abuse) of others is significantly associated with increased depression, anxiety, anger, post-
traumatic stress, alcohol use and low grades (Eron 1987). Given the frequency of bullying as
reported in this survey, it is important to acknowledge the effects of bullying on bystanders and
the potential effects on school climate.

Recommendations

Public schools do not intentionally teach violence or promote aggressive behavior in
children. School violence is a community issue. Research shows that communities with higher
rates of violence (domestic violence, assaults, etc.) report higher frequencies of “school violence”.
If we accept the premise that schools are a reflection of their communities then we must realize
that schools alone can not resolve the bullying issue. We need to promote the idea that there are
multiple stakeholders involved in this issue and we are all in this together. The current research
predicts a bleak future for children who bully and for their victims unless there are corrective
actions taken by those in a position to influence their lives. We must always remember that this
work is targeted at specific behaviors not specific md1v1duals We must avoid labeling a child as a
bully or victim.

The following recommendations are suggested by the members of the Maine Project
Against Bullying as action steps toward diminishing the effects of bullying behavior in Maine
schools and communities. They are specific to each stakeholder group.

Department of Education:

* DOE can identify programs and resources which provide information and training
about bullying prevention and provide access for schools to these resources.




Schools:

DOE can provide assistance to schools in developing discipline policies consistent
with violence prevention guidelines issued by the Federal DOE.

DOE can collaborate with the Maine Superintendents’ Association, the Maine
Principals’ Association and the Maine School Counselors’ Association in promoting
adoption of research-based bullying prevention programs such as the one from the

Center for Violence Prevention: Blueprints for Violence Prevention in Colorado.

Adult behavior is crucial to the success of any anti-bullying initiative (Olweus 1993a).
All adults in school must become aware of the extent of the bully/victim problems in
their own school and community. These adults must then become engaged in a focused
and sustained effort to change the situation. There exist a number of comprehensive
bullying prevention programs which can help schools restructure the existing school
environment to reduce opportunities and rewards for bullying behavior. These
programs focus on creating a school climate of trust, respect, acceptance and caring.
Statewide promotion of proven anti-bullying programs which are supported with staff
training and continuing assistance in implementation would be a powerful intervention
toward diminishing the effects of bullying behavior in Maine schools.

Schools can utilize existing team resources such as Student Assistance Teams, Civil
Rights Teams, Peer Mediation Teams or Safe School Teams to supervise
implementation of an approved bullying prevention program. .
Individual schools can assess the problem in their own school and create awareness and
involvement activities for adults.

Schools can provide training and information to teachers and parents on the issue of
bullying at school.

Schools, with parent and student involvement, can develop clear behavioral guidelines
which are consistently enforced.

School Counselors:

Teachers:

School counselors can help create positive behavioral supports in their schools for
students displaying pro-social behaviors.

School counselors can advocate for implementation of bullying prevention curriculum.
School counselors can work with students who bully and victimized students
individually and in small groups. These students need assistance if they are to become
productive citizens. Early identification of, and appropriate intervention for, these
students would go a long way toward helping them change these destructive patterns
of behavior.

School counselors can create groups with a common, empathizing theme such as

children of divorce, and make sure to mix the popular students with the less popular
students in the same group to empathize with one another.

The message that, “Bullying is not acceptable in our school/class and we will see to it
that it comes to an end”, must be communicated in every school in Maine. Teachers
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Students:

Parents:

can establish and enforce specific rules against bullying, as well as hold regular
classroom meetings with students to discuss bullying and related behavioral issues.
Teachers can identify students who may benefit from participation in a small group
where discussion would focus on appropriate ways to deal with bullying.

Teachers can help plan for improved supervision of students at identified “bullying hot
spots” in their school.

Teachers can learn more effective strategies for dealing with bullying.
Teachers can model compassion for all students.

At the center of any approach to bullying prevention are those individuals most
directly affected by and responsible for bully/victim situations - the students in the
school. Most students are neither bully nor victim. They are however witnesses to the
bullying that takes place around them. Students can promote a positive school climate
by discouraging bullying behavior among their peers, promoting inclusion of all others
in their activities and seeking to foster acceptance of differences.

Maine’s students need to be educated about bullying and what one can do if one is the
victim of a bully and what one can do if one sees another student being bullied. To stop
bullying we need to empower the caring majority of students.

Parents can listen to their children. Encourage children to talk about events at school,
the walk or ride to and from school and how they are being treated by their peers so
they can identify problems.

Parents can take children’s complaints of bullying seriously. Children are often afraid
to tell anyone that they have been bullied.

Parents can be on the lookout for signs that their child is being bullied such as a drop in
grades, torn clothes, or needing extra money or supplies.

Parents can tell the school or organization immediately if they think their child is being
bullied.

Parents can work with other adults in their neighborhood to ensure that the children in
their neighborhood are closely supervised on their way to and from school.

Parents can praise children’s kindness toward others and teach tolerance of others.
Parents can monitor what their child watches on TV as well as the content of their
video games.

Communities:

Community resources need to be made available to the families of children who bully in
order to help them develop a home environment characterized by warmth, positive
interest, and involvement by adults.

Schools, homes and communities need to be places where there are firm limits to
unacceptable behavior, where non-hostile, non-physical negative consequences are

. 14



consistently applied in cases of violations of rules and other unacceptable behaviors,
and where adults act as authorities and positive role models. Access to school-based
mental health services would be very beneficial to the families of children who bully.

Communities need to strive to provide resources to meet all of the diverse needs of
Maine youth.
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Appendix 1
TECHNICAL REPORT
A Survey of Bullying Behavior Among Maine Third Graders
David L. Silvernail Center for Educational Policy, Applied
Director Research and Evaluation
A. Mavourneen Thompson University of Southern Maine
" Zhaoxia Yang Gorham, Maine
Holly J.P. Kopp
Staff
Introduction

How often do primary grade children report being bullied by their classmates? The purpose
of this study was to discover the answer to this question by surveying third graders attending
Maine’s public schools. Even a cursory review of published research on bullying activities shows
that bullying behavior is extensive in the United States public schools. In many studies both boys
and girls of many grade levels report having been bullied, and the severity of bullying ranges from
isolated incidents to chronic victimization, and causes and effects of bullying are varied. For
instance, Hoover, Oliver, and Hazler (1992), in their study of 207 mid-western middle and high
school students, found that 14% of their adolescent respondents reported that they had been
severely victimized when bullying was defined as chronic victimization. Another study, by Perry,
Kusel, and Perry (1988), found that 10% of American boys and girls, ages 9-12, were victims of
extreme bullying. In 1996, Garrity and others found that, on the average, two to three students in
every elementary classroomspent their day afraid of others, and consequently, avoided public places
such as the cafeteria, restrooms, and hallways. Likewise, Shelly (1985) found that 80% of high
school students and 90% of elementary and middle school students reported being bullied at school.
Other studies show that bullying behavior causes serious distress to the victims and negatively
affects learning (Hoover and Oliver, 1996). Furthermore, studies relate young peoples’ bullying to
future commissions of violence. A recent study (Colvin, Tobin, Beard, Hagan, and Sprague, 1998)
brought forth evidence that children who display bullying behaviors often grow up to become

perpetrators of violence. Finally, the current research points out considerableevidence that bullying
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Appendix 1
occurs in the public schools in varying degrees of seriousness and frequency.

Methodology
Given these findings from national studies, the purpose of this study was to discover the
frequency of bullying activities among third graders in Maine. In association with the Maine
Department of Education, the Maine Project Against Bullying recently invited all Maine public
schools ‘that had third graders to participate in a survey. Usable data from 127 schools was
analyzed. This reflected a total of 4496 surveys that were completed by Maine third graders in
January, 1999. This response totaled 28% of all third graders in the stéte. A copy of the survey
appears in Appendix A. The directors of the Maine Project Against Bullying requested the Center
for Educational Policy, Applied Research, and Evaluation at the University of Southern Maine to
analyze the survey results and to prepare this summary report. In the text that follows, some
analyses are based on fewer than 4496 respondents, dependingupon the number of third graders who
responded to specific survey items.
The survey asked third graders several questions related to bullying. Bullying was described
in the following ways: (1) teased in a mean way, (2) called hurtful names, (3) left out of things on
purpose, (4) threatened, (5) hit or kicked or pushed. In order to describe how much bullying goes
on, and to ascertain the effects of the bullying, survey results were analyzed according to their
relevance to the following questions:
* How do children feel at their schools regarding safety and happiness?
e How often are children bullied?
e How often do children bully others?
e Who does the bullying?
* How do children react to the bullying and what happens then?
The results were also analyzed according to some or all of the following divisions: state totals,

school sizes, gender, and county. School sizes were defined as very small (less than 100 students),
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Appendix 1
small (101-250 students), medium (251-450 students), and large (more than 450 students). It is

necessary to note that when results were obtained from divisions of county and school sizes,
percentages sometimes reflected very small numbers of respondents. The reader should keep this

important limitation in mind when reviewing the findings reported here.

Findings
Question 1: How do third grade children feel at their schools regarding happiness and

safety?
Answer: Table 1 reports that a total of 1948 third grade students, or 44.3% of 4496 students, said

they felt “very happy and good” about being at their school. Girls (47.5%) were more likely than
boys (40.9%) to answer Avery happy and good. Those third grade children who answered “very
sad and unhappy” to the question shown in Table 1 numbered 74, or 1.7% of all surveyed students.
Boys were more likely than girls to report this. Forty-four boys, or 2.0% of all boys surveyed, felt
“very sad and unhappy” while 28, or 1.3% of all girls surveyed, reported this.

Table 1: This is How I Feel Being at My School - State Totals

State Totals ||
Categories
Percent Number

Very happy and good 443 1948 "
Sometimes happy and good 30.0 1320
So-so 19.4 853
Sometimes sad and unhappy 4.6 204
[[ Very sad and unhappy 1.7 74

Although no relationship was found between school sizes and third graders’ feelings at
school, the percentages of children who reported feeling “very happy and good” were slightly higher
in larger schools, as shown in Table 2. Also, when combining results from two categories, the survey

results showed that larger schools generally had a lower rate (5.8%) of third graders who were
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“sometimes sad and unhappy “or “very sad and unhappy” , while very small schools reported

a rate of 8.1%. Small and medium-sized schools reported 6.5% each. (Note: The reader should
consider that divisions by school sizes resulted in very small numbers of the respondents in certain
question categories. For example, the numbers of “large” schools and “very small” schools are much
smaller than the numbers of “medium” and “small” schools. Therefore, some results may reflect

specific school buildings cultures rather than reflect typical very small or large schools.)

Table 2: This Is How I Feel Being at My School - by School Sizes

School Sizes
Categories .
Very Small Small Medium Large
(< 100) (101 - 250) (251 - 450) (> 450)

Very happy and good 43.6 42.8 43.9 46.5
Sometimes happy and good 28.5 30.6 29.9 29.9
So-so 19.8 20.1 19.8 17.9
Sometimes sad and unhappy 6.4 4.7 4.9 3.7
Very sad and unhappy 1.7 1.8 1.6 2.1 J

Tables 3 and 4 report children’s perceptions about their safety. Results reported in
Table 3 reveal that most children felt very safe in places that are normally under much adult
supervision. For instance, 76.2% reported feeling very safe in the classroom, 66.2% in the lunch
room, and 60.0% in the hall. However, children reported feeling very unsafe in different places.
Sixteen percent of all children felt very unsafe while walking to and from school, 9.5% while on

the bus, 8.1% while at the bus stop, and 7.1% felt very unsafe while on the playground.
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Table 3: This is How Safe I Feel in Each of These Places - State Totals
Very Kind of Unsafe So-so Kind of Safe Very Safe
Places Unsafe
% N % N % N % N % N
In my classroom 1.1 49 23| 303| 6.5f 283 13.9| 601 76.2| 3307
On the playground 7.1] 303) 123 530] 225 966| 30.6| 1317| 27.5( 1181 |
In the lunchroom 1.4 59 33[ 139| 12.0{ 511) 17.2] 733| 66.2| 2823
Walking to/from school | 160 |  329| 103 212] 15.7| 322| 18.0| 370 39.8] 816
In the bathroom 52 218| 58| 244| 16.7| 704| 164{ 694 559] 2362
| In the hall 281 117| 53] 224| 14.1| 593 17.8| 748| 60.0| 2519
On the bus 951 356| 104| 391 17.6| 662} 204| 768| 42.1| 1584 "
At the bus stop 81| 275 76| 257 124} 420 15.7] 534| 56.2 19(1"

There were no large differences reported by boys and girls in terms of how safe they felt in
the classroom, the lunchroom and the bathroom, places usually supervised by adults. However,
boys and girls did report some differences in places where there was normally less adult supervision
or fewer adults. For instance, more boys (75.7%) than girls (70.2%) said they felt very safe or kind
of safe in the halls; 57.4% of boys versus 51.4% of girls reported feeling very safe or kind of safe at
the bus stop; 28.7% of boys versus 24.0% of girls reported feeling very safe or kind of safe while
walking to or from school.

Table 4 shows relative degrees of children’s  feelings of safety according to school sizes.
From very small, to small, to medium and large-sized schools, the percentage of children who
reported feeling very unsafe or kind of unsafe decreased from 15.6% to 12.3%, while the percentage
of children who reported feeling very safe or kind of safe increased from 69.5% to 73.0%.

In general, third graders in Maine reported feeling safe and happy in their schools. While
there were 74 (1.6%) children who said they were very unhappy and 49 (1.1%) who reported feeling

very unsafe while in their classrooms, the overwhelming majority reported feeling happy and good

Py




Appendix 1
and safe in their schools.
Table 4: This is How Safe I Feel at My School - by School Sizes
School Sizes - Average Percents ‘"
: Very Small Small Medium Large
Categories (<100) (101 - 250) | (251 - 450) (> 450)
I[Very Safe 51.8 52.6 54.1 52.9
Kind of Safe | 17.7 18.2 18.4 20.1 —"
So-so 14.9 15.2 144 14.7
Kind of Unsafe 7.7 74 6.6 6.7
Very Unsafe 7.9 6.6 6.5 5.6 J

Question 2: How often are children bullied?

Answer: Survey results, as shown in Table 5, revealed that most children experience only milder
forms of bullying, such as teasing, on a very infrequent basis. For instance, 55% said they were
teased in a mean way one or two times a year or never, 56.7% said they were called hurtful names
one or two times a year or never, and 61.4% said they were left out of things on purpose one or two
times a year or never. The same holds true for more serious bullying acts, such as being threatened
or being hit, kicked, or pushed. For instance, 72.9% said they were never or almost never (one or two
times a year) threatened, 58.4% said they were never or almost never (one or two times a year) hit,
kicked or pushed.

Thus, many third graders reported being bullied on an infrequent basis. However, almost one
in four reported being frequently threatened, and one in three reported being frequently hit, kicked,
or pushed by schoolmates. As shown in Table 5, atotal of 1017 third graders, or 22.6%, reported
that they were threatened either everyday, or one or two times a week or month. Boys (25.3% of

boys) were more likely than girls (22.1% of girls) to be threatened everyday, or one or two times a

week or month.
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When reporting more extreme bullying, 37.5%, or 1684 third grade students said that they

were hit, kicked, or pushed everyday, or one or two times a week or month, while 58.5% (2624)

reported that this happened to them either once or twice a year or never. Boys (56.5%) were more

likely than girls (65.4%) to be hit, kicked, or pushed on such an infrequent basis.

Table 5: -How Often Have Children Been Teased or Bullied at School? - State Totals

How often bullying Teased in a Called Left out of | Threatened Hit, or
happened mean way hurtful things on kicked, or

names purpose pushed

Everyday, or One or 40.7 - 40.0 343 22.6 37.5
Two Times a Week or (1,828) (1,800) (1,541) (1,017) (1,684)

Month

One or Two Times a 55.0 56.7 61.4 72.9 584

Year or Never (2,473) (2,547) (2,762) (3,276) (2,624)

When the results were analyzed according to school sizes, findings showed that students
from larger schools reported fewer occurrences of both milder bullying, (being teased, called names
or left out on purpose) and more serious bullying (being threatened or hit, picked or pushed). For
instance, Table 6, on the next page, shows that approximately one fourth of students from medium-
sized schools (251-450) reported having been threatened on a frequent basis, while only about 18%
of students from large schools reported this. Findings also showed that students from very small
(<100) schools reported the highest frequency of being hit, kicked, or pushed, while students from
large schools, again, reported the lowest frequency. Conversely, the most infrequent occurrences of
being threatened were reported by students in large schools. Also, students in large schools reported

the most infrequent occurrences of being hit, kicked or pushed.
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Table 6: Bullying Activities - by School Sizes
Everyday, 1-2 Times a Week or Month 1-2 Times a Year or Never
Size

Teased/Called | Threatened Hit/ Teased/Called Threatened Hit/
names/Left out Kicked/ names/Left out Kicked/
Pushed Pushed

<100 " 497 20.2 45.1 45.5 75.1 49.7

101-250 40.3 23.2 393 55.9 71.8 57.2

251-450 38.2 24.8 385 57.6 71.2 57.0

>450 34.0 17.7 313 62.7 78.0 65.0

Table 7, on the next page, shows the findings regardingbullying activitiesby counties. When
county results were analyzed regarding how many children were hit, kicked, or pushed often
(everyday, one to two times a week or month), the findings revealed a range 0f30.6% in Sagadahoc
County to 52.8% in Washington County. Knox reported the highest percentage of children who said
they were hit, kicked, or pushed least often (either never, or only one or two times a year). The
highest percentage of children who reported having been threatened everyday, or one or two times
a week or month, were from Piscataquis County, while Franklin County reported the lowest
percentage. Franklin also reported the highest percentage of children who said they were never
threatened, or were only threatened one or two times a year. Once again, readers should exercise
caution against making far-reaching comparisons among county findings. Without further statistical
analysis, valid comparisons are limited because of small numbers of respondents in some categories.
Therefore, generally speaking, results révealed that while children experienced bullying activities,

most reported that they experienced only milder forms on a very infrequent basis.




Table 7: Bullying Activities by Counties

Appendix 1

Everyday, 1-2 Times a Week or Month

1-2 Times a Year or Never

County Teased/Called Threat- Hit/ Teased/Called Threat- Hit/
names/Left out ened Kicked/ | names/Left out ened Kicked/
: Pushed Pushed
| Androscoggin’ 35.1 233 34.2 60.1 71.1 61.5
Aroostook 41.3 25.9 44.6 53.4 68.0 49.3
Cumberland 36.5 19.3 31.0 59.3 75.3 63.2
Franklin 40.9 15.1 45.3 53.4 79.2 50.9
Hancock 42.6 29.8 37.2 56.4 68.1 58.5
Kennebec 34.2 18.4 34.8 62.7 78.1 62.1
Knox 36.6 25.8 325 60.5 69.5 64.2
Lincoln 41.8 20.3 33.6 55.6 77.6 63.8
Oxford 47.4 28.1 43.9 48.5 66.3 50.2
Penobscot 41.6 24.4 43.0 54.2 71.1 53.8
[| Piscataquis 39.7 32.6 41.5 53.1 62.2 54.1
Sagadahoc 36.9 19.6 30.6 57.9 75.3 62.1
Somerset 36.5 21.0 40.7 60.5 76.0 57.5
I[ Waldo 37.2 20.5 39.7 579 73.7 55.8
" ‘Washington 472 27.8 52.8 48.2 66.7 38.9
York 36.7 23.0 383 60.1 73.3 58.8
Average 39.51 23.43 38.98 56.36 71.97 56.54

Question 3: How often do children bully others?

Answer: When children were asked how often they said mean things, teased, or called others names,

more than three-fourths of children said they did this only one or two times a year or never.

However, when asked how often they hit, kicked or pushed other children, 14.3% (645) of third
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grade respondents reported having done this at least one to two times a month, as shown in Table

eight. Approximately eighty-three percent of children said they never did this, oronly did it one or

two times a year.

Table 8: How Often Do You Hit, Kick, or Push Other Children? - State Totals

Everyday, 1-2 Times a Week or 1-2 Times a Year or Never
Month
Number Percent Number Percent

Said mean things 794 17.7 3,538 78.7
Teased others 628 14.0 3,639 80.9
Called others names 622 13.8 3,620 80.5
Hit, kicked or 645 14.3 3,761 83.7
pushed

Table 9 shows the percent of third graders from different school sizes who admitted to
having “hit, kicked, or pushed other children” everyday, or one or two times a week or month. Third
graders from schools with populations over 450 reported that they engaged in the least amount of
frequent hitting, kicking, or pushing of other children, as shown in Table 9. Further analysis also
showed that almost twice as many boys (19.7%) as girls (9:2%) reported that they frequently
(everyday, one or two times a week or month) bully other children.

Table 9: How Often Do You Hit, Kick, or Push Other Children? - by School Sizes

State Totals
School Size .
Everyday, one or two One or two Total Number
Total School Enrollment per times a week or times a year or of Students
School month never
IL <100 16.8 79.2 173 "
101-250 13.6 84.4 1,342 I
251-450 15.6 82.4 1,646
l[ >450 11.7 86.9 939

10
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Question 4: Who does the bullying?

Answer: Of those children who answered “yes” to having been bullied, teased, or that someone had
tried to hurt them, they most often said “a boy”. As shown in Table 10, on the next page,
approximately 50 percent of respondents reported that a boy had tried to hurt them. A category of
“groups of gir}s” (5.9%) was least likely to be reported as one who tried to hurt them.

Table 10: At School, Who Has Bullied You? - State Totals

Total Percents
Category
Boys & Group of A Boy | Group of A Girl
Girls Boys Girls
Bullied you 12.7 23.7 40.6 8.3 14.6
Said mean things 19.4 15.1 36.8 7.4 21.3
Teased you 18.3 16.7 38.8 7.9 18.3
Called you names 19.3 15.6 38.2 7.5 19.4
Tried to hurt you 11.0 22.7 49.2 5.9 11.2

From Table 11 we can see a difference between gz;lders when children named the
perpetrator(s). A higher percentage of boys (30.1%) than girls (18.9%) reported being bullied by a
boy, while a higher percentage of girls (13.2%) than boys (4.8%) reported being bullied by a girl.
Similarly, a higher percentage of boys (24.7%) than girls (15.0%) reported a boy tried to hurt them,
while a higher percentage of girls (5.9%) than boys (3.2%) reported a girl tried to hurt them.

Table 11: At School, Who Has Bullied You?- Gender

T 1
Total Percents
Category ]
Boys & Group of | A Boy Group of A Girl
Girls Boys Girls

Who bullied you boy 7.0 17.7 30.1 5.1 4.8

girl 8.5 11.0 18.9 4.9 13.2

Who tried to hurt | boy 4.7 12.7 24.7 2.7 3.2
you .

girl 4.3 5.6 15.0 2.1 59

11
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Generally speaking, when children reported about those responsible for milder as well as more
serious bullying acts, they most often said that “a boy” had committed the offense.
Table 12 shows that the bully was also most often reported as being from a higher grade.
This was reported by 42.3% of all third graders surveyed who said they had been bullied.
' Table 12: At School, Who Has Bullied You?- Grade Level

Grade Level Same Class Different Class of Lower Grade Higher Grade
Same Grade
Bullied by Kids 243 242 9.2 42.
(by grade level) "

Question 5: What do children do when they are bullied and what are the results of their
actions?

Answer: When confronted with bullying, 91.3% of all third grade children do something. Table 13

shows that most children (44.6%) tell an adult, followed by 34.2% who tell the bully to stop, and
32.0% who getaway from the bully. Others tell a friend (24.0%). Those who reactby staying home
from school total 3.4%, while 2.1% of third graders react by hurting others.

Table 13: What Do Children Do When They Are Bullied?

“ When I’m bullied, I: Percents

" Tell the bully to stop 342

" Get away from the bully 32.0
Hurt other kids 2.1
Stay home from school 34
Tell an adult 44.6
Tell a friend 24.0

Table 14,0n the next page, shows the different reactions boys and girls had when they were

bullied. Of those who reported they were bullied, most notable is the fact that boys, much more than

girls, were most likely to hurt others after being bullied.
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Table 14: What Do Children Do When They Are Bullied?- by Gender

| Boy Girl Total Percent of All Students Surveyed
" Tell to stop 49.9 48.8 342
Get away 50.9- 47.7 32.0
Hurt others 84.4 15.6 2.1
||1 Stay home 48.0 493 3.4
|L Tell adult 46.8 51.5 44 .6
" Tell friends 47.5 50.9 ’ 24.0

As shown in Table 15, those students who had been bullied reported that when they told

someone about the bullying,48.2% said “it got better”. However, it is noteworthy that another 37%

of the third graders reported that nothing changed when they told someone or that the bullying got

Table 15: If You Have Been Bullied,
What Happened After You Told Someone? - State Totals

Response Percent
It got better 48.2
It got worse 15.3
Nothing changed 21.7

I never told anyone

Summary

In light of the recent commissions of violence by school children and youth against their

peers, the American people are becoming very introspective about the culture of children and the

larger society. In this context, an understanding of hostile acts by elementary school children helps

to reveal important and timely informationabout Maine children. While furtherresearch is necessary

to construct profiles of the “typical” bully, and to develop an understanding of the culture within

particular schools that work effectively to reduce bullying, the recent survey of 4496 of Maine’s

l WOrse.

third graders reveals the following important findings:

J:RrIC 0
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Approximately 75% of the children reported feeling very happy or sometirr;es happy at
school, while a much smaller percent (6.3%) said they felt very sad or sometimes sad at
school. Most children reported feeling very safe at school, especially in places where adult
supervision occurs.

® Most children experienced only mild forms of bullying, such as teasiﬁg, on an infrequent
basis. However, more than one-third reported being hit, kicked or pushed on a frequent basis.

® Most children reported that they do not bully others. When asked how much and how often
they bully others, approximately 14% of third graders admitted to having hit, kicked or
pushed others on a frequent basis; however, more than 83% said they never, or almost never,
did this.

* Generally speaking, both boys and girls reported that it is a boy who is most often
responsible for committing bullying. Also, the bully is most often from a higher grade.

* Inresponse to bullying acts, almost all (91.3%) of third graders take some action: almost one-
half tell an adult, followed by one-third (34.2%) who tell the bully to stop and who get away
from the bully (32%). Although a very small percentage (2.1%), some children, when
confronted with bullying, will hurt others. Finally, one-half of children perceive that the
result of their having reported bullying is an improvement of the situation.

In conclusion, we see that Maine’s third graders, though mostly happy and feeling safe in schools,
experience varying degrees of bullying behavior. Many experience some form of bullying on an infrequent
basis, but approximately one-fourth or more report being threatened or hit, kicked, or pushed. It appears
that Maine’s third graders, like many elementary children across the country, are victims of some type of
bullying. In addition, approximately 14% of Maine’s young childrenreport they bully others, and of those
bullied who report instances to others, approximately one-third report that the situation does not improve.

Thus, the data from this survey sample of Maine’s third graders suggest some actions are needed to insure

that all young children in Maine’s schools feel safe and secure in our schools.

31

14




Appendix 1

References

Hoover, J.H., & Oliver R., & Hazler R.J. (1992). Bullying: Perceptions of Adolescent Victims in
the Midwestern USA. School Psychology International (SAGE, London, Newbury Park
and New Delhi),Vol.13 (1992), 5-16.

Perry, D.G., & Kusel, S.J., & perry L.C. (1998). Victims of Peer Aggression. Developmental
Psychology, 24, 807-814. _

Garrity, C., Jens, K., Porter, W., Sager, N. & short-Camilli, C. ( 1996). Bully-proofing your
school. Longmont, Co: Sopris West.

Shelley, L.I. (1985). American Crime: an International Anomaly? Comparative Social Research,
Volume 8, pages 81-95.

Colvin, G., & Tobin, T., & Beard, K., & Hagan, S., & Sprague, J. (1998). The School Bully:
Assessing the Problem, Developing Interventions, and Future Research Directions.

Journal of Behavioral Education, Vol.8, No.3, 1998. Pp. 293-319.

15



IV. Sample Survey

(Appendix 2)

. 33

b T
i
g
2

R
==
o



Appendix2  SURVEY

DIRECTIONS: Answer all questions. Think about each question carefully. Put an X in the box
that best describes you. Do not put your name on this survey.

I School: Date: Grade:

1. What is your ethnic group? (optional)

l |:I Asian " l:] Black D Hispanic l:] Native American D White
l 2. Are you a boy or a girl? I Iboy I I girl

I 3. This is how I feel being at my school:
very happy and good

I:l sometimes happy and good
1 ..

|:| sometimes sad and unhappy
I I:l very sad and unhappy

' 4. This is how safe I feel in each of these places:

Very Unsafe  Kind of Unsafe  So-So Kind of Safe Very Safe
a) in my classroom Ig'__J
l b) on the playground
¢) in the lunch room
I' d) walking to or from school

e) in the bathroom

n f) in the hall
g) on the bus

I h) at the bus stop

NERNENNN
NERNRNE
INRREENN
INNENEEN
INRRREN

' 5. How often have these things happened to you at school?

Everyday lor2times lor2times 1lor2times Never
a week a month a year

l a) teased in a mean way
b) called hurtful names

l ~ @) left out of things on purposeD
d) threatened

[ ]
l e) hit or kicked or pushed D

1]
NINNRN
RN
INRER
INREN

Survey e Page 1
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Mark all that apply in questions 6 - 10.

6. At school who has:
Both Boys A Group ABoy  AGroup A Girl

& Glrls of B of Girls
a. bullied you d []

L]
L]
L]
L]

b. said mean things to you
c. teased you
d. called you names

e. tried to hurt you at school?

IR
ENRNE
NN

EEEEE
EERNR:

7. In what grade is the student (or students) who bullies you?

In my Inthesame Inalower Inahigher Ihaven'tbeen
classroom gradebutina  grade grade bullied
different class

b 0O O O 0O

8. When I am bullied, I
a.|:|do nothing
b.l:ltell the bully to stop
C. I:Iget away from the bully
d[__Jhurt other kids

e.I:_—'stay home from school

f.[Jtell an adult
g.l:_—'tell a friend

h{ "]don’t get bullied

9. If you have been bullied, who have you told?
a. Dmy mother or father
b.Dmy sister or brother
C. |:I a teacher or another adult at school
d.D another student at school

e. |:I nobody

f. D I've never been bullied

Survey ¢ Page 2
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' 10. If you have been bullied, who has tried to help you?
a. D my mother or father

Ia b.l:' my sister or brother

C. I:' a teacher or another adult at school
' d.l:l another student at school

e. D nobody
I’ f. I've never been bullied

11. If you have been bullied, what happened after you told someone?
I a. D it got better
' b.D it got worse
' C. D nothing changed
d.l:l Inever told anyone
e. D I've never been bullied

12. How often do you hit, kick, or push other children?

Everyday lor2times 1 or?2 times 1 or 2 times Never
a week a month a year

I‘

l.‘ 13. How often do you:
Everyday lor2times 1lor2times 1lor2times Never

a week a month a year
l a. say mean things [:l [:l I:I tl
b. tease others l:l [:l I:l
[] []

l c. call other children names [:I

L]
LI

' 14. How often have you seen someone:

Everyday lor2times 1lor2times 1lor2times Never
a week a month
l’ a. being teased in a mean way [ _|
b. being threatened l:l

' - c. left out of things on purposel:|
- d. being called hurtful names [:I

e. being hit, kicked, or pushed [:l

(000
1000
OO0
ENENE

Survey e Page 3




15. How often have you noticed bullying going on in these places:

Everyday 1 or 2 times

- a week
a. in my classroom

b. on the playground

c. in the lunchroom

d. walking to or from school
e. in the bathroom

f. in the hall

g. on the bus

h. at the bus stop

NERNRNND

Mark all that apply in 16-17.

16. Who have you seen doing the bullying:

a. r_—l both boys and girls
b.r_—l a group of boys

C. r_—l a boy '
d.I:] a group of girls

e. I:] a girl

f. r_—l nobody

17. What grades are the bullies in?

a. r_—l in my classroom

b.r_—l in the same grade but in a different class
C. r_—l in a lower grade

d.r_—l in a higher grade

e. r_—l I haven’t seen any bullying

1 or 2 times
a month

JIERERERE

Thank you for your answers!! Have a great day.

Survey ¢ Page 4
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V.Resource Review
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|’ Name of [ Children’s Baok About Being Bullied .| Type of Resource: Book
Program: by JOY. BEXTY. oo
Grade level: 2-4
Cost:
Click in the box to indicate ‘YES’
[ Does this resource have categorical components? & Primary prevention component
l‘, [J Philosophy /rationale [J Assessment component
[ Multiple education component & Supportive counseling/ training component
‘ [J Consistency component Bd Family involvement
[J Adult supervision component [J Community involvement

‘ [ Is this resource comprehensive?

Other components or involvements:

I Bd Teacher delivered [ Specialist delivered [ Special training required
] Field tested /endorsed J Uses a variety of methods Bd Victim component
l [J User friendly manual/materials O Culturally specific

i Supports Maine Learning Results in the following Content Areas:
N B Career Prep. B Health/ Phys. Educ. OJModern & Class. Lang. [ Social Studies

Bd English Lang. Arts [J Mathematics [ Science & Technology [ Visual & Perf. Arts
l Comments:

Ihis..b.o.ok..canb.e.read.to..the..whole..class..or..individnals.to.xejnforce.strategies.to..deal with bullies
i

Proactive/reactive

-

i |
\
l




Name of Be Cool - Coping with Difficult People Type of Resource: Video
Program:
Grade level: K-3
Cost: 600.00 :

Click in the box to indicate ‘YES’

O Does this resource have categorical components? d Primary prevention component

B Philosophy /rationale O Assessment component

& Multiple education component O Supportive counseling / training component

& Consistency component B Family involvement

(O Adult supervision component & Community involvement

3 Is this resource comprehensive?

Other components or involvements:

Videos, manual,.and CD Rom
Bd Teacher delivered (O Specialist delivered [J Special training required
B Field tested /endorsed & Uses a variety of methods O Victim component

Bl User friendly manual/materials d Culturally specific

Supports Maine Learning Results in the following Content Areas:

[J Career Prep. & Health/ Phys. Educ. OModern & Class. Lang.  [J Social Studies
B English Lang. Arts [0 Mathematics O Science & Technology B Visual & Perf. Arts
Comments:

_Ihis..series.e.ncau.rages..discussion.and.practica]..applicaﬁon..of..conﬂict.resolution.sh:ategiesh.Tmeftaslife.simations.
lwith concrete solutions: Animation is colorful -. it stays short enough and its message is good. Follow-up guided

discussions.
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Name of \Bullies. and How. to_Help Them (United Learning) ISBN......... Type of Resource: Video
Program: |;.56007.921-5..1977 i

Grade level: 3-5

Cost:
Click in the box to indicate ‘YES’
[ Does this resource have categorical components? B Primary prevention component
[J Philosophy /rationale [J Assessment component
[J Multiple education component O Supportive counseling/training component
[0 Consistency component [J Family involvement
[J Adult supervision component [J Community involvement

[J Is this resource comprehensive?

Other components or involvements:

[ Teacher delivered [J Specialist delivered [ Special training required
[J Field tested/endorsed [J Uses a variety of methods B Victim component
Bd User friendly manual/materials O Culturally specific

Supports Maine Learning Results in the following Content Areas:

& Career Prep. & Health/ Phys. Educ. [JModern & Class. Lang. B4 Social Studies
[J English Lang. Arts [J Mathematics [ Science & Technology [ Visual & Perf. Arts
Comments:

[Close._caption,.Blackline masters. Good resources. in booklet-bibliography.and. follow-up.activities.. The hook ..
lexamines different. ways.in which bullies and.victims.can be helped via strategies.that promotes both.avoidance.
land confrontation of the bully




Name of  [B,;jlies Are A Pain in. the Brain (Romain T) Type of Resource: Book
Program: |1GRN 1.575:42023:6 FreeSpirit C1977...... . "
Cost Grade level: 4-6
ost:

Click in the box to indicate ‘YES’

O Does this resource have categorical components? & Primary prevention component

O Philosophy /rationale 0 Assessment component

00 Multiple éducah’on component O Supportive counseling/training component

O Consistency component & Family involvement

O Adult supervision component 0O Community involvement

O Is this resource comprehensive?

Other components or involvements:

.Thjs..CQuld.be.used.jndependenﬂy..by.students..__.\lery_ comprehensive for.self-prevention/intervention.

B Teacher delivered O specialist delivered [ Special training required
[ Field tested /endorsed [ Uses a variety of methods & Victim component
B User friendly manual/materials O Culturally specific

Supports Maine Learning Results in the following Content Areas:

B Career Prep. B Health/ Phys. Educ. O Modern & Class. Lang. [ Social Studies
[ English Lang. Arts 0 Mathematics [ Science & Technology [ Visual & Perf. Arts
Comments:

be__deliyered.as_.’.’.par_t’.’..nf.a_large_r..harassment.uniL..Pxoyides..mformation.fox.parents/.teachers_.and.additional
lresource suggestions....

Very good resource for.upper elementary or.middle school students. A student.could use independently. or.it could
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I Name of Bully Proof - Teacher’s Guide (Stein, N)
W Program: 15BN 0-9641921-1.X_Wellesley. College c1996

........... Type of Resource: Book & Worksheets

Grade level: 4-6

Cost:
W Click in the box to indicate ‘YES’
[0 Does this resource have categorical components? Bd Primary prevention component
I Bd Philosophy /rationale B Assessment component
& Multiple education component 3 Supportive counseling/training component
i} &) Consistency component O Family involvement
- B Adult supervision component 0O Community involvement

l O Is this resource comprehensive?

Other components or involvements:

! Bd Teacher delivered O Specialist delivered O Special training required
_ B4 Field tested /endorsed Bd Uses a variety of methods Bd Victim component
l Bd User friendly manual/materials Bd Culturally specific

. Supports Maine Learning Results in the following Content Areas:
_ B Career Prep. O Health/ Phys. Educ. O Modern & Class. Lang. B Social Studies

B9 English Lang. Arts 0 Mathematics [ Science & Technology [0 Visual & Perf. Arts
' Comments:

Ihis..teadler.’s.guide..pxo.yides..a..v.ariety..of.actiyities..to.help.s.tude_nts.identify..and.cnrrect.teasing.and_bullymg..m...

I‘ la. variety of school situations...It.has.a worksheet handout with_each lesson

-
L

g |
.
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Name of. [Bully.Smart Type of Resource: Video
Program: |p b’ Street Smart. ... Grade level: K.5
rade level: K-
Cost:

Click in the box to indicate ‘YES’

[ Does this resource have categorical components? & Primary prevention component

O Philosophy /rationale X Assessment component

[0 Multiple education component O Supportive counseling/ training component

O Consistency component O Family involvement

0O Adult supervision component 0 Community involvement

O Is this resource comprehensive?

Other components or involvements:

B Teacher delivered O Specialist delivered O Special training required
O Field tested /endorsed [ Uses a variety of methods [ Victim component

O User friendly manual/materials O Culturally specific

Supports Maine Learning Results in the following Content Areas:

[0 Career Prep. [0 Health/ Phys. Educ. O Modern & Class. Lang. [0 Social Studies
O English Lang. Arts [0 Mathematics O Science & Technology [ Visual & Perf. Arts
Comments:
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I Name of Bully-Proofing. Your School (Garrity,.C) Type of Resource: Curriculum
»  Program: |1BN 0.944584-99:3. Sopris. West..
Grade level: K-8
Cost: 29.95
W Click in the box to indicate 'YES’
B Does this resource have categorical components? & Primary prevention component
& Philosophy /rationale Bd Assessment component
) B Multiple education component & Supportive counseling/ training component
I Bd Consistency component B Family involvement
B Adult supervision component [0 Community involvement

' Bd Is this resource comprehensive?

Other components or involvements:

\

l [ Teacher delivered & Specialist delivered [ Special training required
B Field tested /endorsed B Uses a variety of methods Bd Victim component
. B User friendly manual/materials [ Culturally specific

l Supports Maine Learning Results in the following Content Areas:

B Career Prep. & Health/ Phys. Educ. [d Modern & Class. Lang. Bd Social Studies
Bd English Lang. Arts [0 Mathematics [ Science & Technology [0 Visual & Perf. Arts
Comments:

rOne...of.ﬁv.e.prew;z,ention.pmgmms.designated.as..ef_fectiv.ejn.pney.ent_ing_schof)l.yialﬁnce by.the US DOE.. A
' icomprehensive approach.ta the. bullying. problem K-6.. Alsa.appropriate for grades 7-8._ Handouts.and ...

(transparencies. Approaches.for staff training, classroom lessons, and ways to include parents/community.. Student.
Isurvey..Proactive and reactive

-

—




Name of * [B1lying at School, (Qlwens, D). Type of Resource: Book
Program:  [15pN 0-631-19241-7.Oxford.C1993
Grade level: Adult
Cost:
Click in the box to indicate ‘YES’ _
[ Does this resource have categorical components? & Primary prevention component

& Philosophy /rationale B Assessment component
& Multiple education component O Supportive counseling/ training component
& Consistency component* & Family involvement
& Adult supervision component [0 Community involvement

& Is this resource comprehensive?

Other components or involvements:

¢ -

B Teacher delivered (| Specialist delivered O Special training required

& Field tested /endorsed B Uses a variety of methods & Victim component

[ User friendly manual/materials & Culturally specific
Supports Maine Learning Results in the following Content Areas:

& Career Prep. & Health/ Phys. Educ. O Modern & Class. Lang. [ Social Studies

& English Lang. Arts [0 Mathematics [ Science & Technology [ Visual & Perf. Arts
Comments:

_compréhensive_res_ource_for_.ad.ults_whidl_prese.nts__effective_ways__to_connteract.and.pxeyent.bullying,problems

well

| This. research-based book.presents. the facts.about the bully /victim An clear, straight forward language.. Itisa. ...

\.The book discusses _the_yic_tim_comp_onent,_famiLy__mvolvexnent,__and_includes_a_primar_y_intery_entiQn_comp_onent,as___.
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I Name of Bullying.in Schools and What to.Do. About It (Rigby, ). Type of Resource: Book
/. Program: 1opN 0864311842 -
Grade level: Adult
, Cost:
8 Click in the box to indicate ‘YES’
O Does this resource have categorical components? O Primary prevention component
/l' O Philosophy /rationale X Assessment component
& Multiple education component O Supportive counseling/training component
I & Consistency component & Family involvement
= O Adult supervision component & Community involvement

)
m O Is this resource comprehensive?

Other components or involvements:

-

! [ Teacher delivered [ Specialist delivered O Special training required

l,‘ [ Field tested /endorsed O Uses a variety of methods O Victim component

O User friendly manual/materials O Culturally specific

l Supports Maine Learning Results in the following Content Areas:

& Career Prep. B Health/ Phys. Educ. OModerm & Class. Lang. B Social Studies
& English Lang. Arts [0 Mathematics 0 Science & Technology [ Visual & Perf. Arts
' Comments:

,Siatistics_based.an.smyeysmademAusuahmRest.of.materialnoi.couniry.dependent

I\ et emecteeen s .- T T TR
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Name of Bullying is.Uncool - NIMCO.Tel: 800-962-662 Type of Resource: Video
Program:
Grade level: 3-4
Cost:

Click in the box to indicate ‘YES’

[ Does this resource have categorical components? B4 Primary prevention component

[ Philosophy /rationale [J Assessment component

& Multiple education component [J Supportive counseling/training component

[ Consistency component O Family involvement

‘- s R G =e

O Adult supervision component O Community involvement

O Is this resource comprehensive?

Other components or involvements:

f

:

4
i

B Teacher delivered [ Specialist delivered
[J Field tested /endorsed O Uses a variety of methods

B User friendly manual/materials

O Special training required
B4 Victim component

& Culturally specific

Supports Maine Learning Results in the following Content Areas:

B Career Prep. [J Health/ Phys. Educ. [OModem & Class. Lang. B Social Studies
[ English Lang. Arts [J Mathematics [J Science & Technology [ Visual & Perf. Arts
Comments:

_Yideo.includes.a.brief.teacher.notes.ma.nual_which.lists.some.questions.ior..djscussion,.suggested_acti.v.ities.and ..........
further discussion. topics. In the video students tell their. reasons.for being unkind to peers. An.Australian adult

,who__.was_bullied.as.a.chﬂdhelp.s.ﬁnd..way.s..to..deal..with.bullies.._.Aimed.at.those.being_bu.llied..ami_the.bullies
themselves...Gr..3-4.. Culturally specific.with many... Australian phrases

- s ey a s

) ‘
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I Name of But Names Will Never Hurt Me - Kids Hope, 206 Bascomb._. Type of Resource: Video
Program: Springs. court, Woodstock, GA 30189

Grade level: 3and up

l Cost:
. Click in the box to indicate ‘YES’

0 Does this resource have categorical components? X Primary prevention component
[J Philosophy /rationale [0 Assessment component '
0 Multiple education component & Supportive counseling/training component
' [ Consistency component [0 Family involvement
b O Adult supervision component O Community involvement

I [ Is this resource comprehensive?

Other components or involvements:
' \Contact: akindshope@aol.com

l [ Teacher delivered O Specialist delivered _ O Special training required

l [ Field tested /endorsed O Uses a variety of methods Bd Victim component

O User friendly manual/materials O Culturally specific

l‘ Supports Maine Learning Results in the following Content Areas:

& Career Prep. B Health/ Phys. Educ. OJ Modern & Class. Lang. B Social Studies
& English Lang. Arts [0 Mathematics [J Science & Technology ~ [J Visual & Perf. Arts

' Comments:

yery.pnwerful,.even.though.the.qua.liiy..of.pmduction..wasn’.t..great....Clnse.capﬁom__A.comprehensive..viden.that.is
' .true.to.life.....’[he.yideQ.Sﬁtﬁng_is.aboutfourm.grade.._.P.romoted.by...Oprah..W infrey




Name of [ 091004 Bullying and Teasing (Ross,.D.). ISBN. .| Type of Resource: Adult Reference
Program: 1-55620-157..1996. American. Counseling Assn
Cost . Grade level: Adult
ost:

Click in the box to indicate ‘YES’

O Does this resource have categorical components?

& Primary prevention component
B Philosophy /rationale

& Assessment component

O Multiple education component O Supportive counseling/ training component

O Consistency component & Family involvement

O Adult supervision component & Community involvement

& Is this resource comprehensive?

Other components or involvements:

[0 Teacher delivered O Specialist delivered
[ Field tested /endorsed O Uses a variety of methods

O User friendly manual/materials

O Special training required
O Victim component

O Culturally specific

Supports Maine Learning Results in the following Content Areas:

O Career Prep. O Health/ Phys. Educ. OModern & Class. Lang. [ Social Studies
O English Lang. Arts O Mathematics O Science & Technology [ Visual & Perf. Arts
Comments:

,Gneat.r.esaurceior..technjcal.understanding.of..thf_.subject.of.bully.—.bﬁhavior*.Bon has helpful suggestions.to

iparents, professionals, and administrators. A good.read

: it \
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Name of  [on't Pick an Me - Sunburst Type of Resource: Video
Program: |
Grade level: 4-6
Cost:
Click in the box to indicate ‘YES’
O Does this resource have categorical components? [ Primary prevention component

O Philosophy/rationale [J Assessment component
0O Multiple education component O Supportive counseling/ training component
O Consistency component O Family involvement
0O Adult supervision component [0 Community involvement

O Is this resource comprehensive?

Other components or involvements:

__Viden.:..tw.o.scenarios..w.iih.questions.for..discussion..Ieacher.’.s..g:tﬁde.:.has.fo]]nw.-.up.activities..and..other
discussions questions.and suggestions

B Teacher delivered & Specialist delivered O Special training required

[ Field tested /endorsed [0 Uses a variety of methods & Victim component

B User friendly manual/materials O Culturally specific
Supports Maine Learning Results in the following Content Areas:

[0 Career Prep. B Health/ Phys. Educ. O Modern & Class. Lang.  [JSocial Studies

[ English Lang. Arts [0 Mathematics O Science & Technology [ Visual & Perf. Arts
Comments:

rGets.to..the_innt.abnui.teasjng.and.bullying.andidgas..of..what.to..do..ahoutji..NoLcomprehensiye.bui_ great for.
sup.porting.yictims.and.their.abiliiy.to..deal.with.blﬂlymgA.Ihnght..proynking.discussicmquestiom
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Name of ‘at. Albert - Nobody. Likes a Bully Type of Resource: Video
Program:
Grade level: 2-4
Cost:
Click in the box to indicate 'YES’
0 Does this resource have categorical components? X Primary prevention component

O Philosophy/rationale [ Assessment component
X Multiple education component O Supportive counseling / training component
O Consistency component 0 Family involvement
0O Adult supervision component 0 Community involvement

O Is this resource comprehensive?

Other components or involvements:

B Teacher delivered Bd Specialist delivered O Special training required
[ Field tested /endorsed O Uses a variety of methods B Victim component

Dd User friendly manual/materials P2l Culturally specific

Supports Maine Learning Results in the following Content Areas:

X Career Prep. B Health/ Phys. Educ. 0O Modern & Class. Lang. [ Social Studies
0 English Lang. Arts 00 Mathematics O Science & Technology [ Visual & Perf. Arts
Comments:

ijs..video.was..p.opular.in.the.l920&_Ihe_backgmund.scenery.and.y.ocabLﬂary.axe.out.of date
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Name of

(Flirting or Hurting: Teacher’s. Guide (Stein..Nan) ISBN

Program:

,0.-.810:18.64-.8...19.9.6...National.E.(L.Ass...ox.We.llesley..College...,

Type of Resource: Book & Worksheets

Cost:

. Click in the box to indicate 'YES’

[ Does this resource have categorical components?
P Philosophy /rationale
0 Multiple education component
[J Consistency component

I B Is this resource comprehensive?

0 Adult supervision component

_ Other components or involvements:

Grade level: 6-12

X Primary prevention component

[0 Assessment component

& Supportive counseling/training component
[ Family involvement

[0 Community involvement

\Part.of a 3.part curriculum series

Bd Teacher delivered

Bd Field tested /endorsed Bd Uses a variety of me

Bd User friendly manual/materials

L Quit It ...
ports Maine Learning Results in the following Con
B Career Prep. [J Health/ Phys. Educ.

2. Bully.. Proof....
3. Elirting.or. Hurting
. Sup
[ English Lang. Arts [0 Mathematics
Comments:

[ Specialist delivered

0 Modern & Class. Lang.
[ Science & Technology

& Special training required
thods [ Victim component

X Culturally specific

tent Areas:
Bd Social Studies

[0 Visual & Perf. Arts

_mis..curriculum_guide.is.one.comp.onent.of.a.3..pari.senies.(D:lZ).that.was..deyelop.ed.wim.teacher.and.student
input.. The material is age appropriate and activities.are varied and address realistic as

pects.of ﬂirting and

sexual harassment.in.secondary. schools
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Name of 15, Tlearned Not to Be Bullied... Type of Resource: Video
Program: |1qpN 0.7805-4218-5 Sunburst C1996
Cost Grade level: 2-4
ost:

Click in the box to indicate ‘YES’

0 Does this resource have categorical components?

O Philosophy /rationale

& Primary prevention component

O Assessment component

& Multiple education component O Supportive counseling/ training component

O Consistency component O Family involvement

O Adult supervision component O Community involvement

O Is this resource comprehensive?

Other components or involvements:

& Teacher delivered O Specialist delivered O Special training required
[ Field tested /endorsed [ Uses a variety of methods O Victim component

Bd User friendly manual/materials X Culturally specific

Supports Maine Learning Results in the following Content Areas:

& Career Prep. [0 Health/ Phys. Educ. ® Modern & Class. Lang. [ Social Studies
B English Lang. Arts B Mathematics O Science & Technology B Visual & Perf. Arts
Comments:

with and . overcomes bul]ying

_'_[he.manual.states..tw.o..chi.ldre_nhost.the.pmgrams.and.pmgram_foJlo.ws_the.stories..of.how..éach.Qf.the.hosts..deals..

S U N E T ul S o am el e



l lI:Iame‘ of t’s Not. Okay.to Bully - Hazelden.. Tel. 800-328-9000.1994 __ Type of Resource: Video
: rogram: )

Grade level: K-3
Cost:
. Click in the box to indicate ‘YES’

[J Does this resource have categorical components? & Primary prevention component

[ Philosophy /rationale [ Assessment component

[J Multiple education component 0 Supportive counseling/ training component

l B Consistency component [ Family involvement

0 Adult supervision component O Community involvement

l O Is this resource comprehensive?

. Other components or involvements:

' HOPdering: ..
\Video.5883....
\Manual Order: 5664.
i (Coloring hook: 1477

B Teacher delivered [ Specialist delivered [ Special training required
; [ Field tested /endorsed [ Uses a variety of methods B Victim component
' B User friendly manual/materials

0O Culturally specific

l Supports Maine Learning Results in the following Content Areas:

B Career Prep. [0 Health/ Phys. Educ. O Modem & Class. Lang. [ Social Studies
[J English Lang. Arts O Mathematics [ Science & Technology [ Visual & Perf. Arts
Comments:

_Q.uir_k,.infnrmati.\ze..video..that.addxesses..’.’.bully.’.’..beha.\ziorh.Hnw..you.feel.as.a.hully.Qr.a..victim..Offers..dis.c:ussions"
l land strategies to deal with bully behavior/actions




Name of No__MQre_Bullies___-___19_98__Childsw_orkl__Childsplay,._100__I?laza.__, Type of Resource: Game
Program: {Dr.,.Secaucus, NJ,.07094
Grade level: K-4
Cost:

Click in the box to indicate ‘YES’

& Does this resource have categorical components? & Primary prevention component

[ Philosophy /rationale O Assessment component

& Multiple education component [ Supportive counseling/training component

O Consistency component [ Family involvement

O Adult supervision component O Community involvement

O Is this resource comprehensive?

Other components or involvements:

& Teacher delivered & Specialist delivered O Special training required

[0 Field tested /endorsed O Uses a variety of methods [ Victim component

& User friendly manual/materials & Culturally specific

Supports Maine Learning Results in the following Content Areas:

& Career Prep. & Health/ Phys. Educ. OModern & Class. Lang. [ Social Studies
& English Lang. Arts [0 Mathematics O Science & Technology [ Visual & Perf. Arts
Comments:
!!,’
06
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l Name of o-Bullying Program - Preventing Bully/Victim...violence aff Type of Resource: Curriculum
Program: | hool. Johnson Institute, 7205 Ohrns Lane, Minn. MN 55439,
Grade level: K-3
Cost:
@ Click in the box to indicate ‘YES’
[ Does this resource have categorical components? & Primary prevention component
l Bd Philosophy /rationale [ Assessment component
B Multiple education component & Supportive counseling/training component
l Bd Consistency component B Family involvement
Bd Adult supervision component B Community involvement

I [ Is this resource comprehensive?

Other components or involvements:

3.boaks.:.2.cm:riculaK—.l.andZ.—B.and.ﬂle.ngram.dir.ectors.manual...The.director,’s.manual.shauldbe.bo.ughi.with .....
Hthe CUFTICUIIIL GUIAE. ..o

l B Teacher delivered [J Specialist delivered O Special training required
[ Field tested /endorsed Bd Uses a variety of methods [ Victim component

' Bd User friendly manual/materials O Culturally specific

' Supports Maine Learning Results in the following Content Areas:

Bd Career Prep. B Health/ Phys. Educ. [J Modern & Class. Lang. [0 Social Studies
‘ [ English Lang. Arts O Mathematics O Science & Technology ~ [ Visual & Perf. Arts
Comments: :

’..
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Type of Resource: Video

Name of Peace Talks #4 of 10 part Violence Prevention - Dealing
Program: pwith.bulljes, Trouble Makers, and Dangerous. Situations........
Cost:

Click in the box to indicate ‘YES’

[0 Does this resource have categorical components?
[ Philosophy/rationale
0 Multiple education component
[ Consistency component

O Adult supervision component

[ Is this resource comprehensive?

Other components or involvements:

Grade level: 7-12

& Primary prevention component

[0 Assessment component

B4 Supportive counseling/training component
[ Family involvement

O Community involvement

(Facilitator’s.. guide..

vialence

\Urban setting or suburban, multiethnic, some street. hnguage .includes discussion.of bullying from teasing to

B Teacher delivered
[ Field tested /endorsed

B User friendly manual/materials

O Specialist delivered
[ Uses a variety of methods

[ Special training required
[ Victim component
[ Culturally specific

Supports Maine Learning Results in the following Content Areas:

[ Career Prep.

O English Lang. Arts
Comments:

[ Mathematics

B Health/ Phys. Educ. O Modern & Class. Lang.

[ Science & Technology

[ Social Studies

[ Visual & Perf. Arts

3 v 0 .
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l Name of Playground Push-Around Bully and Victim Activity Book Type of Resource: Book & Worksheets
Program: ((Boulder, ]). ISBN.1-87807646-1.C1994 Boulder Pub.

Grade level: K-4

Cost: 5.95
Click in the box to indicate ‘YES’
[ Does this resource have categorical components? Bd Primary prevention component
l [ Philosophy /rationale [ Assessment component
& Multiple education component [ Supportive counseling/ training component
I [ Consistency component [ Family involvement
O Adult supervision component Bd Community involvement

l [ Is this resource comprehensive?

Other components or involvements:

l Bd Teacher delivered O Specialist delivered [ Special training required
- Bd Field tested/endorsed [ Uses a variety of methods Bd Victim component
' & User friendly manual/materials O Culturally specific

l Supports Maine Learning Results in the following Content Areas:

B Career Prep. Bd Health/ Phys. Educ. OModern & Class. Lang. B Social Studies
& English Lang. Arts [0 Mathematics [ Science & Technology [ Visual & Perf. Arts
Comments:

_'Ilhese_axe.exr_ellent.worksheets.for.smdents_to.iocus.on.kinds..of.bully.mg.and.r.eﬂect_on other familiar situations.......
land how. to effectively correct or. diffuse. them .




.| Type of Resource: Video

Name of  [preyont Violence with GROARK.
Program: |1y eWire Media c1996. ...
Cost:

Click in the box to indicate 'YES’

O Does this resource have categorical components?
& Philosophy /rationale
& Multiple education component
& Consistency component

0O Adult supervision component

O Is this resource comprehensive?

Other components or involvements:

Grade level: K-4

‘B Primary prevention component

[0 Assessment component
O Supportive counseling/ training component
O Family involvement

0O Community involvement

Bd Teacher delivered
B4 Field tested /endorsed

O User friendly manual/materials

[ Specialist delivered
B Uses a variety of methods

O Special training required
Bd Victim component
B Culturally specific

Supports Maine Learning Results in the following Content Areas:

Bd Career Prep. Bd Health/ Phys. Educ.
Bd English Lang. Arts [0 Mathematics
Comments:

0O Modern & Class. Lang.
O Science & Technology

Bd Social Studies

[ Visual & Perf. Arts

idilemma.dealing with bullying

Ihis..video.is..w.ell.done..It.uses__ffGrQark.’.’,.a.dinosaux.puppet,_along...with.liv.e.students.who.raﬂect.on_.Gmark’s

60
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l Name of
: Program:

1998

1Quit It! (Froshl, M) ISBN 0-8106-1881-8 Nat. Ed. Assn

Type of Resource: Curriculum

Cost: 20.00

Click in the box to indicate ‘YES’

B Does this resource have categorical components?
l & Philosophy/rationale
& Multiple education component
' [ Consistency component

[0 Adult supervision component

l O Is this resource comprehensive?

Other components or involvements:

Grade level: K-3

& Primary prevention component

[0 Assessment component

B Supportive counseling / training component
Bd Family involvement

OO0 Community involvement

l & Teacher delivered B Specialist delivered

. B Field tested /endorsed

& User friendly manual/materials

l Supports Maine Learning Results in the following Content Areas:
Bd Health/ Phys. Educ.

B Career Prep.

B English Lang. Arts
Comments:

[0 Mathematics

B Uses a variety of methods

O Modern & Class. Lang.
O Science & Technology

O Special training required
O Victim component

O Culturally specific

[ Social Studies
[ Visual & Perf. Arts

A.yery_.user.friendly..teacher.’s..guide..with.exce.llent.lesson.plans__andhandouts._Suggestions.for. activities.and

' lextensions.are grade specific. Lessons.are sequential. Excellent resource
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I]’\I ame of Set Straight on Bullies. - National School Safety. Center.__ Type of Resource: Adult Reference
rogram:
: Grade level: Adult
Cost:

Click in the box to indicate ‘YES’

[ Does this resource have categorical components?

0 Primary prevention component
B Philosophy /rationale

B Assessment component

[0 Multiple education component O Supportive counseling /training component

O Consistency component & Family involvement

O Adult supervision component & Community involvement

O Is this resource comprehensive?

Other components or involvements:

IMiddle School level.. Adult.reference on technical information and theory

[ Teacher delivered O Specialist delivered
O Field tested /endorsed ' O Uses a variety of methods

[ User friendly manual/materials

O Special training required
0 Victim component

O Culturally specific

Supports Maine Learning Results in the following Content Areas:

O Career Prep. B Health/ Phys. Educ. O Modern & Class. Lang. [ Social Studies

O English Lang. Arts [0 Mathematics O Science & Technology [ Visual & Perf. Arts
Comments:

'Has a student and .adult survey.

eference book that offers clear. definitions of ”bul]y”

It offers suggestions of how. to.deal, create awareness. and. the need for student.schaol

cammunity and fami]y
involvement




' Name of IStop. Teasing Me - Sunburst Communications Type of Resource: Video
Program: |
Grade level: K-2
Cost:
Click in the box to indicate ‘YES’
O Does this resource have categorical components? B Primary prevention component
' O Philos ophy /rationale B Assessment component
0O Multiple education component O Supportive counseling/ training component
l B Consistency component ' B Family involvement
O Adult supervision component & Community involvement

l O Is this resource comprehensive?

Other components or involvements:

l & Teacher delivered O Specialist delivered O Special training required

' [ Field tested /endorsed B Uses a variety of methods O Victim component

B User friendly manual/materials O Culturally specific

l Supports Maine Learning Results in the following Content Areas:

& Career Prep. Health/ Phys. Educ. O Modern & Class. Lang. [JSocial Studies
B English Lang. Arts & Mathematics O Science & Technology [ Visual & Perf. Arts
Comments:

A_pmnt_of_view.fmnm.the.personbeing.teased_andhowﬂle_teasmg helps.the children.recognize teasing
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Name of [T 11G510 Real Abont Bullies Type of Resource: Video
Program:
Grade level: 4-6
Cost:

Click in the box to indicate ‘YES’

[0 Does this resource have categorical components? O Primary prevention component

[ Philosophy /rationale [ Assessment component

O Multiple education component [ Supportive counseling/training component

[ Consistency component [ Family involvement

O Adult supervision component 0 Community involvement

O Is this resource comprehensive?

Other components or involvements:

Bd Teacher delivered [ Specialist delivered [ Special training required
- O Field tested/ endorsed [ Uses a variety of methods & Victim component

B4 User friendly manual/materials O Culturally specific

Supports Maine Learning Results in the following Content Areas:

[ Career Prep. & Health/ Phys. Educ. O Modern & Class. Lang. [ Social Studies
O English Lang. Arts [0 Mathematics O Science & Technology [0 Visual & Perf. Arts
Comments:

_Video_is_appr_opriate_for__urban,_suburbam.or_mral.scho_ols._Sths_and_discusses_yaﬁnus_fonns_nf_b_ullyingfrom
teasing.to physical.acts. The video also.shows strategies. to.use with bullies




' Name of Teaching. Friendship. Skills. =. Affective/Social Skills; . Type of Resource: Curriculum
Program: Instructional Strategies.and. Techniques.(Huggins, P) Sopris. .
Grade level: K-6
Cost:
Click in the box to indicate ‘YES’
[ Does this resource have categorical components? [ Primary prevention component
' [ Philosophy/rationale & Assessment component
& Multiple education component [J Supportive counseling/ training component
l & Consistency component [0 Family involvement
B Adult supervision component O Community involvement

l [ Is this resource comprehensive?

Other components or involvements:

l B Teacher delivered [J Specialist delivered O Special training required
B4 Field tested /endorsed Bd Uses a variety of methods [ Victim component
l B User friendly manual/materials O Culturally specific

. Supports Maine Learning Results in the following Content Areas:

B Career Prep. B Health/ Phys. Educ. [JModern & Class. Lang. & Social Studies
Bd English Lang. Arts O Mathematics [ Science & Technology .  [J Visual & Perf. Arts
l Comments:

_Ibis..programis.for..gnades.zrﬁ..with.a.list.nf.haoks.to.be.used.l(—.S*...The.pr.ogram.is..called.ASSIS.I.(Affecti.v.e.S.ocial.
' l Ski]ls_lnstrus:tional.Strategies..&._Techniques).dev.elop.ed._in.Washington.S.tate w /Title IV.-c. Innovative

(Educational Funds and.evaluated gr. 2-6.in 4 districts. .. As.the book states: Statistically. significant gains.in

self—.co'nce.p.t.and.social.skills.Qccurr.ed.in.8..oui.Q£.9.assessmentsm.Ihe.boakjndudes;..ﬂleareticalbackgr.ommd,lessons,
transparencies, handouts.and . supplementary. activities

65




Name of [Ty, Bullying Prevention Handbook (Hoover, ]) Type of Resource: Curriculum
Program: |[SEN 1.879639-44-0 National Ed. Service # 9440
c Grade level;: K-12
ost:

Click in the box to indicate ‘YES’

B Does this resource have categorical components? & Primary prevention component

O Philosophy /rationale O Assessment component

0O Multiple education component 0O Supportive counseling/training component

& Consistency component B Family involvement

O Adult supervision component 0O Community involvement

O Is this resource comprehensive?

Other components or involvements:

B Teacher delivered O Specialist delivered O Special training required

[ Field tested /endorsed ° O Uses a variety of methods B Victim component

& User friendly manual/materials O Culturally specific

Supports Maine Leammg Results in the following Content Areas:

Bd Career Prep. B Health/ Phys. Educ. &® Modern & Class. Lang. B Social Studies
& English Lang. Arts 00 Mathematics & Science & Technology ~ [J Visual & Perf. Arts
Comments:

1A proactive approach to address bullying from family. to school and beyond

'wrote Bully Proofing Your School

[Cantains a resource guide,.a reading list,.and. solutions to. bmld empathy -and compassion.in children. Authors. also.
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Date: 5/22/99 Cost:
l Name of [The Nature of. School Bullying - a Cross-National........... Type of Resource: Book

Program: |perspective - ISBN 0-4:15179858 Pub: Routledge C1999.
Grade level: Adult

l Click in the box to indicate 'YES’

[0 Does this resource have categorical components? O Primary prevention component
B Philosophy /rationale : B Assessment component
[0 Muitiple education component O Supportive counseling/training component
' B Consistency component O Family involvement
[ Adult supervision component Bd Community involvement

. [0 Is this resource comprehensive?

Other components or involvements:

l [0 Teacher delivered [ Specialist delivered O Special training required
[J Field tested /endorsed [J Uses a variety of methods [ Victim component
l O User friendly manual/materials O Culturally specific

Supports Maine Learning Results in the following Content Areas:

[0 Career Prep. [0 Health/ Phys. Educ. O Modern & Class. Lang. [0 Social Studies
[ English Lang. Arts [0 Mathematics O Science & Technology [ Visual & Perf. Arts
Comments:

.The baok addresses/describes what is happening worldwide in different countries. It explains.the countries

educational system

l |An informative cross-national.study!
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Name of -The Self Control. Patrol -.Anderson, Cordelia, Hazelden Type of Resource: Student Book
Program: |4 cational Materials, ISBN 1-56838-033-X
Grade level: K-5
Cost: -16.95

Click in the box to indicate ‘YES’

O Does this resource have categorical components?

B Philosophy /rationale

& Primary prevention component

& Assessment component

0 Muitiple education component O Supportive counseling/training component

O Consistency component O Family involvement

O Adult supervision component O Community involvement

O Is this resource comprehensive?

Other components or involvements:

& Teacher delivered O Specialist delivered O Special training required

O Field tested /endorsed. O Uses a variety of methods O Victim component

B User friendly manual/materials O Culturally specific

Supports Maine Learning Results in the following Content Areas:

Bd Career Prep. O Health/ Phys. Educ. O Modern & Class. Lang. [JSocial Studies
O English Lang. Arts O Mathematics O Science & Technology [ Visual & Perf. Arts
Comments:

A workbook/handout manual that addresses ADD/ADHD behaviors. that contribute to bully-behavior. Useful
thandouts for. individual /small group.work




l Name of \Why.is. Everyone Always. Picking on Me? (Webster-Doyle,...| Type of Resource: Book

Program: 1) ISBN.0-942941225. Atrusm Saciety. 1991

Grade level: 3-5

Cost:
Click in the box to indicate ‘YES’
[ Does this resource have categorical components? B Primary prevention component
l X Philosophy/rationale Bd Assessment component
® Multiple education component & Supportive counseling/ training component
l [ Consistency component B Family involvement
[ Adult supervision component O Cqmmunity involvement

l [ Is this resource comprehensive?

Other components or involvements:

' Bd Teacher delivered [J Specialist delivered O Special training required
B4 Field tested /endorsed [ Uses a variety of methods & Victim component
l B User friendly manual/materials O Culturally specific

l Supports Maine Learning Results in the following Content Areas:

B Career Prep. Bd Health/ Phys. Educ. 0O Modern & Class. Lang. [ Social Studies
[J English Lang. Arts [0 Mathematics O Science & Technology [ Visual & Perf. Arts
l Comments:
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