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IFOREWORD

>

Thrs booklet is. the 13th in a series of “hot top1c reports produced

by the Northwest Reglonal Educational Laboratory. These - "

" reports Brief ly address ciirrent ediicatiofial concernsand issues |
_as inditated by requests for 1nforrnatron that comie tothe Labo-
ratory from the-Northwest region. and beyond Each-booklet - -

- contarns a discussion of research’ and literature pertinent'to’
~the i issue, a sarnplrng of how Northwest schoolsare addresslng

' theissue, suggestions for adapting these ideas to schools selected

. references and contactlnforrnatlon B

v ‘v

One obJectlve of the series is to, foster a sense of cornrnunlty }
- and connection among educators ‘Another is to increase aware-

5 . ‘nessof. current educatron related themes and corcerns: Each

bool<let gives: practrtroners a glimpse of ‘how fellow- éducators

are addressing, issues, overcoming obstacles;and attaining suc- -
~ cess. The.goal of the series is to give educators current, reliable, -

and useful 1nforrnatlon on top1cs that are 1rnportant to’ thern

Other t1tles in the ser1es 1nclude . S ',' o

<> Servrce Learnmg in the Northwest Regton I
RS Tutormg Strateglesfor Successful Learmng T

~

&' Schieduling. Alternattves Options for Student Success - ‘t:

O Grade Conﬁguratlon 'Who Goes Wheré?

'. & Aliernative Schools: Approachesfor Students at Rtsk
+ O All Students Learmng MakingIt. Happen in'Your School

e <> ngh Quality Professronal Development An Essentlal

RS PeacefulSchools R

ComponentofSuccessfulSchools _
O Student Mentoring c

< After*School Programs Goodfothds Goodfor Commumttes 3
A Rgont Partners: Using Pareiits.to Enhance Fducation =~

l: lC nStudents DontSucceed Sheddmgl_lghton Grade :

ntlon‘ : . S

N N - . el ‘ ‘ S

P
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,HNTRobUCTl-oN

, Just 20 years-ago, many educators would have balked at the 1dea '
-, of homeschoolers requesting permission to participate in public .

school activities. Few would have believed that homeschooling -
parents—who fought so hard for the right to remove their chil-
dren from formal school settings—would be at all interested in

the programs and services public schools provide. However, as -

homeschooling has become both more common and more wide-
ly accepted as an alternative to public education, the relation- -
ship between schools and homeschoolers has begun to change.

Mayberry, Knowles, Ray, & Marlow (1995) note that “since the. -

~ mid-1980s, homeschool parents increasingly have sought to”
cooperate with school boards, principals, and teachers™ At the
-~ same-time, more and more schools have opened their doors to
’ .homeschooled children, offering access to libraries and comput-
- er labs, participation in school athletic programs, and, in some
- cases, part-time enrollment* in regular académic. classes (Lines, -
. 1996). It is no longet unusual to find a homeschooled student
- playing in the school band, -working side-by-side with regular
public education students on a science project, or sending an "
e mall toa dlStI’lCt teacher toask for help in Enghsh or math
T Whﬂe many schools Voluntarlly open their doors to home-
"schoolers, others are mandated to serve these students by courts .

- or state’law, Ini other areas, costly court battles énsue as home-'
.schoolers fight school districts for various services and accom- -

modations. In the meantime, the numbér of children being
homeschooled in the United States continues to grow. Over the
- past two decades, the number has skyrocketed from approx1-
mately 15,000 home taught students in 1980 to an estimated -
700,000 ini the 1995-96 schiool year (Lines, 1995; Lines, 1999).
If this trend continues, serving students who aren’t regularly
C“"olled in the public’ school will become 1nev1table

| '8"
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L It successful partnersh1ps between schools and. homeschoolers

are:to be developed educators need to begin thinking about how -

*best to serve non- publlc school students (Mayberry et al, 1995,
Pearson, 1996). As research and experierce’show, thoughtfully
‘conceived programs can benefit both students and schools.

"This bocklet takes a look at what has been learned so'farabout.~

- school-homeschool coopération and offers tips and suggesttons
for building sucéessful partnerships with homeschooling fami-

. lies. The Northwest Sampler profiles several different. Northwest

~school systems that have. implemented programs to reach out -
tostudents who are learning at home-and who have worked |

. to accommodate homeschoolers Tequests. for mvolvement

N
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llN CONTEXT. _ o
WHY REACH Qur TO
HOMESCHOOLERS" '

- Plans to develop partnershlps W1th homeschoollng fam1lles are -
_-often met by.resistance from some-educators (Mayberry et al;,
11995, Natale, 1992). Certainly, the notior of spending already

limited resources on a group who has chosen to remove.them-.
selves from the public education system can sound hke a waste
of both money and t1me : : :

- So, why should schools attempt to, bUIld partnershlps w1th
" homeschoolers? Perhaps the most compelllng reason is slmply

to benefit- students (Knowles Marlow & Muchmore 1992:.

. Simmons 1994). Keeping in mind the mission-of public schools
* partnerships between schools'and*homeschoolers only nakes

sense. Whether achild is enrolled full-timeini a formal school
setting or not; the goal of. public education remains the same:
to improve learn1ng olitcomes by providing quality educational

- experiences for all school-aged children (Mayberry & Knowles,

1989; Pearson, 1996). Beyond this, however, are three main incen-

tives for cooperating with homeschooled students and their" .
. parents: - : ~ : '

B

<> Legtslatlon Although laws vary from state to’ state, courts o

- -and legislatuires across the country are increasingly support-
ing, homeschoolérs’ requests for aécess to public school facili-

' ties, resources, and activities (Mayberry et 4l, 1995). While
some states require only that public schools allow home- .
schoolérs to participate in school sports and other extracur-

" “ricular activities, other states, such as Oregon, Idaho,and -

. Washington, require schools to accommodate horneschoolers 4
O requests for much broader types of part1c1patlon 1nclud1ng



L part timeenrollment in regular school classes’ (Brockett
o 1995, Mayberry et-al, 1995). For schools in these states, the
question is no longer if they. should’ collaborate w1th o
- homeschoolers but how?” p .

" & Enrollment & Fundmg lncreases Dependmg on local
. fegulations governing school funding calculations, school

districts may be able to receive funding for serving| ‘home-. " "

. -schooled children (Knowles, 1989; Mayberry'et al., 1995,
" Natale, 1992).-Ac¢cording to Holt (1983), most “school'dis: -
., tricts are free to register home: taught students in their
.~ +schools- -listing them as participants in a spec1al program- *
-and collecting the proper amount of state aid.” This money '
can be used not only to stipport services for homeschoolers,
. but may also'mean extra dollars left over for other school
" programs (Guterson, 1992; Hill, 1996): Private schoolscan

.. also benefit financially from collaboratmg with home- -+ |

" schoolers by charging a pro-rated tuition for studerits .
~ whd are enrolled in‘special programs or participatingon - - -
a part time’ basrs in regular classes (Mayberry etal. 1995)

O Returmng Students A third incentive for collaboratmg with, -
- homeschoolers is to maintain positive working relationships
* with students who may eventually re-enroll in the'school.
" Lines (1995) notes that “many children are homeschooled «
- for only a few. years” This being the case, it is in'the best
interests of both schools and homeschooled students to *
. work together. Students who have maintained a. posrtrve
relationship with the publrc school and whose academic '
. progress has been regularly evaluated in relat1onsh1p to the. "

- school’s curriculum will have an easier transition back into - '

L the classroom (Mayberry et al, 1995)

Bt e . : . P




: Additional benelits of reaehing out to homeschoolers include:

. ® An 1rr1proved school/district image w1th1n the larger
community that results from the collaborative attitude
thatis evident in any school-home partnership (Mayberry
& Knowles 1989; Natale, 1992).

¢ A reassurance to concerned educators that homeschooled
- students needs are truly being met and that they are mak-
- ingadequate educational progress (Dahm, 1996).

® Anenhanced academic and social environment for both
~traditional and homeschooled students that results from
. the added diversity each group brmgs to the other (May- -
berry et al, 1995). - .

Whether mdlvrdual educators support the 1dea of homeschool-

ing or not, the trend is clearly toward cooperating with home-
. schooling families. The question put before schools now is how

to work with homeschdolers to maximize learning opportunities -
. for students while mutually benefrtmg and meeting the needs
~ofall part1es (Mayberry et al. 1995)

10




"RESEARCH: WHAT DO
HOMESCHOOLERS WANT’

To be sure, not all homeschoolrng famllles want to work w1th
schools. Of those who do, there will be many differences in the .-
types of services they need, the public school facilities and activ-
ities they want access to, and the level of involvement they are
comfortable with (Maybetry et al., 1995). The bottom line is that
most homeschoolers want to maintain controlover their chil-
dren’s education (Mirochnik & Mclntire, 1991). As long as their. -
authority and their autonomy are respected, however, home-
‘schoolers may be open to a wide range of services and activities
sponsored by the local school d1str1ct (Guterson 1992).

Accordlng to Mayberry, Knowles Ray, and Marlow (1995) the
programs and services homeschoolers are most 1nterested inare:

© Use of school lrbrarres
< Achrevement testrng
& Textbooks
© Sports programs, band and other extracurrrcular activities
s Access to research on home education

6 Part-time enrollment in certain classes, such as forergn

* language, drama, vocational education, music, drivers -

education, and hrgher -level math and science (see. also
Brockett, 1995) ‘

Homeschoolrng parents are least 1nterested in: .

¢ Health screening

< Specral education

»A . q"nsellng and psychologrcal servicgs :
]: KC Ray [1991] cited in Mirochnik & Mclnnre 1991)

o i1
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. The best way to fmd out what types of programs homeschoolmg
- ‘families in your district.would welcome is to ask them (Guter- "
* son, 1992). Because homeschoolers in most states are tequired
to register with the school district or state each year, admm1stra-

tors should have little trouble locating them to discuss their .

‘needs and the types of servicés that are of interest to them

If districts are unable to track homeschoolers on their own, local .
and state homeschoolmg orgamzatlons may be able to. prov1de -

1

It should be noted that homeschoolers in many areas have

already developed extensive networks through which they .-
exchange ideas, share textbooks, and offer small group classes E

" and activities (Mayberty et al,, 1995). Schools may want to con-

sider working directly with homeschoohng groups and organi- -

" zations to.determine local needs arid design programs.if such

groups are open to a partnefship. Doing so would help prevent
duplication of services, would ‘provide-an opportunity: to build- .
more. productive relat1onsh1ps with the homeschoohng commu-
nity, and could lead to increased buy-m for the program among
homeschoolmg parents “ A _ Vo
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ﬂMPLEMENTATION l]D.EAs )
' Partnershtps between schools and homeschoolers can take v
“services to staffed learning centers for home taught students”
& (Knowles et al;, 1992). These programs don’t necessarily have
“to be for homeschoolers only—public, private, and charter. school |
: students may be served by some,of these programs as well.

. Listed below are a'few of the more common kinds of, programs ' ~
and services schools can offer For profiles of specific programs .-~

- Northwest schools have itnplemented to serve homeschoolers.

" and other non-public school students, see the Northwest Sam- S

'pler in the second half of this booklet

o Access to school resources & fac111t1es Schools

" .can contribute to. homeschoolers’ education by allowing
students to use school libraries, computer labs, scientific -
‘equipment,-gymnasiums, and other school facilities

+ {(Guterson, 1992). Schools may, wish to.open the doors to
-honieschooling paréntsas well, inviting them to use school |
libraries and computers to research’teaching strategies,:

educational resources; and different areas of their curr1cu- e

lum’ (Mayberry et al, 1995) Depending on the number of

homeschoolers w1sh1ng to use school facilities, it may be -

necessary to st specific times during the day. or evemng
that facilities will be available to them.. -

Y Assistance w1th currlculum planmng, testmg, and
evaluation: School districts can support homeschoolers

- *by providing information about child’ devclopment and stu-

dent learning, making textbooks and other teaching tools -

available, and assisting parents with curriculum planning,." .
: student assessment, and evaluation (Dahm 1996). Adminis~ "
termg achlevement tests and proctoring éxams are other -

Jravs schools can both support homeschoolers and ensure

[ lCt students academlc progress is bemg regularly evaluatedlf '




<>

i

Curriculum sub51d1es If fundmg is available, schools can
offer to help homeschoolers buy books, curricula, education-

-al videos, and other supplies (Hill, 1996). Some districts give
a portion of the state funding they receive for serving home-
schoolers back to parents, allotting a set amount each year
for parents to spend on “school-district approved textbooks

and other- teachmg tools” (Natale 1992).

Opportunities to volunteer: Homeschoolers can play -
a valuable role as school volunteers, working as tutors, read-
ing to younger students, or'serving as instructional aides

. inelementary and middle school classrooms (Holt, 1983).

A volunteer program benefits both teachers, who get a help-
ing hand in their classroom, and homeschooled students,

. who can develop academic, job, and/or social skills while -
workmg in the school building (Hancock, 1994; Holt, 1983). .

Part-time or dual enrollment: A service schools can
prov1de without having to develop a spec1al program is
part-time.or -dual enrollment for non- public school students.”

+ As is now required in several states, schools can enroll inter-
ested homeschoolers part-time in regular school courses and

other curricular programs. Part-time enrollment-allows par--
ticipatirig homeschoolers to supplement their home curricu-
lum with specialized courses and classes their parents may

-be unable to teach, such as foreign language, art, advanced
. math and science; and vocational education (Guterson 1992;
“Mayberry et al,1995). Part-time erirollment also benefits

schools, who may be-able to collect partial state funding
(Guterson, 1992; Knowles, 1989; Mayberry et al,, 1995).

‘Sports and other extracurrlcular activities: Another

service schools can offer is to open athletic programs and
other extracurricular activities to homeschoolers, allowmg
homeschooled students to participate in organized sports,

]: KC after school clubs, the school band, or act in school plays.
. :

14
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+ (Blum, 1996 Dlegmueller 1995 Guterson, 1992). To be falr §
to régularly enrolled students, schools should adopt mini-
mum-acadeinic requirements for homeschoolers equivalent
to those that conventional students must meet in order -
to participate in extracurrlcular actlvmes (Brockett 1995; .
Natale, 1992).

< V151t1ng teacher programs: In v1smng teacher programs
~the school district hires one or more certified teachers to
.oversee homeschoolers’ educational progress. In the Des’

. Moines Public School System’s Home Instruction Program,.
for example, district teachers work with parents to develop
educational plans for the school year and then meet with
the family once every two weeks.to monitor students’

- progress. Visiting teachers also offer guidance, share teach- .

.. ing ideas, and provide resources and information parents
“request. The program considers parents to be the primary
educators, allowing them to choose “the curriculum they

- will follow, the type of assistance they would like from
‘teachers, a method of evaluation, and whether their.child

" will attend the neighborhood school part-time” (Dahm,
1996). With this type of program, the school district can
increase enrollment and stay in touch with homeschoolers’
progress at the same time it offers parents the resources-and
support needed to successfully teach their children at home

<O Interneét courses and programs: “An option for serving

.~ homeschoolers who aren’t interested in working in the |
-school building is to provide distance education courses.over
.the Intérnet. The Federal Way School District in Washing-
ton, for example, operates an Internet Academy for K-12 stu- -
dents which offers on-line courses, class chat rooms, and e- .
mail and phone support fromsupervising district teachers.
Students enrolled in the program can take one or two cours-,

o supplement their home curriculum or can sign up to
E MC eall of thelr classes on- hne (MSIiBC 1998). Students

PArunext provided by enic I8




"who don't have computers at home can use a d1str1ct com-
puter lab or computers at public libraries to access the Inter-
net Academy. Other Internet programs, such'as the Interior
Distance Education of Alaska (IDEA) program, provide-

. participating homeschoolers personal computers and other

-necessary supplies (Sandham; 1998): Although these types
of programs take a lot of -work to start up— developing Web-

.based curriculum, getting computers networked, etc. —they
have a number of advantages for students'and schools: stu- .
dents earn credit from ah accredited pubhc school; students :
progress can be measured in relation tG a standard school

_+ curriculum; and school districts can increase both enroll-
.. ment and revenue (Hancock, 1994; Natale, 1995, Sandham,
-+ 1998): See page 34 for a full description of oné Northwest

school dlStrlCt that has recently 1mp1emented an Internet

»

. school L . t

<. Learmng centers: Schools can serve homeschooled Stit® .
. 'dents arid their families by setting up spec1al centers for
" homeschoolers that offér a combination of someé or all of
“-the aboveé services (Hill, 1996). These centers, housed in a
“public school building or an alternate:location; can offer
, computer labs, weekly group classes and activities, a cur-
z ‘riculum resource center, testing services, and other services:
- specifically for homeschooled youth (Brockett, 1995; May-
“berry et al., 1995). Such centers- may be staffed by one or .
. more certified teachers who are available to-teach small -
~group classes and provide individualized instruction to .
- students who need-additionial help. Weekly group activities =
“may include field trips, hands-on science and art projects,
;- physical education-classes, and other group learning experi-
~.ences (Dahm, 1996). The learning center can also'serve as
a resource Center for parents, offering seminars on curriculum’
plannlng, computet skills, child development etc '

! O
ERIC
T
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_ No matter what type of program oof-service your school decides -
o offer, it can't succeed unless students and parents know it .|
is availablé (Mayberty et al:, 1995). Be sure to advertise w1dely

“in order to reach: all homeschoolers in the area (Pearson, 1996). -

. Posting f liers-at public libraries is one-way to. reach homeschool--

ing families. It is also be helpful to ask local and state home:
schoohng organizations to post announcements about the -
program on. their Web srtes at meetmgs or in therr newsletters

PU
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. WORKING TOGETHER: . -
BUILDING SUCCESSFUL RELATION- .
- smps WITH" Ho_MESCHo,o; [FA‘MILIES

Few would deny that over the past two decades relatlonshlps
between schools and homeschoolers have:often been rocky,

if not purely adversarial. Moving from this type of relationship

" to one that is both cooperative and productive may not be easy

- (Mayberry et al, 1995). The first step to building a mutual trust
with homeschoohng parents and bu1ld1ng successful relation-
ships with them is-to respect their choice to educate their chil-
dren at home (Mirochnik & Mclntire, 1991). Whether or not
educators feel that homeschooling is'an appropriate or effective
method of educating children is not pertinent. It is important to
acknowledge parents rlght to make that dec151on for themselves.

Next itis 1mportant to understand parents’ needs, attitudes,
and motivations for teaching their children at home (Dahm,
1996). Contrary to comrmon belief, the decision to homeschool
is not limited to religious individuals or members of “fringe”
groups—homeschooling parents across the country represent
all income brackets, education levels, races, and-political and -
" religious affiliations (Hawkins, 1996; Mayberry et al, 1995, Wage-
naar, 1997). Dahm (1996) notes that many homeschooling fami-
lies, for whatever reason, simply do not trust public schools to
- teach their children and provide a safe learning environment
for them. The lack of trust may center around issues of school
violence and safety, conflicting moral values, class-sizes, school
staridards, or other issues around teaching methodology (Dahm,
- 1996; Simmons, 1994)

18




‘Most parents who homeschool

- O Are wrlhng to collaborate with schools if some capac1ty
to provide children with the, best education possible

R Want to be treated not just as parents but as educators
0 Want to be in control of their children’s education

& Want to exercise their moral and rehglous behefs w1thout
1nterference from schools . -

< May be suspicious of school programs and may be 'concerned
that their tights are in Jeopardy when workmg with school
. personnel -

.In order for school- homeschool partnershlps to be effectlve
students and parents must feel that programs address their
needs and’ respect their boundaries (Mayberry et al, 1995).
For.the greatest chances of success, teachers and administrators
working with homeschooling families should remember the
followmg gu1dehnes :

\

© Treat parents w1th respect (Mrrochmk & Mclntire, 1991)

o Be flexible; allow- parents to choose their own currrculum :
make decrsrons about evaluation and assessment methods,
and maintain primary control-over their chrldrens involve-
ment in the program (Dahm, 1996; Mayberry et al ,1995)

< Be clear with parents about what participation in school
programs will entail; letting them know what will be
‘expected of them, What-obligations they will have to the
school district, and what rules and policies they must agree

10, etc. (Mayberry et al,1995)
O

(erochmk &: McIntrre 1991) ;




" & Makean effort to 1ndude homeschool farnlhes in‘all areas of
" school activities and dec151onrnak1ng (M1rochn1k & McIntlre
1991) T :

v

R Keep lines of cornmumcatlon open DlStI‘lbutll’lg a rnonthly
- -newsletter is a good way to keep parents informed about.

© student achievernents (Mayberry et al’, 1995). Asking parents

.- to regularly evaluate the program is another way to ensure. .
‘ that the program continues to meet parents and students
_needs. : - '

e . -
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. classes and services available to them, program changes, and’ -
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DEVELOPING PoucuEs TO

€
L

" Three aréas. schools often stumble over when openrng the1r . o

~ doors to homeschoolers are the: separatlon of church and state;

. ‘performance réquirements- for participationin extracurrrcular
<~ activities, and questions about priority for, enrollment in limit- -
" “ed-space-available classes and activities (Brockett, 1995; Dreg-

-~ mueller, 1995) To avoid confhcts-—and ‘also'to head off- cr1t1crsm [

* from opponents of: school- homeschool ¢ollaboration=schools.

- are advised to develop policies. that address each of these areas’ gl

before they becorne problems oo

< O Avmd conﬂlcts over state support of rellglous actlvmes Many
- horneschoohng parents choose Chiristiani-based texts or -
o ‘other religious materials and.curricula to teach. their chil-
dren ‘Whenproviding educational services to these famrhes

ritisa good'idea to have a policy in place whrch sets parame- -

. ter$ for the program regardmg the separatron of church and"
state. One drstrrcts policy makes clear-that,; while Home-
‘schooled parents are free to'choose their own. curriculum,

" the school district “carinot be ifivolved.in- teachrng rehgrous )

_ doctrine and cannot purchase materials, for mstructron or.
resale wh1ch are rehgrous in nature (Brockett 1995)

<> Set standardsfor partlapatlon in extracurncular actlwtles
."A common criticism of. allowing hdmeschoolers to part1c1-
. patein. extracurricular activities; such as school athletics .

_programs, is that homeschoolersaren’t held to the sarhe-. " ‘e

.attendance.and grade requirements as regularly énrolled '
~ students (Blum, 1996; Dregmueller 1995). Some even fear .
- that full-time studerits who dor’t méet the acadermc :

r ;
QM lirements’ toplay on school teams will- drop out, optmg

TROUBLESHOOTING'

ADDREss COMMON PROBLEMS




" for homeschoohng as a way to get around their low grades =~

and remain on the team’(Brockett, 1995). To avoid these

kinds of situations, many schools have developed academic

performance requirements for homeschoolers who want to

take part in extracurricular activities (Blum, 1996). In order
to participate, homeschoolers must be making satisfactory. .

~ academic progress, which can be measured-by standardized

~ testing or through an evaluation plan agreed upon by both

_ the parents and the school district (Brockett 1995).

" Develop a policy for enrollment in llmlted -space-available
classes: 1f your school plans to allow homeschoolers to take
~ classes part time, discuss how registration will wotk for
popular classes that only accommodate a limited number
of students. The state of 1daho, which offers “dual enroll-
_ ment” in public schools for both private school students and
- homeschoolers, allows non-public school students to sign

~ up for classes on a space-available basis: “If enrollment in

- a specific program reaches the maximum for the program,
priority for enrollment shall be.given to a student who is
enrolled full-time in the public school” (Idaho Code 33-203).

<2



CONCLUSION".

The Umted States Department of Educanon estimates that -
around 2 percent of: America’s school-aged children are being
“taught at home (Lines, 1996). Another 11 percent are enrolled
in private and charter schodls or other alternative educational.:
_programs. As these numbers continue.to grow, sodo the hum-
bers of non-public school students-homeschoolers in pamcular—
who want access to public school resources, activities, and class-
rooms. In the face of this, schools ate inicreasingly being put
" in a position to rethink the boundaries of public education
and consider ways they can serve all-students—not ]ust those
"+ erirolled full timé in the pubhc school.

Although some éducators may. initially object to spéﬁding time. -

and resources opening doors to homeschoolers and other non-
public school students, service to homeschooling familiés cannot

- be avoided. Rather than wait for ¢ourts or legislation to mandate -

-cooperation with these students, schools would do well to reach
out to homeschoolers first. Taking the time now to explore ways
" to serve homeschoolers will give schools a better chance of
‘developing programs that meet their own needs as well as
_the needs of homeschoolingstudents and families. Whether .’
“a’school chooses to provide homeschoolers with textbooks and
other.educational resources or to involve non-public school
‘students in classes and activities on school grounds, both the
“school and its students pubhc homeschooled and otherwise—
. w111 benefit.

v
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THe NORTHWEST SAMPLER .

The followmg pages contam descrlptrons of four school systems ’

 that continually work to reach out'to homeschool students '
and families. These Northwest programs represent some of -

- the pronising strategies bemg implemented in schoolsaround

; the nation. Two are fledgling efforts, while the others have béen "

~ in‘existence for several years. Each has selected a umque method
for connecting with homeschool students. One is'a charter :
school; one is a state-run cortespondence school; one is an Inter- -
‘net school; and one is an alternative school program.‘All utilize
very different approaches, but with one goal in common:to ** *
provide effective educational service to homeschool students.
Included for each location is contact information, a descrlptron :
of the program, observed.outcomes as.a result of the program, -
and tips directly from these educators 10 others lookmg to .
1mplement slmrlar efforts o .

s
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. Alyeska Central School A BT
. 801'West 10th Stieet " B . o
. Juneau, AK 99801

CONTACT
 Michael Opp, Dlrector .

*  Phone (Toll-Free) 1-888-290- 3752
Fax: 907/465:2935 -

'-.WebS1te : . o S

- hitp://wwweduc state ak. us/ alasl<an schools/acs/ home heml

- F- ma1l acsmall@educstateakus ST R

- .ESCRIPTION oA S -
Options for homeschoolrng abound in Alaska Where it i not -
only an educational choice, but a necessity for’ many families

- who do not have access to a school. Recognizing this need offi- -

cially in.1939, the state implemented a correspondence school

. system that allowed students, regardless of location; to receive -

afree public education: Called Alyeska Central School (ACS),.
. this correspondence system is a fully accredited K-12 public ..

" school and a division of the Alaska Department.of Education.

It provides correspondence instruction to any Alaskan who- -
..does.not have a high school d1ploma The school’s 25 cert1f1ed

~ teachersand 25 support staff are located in Juneau, but serve

* students throughout the state’ ACS operates under the supervi- _
. sion of the Alaska Comm1ss1oner of Educatlon and the- Alaska

Board of Educat1on '

5 -Currently, the school serves over 4 OOO students (some part—-
" time). The mission of ACS.is to act1vely engage students in
@ g Add1tlonally, several goals gulde the Work at ACS

ST T
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o Empower families through active 1nvolvement in the educa--
tion process !

0 Provide supEort and training to the home teachers who work
. directly ‘with the students -

" © Develop a student’s ability to access resources and
information, to communicate effectively, to'solve problems,
‘touse technology, and to'make informed decisions

o Contiriually improve the quality of educatlonal services

Instruction at ACS is tailored to the needs of each student and

" aligned.with state standards and benchmarks. ACS curriculum?
uses standard textbooks accompanied by lesson plans developed.

. by 'ACS teachers. Because most lessons are-developed.at ACS'and
not purchased from an outside source, students can take courses
that are particularly relevant to Alaskans, such as Alaskan liter-
ature, Alaska zoology or botany, animal nutrition, trapping, -

. and'small boat handling. Traditional courses like trigonometry,
Spanish, chemistry, and English are also part of the curriculum.
ACS provides all necessary materials for every course. The mag-
nitude of this effort is evidenced by the school’s enormous ware-
house facility that contains everything from textbooks, work-

- books, and computers to beakers safety goggles and calculatorS«

Students receive the1r daily lessons from home teachers (usually :
a parent), but assignments and tests are evaluated by ACS -
teachers who also provide regiilar support (either by phone

. ore-mail) and instructional assistance. Generally, it is expected -

_ that'students will complete one curriculum unit per subject
per month. Courses are structured to take students approxi-
mately nine months to complete, but some take more or less
time depending on student interest and effort. ACS teachers -
rhomtor the progress of each student and keep in contact with, -

]: lC ilies to ensure eany issues are resolved quickly.’ Accountab1hty
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for attendance is based on. students sendmg in work on a regular
‘basis; students can be dropped from enrollment if they do not
“turn in work as scheduled

" Teacher work loads at ACS are similar to those'in public schools,”

though the lack of daily student contact and the addition of

- parents as regular home teachers raises the numbers of students
. ACS teachers oversee somewhat. Iri the elemeéntary grades there

is approximately one certified teacher.for every 55 students,
-and at the secondary level there is one certified teacher forevery

200 students. ACS teachers work year round. When they are -
" not actively-teaching, or if they have a lighter than normal
student load, many teachers spend time writing new courses
or revising older ones: These courses are often purchased by
districts throughout the state and used for homeschool and
credit- -delayed students. Further, it is not uricommon for these’
courses to be used i in classrooms by pubic school teachers :

" In addition to regular course offerings ACS also offers a general

equlvalency degree (GED) program and an individual study
program called Your-Choice. The GED program is available
to any adult Alaskan without a high school diploma and is,
coordinated by an ACS teacher who specializes in adult educa—
tion. The Your Choice program is available to any high school
. student who-wants to create a plan of study for a particular
course. Students generally base their Your Chaqice work on a
hobby or career interest. For example, one ACS student learned
how to do taxidermy. She arranged a work experience with a
“ local museum, and later did a presentation for which.she won
a college scholarship: Another student decided he wanted to
“learn how to build homes. After study and work experience, he

built a retirement home for his parents. A third student started

his own small motor repair business. All Your Choice courses
O ned Jomtly by the studerit and the ACS counselor who
F MC s course proposals

SY oy
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* Beyond instruction{ ACS offers a variety of other resources to
students and their families including a 1end1ng hbrary witha :
collection of over17,000 items; a computer loan program w1th

" technology support, school counselors and a print'shop. ACS
- also offers a limited student 4ctivities program. And like most: .
. schools in this era of increased school accountability, ACS has :

~ a parent advisory board that oversees its operations and interac- - -
tions with families. The boatd, called the: Parent Qutreach Leader- -+

“ship Team (POLT) acts asan advisory feam to the school director

- andas ambassadors for ACS throughout the1r communrtles and -

: 'the state - - Tl

¢

S,

The future of ACS appears to be strong Wlth a growrng home-
“school market and technelogical-advances in electronic com-
"munrcatlon the s¢hool will be able to reach even more students p
"ih coming years. ACS also supports a buddlng summer school -
"program that is available riot only to homeschool students, but - U
 -public school students as well It serves students who want - -
to advance their studies. over the summer, and those who need
to catch up on lost credits. It also provides a way for students
to prepare for the state hrgh school qualifying exam they are
requ1red to pass before receiving a high school drploma Inthe . . .
. suminer of 1999, over 2,000 Alaskan students part1c1pated in -
“ACS summer school programs : ,

FRICTT o R8
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STUDENT PERSPECTIVE _ o _
", Wheh one envisiohs meeting a student. who has. been home-

. :'.perhaps somecne who is a bit awkward, ‘maybe a little unsure -
... of himself, or even uncomfortable around unknown groups of
.people. Tt isnormal to have such preconceived ideas, but stich -

- notions.can be quickly shattered. Such is the case with the ACS o

.+ student I'met. Levi quickly fills a room with his charisma and:

~..personality. Neither awkward, nor unsure of himself, this 18-

“ + year-old met me with a-smile anda firm_handshake. We talked
" at length about-his three-year expetience as an:ACS student;

i as well as his dreams and amb1t10ns for life beyond h1gh school._ L

{. ACSas the'homeschool optiori for them:. Both Levi and his sister-
" have ‘since graduated from ACS arid have embarkéd on college

" cdreers: When asked what he liked best about ACS, Levi qurckly g '

" noted the school’s flexibility'to fit within his famllys schedule,-

.. the structure of the coursework and the timelines and- ass1stance .
" he received. He spoke of ‘his grat1tude for the’ ‘responsive, helpful .-

- natute of ACS teachers.and staff, and their continued willing-

ness to adapt the 1nstruct10na1 program to h1s 1nd1v1dua1 needs

- _An average school day for LeV1 resembled schedules held by
- high school students everywhere, but the flexibility of ACS.

*" “allowed him to work as a ski‘instructor one daya week-at a local :

-~ 'skiresort. It also afforded him the opportunity to obtain his" "’
““pilots license, while prov1d1ng him with-credit at the same t1me

- Though his mother was hisprimary teacher in previous years . "

of homeschoohng once enrolled in ACS, Levi was able to supple-’
- . ment his home.instruction with regular assistance from certi-

- fied teachers. His mother still oversaw all aspects of plann1ng
" his educatlon as well as adm1nlstratron of exams.

wll Toxt Provided by ERIC

: schooled his entire life; certain images may come tomind— - “

=0 Lev1s family moved to]uneau four years ago and eas11y embraced g
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My discussion with Levi reinforced the fact that isolation and

socialization are a matter of individual choice for all students.
His high‘level of community involvement, which included com-
munity sports, work at a local radio station and ski resort, flight - -
lessons, volunteer time with a local civil air patrol organization,
and service as the student representative-on ACS Parent Adviso-
ry Board, proved that opportunities are always avallable to those

who are mterested

Osserved VOUT.COMES -

&

ACS students are readily accepted at universities and
colleges through the U S. Because standard academic records

-are kept for all ACS students, they do not experience the

difficulties transitioning to public schools or institutions
of higher education that of. ten plague traditional home-
schoolers. - : ‘

In 1992 ACS was recogmzed by the Internatlonal Readmg

“Association for its exemplary readmg program,

As an alfernative public education program, ACS allows'.
students to pursue unusual sports or personal interests

- while simultaneously: completmg their educatlon

KEYs TO Success' ‘

L 2

O
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Avoid inexpensive currlculum materlals when 1rnplernent-_

ing a program targeted at homeschoolers. What you save

in cost you of ten sacrifice in quality and consequently do

a dlsserv1ce to students.

30



o Thoroughly research the homeschool markepbefore you

determine what the scope of your services will be. Find out

what is working in neighboring communities and what the
homeschooling families in your community want. Remem-
ber that yotuir program should be tallored to the specific
needs of the students you serve.

O Work to maintain a hlgh level.of organization in your
_program as it iscritical to efficient, high.quality service.

N
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LOCATION

" . Family Partnershlp Charter School
" Anchorage School District

- 3339Fairbanks Street

+ Anchorage, AK 99503

ConTACcT -
_Tirn.ScOtt, Ad-minist-rator »
- Phorie: 907/742-3700
+ Fax:907/742-3710 ' o
Web51te http //wwwasd k12 ak us/schools/fpcs/fpcs html R

- DESCRIPTION

 Instriction has n never been ‘more 1nd1v1duahzed than itis at .
" the Family Partnership Charter School (FPCS)in Anchorage '
" Parents'who choose homeschoohng as an alternative to tradi- - .
. tional public education.are able to tap into this charter school,
" and take advantage of dlStrlCt instructional expertise while still ~
retainingfull control over their children’s education. Created
. by homeschooling families, the charter school acts as a clearing--
“house of educational services for homeschoohng families in the
Anchorage community. It opened in 1997 with 136 students as-
-, Anchorage’s fourth' charter school, Approx1mately 660 students " *
" ‘in grades K-12 were érirolled at FPCS in the 1999-2000 school
= ‘year, w1th over 100 teachers provrdrng 1nstruct10nal servrces

EPCS works by prov1d1ng homeschooled students and the1r :
- families with instruction by certified teachers for courses they o
might riot otherwise have access to or feel comfortable teaching |
- (ike, chemistry, dance, pianc, advanced mathematics, or writing).
: Anchorage teachérs who sigh-on with FPCS (all FPCS teachérs -
part tlme) prov1de the school-with an‘summary of their . .

32
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experttse ‘and descr1pttons of the courses. they are. ava1lable .
_.to tedch. This information is kept in several three-ring. binders :
 and made available to parents as they-decide what courses and - .

teachers they would like to pursue. FPCS does not guarantee

. teachers'any specified amount of work, instead, families choose

what teachers and courses will best su1t the1r needs
* The' school operates much like a bank Each famtly rece1ves
approxrmately $2,400 per ch1ld in an FPCS account at the

. beginning of each school year., This money represents a portion’, .

" of the per pupil fundtng the district receives from the state.

. The remainder of the money is used for school /district administra-
. tiveand overhead costs. Out ‘of each family’s school-controlled-

' account comes money for, teacher salaries; textbooks; and other

" aterials necessary. for each cldss. Teachers are paid hourly. °,

' based on their.position on the district’s salary scile; generally,

this falls soméwhere between $20 and.$40 per hour. The schools

policy requires-all parttctpattng students to tise a portion of their

allotment to purchase a minimum of 18 hours of teacher time .. -

every year (roughly ong hour every two weeks) Monthly state- "
. mients are sent to each family detailing the amount of money

they have leftin their EPCS accourit. This allows them to moni-" = ©

" tor their instructional spendtng and budget accordtngly 1f they
- run out of their FPCS money during the school year, they can
pay out of pocket for- add1ttonal classes. .

-~

N
R

To enroll at FPCS, students must regtster with the d1str1ct a

" process that includés providing transcripts and health informa-
. tion.FPCS staff members or parent mentors assist families in
- the enrollment process, helping them select the right teachers,;

suppltes and services for their: parttcular needs. Once a'student "+

is enrolled-at EPCS, they determine what courses and teachers .

they will haye. The teachers must also 2 agree to work with them: o
Q 1 the famtly and the teacher deslgn an 1nd1v1dual educa- -
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tion plan that maps out the goals and ObJeCtheS for selected |
coursework. The plan, which can be modified as needed, also
spells out the logistics.of when and how the teacher and student
will meet. Once this is completed and appropnate materials.

are purchased the courses can begin.

Because of the variety of classes offered and the unlqueness
of each arrangement, there really is no typical FPCS course.
Some take place in'instructors’ homes; some, take place in stu-

* dents” homes; and somie occur at local school or community

locations: And not all classes are one=on-one instruction.

In many instances parents pool their FPCS money and hire

a teacher to instruct a small group of children. Because teachers
are paid the same hourly wage regardless of group size, families
can save money by taking advantage of group instruction. This
allows for more frequent instruction, and also presents children
w1th group interaction that enhances social skills.

. OBSERVED OUTCOMES

i Homeschoolers have become a v1ta1 part of the d1str1ct

@ - The general pubhc now sees horneschoohng as a V1ab1e
alternative to regular public education. This is due in part
- to the district’s support of homeschooling through FPCS,
.. and‘also because FPCS students’ California Achievement
. Test scores are on average 10 p01nts hlgher than the rest
of the district. * :

& Aspartof the Anchorage School District, FPCS students
can take-part in extracurricular activities and utilize district
resources they would not otherwise have access to.

<& . FPCS provides 1ow-1ncome families with a rneans to af ford

homeschoohng
O
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IKEYs TO SUcCESS _ .
& . Work toactively involve parents in every facet of your program

~ Without them, homeschooling and any. related programs can- .

not be successful.

o Secure the support of the school board and dlStI‘lCtS admrms-
+ trativestaff.

& Create an academic policy commrttee site counc11 or similar *
advisory board that has the power t6 hire and fire the programs
administrator. This gives ownership to the parents who elect -

_members of the academic policy. committee, and it also makes
a charter school more valid and accountable in the eyes of

) dlStI‘lCt 1eadersh1p
33
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-lLOCATION o
- Net School, "+ - . ¢
. Hillsboro School D1§tr1ct
. . 561 SE Oak Street .
" Hlllsboro, OR 97123 . .

‘ CONTACT . 2

- }’Marc1a Arganbrlght Net School Admrrustrator
Phone: 503/693-4096

.. Fax:503/693-4003 S

" E-Mail: arganbrm@hsd K12.or.us
Web Slte http / / netschool hsd. k12 orus/

- .ESCRIPTION

The, Interiiet has brotight new ways of shoppmg researchmg o
- _and communicating, It only seems logical that it has also ush-
“eréd in new ways of learning. Students of ‘all agescan now'go "+
~ to school enline. School no longer has to be a designated build--" .
ing; it can bea communlty of.learners, gathered in thought and
_ purpose. From the privacy of home, students can learn a foreign
-language, examine American history;or contemplate advanced
" mathematicsand literature. This electronic classroom concept.
has proven to be especially attractive to many homeschooling”
“families. They can now supplement home.instruction with the -

‘ expertise of professional teachers and consultants, without ever

‘entering a school. These “cyber schools,” as they are often called
i are emergmg throughout the country
"One such program was 1aur1ched inthe 1998 99 school year
: .;m Oregon’s Hillsboro School District. Called Net School;the:
' program targets homeschooled stiidents who are'in the second
g ugh 12th grades Students who are unable toattend Hllls-

wll Toxt Provided by ERIC
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“boro- schools due to d15c1phnary and related reasons are also
eligible to use Net School. It began when district leaders heard

about a 51m1lar program in aneighboring state, and determined. "

itwasa concept that:would lend itself well to the néeds of
-.the1r community. Because Hillsboro is a district that has always
sought to reach out to homeschooling families, Net' School
‘seémed likea natural extension of their efforts. Several reasons -
' motlvated their dec151on to pursue the plan:* :
<> Net School would prov1de the d1str1ct w1th a new averiue
: »for reachlng homeschool Students and their families.

O Net School would prov1de an additional opportunlty for = -
..*1" - students who were less successful in both traditional- school' .

¥

'Settlngs and homeschool enyifonments.

O Net School would enable the d1str1ct to bu1ld a brldge for
o homeschool famlhes who want the1r chlldren back ina
- public-school setting ' ' L

O Net School would prov1de the district w1th add1t10na1
" " per- pup11 fundlng frorn the state. o :

. The former assistant. pr1nc1pa1 of Hlllsboro High School Marcia -

: Arganbrlght ‘was hired as administrator of Net School. She-
. spent her first months on the jobresearching similar programs’
around the country. From there she'was able to; bégin defining -

and outlining how Net School would operate. The next step was .
- a-series of mailings sent to the district’s 310 homeschoohng stu-

. -dents families, explaining the Net Schéol concépt and inviting
-~ them to peruse the newly designed Net School web site: Subse-
~ quently, they were invited to. informational meetings led by

Arganbright to hear the plans for Net School, and provide 1nput '

" “on the1r particular needs, hopes, and concerns, At that meeting-
]: K C rict 1earned several thlngs from those in attendance

=SS lovigy
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' Flrst they 1earned that families homeschool fora Varlety of
‘reasons. They also learned that while some families wanted
_ nothing to de with Net School or the school district, others
were excited about a potential partnership. Based on what was
learned at the initial meetings, Net School began to take shape.
At the elementary and middle levels, families indicated they -
. were most interested in core academic subjects. Parents of oldet -
high school students also expressed interest in core academics,
' but noted elecnve courses as an additional area of focus.

In the months that followed, the district held a series of focus
group sessions to refine and clarify the.implementation of Net
School. Involved in the focus group meetings were district

* administrators, counselors, alternative school staff, alternative
school students, teachers, and homeschool parents. Participants
pondered what would be ideal, what would work, and what
wouldnt work. - - .

Taking into account all of the suggestions and information .
gathered from the various planning phases, Net School officially .
opened in January 1999. Eight coursés were offered that semester.
to 37 students: three math classes; two elementary science classes;

. two high school social studies classes; and one high school Eng-
lishclass. Four part-time téachers became Net School’s 1naugur—
al instructors. Two are currently on staff with the district and-

. took on Net School as an additional responsibility; the other two

+ are former district employees (one is retired and the other is an
at-home parent) who found Net School fit perfectly in their new

) hfestyles A criterion for everyone involved with Net School is
respect and support for families choosing to homeschool. This'
includes the school board and district adm1nlstrat1on

Before classes began in February, a group orientation was held -
Q llstudents and their families where they learned how to.

ERIC | _.
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ﬁse‘the technology that was neceésary for Net School. Most par-

ticipating students have access to home computer systems, but
- those who do not can use school computer labs. Net School
also provides a technical support phone service for technology—
related quCStIOI'lS

* Students who attend Net School like any homeschooled students
have, instructional expetiences that vary greatly from day to day.
‘Oné day, they may work on only one subject the entite day, while
the next may find them working through several subjects. Net
School expects that students will work an average of five hours

a week.on each Net School course. This requires that they budget

 their'time; which can be challengmg for many students, but
-with parental guldance and support the system works very

' well

Students communicate with their teachers solely through e-mail,
which generally centers around assignments and evaluation.
Each Net School course has an assigned teacher who prov1des
enrolled students with feedback and responses to questions.

. Through this e-mail dialogue teachers and students develop
“arapport that often goes beyond discussions about lessons, and
extends to topics that teachersand students talk about in any -
“setting—hobbies; interests, life goals, etc. Students also commu-
nicate with each other via e-mail. They discuss lessons, share.
resource ideas, and ask each other questions. Teachers are able -

. to participate in these student discussions and mterject thoughts
and ideas when necessary. . : o

we 8
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‘OBSERVED OUTCOMES -

©

Wi
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Net School students who have homeschooled priorto- = |
-enrolling are more likely to stick with the program than
students who came to Net School under other circumstances. . *

Net School surveys find that most clrrent students intend

“to continue the program as long as course offer1ngs continue’

to.meet their’ needs

. For students who are gomg back to regular publ1c schools
‘Net School offers them.a gradual transition to the school
building: environment. - :

- Parents of Net School students have expressed their appreci-"

~ation of the program for its willingness to work with them,
~and because-it provrdes the1r ch1ldren with an added learn-

ing motivation. © .

- Net School students like the program because it allows them ;

to work at their own pace, and enables them to “talk” w1th

'the1r classmates, thus helplng them feel less 1solated

‘
!

KEYSToSuccess' : ey

& Béfore 1mplement1ng any program such as Net School talk to "

your community to find out what exactly is needed and base
the programi desrgn on these needs ‘ .

" Prior toand during 1mplementat10n provide staff with: ample C

' resources and time for professlonal development. -~ .,

O
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Fam1l1anze yourself wrth state regulations that- perta1n to

‘accountifig for studens, state funding; homeschoohng accredi-
tation, and standardization,

_ Dorit re1nvent the wheel—call on thosé who have started down .
: the path already and ask for their advice and. ass1stance
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o ILOCATION

‘ Battle Ground School DlStI‘lCt

" Homel-irik Resource Center

© PO.Box200" © . . R AN
o Battle Ground WA 98604 o TN

. ‘CONTACT ,
-'Larry Pierson, Coordmator grades K- 8
. Gary. Albers, Coordinator, grades 9- 12

- Phone: 360/687-9330

" 'Fax: 360/687-3040

" WebSite: http:/. /wwwparentparmers net/
: E marl homehnk@bgsd kl2.wa. us

- DESCRIPTION ‘ . ool
©Inareffort to reach out to its growmg home school populatron

~ and to provide them with valuable educatronal assistance, the p
+ Battle Ground School District implemented a program called o
'HomelLink in 1993. Technically an‘alternative school program, "

HomeLink enables homeschooled students, grades K-12, tor
access the district as part- time students for a variety of courses .

.. and services. HomelLink offers 1nd1v1duahzed experiences that.
. " enhance home education for over 1100 students and their par- -

ents. The goal of HomeLink is to support, not supplant what

. familiés are already doing for their chlldren Parents are intri-. -
" cately invol ved in the success of the program, from consultmg :
. with other:parents, to feaching elective Courses, to serving on, -
the Parent Advisory Team (PAT) and site council. The district:
feels very strongly that in-order for HomelLink-to remaina -

~ strong and attractive option for homeschooling families, it must ’
' “stay in tune with the specific needs of this-unique populatron )

O _uld be impossible if parents d1d not play an mtrrcate role "

| EKCeetsofthe program o
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The HomelLink campus'is a bustling place filled with class-
rooms, computer labs, offices and educational materials. No

" corner goes unused.Parents and children come and go through--
out the day as their schedules dictate. Two indications-of the .
success of HomeLink in the district are the 15,400 square foot -
campus addition that opened in the Fall of 1999,and the grow-

* ing satellite program 1mp1emented three yearsago in a nelgh-

“boring’ school district. :

HomelLink is staffed by cemfled teachers paraprofesswnals

_ parent consultants, two administrators and classified staff. All -
~100 staff members share a common dedication to the concept

of homeéschooling. They respect the choices homeschooling

families have made and work to support those deC151ons

Services provided by HomeLink can be best described on -

a continuum from least to greatest direct student/parent
engagement in the program, meaning time spent physically
_-at the HomeL.ink site, as well as the amount of -services received: °
As the following chart indicates, the farther right one moves
on the continuum, the greater the amount of engagement. -
The graphic is followed by a description of each service.

HoMELINK CONTINUUM OF ENGAGEMENT

Least Engagement » . .»> Greatest E'ngageﬁlen.t
Elective Courses - - Diplomé Program  ClassLink CAM
(allagegroups). © * (highschool students) ~ (gradesK-8) =~ (grades7-12)




ELECTIVES
" HomeLink elective classes are spec1f1ca11y designed

-~

" to meet the needs of home-based educators and their ch1ldren .
(K-8). By design, these free, non- -credit classes are family friend-

ly; accommodating different ability levels concurrently, thus -
‘making it possible for families with two or more homeschooled
children to attend at once. Most are year:long courses and meet
for one-and-a-half hours each week. 1t is completely up tostu-
dents and their parents to determine what electives (if any) to
putsue: HomeLink parents have a large role in the design-and
.implementation of the classes, and often are the paid instructors..
Families can take advantage of elective.course ‘offerings without -
_ any further engagement with HomeLink, provided they attend
less than half time. The goal is for these courses to be felevant, .
useful, and fun. :

Two types of electlve courses are offered through HomeLlnk

Discovery and Trek. They are distinguished by their-content.

" Trek classes focus on skilland mastery in a core area like math,
‘science, writing, or read1ng and are taught by certified staff.

* Discovery courses, generally taught by paraprofess1onals are
meant to be less academic and can include topics such as.crafts,

~ cooking, or physical education activities. They are also distin-
guishable by the'role parents are expected to play—parents are -
required toattend Trek classes and work as a team with the
classroom teacher, while parents: attend D1scovery classes only
ona rotatlng basis. :

Examples of the more thait 1OO HomeLirk electlve classes
offered include sign language, Spanish, gymnastics; chess,

“drama, math, and writer’s workshop. Certified teachers instruct

_ add1t10na1 electives like band, and numerous science, computer,
: and art labs. , . ‘

ERIC o

A

“ -

41



_ '.IPLOMA PROGRAM

. HomeLmks high school d1ploma program is des1gned to allow ,
families of high school students the opportunity to.combine
public education with-an ‘individualized homé education to’
earn 4 high school diploma. Technically, students are enrolled
as full-time students in the Battle Ground School.District, but . -

~ all of their coursework is completed at home. Students and their |
‘parents are required to meet weekly for one hour'witha certifi- . \
cated HomeLink consultant to record home study hours, review N
course work, and discuss goals for the upcoming week. The”
consultant’s main responsibilities.are to assist families with |,

- developing written contracts for each class, selecting appropriate

_curriculum, prov1d1ng feedback and direction regard1ng student

. work, and award1ng grades and credlts as approprlate .

T~ . . ~ N
N
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- CLAsleINK ' L
ClassLink isa cluster of graded pro]ect -based' classes taught
by certified teachers. These’ classes, available to students in
grades five through eight, meet two days each week throughout
.. the school year. Fifth and sixth-graders are taught in one group, -
+ seventh and eighth in another. The integrated curriculum
.-includes computer, technology, writing, and a two year rotation
. of science and history. District- approved history and science '
~ textbooks are provided for each student. ClassLink is for parents
who may be'new to homeschooling'and want to transition slow-
ly to full-time home education. It is also for parents who warit
_ amore structured setting to supplement what they are already
‘doing at home with their ¢hildren. Parents appreciate that -
_ ClassLink provides them with the guidance and expert1se of "
.a cert1f1ed teacher. : : ’
Parents are required 1o assist in Clasernk rooms fora half day
[ M C tmonth, wh1ch allows them to see student 1nteract1on and "
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‘ teacher mstructlon To contlnually refine-and enhance the1r

“instructional skills, all ClassLink parents are required to part1c1— :
pate in monthly ¢onsultations with “expert homé school.educa-.

" tors™on the day they assist in the classroom. Parents are responslble :

for documenting additional: weekly. hours of home. study using -

- the plan/y record book provided by HomeLmk toattain-a com-

‘bined total of 25'student learning hours per week. Parents must

R ..also attend a monthly plannlng and strategy session.

.‘ . . A - L ;.
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'CAM.” R T S

fied asan alternatlve secondaryschool. Located on the Home:="
“Link campus, the:school serves students in grades seven through
“12.Tr'is geared toward students who' previously homeschooled
‘and to former private school students. CAM curr1culum and .

' structure take into account many.of the things this part1cular :

.student populat1on and the1r families'value, such as parent
involvement in all facets of schooling, small classes and charac-
ter educatlon Students-attend CAM full-time Monday, Tuesday,

, - Thursday, and Friday, and use Wednesday to pursue elective
-credits such as phys1ca1 educatron and communlty service:
L prOJects T :

o t.
I s
v,

. Th addition-to its many of fermgs for students HomeLrnk pro- .

vides consultation services for parénts. Called PrimeLink, these .

the programis to provide parents. with emononal and technlcal
support necessary for successful home schooI experlences

' . . Kl
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. services are targeted at parents of students in kindergarten | -
through elghth grade. The consultants are themsel ves hore- ' -
" s¢hooling parents who have developed an expeértise in home
" education as a_ result of being home teachers for several years.
- They also receive training from HomelLink staff. The intent of -

S

Charactér, Academlcs Marketplace (CAM) ngh School is class1- RN

43



44

A

" Parents involved in PrimeLink meet with a.consultant one to

four times-per month to design curriculum for their children. .

“Special attention is given tohelping parents access HomeLink

resources including classes, software, videos, books, audio tapes,”

>

learning kits, and curriculum examples. Parents also have the

ooption of attending regularly scheduled seminars on curricu-

lum, teaching strategies, authéntic assessment, and other topics
of interest. PrimeLink consultants monitor the home program,

-and ensure that essential learning requirements are targeted, as-

specified by Washington education legislation. Parents furnlsh
documentation of at least 20 hours of total weekly instruction,
including all elective classes, for the primary grades, and 25

“hoursa week for fourth through eighth grades

Everything that happens at HomeLlnk is done with the interests

" of families at heart. The Parent Advisory Team and HomeLink’s

administrative team are committed to supporting homeschooling -
families without displacing home education. It is also important’
to the instructional team at HomeLink that parents’ primary -
focus be on homeschoohng and not on partnering with Home-

Link.

E

OBSERVED OUTCOMEs

® Standardized test scores for HomeLlnk students have
: cons1stent1y ranked near the top of Washington schools.

. @ Asspirit.of cooperation between the districtand its Home-

schooling families has replaced the friction and discord
that once existed between the two groups. o

¢ In 1993, only 60 families showed up for HomeLinks 1naugural
© - orientationi; now the program boasts an enrollment of over
1,100- students and i$ growing.

O
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S Though homeschoohng families dont hieed the services '
.of HomeLink, they acknowledge how valuable the program
is, arid openly express their appreC1at1on :

KEYs TO Success

¢ Build programs from the ground up by mtncately mvolvmg
the homeschooling ¢ commumty in all facets of de51gn and
implementation. - -

& Establish your mission early, and accompany it witha
- set of Core values that can gu1de all subsequent work and
1mp1ementatlon S

& Determine, what spec1f1c: features will set your program apart
from others. HomeLink calls these “critical distinctives,” and
lists parent partnering and numerous optlons as some of its

. key features. «

$ Visitother programs you wish to emulate to see what they
“ look like and how similar efforts could be adapted to your
community. o :

"+ @ Donot try to be all thmgs to a11 people. Choose ofe OF tWo
services where you can produce the greatest good-and provide
those:: services superbly AHow growth to drlve your expan51on.
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APPENDIX R FREDER

STATE HOMESCHOOL COORDINATORS
.'ﬁDAHQ ' '
© TomFarley
Bob Fontaine  : -
(208)332-6942° .

 MoiTANA
. Cebe Sobonya
~ (406) 444-4527

. -Don Perkins . .
(503) 378-5585 x677

WASHINGTON

. Melinda Dyer S
(360) 6643574~ ., -
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