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Childhood Education: Complexity, diversity and multiple perspectives in
early childhood. London, 29 August to 1 September, 2000

THE ECOLOGY OF DAY CARE: BUILDING A MODEL FOR
AN INTEGRATED SYSTEM OF CARE AND EDUCATION

HADDAD, Lenira !
EDUCERE- Centro de Formagdo para a Educagio Infantil B
S3o Paulo, Brazil

Background

In Brazil, as in most western countries, services for young children are in
critical shape. Fragmentation, inflexibility, and lack of priority in the public
agenda have been the traces in most cases, reflecting negligence in relation to
the changes affecting the family and the child in modern society.

The present picture of loss and threats that has characterised the transition of
the early childhood services to the educational system in Brazil is an example
of lack of definition of a public policy committed toward the needs of
children and their families. Perspectives of empowering and expanding these
services as well as of unifying their objectives and philosophy are replaced
within a context of misunderstanding, prejudice and corporate advantages.
This causes an overwhelming number of practical implications such as
emphasis on the schooling aspect of day care institutes; negligence regarding
the needs for full-time care and provision for the under three; non-
acknowledgement of the work accumulated by the welfare system;
irresponsibility of the educational system concerning the training of child
care workers; segmentation of the services by age ranges: 0 to 3; 4 to 6 years
old.

Care and education are dimensions of day care that have occupied a
prominent place in scientific and political debate in the last few years in
Brazil and internationally. Much is said and proposed regarding the
integration between care and education, but the comprehensiveness and
practical implications of those concepts still need deeper understanding.

This study is aimed toward contributing to this debate, by shedding light on
the complex web of interconnections that surround the dimensions of early



care and childhood education as well as identifying forces that promote or
restrain their integration.

The basic hypothesis defended therefore, is that the effective integration of
care and education is directly associated to a joint attention toward the needs
of the child and his/her family, a project of construction of a new type of
extra-familial care as an expression of sharing responsibility between state
and family, and a concept of early childhood institutions as an issue which is
simultaneously public and private. In the realm of the implementation of
policies and programs, this process demands deep revision and redefinition
of the functions, objectives and operation of the institutions that have
traditionally assumed the care and education of young children.

This paper is a synthesis of the author's graduation thesis (Haddad, 1997),
targeted to build a theoretical model for an integrated system of care and
education. By corresponding with Scandinavian and other European child
care systems, this study also aimed to confirm and enlarge the main
propositions found in the previous study (Haddad, 1991), as follows:

1. The role assigned to the family and women regarding the care of young
children constitutes an important ruling element of practices and attitudes,
individual or public, related to policies and programs for these young
children;

2. The legitimacy of the early childhood institution in the field of the
education of young children is directly related to the acknowledgement of
both the child's right to be cared for and socialised in a social context
broader than the exclusively and strictly familial and the family's right of
sharing the care and the education of the child with the state;

3. The acknowledgement of the potentiality of early childhood institutions as
a meaningful support system to both the family relationship and the
child’s development depends on a profound revision of the concepts of
childhood, maternity, paternity, family responsibility and role of the state
in facing the care, socialisation and education of young children in the
context of the modern world.

Theoretical references

The Ecology of Human Development Theory (Bronfenbrenner, 1974, 1992,
1996; Cochran, 1993) has worked as a basic reference of this study, which
presupposes that the analyses of a social phenomenon should take into



consideration the ecological context in which it occurs. In that perspective,
the integration between care and education was analysed as a result of an
ongoing process of interaction involving direct and indirect forces that affect
children in their most meaningful environment, in this case, the early
childhood institution and the family. Besides the activities, relations and roles
present in the immediate setting of a child's interaction (micro-system),
other relevant variables of the ecological context comprise: the relationship
between the early-childhood institution and the family and the
interconnection among the several settings a child passes through during
his/her childhood (meso-system); legislation, policies and forces that regulate
and structure day care and the parents’ professional world, as well as the
social networks of both parents and children (exo-system); and the political,
economic and cultural forces that guide public policies of day care, which
include, among other items, general culture and societal belief systems
related to the social responsibility for the care and education of young
children and the acceptance of child- care programs; values and attitudes
regarding the participation of women with young children in the labour
market, the division of duties between the sexes inside the family, legislation
related to parental leave of absence, as well as the educational purposes for
the age range(s) and the age of admission of the child in the compulsory
school (macro-system).

The forces of the macrosystem were also analysed as a combination of causal
factors and mediating influences, according to the categories suggested by
Cochran (1993) in The International Handbook of Child Care Policies and
Programs. Demographic, economic, cultural, and social factors, such as the
urbanisation and industrialisation, changes in the family structure, birth-rate
decline, poverty, labour shortage, are referred to as “causal factors”.
Cultural values, societal beliefs and norms — traditionally expressed by the
family and religion — social-political and economic ideologies; state welfare
models; and national wealth comprise the "mediating influences” that
“operate as filters, screening out policy and program alternatives that are
incompatible with them” (p. 629).

In order to understand the cultural imperatives that promote the
development of policies and changes in programs, two of the four universal
tensions suggested by Cochran were taken into consideration: “The
importance of the family versus state”; “Child development versus
preparation for schooling”. The first is related to the tension between
cultural ideology and political ideology, given that child care policies are
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located at the intersection of the family’s privacy and public affairs. The
second is located between a holistic view of child care as involving the
balanced development of all the child’s capacities, and the desire to prepare
children for the cognitive and social challenges of primary school.

Although the author does not present direct relations between these two
tensions, I stated that the emphasis on development or schooling is strongly
related to the way early childhood public policies are defined in each society,
in facing the responsibility for the socialisation of young children. If the
responsibility falls on the family, or is left to the market forces, the state’s
obligation is removed at this level. Consequently, there is a greater
probability of public pre-school prioritising the teaching/learning aspect of
education and the admission of older children. If the early-childhood related
matters are seen as a social investment for which the whole society is
committed to contribute, the probability of the pre-school system covering a
wider age range and focus on the whole development of the child is greater,
since it is explicitly conceived as an important context of child socialisation.

In that perspective, the socialisation of the young children was considered a
key point to analyse the integration between care and education as it works as
a link that makes the connection between the isolated elements, giving a
dynamic and evolutionary meaning to the whole. The basic idea endorsed
herein is that the absence of this dimension in the early-childhood care and
education system, as a bonding element, causes rupture upon the whole,
resulting in parallel systems and discontinuity among the services. This
rupture does not necessary imply the elimination of its components, but a
change in the meaning of the early childhood institutions, which emphasis
oscillates between care and schooling, disqualifying the broader concept of
education.

Methodology

Research methodology comprised mainly of study trips to Western European
countries, including the gathering of publications and official documents;
interviews with researchers, teacher’s trainers, day care workers, and
representatives of teacher’s unions; and study visits and internships in early
childhood institutions and after school centres. The most intensive period of
data collection took place in the school year of 1993-94, at the Department
of Education of Gothenburg University, Sweden. Electing Sweden as



headquarters, other Scandinavian and Western European countries of were
also visited.

During the year of 1995, an exchange program carried out between
Denmark and Brazil, was crucial to a more dynamic comprehension of the
collection of data. The end of 1995 marks the final period of data collect,
which does not contemplate important alterations occurred in Swedish
policy, with the transfer of the responsibility from the Ministry of Health
and Social Affairs to the Ministry of Education and Science.

Structure of the work

This work is structured in three parts. The first gathers the theoretical
references regarding the ecological perspective adopted in this study.
Chapter 1 presents the ecology of human development of Urie
Bronfenbrenner, including its context of origin, the concept of environment,
of development, and other relevant aspects to the comprehension of the
ecological paradigm. Chapter II traces the components of an ecology of
day care, emphasising the power of the cultural influences in the
development of public policies for young children.

The second part deals with the initial model, traced in the previous study
(Haddad, 1991). Chapter III presents a synthesis of the Créche em busca de
identidade (The day care centre in search of its identity), ‘revisiting’ the
process experienced by the Créche of Vila Alba, from the prism of the
ecological theory. Chapter 1V identifies the main components of a “unified
model’ that are evidenced in this study.

The third part deals with the enlargement of the initial model, starting from
the data collected abroad. Chapter V characterises the Swedish system in its
various dimensions: philosophical, legal, political, administrative and
pedagogic, with special focus on the teacher’s training program. Chapter
VI places Sweden in the Scandinavian context, having as a goal to reflect
upon the existence (or not) of a Scandinavian model of early childhood care
and education, by pointing out similarities and dissimilarities among the
systems of three countries: Sweden, Denmark and Norway. Chapter VII
places Scandinavia in the context of the European countries, by presenting a
general overview of the EC day care and identifying the main trends in this
area. Finally, Chapter VIII presents the comprehensive, coherent and
integrated system model idealised by Peter Moss and Helen Penn.



Throughout the journey, an ecological model of day care was traced and
enlarged, seeking to reflect on the determinants that promote or hinder an
integration of care and education. At the end, the reflection is extended to
the Brazilian reality, without trying to compare it to the other European
countries, but aiming to place Brazil in a transition context of common
conflicts and challenges.

It is also worth stressing that the expression model in this case means not a
method to be followed, but a set of dynamic elements interrelated that
presents its own logic of cause and effects. The basic hypothesis behind such
model is that it promotes human development, since it operates in harmony
with the real needs, interests and potentialities of children and families in a
modern changing society.

Results

Taking into consideration the basic premise that the integration between care
and education in the macro level is directly associated to the responsibility
for the care and socialisation of the young child, the relative integration
found among the analysed countries is related to the assumption of this
responsibility as a public or private matter. When the primary socialisation
remains as a family task or is delegated to the market forces, the
development of unified child care policies are restrained. When it is
considered a public task, to be shared with all society, a more comprehensive
approach is pursued.

In the level of the implementation of policies and programs, the integration
of care and education is directly associated to the interconnectedness of early
childhood services and family life. It requires adjustments of the services to
the needs of the children and families, in attention to both the parents’ world
of work and social context, and the interests and competencies of the
children. It also means to contribute to the conquests of gender equality, to
support and empower the family in its role as parents, and to promote
children's learning, social interactions and well-being. Broad objectives,
unity of philosophy, universal provision, intersection with other social
policies, continuity among the services offered, diversity in terms of types of
options, flexibility, and parental involvement are the main traces underlying
the unified model of care and education.

In this wider perspective, it is possible to conclude that the early-childhood
care and educational institutions lack of coherence in most analysed



countries. As we can see on Table 1, the overlapping of responsibility and
age range, fragmentation, differences in objectives, hours of opening, age
coverage, funds provision are some of the features that point out
disintegration between care and education.

The United Kingdom, Ireland, Luxembourg and Holland are countries with
an extreme tendency to undertake the responsibility for the young children
as a private issue. In common, those countries share the same state attitude of
remaining neutral regarding the offer of measures that conciliate a mother’s
job and family responsibility; present low rates of coverage for the under
three, limiting the offer to children or families considered "in need";
stimulate the admission of children in elementary school before the
compulsory age, as of the age of 4, and therefore, present a low expressive
pre-school provision.

Germany, Belgium, Spain, France, Greek, Italy and Portugal compose the
middle block. Those countries have strengthened the educational dimension
of early childhood services and have widened meaningfully the rates of
coverage for the over-three. Nevertheless, they haven't succeeded to equalise
their efforts to the under-three. Although France and Belgium present a
higher level of coverage for those, half of the places are taken by the two-
year olds on a part-time basis, — as a reflection of the inclusion of this age in
the education system, — and the solutions found to conciliate maternal work
and caring for the child tend more towards ‘adjustments’ rather than a
structural redefinition of the services offered.

At the other extreme, Denmark, Sweden, Norway and Finland express a
shared model of responsibility between family and public power. In those
countries, early childhood services are integrated in a more comprehensive
social policy, with both social and educational functions; they present the
highest level of coverage to the under three, (with exception for Norway
whose system had a later development) and more coherence in the system as
a whole, characterised by continuity, diversity and flexibility, eliminating the
historical difference between day care centre and kindergarten.

The Scandinavian countries seem to have gone one step further regarding the
common issue presented in the post-industrial societies, that is, the stress and
disadvantages many women and children face due to the bad handling of the
relationship between the private world of the family and the public world of
their jobs. The welfare model, which guarantees equal rights to all citizens, a
comprehensive family support policy, and special attention to the equality of

3



Ti

F18YYAY Ad0I 1839

anes
anes

lejualed ] =. d

RAluaeny =

walsAs papisqns papuny-Ajoliand

aaea Aluialed oN

TN
=$84d

= #

9AB3T [RIUBIB ON =

:31qe] o) Aoy

‘€66 128 19661 ‘9JedP|IYD UO HOMIBN uoissiwwo) ueadoin] :9oinos

[LIERT %pE ¢ (2-5) t00yas-aud|” 1661
48 L %02 %EL ¢ stseq Jeak [je/ouwNl-|Iny pue owi-ired (€-0) o0 Aep Ajwed i(£-0) Jo1uso ued Keg aurjiom Kemuon
9fireys ou %2 oz 4ed 2 s|seq wieyewn-yed looyasaud usdQ {(£-5) fo0ys-o.d
8l @< %EL %EEC Lded | siseq seak (je/own-Nny (2-0) oJeo Aep Aj\weg {(2-0) 03ua0 o83 Aeq osejI9M uapaImMs
%ES
9l I3 %51 9%12| 9-ssed | siseq Jes£ |(e/owi-Lied pue swn-ing (2-0) om0 fep Aljwed {(2-0) J93usd oued Aeg ouejioM puejui4
%29 9 nd | (€-0) oJed Aeq Ajjwed|;
og L %02 %8Y gnd | siseq Jeak |[e/owil-in} (9-0) Ja3usd pajeaBatyl 1(9-€) 10049s-8.d 1(£-0) JoIus aueo Aeg - sejlom jewuaq
oBieyd ou 909 oe sod 1192 Jad 2| (UOE:p (yoE:2) Siseq wusy sw-jed {b) 100yos Arewil 1(S-€) 100Y49s-04d uopyeanp3
#al ) s S{qe|ieA. 10U PNjeA /SIA %2 gied | w3 |Inj/owll-1ed poxjw (5-2) dnouBAeld {(S-0) JaIued Ajjwed {(5-0) J8Iued oed Aeg N
ofiieyd ou %8t szdod | (uz+£) siseq uusy/swp-Lied (9-€) 100y2s-aud uopieanp3
#22 9 S{ge|ieA. J0U oNnjeA /S9K %21 Zied | s|seq Jedk |[e/ewn-(in) (5-0) o.1e0 Aep "wied {(9-0) 401uad “1e4B2IY) {(9-€) [00YIs3.d {(E-0) J51USD Bied Aeq LYLITEYIY _Nm:u‘_on_
ofieyo ou 96001 gl 5ed | s|seq wue) /own-yed (S-b)1ooyos Arewpd | uojlesanp3
8 [4 olqe|iene J0u onjen/sak L 2-9ed | siseq Jesk (le/own-In (€-0) o480 Aep "wie] (2 1-v) 100y2s9ud 1(£-2) usleBIIpuUry ((€-0) J91UsD asd Aeg sryiom| Binoquiaxn
80.1eyd ou %SS c¢ Jod |51 Jad 2| (YOE!Y ‘y2/1 2) Siseq wuslewn-Lied (S-¥) 100y9s Lewld (9-2) 100Y3s-84d uopieanp3
#e€ (sv) 9 $9) |lews (%602-) %62 gJed | s|seq ek |le/owp () (9-¢) dnouBAeld {(5-0) Jo1usd ased Aeq ouRjloMm puejaiyy
lesw Ajuo %16 92-52 Jod § (uoL 01 5) siseq uuel /oW -1ed (9-8) 190425049} uofieanp3
#46 9 %02 €01 %9 gJed | o[qIXSl} iSIseq Jedk @ /owii-{in (9-0) s33)Ases parelBaly| {(g-0) J51ued ased AeQ ugjlam Ay
oBieyd ou %L L (uz+¢€) siseq wiay/owp-1red (5-b) tooyas Arewild uop1eonp3
#SlL () s | siqeieae Jou onjea/sok %8| 2Zl-11ded i siseq Jeak |le/swR-1ed 9 own-(Iny (g-2) dnoubAe|d {(1-0) 100425-0.d !(-0) J81USD ared Aeg smjoMm| SpuepdyIaN
efieys ou %02 og Jod | (up) siseq uuel/own-1ed (9-271 §) 10043s-a.d uofiesnpg
#6 9 Siqe|leae 10U Bnjea /s 9%E ogded 2 siseq Jeak [[e/own-Iiny (9-2/1 2) 1004ds-aud {(SYIMOWDE-D) JSIUSD e AeQ|SeIA9-2/L €| 9-0 ougjiom 229349
oBeyd ou 9666 2 rRd ) +(§+€) s1seq uusy/ow|i-1red (9-2) silsulrew 91003 9032 uojieonp3
9¢ 9 %82 e e (360S-) %6€2| Z-9ded | siseq Jeak [je/oun |in (9-0) sopseB-a1leH {(5-0) osed Aep Ajjwe !(g-0) Jo3uvd aued Aeg( smeak g -2 £00 LETCT'Y Iuelq
ofleys ou %be g2 sed | {yz+¢) siseq wid sswp-Led (9-¢) 100Y9s-a.1d ¥
98 9 %02 %2 tyed | siseq feok |je/own-Nny (9-0) 100Y9s-3.d !(g-0) J53Ua0 ued Aeg . 9-0 uopieanp3 ureds
leaw Ajuo %656 615d | «(42+¢) siseq uLey/own-ued (9-2/1 2) I00yss-3.4d 9-212 uopeanpy
»2 9 %oEe Ll (360S-) 9%60€ 2dad | siseq Jeak [le/owiy-iny (9-0) senuie] 9.e0 Aep A)\wed (g-0) J91Usd aJed Aeg €-0 ojloM wnibjog
%82 v1-oLded | (up 03 £) siseq wuay/eWn-1ed (9-8) I00yas-aud 903¢ uopeanp3l
9¢ 9 %02 € %91 92| 2-g4ed | siseq Jeak [[e/awn-Iiny (9-0) o3 Aep Aj\wey (€-0) 93usd ared keg( sueah9 - ¢ 9-0 eryom| Auewiag "m
96001 gl 4ed | (9-€) 100yas-aud [
#9§ 9 9602 € %9 | %05 ¢ siseq Jeak (le/wn-(Iny (€-0) 131uad 2120 Aeq 9-0 eryom| Auewsag -3
%S 2111 Rd S|SBq W.R1/oW(3-|In} ‘Sw3-1sed (9-€) looyos-o4d
£-9 48d | (9-0) 9Jed Aep Alwey  (£-0) Jo1us 9Je0 Aeg

€661 ‘SOLIUNOY UBlABUIPUEDS pue Ajunwwo?) ueadoin] ayy ul 31D pjIYd Yl JO MBIAIBAQ | F1gVL

Q

Aruitoxt provided by Eic:

IE



opportunities and rights between men and women are found as the main
mediate influences determining the success of the integration between care
and education.

Final considerations

As it was above mentioned, the core of this work was the construction of a
unified model of early-childhood care and education, starting from the
premises raised in my previous study, which had a public day care centre of
Sao Paulo city, as its main reference. The fact of connections among
ideologies, policies and practices found in the micro universe of the first
study have met correspondence with the macro universe of systems of other
countries confirm the existence of general laws which are dealt with by the
adopted paradigm. Still, the fact of the found correspondence having been
with systems of countries oriented by a social-democratic philosophy, such as
the Scandinavian countries, makes one think that certain components of the
ecological theory of human development, pointed out as crucial to the
achievement of a unified system of care and education, are taken into
consideration in the political model of those countries, and, in fact, seem to
lead to the promotion of human development in various spheres of life.

BIBLIOGRAPHIC REFERENCES

ANDERSON, B.; SANDQVIST, K. Family support and development.
Stockholm: Stockholm Institute of Education, Department of
Educational Research, 1982. (Reports on Education and Psychology, 2).

BALAGUER, I; MESTRES, J.; PENN, H. Quality in services for young
children. Brussels: European Commission Childcare Network, 1992.

BALAGUER, 1. LOGSE: A new direction in services for young children.
In: Employment, Equality and Caring for Children. Brussels: European
Commission Network on Childcare, 1992. (Annual Report, 92)

BARRETO, A.M.R.F. Educagdo Infantil no Brazil: desafios colocados.
[Early Childhood in Brazil: challenges set.] Cadernos Cedes. Campinas,
n.37, p. 7-18, 1995.

BERG, M. Spatial aspects of social organization: a study of buildings for
daycare. Gothenburg: Chalmers University of Technology, Department
of Urban Design and Planning, 1997.

12



BERGER, P.; LUCKMANN, T. A construcdo social da realidade: tratado de
sociologia do conhecimento. [The social construction of reality].
Petrépolis (RJ): Vozes, 1976.

BRAZIL. Ministério da Educagdo e do Desporto. Politica nacional de

educagdo infantil. [Early Childhood Education National Policy] Brasilia:
MEC/SEF/DPE/COEDI, 199%4a.

BRAZIL. Ministério da Educagdo e do Desporto. Simpdsio Nacional de
Educagdo Infantil, I, 1994, Brasilia. [Early Childhood Education
National Symposium]. Brasilia: MEC/SEF/DPE/COEDI, 1994b.

BRAZIL. Ministério da Educagio e do Desporto. Por uma politica de
Jormacgdo do profissional de educagao infantil. [For an Early Childhood
Education Professional Training Policy]. Brasilia:
MEC/SEF/DPE/COEDI, 1994c.

BROBERG, A. The Swedish child care system. In: Child Care and Early
Development. Gothenburg: University of Gothenburg, Department of
Psychology, 1989.

BRONFENBRENNER, U. The origins of alienation. Scientific American, n.
231, p. 53-61, 1974.

. Toward an experimental ecology of human development.
American Psychologist, n.32, p. 513-31, 1977.

. The Ecology of Human Development: experiments by
nature and design. Cambridge, MA: Harvard University Press, 1979.

Ecological systems theory. In: VASTA, R. (ed.) Six
theories of child development: revised formulations and current issues.
London: Jessica Kingsley, 1992. p.187-249.

. The ecology of cognitive development: research models and
fugitive findings. In: WOZNIAK, R. H.; FISHER, K. (Eds.). Scientific
environments. Hinsdale, NJ: Erlbaum, 1993. p. 3-44.

BROSTROM, S. Child care in Denmark. In:. HLADCZUK, J.; HOOT, H.
(ed.) International handbook of child care issues. [in press]

BRUCE, T. Early childhood education. London: Hodder e Stoughton, 1987.

BRUSCHINI, C. Crescimento e crise: trabalho das Brazileiras, paulistas e
nordestinas, de 1970 a 1985. [Growing and crisis: work of Brazilian

women, of Sao Paulo state and Northeast]. Ciéncia e Cultura, v.42,
n.3/4, p. 226-247, mar./abr., 1990.

. Maternidade e trabalho feminino: sinalizando tendéncias.
[Maternity and female work: signalizing trends]. In: FHI. Reflexdes
sobre género e fecundidade no Brazil. Sdo Paulo, Family Health
International, 1995.

i3



B@, 1. Norway. In.COCHRAN, M. (ed.) International handbook of child
care policies and programs. Westport (Cot, EUA): Greenwood Press,
1993.

CALDWELL, B. M. A Comprehensive Model for Integrating Child Care
and Early Childhood Education. In: RUST, F. O.; WILLIAMS, L.R.
The care and education of young children: expanding contexts,
sharpening focus. New York/ London: Teachers College/Columbia
University, 1989. p. 69-149.

CAMPOS, M.M.; HADDAD, L. Educacio infantil: crescendo e aparecendo.
[Early Childhood Education: growing and appearing] Cadernos de
Pesquisa, Sao Paulo, n.80, p.11-20, fev.1992.

CAMPOS, M.M.; ROSEMBERG, F.; FERREIRA, 1. Creches e pré-escolas
no Brasil. [Day care centers and Pre-school in Brazil]. Sao Paulo,
Fundagdo Carlos Chagas/ Cortez, 1993.

CAPARROS, N. Crisis de la familia. [Crisis in the family]. Madrid:
Fundamentos, 1977.

CASTRO, M. H. G. A politica de educagdo infantil no ambito do Estado
Brazileiro. [The Early childhood education policy in the realm of the
Brazilian State] In: BRAZIL. Ministério da Educagédo e do Desporto. In:
Simp6sio Nacional de Educagdo Infantil, I, 1994, Brasilia. Brasilia,
MEC/SEF/DPE/COEDI, 1994.

COCHRAN, M. (ed.) The international handbook of child care policies and
programs. Westport (Cot, EUA): Greenwood Press, 1993.

COHEN, B. United Kingdom. In: COCHRAN, M. (ed.) Public child care,
culture, and society: crosscutting themes. In: The international
handbook of child care policies and programs.. Westport (Cot, EUA):
Greenwood Press, 1993.

DENMARK. Ministry of Social Affairs. Parental employment and caring for
children:: Developments and Trends in EC and Nordic Countries.
Copenhagen, 1992.

. Ministry of Education. The educator training programme.
Copenhagen, 1994.

EC CHILDCARE NETWORK (European Commission Network on
Childcare and other Measures to Reconcile Employment and Family
Responsibilities). Childcare and equality of opportunity: Consolidated
report of the European Commission. Brussels: 1988.

. Employment, equality and caring for children. Brussels: 1992.
(Annual Report, 92)

. Mothers, Fathers and Employment: 1985 - 1991. Brussels:
European Commission Equal Opportunities., 1993.

14

10



. A review of services for young children in the European
Union 1990-1995. Brussels: European Commission Equal
Opportunities, 1996.

EDGAR, D. Childhood in its social context: the under-socialized child? In:
International Conference on Childhood as a social phenomenon: lessons
from an International Project. Billund (DIN): 24-26 set., 1992.
(EUROSOCIAL Report, 47). p. 19-28.

ELGAARD, B.; LANGSTED, O.; SOMMER, D. Research on socialization
of young children in the Nordic Countries. Arhus (DIN): Arhus
University, 1989. p. 1-30.

ERIKSEN, M. Playing space for children in childcare centres. Arhus
(DIN), 1993.

ERIKSON, E.H. Infdncia e sociedade. [Childhood and Society]. Rio de
Janeiro: Zahar,1976.

ESPING-ANDERSEN, G. After the Golden Age? Welfare State Dilemmas in
a Global Economy. In: Welfare States in Transition: National
Adaptations in Global Economies. London: SAGE Publications, 1996.
p- 1-31.

FARIA, A.L.G. Impressdes sobre as creches no norte da Italia: bambini si
diventa. [Impressions of the day care centers in North of Italy] In:
ROSEMBERG, F. CAMPOS, M.M. Creches e Pré-escolas no
Hemisfério Norte. Sao Paulo: Cortez/FCC. p. 211-234

FUNDACAO ROBERTO MARINHO. Professor da Pré-escola. {Pre-school
teacher]. Rio de Janeiro: FAE, 1991. 2v.

GHEDINI, P. O. Entre a experiéncia e os novos projetos: a situacdo da
creche na Itdlia. [Between experience and the new projects: the situation
of the day care centers in Italy]. In: ROSEMBERG, F. CAMPOS, M.M.
Creches e Pré-escolas no Hemisfério Norte. Sao Paulo: Cortez/FCC. p.
189-210.

GLOSSOP, R. G. Bronfenbrenner's ecology of human development: a
reappreciation. In: PENCE, A. (ed.). Ecological research with children
and families: from concepts to methodology. New York: Teachers
College, 1988. p. 1-15.

GOMES, J. V. Socializagio: um problema de mediagdo. [Socialization: a
problem of mediation]. Psicologia-USP. Sao Paulo, v.1, n.1, p. 57-65,
1990.

. Socializagdo priméria: tarefa familiar? [Primary socialization:
family task?]. Cadernos de Pesquisa. Sao Paulo, n. 91, p-54-61, nov.
1994.

GUNNARSSON, L. A politica de cuidado e educagio infantil na Suécia. [The
Swedish child care and education policy]. In. ROSEMBERG, F.

. 13

i



CAMPOS, M.M. Creches e Pré-escolas no Hemisfério Norte. Sao Paulo:
Cortez/FCC, 1994.

HAAS, L. Nurturing fathers and working mothers: changing gender roles in
Sweden. In: HOOD, J. C. Men, Work, and Family. London: SAGE,
1993.

HADDAD, L. Creche: reflexdes sobre uma trajetdria. [Day care center:
reflections on a trajectory]. IN: BRUSCHINI, C. & COSTA, A. de O.
(Eds.). Rebeldia e Submissdo: Estudos sobre condigdo feminina. Sio
Paulo: Vértice/FCC, 1989. p. 101-120.

. A creche em busca de identidade. [The day care center in

search of identity]. Sao Paulo: Loyola, 1991.

A abordagem educativa da Fundagcdo de Pesquisas

Educacionais High/Scope. [The High/Scope Educational Research

Foundation approach]. Relatério de atividades. Sdo Paulo: FEUSP, 1992

Integration between care and education: an ecological
perspective. Presented in the 5th European Conference on Quality of
Early Childhood Education. Paris, set., 7-9, 1995.

HADDAD, L.; JOHANSSON. A pré-escola sueca: a histéria de um sistemna
integrado de cuidado e educagdo. [The Swedish Pre-school: a history of

an integrated system of care and education].Cadernos Cedes. Campinas,
n. 37, 1995. p.45 - 61

HADDAD, L.; KISHIMOTO, T. O GT Educagio da crianga de 0 a 6 anos.
[The Work Group Education of O to 6 years old child]. In: ANPED:
Historico dos Grupos de Trabalho. Belo Horizonte, 1995.

HAMMERS@J, H. Pre-school teacher/peedagog training in Scandinavia.
OMEP, s/d.

HAUGLUND, E. Services providing out of school care. In: Conference on
Parental Employment and Caring for Children: Policies and Services in
EC and Nordic countries. Copenhagen, set., 23-25, 1992. p. 208-212.

HEILAND, H. Die Pddagogik Friedrich Froebels. Aufsdtze zur .
Froebelforschung 1969-1989. Hildesheim: Olms, 1989.

HERON, A. Cuidado e educagio do pré-escolar nos paises em
desenvolvimento. [Care and education of pre-school children in
developing countries]. Sao Paulo: Cadernos de Pesquisa, n.38, p.50-86,
ago 1981.

HOHMANN, M.; BANET, B.; WEIKART, D. A criangca em agdo. [Children
in Action]. Lisboa: Fundagido Calouste Gulbenkian, 1979.

HWANG, P. & BROBERG, A. The historical and social context of child
care in Sweden. In: LAMB, ML.E.; STERNBERG, K.J.; HWANG, C.P;
BROBERG, A.G. (Eds.). Child Care in context: cross-cultural
perspectives. Hilldale, NJ: Erlbaum, 1992.

16

1?



JENSEN, C. Fragments for a discussion about quality. In: MOSS, P.
PENCE, A. Valuing quality in early childhood services: new approaches
to defining quality. London: Paul Chapman Publishing, 1994. p. 142-
156

JENSEN, J. J. Age-Integrated Centres in Denmark. In: Employment,
Equality and Caring for Children. Brussels: European Commission
Network on Childcare, 1992. (Annual Report, 92)

. Educagdo Infantil na Comunidade Européia. In: BRAZIL.
[Childcare in the European Community]. Ministério da Educagio e do
Desporto. In: Simp6sio Nacional de Educagdo Infantil, I, 1994,
Brasilia. Brasilia, MEC/SEF/DPE/COEDI, 1994.

. New childcare leave scheme in Denmark: towards a better
family life and less unemployment. Arhus (DIN), s/d.

. Public childcare in an equality perspective. In: CARLSEN, S.;
LARSEN, J. E. The equality dilemma. Copenhagen: Munksgaard
International, 1993. p. 103-116.

JOHANSSON, J.-E. Metodikimnet i forskolléirarutbildningen. Bidrag till en
traditionsbestimning. (Goteborg Studies in Educational Sciences 86).
Gothenburg: Abstract of the Doctoral thesis, 1992

JOHANSSON, J.-E. Friedrich Froebel. In: International Encyclopedia of
Education. London: Pergamon, 1993. pp. 2385-2388.

JOHANSSON, J.-E. & TALLBERG BROMAN, 1. The German Froebel
Movement and its influence of early childhood education in the Nordic
countries: An example of cultural transfer. Paper presented at the
International Standing Working Group For the History of Early
Childhood Education (ECE). ISCHE XVI Conference, Amsterdam:
Aug., 10-13, 1994.

KARRBY, G. 22.000 Minutes in Preschool: 5-6 year old children’s
activities, language and group constellations in Swedish preschools.
Gothenburg, University of Gothenburg, Department of Education and
Educational Research, 1991. (Report n° 1991:02)

. Differences in Quality and Extent of daily time in Swedish
Preschools. Presented at the European Conference on the Quality of
Early Childhood Education, Leuven, Bélgica, set., 25-27, 1991.

KISHIMOTO, T. A Pré-escola em Sdo Paulo (1877 a 1940). [The Pre-
school in Sdo Paulo] Sao Paulo: Loyola, 1988. (Coleg¢ao Educar, 9).

KOCH, D.(1985). Desafios da educagdo infantil. [Challenges of the Early
Childhood Education] Sao Paulo: Loyola.

LAMB, M. E. et al (ed.). Child care in context: cross-cultural perspectives.
London: Lawrence Erlbaum Associates, 1992.

17

13 7



LANGSTED, O. Looking at quality from the child’s perspective. In: MOSS,
P. PENCE, A. Valuing quality in early childhood services: new
approaches to defining quality. London: Paul Chapman Publishing,
1994. p 28-42.

LANGSTED, O.; SOMMER, D. Denmark. In. COCHRAN, M. (ed.) The
international handbook of child care policies and programs. Westport
(Cot, EUA): Greenwood Press, 1993.

LASSBO, G. A modern European family support system in a time of
changes: The Swedish experience. OMEP, Post Congress Fellowship
Program. Osaka, ago., 7, 1995a.

. Child education and family patterns in Greece and Sweden.
Gothenburg: University of Gothenburg, Department of Education and
Educational Research, 1995b.

LEIRA, A. Day care for children in Denmark, Norway and Sweden. Oslo:
Institute for Social Research, 1987. (Report n°. 5)

Models of motherhood, Welfare State Policies and Everyday

Practices: The Scandinavian Experience. Oslo: Institute for Social
Research, 1989.

A review of the situation in the Nordic countries. In:
Conference on Parental Employment and Caring for Children: Policies
and Services in EC and Nordic countries. Copenhagen, set., 23-25,
1992. p.87-106.

LEWIN, K. Field theory in social science. New York: Harper & Brothers.

. O conflito entre os modos aristotélico e galiléico de
pensamento na psicologia contemporanea. [The conflict between
Aristotelian and Galilean modes of thought in contemporary
psychology]. In: Teoria dindmica da personalidade. Sdo Paulo: Cultrix,
1975.

. Principios de psicologia topologica. [Principles of a
topological psychology]. Sao Paulo: Cultrix, 1973.

LIEBSCHNER, J. Foundations of progressive education: the history of the
National Froebel Society. Cambridge: The Lutterworth Press, 1991.

LORENZER, A. Bases para uma teoria de la socializacion. [Foundations for
a theory of socialization]. Buenos Aires: Amorrortu, 1976.

MERANI, Alberto. Psicologia e pedagogia. [Psychology and Education].
Lisboa: Editorial Noticias, 1977.

MOSS, P. Around Europe with the network. In: Employment, Equality and

Caring for Children. Brussels: European Commission Network on
Childcare, 1992. (Annual Report, 92)

MOSS, P. PENN, H. Transforming Nursery Education. London: Paul
Chapman Publishing Ltd, 1996.

14

18



NORWAY. Barnevernsakademiet 1 Oslo/ The College of Early Childhood
Education in Oslo. Oslo, 1991.

NOSOSCO. Nordic Social-Statistical Committee. Social Security in the

Nordic Countries: Scope, expenditure and financing, 1990. Copenhagen,
1992.

OLMSTED, P.; WEIKART, D. (Eds.). How nations serve young children:
profiles of child care and education in 14 countries. Ypsilanti, MI:
High/Scope Press, 1989.

OLSSON, S. Towards a Transformation of the Swedish Welfare State. n/d

PENCE, A. (ed.). Ecological Research with Children and Families: from
Concepts to Methodology. New York: Teachers College Press, 1988.

QVORTRUP, J. Nine theses about "Childhood as a Social Phenomenon". In:
International Conference on Childhood as a social phenomenon: lessons
from an International Project. Billund (DIN): 24-26 set., 1992.
(EUROSOCIAL Report, 47). p.11-18

ROSEMBERG, F. 0 a 6: Desencontro de estatisticas e atendimento. Cadernos
de Pesquisa, Sao Paulo, n. 71, p. 36-48, nov. 1989.

ROSEMBERG, F. CAMPOS, M.M. Creches e Pré-escolas no Hemisfério
Norte. [Day care centers and pre-school in the Northern hemisphere].
Sao Paulo: Cortez/FCC.

SAO PAULO (State). Secretaria do Estado da Educagio. A Constituicdo de
1988 e a educagdo de criangas pequenas. [The Constitution of 1988 and
the early childhood education]. Sao Paulo, FDE, 1989.

SPINK, P. Pesquisa-acdo e a andlise de problemas sociais € organizacionais
complexos. [Action-Research and the analysis of complex social and
organizational problems]. Psicologia. Sdo Paulo, n.5, v.1, p. 31-34,
mar. 1979.

STEPHENS, J. D. The Scandinavian Welfare States: Achievements, Crisis,
and Prospects. In : ESPING-ANDERSEN, G. Welfare States in

transition: national adaptations in Global economies. London: SAGE
Publications, 1996. pp. 32-65.

SWEDEN. National Board of Health and Welfare. Foérskolan, Del 1.
Stockholm: Socialdepartemente, 1972.

. An educational program for Swedish preschools: summary.
Stockholm, 1987.

. Women and men in Sweden: equality of the sexes. Stockholm,
SCB Statistics Sweden, 1990.

. Official  Statistics. = Barnomsorgundersiokningen  1980:
forskolebarn (0-6 &r). Stockholm: National Central Bureau of Statistics,
1982.

i3

15



Official ~ Statistics. ~ Barnomsorgundersékningen  1982:

forskolebarn (0-6 ar). Stockholm: National Central Bureau of Statistics,
1985.

Official  Statistics. =~ Barnomsorgundersdkningen 1991 :

forskolebarn (0-6 ar). Stockholm: National Central Bureau of Statistics,
1992.

Official  Statistics.  Barnomsorgundersokningen  1994.:
Forskolebarn (0-6 ar). Stockholm: National Central Bureau of Statistics,
1996.

. University of Gothenburg. Lokal plan och kursplaner for
forskolldrarutbildning, 100/80 poding, 50 podng. Gothenburg, 1994a.

. University of Gothenburg. Kursplaner och utbildningsplan for

barn- och ungdomspedagogiskt program, 120 podng. Gothenburg,
1994b.

SUNDELL, K. Comparative research on mixed-age groups in Swedish
nursery and compulsory schools. European Early Childhood.
Worcester (UK), n.2, v.2, 1994. p. 49-62.

TALLBERG BROMAN, 1. When Work Was Its Own Reward: A Swedish
Study from the Perspective of Women’s History, of the Kindergarten
Teacher as Public Educator. Doctoral Dissertation (Summary), Lund
University, Department of Educational Research, Malmo, 1991.

THERBORN, Goran. Children's Rights since the Constitution of Modern
Childhood: a Comparative Study of Western Nations. In: International
Conference on Childhood as a social phenomenon: lessons from an
International Project. Billund (DIN): set., 24-26 1992. (EUROSOCIAL
Report, 47). p. 105-153.

TIETZE, W. A Educagdo Pré-escolar: uma perspectiva européia. [Early
Childhood Education: An European Perspective]. Encontro sobre
Educacdo Pré-escolar. Lisboa, jun.,, 4-6, 1990. Lisboa, Fundagido
Calouste Gulbenkian, 1993.

WAIJSKOP, Gisela. Atendimento a infancia na Franca. [Child care in
France]. In:. ROSEMBERG, F. CAMPOS, M.M. Creches e Pré-escolas
no Hemisfério Norte. Sao Paulo: Cortez/FCC, 1994.

WERNERSSON, 1. Sweden. In: WILSON, M. Girls and young women in
education: a European perspective. Oxford: Pergamon, 1991.

Contact with the author:

Rua Inhambu, 635/152

04520-012 Szo Paulo - SP

Brazil

E-mail: lenirahaddad@uol.com.br

16

20



U.S. DEPARTMENT OF EDUCATION
Office of Educational Research and Improvement (OERI)
National Library of Education (NLE) g

Educational Resources Information Center (ERIC) g l } ﬂ @ :

Reproduction Release
(Specific Document)

1. Document Identification:

AY CABE 1 BUILDING
. THe ecoLocy OF DAY C €
Title THE ¢ chRe  AND  EDUCATION

Author(s): {ENIRA HADDAD
Corporate Source:
Publication Date: 2090 - 0§

A MODEL FOR AN (NTECRATED BYSTEM

II. Reproduction Release:

In order to disseminate as widely as possible timely and significant materials of interest to the educational community, documents
announced in the monthly abstract journal of the ERIC system, Resources in Education (RIE), are usually made available to users
in microfiche, reproduced paper copy, and electronic media, and sold through the ERIC Document Reproduction Service (EDRS).
Credit is given to the source of each document, and, if reproduction release is granted, one of the following notices is affixed to the
document.

If permission is granted to reproduce the identified document, please CHECK ONE of the following options and sign the release
below.

X Permission is granted to the Permission 1s granted to the Permission is granted to the

Educational Resources information
Center (ERIC) to reproduce and
disseminate this material in microfiche or
other ERIC archival media (e.g.
electronic) and paper copy

The sample sticker shown below will be
affixed to all Level 1 documents

Educational Resources information Center
(ERIC) to reproduce and disseminate this
material in microfiche and in electronic
media for ERIC archival collection
subscribers only

The sample sticker sShown below will be
affixed to all Level 2A documents

Educational Resources information
Center (ERIC) to reproduce and
disseminate this material in microfiche
only

The sample sticker shown below will be
affixed to all Level 2B documents

PERMISIAN T¢ ARPROAUGE WD
PEAMISSION TG REPRODUCE AND DISSERINATE TH3S MATESAL G PERMISSION TO REPRODUCE AND
DISSERINATE THIS MATERIAL HAS MICROFIGHE, AND IN ERECTRONIC REDIA DISSEMINATE THIS MATERIAL IN
AEEN GRANTED BY - EOR ERIC QRLLECTION SUBSCRIDERS GRLY. MICRQFICHE ONLY HAS BESN GRANTED BY
KAS BEEN GRAKYED By
N ¥ @
o G 4

TO THE ECUCATIONAL RESOURCES Y0 TWE EDUCATIONAL RESQURCER TO THE EDUCATIONAL RESOURCES

INFORMATION CENTER (ERIC}H THFORMATION CENTER [EREC) INFORMATION CENTER (ERIC)

1 ' 2A 28
m Level 1 Level 2A Level 2B

Documents will be processed as indicated provided reproduction quality permits. If permission to reproduce is granted, but neither

box is checked, documents will be processed at Level 1.

Q
h1E MC‘:eece.or_q/reprorel.html

IText Provided by ERIC

Page 1 of 2




Reproduction Release ' 9728700 7:V4 Pm

I Liereby grant to the Educational Resources Information Center (ERIC) nonexclusive permission to reproduce and disseminate this
document as indicated above. Reproduction from the ERIC microfiche or electronic media by persons other than ERIC employees
and its system contractors requires permission from the copyright holder. Exception is made for non-profit reproduction by

librarics and other service agencies to satisfy information needs of educators in response to discrete inquiries.
Signature:
PrintedName: L. EA/1RA  HADOAD |
PostionTitle  PAD in ELeceark o _ -
A & educAchko IWFANTIL

Organization EDUCERE - CENTRO DE FormAcho PAR ™
Address. R/UA INHWBU’/ 6%6/’5_3 - MOEMA 04520-~01z SAo PAULD - SP - BRA?/'L

Telephone Number: (66-“) 5051 - 9808
rax: (65- (1) 5062- 9226
E-mail address:. WWW&- cormn . S

Date: OZ—/ {O/ 0o
I11. Document Availability Information (from Non-ERIC Source):

If permission to reproduce is not granted to ERIC, or, if you wish ERIC to cite the availability of this document from another
source, please provide the following information regarding the availability of the document. (ERIC will not announce a document
unless it is publicly available, and a dependable source can be specified. Contributors should also be aware that ERIC selection
criteria are significantly more stringent for documents which cannot be made available through EDRS).

Publisher/Distributor:

Address:

Price:

IV. Referral of ERIC to Copyright/Reproduction Rights Holder:

If the right to grant a reproduction release is held by someone other than the addressee, please provide the appropriate name and
address:

Name:

Address:

V. Where to send this form:
Send this form to the following ERIC Clearinghouse:

Karen E. Smith, Acquisitions

ERIC Clearinghouse on Elementary and Early Childhood Education
University of Illinois at Urbana-Champaign

Children's Research Center

51 Gerty Drive

Champaign, IL 61820-7469

phone: (800) 583-4135

fax: (217) 333-3767

e-mail: ksmith5@uiuc.edu




