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ABSTRACT

PRIMARY TRAIT SCORING:
A DIRECT ASSESSMENT OPTION FOR EDUCATORS

This paper attempts to address this question: Does Primary Trait Scoring
reliably and validly accomplish our administrative, instructional, and
evaluative purposes? To aptly respond to this question, four common issues, that
are frequently associated with Primary Trait Scoring ,are examined:

B Primary Trait Scoring Procedure

B Primary Trait Scoring Assumptions

B Primary Trait Scoring Strengths

B Primary Trait Scoring Limitations.

Weighing the limitations and advantages of the Primary Trait System, educational
institutions may use this optional direct assessment system if they require an in-
depth portrait of the key trait that their writing tasks are measuring. An extensive
bibliography is provided along with sample writing tasks and scoring guides used
by some schools and colleges in their research on Primary Trait Scoring.
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PRIMARY TRAIT SCORING: A DIRECT ASSESSMENT OPTION
INTRODUCTION

The assessment of students’ writing stands at the center of new educational directions
because of our genuine concern about the quality of writing at all educational levels: K-
higher education. As educators, our ability to address this concern will depend, to a great

degree, on our decision to make valid, useful judgments about our students’ writing.
Although major advances have been made in the measurement of students’ writing in
recent years, much of the writing assessment is still determined by norm-referenced,
standardized tests that measure only students’ editorial skills determined by their choice
of the best sentence and their recognition of correct grammar, usage, and mechanics. That
is, the score the student receives has meaning only in reference to the scores obtained by
other students, those in the norm group. |

This indirect assessment method does not validly and reliably measure students’
writing performance. As a result of recent developments in theory and research on
the assessment of students’ writing, the trend seems to be moving toward a more
promising alternative to the standardized, multiple-choice tests: direct assessment
measures that require students to demonstrate through actual performance their
competence by actually composing.

If we examine the current procedures for direct evaluation of students’ writing,
we can infer that the writing assessment serves multiple purposes. However, Charles

Cooper and Lee Odell (1977) identify three distinct uses: .
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1. Administrative, which entails the (1) predicting of students’ grades in English
courses, (2) placing, tracking, or exempting of students from English courses,
and (3) assigning of grades to specific pieces of writing.

2. Instructional, which (1) diagnoses students’ writing problems and (2) guides
and focuses feedback to student writers.as they progress through an English
course. '

3. Research/Evaluative, which (1) measures students’ growth as writers over a
specific period of time, (2) determines the effectiveness of a writing program, (3)
measures group differences in writing performance, and (4) scores writing in
order to study possible correlates of writing performance (pp. viii-ix).

Thus, to determine the most effective administrative, instructional, and evaluative uses
of direct measures of writing assessment, we need to examine some of the commonly
used scoring methods: primary trait, analytical, and holistic. However, this paper will
address one question pertaining to only Primary Trait Scoring: Does Primary Trait
Scoring reliably and validly accomplish our identified administrative, instructional,
and evaluative purposes?
This question may be aptly answered if we examine four major Primary Traits

Scoring issues: (1) its procedure, (2) its assumptions, (3) its strengths, and (3) its

limitations.

L Primary Trait Scoring Procedure: Primary Trait Scoring guide was developed
. more than 20 years ago by the National Assessment of Educational Progress
(NAEP), a congressionally mandated project of the U.S. Dept. of Education. Its
commissioner is responsible for carrying out the NAEP project through '
competitive awards to qualified organizations.

The Primary Trait Scoring procedure entails the following:

n Analysis of Writing Task: It begins with an analysis of the assignment
or task that prompted the writing. One needs to know the “apparent
requirements imposed on the writer by the specific audience and
purposes specified by the writing task™(Odell & Cooper, 1980,p.39).
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u Analysis of Writing Performance: Then “one turns to the writing, trying
to determine whether the writers interpreted the task as the evaluator did
and trying to identify the important features of writing done in response
to the assignment”(p.39).

u Formulation of Primary Traits: Next,one“formulates a set of primary
traits(e.g.: organization), features which seem especially appropriate for
the specific task at hand”(p.39).That is,readers are not asked to rank a
paper in relation to other papers in the sample; instead, raters are
instructed to ask this question:

To what extent does this paper display characteristics that are
important for achieving the assigned purpose for the specified
audience? (p. 39) '

That is, the Primary Trait represents the over-riding features that enable
the writer to meet the purpose of the specific writing task. For example,” if
coherence were the primary trait, a coherent paper would achieve a high score
despite major problems with grammar, mechanics, and usage. Also, if sentence

. complexity were the primary trait, an incoherent and confused paper could score
at the top, as long as it contained enough complex sentences”(White, 1994,p.232).

| Scoring Scale: Finally, one designs a scoring scale which conveys the
possible range of responses the task will generate. [See Appendices.]

The scale delineates the needed features for success with a given rhetorical
task. Besides, it articulates well its rhetorical assumptions because
“instead of evaluating students’ writing in a vacuum, it evaluates that
Writing as a response to a specific task with a specific purpose
communicated to the writer through carefully written instructions”(James
Raymond, 1982, p.402).

II. Primary Trait Assumptions:
The Primary Trait Scoring guide has a few assumptions that are well documented
in rhetorical theory and composition research. Some of its underlying principles
include:

u Identification of qualities of effective writing: We can identify some of
the qualities of writing that are important for success on a given task. For
example, we can assume that an effective paper (1) engages the reader,
(2) shows strengths in all areas of composition: clear, logical ideas;
careful effective word choice; no serious errors in grammar, usage, and
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mechanics; concentration on the main purpose, with strong development,
adequate support, and logical organization.

n Formulation of different Criteria for Different Tasks: Different tasks

' — expository, descriptive, narrative, and persuasive — may have to be
judged by different criteria. That is, Primary Trait Scoring rejects the
assumption that “writing is writing,” that all writing may be judged by a
single set of criteria (e.g.: quality of ideas, organization, and so on). Thus,
Primary Trait Scoring claims that different rhetorical tasks (that is,
writing addressed to different audiences and intended to accomplish
different purposes) require different rhetorical strategies, for strategies
that may be important to one task may be relatively unimportant to a
different sort of task (Lloyd-Jones, 1977,p.38).

[ ] Recognition of Variables that Affect Students’ Writing: There is
considerable evidence that writing by the same student will vary
depending on the (1) context of the writing (Sanders & Littlefield 1975);
(2) audience (Crowhurst & Piche, 1979); (3) students’ interest and
motivation (Evans 1979; Sanders & Littlefield 1975; Smith 1980); (4)
familiarity with content (Hilgers 1982; Lloyd-Jones 1977; Melton &
McCready 1982); (5) mode (Crowhurst, 1980; Spandel 1980; Dixon
1981; White 1980); (6) topic (Evans 1979; Gilbert 1980).

= Examination of Students’ Performance on a Variety of Writing
Tasks/Use of Multiple Samples: Primary Trait Scoring also claims that
“skill in performing one sort of writing task may not imply equal skill in
performing a different sort of task™(Odell & Cooper, 1980, p.40). That is,
we cannot pretend to have a comprehensive understanding of someone’s
overall “writing ability” if we have only one sample of that person’s
writing or even if we have several samples of that person’s performance
on only one type of writing task. Therefore, we cannot make claims about
writing ability until we have examined students’ performance on a variety
of writing tasks (Melton & McCready, 1982).The evidence suggests that
instructors and test administrators cannot justify one-sample writing tests,
no matter how well the topic or prompt is developed, pilot-tested, or
scored (Carlman 1985, p. 16).

III.  Strengths of Primary Trait Scoring:
| Primary Trait Scoring has a few advantages that are well-documented in

rhetorical theory and composition research. Some of the advantages include:
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Importance of Audience and Purpose: It is based on the current
discourse theory regarding the importance of audience and purpose. For
example, Mullis (1980) explains that audience is central in Primary Trait
Scoring;
The rationale underlying Primary Trait Scoring is that writing is
done in terms of an audience. Particular writing tasks require
particular approaches if they are successful. The approach used by
the writer to reach and affect his audience will be the most
important —the primary — trait of a piece of writing (p.18).

Provision of Specific Feedback/Diagnostic Uses: It asks raters to
identify specific features of writing that students may be taught to
incorporate into subsequent writing tasks of a similar kind (Lloyd-Jones
1977, p.32). For example, if the primary trait score indicates that a student
has done poorly in organizing his text, results of that scoring would let us
make this sort of comment to the student on that one trait. According to
Odell (1993), it“provides students . . . with judgments about the success of
their writing and . . . with information about some of the strategies they
are using in trying to do a particular type of writing”(p.297). That is, it
helps give our students a certain amount of useful information. If a student
asks why a specific paper received a certain score, the rater can mention
some things the student has done and also some of the things the student
needs do the next time he or she does this type of writing (Odell,
298,Burkhalter, 1993, p.9; Murphy, 1996,p.6).

Importance of Specific Criteria: It is “criterion-based.” That is, a
writer’s success at a specific task is measured against specific criteria and
has nothing to do with the set of papers of which it may be a part (F aigley,
Cherry, Jollife, and Skinner, 1985,pp.103-117). These criteria involve the
expectations of teachers and students and also the features of a specific
paper or set of papers (Odell, 1993, p. 2999).

Possibility of Replicating: The guide’s specificity enables scorings to be
replicated and topics to be reused, thus offering schools a means of
assessing school programs and exploring student growth. That is, Patricia
Gilbert (1980) views the focused nature of the scoring guide as having
content validity in that they clearly specify not only the specific task but
also the specific criteria by which writers’ success at fulfilling the task can
be assessed (pp.93-94).
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Possibility of High Interrater Reliability: With thorough training in
using the Primary Trait Scoring guides, readers can achieve high inter-
reader consistency. For instance, Mullis reports a .90 interrater reliability
score in her 1980-study (p.23).

Reliable & Valid Instrument: Several studies have shown that Primary
Trait Scoring is a reliable and valid instrument for assessing the writing of
students. '

1. For example, in Anne Hawks and James Cross’ 1987 study, Primary
Trait Scoring was adapted to assess the quality of these writing traits:
mode (primary trait); organization (secondary trait); &
mechanics/grammar (the tertiary trait) by elementary school students
(pp.1-13). The validity and reliability of the scoring system was confirmed
through the judgment of content experts and by correlating obtained scores
with relevant indices of verbal ability (p.13). Also, it provides reliable and
valid data about individual differences among students and student
differences by traits. Since Hawks and Cross’ (1987) use of Primary Trait
Scoring has been found to be reliable and valid for students in Grades 2-5,
there is a real possibility that it can be expanded to district-wide

_ assessment.

2. Some English Departments use Primary Trait Scoring as a means

of identifying and placing students in appropriate composition courses.
According to Holderer (1995), the essay placement tests provide
Departments with valuable data for tracking students; however, faculty
have often found that these same tests often misplace students. Thus,
“numbers of students deemed proficient by these tests often cannot
complete the tasks required by the regular composition course, while at the
same time others deemed non-proficient bypass advisement, enroll in
regular composition classes, and pass these classes with grades of C or
better (p.11). '

Also, Holderer claims that while Primary Trait Scoring provided
English departments with a more reliable evaluation of writing ability than
the indirect multiple-choice tests, these methods have frequently produced
unsatisfactory results when English departments have tried to use them as
the sole means for identifying and placing students in courses (pp.1I-12),
unless the scoring guide “identifies those patterns of discourse frequently
generated by ... students as they attempt to compose their ideas on
paper”(p.12) and use “basic writing fluency” as the primary trait: the
domain to be measured.

10
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Using a modified Primary Trait Scoring system at a community college
in Kansas, Holderer (1995) claims that there is a moderate correlation
(.45) between the results generated by the Modified Primary Trait Scoring

guide and the final grades in the English courses in which the students
were placed (p.14). Although a correlation coefficient of .45 is moderate, it
was significantly better than the .27 that existed between the multiple-
choice test (ASSET) and the final grades in their English courses.

That is, the Modified Primary Trait Scoring guide is reliable and valid,
according to Holderer (1995) who claims that “the test has reinforced the
idea that students are placed on the basis of their performance in writing,
not on the basis of the rules of grammar. More importantly, students are
not misplaced as frequently as they were with other methods™(p.18).

LIMITATIONS OF PRIMARY TRAIT SCORING:

Despite the aforementioned strengths, there are several reasons for

approaching primary trait scoring with caution. Primary Trait Scoring has several
limitations:

1.

One Specific Trait: The major drawback to this system is that papers are scored
for one specific primary trait although the guide may have secondary traits. For
example, Deborah Fuller’s 1985 study suggests that some readers had difficulty
focusing solely on the primary trait in the papers while disregarding students’
performance in other areas. Her study suggests that if readers have, in fact, been
affected by secondary traits, the influence would have been most evident in the
upper half of the papers, thus resulting in a slightly higher score than the
evaluation of the primary might have been (pp.283-284).

Labor Intensive and Costly in its Development: According to Lioyd-Jones
(1977), developing “ a scoring guide is labor intensive” (p.45). The list of what
the guide includes is long. It includes: (a) the exercise itself; (b) the statement of
the primary trait of the writing ,which should be elicited by the exercise (a
purpose statement); (c) an interpretation of the exercise indicating how each
element of the stimulus is presumed to affect the writer (a hypothesis); (d) a
synthesis: an explanation of how the situation of the exercise is related to the
posited primary trait; () the actual scoring guide: a system of defining the
shorthand which is to be used in reporting descriptions of the writing; (f)
definition of score points: samples of the papers which have been scored; (g)
extensions of the definition: discussions of why each sample paper was scored as
it was (Lloyd-Jones, 1975, p. 43; Walcott & Legg, 1998, p.94).

13
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3. Uninformed by current theory and research: The scoring guides give no
indication that, for example, the features that make a persuasive text seem well
written may be different from those that make an expressive narrative seem well
written. Consequently, these scoring guides provide us almost no help in working
with students. This misuse of the label “Primary Trait” makes it difficult to
develop consensus about the actual strengths and weaknesses of this approach to
evaluation. (Odell, 1993, p.99). Moreover, even the most used primary trait
evaluation guides focus our attention on only certain types of strategies, ignoring
others altogether. For instance, even those guides that identify specific persuasive

strategies fail to help us understand the techniques students have used or might
have used in, say, creating an introduction that engages the intended reader.

4. Limited in scope: It is not widely used in the classroom because teachers feel
that it is too limited in scope to provide adequate feedback about students’
writing. Teachers and assessment specialists point out that the inherent difficulty
is scoring just one trait while at the same time attempting to ignore others.
Exasperated raters usually make comments like this: “I could not understand the
ideas because the grammar was so bad.” They mentally rated the grammar and
this mental rating too often finds its way into the score for content or for
whatever trait they are supposed to be attending to. Thus, one has to be careful
not to overload a trait with innumerable hidden sub-categories (Spandell, 1980,

p. 5).
CONCLUSION:
Educators need to be familiar with the scoring options, weigh the advantages and
disadvantages of each, and select the one that best fits the criteria and purpose of the
program or course. In selecting the scoring option, educators should keep in mind that the
use of writing samples necessitates obtaining at least two samples of more than one kind
of a writing task that allows for revising and editing since a writer’s writing will

vary from day to day, assignment to assignment (Odell, 1987, p.108). Faculty can serve
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as catalysts in seeking the best testing methods to measure competenc& in writing ability
if they are informed of the advantages and disadvantages of the various available
scoring options.

Accordingly, Primary Trait Scoring is based on the idea that different modes of
discourse — expressive, persuasive, descriptive, and expository — place different demands
on the writer in terms of audience and purpose. Besides, its focused nature means that
scorings can be replicated quite closely and this approach can provide diagnostic
information not available with the other scoring guides. In short, Primary Trait Scoring
emphasizes depth over breadth. That is, readers have an in-depth portrait of the key trait
the tasks are assessing. If a school district seeks in-depth data about students’
performance in a specific discourse, then Primary Trait Scoring is valuable. If, on the
other hand, l;road‘er information is sought, then Primary Trait Scoring would not be

appropriate unless provisions were made for evaluating secondary traits as well.
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APPENDIX A

Source: Hawk and Cross, 1987, pp. 16-23. _
-~ Confirmation of reliability and validity of instruments
— Composition scoring guides and writing prompts for each grade level
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GRADE 2: COHPOSITXQN SCORING GUIDE

PRIMARY TRAIT: Description of a pet the vwriter has or would
like to have,

Score Value DESCRIPTION

4 = Contains'a high degree of description. Reader can
visualize the animal through the description. o

3 - Contains descriptive details yet lacks elaboration.
Reader can visualize the aniwmal through the description.

2 = Contains some descriptive details related to the animal.
l = Does not contain descriptive details related to the
animal.

SECONDARY TRAIT: Topic sentence or statement of main idea; at
o least two supporting details; a sense of
closure.

Score Value DESCRIPTION
6 = Contains a topic sentence or wmain idea and at least two

supporting details; does not contain jrrelevant
information; contains a sense of closure,.

3 = Contains & topic sentence or wmain jdes and at least two
supporting details; does not contain irrelevant
information.

2 = Contains a topic sentence or wain fdea and at least two
supporting details; way contain irrelevent details.

l = Contains no topic sentence or wmain fdea. Titles do not
count as a main idea.
TERTIARY TRAIT: Proper use of graumnar, spelling, and
punctuation.

Score Value DESCRIPTION

4 = No consistent errors in grammar, gpelling, or
punctuation.

3 = Consistent errors in one of the areas listed, j.e.,
grammar, spelling, or punctuation.

2 = Consistent errors in two of the areas listed, j.e.,
greammar, spelling, or punctuation.

l = Consistent ervors Iin all greas listed, s.e., grammar,
spelling, or punctuation.

‘ BEST COPY AVAILABLE
ERIC - 14
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GRADE 3: COMPOSITION SCORING GUIDE

PRIMARY TRAIT: Description of a place the writer would like to
visit on a weekend.

Score Value DESCRIPTION

4 = Contains sensory detail throughout. Papers may exhibit
the use of figurative language.

3 = Describes a single place using some degree of sensory
detail. Paper may have details that are not strictly
descriptive in nature. .

2 = Names vhere the writer likes to go and specifically
explains what the writer does there and/or why the writer
likes the place he has chosen.

1 = Contains no specific focus on a single place. Instead,
this paper may name several activities that the writer
enjoys. This paper wmay contain description, but the
description will not be about a specific place.

SECONDARY TRAIT: Organization of the information.
Score Value DESCRIPTION

4 = Contains a topic sentence or statement of the main idea
other than in title forwm. Has a variety of supporting
ideas. ‘' Contains only information which is relevant to .
the stated topic sentence.  Inforwation is organized in a
logical order and the paper has a serse of closure.

3 = Contains the elements of & except that the paper will
contain irrelevant information which does not directly
support the topic sentence.

2 = Contains the elements of 3 except that the writer will
repeat the sawme basic supporting detail in different
words rather than give new support to the topic sentence.
However, this paper will have at least two different
supporting ideas. )

1l = Contains no topic sentence or statement of main idea and/
or has less than tvwo different jideas wvhich directly
support the topic sentence.

-
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GRADE 4: COMPOSITION SCORING GUIDE

PRIMARY TRAIT: Description of the writer's best friend and what
he/she 18 like.

Score Value N DESCRIPTION

4« = Contains vivid description. Reader can visualize what
best friend is like and tell something about his/her
personality.

3 « .Contains descriptive details. Reader can tell something
.about the friend. »

2 = Contains somwme descriptive details related to the writer's
best friend.

1 = Does not contain descriptive details related to the
writer's best friend.

SECONDARY TRAIT: Main idea stated. Details relate to topic.
Contains at least three sentences. .

Score Value DESCRIPTION

4 = Main idea clearly stated. Details relate to topic.
Contains three sentences. Contains closure.

3 = Nain idea stated. Details relate to topic. <Contains at
least three sentences.

2 = Nain idea may not be stated but detedils relate to the
assigned topic. Contains at least two sentences. May
not contain definite ending.

] = Contains no wain idea or related details.

* TERTIARY TRAIT: Proper use of gfannar. spelling, and
punctuation.

Score Value DESCRIPTIOR

4 = No consistent errvrors in grammar, spelling, or punctua-
tion. A single violation in any of these areas is not
considered a consistent error.

3 = Consistent errors in one of the areas listed, i.e.,
grammar, spelling, or punctuation.

2 = Consistent errors in two of the areas listed, i.e.,
grammar, spelling, or punctuation.

]l = Consistent errors in all areas listed, i.e., grammar,
spelling, or punctuation.
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GRADE 5: COMPOSITION SCORING GUIDE

PRIMARY TRAIT: Description of what the vriter.vpuld do {f given .
$100.

~

Score Value 3 DESCRIPTION’

4 = Contains vivid description. Contains varied sentence
structure. Reader can visualize the results or actions
through the description.

3 = Containg descriptive details, yet lacks elaboration.
" Reader can visualize the resulte through the description
(the way the money was spent).

2 = Contains some descriptive details related to the results
or actions taken. ;

1l = Does not contain descriptive details related to the
results or actions taken.

. SECONDARY TRAIT: Organizational skills.
Score Value DESCRIPTION

4 = Subject matter well organized. Main fidea clearly stated.
Details relate to topic. Evidence of transitionsal words
or phrases. Contains at least three sentences. Comes to
an identifisable logical ending.

3 = Subject wmatter organized. Main idea stated. Details
relate to topic. Contains at least two sentences. May
not contain definite ending.

2 = Main idea may not be stated but details relate to the
assigned topic. Contains at least two sentences. May
not contain definite ending.

1 = Contains no main fidea or related details.

" TERTIARY TRAIT: Proper use of grammar, spelling, and
’ punctuation. : :

Score Value DESCRIPTION

4 = No consistent errors in grammar, spelling, or
punctuation. A single violation in any of these avreas is
not considered a consistent error.

3 = Consistent errors in one of the areas listed, f.e.,
grasmmar, spelling, or punctuation. .

2 = Consistent errors 1n two of the areas listed, i.e.,
grammar, spelling, or punctuation.

1l = Consistent errors in all areas listed, f.e., grammar,

Q ‘spelling, or punctuation.
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APPENDIX B

Source: “1987 Colorado Writing Asscssment,” 1987, pp. 9+
— Picture used for a story-writing task
— Scoring guides for the narrative and sitory
Findi ; ; expository writing tasks

BEST COPY AVAILABLE

29



1€ \

0€

‘ ~ 318VTIVAY Ad0D 1538 |

) “‘Bugppads
U} $10113 OU 0) M3) IHHIUMPIU PUR JeUNNLIB V) $10113 OU O) M3

"Bujueais (m 31a)iaju| 100 Op 1o1|) $10113 A0S
"Bueaw Yum 213j131up Aeun ey 1003 Aueyy
‘asuotlsar on

Guyadsgysruerpayy 7 seuntiery

) *Al12an0) pastn
521NN 3>U1UAS Jo A1a1seA @ 11N 510113 UOKIRIIO) 3IUIIUIT M3

: “12Ad) dnsyduns “pseq
Aiaa 1@ 32)u31U3s -- A)12)18A 3]111) 1N $10233 UOHILILIO) IIUIIUIS M3

‘$131q01d uojiewo) aruajuas Aueyy
‘asuodsas oN

uojyssaiduny

“1dwoid ay jo siuawsaa
310w Jo om) 31|} 10) jImap Guyioddns a1ajdwo) pue 31asnuod ‘piaia

*Palliuap] aq 1SNt SpUAIR|R 10U
10 omy “1dwosd 3t o Wawaj2 auo Jsea| 1e so) yierap Gupoddng

‘pavsoddns pue painuaps aq Aew yuawa)a auo
Ajuo 10 "ydwosd ayy jo siuawaja ays jo Aue 10) jieyap Gunsoddns oy

‘atuodsas oN
uNuUo)

siesy fiepuodrog

‘mMouy ),uop |
_1do) 13110ue 1O 2}1IM “yse) 3y) pue)sIapUNsIY

"ajerd)p ‘b

‘uonisodonl a1y 0) pue 131110 yrea 0} paie}as ase $INSS) SNOLILA 3|

ie1)) o3 padojanap aie siuawdga ay) jo ‘je Ajqissod pue ‘om) Jsed)
W pRjjonuo) pue patwebio ae Aav) “s1aded _g,, JO SIUwWa R )
lie aaey ssaded asavy abueyd e puajap pue auyap Ayjesnjewa)sAs

‘wian)y Bugiels inoygyim sppauan ayi sandun ey (-2 ‘siem
Gueh 's6nip) wajqosd 21343s e o uonesoqe|a ue uieuod iim saded
«E. € ‘Ajeuoiseddg ‘1aded padojanap Ajuanaun ue uy Gunnsas
pauojivaw Ajaseq 10 paysasse AJuo aie $13L110 ) apn|m Padojanap
Ham $) Wawaja auo ‘Apensn "wajqosd ay) yo uapeuejdna
paresoqe|d ue 10) ueld papmap e aq wihn 312 ‘apdwena 10
"$11313§3 3\)) JO duo 15ed) 12 ulejdna 10 puedxa 01 pasn s) Buiuoseay
100128 3k Javaq s abuerd ay mory a1 pue ‘wajqord
3y aaos 10 abuerd ayy inoqe Gupg o) moy ureydxa “wajgnid
e Ajnuapy 10 aBuey e aiels s1adey “aGuel e puajap pue auyag

‘(013 ‘abuep ayy
01 Paiejas 1,ust 11)3uaq ‘wajqord avy aajos ), us3op UoNNYS) Pajejas
L,uase seapl a1 Jo pajulolsip ase 11IIQ. "auIlIno aseq » Ajerseq
$)oiey unop Aseyuawipns ‘jejdjaxs ‘Ayiays e Uy ase awos
"Padojarap 1ou 5y Guuoseas ay) Inq ‘siwawagd aang |je uasasd
op siaded 7, awog ‘uopnjos so aGuey) pasodoid atf woty
1NS31 (I 1et)) WawAAoKdw) ue (q 10 JW3jqOId 3l 2A]0S 10 abuer)
a1 1noqe Gupq o) moy (e :pjar Isnw Ay ‘voippe u) Guiajos
P33y 1ey) waqoid e 1o joodS Nar Uy apew Juem Aauy abueyd
e ajels s|uapuodsay’ Isud)ap jewsuiw 13550 pue abueys e auyag

. ‘.1, € p310)s o%je 3se sabueyd 1o swaqosd
10 1517 “pauljap 10 paipiiuapy sy uonn|os ou J1 |, ueyy 1ayby
Pas03s aq 10u pinoyys wajjord e jo vondudsap pajperap Ar21e100ed
Uy "panijauaq aq |jim (00Ls ) Moy 131 You op Aayg wajqosd
31 24103 10 abuer)d av) ywawadw) o) moy uredxa 1ou op Inq
‘abueyy e puawwords 10 wa|qord e Apnuaps op siaded |, RYIQ
‘uolpejsnessip 10 ‘ansap ‘yawahipnl ‘apnime jo syuawareys
Aldwys aze Aayy 'wajqoid e Apnuaps so abueyd e asodosd
tou op ssaded ||, awog ‘abuey) e puajap pue augyap jou og

‘asuodsas oy
ey Krewny

1z spumsg

Aojjsodx] -- yuauwissassy buiilipy opeiojo)y

Aruitoxt provided by Eic:

E\.



CE

318V 1IVAY Ad0J 1534

‘siujod yjes Asepuodas jo aBiues ) ng aty o) vado
$INq 1, jo 31038 wen Aiewpid @ 3412321 I saded uondinsap aind v

: ‘19aaj apesb

mouy 1ou op s1apeas se ‘Ajuo sprom dseq 10) PAILNOD siend Bupads |

S310N

"$10113 M3} 10 djelapony

‘Bureaw yum asararug rou op Aay 0 810119 Aueyy
“Buueaw yum asapaul 1ey) $10153 Aueyy
‘asuodsaion

fugadssruepay 7 1ewmiery

‘Ajdaniod pasn
$3INDNNS 331435 Jo A)aniea e 1N "$10113 UONTIIIO) IIUIIUIS M3 4

‘13A3) Msyduns *yyteq
A13A 12 $2)U31U8 - A1A1ILA 3[111) INQ $10113 LONEWIIC) IS M3

swagoud vonewnog axajuas Aueyy
"atuodsaioN

uoissaidny

“1aded inoyinoay yuaisisuod anpnns
10 1U10tM3IIA anbiun .. pauteisns § PRM Aieuibpo sey Arogg

A1018 3y 1noyBino i) Ju)sisuod 10 paue)sns

10U 1nq jenfino aq o) 1dwalte ue - Ageubuo sidwane 101§

aaneuibeunun 7 ajqeipaid -- AiyjeusBiuo jewiuny smous A1oyg
‘dtuodsai oN

uajun)

siter) Kiepuodrag

£2 s13puneg _ . :

O = N ™

¢t

‘MOUY ) uop |
"3do) 13y)0ue uo jum fyse) ay) puesiapunsiy
esdyyp ‘b

‘P 3 jo snjeys a s0)
1¥31110) apiaoid 01 uopdY 3joym e Jo Juawabeuew ay Uy joNHUOd
BN apxa A3y "parjosar Auaisisuo) se (jam se Aynj pue ‘syurod
fie 12 papeiap Apdrepdosdde ‘se jjam se Ajdwe ‘45018 3yajduiod
e |12) sasuodsas asayy Guyya)di0)s 3)ayduiod pue pain)inig

‘uonelicy jo Wwawnabeuew 1o ‘anfojep jo
Gunpuey) ‘maja-jo-1nod uy sapuassuoduy jesnnpa) SURIU0) 11 1Nq
‘paresoqerd Ajd1aduiod aq Aeus youd auy (> ‘ainsop ajepdosdde so

10312 & N0 IMm pud ue 0) awod Aews 3335d avy \nq' ‘padojanap youd -

AN ‘pattqelsd aq Aew uopenyys auy (¢ papeiap Apuaisisuoiuy
10 Aupp aq Aewr 1oid dseq ap jo yied sayoue 10 auo (e :shem
Gumo)jop 2 Jo auo vy pamey) reymawos Ajjensn aze Aap ‘ing
‘sasuodsar _z, uvey) apniyduse yum 33u213110) o suas sajeasb
Aipaseur @ moys Aap “snyg  sjreiap ajeudoudde (ym 1) aje10qe)
pue 10id ® 21008 0) uoneBiiqo $,13)19141018 Ay Jo BduIpIAG
movis Apeap sasuodsas atavf) "6uiga)Aio)s Jo aduapiAe 103>

UG BI3IMIAQ UOIEIIUUOD 1NOL|NIM 3311018
dlesedas je1aaas aje)as Aew asuodsar ay) (p 10 BuwuyBaq ayy
uen 1avng 136 13430 1) 10q 41018 @ Buygdl VBaq Atw asuodsas
3yl (> ‘annnns o yutod 1y anfs 01 asodsind so ssadord ou yim
109 ‘$)R13p Auews (M uonenis (eNiug At wosj uo dques Aduns
Aew 1nq ‘10|d ¢ Jo asuas ou aaey Aew asuodsas an (q erydp jo
uolies0qeta ou 10 3N 104 ‘Pud pue ‘A ppius ‘Buinuibaq e yym 191d
e )0 Buiino 31eq 3y A6 Aew asuodsar ay) (e :suosca: jesanas
)0 3uo 10) pajtpinjun Aljeruawepuny 3se spuewap feuodl Ay 1nq
‘P1q 3y} 10 1unodre 0F uoneM s @ Yuaaul Aay| ‘BuliarAiogs jo xsey
seq ayy wdwane sasuodsas asayy “Guyayhions JO UINIA aw0g

WS 3y Uy papiaod suonenyss 3y 1o auo o) sperap aandinsap
Mmaj e 15nl ppe Aayy 10 ‘way anun pue sopue o) uonen|is
e 1IN0\ m speiap dtenwndde sayia Aayy sy Guyyarhiols jo
ANIIPIAI Mmoyys 10U Op $3suoUsal as3r) Guip3)A10)s JO 23U3PIAI ON

‘3suodsas oy

nesy >_:..=._.._

JANCUEN -- JUNUSSISSY TN IAL Opeiojo)

Q

Aruitoxt provided by Eic:

E

v



" Stunders 24

THEN MAKE UP A STORY ABOUT IT.
IT MAY BE HELPFUL FOR YOU TO START WITH
BUT YOU MAY BEGIN ANY WAY YOU WISH.

FOR A WHILE AND
Y, WRITE YOUR STORY .
ONE OF THE FOLLOWING LINES,

Possible First Lines

"I'm telling you, Henry,

if you don't get rid of that thing
up the cat!"

» 1t's going to eat

"But, Mother, I am telling the truth!

It laid an egg in the car.,"

"Last night a very odd-looking bird appeared in the neighborhood. "
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APPENDIX C

Source: Holderer, 1994, pp. 18-19
. SneeeufnlpmdlcuvevalidnyoftheModiﬁedPrhquSeom de.
8 Writing Prompt . g gul
8 Modified Primary Trait Scoring guide
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