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ABSTRACT 
This paper briefly discusses the uses of literary and 
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on two studies examining the effects of literary texts on changing attitudes 
of prospective teachers toward children with disabilities. In the first 
study, an experimental section of an introductory course in teaching utilized 
a literary text-based course module, whereas the control group section read 
chapters from standard texts. In the second study, special education majors 
who were enrolled in an introductory course in the education of children with 
emotional and behavioral disorders read either literary trade books or 
chapters from standard texts. In both studies, reading literary texts was 
more effective than reading professional texts in promoting positive attitude 
change. The paper discusses change mechanisms existing within literature and 
the therapeutic components created through the use of literature, drawing 
implications for the use of literature in teacher education. Data on each of 
the two studies are attached. (Contains 50 references.) (DB) 
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Abstract 

This article briefly discusses the uses of literary and professional texts in exceptional 

children teacher education and then poses a testable question: Does a relationship exist 

between reading literature about children with disabilities and attitudes toward children vith 

disabilities? Two separate experimental studies are then described examining the effects of 

literary texts in teacher education on changing attitudes toward children with disabilities. In 

both studies reading literary texts was more effective than reading professional texts in 

promoting positive attitude change. Change mechanisms existing within literature and the 

therapeutic components created through the use of literature are discussed. Implications for 

the use of literature in teacher education are offered. 



"Using Literary Texts in Teacher Education to Promote Positive 

Attitudes toward Children with Disabilities" 

Regular education teacher attitudes and expectations toward children with disabilities 

are often stereotypic and negative ( Home. 1985, Scruggs & Mastropieri. 1996) and these 

expectations breed futility in both students and teachers (Long, 1996). Children and youth

with disabilities are assigned a multitude of negative traits by educators. They are 

described as aggressive or anxious, attention disordered or affectionless, unmotivated or 

uncooperative, drug abusers or dropouts (Brendtro, Brokenleg, & Van Bockem, 1991). 

Such terms are either overtly hostile or covertly patronizing in the long established 

tradition of blaming the victim. Our growing understanding of self-fulfilling prophecies 

or the "Pygmalion effect" clearly signals the deleterious effects of pessimistic approaches 

to children. 

Special education has traditionally grounded its methodologies and theories in 

empiricism (Heshusius, 1986; Reid, Robinson, & Bunsen, 1995). Professional texts in 

special education, mirroring this empirical epistemology, do not fully engage readers in 

confronting stereotypes or in examining their own attitudes and expectations toward 

youth with disabilities (Bower, 1981, p.5; Landau, Epstein, & Stone, 1978, p.xii). 

Empiricism is aimed at collecting and refining data, discovering correlations, and 

formulating testable empirical generalizations, hypotheses, and models toward the 

discovery of law like principles. Within this world view, the teacher's task is to study 

children deductively, independently, with neutrality, and controlled subjectivity. The 

professional text, bound by form and intent, offers a range from formal discourse to 

narratives of educational phenomena that can "name" a problem or a solution but cannot 

embody a potential experience that can be realized in the imaginative participation of the 



reader's experience (Kasprisin, 1987). 

William Morse (1981. p.vi), a leader in the field of special education, maintains 

the professional text has largely left out the "person," and that one way to "know" 

children and youth is to experience their lives through literature. Vivian Paley iterates 

Morse's point of view, stating "none of us are to be found in sets of tasks or lists of 

attributes, we can be known only in the unfolding of our unique stories within the context 

of everyday events" (1990, p. xii). 

According to Bower (1981) and Long, Morse, and Newman (1996), the use of 

literature may be one imaginative way to provoke reflection in teacher education 

students, which in turn, might improve expectations and responses toward children with 

disabilities. Imaginative literature provides an intimacy where we can learn how a child 

with a disability views himself or herself and what he or she has in common with all of us 

becomes clear. Differences take on less importance and stereotypes and categories of all 

kinds become less relevant. As an advocate for the use of literary texts in medical 

education, Trautman (1982) maintains that literature provides a more imaginative world 

than the professional text, broadening and heightening our view of the world, offering 

psychological and moral journeys, with impasses and breakthroughs, with decisions made 

and destinations achieved. Coles (1989, p.181), a psychiatrist, notes that literature has a 

moral force, a visionary side. Wear (1989) proposes that literary texts can portray the 

difficult and frequently unexamined complexities of the lives of children and their 

teachers in ways that are inaccessible in the more clinical third person language of the 

professional text. 

As Bruner (1985) indicated, there are different ways to learn. He suggested that as 

learners, we may have come to value only one kind of thinking, the linear or the logical. 



He emphasized, however, two modes of learning: the narrative and intuitive as well as the 

logical and scientific, each differing radically in the way it establishes truth. According to 

Bruner, one verifies by appealing to the formal verification practices of empirical proof, 

while the other establishes nonproof likenesses. The logical/scientific mode leads to 

textbooks and journal articles, while the narrative/intuitive leads to stories and drama 

dealing with the human situation. The two modes utilize language differently, the logical 

mode uses precise, descriptive language leading to cause, the narrative mode uses 

imaginative language dealing with intention. They constitute two simultaneous 

landscapes, which, if we are to really understand reality, must both include the way we 

view the world. 

If one subscribes to the epistemological positions put forth by Bower, Morse, and 

Long - i.e.. use of literature in teacher education facilitates positive attitudes toward 

children with disabilities, then a tentative but testable hypothesis can be put forward. 

Does a significant relationship exist between reading literature about children with 

disabilities and attitudes toward children with disabilities? The present article will present 

evidence that addresses this question. 

Experiment I

Method 

Marlowe and Maycock (1996) examined the effects of a literary text based course 

module in changing preservice teachers' attitudes toward children with disabilities. Using 

random selection of intact groups, the experimental (n s20) and control groups (n • 18) 

were students enrolled in separate sections of an introductory course in teacher education, 

"Introduction to Teaching." There were 18 regular education majors and two special 

education majors in the experimental group and 16 regular education majors and two 



special education majors in the control group. The four semester credit hour course is a 

prerequisite for all undergraduate majors in teacher education at Appalachian State 

University. The course provides the conceptual basis for understanding teaching as a 

profession and is designed to examine issues in teaching and learning with a six week 

module devoted to teaching children with disabilities. The senior author taught both 

sections. 

A 7-point semantic differential (Osgood, Suci, & Tennenbaum, 1957) "survey of 

characteristics of children with disabilities" was devised to measure preservice teachers' 

attitudes. The semantic differential consisted of 20 paired bipolar adjective scales, 

divided into seven intervals, including traits and format common in stereotype studies 

(e.g., Lalonde & Gardner, 1989). This study's semantic differential contained eight 

evaluative scales (good-bad, sad-happy, pleasant-unpleasant, fair-unfair, knowledgeable-

unknowledgeable, predictable-unpredictable, uncooperative-cooperative, and different-

alike), five potency scales (small-large, strong-weak, thin-thick, light-heavy, and fresh-

stale), and seven activity scales (fast-slow, active-passive, cold-hot, responsive-

unresponsive, dull-bright, exciting-boring, and static-developing). The use of bipolar 

rating scales is a common tool for assessing perception of attributes. Crites, Fabrigar, and 

Petty (1994) examined the feasibility of constructing reliable and valid indices of the 

affective and cognitive properties of attitudes. They found that the semantic differential 

showed high levels of internal consistency, good convergent and discriminant validity, is 

applicable to multiple objects, and has stable psychometric properties across different 

attitude objects. 

Preservice teachers rated children with disabilities on each of the twenty paired items. 

Subjects were given a forced choice response. On a scale that ranged from I to 7, students 



were asked to judge a child with a disability, for example, as either uncooperative or 

cooperative. Preservice teachers completed the surveys during the first and last weeks of 

the six week modules. 

Course objectives for both sections of the module included several ways to reduce 

negative and stereotyping attitudes toward children with disabilities by (a) establishing a 

sense of community, and open discussion in the university classroom; (b) promoting 

critical thinking and self-examination by knowing one's own values. assumptions, and 

biases regarding disabilities as well as examining the beliefs of mainstream culture; and 

(c) advocating social responsibility and change agentry on behalf of children with 

disabilities. Nieto, Young, Tran, and Pang ( 1994) further articulate this three step 

process. 

The professional texts for the control group module were textbook chapters from 

Education of Emotionally Disturbed Children (Paul & Epanchin, 1991), Teaching Special 

Students in the Mainstream(Lewis & Doorlag, 1991), Effective Programs for Students at 

Risk (Slavin, Karweit, & Madden. 1989) and Exceptional Children: An Introductory 

Survey of Special Education (Howard & Orlansky, 1992). The textbook chapters 

provided definitions, characteristics, and etiologies of disabling conditions, and provided 

information on how to modify and adapt curriculum, instruction, and learning 

environments. Assignments included panel discussions on course topics and writing six 

one to two page response papers where students responded to specific questions based on 

the content of the textbook chapters, e.g., How can teachers modify large group 

instruction to meet the instructional needs of mainstreamed children? How can teachers 

promote the peer acceptance of children with disabilities in the regular classroom? 

The literary texts for the experimental group module were two trade books by Torey 



Hayden, One Child (1980) and Somebody Else's Kids (1978). The Hayden texts are 

intimate first person accounts of classroom life with children whose lives are marked by 

emotional and behavioral disorders, learning disabilities, communication disorders. 

delinquency, autism, depression, anger, and defeat. These personal stories illuminate the 

strength and richness of the relationships between teachers and their students and 

contextualize the social and classroom lives of children with disabilities. The two trade 

books served as the primary source for class lectures and discussion, and the teacher--

student encounters in the texts served as springboards for inquiry and critique of theory 

and practice in the education of children with disabilities. Assignments included panel 

discussions on course topics using the trade books as reference points and the writing of 

response papers, three to five pages in length, on each of the trade books, where students 

responded to specific questions, e.g., Describe Torey Hayden's use of cross-age peer 

tutoring to individualize instruction? Cite specific examples. What other strategies did 

she employ to create classroom community? 

Results

Semantic differential data were analyzed using analysis of covariance (ANCOVA) 

procedures to determine if significant differences between experimental and control 

group post-test scores were present. Separate analyses were conducted for each of the 20 

bipolar adjective scales as well as an analysis with all scales combined. Pretest scores 

were used as covariates. Examination of individual scales with ANCOVA showed that 

literary texts had a significant effect on changing preservice teachers' perceptions of 

children with disabilities to being more good, strong, heavy, predictable, responsive, 

cooperative, and exciting. The ANCOVA for combined scales showed a significant 

difference between the experimental and control group posttest scores (F =15.83, p = 



.01), indicating literary texts had a positive effect on changing attitudes toward 

characteristics of children with disabilities. 

Experiment II

Method 

Literature's influence on preservice teacher attitudes toward children with disabilities 

was also examined in a second study with special education majors enrolled in separate 

sections of an introductory course in the education of children with emotional and 

behavioral disorders (Marlowe, Maycock, Palmer et Morrison, 1997). Using the same 

random selection procedures and semantic differential scales used in Experiment 1, 

experimental (n • 32) and control (n0 30) groups completed a survey of characteristics of 

children with emotional and behavioral disorders. Preservice teachers completed the 

surveys during the first and last weeks of the 15-week semester. The senior author taught 

both sections, and the three step process to reduce negative and stereotyping attitudes 

used in Experiment I (Nieto et al., 1994) was employed in both sections. 

The professional text for the control group was James Paul and Betty Epanchin's 

(1991) textbook, Educating Emotionally Disturbed Children and Youth. The textbook 

served as the primary source for class lecture and discussion. The text is divided into 

three pasts. Part One discusses the historical, professional, and social contexts for the 

field. Pan Two mow the major theoretical perspectives of the field. Part Three deals 

primarily with the applied areas of assessment, behavior management, instruction, and 

teaching social behavior. The structure of the book and the perspective of each chapter 

seek to present an integrated view of theory and practice and to provide the beginning 

student with the basic information needed to understand the field and to begin 

professional studies in the education of children with emotional and behavioral disorders. 



Assignments included panel discussions of course topics and writing two research papers. 

eight to ten pages in length, on student selected educational strategies, e.g., self-control 

curriculum for acting-out children, teaching social skills through cooperative learning 

strategies. 

The literary texts for the experimental group were three trade books by Hayden. One

Child, Somebody Else's Kids, and Murphy's Boy (1983), and two trade books by Mary 

McCracken, City Kid (1982) and Lovey (1977). Like Hayden's texts, McCracken's 

writings are intimate first-person accounts of classroom life with children whose lives are 

marked by emotional and behavioral disorders and other disabilities. The five trade books 

served as the primary source for class lectures and discussion, and the texts' 

teacher-student encounters served as springboards for inquiry and critique of theory and 

practice in the education of children with emotional and behavioral disorders.. 

Assignments included panel discussions on course topics using the trade books as 

reference points and writing response papers on each of the five texts where students 

responded to specific questions, e g., describe Mary McCracken's use of positive 

reinforcement in designing a remedial reading program for Luke in City Kid; how did 

Torey Hayden disengage from the conflict cycle with Tomaso in Somebody Else's Kids? 

Results

Semantic differential data were analyzed using analysis of covariance (ANCOVA) 

to determine if significant differences between experimental and control group posttest 

scores were present. Examination of individual scales with ANCOVA showed the 

literary texts had a significant effect on changing preservice teachers' perceptions of 

children with emotional and behavioral disorders to being more good, happy, pleasant, 

large, thick, hot, knowledgeable, bright, cooperative, exciting, and developing. The 



ANCOVA for combined scales showed a significant difference between the experimental 

and control group posttests (F - 9.86. p < .01) indicating literary texts had a positive 

effect on changing attitudes toward characteristics of children with emotional and 

behavioral disorders. 

Discussion 

Taken together these experimental results provide pilot evidence for using imaginative 

literature in teacher education to promote acceptance of children with disabilities. 

Agreement exists, though, that attitudes and behavior are not associated (Altemeyer, 

1988), and these findings should be viewed accordingly. However, teacher attitudes 

remain very influential in relationship building, student motivation, and the success of 

inclusive education for students with disabilities (Stoddard, Hewitt, O'Connor, & 

Beckner, 1996). 

A second limitation of this research is that the focus was to change attitudes. A more 

comprehensive analysis given the importance of both humanistic and scientific 

knowledge would have included measures designed to determine both knowledge and 

attitudes. Clearly, measuring attitudinal shifts is biased towards the use of stories and 

novels, as reading imaginative literature taps both the cognitive and affective components 

of the individual. 

Given the above, there may be several reasons why group differences in attitude 

occurred. First, in depicting children with disabilities, a literary account is more vivid 

than the professional text because literature provides a more fully imagined world, 

generally much more complete than our own. Imaginative literature can mirror the drama 

of inner lives, and a richer and more poignant understanding of human essence is 

possible. Within this context, students may acknowledge their beliefs and behaviors 



toward children with special needs with greater reflection than before. 

Second, imaginative literature provides us with a more humane and optimistic view of 

atypical youth than found in most professional publications. Consider the following 

comparisons of descriptions of youth with emotional and behavioral disorders in the 

introductory chapter in the Paul and Epanchin text and in Hayden's preface to One Child: 

"Many emotionally disturbed children have long-standing patterns of defiant and 

disruptive behavior. These children are particularly upsetting to teachers because they 

challenge the teacher's role and threaten the order and composure of the classroom. Some 

of these children exhibit the feelings needed to get what they want (i.e. to manipulate 

others), but they don't experience the feelings. These children are often able to identify 

weaknesses in the teacher and exploit them.... These children may be at high risk for 

delinquency later in life . . . and seem to have little sense of right or wrong or guilt and 

are least responsive to psychological treatment and educational remediation" (Paul & 

Epanchin, 1991, pp. 19-20). 

Hayden, who spent numerous years as a teacher, psychologist, and researcher with 

troubled youth, provides a far different portrait: 

"They are simply children, frustrating at times as all children are. But they are 

gratifyingly compassionate and hauntingly perceptive. Madness alone allows the whole 

truth to be spoken. But these children are more. They are courageous. While we turn on 

the evening news to hear of new excitements and conquests on the distant front, we miss 

the real dramas that play themselves out amongst us. This is unfortunate because there is 

bravery here unsurpassed by any outside event. Some of these children live with such 

haunted nightmares in their heads that every move is fraught with unknown terror. Some 

live with such violence and perversity that it cannot be captured in words. Some live 



without the dignity accorded animals Some live without love. Some live without hope. 

Yet, they endure. . . This book tells of only one child. . . It is an answer to the question of 

frustration in working with the mentally ill. It is a song to the human soul, because this 

little girl is like all my children. Like all of us. She is a survivor" (1980. p.8). 

While one may argue this is just realism versus idealism, these are profoundly 

different ways of describing the same reality. One distances the reader from the subject. 

the other draws the reader close. An examination of the history of childhood in Western 

society shows that negative attitudes toward difficult youth are deeply embedded in the 

cultural milieu (Szasz, 1970, pp. 147.148) The professional text, bound by regulations 

about human experimentation, the collection of systematic and objective data, reliance on 

facts that can be measured, and statistical models, contributes, perhaps unwittingly, to our 

culture's blunted, restricted, and alienated view of youth with disabilities. 

Third, the structure of the literary texts may have served to provoke more reflection 

about children's capacity to change. Stories are not crystallized; they are fluid and serve 

as a metaphor for change. The personal stories of Hayden and McCracken harbor a deep 

confidence in human potential and the predisposition of children to act wisely given the 

psychological opportunity to do so. 

Fourth, reading Hayden and McCracken may have created a bibliotherapeutic effect. 

Bibliothenipy may be defined as a process of dynamic interaction between the personality 

of the reader and the text - interaction which may be utilized for personality assessment, 

adjustment, and growth. Bibliothaapy may be explained theoretically in terms of 

identification, catharsis, and insight. In such psychoanalytic terms, bibliotherapy becomes 

a process of identifying with another character or group so that feelings are released and 

the individual develops a greater awareness of his/ha own motivations and 



rationalizations for his/her behavior (Shrodes, 1978). 

In this light, Marlowe (1999) using the Colazzi method (1978), analyzed journal data 

from 150 inservice teachers in regular and special education who had read, discussed. and 

journaled about the works of Hayden and McCracken. The Colazzi method consists of 

six steps: dwelling with the data, extracting significant statements, formulating meanings. 

organizing the meanings into clusters of themes, creating an exhaustive description of the 

phenomenon, and reducing the description to a statement of the fundamental structure of 

the phenomenon. The structure of the teachers' experience of reading Hayden and 

McCracken was one of self recognition evolving into ways of feeling and knowing, thus 

reflecting the three stages of bibliotherapy. In terms of self recognition or identification 

teachers noted admiration for McCracken and Hayden's character (several referred to the 

authors as their new heroines) and reported analyzing their own attitudes toward children 

with disabilities against the frameworks of the authors' beliefs and practices. Regarding 

feeling or catharsis, teachers wrote they shared the authors' motivations and conflicts and 

vicariously experienced their emotions. They described feelings of release or relief, while 

they were reading, "as if burdens had been lifted from my shoulders," as if wool had been 

pulled from over my eyes." As one teacher wrote about One Child, "I cried and jumped 

for joy throughout the book." Regarding knowing or insight, teachers reported gaining 

understanding about themselves, the inner lives of children, and their own teaching 

strengths and limitations. Understanding included bringing feelings and ideas to the 

surface and clarifying and crystallizing ideas and feelings 

Marlowe and Maycock (in press) examined the phenomenology of bibliotherapy and 

its effects in changing 29 preservice special education teachers' punitive attitudes toward 

children. Subjects completed beginning and end of course self-reports of punitiveness and 



a questionnaire measuring the bibliotherapeutic impact of reading five Hayden texts. A 

modest decrease in self-reported punitiveness (11%) correlated significantly with self 

recognition, ways of feeling, and ways of knowing in reading Hayden. All three 

bibliotherapeutic stages were significantly correlated , thus lending support to the healing 

pathway of bibliotherapy as described by Shrodes (1978). 

It is important to iterate, however, that literary accounts of individuals with disabilities 

may also be subject to shortcomings. The content of trade books and novels written 

about individuals with disabilities must be scrutinized, since literary texts may present 

stereotypes as well as inaccurate information. Biklen and Bogdan (1982) have identified 

ten major media stereotypes found in novels, plays, films, and television dramas about 

individuals with disabilities which must be considered when selecting instructional 

media. One only has to recall John Steinbeck's novel, Of Mice and Men, and Steinbeck's 

portrayal of the big and powerful Lennie whose retardation made him unable to 

distinguish between stroking a woman's hair and strangling her. This image may help 

pass bans on executing people with retardation, but it will set back efforts to persuade 

neighborhoods to welcome group homes and businesses to accept workers with 

retardation. 

Informal end of course discussions by experimental group members in both 

experiments indicated the "day to day stories" of classroom particulars in the literary texts 

served as experiential backgrounds and springboards for the examination and 

understanding of pedagogical issues. Story is a basic way of processing information 

(Hardy 1977), and both children and adults find it much easier to remember and use 

didactic information presented in story format rather than as a categorized list 

(Bretherton, 1984, p. 76). As one student commented, " McCracken and Hayden's books 



made the abstract concrete." 

As might be expected. experimental group members voiced a preference for reading 

trade books rather than professional texts routinely assigned in teacher education courses. 

While textbooks were seen as having value, they were also described as "dull." 

"sanitized." and "encyclopedic." Unsurprisingly, the above described sterile content of 

textbooks has been widely cited by researchers as one reason why student teachers and 

beginning teachers perceived a lack of continuity between practices taught in university 

classes and teaching experiences (Katz & Rath, 1982; Carter & Richardson-Koehler. 

1989; Pinnegar & Carter, 1990). 

Implications

Many teachers have not accepted responsibility for students at risk of school failure 

because of disabilities (Rojewski & Pollard. 1990; Goodlad & Field, 1993). Welch and 

Sheridan (1993) suggest that teacher education courses and textbooks on exceptionalities 

focus primarily on legislation, characteristics, and traditional categories, essentially 

perpetuating stereotyped beliefs and attitudes and reinforcing perceived differences. 

Teacher educators must calamine how they prepare preprofessionids to meet the 

challenges of serving students with disabilities. They might begin by acknowledging the 

role of imaginative literature in providing a broader perspective of student diversity. 

Reading imaginsdve literature allows for addressing the affective and interpersonal 

dimensions of teaching as well as the acquisition of skills. While affective goal setting 

does not often occur in teacher education (Rogers & Webb, 1991), developing an ethic of 

wing should be the central activity of teacher education (Noddings, 1986; Noblit, 1993). 

Relationship variables, caring, empathy, self-awareness, acquisition of knowledge and 

skills, insight, and so on all exist within the covers of imaginative literature. They lie, 



inert, awaiting the engagement of the reader's mind and the stimulation of thoughts and 

feelings. 

The opportunities for using imaginative literature in teacher education are limited only 

by the issues addressed in the curriculum itself. In coursework examining cultural 

differences, for example, the Bluest Eye by Toni Morrison and I Know Why the Caged 

Bird Sings by Maya Angelou could be used to illuminate how racism and poverty impact 

self-concept, learning, peer group interactions, and family dynamics. For classroom 

management classes LouAnne Johnson's Dangerous Minds portrays the enormous 

complexities influencing the teacher•student relationship as well as the consequences of 

choices we make as we shape ourselves and allow ourselves to be shaped as teachers. 

And for foundation classes in schools and society Tracy Kidder's Among Schoolchildren 

and Michael Rose's Lives on the Boundary portray teachers struggling with the malaise of 

twentieth century American life. 

While not downplaying or usurping the importance of pedagogy, the literary text can 

complement, enlarge, and personalize the issues suggested by the professional text. 

Bower (1981, p.5) notes that teacher education in the field of exceptional children needs 

to search for a balance between the artistic/literary and the empirical/scientific. Each 

approach represents a kind of "knowing" essential to teacher education. The multiple 

mirrors of children' s worlds provided by literary and professional texts offer synergetic 

possibilities to readers and can serve to stimulate greater reflection about one's beliefs and 

practices. 



References 

Altemeyer, R. (1988). Enemies of freedom. San Francisco: Josey-Bass. 

Biklen, D., & Bogdan, R. (1982). Media portrayals of disabled people: A study in 

stereotypes. Interracial Books in Children Bulletin, 1, 6-7. 

Bower, E. M. (1981). Introduction. In E.M. Bower (Ed.). The handicapped in 

literature. (pp. 1-12). Denver: Love Publishing Company. 

Brendtro, L.K., Brokenleg, M., & Van Bockern, S. (1990). Reclaiming youth at risk: 

Our hope for the future. Bloomington, IN: National Educational Service. 

Bretheron, I. (1984). Symbolic play. New York: Academic Press. 

Bruner, J. S. (1985). Narrative and paradigmatic modes of thought. In E. Eisner (Ed.), 

Learning and teaching the ways of knowing. (84th yearbook of the National Society for 

the Study of Education, pp. 97- 115). Chicago: University of Chicago Press. 

Carter, K., & Richardson-Koehler, V. (1989). Toward a curriculum for an initial-

year-of-teaching program. Elementary School Journal, 89, 405-420. 

Colazzi, P.F. (1978). Psychological research as the phenomenologist sees it. In R. F. 

Valle & M. King (Eds.), Existential-phenomenological alternatives for psychology 

(pp.4871). New York: Oxford University Press. 

Coles, R. (1989). The call of stories: Teaching and the moral imagination.Boston: 

Houghton Mifflin Company. 

Crites, S.L., Fabriger, L.R., & Petty, R.E. (1994). Measuring the cognitive and 

affective properties of attitudes: Conceptual and methodological issues. Personality and 

Social Psychology Bulletin, 2Q, 619-634. 

Goodlad. J.I.., & Field, S. (1993). Teachers for renewing schools. In J.I. Goodlad & 

T.C. Lovitt (Eds.), integrating, general and special education (pp. 229-252). New York: 



Merrill. 

Hardy, B. (1977). Towards a poetics of fiction. In M. Meeks (Ed.) The cool web, 

(pp. 76.89). London: The Bodley Head. 

Hayden. T. (1978). Somebody else's kids. New York: Avon Books. 

Hayden. T. (1980). One child. New York: Avon Books. 

Hayden, T. (1983). Murphy's boy. New York: Avon Books. 

Heshusius, L (1986). Pedagogy, special education, and the lives of young children: A 

critical and futuristic perspective. Journal of Education, 168, 25-38. 

Heward, W.L., & Ortansky, M.D. (1992). Exceptional children: An introductory survey 

of special education. New York: Merrill. 

Home, M.D. (1985). Attitudes toward handicapped students. Hillsdale, NJ: Lawrence 

Erlbaum. 

Kasprisin, L. (1987). Literature as a way of knowing: An epistemological justification 

for literary studies. Journal of Aesthetic Education, 21 17-27. 

Katz, L., & Rath, J.D. (1982). The best intentions for teacher education of teachers. 

Action in Teacher Education, 4, 8-16. 

Lalonde, R.N. & Gardner, R.C. (1989). An inter-group perspective on stereotype 

organization and processing. British Journal of Social Psychology, 28, 289-303. 

Landau, E.D., Epstein, S.L., & Stone, A.P. (1978). The exceptional child through 

literature. Englewood Cliffs, NJ: Prentice Hall, Inc. 

Lewis, LB., & Door's', J. (1991). Teaching special students in the mainstream. New 

York: MacMillan Publishing Company. 

Long, N.J. (1996). To those who will continue the struggle. In B.L. Brooks & D.A. 

Sabatino (Eds.), Personal perspectives on emojonal disturbance/behavioral disorder% (pp. 



197-213). Austin, TX: PRO-ED. Inc. 

Long, N.J.. Morse, W.C.. & Newman. R.C. (1996). Conflict in the classroom: The

education of emotionally disturbed children. Austin. TX: PRO-ED. Inc. 

McCracken. M. (1977). Lovey, New York: Signet. 

McCracken. M. (1982). City Kid. New York: Signet. 

Marlowe. M. (1999). Reaching reluctant students: Insights from Torey Hayden. 

Reclaiming Children and Youth: The Journal of Emotional and Behavioral Probiems, 7, 242-

245, 254. 

Marlowe. M.. & Maycock, G. (1996. April). The novels of Torey Hayden: Them 

influence on teacher attitudes and practices. A paper presented at the 16th Annual North 

Carolina State Conference of the Council for Children with Behavioral Disorders. 

Winston-Salem, NC. 

Marlowe, M.. & Maycock, G. (in press). Phenomenology of bibliotherapy in modifying 

teacher punitiveness. Journal of Psychology. 

Marlowe, M.. Maycock, G„ Palmer, L., & Morrison, W.F. (1997). Using literary texts in 

teacher education to promote positive attitudes toward children with emotional and 

behavioral disorders. Behavioral Disorders,22, 152-159. 

Morse, W.C. (1981). Foreword. In E.M. Bower (Ed.) The handicapped in literature. (pp. 

v-vii). Denver. Love Publishing Company. 

Nieto, J., Young. R., Iran, M., & Pang, V. (1994). Passionate commitment to a 

multicultural society: Coming of age in teacher education. Equity and Excellence in 

Education, 2Z, 51-57. 

Noblit, G. (1993). Power and caring. American Educational Research Journal, 30,23-

38. 



Noddings, N. (1986). Fidelity in teaching, teacher education, and research for teaching. 

Harvard Educational Review, 56, 496.510. 

Osgood. C.E.. Suci, G.J.. & Teenenbaum. P.H. (1957). The measurement of meaning,

Urbana. IL: University of Illinois Press. 

Paley, V.G. (1990). The boy who would be a helicopter: The uses of storytelling in the 

classroom. Cambridge,MA: Harvard University Press. 

Paul. J.L. & Epanchin. B.C. (1991). Educating emotionally disturbed children and youth. 

New York: Merrill. 

Pinnegar, S., & Carter, K. (1990). Comparing theories from textbooks and practicing 

teachers. Journal of Teacher Education, 41., 20.27. 

Reid, D.K., Robinson, S.J., & Bunsen, T.D. (1995). Empiricism and beyond: 

Expanding the boundaries of special education. Remedial and Special Education, 16,131 

141. 

Rogers, D., & Webb, J. (1991). The ethic of caring in teacher education. Journal of 

Teacher Education, 42, 173-181. 

Rojewski, J.W., & Pollard, R.R. (1990). A multivariate analysis of perceptions held 

by secondary academic teachers toward students with special needs. Teacher Education 

and Special Education, 16, 330-341. 

Scruggs, I.E. & Mutropieri, M.A. (1996). Teacher perceptions of 

mainstreaming/inclusion, 1958-1995: A research synthesis. Exceptional Children,(21, 59-

74. 

Shrodes, C. (1978). Implications for psychotherapy. In R.J. Rubin (Ed.), 

Bibliotherapy sourcebook (pp. 96-112). Phoenix: Oryx Press. 

Slavin, R.E., Karweit, N.L.,& Madden, N.A. (1989). Effective programs for students 



at risk. Boston: Allyn and Bacon. 

Stoddard, K., Hewitt, M., O'Connor, D., & Beckner, J. (1996). Inclusive practices 

through teacher research. Remedial and Special Education, 17, 237-244. 

Szasz, T.S. (1970). Ideology and insanity. Garden City, NY: Anchor. 

Trautmann, J. (1982). The wonders of literature in medical education. Mobius. 2, 

23-31. 

Wear, D. (1989). What literature says to preservice teachers and teacher educators. 

The Journal of Teacher Education, 40,51.55. 

Welch, M., & Sheridan, S. M. (1993). Educational partnerships in teacher education: 

Reconceptualizing how teacher candidates are prepared for teaching students with 

disabilities. Action in Teacher Education, 15, 35-46. 



Experiment I 

Group Pre and Posttest Means and Standard Deviations: Semantic Differential Scales 
(Range 1-7) 

Experimental Control 

Pretest Posttest Pretest 
Posttest 

M SD M SD M SD M SD 

Good-Bad 3.0 1.0 2.1 1.0* 3.1 0.9 2.5 1.0 

Sad-Happy 3.6 0.9 4.8 2.0 3.9 1.0 4.2 1.5 

Pleasant-Unpleasant 3.7 0.6 2.6 1.2 3.2 1.1 2.4 0.8 

Fair-Unfair 3.4 1.0 3.0 1.6 2.6 1.1 2.6 1.3 

Small-Large 4.0 1.0 4.7 1.5 4.0 0.8 4.4 1.0 

Strong-Weak 3.9 0.9 2.8 1.5* 3.8 0.9 4.2 1.1 

Thin-Thick 3.8 1.1 4.8 1.2 4.2 0.9 4.2 1.0 

Light-Heavy 3.8 1.8 4.8 1.S** 3.8 0.9 3.9 1.1 

Fast-Slow 3.0 0.7 3.3 2.0 3.3 0.8 3.2 0.8 

Active-Passive 3.0 1.4 2.3 1.6 3.0 1.2 2.6 1.3 

Cold-Hot 3.7 1.2 5.1 1.6 4.4 0.9 4.8 1.1 

Fresh-Stale 3.7 0.9 2.0 1.1 2.9 0.9 2.8 1.2 

Knowledgeable-

Unknowledgeable 3.7 0.6 2.3 1.0 3.2 1.0 2.9 1.1 

Predictable-

Unpredictable 4.4 1.1 3.8 1.5" 4.2 1.0 3.6 1.1 

Responsive-

Unresponsive 4.0 0.8 3.1 1.3** 3.4 1.1 3.1 1.1 



Different-Mike 2.9 1.3 2.6 1.6 3.3 1.3 3.6 1.4 

Dull-Bright 4.3 0.9 5.3 1.1 4.4 1.0 5.1 0.7 

Uncooperative-

Cooperative 3.5 1.0 5.0 1.1" 4.4 1.2 4.9 1.2 

Exciting-Boring 3.1 1.3 2.0 1.3* 2.8 1.0 2.6 1.3 

Static-Developing 5.0 1.0 6.0 1.4 5.3 0.9 5.9 1.1 

*p<.05, **p<.01 



Experiment II 

Group Pre and Posttest Means and Standard Deviations: Semantic Differential Scales (Range 1-7) 

E
Pretest 
M 

xperi

SD 

mental 
Posttest 
M SD 

Pretest 
M 

Control

SD 
Posttest 
M SD 

Good-Bad 3.0 1.3 1.9 0.9- 2.9 1.3 2.4 1.2 

Sad-Happy 3.7 0.9 5.5 1.8- 3.7 1.4 4.3 1.5 

Pleasant-Unpleasant 3.7 1.2 2.8 1.3' 3.8 1.8 3.4 1.7 

Fair-Unfair 3.8 0.9 3.4 1.5 3.5 1.0 3.2 1.3 

Small-Large 3.7 1.2 4.2 1.3' 3.7 1.1 4.1 1.5 

Strong-Weak 3.8 0.7 2.9 1.3 3.9 1.0 3.5 1.0 

Thin-Thick 3.6 0.9 4.7 1.3- 3.8 1.3 4.4 1.1 

Light-Heavy 3.8 1.0 4.2 1.5 4.0 1.3 4.2 1.0 

Fast-Slow 3.4 1.3 3.2 1.6 3.2 0.7 2.9 1.1 

Active-Passive 3.0 1.4 2.3 1.6 3.0 1.2 2.6 1.3 

Cold-Hot 3.7 1.2 4.7 1.8' 4.3 1.4 4.9 1.6 

Fresh-Stale 3.5 1.2 2.5 1.5 3.3 1.0 3.1 1.1 

Knowledgeable-
Unknowledgeable 4.0 1.0 2.8 1.5- 3.5 1.0 3.2 1.4 

Predictable-
Unpredictable 4.5 1.3 4:4 2.3 4.3 1.1 4.1 1.7 

Responsive-
Unresponsive 4.0 1.7 3.2 1.4 3.3 0.9 3.3 1.5 

Different-Alike 3.3 1.5 2.3 1.4 3.2 1.5 3.6 1.6 

Dull-Bright 4.1 0.9 5.7 1.5' 4.5 0.8 4.8 1.4 

Uncooperative-
Cooperative 3.6 0.8 5.0 1.4' 4.0 1.2 4.1 1.3 

Exciting-Boring 3.2 1.4 2.4 1.3' 3.2 1.2 3.2 1.7 

Static-Developing 5.1 1.3 6.0 1.7' 4.9 1.4 5.6 1.2 

*p<.05, **p<.01 
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What is ERIC? 

The Educational Resources Information Center 
(ERIC) is a federally funded information network that 
includes the world's largest database on education; 
16 subject-specific clearinghouses. 10 adjunct 
clearinghouses, and 3 support units; the AskERIC 
question•answering service: and the National Parent 
Information Network (NPIN). ERIC is sponsored by 
the U.S. Department of Education, Office of 
Educational Research and Improvement (OERI). and 
is administered by the National Library of Education 
(NLE). ERIC serves teachers. administrators, 
parents, and everyone else who has an interest in 
education 

Where Can I Find the ERIC Database? 

The ERIC database is a rich source of information, 
containing summaries of more than 900.000 
documents and journal articles. The ERIC database is 
available in print. on the Internet. and on 
CD•ROM 

In pnnt. Resources in Education (RIE) and the 
Current Index to Journals in Education (CIJE) 
provide abstracts in print form. Documents are 
identified by an ED number. Journal articles are 
identified by an EJ number Also available in 
pnnt is the Thesaurus of ERIC Descnptors that 
lists the subject headings used in cataloging 
documents and articles. 

Most university and larger public libraries offer 
computer searches of the ERIC database via 
compact disc (CD) or online service. 

If you have access to the Internet, On the Internet. 
you can search the database at 

ichffp://mvw.cec.sped.orsVericec.htm>. 

If you have a computer with aOn CD-ROM 
CD-ROM device, you can buy ERIC CD-ROMs 
through the following vendors

1.800-653-2726EBSCO 
Knight-Ridder (DIALOG) 1.800-334-2564

410-243-0797NISC 
1.800-343-0064Silver Platter 

At the ERIC Cleannghouses. Each of the 16 ERIC 
clearinghouses acquires the significant 



educational literature within its content areas, selects 
the highest quality and most relevant material, and 
catalogs, indexes, and abstracts the selected items 
for input to the ERIC database. 

The AskERIC Service 

If you have e-mail capabilities or access to the 
Internet, you can use AskERIC, an Internet-based 
question-answering service about the practice of 
education. AskERIC was developed by the ERIC 
Clearinghouse on Information and Technology. 

If you have an education-related question, send it via 
e-mail to askenc@askeric.org. You'll receive an e-
mail response in approximately 48 hours. Depending 
on the nature of your question, you might receive the 
full text of one or more research summaries called 
ERIC Digests, the results of a short ERIC database 
search, the addresses of relevant Internet sites and 
discussion lists, or a referral to other organizations or 
sources that may have further information. 

AskERIC also provides public access to the ERIC 
database. The address is <httphwww.askenc.orgb

National Parent Information Network (NPIN) 

The National Parent Information Network (NPIN) on 
the Internet is devoted to child development, care, 
and education, and the parenting of children from 
birth through early adolescence. Co-sponsored by 
the ERIC Clearinghouse on Elementary and Early 
Childhood Education (ERIC/EECE) and the ERIC 
Clearinghouse on Urban Education (ERICIUD), NPIN 
includes: 

Short articles from groups such as the National 
Urban League, the National PTA, and the Center 
for Early Adolescence 

Discussion groups on early childhood topics 

Parents AskERIC, a question-answering service 
that taps the resources of the federally funded ERIC 
system to respond to parents questions. 

The Internet address for NPIN is <http://npin.org>. 

How Can I Get Documents or Articles from ERIC? 

Full-text copies of most ERIC Documents (for 
example, ED123456) are available as follows: 

In ERIC microfiche collections at more than 1.000 
locations worldwide, especially in larger municipal 
libraries and universities. 

Ordering them for a fee from the ERIC Document 
Reproduction Service (EDRS). 

On the Internet, by searching the ERIC database 
through the EDRS web site Ottp://edrs.com>, 
placing an order in the same online session, and 
receiving documents online or by fax-back. Note.• 
Only ERIC documents from January 1996 to date 
are available online. 
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1.800-443-ERIC (3742); e-mail, service@edrs.com; or 
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How Can I Contribute to the ERIC Database? 

If you have recently written a paper related to the 
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your work can be made available through ERIC. We 
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curriculum guides, and conference papers. 
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Substantive information (5 pages or more) 
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What is the Connection Between ERIC and CEC? 

The ERIC Cleannghouse on Disabilities and Gifted 
Education (ERIC EC) is one of the 16 federally funded 
ERIC Clearinghouses sponsored by the U.S. 
Department of Education, Office of Educational 
Research and Improvement (OERI). Located in 
Reston, Virginia and operated by The Council for 
Exceptional Children (CEC) since 1966. ERIC EC 
addresses questions about educating students who 
have disabilities and/or those who are gifted. 

CEC is a nonprofit professional organization with a 
membership of more than 50,000 educators and 
policy makers concerned about the education of 
exceptional students. CEC produces Exceptional 
Child Education Resources (ECER), a proprietary 
database of more than 85,000 abstracts of the 
published professional literature on the education of 
exceptional students. CEC's quarterly journal, 
Exceptional Child Education Resources, provides 
abstracts and indexes of the most recent additions to 
the ECER database. ECER contains many 
references not included in the ERIC collection. 

The ECER database is sold on CD-ROM through 
Silver Platter Information. Inc. (call 1-800-343-0064 
for more infrirmation). If you have an online 
subscription agreement with Silver Platter. you can 
also search ECER on the Internet. For a trial of the 
ECER database. point your web browser to 
<hffp://www silverplatter comicatalogiecer htm> 

What Information is Available From ERIC EC? 

ERIC EC offers the following products and services• 

Free information packets on selected topics (ADD, 
gifted. behavior disorders. early childhood. 
inclusion. learning disabilities) 
ERIC Digests (brief overviews of current topics) 
Books. reports. directories. minibibliographies 
References and referrals to other resources 
Customized searches for a fee 

If you plan to visit ERIC EC. please call 
1-800-328.0272 in advance to make an appointment. 

The ERIC/OSEP Special Project 

Through the ERIC Clearinghouse, CEC also operates 
the ERIC/OSEP Special Project, which is funded by 
the U.S. Department of Education, Office of Special 
Education Programs (OSEP). The ERIC/OSEP 
Special Project disseminates special education 
research to teachers and related services 
professionals, teacher trainers, administrators, policy 
makers, and researchers through a variety of 
publications and conferences. 

The ERIC/OSEP Special Project plans and 
coordinates research conferences, and develops 
publications that summarize recent research on 
critical issues and topics. Each year, the Special 
Project hosts a conference for directors of OSEP-
sponsored research projects. Throughout the year, 
research forums and work groups are held to bring 
together experts on emerging topics of interest. 
Focus groups representing the Special Project's 
audiences are held to determine information needs 
and to enhance the usefulness of publications 
produced by the Special Project and other 
dissemination groups. These publications include an 
annual directory of OSEP-funded research projects; 
Research Connections ►n Special Education, an 8-
page brief published twice a year that synthesizes 
research results into user-friendly information for 
practitioners. development of ERIC1OSEP digests. 
issue briefs, and other products designed to 
"translate" and synthesize research for practitioners 
and other audiences. 

This publication was prepared under contract no RR93002005 with the 
Oft, of Educational Research and Improvement (OERI). U S 
Department of Education The contents do not nectssanly reflect the 
views or policies of OERI or me Department of Education 
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