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B This document summarizes the findings
of the final report of the Library Power
Evaluation, prepared by Douglas Zweizig,
Dianne McAfee Hopkins with Norman Webb
and Gary Wehlage. The summary was
prepared by Anne Wheelock, an education
writer, researcher and policy analyst who
served as a case study researcher for the

Library Power Evaluation.
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More than a decade ago, the
DeWitt Wallace—Reader s Digest -
Fund began apro_gram to enhance
and elevate the role of libraries in.
public schools.” Our work flowed

from a new, bolder vision of what -

these llbrarles should look lll(e

what' services they should offer and e

how they should be used. We saw
them s brightly painted warm
and welcoming places. We antici-
: ,pated their shelves brlmmmg with

upto-date books and other relevant ‘

print and. electronlc learnlng mate-
“rials, carefully selected by teams of
*librarians, and teachers to closely
match and supplement topics being
studied in class. We imagined them

opefating. on-flexible schedules so -

students could visit whenever they
. needed to throughout the school -
day. Once inside, we expected to -
 find students actlvely engaged read
ing books, doing research and
.working with t_helr classmates -
_sometimes noisily — on interesting,
challenging and academncally -
rewarding: pro;ects Flnally, we .
hoped that as‘teachers and librari-

ans became skilled at applying new -

. practices for making best use of
these enhanced educational
tesourees, they would' be demon-

* strating the true power of libraries

to entich teaching and learning. -
Today, we are happy to report

Fi‘ndings frp'm the;-'E'va'Iuation of the National Library Powef Program W

-

- hat vision .—'-..what. we call Library' L
. Yotk City’s public schools. The .
- study showed that large numbers of

Power — has been realized'in hun-

dreds of schools across the countty,
‘many.of them in some the nation’s _

poorest districts. No longer-remote
and removed from daily instruc—
tional act1v1t1es, lrbrarres in these
schools are now at the center of

teaching and learning; and in some .
. places, at the center of schoolwide.
- change. ‘While we’re gratified that

our work has produced such
1mpress1ve results, we still have one .
more goal to meet — and perhaps a
more difficult.one.. That is to use”

 the.evidence of Library Power’s suc-
cess to-persuade' many more peo- -

" ple, especrally decrslon-makers in
- other schools, local communities,

and at the state and federal levels, . -

that libraries are essential' to.
schools. This report.is- part of that

, effort These flndmgs from a four-
" 'year evaluatlon of the. lerary
- Power program, conducted by .

" researchers from the Unlverslty of
_ Wisconsin’s School of Library and*

_ Informatlon Studies and School of -
: :.~Educa“tion; help make the c(ase_for. :
* additional'and sustained invest- . .

- ment in'public school libraries.-

To put this report in context,

“some hlstory is helpful In the late

1980s, a public advocacy group

 -issued a study called “No Reading .

Aloud"_that described the poor

I ilntrocluc"tio;h .

¢ondition of library services in New .

schools erther had no llbrarres at,

‘all, or if they drd, their facrlmes

were often in poor shape. “To our -

'dlsmay, we dlscovered that the situ-
* ation in New York was not unique..
By and large, educators dld not
" think public school libraries were' .
‘essential to teachlng and learnlng
o Some éven consrdered {ibrarians -
“and lrbrarles expendable in lean-
' budget years. Even in the best of "
times, many publlc school: llbrarres, o
’ espec1ally those in low-income

communities, were 1nadequately

funded, facilities were allowed to

deteriorate and book- collectlons to.' L
fall out of date: :
Against: this backdrop came a’

_ gllmmer of hope. In 1988 the -

Association of School Libtarians, a -

' d1v1s10n of the American Library .
- Assocratlon (ALA) issued a. publi- .
. _catron called Information Power — a
set of practices for improving the
. operation of school libraries and .
_expan'ding their role in teaching

and- learnmg Impressed by the

" vision put forward in Information -

Power, we used it to des1gn Library . .
Power.” We also invited the ALA -

and the Public Educanon Network
to help us lmplement the program.
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Beginning in New York City in

1988, and continuing over the next ‘

10 years, we and our partners suc-
cessfully established Library Power .-

~ programs in 700 schools in 19 com- .

munities nationwide. In pattner-
ship with appropriate school dis-
trict personnel, each Library Power

site was managed by a local eduica- .

tion fund, a community-based
organization that works to improve

public education. Over the term of -

the program, grants for Library
Power totaled more than $40 mil-
lion, making it the largest private
investment in school libraries in
nearly 40 years. In addition, the
Library Power sites raised $25 mil-
lion from public and prrvate .
‘sources in their communities.” This
money enabled partrcrpatmg
schools to: .
' * Renovate their library space;
¢ Purchase new books and
upgrade print and electronic
collectrons, and A
* Provide professronal develop—
ment programs for librarians,
teachers and principals to ‘
learn how to work together to
make the best of their new
libraries. '
In return for grants from the-
Fund; Library Poyve'r schools agreed
to hire and pay the salaries of full-
time librarians (sometimes called

media specralrsts) keep the llbrary
open and accessible to everyone

- throughout the school ‘day, allow

teachers and librarians timeé to par-

_ticipate in professional develop-

mernit programs, and increase their-

- spending for books, software and

educational materials. .

Because we wanted to learn what .

Library Power had achieved, and to

. be able to make an effectlve case for

the important role libraries can
play inr supporting teaching and

r learn\i‘hg in schools, in' 1994 we
-commissioned the University of

- Wisconsin to conduct an evalua-
tion of the program.” Over four
_years, e\;aluators surveyed librari-

ans, principals and teachers about

library staffing, materials, resources

and scheduling. ' In addition, the .

_evaluation examined how Library
- Power influenced the’ work librari-
ans did with thelr teacher col-
'leagues to promote new classroom -
" practices.

This report detarls the evalua—
tion’s major- fmdmgs, which are
summarized below:

o Tmproved collections:
" Book collections in participat
ing schools improved
" considerably and the titles in
the hbrary better reflected
the sub]ects bemg studred
in class.

J Refurbished facilities:&

Renovations enabled"scrrool -

- libraries © accommodate
" ‘more users and drfferent _
kindsof actrvmes, all takmg
place simultaneously — such
- as individual reading, groups
_\yorkmg t_ogether and stu-’

dents using computers to
research class projects.
Higher student traffic:

‘Implementation of flexible -

schéduling — letting students -
visit the library whenever
they need to throughout the

day instead of limiting.use to

regularly scheduled périods —

" résulted in'more frequent
" visits to the library.-

Greater instructional collab-
oration: Librarians and.
teachers in participating

-schools eollaborated on plan-

ning and designing instruc-
tional units; with librarians

r sometimes sharing responsi-
‘blhty for teaching. -

‘Expanded professronal SklllS
‘By taking part in professional

development programs, prin-
cipals, teachers and librarians
discovered new ways to inte-

" grate library and other infor-.
. ‘mation resources into teach-

ing and learning.
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<

~ These changes and others he‘lped

schools engage students in
meamngful and educatlonally I’lCh

: _-learmng activities. Instead of belng_ 3
- limited to classroom lectures and

textbook ass_lgnments,,students .

" . could explore tOpiés in more depth

by using the full range of library.

the internet.
- We are heartened by these
ﬂndlngs, and we are eagerto see .-

them widely shared, considered

" and discissed. They should be of K

- particular 1mportance to all
- schools, drstncts and groups' com- -

mltted to improving teachlng and. -

leamlng They should be especnally
. meanlngful to those who are. seek: -

ihg ways to- help students develop

~higher order thlnkrng and critical
: analysns skills, and-to those who
resources — books, CD ROMs and. - -

belleve young people should be -
act1ve ‘participants in thelr own
learnrng The flndlngs should also

- -be of interést to those who want to
. see schodls focused on new oppor- - .-

tunities for students £6 reach their -

o rnent is Just beglnrung '

- hlghest possnble level of achleve— o

ment., - .
Whlle 10 years may seem- hke a .
long tine to-invest in lerary ‘-

'Power, the teturn on that invest-:

1\\

, ,'M‘Chrisﬁnq Deyitg%:f '
 President " .
- DeWiitt Wallace«
. Readers Digest Fund

]uly 1999 °

", . BEST Copy AVAHMBL}E
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Il. About this Study:

'_I'he lqngii:ﬁdinal evaluation of ‘
- Library Power began in the Fall of
1994 — coinciding with the third

and final round of grants made as

part-of this initidtive —and lasted
through 1998. The evaluation cap-

tures the Library Power experience

. of schools entering Library Power-

under all three rounds of grant-
making and reports data on a total
‘of 456 schools. o
Over the course of their work
‘evaluators made extensive-use of

survey and case studies. The evalu-

ation draws oni data from annual

" . surveys from librarians in partici-
pating schools; from principals in -

. those schools and from a represen-
tative sample of teachers from
across the initiative; observational
and interview data from longitudi-

nal case studies done in 28 school i

buildings between 1995 and 1997
and data from activity logs that
document the collaborative activi-

ties of teachers and librarians.
. To ‘examine changes resulting
from the implémentation of

_ Library Power in pamcnpatmg o

schools, researchers:
"¢ Conducted time series

analyses, examining change

 from 1995-1997, including
an_al&ses examinihg'change
in relation to time spent m _
the program. )

" o Compared practice in

Library Power schools with - }

national norms using data
from the National Center
for Education Smnsﬁés
Schools and Stafﬁng
Survey.

e Trlangulated findings by

- drawmg on multiple data
sources on the same phe—
nomena.

In all, the lerary Power evalua-

tion presents data collected from

and400 library meciia specialis{s
The lerary Power evaluation is

“one of the largest. applled research

studies ever to examirie the role.
school llbrary medla programs can

. play in supporting teaching and

learning activities in schools.
More information about the eval-
uation design will be available i in -

" the forthcoming publication,

- Lessons from Library Power;

R

"~ over 1,000 teachers, 400 pr'.iﬁcipals_ )

Enviching Teaching and: Learning,

‘which will be'published in Fall

1999 by Libraries Unlimited. For

" order information, write lerarles .

Unlimited, PO Box 6633, . A
Engelwood, Colorado, 80155633;

© call (800)-237-6124; or email lu-

~+  boeks@lu.com. I[\’\l\

¢
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. lerary Power'

What the Program Accompllshed and Lessons Learned

' 'n'us report begins with an exami--

nation of Library Power’s core com-

ponents and the way each one rein-_

forces the other, contributing to
new professional relationships and
practices in participating schools.

It continues with a delineation of '
* the ways in which Library Power

+ teams of librarians, teachers and
principals in each school adopted
these core elements and practices
of the program and devised ways to

‘weave them together into a fabric _ .

that was stronger than any of the
initiative’s single threads.

'Cpllectidn Development -
From the beginning, Library

Power sought to address the simple

lack of resources in many school

* libraries, especially those in finan-

- cially strapped districts. When
school teams set out to assess the
 status of library collections, they
- quickly documented just how out-
moded many collections were. In
many districts, it was not unusual
to find over.all. average copyright_- :
dates of 1968, with a large number
of volumes dating from the 1950s.

Not surprisingly, then, when sur- -

" veyed early on in their Library

Power experience, many librarians

rated collection areas in schools as . -
““less than adequate” in terms of

currency and quality.

Two yéars later, improvements in
collections were nearly uanersal.
By 1997, librarians in participating
mclud—
ing fiction, literature, biography,”

schools rated many areas —

" reference sources, science and tech- .

nology, social sciences and picture -
books — as “better than adequate.”
The improvement in collection rat-

. ings can be seen clearly in Table 1

. where _ratings from a group of

" schools in their first year of their =
.projact (1995) are compared with

ratings from the same schools in .

.the third year (1997). Data from a

national survey of schools from the

1993.94 school year, the Schools

‘and Staffmg Survey (SASS), are

provid_éd for comparison.
Collections did not improve by
magic. Rather, librarians and
teachers; in cooperation with each
school’s Library Power team,
worked systematically to fill gaps in

B Before Library Power, we had to go to three different

public libraries to get the books we needed to teach our

units. (Teacher, Library Power school)

Key Finding: Through L:brary
Power, ‘book collections-in- pamapaz.

ing schools improved. Cormdembly
and the titles in the hbravy bener
reflected the subjects bemg '
studied in class. The resulting, and
more extensive, bank of resources
available for student leaming gave:
teachers new-impetus for using the

library for instructional purposes. .

the holdings.’ By mvolvmg teachers

more closely in selecting ¢ these
materials, llbrarlans tailored new
purchases more closely to schools’

* curriculum needs. Over two—thlrds

of theé teachers surveyed across the .-

initiative said that they were.

involved .ir in the selection of materi-
als. For many schools this was a
new practice: 71% of the’ prmcrpals
reported that collaboration
between teachers and librarians in
developing the collection did-hot '
exist in their schools before Library
Power. Further, over half of the -
principals attributed the current
collaboration to the existence of

" the Library Power project. The

resulting; and more extensive, bank
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1 S L . I EE 'llbrary and you rnight'find What' ’
, Tablel ‘ ' oo ' S you needed but with’ teachers

Percentage of lerarlans Ratmg A '_ involved in the selectlon of library
Collection Areas as “Adequate” 'or ”Excellent” materials, now you can go'to the -
i(Matched Librarian Surveys, Round Three: only, 1995 & 1997)* R llbrary and. know you'll find what :
' ' o S you need .

) cu"entness' : Quantlty ' Steps to 1mprove collectlons also

. 'SASS. LP. LP SASS LP -LP -

9394 '95. 97 79394 "95 ‘9T prov1ded‘ opportunities for & range -

% % % % %.  %. o i of individuals within and outside -
q0 7 I T S .|~ of schools to participate in.library
- Collection Area- R B o o reform. For é)tanrple, localeduca- -
.Reference C 65 63 - _98 65 58 98 ‘tion fund_s conductedv'l)ook'-ﬁdrives".
.f;;e}nzeﬂ{;ez:mology Zg . g??g S = gg : ;g gg - in the cornmuni'ty:ﬁand'rai_Sed A
Geography 52 44 94 53 39 8 |-  moneyfor new purchases. .
History - .63 55 8 - 60 49 84 . _Separately, teachers and, llbran- .
. Biography .66 67 --98 - 68 61 .91 - ans worked: together on groupmg
Social Sciences - . 59° 64 94 - .58 - 61. 89 - .| . booksby general topic areas and -
” ) ,Frctlon L 9 18 95 . 73', 92 . copyright dates,” and weedmg worn .
o E;:ef';l;?u?emk? a 2‘21 2‘21 gg 22 Z’} ‘ 3(1) | . and outofdate-volumes fiom the T
Fine Ars —48 4 8 46 31 8 ' shelves. Teachers and librarians~ .
.Foreign ,Lang'uage 35 20 6l 225 - 48 ' “also took the addltlonal step of list:
" Careers . 36 36 68 36 .29 63 . ing’ ‘curriculum top1cs taught in s
Health = . ' 47 42 .93 - 44 37 87 . each grade and. matching new pur-
' ' i Lo A S chases to these topics. :The better S
. Total respondmg - 64 : 63 B ;'**" 64 63 _ match between llbrary fes ources
S Mahad sarvers from Worariams envering by Fower e O 95 ol yearwho— - | . and Cumculum meant that circula- -+

were surveyed in Spring 1995- and 1997. **Data from the 199394 Schools and Staffing Survey ate esti-

mates for the 56 273 elementary schools in the Unmed States having school hbrary medla cenners o thIl among students dOUbled and

" evén tnpled in some schools

of résources available to support < needs of théir students better thanl '_ Facllltles Refurblshmg ’
~ student learning gave teachers new before the program began; in addi-
impetus for using the’ library for ~ tion, 60% said they had mcreased When the program begai, many
i instructional | purposes. By 1997, . their use of the collectlon in thelr 'SChOOl llbranes, In. places where .
85% of teachers in Library Power L mstructlon ) - they existed, were in poor physical ,
schools said that the collection now ~ - As one teacher reported [Before ' 'condmon To address th1s
su'pported,their needs and. the - lerary Power] you could go to the problem, lerary Power grants .

covered the cost of materials for

.
e
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F1 re1 R
Key Finding: Library Power Tf(upes of Spaces Ava|lable m the ,lbrary Medla :
enabled schools 1 refurbish thei Center Before and After lerary Power v ;" "
libraries so that they could accommo- lerarlan Survey, 1997 Total Respondlng 446 : L ir -
date more users and different kinds e Student Productnon - '-' :’_ -
of activities all at the same time, : Staff Workroom 3 o e
such as individual reading, groups - Conference Rooms 2 o
working toge therand studenss doing ,,Teac‘he'r"ProductEo ST
research on compriters. Libraries S Storag 74 | N
became more cheerful and welcom- 'fl'-éarni?g' C.enters“ o .» B
_"Muttiple Activities T gg
ing places, encouraging students and | ‘targe,Groups — , — . ;o
teachers to visit more often. -~ small Group;s‘: o TR

A Inleldual Actlwty

renovations, and school dlStI‘lCtS Storytlme Area =

~ supplied the labor This combrna- ' Computer Area =
tion resulted i in dramatlc improve- , Comfortable Readlng = - e
Aments m lrbrary facilities through R I SR TR 40

- out the country (See Flgure 1) oo ‘ S
Renovations accommodated

T 69 - | .. ‘
:;, ’,sof-;v 807 1oo :
3 % Havmg After lerary Power

o % H"a:‘yiri'g' Before,'Library ;Pow_er .

PR

7 :multiple uses of 'library facilities:
. For example, by srmply addrng

more seats, a change that: occurred .

in nearly half the part1c1pat1ng

~ schools, work spaces. for students

sites. Space for comfortable qulet S
'readlng 1ncreased threefold. Other '
-‘changes 1ncluded expandmg space -
o allow for computer access, story

: - ’tlme and 1nd1v1dual and group
1ncreased ten percent across all the : . . .

’activit'ies Librarles became more T
.chéerful and’ welcomrng places for’ -
'-'mulnple activities, encouraging’ ..
_‘both teachers and: students o visit o
" more often .

B There were rickety tables and no rug. There were some raggedy cushions and almost

no books. When we were little, we had to just stay in our classrooms with baby books

or go across the street to the public library. Now we have new books, new chairs, and

the walls have been painted. The library has a new name, "Fishing for Knowledge.”

(Fifth grade student, Library Power School)

11
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The old library was not tied to the curriculum in any

way. You went to the library to check out a book.

Period! Now students go when they need to find infor-

mation about what they are studying in class.

(Principal, Library Power school)

"The effects on library use that
* followed from making physical
_improvements illustrate how
B Lihrar_'y Power‘worke‘d as a collec
_tion of practices reinforcing one
__anot'her.- As teachers became
“drawn to visiting and using the

* library with their stu"dents,'they‘-‘

‘began adopting other Library - _ '
Power practices. The_ addition of
more tables and chairs allowed
$tudents to use thelihrary in more
diverse ways‘-at the same time.

_ In turn, space that could accommo-

date a-variety of activities made
it easier to implement flexible

. schedulmg, which further

: expanded students access to llbrary

resources
_Flexible Scheduling

Before Library PoWer hegan,i

_ most schools. lirhited access tolthe'
library to fixed schedules, a practice
often better suited to the habits of

 librarians and teachers than to
student needs. Typically, students

- visited the llbrary as a class'at -

predetermined times — usually once

~ aweek. Students who needed

" llbrary materlals at any other time
often had to wait until the next
“scheduled visit. -

lerary Power changed all that

A major premlse of the program

was that students.would'benefit by

: hav1ng access to resources and
- facnlltres that- support 1nstructron at
 the time most ‘suitable to the lesson"
or when they spontaneously o '
. expressed lnterest in a topic. The
move to encourage students to VlSlt o
- the library when' they needed mate- -
rials for classroom learnlng brought
school libraries alive: Case study - '
Vresearchers in v1rtually all the S
- schools observed students mov1ng

freely in and out of the: llbrary, '
using reference materials, asking for

-assistance. from the llbrarlan, work- '
‘mg in groups, readmg on thelr own'

' Flgure 2

-Scheduling in L|brary Medla Centers in
Library Power Schools* :

1995
~ Total respondmg: 63 -

14%

-_~.G1°/o

Regular Schedule
"M Full flexible access .

surveyed in Spring 1995 and Spnng 1997.

(Matched lerarlan Surveys, Round Three Only, 1995 & 1997)

1997
Total ‘respondlng 64
. } 6'% 2%

92% :
g 3§ MIX of regular and erX|bIe access

*Source: Matched surveys from llbranans entenng the pmgram in the 1994~1995 school year who were '

_BEST COPY AVAILABLE
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in cozy nooks and bean bag chairs, _ ‘
partlally part of the school routine. '

and checkmg out books as needed.
In surveys, teachers conﬁrmed that
students mcreasmgly used the
lrbrary on therr own mltlatrve

szﬁndwu' Implementing a
flexible schedule to allow students

to visit the libmary whenever they

TR

instead of limiting use to reguiary
scheduled periods resuited in more
frequent visits to the library.

needed to throughout the day .

Survey data from schools that -
. .'began their three-year lerary
Power project in the 1994-1995

school year showed dramatic differ-

- ences in how access to the library -
was provided. At the end of the
ﬁrst year of the project, 61%: of the

'llbrarles allowed fully flexnble
access, by the end of thiree years,

92% of the schools had fully flexi- .

ble schedules (See Figure 2).

Over the course of the program, -

“some form of flexible scheduling
became a permanent routine in

" many schools. Survey data gath-
ered from schools one year after

their funding ended indicated that

in 97% of the schools, flexible

Findings from the Evaluation of the National Library Power Program W

schedulmg was still either-fullyor -

This ﬁgure provides a sharp con-
trast to SASS, data from 1993—1994

of school lrbrarles operated on

" some form of flexible schedules
_and only 17% operated on full flex— A

ible schedules

More important, these changes.

'led to students’ using the library

more frequently. One year after :
the program’s end, the average stu-
dent in a Library Power school visit:
ed the library one and a half times
a Week. This can"be compared to .
the expected average of one. visit
per week in schools with rigid

" scheduling or the observed-average

for schools nationally in 1993.94 of

.83 visits per week. Teachers’ obSer;

" vations confirm the counts made i in
“Library Power lrbrarres The majori- -

ty of teachers report that their stu-
dents are using the”library more

: (65%), are using it more on their
. g

own initiative (60%), and have a

. fote positive-attitude toward using

the library (72%).

Given varying conditions within_

: s1tes md1v1dual schools moved

away from flxed schedules in dlffer—' N

ent ways. Some llbrarnans retamed
“which mdrcate that natronally 44% ’

a ﬁxed weekly checkout perlod
while also encouragmg students to '
tap into library resources on their

‘own or ini small groups when need-
"ed.. Other llbrarlans continued to

instruct whole classes iri lrbrary

- skills and also took the oppormniW'_

to help students apply those skills =
when they dropped into the library

for help on specific assignments.

Creative compromise between

" innovation and tradition was a hall— o
- mark of scheduling practices in -
* many lerary Power schools

Cpllaborative' Planni'ng

‘During Library Power, librarians -

-did not work in-isolation to renew

collectiohs, refurbish facilities or

" establish more flexible schedulmg
- practices. Rather, they collaborated

closely with teachers to plan how to
implement these coré practices and

.-design new approaches toteac’hﬁfé
-and learning in their own schools. -

@ Prior to Library Power, the librarian was not a partici-

pant in the creation of instructional units. This has

evolved to a nice collaboration between all parties.

(Principal, Library Power school)
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_In places where teachers were
 already 1nvolved in shared declslon—

fmakmg, lerary Power strength

‘ened that process by mcludlng .
: school librarians. Before therr e
Library Power project: began, the .
average librarian collaborated with

.22%.of the teachers in the school; .
"-in 1997, the average librarian was

collaborating with 55% of the _
teachers in the building. Teachers-
confirined this interaction.

. Over half of the teachers-said

. that they collaborated with the
librarian in the planning -and.

- design of instruction, and 37% said -

that they collaborated with the

. librarian in-dellvering’ instruction.-

. During the project period, teach-’
ers-and. librarlans nsed collaborative
planning actrvmes to focus on

' 'developrng collectrons, 1dent1fy1ng

and. gathermg materrals for speclfrc -
units of study, and helping students

create projects. In some schools 5

Key Finding: Throughout partici-

pating schools, libmrians and teach.

env collaborated. om planning and
designing instrucrional units, with
librarians sometimes sharing respon-
sibility }'or teaching.

e e e Lo TR

Before, the school librarians were the weakest link in

the entire library structure in this community. Now we

see them at the front end of the curriculum. We see a

different, more profound understanding among librari-

ans about the type of role they play. This shows me

that the Library Power training has had an impact over

time on the knowledge and framework of the librarians.

(Community college librarian, Library Power site)

AL

1teachers and lrbrarlans also used
' shared plannmg time to develop
_ common mstructronal goals In’
' these schools librarians began to.

teach research and lnformatlon lit-

' eracy skllls in, the context of specrfrc

assrgnments rather than as part ofa

: preordamed currrculum A relative:

ly small number of llbrarrans and .

) teachers worked together on evalu—
) ating student performance
Survey data, collaboration logs, :

and case study- observations -

. reveled varying degrees of collabo-

ration from school to school. Most
collaboration was.grounded in two.
domams First, workmg with a
shared’ awareness of instructional

goals and curriculum, teachers and
: librarians collaborated to identify
' resources to enrich that curricu-
Tum. Collectlon development pro-
" vided both the first reason for cok
laboration between most libtatians b

and teachers, and the basis for

.. most collaboration b_e.tw,e.e'n the =
AWO. - :

Second teachers and lrbrarlans

' ‘worked separately, wrth the teacher
" in the classroom and the lrbrarran -
- in'the library, to help students meet

.teacher—developed assrgnments .

'“Approx1mately 20% of schools’ ol _
- laborative actrvmes 1nvolved teach

ers and lrbrarrans drvrdrng responsr—. _

* bilities for plannrng and dellverlng .

' mstructronal actrvmes in orie loca-’
“tion, such as the lrbrary Deeper

' levels of collaboratlon ‘that resulted; gy

in teachers and lrbranans assuming -

* equally shared responsrbrlrty for all .
~students’ leatning proved more
- difficult to realize.

" Atfirst; teachers in many- schools

- were skeptical about collaboratrng

with the librarian and did not see.
what the librarian had to offer -
them.- l-lovwever, as Library Power
practrces begari to take hold,
increasing numbers began to see

14



thie librarian as a“coll'ea'gUe who- .
.shared their vision for lmproved

o learnlng When thls occurred the '_ g

new professronal relatlonshlps
lerary Power fostered became: the

basis for a school culture focused S

-on student learn1ng

Professuonal Development

Across all lerary Power srtes, .

professlonal development was the .
hnchpln that held together the core-

- practices and bolstered schools’ -

capaCcity to- make use-of those'prac- a
" tices.  In fact, Library Power sites "~
]udged professional development to
"be 0 1mportant that each site, on

average, spent 26% of its $1 2 mil-
llon grant = about $308 000 over.
N .three years —for professlonal devel
,opment act1v1t1es In many dis
 tricts, this funding enabled- the o
. library to’ be the focus of profes-
~ sional development for the f1rst
time. - '
) Worklng together, and w1th the
. assistance of the American Library .
~ Association and the Public A

Educatron Network, sites developed'_ A

- a multifaceted approach_ to profes-
sional development. While’ the -

mix of activities varied from district.

‘to district; this, approach typlcally
involved:

e ‘Developing knowledge and

understaniding of state-of-
theart library practice

Findings from the Evaluation.of the National Library Poiver Program

through conferences, sum— oo

“mer institutes and’ work

. shops w1th expert practr— y » o

- tloners,

e _Z'AL_Fosterlng new Sl(lllS through
© sitel ‘leaders prov1d1ng i .o
" school coachlng, mentorlng R

- . ‘and pairing of experlenced
R llbrarlans with- nov1ce prac— ~
titioners; :

e Encouragrng new attrtudes

' toward risk- taklng and stu- ..

dent learnlng by modelmg '

* of successful strategles ‘

through presentations- and o
C Thus, whlle sorne actrvrtles intro- - -

~ school visits; o
. Bulldlng collegral relatlon- -
-ships and profe_sslonal ‘learn-
.. ing communities through »
networking and professional
"pr_oblern—solving'among g
librariarys, principals ind
' school:hased‘Library Power

" teamns, .both within and out— :

" side the dlstrlcts .
Given Library Power s commit-

ment to collaboratlon, manv profés- -
~sional development activities =
“focused on helping teams of teach-
" ers, principals and parents develop

the skills needed to work together

to implement the core practices.
Program leaders called on’ complex S

strategies to design activities to
meet the varying needs of librari-

ans, prlnclpals and teachers For

example, because schools joined -

15

Key Finding: Schools. mvested sins
professional. development acnvmes
that taught pnnczpals teadzerrami,,.
librarians how to. mtegmzehbmry 2

* and.other: mfm-rmuonresom dnto:
teachmg and leammg h ’

. ~the program at dlfferent times, dls—
< trict leadershlp often rolled out”

professronal developrnent at dlffer—

ent levels for dlfferent partrclpants

- duced new staff t to'core pracuces
for the flrst time, others focused on e
xhelprng moré experlenced educa— -
o tors hone thelr Sl(.lllS to hlgher lev-' K
els of competence .

School shbrarlans benefrted con-

' 'slderably from many. of these pro—

fessronal development activities, .

o and. some. emerged as mstructronal
leaders in their o own schools Uslng
théir newly acqulred skllls and star -

o, librarians convened teachers .

for collaboratrve conversatlons that

_served as-the basls for. more colle- .
* gial and professlonal school cul-

tures. As faclhtators of these dis-
cussions, llbrarlans served as advo-

cates’ for the use of core hbrary
) practlces to 1mprove teachlng and
" “learniing and to develop a- stronger

professional community.. | ,A
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IV. Library PoWer's'ContributiOns
to Teaching and Learning

IFrom the beginning, the goals of

Library Power included making the

library and its resources integral to
teaching and learning. Library
Power énticipated thatv the adop-
tion of the core practices would
connect each school’s library and
Jlibrarian With its instructional mis-
sion. In that context librarians
could work as teachers and infor-
mation specnahsts to coach students
as they executed assignments .
designed through a collaborative
planniﬁg process.

[ s
IR

.’{

o

Key Finding: Changes fostered by
Library Power helped schaols engage
students in meaningful and educa-
tionally rich learning actwmes !
Instead of being limited to classroom
lectures and textbook assignments,
by using library resourcesbooks, CD '
ROM:s, and the intemer, studenss

_ meablewexplbmwpiuinmare

Over the study period, the
-national evaluation examined the

-ways in which Library Power’s
resources and practices affected -

- 14

All the children are ours, not just my class and your

class. As we collaborate, we share ideas that spark a

synergy. We feed off each other. I feel Library Power

has drawn many of our teachers together. (Teacher,

Library Power school)

assignments, instruction and oppor—
tunities to learn. Researchers

“asked: Under what circumstances
_ did Library Power work best to gen-
erate better curriculum? Did teach-

ers make use of Library Power to
improve instruction! Could
schools weave together Library’

Power core practices-to support Lo

ambmous instructional reforms? In
what ways: did Library Power, foster -
a stronger professional culture

. among teachers and librarians?

Among their findings:
B Library Power and
Curriculum

“ Core Library Power practices con-
tributed to developing a shared cur-
rlculum and broadening- opportum-
ties to learn in participating
schools. More students using bet-
terstocked libraries more often

each week showed that teachers

were creating assignments that
required library learhir’;g. Using
updated library materials, many.
teachers expanded the curriculum

“to include assignmeﬁts that focused
students on using feald@ng, research
and critical information skills. In

-some schools, students in the earli- - -
est elementary grades tackled
‘research assignments, and teachers
began to ask students'to exafine
multiple resources beyond- the text-
book to compare and contrast
points of view on ‘study questions..

" Case studies and ‘sutvey data
together confirmed that Library
Power Acontﬂributed toa 'broader .
'a'warer’)es's' of the ih;eﬁded and
implemented curriculum among
librarians and teachers. ' '

. Collaboratlve planning and cur-
riculum mapping provided facultles

“with.an overwew of what teachers
in all grades were teaching: Armed -

" with knowledge of the “big pic-
ture,”. librarians and teachers could
analyze curriculum, identify gaps,

" eliminate outdated content and

develop curriculum units that -
added rather than‘i'epeated content
as students moved from grade to
grade. The process of curriculum

16



“analysis also resulted in new ways
of packaging materlals for easier

_access and use. For example, -

_new materials, organized around
‘thematic topics, boxed in. tubs and
circulated from classroom to class-

- room, involved more students in .

interdisciplinary units of study.

[ Library Power and
Instruction

" Throughout the participating

sites, Library Power also stimulated - _

instructional change, which was
modest in some places and more
ambitious in others. Many teachers
- reported redesigning at least-some
of their instruction to capitalize on
"the new resources Library Power
“provided. With a richer selection

of materials available, teachers drew

students into what is known as
““resource-based” learning, often
around a theme that teachers
across a single grade selected in col-
laboration with the librarian. As
one teacher explained, “Having

. more materials in the collection has

made it easier to do independent
projects with my students.” "

~ Teachers’ use of Library Power to
engage studenits in more complex.
kinds of thinking provided exis-

tence proof of the program’s poten- .

tial to influence instruction. Case
studies showed that Library Power

Findings from the Evaluation of the National Library Power Prog'ram .

.

“changed some teachers’ expecta-

tions about the kind of research
yonnger students could do, and
that teachers involved 1 more stu-
dents in library work, often for the
flrst time. Library Power was a nat-
ural partner for instructional pro-'

grams emphasmng interdisciplinary
- instruction, project-based lessons

and student inquiry that require _

using a variety of materials to devise

solutions to problems. '
For example:

.¢ Sixth graders studying the
Civil War used various
kinds of information to
inquire into the key events
of the war. Students délved
into factual questions and
also analyzed and interpret- .
ed information, developed -

timelines, graphed casual:
“ties, wrote poems and pre-

. sented dramatic re‘adin‘gs
based on historical events.

. 'Elementary students used
library resources to describe
what was already known
about a specific topic in sci-
ence, then developed an
experiment and wrote up
results in a form acceptable
for thelocal science fair,
using concepts of “con-
stants” and “independent

“and dependent variables.”

* Inspired by a Library Power -
summer institute, one fifth =
_ grade teacher worked with " :
 the'school llbrarlan, publlc
llbrarlans and other teach-
ers on her team to help stu-
dents use original sources to
conduct primary 'researeh -
fora study; of their
nelghborhood .
Case studies hrghhghted a varrety '

_of ways in whlch lerary Power's

practice of.collaborative plannlng
encouraged professronal relation-
ships that, in turn, strengthened

+schools’ capacity for changing

instruction. These studies revealed
that teaching changes were most .

* profound in schools where téachers
_ :shared an instructional phllosophy
- that was aligned w1th lerary

Power s vision of more ambmous -
learning. However, on its own, the
program did not brlng about wide-

spread changes in teaching. In

schools with a less compatible -
instructional foéus, a better .
equipped and functioning library
offered a Anew setting for students to

‘gather facts from reference sources, -

take notes and respond to predéter-
mined questions on-a topic, but
these assignments did not always .
engage students in deeper thlnkrng
about a topic.

15
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W Library Power and a
Colleglal Profess:onal
Culture

One premrse of lerary Power is-
that student learnmg is llkely to
improve when teachers are engaged
in professronal.conversatlons ‘that -
‘establish shared goils for student’
learrung Where teachers share 4
goals for-more ambltlous student
learnmg, they are better equrpped
'to mobilize their resources to; help

~$trates learning of hlgh intellectual

qualrty When teachers talk togeth :

er about instruction, they are also
in a better posltron to help one

E another achieve shared goals

)

" The initiative’s major strategy for -

promotrng a collegial culture in par-
“ticipating schools was collaboratlvew

" planning between teachers and the .

Aruitoxt provided by Exic:

’ llbrarlan Over the years of the ini-..

tiative, Lrbrary Power enhanced col-
laboration for mstructron between

- librarians and teachers and among .
. teachers thernselves Evidence .
- came from librarians that they
‘more than doubled-the proportion
- of teachers -with whom they actlvely

collabOrated Half of the teachers

: '_reported t_h,at‘they ,work with _th_e
librarian on:the planning and -

desigh of instruction, and almost
half say that Libray Power has

.‘.lncreased ‘their amount of dollabo- -
rtation.- The majority of prlnclpals

- _attrlbute collaboratron in plannlng ‘
mstructlonal units and in develop- "

ing collections to- Library Power
Case studles showed that. collabo-

ration was most effectrve when

.~ teachers had already done some

pla:r‘\ni_nglspeciﬂcally aimed at

- improving learnirig objectives ot

B

thematrc units. For these teachers,

" Library. Power provrded the ration-

ers conversatlons New resources

enticed teachers 0 plan for curricu- .

fessronal development
Collaboratron was more dlfﬁcult

: 4."ale for mcludlng llbrarlans in teach :

' lum that made use ‘of hew materials
- and strategres learned through pro-

when, desprte the: librarian’s efforts,f

teachers’ persrsted in vrewrng the -

llbrary as a service 0 support tradn— 4

* tional instruction.rather. than a.
© resource for mstructlonal change

: -collaboratrng for.new currrculum
and mstructlon, areas usually _

- reserved to. teachers, many teachers

s kept the librarian at arm’s distance.

O\
-

is

- In these srtuatrons, when itcameto -

%



-Library Power’s core practicés”
relnforced one another to establrsh

e stronger professronal relatlonshlps :
"+ and routines that set the stage for-

more amhbitious teachlng and learn—
- ing. With better materials avail-
* dble, teachers expenmented wnh
: ‘a_ssngmnents'_‘t'hat pushed students
, ' ._ to use sources beyond standard .
" textbooks. In many schools, teach-
_ ers began for the first time.to. "
ernploy literature-based strategies
for improving students’ reading’and
““writing. One year after the pro-

gram’s end, almost three-quarters. of

" teachers surveyed described stu- -

dents” attitude toward: 'library use as

. more positive than prior to. lerary
“Power.: As. one fourth grade teacher
" in a Library Power school reflected
o “[Students] are; more curious, they
- ask questrons, they're more interest-
- ed, they want to know more.. '
They want to go do reséarch, they

N _ want to go to the llbrary five tlmes

awee

can erode over time, the evaluatlon -

_ team asked further.questions:
Under what condrnons would .

- schools and districts sustain .

‘progress’ What were the chances ;

‘that Libraty Power's core practices -’

and stfategies would become part -
of the regular routines of the dls
tricts and schools?

" Library Power’s “lessons learned”

Stlll aware that program changes

Findings from the Evaluation .of the National Library Power Program W

V Lessons for Lastmg Change'

' offer both hope-and caution for -
those seeking to make innovations
. in_teaching and learnrng part of
'normal sehool operations. Overall '

_ the evaluation underscored that
: falthful adoption.of all core prac—
~ tices along with vndespread accept— o
" . ance of these" practices in 4 school

boost the chances that schools will -

“institute llbrary reforms. Two years -
’after the end of the fundlng perlod,
~'the great majority of schools ‘persist-

- ed in-using flexible schedullng and- '
“collaboration at levels thatmdlcat- .
-ed Library Power was being mstltu— '

- tionalized i in school cultures, struc- -

tures and relatlonshlps
What fosters- 1nst1tut1onaliiation

~of these practices! New and sus-
‘tained funding, support from .out-

side the schools, leadershlp, staff

development and a: positive profes
" sional culture, and a compatible
policy ‘context favored the chances -.
- that LibraryPower would become'

the basis for “the way we do things

around here.” The varying dégreés

“to'which-these conditions were in

place in di.fferenthdistricts.highligh‘t—

-

What Matters Most

Key Finding: The experience of
barticipating schools shows that-
faithful adoption of all core bermy .

Power practices, along with wuie-
Sl’lead aCOernce of these pmcaoes
boost the chanca that hbmry -

reforms can become permanent,

ed the promises and tensions edu-.

" cators encountered in applying

‘lerary Power ‘as a strategy for last- -

“ing school improvement. ‘Here'i isa
'summary of the key lessons S

' 'l New and Sustamed
_ Fundmg Matters _"»

The 1nfus1on of new resources h
-mto lerary Power schools was cfiti-
cal to their adopting the five core

- practices.and stlmulatlng riew. .
" approaches to- -teaching and learn-
“-ing. For example,‘reﬁlr_brshlng anti-

quated facilities- helped win:over

‘ ,.skeptrcal teachers and sparked their -°

}thlnklng about how the1r students

VIR

® You hate to say money is everything, but in some sit-

uations, you really do have to have new books. They

really weren't extras; they were making up for years of

neglect. (Librarian, Library Power school)
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' could smake better use of the
lrbrary As one Lrbrary POWer
dlrector noted, “The renévation
seemed to catalyze an acceptance’

“and appreciationof the change in
the program.” -

Funding was essentral to’ replace

" pre-Sputnik era materials with -

 attractive biog'raphi_es;' picture

books and fiction from diverse cul-

tural traditions. Up-to-date books * -

drew more students into school
libraries, and in the final months
of the study perrod almost two-
~ thirds (64%) of teachers surveyed
cited the exp_anded collections-as

the most important contribution of

Library Power to their teaching.

' Librarians used new resources to
initiate collaborative planning and.
stimulate changes in collegial rela-
tionships. Even small amourits-of
funding enhanced professional col-
. laboration. For example, in one .
school, five minigrants totaling
$4,200 supported 18 teachers and -
the librarian in planning for
enriched units of instructiori and
. stimulated teacher study groups on
. such topics as assessment, writing
“across.the curriculum, multiple -

_ intelligences and multiage group-

ing. Several groups established a
_consensus enabllng them to devel-
© op new assessment standards and
create new curriculum. "« .

* At the end of the funding peri-

18

od; sore schools faced threats to .

¢ontinued fundlng posed by local’
property tax caps and the redirect-

" ing of scarce resources for text -

books.rather than llbrary books
In this context, malntalnmg the
momentum toward a higher quality

- collection posed a special challenge.'

As one librarian pointed out,

“Other things we can continue

without money — collaborative -
planning, thematic units, flexible
scheduling — but you can't keep
your collection current without

' money.”
~ W Outside ,‘Suppo'rtr_l’watt_'ers
. Maintaining ongoing funding for
* Library Power is closely tied with' .
mobilizing community support for -

.~ the kind of schooling supported by *
 -the initiative. Over the course of

the program, schools established

partnerships with a variety of enti-

ties from outside their own walls to

© buttress the core practices. Overall
help came in the form of technical

The resource people helped us plan....

assistance from national organiza-

" tionis like the ALA’s Amerrcan

Association of. School lerarlans -
(AASL) and the Publrc Educatlon

" Netwotk. Local business groups
provided additional monetary and

programmatic support. Parents
acted as “watchdogs” for the prOJ—
ect, and llbrarlans afflllated with
publlc and- university lrbrarres
offered connectrons toa w1der pro-
fessronal commumty Asone -
lerary Power site director-empha-

" sized, “The more people who know -
‘about {the lerary Power project]
- and the more peoplé who buy ‘into

it, the more likely it wdl be success-

\fl.ll" -.L e e

Most 1mportant local educatronl »
funds, community-based organiza-
tions that represent important: -
segments of the larger communrty,

" were critical to building’ acceptance .

and support for lerary Power

' These groups performed a key
servrce as a conduiit for fundrng
‘and’ volunteers, as an outsrde

Making avail-

able those resources to us, having someone from out-

side this school help us plan for the future, what a

library should look like and what a library should be

doing, was immeasurable [help]. (Principal, Library

Power school)
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“change agent” pushing for core
practicés and as a vehicle for

developing public'understanding of R
- the goals of the initiative. ‘To the

extent that communities, especially
through their local education -
funds, continue to demand that
schools offer the practices and
resources associated with Library
Power, its chances for becoming -
institutionalized imptove.

W Leadership Matters

Systemic leadership aligned at all
levels wds an essential element for

_advancing and sustaining Library -
" Power. At each stage of the pro-
. gram’s development, leaders from”
* the local education funds along

with leaders from each school dis-

trict acted jointly to put core prac- .
tices into place. This partnership -
“enhanced the program’s chances
" for becoming institutibnalized. .

* In the.community, local educa- .

‘ tion fund leaders designed and

administered the program district
wide. Library Power directors at.
the local education funds wrote

" funding proposals, developed com- -
munity engagement efforts, orches .
- trated meetings of librarians across -

each dlstrlct and 1mplemented .

mini-grant programs for professnon— '
- al collaboration for new ‘curriculum
*and instruction. They also worked _

with staff from inside the school

Findings from the Evaluation of the National Library Power Program W

B It doesn't always have to be the administrator [who

leads change]. | think that is a fallacy we have.... | think

leadership can [also] emerge from that four-member

team as long as the administrator is supportive and

does not shoot it down. | know where librarians have

taken leadership roles and teachers have taken the lead-

ership role. (District Library Power director)

- district to integrate'Library Power’s

staff development program with -

* professional development activities

connected to other initiatives..
At the school level, prmcnpals

Tleadership made a difference.

Because professional coll_aboration

: depended ‘on ‘teachers having time

to- meet together with the librarian

“on a regular basis, many principals
.- took steps'to ensure that the

school's schedule accommodated
this purpose. Some administrators
also held teachérs and llbrarlans

dlrectly accountable for collaborat-

ing with one another. For exam-

“ple, one principal in a case study
* school required teachers to docu-
,' ment at least three projects planned

with the librarian. In this instance,
teachers’ use of the library in their

. instruction mcreased

The: challenge of promotmg
w1despread and consistent leader-
ship among principals, teachers .
and librarians remains an issue of
considerable concern. In some

21

case study schdols, principal
turnover resulted in the program’s .

. losmg ground: Howevér, the

evaluation also. found that Schools
in dlstrlcts that had made a district-

" wide commitment to lerary Power
" had less dlfﬁculty sustaining thé _
* program even in the face of leadet—

ship changes.

. n Professlonal Development

and a Pos:tlve meess:onal

' Culture Matter

Professnonal development was

“critical to Library Power's success in

introducing llbranans, teachers and
principals to stateofthe-art library '
practices. Workshops,_ mentoring,
school visits and networking all
equipped librarlans to ‘encourage,

_teachers to use the core practices to
benefit students' learning. With-

new: knowledge and Sl(lllS many
llbrarlans emerged as mstmcnonal
leaders in their own right. As one
principal from a case study school

- 19
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@ Staff development

caused more change
than anything else we
did. (District Library

Power director.)

noted Library POWer has helped
..;focus the role of the librarian as’
. central to school reform.. It

brought libraries directly into" the .

middle of total sctiool reform, and
created a legitimate role for the.

- librarian as.an instructional leader.

g In some schools the librarian is”

now perceived more as an instruc -

. tional leader than ‘the principal

Sustaining Library Power's posi- -

tive effects also requires that teach-
" ers and librarians share a positive

" professnonal culture grounded ina -

* common vision.” To Varying

' A ‘degrees, Library Power schools. - .

Key Finding: To the extent that
other states. or even individual dis
tricts, implement similar policies, the
goals of Library Poiver will be

" enhanced ar the school level, and

institutionalization is more likely.

‘20

_ ';'developed such a culture, primarily

.through collaborative planning

_Teachers in schools connected to - -

L a larger reform frameworl( that

L promoted-a vision of learning
compatible with Library Power. were_j’

“often most w11hng to, collaborate

around shared instructional goals
. and activmes

[ ] Compatlble Pohc:es g
: Matter :

Policies that flowed from nation-

al, state and local agencies had

: notable effects on séhools’ accept .

ance of Library Power’s aims and -
practices “When state or district

: ‘policies were compatible with
- Library Power goals, pr1ncrpals and .

teachers in- participa'ting'scho'ols
more readily understood and
éndorsed the purposes of Library
Power. In this context, Library .
Power could add value to existing

- reform efforts. Without such a

context, it was more difﬁcult.for '

educators to “make sense” of . -
Library Power and embrace its pur:
_ poses and practices as part of their

daily routines.
Where prevailing policy goals

'- ‘paralleled the aims of Library

Power and promoted student

- inquiryand problem-solvrng,

schools and teachers were encour-”
aged to use Library Power's tools
and strategies to help students

) 'reach higher levels of achievement. ’

~For example, assessments in,
effect during the. period of the pro;—.A

:'ect in Kentucky remforced the goals' o "
of Library Power and prov1ded a~ -

rationale for Kentucky teachers to -
embrace Library Power ' practices

B "Lil(eWISe, teachers in schools. affili— ‘
-ated w1th broader school reform

networks that shared Library ..

“Power's vision of. studént learning .

through understanding, made -

better use of core Library Pover

practices, including collaborative L

' plann1ng, than did teachers in-
* .. other schools

In contrast, where policies were -

less aligned’ with Library Power, the
program sometimes floundered: .
For example, New Jersey’s elimina— ‘

-tion of funding specrfically allotted,
- to school libraries lefe districts with- :
_the chorce of usmg block grant - ‘
.-funding to continue Library Power

practices or pursumg competitive:

. ..funding sources. * This choice :
"meant pitting the goals of school
" library reform against the goals of '

other equially legitimate programs-
and services, including those of
school counselors anid nurses.
Ultimately, this left Library

Power vulnerable to local political

_ wrangling

0o
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VL. Library Power and Dilemmas of Reform

~ The evaluation of Lihrary Power

highlighted what schools.could

- achieve by mobilizing resources,

leadership and a strategy for
improvement that put libraries at
the center of teaching and learning
and moved librarians into the

mainstream of school life. These
achievements were considerable.

At the same time, the evaluation,
and the case - studies in partrcular,
also revéaled dilemmas that have
vexed other. school reform initia-
tives. Atthe énd of the study peri-

~od, unresolved questions remain

regarding how Library-Power’s
vision of learning can weather sys-
temic problems associated with
competing demands on schools,
the underdeveloped capacity in

some schools to enhance the intel- -

lectual quality of teaching and
learning, and unequal resources

- and access to knowledge within

and across schools. Here is a sum-
mary of key findings: -

B Competing Demands
While Li_brary_Power held out

the promise of better use of learn- .

ing resources, more focused cur-
riculum, challenging instruction -
and deeper student learning, other
demands competed with this

‘momentum. A few schools were

consistently distracted by the social

needs of their students, and the
lack of resources available to.

address those nieeds. Some schools

also contended with the.political

pressiire to raise test scores and .
“look good” on statewide or district -
assessments. This pressure inhibit- - working at high mtellectual levels -

" ed some teachers from moving

toward new kinds of instruction

‘aimed at helping students learn.to

research questions of interest as-a

* way to develop new knowledge and

understanding. These demands
potentially represent a powerful

“undertow that could make it

difficult for lerary Power to realrze
1ts full potentlal

[ | Varying'Capacity for -

..Improving Teachmg and

Learnmg

Stchool reform involves changing
more than school structures and
procedures. Italso requires creat-
ing'a culture based on shared

norms, values and expectations that -

support improved student learning.
Developing such a culture requires
that professionals develop collegial
relationships based on trust and”
respect. A

Schools were not always receptive
to-the vision of student learning -
and professional practice espoused
by Library Power. Although
Library Power stimulated momen-

‘tum for stronger professnonal

' collaboratron in many schools and .
3 although it offered schools a set of

. tools that set the stage for richer

classroom practice, it could_ not, by
itself, advance a vision-of students

and teachers engaged in colleglal

* practice to promote student -
* achievement.” When other

enabling condmons were not in

place, schools struggled to connect
* Library Power’s core practices to

improved teaching and learning.

. Across participatih’g districts;
schools varied considerably in their
cdpacity to use Library Power’s

resources and practices,-especially

collaborative planning, to realize a
vision for higher student achieve-
ment. Some schools hada. crmcal

" mass of teachers who could develop

a schoolwide culture focused on’
resource-based learning. Teacher
beliefs and assumptions.about stu-" -
dent learning and the approprlate
role of the library sometimes sup-
ported and sometimes undermmed .
teachers’ acceptance of collabora-
tive planning for assignments- that -

.madé new mtellectual demands on .

students. Leadership changes or a
leadership unable to develop the
trust and respect necessary

. for collegial practice has the

potential to further undermine

‘such collaboration.
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' lEquiﬁ/ .

“While Lrbrary Power helped .

address mequrtles ‘in resources from

-~ school to school mequalmes in

" resources and ‘capacity of schools to
. mobrlrze for reform remamed an
" issue throughout the study period..

In some instances, existing

" inequalities in resources con- * -
tributed to differences i in 1mple—

mentation of the core practices

. from school to school. For exam- )
* . ple, schools that had already allocat-

ed more support staff to the libra»ryl

" ~ were als_o.those most likely to

- irrrolerrrent new s"chedulln'g‘prac—

 tices; in“fact, lrbrarres with’ fully

flexible access had over four times

‘ the full-time equivalent in time

O

ERIC

Aruitoxt provided by Eic:

commitments from support staff as
did those that maintained access

‘on a regular basis.
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. 'Schools profiled .irr the'eyalua-' .

-tion’s case studies also varied in

teaching capacrty, and in the con-
text of existing drsparmes, Lrbrary

Power introduced another opportu-
ln'ity to widen the gap in students’
learning opportunities -For those |
teachers ready to invent more chal-

lenging assrgnments, lerary Power

) mcreased their skills and.confi- ... -
dence for domg so, enhancmg therr. ‘

students’ opportunities to learn.”
Teachers.in schools that had .
already embraced substantlve .
school reform initiatives, v1ewed
Libtary Power as adding value to-

.their work; and they als'o found
they could use Library Power to
~ enhance instruction’ "Teachers in - -

schools without afﬁlratlons to

reform networks or in schools w1th o

llmlted capacity overall could-less’

24

.readrly employ Lrbrary Power pI‘an
'tlces to improve classroom practice. -

Whether in'termis of- professronal
commumty, fmancral resources or..-

. instructional: quallty, teachers and .

students in 'schools with* greater

-Téscurces to begm with were .-

those most likely to: benefrt from

- the expanded resources and

opportunities for learnmg, available
through Library Power. These

. evaluation findings suggest._th,at o
- schools and districts seeking to
-adopt Library Power:must consider
© ways to desrgn an 1mplementatlon

plan that addresses ex1$tmg

i drsparrtles
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Lrbrary Power armed to move -

'llbrary resources and practices into -

the mainstream of school life so as
to expand ‘enriching learnrng

. opportunities to all students school-
. ‘wide. It sought to marry the work

of school libratians to the-work of -
- teachers, so .,librarians' and'teachers

together would use new library.

resources to enhance student learn-

ing and support a more positive .

. -community for collegial practice.
As librarians, teachers, principals
.and change agents in the local edu-
cation’ funds put the core practices -
to' work, most Lrbrary Power o

schools realized these goals._

- In the beginning, neither the

DeWitt Wallace-Reader’s Digest

Fund-nor reformers in the districts

anticipated that the program’s prac-

Findings from the Evélua_tiori of the Nétio_nal Library'Powe'r' Pr'ogram' I

O .
. [

 tices and strategies could evolve -

into a strategy for comprehensive

school reform., But as the natlonal _
evaluanon learned in some.schools

under certaln condrtlons, lerary
Power.was a powetful catalyst for

reformlng teaching, learmng and a
- school’s professronal culeure. The -
tools and practices of the program _

strmulated and- broadened the
scope of student reading, trlggered

" ’new research projects_ and accelerat-
A BN
~ed the acceptance of new.visions of

lear:nlng for understandmg

Putting lerary Power practrces -

into place in some of the poorest

schools in the nation,_librarians, -
" teachers and- principals tOgether :
“helped students learn more sub-. -

stantive content and sharpened
their own professional practice.

 to lmprove 1nstructlon R

VI Summary

' LibrarY‘POWer dld not solve exist-

E . -ing problems that plague urban

and low—rncome dlstrlcts It dld

not provide answers t0.all the ' _
dilemmas schools encounter as they oo
, educate large numbers of dlsadvan-
" taged chlldren with" llmlted

résources.. But-the lerary Power

_story reveals the potentral for

important 1mprovements in class-
Aroom ‘practice and professronal rela:
o .tlonshlps It hrghlrghts the condis

tions that can foster or lmpede the
acceptance of new practices, and it

: demonstrates how schools can

- effectlvely use llbrary resources and
- practlces to promote a shared cur:
" riculum and contrrbute powerfully

>\\/

N
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Directory of Library Power Pr’ograms and Contacts B |

Atlanta, GA .

Dianne S. Mancus,
Executive Director

Nancy Hamilton, -

‘Library Power Director
APPLE Corps, Inc.

100 Edgewood Avenue, NE
Suite 1224 . .
: Atlanta, GA 30303

(404) 522-8640

. (404) 522-3021 (fax)

Baton Rouge, LA

Jenola Duke, Executive Director
Volunteers in Public Schools
1584 North 43 Street

Baton Rouge, LA 70802

- (225)923-8587

C - - (225) 92348582 (fax)

Berea, KY-
Gmny Eager, Executlve Director
Lisa Gay, Library Power Staff

_ Jenny Wilder, Library Power Staff -

" Forwidrd in the Fifth

433 Chestnut Street .
Berea, KY 40403
(606) 986-3696

- (606) 986-1299 (fax)

Cambridge, MA
Mary Eirich, Executive Director
Joan Stern, Teacher-Leader
.Cambridge Partnership for
Public Education
MIT Building E60-156
- 77 Massachusetts Avenue -
Cambridge, MA 02139
(617) 253-7063 ’
(617) 2585573 (fax)*
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" Chattanooga, TN

Daniel Challener, .

Executive Director -

Public Education Foundatnon )
100 East 10* Street

Suite 500 ’

- Chattanooga,‘TN 37402
(423) 2659403 '

(423) 2659832 (fax)

Cleveland, OH

Deborah Howard,

Executive Director -

© Cleveland Education Fund

1422 Euclid Avenue, Suite 1550 -
Cleveland, OH 44115
(216) 566-1136 E

(216) 5661230 (fax)

Dade County, FL

" Linda Lecht, Executive. Dnrector .

Catherine Raymond,

" Library Power Director
‘Dade Public Education Fund

4299 NW 36* Stréet,.Suite 203

‘Miami, FL 33166

(305) 8842172
(305) 884-5633 () .

Denver, CO

. Barbara Volpe, Executive Director

Ellin Keene, Director of Programs
- Public Education & Business
- Coalition -

1410 Grarit Street, Suite'A-101
Denver, CO 80203
(303) 861-8661 '

- 7(303) 861-1501 (fax)

meoln,

Barbara M. Bartle, :

- Executive Director

meoln Publnc Schools Foundatlon
Box 82889 -

Lincoln, NE 68510
(402) 436-1612 - . .
(402) 436-1620 (fax)-

Lynn, MA

Mary Sarris, Executive Director -

-Lynn Business/ Educatlon
_Foundation -

C/o Demakis Law, Ofﬁce

56 Central Avenue, Suite 201 -
Lynn, MA 01901 ‘

(781) 592-5599

(781) 593—0561 (fax)

.Mon Valley, PA

Linda Croushore,
Executive-Director

" Patti Hoke; Library Power Director ‘

Mon Valley Education Consortium )
336 Shaw Avenue
McKeesport, PA 15132 -
(412) 6789215

'(412) 678—1698 (fax)

. Nashvdle,
. Debby Gould, Executlve Director

Metropolntan Nashville Public

- Education Foundation

P.O..Box 50640
Nashville; TN 37205

(615) 3836773 . ©
(615) 292-7573 (fax)

(o)



* New Haven, CT .

Linda'D.. Kosturko,

Executive Director ..

' New Haven Public Educatlon

_Fund; Inc. . - :

703 Whitney Avenue-' .
‘New Haven, CT 06511 -

(203) 865-3255 - '
(203).865-3244 (fax)

New York, NY

" Béth Lief, President.

**Sheila Salrnon,

B Semor Vice President.

New Visions for Public Schools
96 Morton Street; 6'*‘ Floor :

~ New York NY 10014

(212) 645- 510

'(212) 645 7409 (fax)

Paterson, N]

Irene Sterling, Executive Dlrector :

Paterson Education Fund -
ZZ'MilllStreet,'3"‘ Floor
 Paterson, NJ 07501
- (973) 8818914 .
' (973) 8818059 (fax) '

Philadelphia, PA
‘Nancy McGinley,
Executive Director

Philadelphia Education'Fund -

71 Ben]amm Franklm Parkway,- »
Suite 700 .

'Phd?delphla, PA 19103 -

(215) 665-1400
(215):864-2494 (fax)

' Find‘i’ngg'frqu theA,»Ev_alnétion of the Nétion_al Library Power Program

Proi'ideQCe,.-RIA-

.Ma_r.gnretlta EdWércis, :

Executive: Director -
Public Education-Fund .

15 Wiestrninister Street, Suite 824,
-Prov1dence, RI 02903‘

(401):454-1050 - .
(401) 454»1059 (fax)

".Tucson,' AZ

Sally Trattner, Exetutive Director
Educational Enrichment '

'Foundatlon o

1661 North Swan Road Sunte 116 o

Tucson, AZ 85712

(520) 3258688
‘(520) 325—8579 (fax)

Wake County, NC ‘
M. Anthony Habit, Presndent

" .Matgaret Isenberg, " .. -
' Libraty Power Director
“Wake Educatlon Partnership
605 Wiillard Place
-Ralelgh NC 27603

(919) 821-7609

i.(919) 821- 7637 (fak)

Amerlcan Lrbrary Assocratlon
]ulne ‘Walket, Executive Dnrector ‘

Arnerican Assocnatlon of

-School lerarlans
" American lerary Assoc1at10n

50 East Huron -

" Chicago, IL 60611
(800) 545.2433.

(312)664-7459 (fax)
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DeWitt Wallace»Reader 5
.' Dlgest Fund * =~ :
'Catherine’ Pino, Program Assocrate
- .Adam Stoll, ‘Evaluation Officer * *
L Two Park Avenue, 23rd Eloor S

New York, NY 10016

- (212) 251.9700 ,
o ,emall dwrd@wallacefunds org

| _Pubhc Educatton Network

C. Varinessa Spmner,

- -_Dlrector of Education
William Mlles, Manager, Edu<:atron
A Robert, Saffold '

Senior Assocrate, Educatlon
Kendall Joyner, _
Admmlstratlve Assnstant
Educatlon

,IPublnc Education Network
601.13* Street, NW, - . "
-,;Sunte 900 North -

Wishington, DC:20005:
(202) 6287460 -
(202) 6281893 (fax) -

b ‘Retir‘ing”]une.f.24, 1999
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