
DOCUMENT RESUME

ED 438 738 FL 801 349

AUTHOR Hasib, Shama; Winn, Sally
TITLE But Teacher, I Can't Type!
PUB DATE 1999-03-00
NOTE 7p.; Paper presented at the Annual Meeting of the Teachers

of English to Speakers of Other Languages (33rd, New York,
NY, March 9-13, 1999).

PUB TYPE Opinion Papers (120) -- Speeches/Meeting Papers (150)
EDRS PRICE MF01/PC01 Plus Postage.
DESCRIPTORS Adult Education; Bilingual Education; *Computer Assisted

Instruction; *Computer Literacy; *English (Second Language);
*Instructional Innovation; *Literacy Education

ABSTRACT
This paper discusses how to create appropriate and

well-planned learning activities for lower level, mostly adult,
English-as-a-Second-Language students. The paper offers a step-by-step
narrative on preparing a class to go to the computer lab, introducing them to
and explaining the uses of basic computer components, and then leading them
in a variety of very simple but pedagogically useful exercises. The point is
made that many, if not most or even all, of these students cannot afford a
computer at home, so that this may in and of itself be a useful exercise in
acquainting them with this increasingly pervasive technology. Learning
English is, of course, the top priority, but understanding and learning about
the multiple uses of a computer is a close second. (Adjunct ERIC
Clearinghouse for ESL Literacy Education) (KFT)

Reproductions supplied by EDRS are the best that can be made
from the original document.



PERMISSION TO REPRODUCE AND
DISSEMINATE THIS MATERIAL HAS

BEEN GRANTED BY

CSa (6, (.3'1 rin

TO THE EDUCATIONAL RESOURCES
INFORMATION CENTER (ERIC)

1

Introduction

BUT TEACHER, I CAN'T TYPE!

By Shama Hasib and Sally Winn
City College of San Francisco

U.S. DEPARTMENT OF EDUCATION
Office of Educational Research and Improvement

EDUCATIONAL RESOURCES INFORMATION
CENTER (ERIC)

This document has been reproduced as
received from the person or organization
originating it.
Minor changes have been made to
improve reproduction quality.

Points of view or opinions stated in this
document do not necessarily represent
official OERI position or policy.

ESL teachers are finding increasing opportunities to use computer technology

with their students as it becomes more widely available in education settings.While

some teachers debate the value of taking lower level ESL students into a computer

lab, this group can benefit greatly from appropriate, well-planned activities. The keys to

success are in thoroughly preparing students for the experience, in designing activities

that are both interesting and highly communicative, and in addressing the varying

degrees of keyboard competency of the class.

Thorough Preparation

Before even setting foot in the computer lab, there are a number of things that

you can do that will make life much easier. First of all, review the alphabet. This

sounds very basic, but remember some lower level ESL students may have just

learned the English system and the order of the letters, so the review will be a

reinforcement. Remind students about the upper and lower cases, and the basic use of

capital letters, e.g. in names, and at the beginning of sentences.

Some students, perhaps the older ones, will feel some trepidation about their

visit to the computer lab, so it might be a good idea to let them interview one another

and realize that they are all in the same boat. The handout can include questions such

as, Do you have a computer? Do you know anyone who has a computer? Can you

type? What other machine can you operate?

At this point give students a handout with an illustration of a computer and use

this to introduce them to these vocabulary items screen, monitor, mouse, wire,

connection, hard drive and keyboard. This can be a dictation, or an information gap

activity. Tell them that they have to click the mouse, and demonstrate click and double

click. A bell where a button has to be pressed can be passed around so that students

can try for themselves the hand movements required. Remember when you tried the
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mouse for the first time how difficult it was to maneuver it!

The next step is to give a handout with an illustration of the keyboard. Go over

the sequence of the letters on the keyboard, and show the students where the

numbers are. Teach the vocabulary that they will have to understand - space bar, shift,

delete, return, arrows, drag, up, down, left, right, hit and press. Give students plenty of

time to look at the keyboard diagram, to absorb the information and ask questions. A

pair activity using prepositions could be useful. One student asks, Where is the letter

G? and the other replies using a preposition.

It's very important to make no assumptions about the students' knowledge of

vocabulary. For example, when using the word hit as in hit the key, explain the

meaning. Students may know hit only in one context and be puzzled by its use in the

computer lab setting! The same thing applies to drag. The whole computer experience

can be very frustrating if the mouse isn't dragged properly, so demonstrate the

meaning of the word by using a heavy piece of furniture, and comparing drag with lift.

If there are more students than computers in the lab, have them choose a

partner while they are still in the classroom. It's possible to insist that they choose

someone who speaks a different language, so that they would have to communicate in

English and have a very authentic language experience. On the other hand, some

teachers might feel, as we did, that they are going to do something very new, and they

will have to sit with this student the entire time that they are in the lab. They might be

more comfortable facing all these challenges with a partner of their own choice.

In spite of all the pre-teaching, some students will become completely helpless

when confronted by the actual machine. It gets easier as the days go by, but be

prepared for a lot of individual teaching.

First assignments in the computer lab

When taking low level ESL students in to the computer lab, there is a

tremendous feeling of excitement and a lot of noise. They all want to start immediately

and do all the amazing things that they know computers can do. Some of them do not

want to wait for instructions, so they get into a program that they cannot handle, or

worse have the screen freeze up. The biggest challenge for teachers is to temper the
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enthusiasm with what they need to learn. On the first day, some teachers find that it

makes a lot of sense to go into the lab before the students do and put the mouse on

top of the monitor. This way the students have to listen to the teacher, and hopefully

they will all then begin at the same time.

If a projector is available, ask the students to watch a demonstration and then

do the same. If not, write down on the board or OHP the steps that they have to follow.

Decide before going to the lab whether students will have disks, or just work on the

hard drive. Obviously instructions are going to differ depending on that decision. It is a

good idea to use a mouse tutorial to introduce students to dragging and clicking. If this

software isn't available, use the calculator on the computer for mouse practice. This

also reinforces the use of prepositions.

The activities at this level are very simple. Ask the students to type the alphabet

in the lower case, and then in the upper case. To do the latter, they will have to learn

the use of the caps lock key. They can type the lower and upper case letters with a

space in between, so that they have to use the space bar, Aa, Bb, Cc. Dictate letters

that they have to type, capital B, small d, etc. Numbers can also be dictated.

Ask students to type their name and the country that they come from. Teach

them to highlight this and then change the font and the size of the type. This is not easy

as the students find the highlighting very difficult. Spell out a list of words, C- O- M -P -U-

T-E-R. Tell them to number the words and use the return key so that the words are in a

list. Write on the board a few sentences with very obvious spelling and grammatical

mistakes, and show the students how to correct the errors. This is quite difficult for

those who are still having problems manipulating the mouse, so be prepared to move

around and help students. However, it is a worthwhile activity as it shows students the

editing capabilities of the computer.

When students become more comfortable with their computers, it's possible to

move on to more challenging activities.

Communicative Activities

Computer lab settings can create a negative effect of isolation as students focus

on their monitors. When tasks are not carefully designed, computers can create
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barriers. Maintaining the communicative aspect of lessons is essential. Two activities

that require students to share their computer writing in the lab are Describing the

Computer Lab and Expanding Student Writing.

Describing the Computer Lab

1. Have students open a new document, put their names at the top, and

write one sentence describing the lab. EX.: There are 30 computers in the lab.

2. Have everyone stand up and move one computer over to the right.

3. Read what is written on the computer screen. Add another sentence to

the list with new information describing the lab.(Note: this is a list, not a paragraph.)

4. Repeat steps 2 and 3 ten or more times.

5. Have students return to their original computers.

6. Options: (in the lab or for homework) Have students correct the

sentences, OR have them use this brainstorm list to write a paragraph

describing the lab.

Note: The computer lab is the first, obvious place to begin in writing description.

Students can also describe posters on the wall or photos in their textbooks, as long as

they are all looking at the,same image.

Expanding Student Writing

1. Have students open a new document, put their names at the top, and

write a short paragraph about their activities of the last (or next) weekend.

2. Have everyone stand up and move to a different computer, preferably at

some distance from the first one.

3. Read the paragraph on the screen.

4. Below the paragraph, write some questions about the information asking

for more details. EX.: If the paragraph says that Student A went shopping, Student B

might ask questions with Who, What, What time, Where, Why, How much, etc.
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5. Have students return to their original computers.

6. Have students rewrite their paragraphs adding the information asked for

in the questions.

7. Option: The process can be repeated a second time.

Another way to increase communication in a computer lab setting is to do

activities in chat mode. A conventional group activity such as answering questions in a

group (ie: Who has lived in the U.S. the longest? Who lives the farthest from school?

etc.) can be done in a chat group. This gives the students valuable practice in

computer skills. It also eliminates many affective barriers to communication, such as

difficulty in pronunciation. Chat format is available in various software programs, or

can be downloaded from internet e-mail providers. Actual chats can also be printed

out and used later for editing practice.

Accommodation of Different Computer Skill Levels

In any ESL classroom, the degree of expertise in keyboarding and computer

skills will vary widely from those who cannot type at all to those whose skills may well

exceed the teacher's. It is crucial to create tasks that keep all students feeling

interested, active and successful, whatever their level of expertise. A useful technique

to cope with the varying keyboard competencies is to make flexible assignments that

expand or contract to suit the skills of the student.

A typical assignment might be to first copy a paragraph provided by the teacher

on a handout. For example, a paragraph titled Last Weekend gives a short description

of the teacher's activities. The title is in boldface. The verbs are in italics. The teacher

provides font, spacing, and size information. Initially, the students' first step is to

reproduce the paragraph exactly as they see it on their own computer screens. For

some students with low keyboarding skills, this task will require the entire class period.

They will finish, print their work and turn in a satisfactory product they can be proud of.

Others will finish more rapidly. As they do, they will raise their hands and the teacher

will work with them individually to give them step 2 of the assignment. These students
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will copy the paragraph on their screens, change the title to Next Sunday, and make

all appropriate verb changes. For students who finish this step, have them copy the

paragraph again, change the title to Every Sunday, and change the verbs again. For

students who finish step 3, have them use the paragraph as a model to write

about their own weekends. In this way, the assignment can expand to keep those with

higher computer skills challenged. The point is that all students will produce a finished

product according to their abilities.

Another useful method to keep keyboard-competent students occupied is to turn

them into classroom assistants. Teaching their computer skills to fellow students is

great English practice and highly communicative as well.

Conclusion

Research has shown that low-income families are not keeping pace with the

technological advances that the rest of the population has taken for granted. Many of

our ESL students cannot afford to buy a computer, and many of them are in low paying

service jobs where there is little chance of them getting to use one. The ESL school or

college may be the only educational establishment that they have any connection with.

Therefore, it is imperative that in the safe, comfortable environment of the ESL

classroom we introduce our students from the very beginning to the technology that is

all around them. Learning English of course is the top priority, but understanding and

learning about the multiple possibilities of the computer should be a close second.

The authors teach English as a Second Language to adult students at City College of

San Francisco.

7



FL,(013411 --7

U.S. Department of Education
Office of Educational Research and Improvement (GERI)

National Library of Education (NLE)
Educational Resources Information Center (ERIC)

REPRODUCTION RELEASE
(Specific Document)

I. DOCUMENT IDENTIFICATION:

ERIC

Title: Bk-te read/LEA,- ).1" ea,,-(7xpe_

Author(s): Shama, Hasi"b ccet( 5a 1(y 1/0;14
/1/ A/0, (A)4s is

/1/0 . 'PICA-EC- Sp cc
--resOL 93 Ayers?
Poesetv-reo etsEwfrte c.

Publication Date:/ c= 0°D

H. REPRODUCTION RELEASE:

In order to disseminate as widely as possible timely and significant materials of interest to the educational community, documents announced in the
monthly abstract journal of the ERIC system, Resources in Education (RIE), are usually made available to users in microfiche, reproduced paper copy,
and electronic media, and sold through the ERIC Document Reproduction Service (EDRS). Credit is given to the source of each document, and, if
reproduction release is granted, one of the following notices is affixed to the document.

If permission is granted to reproduce and disseminate the identified document, please CHECK ONE of the following three options and sign at the bottom
of the page.

The sample sticker shown below will be The sample sticker shown below will be
affixed to all Level 1 documents affixed to all LevelA documents

I I

PERMISSION TO REPRODUCE AND
DISSEMINATE THIS MATERIAL HAS

BEEN GRANTED'BY

TO =E EDUCATIONAL RESOURCES
!NFORMATION CENTER (ERIC;

Level 1

Check here for Level 1 release, permitting reproduction
and dissemination in microfiche or other ERIC archival

media (e.g., electronic) and paper copy.

Sign
here,-)
please

PERMISSION TO REPRODUCE AND
DISSEMINATE THIS MATERIAL IN

MICROFICHE, AND IN ELECTRONIC MEDIA
FOR ERIC COLLECTION SUBSCRIBERS ONLY,

HAS BEEN GRANTED BY

2A

e`e
TO THE EDUCATIONAL RESOURCES

INFORMATION CENTER (ERIC)

Level 2A

n
Check here for Level 2A release. permitting reproduction
and dissemination In microfiche and in electronic media

for ERIC archival collection subscribers only

The sample stidrer shown below will be
affixed to all Level 28 documents

PERMISSION TO REPRODUCE AND
DISSEMINATE THIS MATERIAL IN

MICROFICHE ONLY HAS BEEN GRANTED BY

2B

TO THE EDUCATIONAL RESOURCES
INFORMATION CENTER (ERIC)

Level 2B

Check here for Level 2B release, permitting
reproduction and dissemination in microfiche only

Documents will be processed as indicated provided reproduction quality permits.
If permission to reproduce Is granted, but no box Is checked, documents will be processed at Level 1.

I hereby grant to the Educational Resources Information Center (ERIC) nonexclusive permission to reproduce and disseminate this document
as indicated above. Reproduction from the ERIC microfiche or electronic media by persons other than ERIC employees and its system
contractors requires permission from the copyright holder. Exception is made for non- profit reproduction by libraries and other service agencies
to satisfy information needs of educators in response to discrete inquiries.

Siena

6.144/i,
organization/Address:

c#-y Cotle9E of 5a4,1Frztee.zseo
760 Eddy St, , SF, c/f qY/67

Printed Name/Position/Ric .",1-16474. Ha6,wesi_ erstraciar

SaA W Ink) ESC, h15 dirt-
Telephone: FAX
g/5-)5-6,1 75"
E-Mail Address:

5 W I(CGS'f: CC . c_4 , lAs
Date: I

lover)



III. DOCUMENT AVAILABILITY INFORMATION (FROM NON-ERIC SOURCE):

If permission to reproduce is not granted to ERIC, or, if you wish ERIC to cite the availability of the document from another source, please
provide the following information regarding the availability of the document. (ERIC will not announce a document unless it is publicly
available, and a dependable source can be specified. Contributors should also be aware that ERIC selection criteria are significantly more
stringent for documents that cannot be made available through EDRS.)

Publisher/Distributor:

Address:

Price:

IV. REFERRAL OF ERIC TO COPYRIGHT/REPRODUCTION RIGHTS HOLDER:

If the right to grant this reproduction release is held by someone other than the addressee, please provide the appropriate name and
address:

Name:

Address:

V. WHERE TO SEND THIS FORM:

Send this form to the following ERIC Clearinghouse.

OUR NEW ADDRESS AS OF SEPTEMBER 1, 1998

Center for Applied Linguistics

4646 40th Street NW

Washington DC 20016-1859

However, if solicited by the ERIC Facility, or if making an unsolicited contribution to ERIC, return this form (and the document being
contributed) to:

C Processing and Reference Faci
1100 West Street, 2" Floor

I, Maryland 20707-3

Telephone. 0 7-4080
Toll Free. ;II 9-3742

F 301-953 I 1.3
ericfac@inete v

http://ericfac.piccard.csc.

EFF-088 (Rev. 9/97)
PREVIOUS VERSIONS OF THIS FORM ARE or:1Rn! FTF


