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of Federal Umvw@m@mt

n recent years there has been considerable debate about the fed

eral role in edueation. Some people question whether the federal

=L government should be invelved in education at all, while others
want to see federal support expanded. What's often missing from these
discussions is a historical perspective. For example, many people think
the federal goyernment first became involved in education with the
Great Society programs of the 1960s, when actually the first step

occurred more than two centuries earlier with the Northwest

Ordinance of 1787.

This publication takes a historical look at the federal role in
education—when, why, and how it took shape, and which major themes
have defined it over two centuries. The document concludes with a
brief consideration of the impact of federal involvement over the years
and the continuing need for a federal role. The Center on Education
Policy hopes this information will provide a historical grounding for

current policy discussions.
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A [Federal Role in
a Decentralized System

Governance in the United States is very decentralized compared with
that of most other nations. Qur system is based on the philesophy that
government ought to be limited and that control of many public
functions, such as schooling, should rest primarily with states and local
comimunities.

Over the years, a limited but critical federal role in education has evolved
within this decentralized system. The seeds of this role can be found in
the writings of our nation’s founders, who understood that education
was essential to building a strong, unified democracy. In general, the
federal government has entered the field of education when a vital
national interest was not being met by states or localities, or when
national leadership was required to address a national problem. The
courts-have usually upheld the federal role in education based on the
Constitutional clause giving Congress the power to provide for the
nation’s “general welfare,” the 14" Amendment ensuring citizens due
process of law, and other legal grounds.

The federal government has always been a subordinate partner to
states and localities in terms of the amount of education funding that
comes directly from the federal level. The federal share of total
revenues for elementary and secondary schools peaked in the late
1970s at less than 10%, and today is less than 7%. States and local
school districts have retained control over curriculum content and
instructional methods; in fact, federal law prohibits federal
interference in these areas.

But the federal government has influenced education to a degree that
goes well beyond the small share of funding provided. In recent years,
to achieve ‘g\reater impact, federal dollars have been heavily
concentrated on certain priorities, such as educating poor children,
rather than on general school support. Presidents and other national
leaders have used the prominence of their office to call attention to a
problem and rally pecple around a national goal. When the rights of

2
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' 1nd1v1duals aré at stake, the federal govemmen‘t has required states
and loeahtles to take certgin correetlve actions.
: y

“There are four /ma]mr reasons why the federal govemment became-
involved in'education: ‘ ’
0-  to promote democracy; o

‘o toensure equality of educational opportumty,
o™ to enhance national pmduetlwty, and

.o to strengthen national defenSe. *

The secti(ms below give a brief __sketch of when and why federal action
began in each of these areas, and -which key federal programs and
policies have been adopted over the years. to achieve these goals.
(Although federal programs often have multiple purposes, they have
been categorized below accordmg to their primary purpose.) The -
intent here is not to pr0v1de a comprehensive listing of every, federal

education program, but rathelr to hlghpght s1gn1ﬁeant steps that shaped ‘
the federal role - /

N - 0

Pr@m@»ﬁtmg Iem@»@m@y

The founders of our nation recogmzed that an educated, well-informed

l

citizenry is fundamental to ademocratic form of government. Educated
citizens can make wiser choices about whom to elect, how to spend .
public funds, and which legislative measures to support. They are more
likely to have civic values and habits i 1mportant to a democratic society,
such as respect for the views of others, the ability to cooperate and
reach compromises, and a willingness to participate in the political
process and perhaps beeome leaders themselves.

The founders.also understood that our democracy would not survive
long unless our diverse citizenry could forge a common sense of
national identity. Unlike citizens in many other countries, who often
shared the same ethnic background and a centuries-old culture,
Americans would base their national identity on shared ideas, such
as a belief in democracy and equality, and on the common experience
of learning, working, and participating in American society.

b
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. No \institution would be more cmmal to developing an educated
unified mtnzenry than the schools of the new nation. Many forward-
thlnkl/ng Americans realized that it was in the national interest to

| ', establish a'system of public education. Very

M@Imy people ©  soon after the federal government was
itlh] ink th e fe d]@ ral organized, it began taking steps to help states,
territéries, and communities develop and
expand public schools. In the' 20" century,

once a pu]b]hcvedlucatlon system had been

g@vemmem first
became involved

 in education with “established, the federa! government turned its
the Great Society attention to improving the quality of educa-
programs of the tion being provided to future citizens. |
19605, when o

) Among the most notable federal actions aimed |

actually the first - at promoting dlemocracy were the'fo]lowmg-
step occurred more’ \ :

 than two centuries O Emcoumgmg the Esmblushmem of Public ..

Scheols. Thé federal government helped to’
lay the groundwork for American public
education through early land séttlement and
statehood policies. The Northwest Ordinance
of 1787, one of the first laws enacted by the
federal government was intended primarily to guide westward

earlier with the
Northwest

expansion, but it also encouraged the new territories to-establish
schools. Under thls law, the unsettled territory of the United States
was divided into townshlps, each consisting of 36_sections
\measurlng one square mile. The, law required one of every 36
sections to be rented out and the proceeds used to support public
educatlon—a policy that ultlmately set aside 77 million acres of
land for the support of public education. After the Civil War, the
federal government required all new states admitted to the Union
to provide free, nonsectarian public schools.

. Ch | 2
o . Indirectly Supporting Public Schools through the Federal Tax
Code. When the federal income tax system was established in the -
early 1900s, it permitted deductions for state and local taxes paid—
a policy that remains in effect today. Since the vast majority of

1
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funds for elementary and secondary education come from local
property taxes, state income taxes, and sales taxes, the dle'ducﬁ]ﬁiﬁty ’
provisions of the federal tax code have indirectly benefitted public
education by encouraging bond referenda and other state and
local actions te finance schools. The deductlons in the federal tax
code for charitable contributions also help to support educatlon,
partlcularly at the postsecondlary level.

0 ﬁmpmmng Educational @Malwy In the early 1980s, edlucatlonal
- quality became a heated national issue, prompted in part by the
1983 release of A Nation At Risk, a federa]ﬂy-sponsored report
that.warned of dechnlng performance in American schools. States
and local dnstncts responded with initiatives to raise student
achlevement The federal government supported their efforts by
keeping pubhc attention on school reform and by providing
1mpr0vement grants through such programs as the Chapter 2
education block grant and the Eisenhower teacher professmnal
development program. In 1989, the nation’s ‘governors, led by -
then-Governor Bill Clinton and President Bush agreed to a set
of national education goals to gmde local, state, and national
school improvement efforts. By the 1990s, a movement had
emerged to reformrschools by settlng hlgher standards for student
learning in academic subjects. The federal government made
grants to national organizations to develop model national
standards in science, history, and other core subjects. Through
such leglslatlon as the Goals 2000: Educate America Act and
amendments to encourage high achievement in other federal K-
12 programis, the federal gm;érnment supported the efforts of
states and local communities to develop their own education
standdrds and improve their schools. By the late 1990s, nearly
all the states and many school districts had raised their academic '
standards.
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Ensuring Educational Opportunity
A fundamental principle of our democracy is the right of every citizen:
to ]partlelpate equ1tably in pubhe education. Ensuring edutational -
opportunity has been a primary niotive for the federal role in education
\ since the 1950s. In some cases, federal aetlon has come from the
, judiciary, in the form of court decisions to protect citizens’
Constitutional rights in education, or from the executlve branch, in
~the form of civil rights enforcement efforts. Congress has played a role
* by passing laws to prohibit discrimination in education based on race,
- ‘gender, or disabi]ity, and te\i‘mpr(’)ve education for groups whose needs
have sometimes been neglected, such as poor ehlldren and students
w1th dlsablhtles _. S ro N Ve
.Key federal aetlons to ensure equal educatlonal opportumty 1nelude
- the fo]lowmg R ' )

o Protecting Constitutional jYElighlts,i One of the first and most
| .important steps toward equal opportunity was the 1954 Supreme
Court decision in Brown v. Topeka Board of Education, which struck
. down laws endmsmg racial segregatlon n pubhe schools in 17 states
and the District of Columbia. A decade later, citizens’ rlghts were
reflffn‘med with passage of the federal Cwﬂ Rights 'Act, which
prohibited discrimination in education on the basis of race, national
origin, and certain other factors. Also s1gn1ﬁeant was the enactment
and enforcement of Title [X of the Education Amendments of 1972,
~ which prohibited discrimination agamst students on the basis of
" gender : '

o' Improving Education for Students with Special Needs. A very
significant step in the development of a federal education role took
place in the 1960s, when Americans began to realize that many

. poor and dlsadvantaged children were not receiving an adequate
- education. As part of President Johnson’s War on Poverty, the

-Congress enacted two key laws that remain cornerstones of the. '

A ~ federal role today. The first, the Elementary and Secondary
Education Act of 1965, provided aid to states and school districts
to improve education for children from low-income families and




A BRIEF HISTORY OF THE FEDERAL ROLE IN EDUCATION - 7,

.

meéet other critical educatlon needs. The second, the Higher

]Educatlon Act of 1965, opened .the door to postsecondary -. ,

education for those who could not afford it. Later amendments
to these laws have addressed ‘educational opportumtles for other
groups w1th speelal needs, such as children with limited English
proﬁmency, migrant children, and Native Arnerlcan students. The
rights Okf children with disabilities to a free and approprlate pubhc
education were affirmed: 1n 'the 1975 Education for.' All
Handlcapped Children Act (later renamed the Individuals with
Disabilities Education Act). This leglslatron also pr0v1des federal
financial assistance to states-and school d1str1cts to help cover the

extra costs of educatlngchlldren with drsablhtles

- 1
v
. p : /

Enhancing National Productivity

adequate supply of ]hlg]hly-educated people who can be managers,
- leaders, thinkers, or innovators. A nation of economically prosperous
citizens is also more likely to be politically and socially stable. As early
as the mid-1800s, the federal government began to take steps to
prepare citizens for the workforce and expand their opportunities for

study or training beyond high school. Key federal actions to enhance
productivity 1nclude the followmg

]

I

)
of the co]leges in existence during the early years of our nation
were private institutions offering a classical education of Latin,

Greek, literature, and\rnathernatlcs By the mid-1800s, however,

.many Americans ‘had begun to press for a more practical
curriculum that would prepare young people for highly- skilled,
: Jobs In a gr0w1ng nat10n States began to estabhsh public colleges

and universities. The federal government encouraged this process

through the Morrill Act of 1862, which made grants of federal

‘land available to states to establish “land-grant co]leges offering

agricultural and engineering courses. Among thé many institutions
assisted through this Act were Cornell University, Massachusetts

10

Our national economic product1v1ty depends on the existence of a .
broad base of citizens with solid literacy and work skills, as. we]] asan



8, . CeNTER ON EpucaTion PoLicy

Institute of Techno]logy, ]Pennsy]lvama State Un1ve1r51ty, Purdlue

University, and Unlvelrsnty of California. Today the federal

government provides grants and contracts to colleges and

universities for a wide: range of actlvntles that contribute to national ~

productivity—from conduchng,aeronautlcal research to mcreasmg
" the milk output of cows. -

O Swpp@ming Vocational Education and Work-Related Train-
ing. ]Dliring the early ‘years of the 20th century, it became appalr-
ent that the U.S. lacked trained workers to fill new jobs in 1ndustry
and agrlculture Through the Smith-Hughes Act of 1917, the fed-

eral goveriment tried to meet this néed by
The federal encouraging communities to establish voca-
government has tional and agricultural courses in secon\da’lry
entered the ﬁ@ﬂd of schools. This legislation provided federal
matching funds to pay the sala{ies of teachers
of vocational courses; later amendments
made federal aid available to train teachers

education when a
vital national - /

', interest was not in vocational and agricultural areas. The
being met by states  federal government continues to support
or localities, or ” vocational and technical training programs

at the secondary and postsecondary levels.

Lo : Another si ificant worker training program

. leadership vas was the Vof:tlonal Rehablhtatlon Aitpof 1%]8
-required to address  yhich made grantsavailable to disabled World

a national problem. - "War I veterans for rehabilitation through

- ~ vocational training. This legislation has been

expanded over the years to help mllhons of dlsabled Americans
lead more productlve lives. "

when national

\

0 Increasing Access to Hzigher Educwtfi@no Several federal
programs have sought to increase .productivity by expanding
access .to)hi;;her.cdueatiori among those who might not otherwise
have afforded it. A very influential program was the Servicemen’s
Readjustment Act, better known as the G.L Bill, which provided
grants for a college education to veterans returning from World
War II and at the same time helped to prepare people for skilled

11
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N Jobs in the postwar economy. Today, the Moﬁ‘tgomery G.I. Bill
. provides similar grants for ‘higher education for active military
personnel and veterans—which benefits, the economy when the
part1C1pants retirg from the military and enter the civilian
workforce. Other programs to make college more: accessible,
included the National Defense Education Act of 1958, whlch
authorized the first federal loans to students for higher education,
and the College Work Study. program, which encouraged-higher
" education institutions to create jobs for students to earn ‘money
f?or college tuition. Federal Pell Grants, enacted in 19’72 assist
ﬁnanma]ly needy students with college costs. Two recent programs,
the Hope Scholarship program and the Lifetime Learning Tax
Credit, offer various kinds of federal tax relief to middle-class
families for the costs of college tuition.

Strengthening National Defense

As part of its responsibility for defending the nation, the federal

government has a direct stake in developing an educated citizenry.
Educated citizens are a vital component of military preparedness. They
are less h]kely to be swayed by enemies of the nation and constitute a
.. valuable resource to draw upon duting times of war and international
conflict. The federal government has acknowledged the link between
education and national defense through such policies as requiring new
enlistees in the armed forces to have a high school diploma or its
equivalent, and establishing military academies to train leaders. The
Montgomery G.I. Bill, mentioned above, also contributes to national
defense by improving the level of training of our armed forces.

Several other federal initiatives over the past 50 years-have tried to
strengthep national defense through education. Among them are the
following: ' -

0 Em[prm}img Mathematics and Scienceé Instruction. ]Iﬁ 1957, when

the U.5.5.R. launched Sputnik, the first space satellite, many Ameri-
cans feared this was a signal that the Soviets were wmnlng the Cold
War and would use their scientific prowess to develop new and more

12
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powerfull weapons. School systems in the us. respondled by beeﬁng |

As early as the
mid-1800s, the
_ federal !
\ g@riernmenit
nﬂ@eg@m) to take
sibeps to p[r@p@r@
citizens for the -
W@r/]«f@r«:e and
‘expand their -
opportunities for
study or itr@mmg
lb)@y@tm@? high
school. |

-

up courses in mathematlcs and scrence The

,fedleral response was to:enact the Natronal

']Defense Education Act of 1958 which prc-
vided funds to states and school districts tol"
~improve the teachrng of math, scrence, and

foreign languages. In recent years, concerns

‘have persisted about the lackluster perfor-'\

mance of U.S. students in mﬁth and science.

(The federal govéernment has cont‘:mued to play
.a rolé,through such efforts as the education
programs of the National Scienee Foundation

and the Eiserthower Professional Developmi'ent

~. program, which 'fundls‘projects to improve
,teacher skills in mat]h and science.

o Feedmg ]H[ungry Chuldren A preponder- -
... ance of undernourlshed World War II draftees

led the federal government to establish the

[ National School Lunch program shortly after the war. The goal

' Was to provide adequate nourishment to young people, so they

would grow into adults who were physically able to serve-in the

h mlhtary or in dlefense mdustrles ‘The program had the additional \

" beiiefit of creatmg an outlet for surplus agrlcultural products that

the federal government was buyrng from farmers. Over trme, the -

rationale for the school lunch program and other child futrition

- programs Has changed from a defense argum'ent to an educational

one, based on research showmg that hungry chrldren have deﬁculty

learnlng

}

I

13

e -



A BRIEF HisTORY oF THE FEDERAL ROLE IN EDUCATION S B

'
}

'Other Reasom}s for- | |
a Federal Rolein Edtﬂ@@f@ﬂ@[m

/The four reasons discussed above are not the only motlves for federal
involvement in éducation. For example, for more than’130 years, the
federal (government has gathered national data en education as-a way
to assess how well our educatron system is faring. Froim the advent of
telev1s10n to the expansron of the Internet, the federal government
has hel]ped schools acquire and apply new teehno]logles for tea@hmg
and learnmg In school districts where the presence of tax-exempt
federal installations and land makes it dlfﬁcult to raise local revenues
for education, the, federal government provides general aid for |
educatlon The federal gavernment also provides support to educate
- populatlons for whom there is a special fedéral responsibility, 1nclud1ng
; Native American students and dependents of -military personnel "

’ v

stationed overseas. ',

The Impact of the Bederal Role
In pursuing the four broad goals described above, the- federal

government has helped to accomphsh many positive things. ]Examp]les
. 1nc]lude the foﬂowmg - . ‘ S .

I ‘ . _ K

0 Every commumty has pub]hc schools open to all stq,dents, and
every state has public colleges and universities avalla]ble to those
who want to pursue advanced educatlon

oo ]Durmg the 1990s,48 states, the District of Columbia, and Puerto

Rico have established high academic content standards to improve

. teaching and learning. ]Durlng roughly this same time, the -

| percentage of students takmg a challengmg academic curriculum
has 1ncreased

o Through the G.I Bill enacted after World War II, nearly 8 million
veterans received advanced-education and training. As a result of
having a better trained workforce, the federal government

“received from two to eight times as much in income taxes as it

14
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‘paid.out in those benefits. Today, over 20 million veterans have
participated dn all the various G.I. bills that have been €nacted .
since 1944, and the nation continues to receive a hea]lthy return

on its investment.
.) \ (

o The era of legal racial segregation of students came to an end.
Since then, the educational attainment of African Americans-has
-risen. For example, in 1950, only 24% of African Americans ages
25 to 29 had completed atleast four years of high school; by 1997,
' ' the ﬁgure had increased to 87%. In 1950,
3% of African Americans ages 25 to 29 had
completed four or more yer;urs of college; by

1997, the comparahle ﬁgure was 14%. -

Very soon after the -
federal government
‘was orgahized, it
béfg@zm t@kﬁng steps D Asa result of Title l[X of the Education - /
) Amendments of 1972, woimen not only have
' more opportunities to pag'tieipate in sports,
' but they also have made considerable

to help states,
territories, and .

-C@@'Dmumﬁes ' S academlc accomp]hshments For example,in
develop and expand 1971, only 18% of women had completed
public schools. . four of more years of college, compared with

260/0 of men. By 1994, men and women were _

completmg bachelor’s degrees at the same
rate of 27%. The number of women completmg professional
degree programs, such as law and medical school, has also
increased dramatically since the early 1970s. -

o/

o ' More resources are being devoted to educating low- ili"come
chlldren Accmrdlng to the General Accounting Office, for every
dollar spent on elementary and secondary education funding for

Call students, the federal government provided an additional $4.73
per low-income student, while states targeted only an addltlonal
62 cents per low-income student

~

o  Children with dlsablhtles are receiving services tallored to their
special needs, are being- 1dent1f1ed at glreater rates, and are-
participating in regular classrooms for much of their learmng time.

ERIC - 15
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']['hese trends stand in marked contrast to the situation prior to
1975, whien the special needs of children with dnsablhtles were
not being effectively met; when many disabilities went undetected
despite students’ difficulties i in leammg, and when nearly'13% of
all children with disabilities were excluded entirely from the pubhc
education system.’

o Federally subsidized loans and grants have made higher education
widely available. About 70% of total id to students for post-
sg/acondary study comes directly or indirectly from federal sources.

Continued Need f@[r““ a
Federal Role

. These four basic. Jreasons for federal involvement remam compelling,
even as states have assumed a much more: active role in education
reform. At a time when voter participation is down and our population
is becoming more diverse, it is still in the national interest to educate

_young people to become respgns1b]le citizens who can get along with

_each other. Poverty has'not gone away, and dlrugs, violence, abuse and
other social problems are placing greater strains on schools and families.
There is stilla need for federal leadersfmp to meet the educational needs °
of our most vulnerable children. In a world that is economically
interdependent but has several spots of pohtlcal unrest, improving
~educational quality remams a top priority for several reasons, not the
B leastlof which are economic competitiveness and military preparedness.
In short, the federal government is uniquely positioned to mobilize a

national effort and encourage state and local action whenever a critical

~

educational need arises.

16



y - . ¢

Sources .

\

Education Comnussmn of the. States, The Invtstble Hand of Ideology Pers ectwes
from the History of School Governancé (Denver, Colorado 1999).

]

National Assomatlon of State Universities and Land-Grant Colleges, webs1te,
N “NASULGC Member Land-Grant Il’lStltuthIlS ”

US. Department of Educatlon Natlonal Center for Educatlon Statlstlcs, Digest
of Education Statistics 1998 (Washington, DC U S Government Prlntlng
Ofﬁce 1998). R

U.S. Department of Educatlon, Office of Civil. nghts, webs1te, “Tltle ][X and

[ Educatlon 4

U S Department of ]Educatlon Office of Postseconﬂary Educatlon -website,
“Student Guide—Financial Aid from the ]Department of Eduéatlon ”

U.S. Department of Education, Office 6f Special Education Programs, webs1te
“To Assure the Free and Approprlate Education of All Children with
Dlsablhtles—l996 ”

U.S. General Accounting Office, School Finance: State and Federal Eﬂorts to
Target Poor Students (Washlngton DC GAO/HEHS 98 36, January 28,/
‘ 1998)

U.S. Department of Veterans Affairs, Htstory of the GI lel GlI. Blll S50™ .
- Annwersary, June 1994 - _ —

-~

) ' US. Department of Veterans Affalrs, websxte, ‘MontgomeryG L. Bill ][nformatlon 2.

Wade, Rlchard C., Wllder, Howard B.,and Wade, Louise C., 4 stto of the
Uptted States (Boston, Massachusetts Houghton leﬂm Company, 19’72)

' ) Lo

- Ry

CENTER ON
EDUCATION

eoucv' B

1001 Connecticut Avenue, Suite 619
Washington, DC 20036 .
Phone: 202-822- 8065
L Fax: 202-822-6008
E-mail: etredpol@ctredpol.org

visit-our website!
Wwwoefc[r’@doﬂ_oo[r’

17

A



U.S. Department of Education
Office of Educational Research and Improvement (OERI)
National Library of Education (MLE)
Educational Resources Information Center (ERIC)

REPRODUCTION RELEASE

(Specific Document)

UuD0 33247
. DOCUMENT IDENTIFICATION:

Title:
A BRIFF HISICRY (F' THE FEDERAL ROIE IN EDUCATION WHY IT BEGAN & WHY IT'S STIIL NEFDED

Author(s): Diane Stark Rentner and Nancy Kober

Publication Date:
October 1999

Corporate Source:

ll. REPRODUCTION RELEASE:

In order to disseminate as widely as possible timely and significant materials of interest to the educational community, documents announced in the
monthly abstract journal of the ERIC system, Resources in Education (RIE), are usually made available to users in microfiche, reproduced paper copy,
and electronic media, and sold through the ERIC Document Reproduction Service (EDRS). Credit is given to the source of each document, and, if
reproduction release is granted, one of the following notices is affixed to the document.

If permission is granted to reproduce and disseminate the identified document, please CHECK ONE of the following three options and sign at the bottom
of the page.

The sample sticker shown below wil be
affixed to ail Level 2B documents

The sample sticker shown below will be
affixed to all Level 2A documents

PERMISSION TO REPRODUCE AND

The sample sticker shown below will be
afiixed to afl Level 1 documents

PERMISSION TO REPRODUCE AND
DISSEMINATE THIS MATERIAL HAS
BEEN GRANTED BY

Q*

6’0‘0

TO THE EDUCATIONAL RESOQURCES
INFORMATION CENTER (ERIC)

DISSEMINATE THIS MATERIAL IN
MICROFICHE. AND IN ELECTRONIC MEDIA
FOR ERIC COLLECTION SUBSCRIBERS ONLY.
HAS BEEN GRANTED BY

\4
___c?

TO THE EDUCATIONAL RESOURCES
INFORMATION CENTER (ERIC)

2A

PERMISSION TO REPRODUCE AND
DISSEMINATE THIS MATERIAL IN
MICROFICHE ONLY HAS BEEN GRANTED BY

N
%'?’@Q

TO THE EDUCATIONAL RESOURCES
INFORMATION CENTER (ERIC)

28

Level 1

)
X

Checlk here for Level 1 refease, permitting reproduction
and dissemination in microfiche or other ERIC archival
media (e.g., electronic) and paper copy.

Level 2A

!

Check here for Level 2A release, permitting reproduction
and di ination In mi he and In el ic medla
for ERIC archival collection subscribers onty

Documents will be processed as indicated provided reproduction qQuality permits.

Level 28

!

Check here for Leve! 2B release, penmitting
reproduction and dissemination in microfiche only

If permission to reproduce is granted, but no box Is checked, documents will be processed at Level 1.

I hereby grant to the Educational Re sources Information Center

(ERIC) nonexclusive permission to reproduce and disseminate this document
as indicated above. Reproduction from the ERIC microfiche or ele. ‘ronic media by persons other than ERIC employees and its system

contraclors requires permission from the copyright holder. Exception is made for non-profit reproduction by libraries and other service agencies
to satisfy information needs of educators in response to discrete inquiries.

Sign Signature: ¢ . - Printed Name/Positior/Title:
here,> %’i‘gi’v\/( -9 7 Jon F. Jernings, Dirvectar
pledse | Cenzatonddess ! et 806 205-822-6008
J Center on Bducaticn Rolicy E-Mail Address- Datgs
Qrectiost A, N~ S. 619, Yesh. IC 20036 bt 24209

E MC raver)

Aruitoxt provided by Eic:



