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SECTION 1

INTRODUCTION:

discovering the student as a person

Student Portfolio is
collection of work that
demonstrates the

abilities, skills, and preferences
of a student who is deaf-blind.
It may contain actual samples of
the student’s work, videotapes
demonstrating the student’s ‘
abilities, and interviews with
the student, his parents, and
teachers. Essentially, it is an
educational resume document-
ing the growth of a student who
receives special education sup-
port. Although used primarily
with students who have dual
sensory losses, portfolios can
also be used with students who
have other disabilities.

The primary purpose of a
Student Portfolio is to share
information about an individual
who is moving from one setting
to another; for example, from
one grade to another, from high

~ school to college, or from living

with parents to living ina
supported or independent
environment. As such, a
portfolio can be used as a tool
within both the education and
transition planning process. In
addition, a Student Portfolio can
serve as another piece of an
individual’s overall assessment
profile. For example, a portfolio
can be used to represent a
student’s present level of

performance within a three-year
profile.

DEVELOPMENT ISSUES

The development of a
Student Portfolio requires
thoughtful planning, organiza-
tion, and documentation. Both
the student and at least one
member of the student’s educa-
tional team should participate
in this process. To ensure the
development of a useful
portfolio, students and team
members should begin by
answering the following
questions:

1. How will the porffolio be
used?

Portfolios are generally used
in one of three ways. They can
be used as a means to 1) sup-
plement traditional assessment
methods, 2) facilitate educa-
tional planning, and 3) ease
transition from one environment

to another. The first question
team members must answer is
which of these outcomes they
wish the portfolio to achieve.
The answer to this question will
vary from student to student. It
will also determine the actual
shape and content of the
portfolio. ‘

2. How will information be
selected for the portfolio?

Typically, Student Portfolios
contain three basic types of
information: 1) information that
describes who the student is as
a person (individual
demographics), 2) information
that describes the student as a
learner (academic achieve-
ments), and 3) information that
describes the skills a student
has acquired for functioning
within the community (life
skills). Examples of forms and
documents that can be used to
describe the student in each of
these areas are found in
Sections 2, 3, and 4 of this
manual (pages 5-69). Depend-
ing upon the intended purpose
of the portfolio, the student and
participating team members
jointly select three or four items
from each area that they believe
will best describe the student
within each area.

Page 1



Identifying the intended audience is important so pertinent

information about the student can be included and the outcome achieved.

3. Who will use the porifolio?

The answer to this question
depends upon the intended
purpose of the portfolio. For
example, if the intended
purpose is to facilitate the
student’s transition to the next
grade in school, the audience
may be the student’s upcoming
teacher or educational staff. On
the other hand, if the intended
purpose is to show a potential
employer what the student can
do, the audience may be a local
businessman or community
service provider. Identifying the
intended audience is important
so pertinent information about
the student can be included and
the outcome achieved.

4. How will students be
involved in developing the
porifolio?

Students should be actively
involved in developing their
portfolios! They should help
decide exactly which items will
be included, how their achieve-
ments will be documented (e.g.,
via videotapes, audio tapes, or
written examples), and which
items should be removed from
the portfolio. If students are
unable to speak for themselves,
their family members should
participate on their behalf. To
facilitate parent involvement, a

Q
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student’s communication
books, remnant books, home-
work assignments, work
samples, or experience stories
need to be collected throughout
the year and shared during
quarterly progress reviews or
traditional parent-teacher
conferences.

5. When should the porifolio
be developed and how often
should it be reviewed?
Portfolios can be developed
atany point in a student’s
educational career. They are,
however, especially helpful
when a student is transitioning
from one setting to another
(e.g., from junior high to high
school; from high school to a
job). Therefore, they should be
reviewed and updated on a
regular basis (at least once a

8

semester) to ensure that they
accurately reflect the student’s
current hopes, abilities, and
achievements. A regularly
scheduled review helps the
student, her parents, teachers,
and employers identify
instructional needs, observe
progress toward meeting
instructional goals, and
provides a visual picture of
what strategies, modifications,
and techniques worked best for
her. Periodic reviews also help
team members decide if the
right pieces of information are
included in the portfolio.
Finally, periodic reviews allow
the student’s team members to
evaluate whether the outcome
identified in the beginning of
the portfolio’s design is being
reached through the selected
media.




The development of a Student Porffolio requires thoughtful planning,

6. How will information be
contained in the porifolio?

Portfolio information can be
contained in a number of ways,
including a combination of
notebooks, accordion file
folders, artist portfolio cases,
and miniature file containers
with dividers. Team members
should be aware of the space
required by larger forms of
media (e.g., videotapes) so the
portfolio does not become too
cumbersome. Each item in the
portfolio must be securely
labeled and dated.

7. How is the information
organized within the
portfolio?

Portfolios may include
samples of the student’s work
for one to three years. These
samples can be organized by
content area (i.e., demographics,
academic achievements, and life
skills), IEP goals and objectives,
or calendar months. Each piece
of information should be
securely labeled and dated.
Information included in the
portfolio should portray the
student’s strengths, gifts,
challenges, and future visions
through the selected
illustrations, products, and

organization, and documentation.

descriptions of how the student
best performs, such as his
learning styles and adaptations
needed for him to participate in
an activity.

THE REST OF THIS MANUAL
The next three sections of
this manual represent the major

categories of a student’s
portfolio: Student
Demographics, Academic
Achievements, and Life Skills.
Each section contains a list of
suggested forms or products for
describing the student within
that particular area.* Completed
samples of many forms follow

HOW TO DEVELOP A STUDENT PORTFOLIO

1. Review and answer the developmental issues discussed in this
chapter (pages 1-3).

2. Select three or four forms/items from each of the following areas:
Student Demographics, Academic Achievements, and Life Skills (pages
5-69). Selection of items should be based upon the intended purpose of
the portfolio and student preferences. (Materials describing the
student’s life skills are optional until the student reaches the age of 14.)

3. For each item selected, determine how the achievement or skill will
be documented. For example, will the student’s ability to communicate
via tactile ASL be demonstrated in a videotape or described in a written
document?

4. Plan how to obtain each item or document each skill.
Documentation that requires videotaping the student or interviewing

_ parents and staff involve more planning than simply collecting papers

from the student’s teacher. The results, however, may be well worth
while.

5. Prior to including any document, consult your school or agency’s
policy regarding confidentiality. Make sure that no forms or items are
included that will violate student or parent confidentiality.

6. Give the completed portfolio to the intended user! Briefly the
explain the document, how to use it, and when you will collect it.

7. Finally, review (and update) the portfolio at least once a semester.

projects. For all students,
portfolios should contain

* Please note that the forms contained in this manual are merely suggestions for how to
document a student’s abilities, skills, and preferences. Team members should feel free to
adapt these forms, develop new forms, or obtain different ones from their colleagues.
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Students should help decide exactly which items will be included

in their porifolios, how their achievements will be documented, and which items

should be removed from the porifolio.

each list. Finally, Appendix A
contains blank copies of all
sample forms. Blank forms may
be copied and used for
developing Student Portfolios.
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SECTION 2

STUDENT DEMOGRAPHICS:

a summary of hopes, dreams, aspirations

‘tudent demographics

refers to information that

describes the student as an
individual. It includes critical
information about the student’s
medical background, commun-
ication skills, personal hopes,
dreams, and aspirations. A
variety of documents can be
used to describe an individual
in such terms. The box to the
right contains a list of some of
these documents. The student
and participating team
members should select three or
four of these items based on
which items they believe will
provide the clearest description
of the student. Details may be
provided by the student, peers,
parents, and teachers. Samples
of many forms can be found
immediately following the list.

Team members must realize

that critical demographic
information may be obtained
from reports in the student’s
confidential file. This means
that team members must
consult with their agency’s
policy on confidentiality before
including any information in a
student’s portfolio.

SELECT THREE OR FOUR OF THE FOLLOWING ITEMS

Demographic information from teachers, employers, or support
staff members (Sample A, Student Demographic Data)

A report about the student’s learning style from his teacher
(Sample B, Preferred Learning Styles and Multiple Intelligences)

A Summary Map of information collected from a MAPS session
(Sample C, McGill Action Planning Systen)

A cover created by the student that illustrates how the student sees
herself or how she believes others see her (Sample D, Who Amz 1?)

A summary from the student’s last year teacher (Sample E,
Summary of Learning Experiences Form)

A letter written by the student about himself for a future teacher,
or a letter written about the student by his friend (Sample F, Letter
to the Teacher for Next Year)

A self portrait or photograph
A student survey (Sample G, Student Preference/Choice Survey)
A parent survey (Sample H, My Child as A Learner)

A Background Map from the student’s Personal Futures Planning
Session (Sample 1, Background Map for Jenni)

A communication summary form completed by the speech
pathologist (Sample ], Communication Suntmary Form)

A description of each adaptation currently used by the student
A description of each adaptation that was unsuccessful
A description of interpreters (if applicable)

Samples of handwriting, braille, a videotape of the student using
manual sign communication system, augmentative system, home
signs, tactile signs, touch cues, or object cues

A description or photograph of the student’s anticipation calendar
or day timer (e.g., the student’s daily schedule)

A listing of signed vocabulary or videotapes of the student signing
with his peers

A map of the student’s receptive and expressive communication
systems that list form, function, content, context, and response

Page 5
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SAMPLE A

Student Demographic Data

A. Identifying Information
Complete this section by reviewing the student’s records or interviewing the student’s parent(s).

Date last revised: lOl | l 95

Name: \ittoria L. ss#__000-00-000
Address: 4l Lane S“', AU(O('OL( kS 24Ul

Home phone: 555- 121

Date of birth: 113 [ g0 Sex: ® M

School: Wwash ﬂg ton Years left in school: __ =

Names of parent(s)/guardian(s):

samvyel L.

Martha S-L,
Address: ILH L&Y\e S+l Pcl)rom| k—s ZLHH
Home phone: 5549- \7—\7—-

Please specify reports that are available in the school record:

Date of most Date of most
Subject recent report Subject recent report
Physical therapy ‘5’ 1% ‘ 95 Speech therapy 5‘ b 195
Occupational therapy Orthopedics
Vision ll_llj_é Hearing 'Ll l'b‘ ﬂ 5
Orientation & mobility J_Q‘_Lﬁi Assistive technology
Dental Nutrition

Neurology b l @( 95 Nursing
Psychology ﬂ‘ | ﬂfl Social work
Transition plan Qq I L_"Lq

(Please complete page 2 of this form, Medical Information.)

Page 7
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Student Demographic Data

(continued)

B. Medical Information

Complete this section by reviewing the student’s health records and interviewing the student’s

parent(s) or the school nurse.

Date last reviewed:

Primary physician: DV, R. Stone
Examination log:

Date of most
Subject recent exam
Physical "LI 10 l 45
Vision 3[ 29 [45
Neurology b l b ‘ 45

Health and physical conditions log:

Applies
to student

Condition
Vision impairment
Glasses
Hearing impairment
Hearing aide(s)
Seizure disorder
Taking medications
Allergies
Diet restrictions
Appetite concerns
Previous surgeries
Pending surgeries
Frequent illness

Dental concerns

~<~<~<~<.~<~<~<®~<®®~<®®®

zz@QQR®®z@zz@z z =z

555-117171

Phone #:
Date of most
Subject recent examt
Dental _u_lj_lﬂ_
Hearing ] l ¢ I 95
Orthopedic
Educational If yes, describe special
implications mstructions/procedures
©® N Must sit in front reduee plare .
D) N Uses lmac Dnv\’r Uses Finted
) N glasses when outside.
Y ® E % LOMmMUNIAALES
Y Q vsing Aol signs.
y & \ tes
Y N with tactile ASL <igns.
Y N Seizuves controlled with
Y N medication .
Y N No mille produtts.
Y N
Y N
Y N
Y N
Y N

(Please complete page 3 of this form, Mobility.)

- Page 8
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SAMPLE A (CONTINUED)

‘Student Demographic Data

C. Mobility
Complete this section by reviewing the student's records and interviewing the student's parents,
peers, teachers, orientation and mobility specialist, physical therapist, or occupational therapist.

Date last revised: lQ‘ | ! 35

Method of If not independent, explain the type of
ambulation Independent? assistance/adaptations currently used

walks Y @ See. \DP \OUJ .

walks with crutches Y N
walks with walker Y N
walks with cane @ N Uses @ \Ong‘ r\gld Cane wirh
adnpted arip.
1 J M
uses manual wheelchair Y N
uses electric wheelchair Y N

uses sighted guide @ N Tell her when coming +0 an

J
ohstarle (<ign into her hand).

Other

Adapted from: Williams, W., Fox, T., Monley, M., McDermott, A., & Fox, W. (1989). Student record:
Manual 1 of the individual program design series., Burlington: University of Vermont.

Page 9
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SAMPLE B

Preferred Learning Styles/ Multiple Intelligences

The following describe seven different styles of intelligences or orientations to learning that may be
helpful in describing a student’s particular learning style. Team members knowledgeable about the
student, as well as the parents, can identify the student’s preferred style by considering each of the
following characteristics. Check each style that seems to be strong for this student. Describe how the
student demonstrates these strengths in the spaces provided.

Student’s name: Em ‘\\I, R . Date: ql l lq 6
Name(s) of person completing form: S\.)e, \( o A\ an K .

LEARNING STYLES AND INTELLIGENCES PossiBLE CHARACTERISTICS

— 1. Verbal and Linguistic Thinks in words; learns by listening, reading and
verbalizing; benefits from discussion; enjoys writing;
enjoys brailling; likes word games; likes books, records,
tapes; remembers verse, lyrics, trivia; enjoys libraries.

Demonstrates this by:

__ 2. Logical and Mathematical Thinks conceptually; reasons things out; looks for
abstract patterns; enjoys computing; does arithmetic
problems in head; likes brain teasers, logical puzzles,
and strategy games; uses abacus; likes to use
computers; likes large display calculators with voice
output; likes to experiment; enjoys science kits; likes to
classify and categorize.

Demonstrates this by:

v/ 3. Visual and Spatial Thinks in images and pictures; likes raised mazes and
jigsaw puzzles; likes thermaforms; likes to draw and
design things; likes to build models; likes slides, films,
videos, raised diagrams, tactile maps and charts; enjoys
art museums, architecture, and planetariums.

Demonstrates this by:

(L ) 1

tails i [otures : exeepti
[ 1 color.

(Continued on the back)
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Preferred Learning Styles/ Multiple Intelligences

(continued)

LEARNING STYLES AND INTELLIGENCES PossSIBLE CHARACTERISTICS

__4. Musical and Rhythmic Thinks in tones; learns through rhythm, vibrations, and
melodies; plays a musical instrument; sounds are
enhanced by auditory trainer or hearing aids;
remembers melodies; may need music to study; notices
nonverbal sounds; learns things more easily if sung,
tapped out, or whistled.

Demonstrates this by:

\_{ 5. Bodiiy and Kinesthetic Processes knowledge through bodily sensations and
tactile tracking; communicates through gestures or sign
language systems; fidgets while sitting in a chair; learns
by manipulating; likes role playing, creative movement,
and physical activity.

Demonstrates this by:

Learns best by using manipulatives in math. Enjoys “hands-on’
acetivities. Wil ckpse dramatie play over any other ponter,
Enyys wrestling | (ouah housing and vestibular aetivites,

__ 6. Interpersonal | Understands and cares about people; has many friends;
likes to socialize; learns by relating and cooperating;
plays group games; good at teaching other children; is a
club or committee member and a socializer.

Demonstrates this by:

\_/_ 7. Intrapersonal Displays independence; likes to be alone; self-
motivating; likes self-paced, individualized projects;
needs own space; likes solitude; enjoys books about
heroes; enjoys long and quiet walks.

Demonstrates this by:

Befexs independent or small otmup play. Want_participate in

laroe. ooy ps. le\m h\; hers?lf or with her s\ster at home .

TNBEPENDENT \

Adapted from: Chrlstopher -Gorden Publishers. (1994). Preferred learning styles/multiple
intelligences. Practical aspects of authentic assessment. Norwood, MA: Author.

[KC Page 12 ‘ 16




SAMPLE C

McGill Action Planning System

Description:

The McGill Action Planning System (MAPs) was developed in 1989 by Marcia Forrest and Evelyn
Lusthaus as a planning tool for designing educational programs that focus on family and student
preferences. The planning activity involves the student, family members, nondisabled peers, staff, and
could involve others who are interested in the student such as clergy, neighbors, club leaders, and
extended family members.

The MAPs process requires a skilled facilitator to guide the
group in answering the following questions:

B Who is the student?

4201
g T\

B What is the dream for this student?

B What is the nightmare?

B What are the student’s strengths and preferences?
B What are the student’s needs?

B What educational plans should be made for the year to
achieve the dream and avoid the nightmare?

(Continued on back side)

Page 13
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SAMPLE C
Summary of Maps for

Michael Jones
Date created: \\! 29 l ay

Names of people who participated in the creation of the maps and their relationship to the student:

Cheyl Jones, mom T 0 Mr. Franks, art

m Smith, neighbor
Ty Jones, dod Evile Jordan, friend e, Lane, resouree

Cossie Jongs cister  Mrs. Lake seience T, Elliot _orineipa

mary Ellis grandma  Ms, Potter, math ¥, R.Trevor, para

wrors_ Nithnel ?
o F‘”\'\\I (STUDENT)

*Usts glasses - MrHst
*Tndependent

Job
Friends
WHAT IS THE
DREAM?

Trdepenciente

Hobbies

o]

Tsolation
WHAT IS THE
NIGHTMARE?

No Support gvg—l—-(m

IS

Gets oround by himself
Can USt communication system

WHAT ARE THE

G\t a4 STRENGTHS?
«\b‘\'w ,

more friends con Peed himself
Inerease vocabvlar

Job skiils Hobbies

WHAT ARE THE NEEDS?
Aceess commumity

More &xtva-torric.
oefwyiies

EX plore new hobbies
Deutlop cireke of Fiends
Jown Boy Seouts Attend aku-sc%%lm

WHAT DO WE NEED

Update tom. TO DO THIS YEAR? I 10D Si¥CS
P devtee &5 "

Teoch voeabulary fov
Nw anvirenment

18



SAMPLE D

Who Am I?

Hi, my name is __ Sayah Imith  and
this is my portfolio for __Ast grade.

THIS IS WHAT | WOULD LIKE FOR YOU TO KNOW ABOUT ME:
My favorite things to do at school are:

Play with friends . work on Computer.
Pt projects with Dright colors.

My favorite things to do at home are:

Play with my dog. Hold my baby brother.
Listen to Dooks om tape . |

| am best at doing these things:
Computtr pames o color monitor with large Print.

Pamﬁvxg with fempera  paint.

| still need help with: ' ‘
Learning naw signs so L tan Taleto my Friengds. Usmg y

wheel thair to gt fo reeess. TYping my name on a
Com puter.

The best way for me to talk with others is to:

Using sign language or large pictotes.

The best way for me to get around from place to place is:

Touse my walker fov short trips and wheel chair Hor longtrips.
Tlke my wheel ehair when Tam in open areas, like Yeess.

My favorite piece included in my portfolio is:

The pitture T painted of my dog, Shasta. The paper that
T typed WHh my name and my brether's name.

{C & BEST COPY AVAILABLE rage 16
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SAMPLE E

Summary of Learning Experiences Form

' meeT AOPY AVAILABLE

Has mastred Snew Pavricipates in) an% r
g woras on Wis Commumi- arts ro'vps%\ has Watnd > Jz’
g |cation system. Con 1o achva’r{: a tope ecoder | p ©
L [identify both s frst Yo play o story. Msomade | g
0 |and last name. puppe‘rs for Spiing play. o
| Has participodd ina Envjoys all aspects o mosic
wide variety of ot pro B) YNHU pates enthusias- =
E i cooperative actvit / : \ ﬁca( Likes instruments 8
< |+his eac. F}pea\al Y enpys . : Hhat mate \oud. noises & £
clay and poat Getivities. N:-I\JM\EM omith vibrate o ot suchas o | ©
dyom .
20d
GRADE
Ts ahard worlLer and 1493~ 94 Has made great mprove-
w O {enoys school. Needs an SCHOOL YEAR e i IN SEENCL. TS no g
‘IE dasm{\al reminder o lonogr feartul of animals | R
§< stay on task and Completd A. Sanchez and nsects. Patial 3
T |activities. TEACHER partitipates mﬂgroup m
\ S
Lincoln Elew, | (26ERCE QLUTe
SCHOOL
Topeka, IS
Respordls best 1o high cw?sme‘ This has been atovghyear -
Z  |contvast marerials. \ J [for Jim . A conrinval dose | m
% large fort s been ved oF anfibionics has helped 2
S |on compuitr when he his eay infectins. W has g
PIAYS NAME (L8 GAMES. 0Ot wprn hﬁ E\fo‘(f,\m@yﬂ*fds
| Joined Cub Scovtden Atrended PE. onceawrld -o
< ; and partitipas wih and sow either PT, 0T | M
£ Ofhelp -Fforv\ friends, His or 0% M spectalist weeu\{ %
& | mother 1o longer atends Thest therapies now 3
8 Wi hin. degated in s chedvle. | 3
Adapted from: Herbert, E. A. (1992). Portfolios invite reflection from students and staff.
Educational Leadership, 49 (8), 57-61.
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SAMPLE F

Letter to the Teacher Next Year

This letter includes information that the student wants her teacher for next year to know about her. It
should include topics, such as:

B favorite subjects, projects, and activities;
B information about herself as a learner, including her talents and struggles; and

B information about herself as a person, including her interests outside of school.

It may be written by the student, a friend who knows the student well, or the student’s parents.

Example of a letter written for a student by her friend

Hi, | am writing this letter to introduce you to my friend,
Sue. She will be in the &th grade next year. Sue has
trouble writing or typing, o | am helping her.

Sue’s favorite things about school are meeting boys, going
to science class, and watching basketball games. She's
really good at art, too. In 7th grade, 'm pretty sure that
her favorite class was art. She always smiles when | push
her wheelchair in the room. She likes to feel the clay and
to paint. The 7th grade art teacher always lets Sue pass
out supplies. Sue likes classes that have lots of activities
she can feel and do, but not too much sitting and
listening. That's hard for her to do.

Sue does not like it when kids make fun of how she walks.
She still is learning a lot of things that other 7th graders
already know, like how to use a computer, how to open her
locker, and how to put money in the pop machine. She
doesn’t see or hear very well, s0 she needs extra help with
almost everything.

When Sue and | go over to her house, we mostly listen to
cd’s or play one of her video games. She lives out in the
country which is really cool cause she has lots of animals,
too. Sometimes her dad lets her ride on a tractor and
then you should see her smilel

If Sue could talk better, | think she would tell you that she
is excited about being in the &th grade.

Page 19

== BEST COPY AVAILABLE 01



SAMPLE G

Student Preference/Choice Survey

Samantha  Spade U

STUDENT’S NAME ’ GRADE
Mr. Beim Aol | 149
TEACHER’S NAME DATE

TEAM MEMBERS (IF APPLICABLE)

1. How does the student indicate likes and dislikes?
(You may check more than one behavior if it applies.)

Likes Dislikes Likes  Dislikes
a. Laughs X g. Looks at objects :
b. Cries o h. Moves body - -
c. Facial expression » X i. Points!/reaches
d. Screams X j- Initiates action A
e. Tantrums k. Vocalizes X A
f. Looks at people 1. Gestures . -

m. Signs A -

Other:

2. How does the student generally indicate preference/choices when given the choice between two or
more activities or foods?

S\@ns {or tne one she wants, B

3.  What types of choices is the student comfortable making?
activities adtr schoo! ALHViHeS in School mode of frave|

eating lunch books in \ibrary aomputer Oames

4. What types of choices is the student uncomfortable making?

5. What are the activities the student best likes to participate in during school?
(These can be either academic or recreational activities.)

Readin Stience Music
Compuier ot Girl Scovts

(Continued on the next page)
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SAMPLE G (PAGE 2)

Student Preference/Choice Survey

6. What are the least favorite activities the student does not like to participate in during school? (These
can be either academic or recreational activities.)

b.E. Socral Stvdies SPU“%
Roller skating field trips

7. Does the student have preferences (regardless of need) for:

speech therapy orientation and mobility

occupational therapy transportation

diet positioning

medical services physical therapy

audiology counseling services
S X

other: _{ 0w ysion
(specify)

audiology

8.  What time of day does the student prefer to be active?

Mor ning

9. What time of day does the student prefer to relax?

A frernoom

10. Who does the student prefer to participate with in academic activities (staff, other students, friends)?

Mr. Welm, her inkerprete @ o Mrs. Voight, her Vision +eacher
her fwin brother |

11. General student preference(s) regarding TEMPERATURE:

hot
cold |

& warm

12. General student preference(s) regarding TASTE:
sweet
_____ sour
X spicy

bland

13. General student preference(s) regarding LIGHTS (please specify):
bright
dark
X dull  (Computer )

_X_ naturallight ( rtadi nﬁ)

artificial light

(continued on the next page)
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SAMPLE G (PAGE 3)

Student Preference/Choice Survey

14. General student preference(s) regarding POSITIONING:

sidelying prone
supine 3 standing
A sitting supported kneeling

Favorite positions to participate in activities (please list):
Sits at desk. or g Floor ina g (ovp.

Favorite positions for sleeping (please list):
Stomoaeh

Adaptive devices to obtain favorite position (please list):

N A

15. General student preference(s) regarding MOBILITY:

crawling X__ walking
walker crutches
wheelchair travel chair
X cane dog guide
A sighted guide
16. General student preference(s) regarding SOUND:
loud
soft

)L steady state noise (e.g., fans or vacuum cleaner)

17. General student preference(s) regarding TEXTURES of MATERIALS:

rough smooth
X hard soft
squishy

18. General student preference(s) regarding TEXTURES of FOOD:

pureed semi-soft
crunchy solid
chewy X smooth

Please list favorite foods:

Reoplar food . ¥izza, eheeseburgers | malts, yogquet, fries.

19. General student preference(s) regarding DRINKS:
thick in consistency thin in consistency
carbonated ‘ noncarbonated

Please list favorite drinks:

Coke

(continued on the next page)
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SAMPLE G ‘(PAGE 4)

Student Preference/Choice Survey

20. General student preference(s) regarding the ENVIRONMENT:
outdoors indoors

—— et — X dry
& airy X sunny

21. General student preference regarding MEDIA:
colorful ___ black
white _____ neutral

i raised and high contrast

Favorite colors (please list):

Blatk on whit
Blatk o yellow
22. General student preference(s) regarding EXPRESSIVE COMMUNICATION:

verbalizes vocalizes

X signs (specify type) PSL X gestures
computer communication board
anticipation calendar other (please specify)

23. General student preference(s) regarding RECEPTIVE COMMUNICATION:

verbalizes vocalizes
gestures ) computer
communication board X signs (please specify type) RS L
anticipation calendar A_ other (please specify) | @y 6€ P ieruvés
24. General student preference(s) regarding MUSIC:
X__ hard rock classical
rhythm & blues rock & roll
jazz folk rock
- pop _____ country

rap (mostly vibrations) folk music

Please list favorite songs:

Sweer Child of Mine by frye| Rose ; Sreop Doggy Doy

Please list favorite instruments:

Drvms

(continued on the next page)
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SAMPLE G (PAGE 5)

Student Preference/Choice Survey

25. General student preference(s) regarding TV SHOWS:

cartoons family

police and detective medical

news comedies

talk game

soap operas K computer game

Please list favorite TV shows: 0 6 Pard\) ) Wheel of Fortune
Please list favorite computer games: Likes +he Intesntt with ma 9 nified scredn ‘
dort shield, and brailked vey board.

26. General student preference(s) regarding INVOLVEMENT (please specify):
X activities of fast pace M aral ng
activities of moderate pace
X activities of slow pace afteqnoon

27. General student preference regarding ENGAGEMENT:
highly repetitive activities
moderately repetitive activities
nonrepetitive activities

28. General student preference(s) regarding ENVIRONMENTAL ACTIVITIES (please specify):

X__ lots of action M DrAI 4Y)
moderate degree of action

A __ limited action  pfernpom

29. General student preference(s) regarding COMPETITION:
highly competitive situations
moderately competitive situations
noncompetitive situations

30. General student preference(s) regarding STRUCTURE:
R highly structured situations
moderately structured situations
loosely structured situations

31. General student preference(s) regarding FAMILIARITY:
unfamiliar or new surroundings
¥ familiar surroundings

32. General student preference(s) regarding VISUAL STIMULATION (please specify):
highly visually stimulating environments
moderately visually stimulating environments
X__ low visually stimulating environments J\)H need low HQUYC aond |

high contrast environ ents

(continued on the next page)
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SAMPLE G (PAGE 6)

Student Preference/Choice Survey

33. General student preference(s) regarding AUDITORY STIMULATION (please specify):
noisy environments 0N ((,Ll vibratims
moderately noisy environments
quiet environments

34. General student preference(s) regarding PARTICIPATION:
}S alone
with one other person
with small group
with large group

35. General student preference(s) regarding ACTIVITY LEVEL (please specify):

very active  worni g
moderately active

A relaxed AHernoom

36. General student preference(s) regarding DEPENDENCY:
independent '
supervised

dependent

37. General student preference(s) regarding PEERS/AGE GROUP:
with age peers
A with persons older
with persons younger

38. General student preference(s) regarding PEERS/SEX:
members of same sex
Y. members of both sexes
members of the opposite sex

39. General student preference(s) regarding ATTENTION:
center of attention
one of the crowd
seen but not heard
isolated

Adapted from: Kansas State Board of Education. (1992). Teaching in natural environments. Topeka:
Author.

QO  Page 26 27




SamMpLE H

My Child as a Learner
Shayne. R, EYLY
STUDENT’S NAME DATE
Shiela R, ond  Michael R.

PARENT(S)

Since you are your child’s first and best teacher,
we would like your perception of your child as a learner.
Thank you for your help.

How does your child seem to feel about going to school?

Sofar_ he veally seems to enyoy it dmis year.

What are your goals for your child this year?
To make some friends,

To improve yeading skills,
To pay be ttey aﬁfr\’rim.

What are your child’s interests (e.g., art, sports, lessons, and hobbies)?

He is On A soteey feam,
He lives to play outside —swim, and cide his bike,

What type of activities do you do together as a family?

ot | Chyveh
and parti eipite. in +he chotr  (Ahe children do, too). We
wakth ShaVMS socrer feam play,

Adapted from: Christopher-Gordon Publishers. (1994). My child as a learner. Practical aspects of
authentic assessment. Norwood, MA: Author.
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SAMPLE

Background Map for Jenni

19686

Jenni was born Nov. 15
--rubella

--heart problems
--isolated 7 days
--carried virus 2 mo.
--cataracts

1967-1969

Beckman:
Jenni’s first work.
She liked it!

1968

Started looking for
alternative placement.
Behavior plan:

--Jenni suspended from
school

--Principal clash

1969-1971

Monthly trips to hospital
--heart

--found hearing loss
--wore contacts

1960-1969

Rocky school situation:
layoffs including class size

1969

Nov: Jenni to HKNC
--increased independence &
communication skills
--better writing; sent lots
of letters

1972

--Cataract surgery
--Started school at MSB

1960

Mom and Bill marry

1991

Returned home March 1 &
started at New Horizons
--Changes in interpreters
--Classroom teacher
impatient

--Enjoys going to work

1973-1977

--Parents separated &
later divorced

--Mom started working &
going to school

--Lots of progress at MSB

1978
Jenni went to MSD for
school

 now |

--Enjoys swimming

--Makes lunch

--Never late for bus

--Very responsible

--Wants to go to MSD & be
with Pam

BEST COPY AVAILABLE

Reprinted with permission. M. L. Guisinger (personal communication, May 16, 1996).
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SAMPLE ]

Communication Summary Form

Directions:
Complete this form by reviewing the student’s records and interviewing the student’s parents, peers,
teachers, and speech-language pathologist.

Name of student: Jo Sﬂph YY\D(H\ {as

Date last revised: o)
Unaided Responds to Uses If yes, describe special
Systems receptively expressively instructions/procedures

NONSYMBOLIC BEHAVIORS*

@

Vocalizations

Affect

Body movement

Gestural

Physiological

Z z Z z Z Z
Z z Z z Z Z

Y
Y
©
Y
Y

Visual

SYMBOLIC BEHAVIORS*

Gestures

Sign language

Speech

Pictures

Printed word

»<»<®@»<® ®»<@»<»<»<

©
©

Z zZz Z Z zZ Z
Z Z z Z Z Z

Braille

* Attach vocabulary lists or sample overlays from communication devices.

(Continued on back side)
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SAMPLE ] (CONTINUED)

Communication Summary Form

\ Aided Responds to Uses If yes, describe special
Systems receptively expressively instructions/procedures

NONELECTRONIC DEVICES*

Single-sheet @ N @ N

Multiple-sheets Y N Y

ELECTRONIC DEVICES*

Tape recorder Y N Y
Personal computer Y N Y
Dedicated aids Y N Y
(e.g., Touch Talker, Wolf, or SpeechPac)

Y N Y

Y N Y

VOCABULARY DISPLAYS*

Objects Y N Y N
Photographs ® N @ N
Line drawings Y N Y N
Symbols Y N Y N
Priﬁted words Y N Y . N
Brailled Y N Y N

METHODS OF USING THE DEVICES

Direct selection Y

< ©®

Scanning Y

* Attach vocabulary lists or sample overlays from communication devices.

Adapted from: Miller, J. (1993). Augmentative and alternative communication. In M. Snell (Ed.),
Instruction of students with severe disabilities. New York: MacMillan Publishing Co.
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SECTION 3

ACADEMIC ACHIEVEMENTS:

a profile of scholastic achievements

he term “academic
achievements” refers to
information that , -

* describes the student’s accom-
plishments within the school
system and style of learning.
Generally, information about
academic achievements is based
on the classes the student has
taken or in which he is currently
enrolled (e.g., English, math,
science, shop, or art). Within
each area, work may be selected
according to categories (e.g.,
“best work,” “favorite project,”
or “most difficult assignment”).
Furthermore, items may be
examples of either individual
work or group work. They may
take the form of written
descriptions, audio tapes,
videotapes, and photographs.
Information about the student’s
style of learning is based upon
what modifications are needed
for the student to be successful
in each setting.

A variety of documents can
be used to describe an
individual’s academic achieve-
ments. The box to the right
contains a list of some of these
documents. The student and
participating team members
should select three or four items
based on which items they
believe will provide the clearest
description of the student.

BESTCOPY AVAILABLE

SELECT THREE OR FOUR OF THE FOLLOWING ITEMS*

® A summary of student outcomes targeted for instruction (Sample
K, Educational Summary )

W A copy of the student’s daily and weekly schedule

Journal entries selected by the student, peer, parent, or teacher

& A video or audio tape of the student presenting a book report or
book summary project

B A reading log of self-selected books or books on tape completed
during the year (Sample L, Reading Log)

B Interview notes or anecdotal records from the teacher about the
student’s participation (Sample M, Anecdotal Records)

B A photo, videotape, or written description of group participation in
a language arts project

B Written, dictated, or computer-produced samples of a student
composition (i.e., a story, letter, poem, or joke)

Updated progress notes on reading or writing checklists (Sample
N, Writing Checklist; Sample 0, Reading Checklist)

Teacher-made tests on any subject
Criterion-referenced tests on any subject

Standardized tests on any subject

Updated progress reports on science, social studies, math
continuums, and IEP goals

A report from the math teacher and special education teacher on
successful teaching strategies for this student

B Photos, videotapes, or written descriptions of the student’s use of
technology, such as microscopes, computers, and calculators

B Examples of student’s math skills in real life applications, such as
coin use or calculating grocery bill

B A description of a science experiment or investigation, and the
student’s level of participation

B Examples of the student’s favorite math or science activities

* This list is not meant to be comprehensive; it is a mere sampling of
possibilities. Team members should simply use it as a springboard of ideas.

Page 33
32




SAMPLE K

Educational Summary

DIRECTIONS FOR COMPLETING THE EDUCATIONAL SUMMARY:

On the back of this page is a form called the Educational Summary. To complete this
summary, use data from parent interviews, parent and student inventories, ecological
inventories, and other assessments.

1. “ AGE-APPROPRIATE NEED” COLUMN
Is this a skill that would be considered important for a nondisabled, same-age
peer to perform? If yes, mark box. If no, leave blank.

2. “PARENT PRIORITY” COLUMN
Is this skill, routine, or activity something considered important by parents? If
yes, mark box. If no, leave blank.

3. “SELECTED YEAR” COLUMNS
Indicate which year this activity has been targeted for instruction. If itis a
student or parent priority, the activity should be targeted for Year 1. Skills of
lower priority may be targeted for Year 2 or 3. Be sure that all activities targeted
are age-appropriate.

4, “YEAR 1, 2, & 3 SUMMARY” COLUMNS

At the end of each year, summarize progress on each activity, outcome, or skill.

M If the priority has been accomplished, write “A” (for accomplished) in the
appropriate column. :

B If progress is being made toward achieving the priority, write “P” (for
progress) in the appropriate column.

W If little progress has been made toward achieving the goal, but work will
continue, write “C” (for continue) in the appropriate column.

M If the activity has been dropped as a goal, write “D” (for dropped) in the
appropriate column.

Use this data to plan future IEP goals.

Adapted from: Williams, W, Fox, T., Monley, M., McDermott, A., & Fox, W. (1989). Student record:
Manual 1 of the individual program design series. Burlington: University of Vermont.

(Continued on back side)
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SAMPLE K (CONTINUED)

Educational Summary

Joshua  Smiin

10 |2 | 9y

STUDENT NAME

DATE INITIATED

YEAR 1 YEAR 2 YEAR 3
= | zlealzl o]z
< Z o ﬁ o 5 4 5
£ |8 |E|E|8|2| 8¢
E |- g|d|a|ad|a]|a
Student Outcomes g8 28| & E a E a E
Intrease Voeabulary, RPN
Leown Sighed guldt techniave . XA IX A
Obtaln \ob in The commonity . X
>4 1
XX AN

Betome familiar w] dugmentative eom. <\ckem
! .
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SAMPLE L

Reading Log
John  Smith Fall, 1995
STUDENT’S NAME SEMESTER
Date Book Title Read by | Book on | Read by | Read by Author of book
Completed Student | Tape Peer Adult
aj4as| The Hobbit v J. %R, Tolkein
Restavvomt  End .
U195 o ywiverse | v | 3.0, Smith
ahglas| Lord of Rings v J.R.%, Tolktin
w[elag Retven of King v J.R.-R. Tplktin
w0[n]as] Thundee Road v P. Thompson
w[1]as| The putsiders | v | S.E. Wutten
i las HueLleberry Finn v Mol TwaiN
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SAMPLE M

Anecdotal Records

Directions:

Sometimes, the best way to document how a student is participating in an activity is to
simply observe and make notes of what you see. This process is called making
anecdotal records. This method of making notes is simple. All it takes is time and good
observation skills.

To begin, select an activity that allows the student
a great deal of participation in a cooperative
group. Note the date and activity on your
anecodtal record form (see back of this page).
Observe the student and make succinct notes
about the observation in the space provided.

Anecdotal records are useful in documenting student
behavior, participation, cooperation, and work quality.
These records are useful when less descriptive

methods of documentation are unable to capture
what is needed to learn about a particular student.

o Page 39
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Date &
Activity

Date &
Activity

Date &
Activity

Date &
Activity

SAMPLE M (CONTINUED)

Anecdotal Records

for

Tora A, (group % indwidual participahion)

a/ig[a5 Reading Gtp.

alafas  LyneH

w49 ReadingGrp.| 4[n 109 mari
(‘,ooPermve 3(011?, Sot alone. Tried new approachs Covldnt omb her
No parttciparion. | Wead ontoble c\r\amsed vy o | ottention. B ook
Toned ovt. Pears | AHey lunch. nrerest grovping . work not tra
Taxo pouticipated | onswer, TYY
ve up, P ‘
I when ofhess (NN QUIATIVES,
inirtated .
424109 mard (waw)| 4125149 LoNCH | afw51a5 Reading  |alwelas  Reading
Veed nmber line Sat alone. Same interest Same Govp; new
gl Covnt

cubes. Tava (ov keal
hord Eor 30 min .\

g(ou?. Minimol
participation,
Acts sleepy oday,

acriv H'\} 7 dinosaw s
boots taeen Hom
\‘ead‘u\g lot, She
osleed anctanswered
avestions w| peers,

w0/ilas  LoNey

old (49 maTh @rp.

Tova e odier -
itlngss. So
with Ay from
N,/adt'r\ﬁ group,

s

Taro askd 10 be
roved 1o Ayy's
400Vp. D wel|
with addition
achvity,

Date &
Activity
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SAMPLE N

Writing Checklist
Heney Hamm th Ms. Smith

STUDENT"S NAME GRADE TEACHER

Mary Mackin yision, Par Mekinley, 04 m: Plberta Seholte heating

TEAM MEMBERS (IF APPLICABLE)

Dates
ql b Makes marks other than drawing on paper using a writing guide
Primarily relies on pictures to convey meaning, such as with raised
lines, magnification, or high contrast
q I A Sometimes labels or adds "words” to pictures

Tells about own writing using expressive communication system

Writes or brailles random recognizable letters

q l b Copies names and familiar words using braille or

) ’ b Uses pictures, print, or braille to convey meaning  \Writl ny U 1de.

Prints with upper-case letters usi.ngli.ned paper and
a I 17 . | black felt pen, and/or brailles alphabet

Takes risks with writing or brailling

q) b Begins to read ownor brailling

Writes or brailles names and favorite words using brailler,

QI b r lined paper with black felt pen

ql b Writing or brailling is from top-bottom, left-right, front-back
May interchange upper- and lower-case letters withr
q, 1A lined paper with black felt pen

q ’ b Begins to use spacing between words with brailling, or

lined paper with black felt pen

Begins to write noun-verb phrases using braille, writing guide, or
lined paper with black felt pen

Writes pieces that self and others can read using braille, writing
guide, lined paper with black felt pen, or computer

o Page 41
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Dates

SAMPLE N (PAGE 2)

Writing Checklist

Begins to write recognizable short sentences using braille, writing
guide, lined paper with black felt pen, or computer

Writes about experiences with some descriptive words using braille,
writing guide, lined paper with black felt pen, or computer

Experiments with capitals and punctuation using braille, griting)
lined paper with black felt pen, or computer -

Forms may letters legibly using@riting guideor lined paper with

black felt pen

Spells some words correctly using braille, @riting guide lined paper
with black felt pen, or computer

Begins to revise written work by adding on words and sentences
using braille, writing guide, lined paper with black felt pen, or
computer

Writes paragraph with beginning, middle, and end using braille,
writing guide, lined paper with black felt pen, or computer

Reads peers’ writing through braille or large print and offers feedback
through appropriate expressive communication mode such as aug-
mentative communication board with voice output or sign language

Edits for punctuation and spelling

Uses capital letters and periods

A lb

Forms letters with ease using@riting guide};r lined paper with black

felt pen

Spells many common words correctly using braille, writing guide,
lined paper with black felt pen, or computer without spell check

Begins to write or braille for various purposes

Begins to organize ideas in logical sequence

Develops editing an proofreading skills

Employs strategies to spell difficult words correctly
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SAMPLE N (PAGE 3)

Writing Checklist

Dates

Uses complex sentence structure

Connects paragraphs in logical sequence

Edits with greater precision (spelling, grammar, punctuation,
capitalization)

Uses literary devices effectively (e.g., dictionary, thesaurus, etc.)

Integrates information from a variety of sources to increase power of
writing

Uses sophisticated descriptive written language (including brailled)

Analyzes and evaluates written material in-depth

Perseveres through complex writing projects using braille, writing
guide, lined paper with black felt pen, or computer

Adapted from: Christopher-Gorden Publishers. (1994). Writing checklist. Practical aspects of
authentic assessment. Norwood, MA: Author.
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SAMPLE O

Reading Checklist
Marparet Lee 540 re, Edna Edger

STUDEI\T'IJ’S NAME GRADE TEACHER

Paul Pinleley SLP3 Janie Winslow vision ) Kim Rlbright —interpreter

TEAM MEMBERS (IF APPLICABLE)

Dates
\I'LZ Holds book, correctly turns pages
\ "L‘l— Chooses books and has favorites
\ /’L 2 Shows start/end of book
Listens and responds to literature as 1t is interpreted or though
\ l 12 auditory trainer : :
\ l-‘_-z_ . Knows some letter names whether brailled or written ir( Iarge print)
\l 11 Interested in print or braille \ O r@&_
\I 11 Pretends to read
\ I-L—L Uses illustrations to tell story
Participates in oral reading of familiar books throughgSign language)or
\ ’ 11 using alternative communication device
Knows some letter sounds if using auditory trainer
Recognizes names/words in context using braille, sign language, or
\ [ 1 alternative communication device
A\
Memorizes pattern books and familiar words
Reads books with word patterns using braille,§ign language or
augmentative communication device
Knows most letter sound if using auditory trainer or assistive
auditory system
Retells main idea of text using expressive communication system
l/ - Recognizes simple words that are brailled o LARGE
2
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Dates

SAMPLE O (PAGE 2)

Reading Checklist

V2o

Reads early-reader books using braille orErmt with magnificatloD

Relies on print or braille more than illustrations

Uses sentence structure clues

Uses meaning clues

Retells beginning, middle, and end using sign language or alternative
augmentative communication mode

\lm_

Recognizes names or words by sight or braille  LAR.GE PRINT

Understands basic punctuation

Reads beginning chapter books using braille or large print

\Iﬂ—

Reads and finishes a variety of materials with frequent guidance

Retells plot, characters, and events using sign language or alternative
augmentative communication mode

Makes connections between reading, writing, and experiences

Silent reads for short periods

Reads medium level chapter books using braille or large print

Reads and finishes a variety of materials with guidance using braille
or large print

Uses reading strategies appropriately

Uses reference materials to locate information with guidance in braille
or large print

Reads most young adult literature using braille, large print, or
audiotape A

Selects, reads, and finishes a wide variety of materials using braille,
large print, or audiotape
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SAMPLE O (PAGE 3)

Reading Checklist

Dates

Uses reference materials independently

Participates in guided literary discussions using sign language or
augmentative communication modes

Reads complex young adult literature using braille, large print, or
auditory tape

Integrates non-fiction information to develop a deeper understanding

Interprets sophisticated meaning in young adult literature with
guidance

Participates in complex literary discussions using sign language or
alternative augmentative communication system

Voluntarily reads and understands a wide variety of complex and
sophisticated materials using braille, large print, or audiotape

Evaluates, interprets, and analyzes literary elements critically

Adapted from: Christopher-Gorden Publishers. (1994). Reading checklist. Practical aspects of
authentic assessment. Norwood, MA: Author.
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SECTION 4

LIFE SKILLS:

on the road to independence

he term “life skills” refers
I to any skill that a person

uses to function as an
independent adult within the
community. They include skills
like grocery shopping, banking,
bill paying, housekeeping,
cooking, and doing laundry.
They also include an
individual’s job skills, whether
typing, clerking, teaching,
acting, carpentry, or operating
machinery. Information
describing a student’s life skills
does not need to be included in
the portfolio until the student
reaches the age of 14. However,
once the student turns 14; this
information should definitely
be included and continue to
appear (and be updated) until
the student turns 21 or
graduates.

A variety of documents can
be used to describe an
individual’s life skills. The box
to the right contains a list of
some of these documents. The
student and participating team
members should select three or
four of these items based on
which items they believe will
provide the clearest description
of the student. Samples of many
forms can be found
immediately following the list.

SELECT THREE OR FOUR OF THE FOLLOWING ITEMS*

B Alist of the student’s career goals

B A Futures Map from a Personal Futures Planning session (Sample
P, Visions of the Future Map)

B A vocational history or a summary of work experiences (Sample Q,
Vocational History)

B A videotape of the student demonstrating a variety of work
activities

B Aletter of reference from the student’s employer

B The student’s resume, updated annually, beginning in middle
school (Sample R, Resume)

B Asummary of assistive technology and adaptive equipment
information (Sample S, Assistive Technology and Adaptive Equipment
Summary)

B A videotape of the student in her home preparing meals, watering
plants, and arranging her room

B Discrepancy analyses or environmental assessments (Sample T,
Ecological Inventory)

W A residential evaluation (Sample U, An Assessment Instrument for
Evaluating Community-based Residential Settings)

B A vocational evaluation (Sample V, An Assessment Instrument for
Evaluating Employment Programs)

* This list is not meant to be comprehensive; it is a mere sampling of
possibilities. Team members should and simply use it as a springboard
of ideas for developing the student portfolio.
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SAMPLE P

Vision of the Future Map

A JOB

Need to 6xplor6
various .
jobslinterest area

FUN &
FRIENDS

B more friends

M greenhouse

M restaurant--Bill (who car! :
K naops communicate
PP with Jenni?)

M filing, sorting, organizing

material (maps, brochures) M activities with

people other
than family

-- Social atmosphere! ,
- M swim team

-- Challenging!

M z2partment or group home

with some support

B own room

M people she can communicate with
B respect for choices

opportunites for growth

B tv with remote control

B swimming pool

Reprinted with permission. M. L. Guisinger (personal communication, May 16, 1996).

45 Page 51



SAMPLE Q

Vocational History
NAME OF STUDENT: LI Y\d a4 Soanehez

Complete this section be reviewing the student’s records and interviewing the student’s parents, co-
workers, employers, or teachers.

Date last revised: 3 ‘ §0| 99 % l 20 Iﬂ 5

SUMMARY OF VOCATIONAL EXPERIENCES (E.G., IN-SCHOOL JOBS OR COMMUNITY JOB SITES):

Dates: _\ ! 5 o Y M 5 Place of employment: __ B oul ne 1GA
Job title: __ Stoeker Supervisor’s name: __ T, Smith
Hours worked: M- F; 2-5 o Job duties: Stoek \PrOdU [ S

~ Supports or adaptive equipment needed: Job coeacth ' P‘C\'\J 1t sehedule detall “\6
sheps 04 b, '
N </

Training time required per job duty: _ DN\ 90 i “3

Work evaluation (e.g., preferences or assessment of performance): Did not BV\\)O\,I the
aeocery store enviconment, Possibly not ennogh Strvetore.
ﬁer(—ormm\u was 3oad however,

Dates: \D ’ ql-l to_1 I 45 Place of employment: St Miehael's HDSPH'(A \
Job title: Storeroom  ASSISt. Supervisor’s name: R, Brown .
Hours worked: 1430~ ! pm Job duties: _ Sip tkina wmedical SU',Dpl )

. Supports or adaptive equipment needed: PAVA ‘DIOH ssiomal ' ID‘ cture schedy “!\3 .

. Training time required per job duty: “Th(48 monYhs o eatn pictuys SChé’dU“%
Paro needed in Janupacy to wonitor behavior only,

Work evaluation (e.g., preferences or assessment of performance): Performance was Ver V
oood eonsistent. Mitude Yoward wotk wis goed. Beoan o conurrse
with co-workers by eng of second week. Sycsesstyl JOb
qPLrimc& :

B l{fC‘ 46 Page 53




Q

ERIC

SAMPLE Q (PAGE 2)

Vocational History

SUMMARY OF VOCATIONAL EXPERIENCES (CONTINUED):

Dates: 5 ’ 19 o ‘Z!qs Place of employment: st National Bank
Jobtitle: _COIN SoftLy Supervisor’s name: __N. (& rLensSpan

Hours worked:E{‘l‘Sod” 1-40m  Jobduties: _ Sorted Coins 3 bi“s

Supports or adaptive equipment needed: 4 thi 1 ed or yolked
Coins in dppropriatt amopats, Needed masnifier ’m see billds,
Lommmitadd by blaek telt prnh eords.

Training time required per job duty: I-Y\H‘lﬁ.l Z Wks cal l\'l . Adftey 2wks:
Lt e mittent

Work evaluation (e.g., preferences or assessment of performance): _ON\LE $28 VENEY WAS
understood, Atd well. Switeud from pieture seavence
marehed With words to word semuvenee cards only,

Dates: 5lﬁﬁ to 8195 Place of employment: Appl{‘bh Publie Sehools
Job title: DHIE L A5SiStant Supervisor’s name: _DV. R, Littie

Hours worked: M-Th _3am - Job duties: _ Dota CV\+Y'\,I

Supports or adaptive equlpm%gtoneeded' Job conth. Material in lﬂfgﬁ print 1d
Lty in ComDUtEr,  Seyeem enlaraer ongl pplarization on Compokr
(white print; blask bomkgroondl glare shield )

Training time requlred per job duty: _Initf (k“\l dd”\l Pirsy 2- wiks, 'H\fn dl)flr\ﬁ
breavs for sotialization § commomication facilitatian w/ £0-wOTkers
Work evaluation (e.g., preferences or assessment of performance): _Npt «LN)I)\A}}\ \I&NU’\I

Worked ot o slower pace than supervisors wanted. Dirl not like the.
ob in Hhe bcmnmr\f} but onte she mads a friend | Liked f yob

be-er Wanted more VAriety data enhr\l @ahauma

4’7
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SAMPLE R

Resume

Oscar Valdez
123 High Street

Sommerville, Kansas 66666
(913) 456-7890 (TTY)

Education: Brookcreek Elementary, K-5
South Middle School, 6-8
Washington High School, 9-12

Honors: Perfect attendance: grades 6,9,and 10
2nd place in group project science fair, 7th grade
Superior rating: 11th grade art symposium

Activities: Ecology Club, 11-12th grades
Boy Scouts, 2nd-6th grades
Church Choir
Captain, wrestling team, 10th grade

Work Experience: Southside Veterinary Hospital, senior year
clerical assistant (see videotape)

St. Joseph Hospital, junior year
laundry and housekeeping departments

McDonalds Restaurant, junior year
food service (see videotape)

McNeil Office Supply Company, sophomore year
clerical assistant, computer work

Osage County Zoo, sophomore year
groundskeeping (see videotape)

WalMart Store, freshman year
greeter, customer service (see videotape)

Price’s Discount Store, freshman year
shelf stocker (see videotape)

Service: Sunday School Nursery Assistant, grades 10-12
Volunteer, Mesa Retirement Home, grades 7-8

References: Letters from employers are enclosed
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SAMPLE S

Assistive Technology & Adaptive Equipment Summary

Complete this section by reviewing the student’s records and interviewing the student’s parents, peers,
teachers, physical therapists, occupational therapist, speech and language pathologist, orientation and
mobility specialist, and assistive technology consultant.

Student’s Name: th W hl“"f/
shl4s

Date last revised:

Functional use of: Independent? If not independent, explain type of assistance and adaptations
currently used.
COMPUTER Y @ Pro MP{’ ot 21 bow
Y N Lovas (24pt.) +ont
Y N v
SWITCHES
By Switen

<R
Z 7 Z

Jefly Bean Switeh

APPLIANCES
stereo Y ) with Bla Red Switeh
television Y & with Jefly Pean Switeh
washer/dryer Y N '
lamps Y N
alarm clock Y @ floshing liaht and vibrator
microwave @ N bratlleZ labels
blender Yy © with dtll\{ Bean Switth
Y N
Y N

INDEPENDENT LIVING ACCESSORIES

utensils N knife , ‘FD”‘-1 spoon
plates/bowls N
glass/cup N A nales
Y N
oke alarm Y N Shi light and vibrater
dQQ[ b£|.| Y N ) i ht
MOBILITY
cane Y N
maps Y N
dog guide Y N
electronic travel aid Y N
OTHER
walking in gnéamiliar Y Q) long, rigid cane  Commumizahm
ovtdoo? enutrons. Y N - (¢ map
Y N i
umgnﬁ_lmmﬂm_ilm Y N loniy i to ieation
ndoor “eawicons. Y N Chrd  “4hetilt Mmap
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SAMPLE T

Ecological Inventory

Environment;,___(5Y0Ler \! Store Student’s Name: Sa m Sjr)&d (&

Activity: ro h ' Date: 4 ! | l Qb

Steps Inventory of Inventory of person Adaptations
non-disabled person with disability

Enter store.

1. +  (used cone)
Tnsicad , locakes seqvied dUskysi
2. Locat cort. - Prewrten cavd 3 asks tor help.
3 Refev 1o list. —
i hoppt (.
4 Locate let viem on lisr. — Gives list 4o shopp
Assists Shopper DY co-pushi
5. Push cart, - Cort of si5h+eol guidc-“5
6. SCan ittm. — v
7. Seleet them. - v
Repeat Skps 371 inil _ 0
8. sllittms are locatd.
g Look for cashiec. — '
Tello Shopper “Thank yov *
10. Stand inline. Al Using commomi cation card .
1. Empty cart. +
— Vegs Commumicahon walletr
12. Iy for PUY thases . and +vrust
— Has sacker load gqroceries
13. Push cart. info car 3
14. EXit, 4+ (vstd cant)
15.
16.
17.
18.
19.
20.

BESTCOPY AVAILABLE

KEY:

+ Can perform step independently

- Requires a prompt to complete the step, or

performs it incorrectly

ol
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SAMPLE U

An Assessment Instrument for Evaluating
Community-Based Residential Programs

Student’s Name and Grade: Tom s Millan [ {4 Date:__ Y ! \ ! 4
GENERAL APPEARANCE .
Things to consider: Comments: Rating of General Appearance:
Maintenance of house o House 1S maintained by
Upkeep of grounds an ogtnty O Excellent
Condition of furniture o 24 . mainrtnante $ Very Good
Attractiveness of decor « Tom 4 his coommate Seleet 3 Good
Residents’ preferences reflected bWN paint, eavpet O Fair
in decor Pa ' { A Poor
furniture, ete. X
ATMOSPHERE
Things to consider: Comments: Rating of Atmosphere:

Homelike atmosphere
Morale of staff

Sufficient space for residents
and staff at peak times of day

Residents’ preferences
displayed in bedroom and
living areas

Space for recreation both
indoors and outdoors

¢ 24 hr. supervised sta¥

for tnittal peciod, then fades
as prokieieney § eompetency
intreases.

» Tom t voommake seleet
own trems For theiv home,

* Feneed boekyad.

O Excellent
w Very Good
3 Good

3 Fair

3 Poor

ENVIRONMENTAL ADAPTATIONS

Things to consider:

Safe environment; obstacle-free
environment

Wheelchair accessibility

Comments:

* Floor plan is elean §
easy o follow.

o Rdeavate entri¢s § exits

Rating of Environmental

Adaptations:

O Excellent

R F s T

51

Physical layout of house . ﬁ Very Good
Adequate lighting; use of colors for e"’”"ﬂ‘"“ es O Good
Alarm system (e.g., vibrating » Rome cavi pped with O Fair
bed) flashing alarm d canvse | OPoor
Y +oet afd 1o alert for
Use of adaptations Lire. door phone.
Available funding for ) !
adaptations
BEST COPY AVAILABLE roge ¢!




SAMPLE U (PAGE 2)

An Assessment Instrument for Evaluating
Community-Based Residential Programs

LOCATION

Things to consider:

Atmosphere of neighborhood;
traffic patterns

Available nearby resources:

Comments:

o Bulet, residential
M\%h Qor hood .

Rating of home’s location:

O Excellent

52

M stores M parks * 3 bloeks from strip mall. | o Very Good
M churches M temples * Park w| kennis cowrts ¥ Good
: restaurants M bus stops ocross Street. 3 Fair
ommunity recreation
programs yreer * Wovld need to walk O Poor
Involvement of neighbors 2 blocks 1o cateh bus.
Transportation capacity of
home
STAFF 0"
Things to consider: Comments: - Rating of Staff:
Number of staff working on o (0"\ statf tornover.
we?kdays/weeken.ds o (sood trainin j preq fam | O Excellent
Ratio of staff to residents ; 0 Very G ood
Ratio needed by your son or and c,o mmmication ﬁ Good
daughter trainin proyram . 00
Turn-over rate of staff e Need atleast B.5. dearee| O Fair
i 3 Poor
Average length of time current “T\rs. o4 college.
staff hgs been working in the plUS -2y ﬂ
program * Canvse HRNC Regtoma
Type of certification (if any)
needed by the staff Representative for
Level of staff experience tratnl “5 Ond Vesouress,
relative to your son/daughter’s
relatn & » Bave an \v\% ra mszl y
Fre(}uency of training offered to ask foree Tov deat-bli
staf dsn resourel.
Type of training offered to staff
relative to your son/daughter’s | o HA ve loeal / state
eeds RADB Ch
Training resources available to apter.
agency relative to your
son/daughter’s needs
BEST COPY AVAILABLE




An Assessment Instrument for Evaluating

SAMPLE U (PAGE 3)

Community-Based Residential Programs

“PLANNINGPROCESS

Things to consider:

Planning process is person-
centere

Comments:
- Use PEP in planning
proeess.

Rating of Planning Process:

O Excellent

Level of client involvement
Very Good
Level of parent involvement i }'\iﬁh\ C“CV\‘\’J pare nt g Gooyd
Access to on-going decision- VDL EME R 3 Fair
making process
O Poor
Things to consider: Comments: Rating of Program:

Evidence of flexibility and
creativity in offering diverse
activities

Examples of recreation/leisure
activities from the past several
months

Comparison of
recreation/leisure activities
offered with his/her
preferences and abilities

Access to orientation and
mobility instruction

Integration of orientation and
mobility in most daily activities

Residents’ participation in the
daily functions of the home
(e.g., cooking, cleaning,
gardening, shopping)

Choice-making opportunities
are integrated in routines and
activities

Strategies used in working with
behavioral challenges

Behavioral programs reflect a
sensitivity and respect for
residents’ preferences and right
to make choices

* Not too eveative fegardng

serviees ) fend do ust what
\s available rtaardlcss
183k LS a preferenee of Tows,
(mainly the park, 4ym,
and \ibravy ).

e Limited 0% M instruction

ot aneney, Has 10
reseive it at sthool.

+ Psist .| aetive howe
\tving oetivities.

e To and T00mnate
Mokt mority ot
choiles.,

O Excellent

~¢.Very Good

3 Good
O Fair
O Poor

BEST COPY AVAILABLE
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SAMPLE U (PAGE 4)

An Assessment Instrument for Evaluating
Community-Based Residential Programs

COMMUNICATION STRATEGIES

Things to consider:

How “personal connections”
are established

Staff rapport with residents

Examples of clients making
choices and demonstrating
preferences

Evidence of staff awareness of
the different communication
styles of each resident

Evidence of the staff using a
variety of methods of
communication (e.g., sign,
pictures, objects, gestures)

Evidence of clients using a
variety of methods of
communication (e.g., sign,
picture books, objects, gestures,
calendar box)

Willingness of staff to wait for a
resident to communicate, even
if it takes a while

Integration of communication
in all activities

Comments:

*+ (Good fappoft.

o TYy to ust appre priate
commumieation systoms
need more ‘\Yo.iv\iv\ﬁ .

o Use variety of ConamuniCation
modes | Sign, antiet pation
ealendar, gestures,
dry evase oord .

. Skt will walt for
responses by Tom and
hs roommate .

s Limited commontcation
is intlwded tn all
actvities,

Rating of Program:

3 Excellent
O Very Good
3 Good

' Fair

3 Poor

EVALUATION PROCEDURES

Things to consider:

How the program is evaluated
Frequency of evaluations
Who evaluates the program

Existence of a quality assurance
program

Availability of evaluation
results to parents

Follow-through on
recommendations

Who funds the program

How donations are made; how
they are spent

What, if any, were the
conditions for this funding

Written contract for the
program

Comments:

« Evaluated by ageney
intr & eternal
evalvatisns and SRS,

o Resulds available
upon veaquest,

¢ Private, nonprofit,
Motehing fonds,
Thae rest ave pbtained
Hrovgh fund raising
ond Medicatd
waivers,

Rating of Evaluation Procedures

O Excellent
O Very Good
3 Good

3 Fair

3 Poor

Q
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SameLE U (PAGE 5)

An Assessment Instrument for Evaluating
Community-Based Residential Programs

Things to consider:

Frequency and extent of
medical services required by
your son/daughter

B medical services needed

B adequate dental care

B physical therapy

B psychological counseling
Staff capability of providing
followup (e.g., therapy, seizure

monitoring, extensive
medications)

How medications are
monitored

AgencY policy on infection
contro.

Transportation to medical
appointments

Availability and accessibility of:

Comments:
e Medical cove is

prov(dcd in the
community as needed,

Rating of Medical/Support
Services:

O Excellent
3 Very Good
ﬂ Good

O Fair

A Poor

Things to consider:

Agency’s mission statement, if
written

House manuals, if available
Agency’s statement on human
rights/client dignity

Agency’s written goals for
integration and ongoing
education

Agency’s adherence to
licensing codes

Agency’s policy of selecting
residents

Afgency’s policy on termination
of placements

Comments:

o A\l of dwese are

available vpon 1eavest.

Rating of Policies:

3 Excellent
~d‘Very Good
3 Good

3 Fair

a Poor

BEST COPY AVAILABLE

20
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SAMPLE U (PAGE 6)
An Assessment Instrument for Evaluating
Community-Based Residential Programs

Excellent Very Good | Good | Fair  [Poor

General Appearance of Home X
Atmosphere of Home X
Environmental Adaptations of Home X
Location of Home ~
Staff K
Planning Process %
Program X

Communication Strategies

Evaluation Procedures

%

Medical/Support Services

KX

Policies

Adapted with permission from: Helen Keller National Center-Technical Assistance Center, et al.
(1991). An instrument for families: Evaluating community-based residential program for individuals with deaf-
blindness. Sands Point, NY: Authors.
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SAMPLE V
An Assessment Instrument for Evaluating
Employment Programs

Student’s Name and Grade: __ 10 W\ﬂﬁW\i\_\ on 4w Date: "” | l 4b

JOB SITE CHARACTERISTICS ©. S

Things to consider: Comments: Rating of Job Site Characteristics:
General location and Toms PriNy Stob!

aPpearance of job site * Small Compuny ) Excellent

Size of company (Y ennployees) O Very Good

Atmosphere

(e.g., volume/pace of work, * Poes of wolk \s uneuen ™ Good

friendliness of employees) Lsomerimes Fost + Sometings O Fair

Dress and grooming slo w) a3 Poor

requirements

» Encployees are friendly
Look at physical environment » Weass a uni ‘.“mb work
from your child’s perspective, o Lowem ployee ufnoves:
including; lUing b ek swibts
B orientation & mobility wi “5 work- P
requirements . EMY +floor p\Ar\

B number of people
B lighting and or noise level « Liohting isade auvale ‘\ nud

Rate of employee turnover

B orderliness/cleanliness o ¢
B communication/socialization Suppl-c mental | 0) H "5 or
opporturuties d il work

Management & values of the o Communi cation . L

At
oreanizanon pUsom knows a fuw

Is transportation needed? . 4 1
Available? sians 4 "\gﬂ Sp U\j
Do employee benefits exist? . Limited o pportuni Hes

(e.g., health insurance, worker’s .
compensation, vacation, sick 'PM Soclalizatim ot work

leave) o No employee benefits |
JOB DESCRIPTION,
Things to consider: Comments: Rating of Job Description:
Is the job located in the o« Job \s \ocated In
community? Community . O Excellent
Is the job int t ithi .
cfrga?dganpc:ne?gra ed withinthe |, \\ypvy cenedule Vo varied.| O Very Good
What s the work schedule? | + Does same yob evey day T Good
é\rfe thg work expectations 5 nNO chanaés. O Fair

efined? Is there a written jo 3 Poo
description? e ) « Lfting sO™e bayes oot
What are the physical of paper -
requirements of the job? * Operatin copy.ma.cmu,
What job skills are needed? &\‘ﬁh paper, Ay Jorns
What will he or she earn? ¢« §5 per hour
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SAMPLE V (PAGE 2)

An Assessment Instrument for Evaluating
Employment Programs

HEALTH AND SAFETY ISSUES

Things to consider:

Is orientation and mobility
assistance needed?

Are medication needs required
during the work day?

Are emergency plans such as
fire and evacuation in place?

Does the site have machinery
that could be dangerous?

Comments:
. Oney familtay w/ sivt no

fortnay 0% Mo needs.
" No med. nuds doring day.
* Sitt hag emergency plans.

* Not required to operate
dAvx@um»s Machinery.,

Rating of Health and Safety
Issues

O Excellent
ﬂVery Good
3 Good

3 Fair

3 Poor

SOCIALIZATION ON THE JOB

Things to consider:

What does this job offer beyond
a paycheck?

What are the communication
requirements of the job?

Does anyone know ASL (if
appropriate)?

Do co-workers seem to have

Comments:
« Unkss independent
friendships stort, yob ofess
nothing exeept payjeheek.
* Lanust whit eraot board
10 Lo i cate
* Only L persom knows

Rating of Socialization on the Job:

O Excellent
O Very Good
'ﬂ\Good

3 Fair

3 Poor

potential for becoming friends? | 4 ASL

Are employees friendly?

AVAILABLE SUPPORTS

Things to consider: Comments: Rating of Available Supports:

Will training be available?

Will assistive technology be
available?

Are support staff such as job
coaches, orientation and
mobility specialists, and/or
communication specialists
available?

Who will monitor job
performance? How frequently?

Do co-workers seem to have
potential for being natural
supports (doing some of the
things a job coach might do)?

¢ Tradning s amilabkj
have TTY,

* J0b coath available
for limiktd +ine .

» Stalé available on
Ondping basis.

o Oumer will monitor
perfor mamer momthly,

e Oneor two to-workers have

potenttal as natwval sopports,

O Excellent
ﬁ Very Good
3 Good

3 Fair

3 Poor
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SAMPLE V (PAGE 3)
An Assessment Instrument for Evaluating
‘ Employment Programs

~ SUMMARY OF ASSESSMENT
Excellent |Very Good | Good | Fair  |Poor
Job Site Characteristics A
Job Description 7K
Health and Safety Issues ' s
Socialization on the Job X
Available Supports )

Adapted with permission from: Helen Keller National Center, Technical Assistance Center (1995).
An assessment instrument for families: Evaluating employment programs for individuals with deaf blindness.
Sands Point, NY: Authors.
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APPENDIX A: BLANK FORMS

PLEASE FEEL FREE TO REMOVE THE FOLLOWING FORMS

AND COPY AS NEEDED FOR DEVELOPING STUDENT PORTFOLIOS.

60
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Student Demographic Data

A. Identifying Information
Complete this section by reviewing the student’s records or interviewing the student’s parent(s).

Date last revised:

Name: SS#

Address:

Home phone:

Date of birth: Sex: F M
School: Years left in school:

Names of parent(s)/guardian(s):

Address:

Home phone:

Please specify reports that are available in the school record:

Date of most Date of most
Subject recent report Subject recent report
Physical therapy Speech therapy
Occupational therapy Orthopedics
Vision Hearing
Orientation & mobility Assistive technology
Dental Nutrition
Neurology Nursing
Psychology Social work

Transition plan

(Please complete page 2 of this form, Medical Information.)
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Student Demographic Data
(page 2)

B. Medical Information
Complete this section by reviewing the student’s health records and interviewing the student’s
parent(s) or the school nurse.

Date last reviewed:

Primary physician: Phone #:

Examination log:

Date of most Date of most
Subject recent exam Subject recent exam
Physical Dental
Vision Hearing
Neurology Orthopedic

Health and physical conditions log:

N Applies Educational If yes, describe special
Condition to student implications instructions/procedures
Vision impairment Y N Y N

Glasses Y N Y N
Hearing impairment Y N Y N
Hearing aide(s) Y N Y N
Seizure disorder Y N Y N
Taking medications Y N Y N
Allergies Y N Y N
Diet restrictions Y N Y N
Appetite concerns Y N Y N
Previous surgeries Y N Y N
Pending surgeries Y N Y N
Frequent illness Y N Y N
Dental concerns Y N Y N
Y N Y N

Y N Y N

(Please complete page 3 of this form, Mobility.)
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Student Demographic Data
(page 3)

C. Mobility :
Complete this section by reviewing the student's records and interviewing the student's parents,
peers, teachers, orientation and mobility specialist, physical therapist, or occupational therapist.

Date last revised:

Method of If not independent, explain the type of
ambulation Independent? assistance/adaptations currently used
walks Y N

walks with crutches Y N

walks with walker Y N

walks with cane Y N

uses manual wheelchair Y N

uses electric wheelchair Y N
|
|
|
© uses sighted guide Y N!
' |
| '

!

Other :

1
Y N 1 i
|
i
Y N
'
|

Adapted from: Williams, W., Fox, T., Monley, M., McDermott, A., & Fox, W. (1989). Student record:
Manual 1 of the individual program design series., Burlington: University of Vermont.
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Preferred Learning Styles/ Multiple Intelligences

The following describe seven different styles of intelligences or orientations to learning that may be
helpful in describing a student’s particular learning style. Team members knowledgeable about the
student, as well as the parents, can identify the student’s preferred style by considering each of the
following characteristics. Check each style that seems to be strong for this student. Describe how the
student demonstrates these strengths in the spaces provided.

Student’s name: Date:

Name(s) of person completing form:

LEARNING STYLES AND INTELLIGENCES PossiBLE CHARACTERISTICS

__ 1. Verbal and Linguistic “Thinks in words; learns by listening, reading and
' verbalizing; benefits from discussion; enjoys writing;
enjoys brailling; likes word games; likes books, records,
tapes; remembers verse, lyrics, trivia; enjoys libraries.

Demonstrates this by:

— 2. Logical and Mathematical Thinks conceptually; reasons things out; looks for
abstract pattems;benjoys computing; does arithmetic
problems in head; likes brain teasers, logical puzzles,
and strategy games; uses abacus; likes to use
computers; likes large display calculators with voice
output; likes to experiment; enjoys science kits; likes to
classify and categorize.

Demonstrates this by:

— 3. Visual and Spatial Thinks in images and pictures; likes raised mazes and

jigsaw puzzles; likes thermaforms; likes to draw and
design things; likes to build models; likes slides, films,
videos, raised diagrams, tactile maps and charts; enjoys

art museums, architecture, and planetariums.
Demonstrates this by:

(Continued on the back)
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Preferred Learning Styles/ Multiple Intelligences

LEARNING STYLES AND INTELLIGENCES

—_4. Musical and Rhythmic

Demonstrates this by:

(continued)

PoOSSIBLE CHARACTERISTICS

Thinks in tones; learns through rhythm, vibrations, and
melodies; plays a musical instrument; sounds are
enhanced by auditory trainer or hearing aids;
remembers melodies; may need music to study; notices
nonverbal sounds; learns things more easily if sung,
tapped out, or whistled.

—_ 5. Bodily and Kinesthetic

Demonstrates this by:

Processes knowledge through bodily sensations and
tactile tracking; communicates through gestures or sign
language systems; fidgets while sitting in a chair; learns
by manipulating; likes role playing, creative movement,
and physical activity.

__ 6. Interpersonal

Demonstrates this by:

Understands and cares about people; has many friends;
likes to socialize; learns by relating and cooperating;
plays group games; good at teaching other children; is a
club or committee member and a socializer.

—_ 7. Intrapersonal

Demonstrates this by:

Displays independence; likes to be alone; self-
motivating; likes self-paced, individualized projects;
needs own space; likes solitude; enjoys books about
heroes; enjoys long and quiet walks.

Adapted from: Christopher-Gorden Publishers. (1994). Preferred learning styles/multiple
intelligences. Practical aspects of authentic assessment. Norwood, MA: Author.
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McGill Action Planning System

Description:

The McGill Action Planning System (MAPs) was developed in 1989 by Marcia Forrest and Evelyn
Lusthaus as a planning tool for designing educational programs that focus on family and student
preferences. The planning activity involves the student, family members, nondisabled peers, staff, and

could involve others who are interested in the student such as clergy, neighbors, club leaders, and
extended family members.

The MAPs process requires a skilled facilitator to guide the
group in answering the following questions:

B Who is the student?

B What is the dream for this student?

What is the nightmare?

What are the student’s strengths and preferences?

What are the student’s needs?

What educational plans should be made for the year to
achieve the dream and avoid the nightmare?

(Continued on back side)
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Summary of Maps for

Date created:

Names of people who participated in the creation of the maps and their relationship to the student:

WHO IS

(STUDENT)

WHAT IS THE
DREAM?

WHAT IS THE
NIGHTMARE?

WHAT ARE THE
STRENGTHS?

WHAT ARE THE NEEDS?

WHAT DO WE NEED
TO DO THIS YEAR?

67




Who Am 1?

Hi, my hame is and

this is my portfolio for grade.

THIS 1S WHAT | WOULD LIKE FOR YOU TO KNOW ABOUT ME:
My favorite things to do at school are:

My favorite things to do at home are:

| am best at doing these things:

| still need help with:

The best way for me to talk with others is to:

The best way for me to get around from place to place is:

My favorite piece included in my portfoliois: 3 peet COPY AVAILABLE
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Summary of Learning Experiences Form

g 5
5 > 0
< - C
w n>
o )
m
=
< @
0O
NAME
GRADE
¥(|_I_) SCHOOL YEAR (U),
m — —
o 2
3§ TEACHER ]
m
SCHOOL
CITY, STATE
n o
pr \ / m
(@] >
2] D
S 2
> o
e R
<3 0
[ =
EQ o)
X —
e o]
3 o

Adapted from: Herbert, E. A. (1992). Portfolios invite reflection from students and staff.

Educational Leadership, 49 (8), 57-61.
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Student Preference/Choice Survey

STUDENT’S NAME GRADE

TEACHER’S NAME DATE

TEAM MEMBERS (IF APPLICABLE)

1. How does the student indicate likes and dislikes?
(You may check more than one behavior if it applies.)

Likes  Dislikes Likes  Dislikes
a. Laughs g. Looks at-objects
b. Cries h. Moves body
c. Facial expression i. Points/reaches
d. Screams - j- Initiates action -
e. Tantrums k. Vocalizes
f. Looks at people . Gestures

m. Signs - —

Other:

2. How does the student generally indicate preference/choices when given the choice between two or
more activities or foods?

3. What types of choices is the student comfortable making?

4. What types of choices is the student uncomfortable making?

5. What are the activities the student best likes to participate in during school?
(These can be either academic or recreational activities.)

(Continued on the next page)
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Student Preference/Choice Survey

(PAGE 2)

6. What are the least favorite activities the student does not like to participate in during school? (These
can be either academic or recreational activities.)

7. Does the student have preferences (regardless of need) for:

speech therapy orientation and mobility
occupational therapy transportation
diet positioning
medical services physical therapy
audiology counseling services
audiology other:

(specify)

8. What time of day does the student prefer to be active?

9. What time of day does the student prefer to relax?

10. Who does the student prefer to participate with in academic activities (staff, other students, friends)?

11. General student preference(s) regarding TEMPERATURE:
hot
cold

warm

12. General student preference(s) regarding TASTE:
sweet
sour
spicy
bland

13. General student preference(s) regarding LIGHTS (please specify):
bright

— dark

dull

natural light

artificial light

(continued on the next page)
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14.

15.

16.

17.

18.

19.

Student Preference/Choice Survey

(PAGE 3)

General student preference(s) regarding POSITIONING:

side}ying pronde
supine standing
sitting _ supported kneeling

Favorite positions to participate in activities (please list):

Favorite positions for sleeping (please list):

Adaptive devices to obtain favorite position (please list):

General student preference(s) regarding MOBILITY:

crawling walking
walker crutches
wheelchair travel chair
cane dog guide
sighted guide

General student preference(s) regarding SOUND:
loud .
soft
steady state noise (e.g., fans or vacuum cleaner)

General student preference(s) regarding TEXTURES of MATERIALS:

rough smooth
hard soft
squishy

General student preference(s) regarding TEXTURES of FOOD:

pureed semi-soft
crunchy solid
chewy smooth

Please list favorite foods:

General student preference(s) regarding DRINKS:
thick in consistency thin in consistency
carbonated noncarbonated

Please list favorite drinks:

(continued on the next page)
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20.

21.

22.

23.

24.

Student Preference/Choice Survey

(PAGE 4)

General student preference(s) regarding the ENVIRONMENT:

outdoors indoors
__ wet - dry
airy sunny

General student preference regarding MEDIA:
colorful black

white neutral
raised and high contrast

Favorite colors (please list):

General student preference(s) regarding EXPRESSIVE COMMUNICATION:

verbalizes vocalizes
signs (specify type) gestures
computer communication board

—_ anticipation calendar other (please specify)

General student preference(s) regarding RECEPTIVE COMMUNICATION:
verbalizes vocalizes

gestures computer

communication board signs (please specify type)
anticipation calendar other (please specify)

||
|

General student preference(s) regarding MUSIC:

hard rock classical
rhythm & blues rock & roll
jazz folk rock
pop country
rap (mostly vibrations) folk music

Please list favorite songs:

Please list favorite instruments:

(continued on the next page)
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Student Preference/Choice Survey

(PAGE 5)

25. General student preference(s) regarding TV SHOWS:

cartoons family
police and detective : medical
news : comedies
talk game

soap operas computer game
Please list favorite TV shows:
Please list favorite computer games:

26. General student preference(s) regarding INVOLVEMENT (please specify):
activities of fast pace
activities of moderate pace
activities of slow pace

27. General student preference regarding ENGAGEMENT:
highly repetitive activities
moderately repetitive activities
nonrepetitive activities

28. General student preference(s) regarding ENVIRONMENTAL ACTIVITIES (please specify):

lots of action
moderate degree of action
limited action

29. General student preference(s) regarding COMPETITION:
highly competitive situations
moderately competitive situations
noncompetitive situations

30. General student preference(s) regarding STRUCTURE:
highly structured situations
moderately structured situations
loosely structured situations

31. General student preference(s) regarding FAMILIARITY:
unfamiliar or new surroundings
familiar surroundings

32. General student preference(s) regarding VISUAL STIMULATION (please specify):
highly visually stimulating environments

moderately visually stimulating environments

low visually stimulating environments

(continued on the next page)
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Student Preference/Choice Survey

(PAGE 6)

33. General student preference(s) regarding AUDITORY STIMULATION (please specify):
noisy environments
moderately noisy environments

quiet environments

34. General student preference(s) regarding PARTICIPATION:
alone

with one other person

with small group

with large group

35. General student preference(s) regarding ACTIVITY LEVEL (please specify):
very active
moderately active
relaxed

36. General student preference(s) regarding DEPENDENCY:
independent

supervised

dependent

37. General student preference(s) regarding PEERS/AGE GROUP:
with age peers
with persons older
with persons younger

38. General student preference(s) regarding PEERS /SEX:
members of same sex
—__ members of both sexes

members of the opposite sex

39. General student preference(s) regarding ATTENTION:
center of attention

one of the crowd

seen but not heard

isolated

Adapted from: Kansas State Board of Education. (1992). Teaching in natural environments. Topeka:
Author.
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My Child as a Learner

STUDENT’S NAME DATE

PARENT(S)

Since you are your child’s first and best teacher,
we would like your perception of your child as a learner.
Thank you for your help.

How does your child seem to feel about going to school?

What are your goals for your child this year?

What are your child’s interests (e.g., art, sports, lessons, and hobbies)?

What type of activities do you do together as a family?

Adapted from: Christopher-Gordon Publishers. (1994). My child as a learner. Practical aspects of
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: authentic assessment. Norwood, MA: Author.
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Background Map for
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Communication Summary Form

Directions:
Complete this form by reviewing the student’s records and interviewing the student’s parents, peers,
teachers, and speech-language pathologist.

Name of student:

Date last revised:
Unaided Responds to Uses ' If yes, describe special
Systems receptively expressively instructions/procedures

NONSYMBOLIC BEHAVIORS*

Vocalizations Y N Y N
Affect Y N Y N
Body movement Y N Y N
Gestural Y N Y N
Physiological Y N Y N
Visual Y N Y N
SYMBOLIC BEHAVIORS*
Gestures Y N Y N
Sign language Y N Y N
Speech Y N | Y N
Pictures Y N Y N
Printed word Y N Y N
Braille Y N Y N

* Attach vocabulary lists or sample overlays from communication devices.

(Continued on back side)
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Communication Summary Form

(PAGE 2)

Aided Responds to Uses If yes, describe special
Systems receptively expressively instructionsfprocedures
NONELECTRONIC DEVICES*

Single-sheet Y N Y

Multiple-sheets Y N Y
ELF;CTRONIC DEVICES*

Tape recorder Y N Y

Personal computer Y N Y

Dedicated aids Y N Y

(e.g., Touch Talker, Wolf, or SpeechPac)

Y N Y
Y N Y

VOCABULARY DISPLAYS*

Objects Y N Y N

Photographs Y N Y N

Line drawings Y N Y N

Symbols Y N Y N

Printed words Y N Y N

Brailled Y N Y N

METHODS OF USING THE DEVICES

~<

Direct selection Y

Scanning Y N . Y

* Attach vocabulary lists or sample overlays from communication devices.

Adapted from: Miller, ]. (1993). Augmentative and alternative communication. In M. Snell (Ed.),
Instruction of students with severe disabilities. New York: MacMillan Publishing Co.
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Educational Summary

DIRECTIONS FOR COMPLETING THE EDUCATIONAL SUMMARY:

On the back of this page is a form called the Educational Summary. To complete this
summary, use data from parent interviews, parent and student inventories, ecological
inventories, and other assessments.

1. ” AGE-APPROPRIATE NEED” COLUMN
Is this a skill that would be considered important for a nondisabled, same-age
peer to perform? If yes, mark box. If no, leave blank.

2. “PARENT PRIORITY” COLUMN
Is this skill, routine, or activity something considered important by parents? If
yes, mark box. If no, leave blank.

3. “SELECTED YEAR” COLUMNS
Indicate which year this activit.y has been targeted for instruction. If it is a
student or parent priority, the activity should be targeted for Year 1. Skills of
lower priority may be targeted for Year 2 or 3. Be sure that all activities targeted
are age-appropriate.

4, “YEAR 1, 2, & 3 SUMMARY” COLUMNS

At the end of each year, summarize progress on each activity, outcome, or skill.

B If the priority has been accomplished, write ”A” (for accomplished) in the
appropriate column.

M If progress is being made toward achieving the priority, write “P” (for
progress) in the appropriate column.

M If litile progress has been made toward achieving the goal, but work will
continue, write “C” (for continue) in the appropriate column.

M If the activity has been dropped as a goal, write “D” (for dropped) in the
appropriate column.

Use this data to plan future IEP goals.

Adapted from: Williams, W., Fox, T., Monley, M., McDermott, A., & Fox, W. (1989). Student record:
Manual 1 of the individual program design series. Burlington: University of Vermont.

(Continued on back side)
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STUDENT’S NAME SEMESTER

Date Book Title Read by | Bookon | Read by | Read by Author of book
Completed Student | Tape Peer Adult
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Anecdotal Records

Directions:

Sometimes, the best way to document how a student is participating in an activity is to
simply observe and make notes of what you see. This process is called making
anecdotal records. This method of making notes is simple. All it takes is time and good
observation skills.

To begin, select an activity that allows the student
a great deal of participation in a cooperative
group. Note the date and activity on your
anecodtal record form (see back of this page).
Observe the student and make succinct notes
about the observation in the space provided.

Anecdotal records are useful in documenting student
behavior, participation, cooperation, and work quality.
These records are useful when less descriptive
methods of documentation are unable to capture what
is needed to learn about a particular student.
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Date &
Activity

Date &
Activity

Date &
Activity

Date &
Activity

Date &
Activity

(PAGE 2)

Anecdotal Records

for
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Writing Checklist

STUDENT’S NAME

GRADE TEACHER

TEAM MEMBERS (IF APPLICABLE)

Dates

Makes marks other than drawing on paper using a writing guide

Primarily relies on pictures to convey meaning, such as with raised
lines, magnification, or high contrast

Sometimes labels or adds “words” to pictures

Tells about own writing using expressive communication system

Writes or brailles random recognizable letters

Copies names and familiar words using braille or writing guide

Uses pictures, print, or braille to convey meaning

Prints with upper-case letters using writing guide, lined paper and
black felt pen, and/or brailles alphabet

Takes risks with writing or brailling

Begins to read own writing or brailling

Writes or brailles names and favorite words using brailler, writing
guide, or lined paper with black felt pen

Writing or brailling is from top-bottom, left-right, front-back

May interchange upper- and lower-case letters with writing guide or
lined paper with black felt pen

Begins to use spacing between words with brailling, writing guide, or
lined paper with black felt pen

Begins to write noun-verb phrases using braille, writing guide, or
lined paper with black felt pen

Writes pieces that self and others can read using braille, writing
guide, lined paper with black felt pen, or computer
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Dates

Writing Checklist

(PAGE 2)

Begins to write recognizable short sentences using braille, writing
guide, lined paper with black felt pen, or computer

Writes about experiences with some descriptive words using braille,
writing guide, lined paper with black felt pen, or computer

Experiments with capitals and punctuation using braille, writing
guide, lined paper with black felt pen, or computer

Forms may letters legibly using writing guide or lined paper with
black felt pen

Spells some words correctly using braille, writing guide, lined paper
with black felt pen, or computer

Begins to revise written work by adding on words and sentences
using braille, writing guide, lined paper with black felt pen, or
computer

Writes paragraph with beginning, middle, and end using braille,
writing guide, lined paper with black felt pen, or computer

Reads peers’ writing through braille or large print and offers feedback
through appropriate expressive communication mode such as aug-
mentative communication board with voice output or sign language

Edits for punctuation and spelling

Uses capital letters and periods

Forms letters with ease using writing guide or lined paper with black
felt pen

Spells many common words correctly using braille, writing guide,
lined paper with black felt pen, or computer without spell check

Begins to write or braille for various purposes

Begins to organize ideas in logical sequence

Develops editing an proofreading skills

Employs strategies to spell difficult words correctly

O




Writing Checklist

(PAGE 3)

Dates

Uses complex sentence structure

Connects paragraphs in logical sequence

Edits with greater precision (spelling, grammar, punctuation,
capitalization)

Uses literary devices effectively (e.g., dictionary, thesaurus, etc.)

Integrates information from a variety of sources to increase power of
writing

Uses sophisticated descriptive written language (including brailled)

Analyzes and evaluates written material in-depth

Perseveres through complex writing projects using braille, writing
guide, lined paper with black felt pen, or computer

Adapted from: Christopher-Gorden Publishers. (1994). Writing checklist. Practical aspects of
authentic assessment. Norwood, MA: Author.
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Reading Checklist

STUDENT’S NAME GRADE TEACHER

TEAM MEMBERS (IF APPLICABLE)

Dates

Holds book, correctly turns pages

Chooses books and has favorites

Shows start/end of book

Listens and responds to literature as it is interpreted or though
auditory trainer

Knows some letter names whether brailled or written in large print

Pretends to read

Uses illustrations to tell story

Participates in oral reading of familiar books through sign language or
using alternative communication device

Knows some letter sounds if using auditory trainer

Recognizes names/words in context using braille, sign language, or
alternative communication device

Memorizes pattern books and familiar words

Reads books with word patterns using braille, sign language, or
augmentative communication device

Knows most letter sound if using auditory trainer or assistive
auditory system

Retells main idea of text using expressive communication system

Recognizes simple words that are brailled or printed
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Dates

Reading Checklist

(PAGE 2)

Reads early-reader books using braille or print with magnification

Relies on print or braille more than illustrations

Uses sentence structure clues

Uses meaning clues

Retells beginning, middle, and end using sign language or alternative
augmentative communication mode

Recognizes names or words by sight or braille

Understands basic punctuation

Reads beginning chapter books using braille or large print

Reads and finishes a variety of materials with frequent guidance

Retells plot, characters, and events using sign language or alternative
augmentative communication mode

Makes connections between reading, writing, and experiences

Silent reads for short periods

Reads medium level chapter books using braille or large print

Reads and finishes a variety of materials with guidance using braille
or large print ’

Uses reading strategies appropriately

Uses reference materials to locate information with guidance in braille
or large print

Reads most young adult literature using braille, large print, or
audiotape :

Selects, reads, and finishes a wide variety of materials using braille,
large print, or audiotape

89

- e s - — — — — —— o — o o h e e A s i A e i e i A= S . - - — — A ——— > — i - ——— —— i — — i —p —m — o —— — o — — . —— e —



Reading Checklist

(PAGE 3)

Dates

Uses reference materials independently

Participates in guided literary discussions using sign language or
augmentative communication modes

Reads complex young adult literature using braille, large print, or
auditory tape

Integrates non-fiction information to develop a deeper understanding

Interprets sophisticated meaning in young adult literature with
guidance

Participates in complex literary discussions using sign language or
alternative augmentative communication system

Voluntarily reads and understands a wide variety of complex and
sophisticated materials using braille, large print, or audiotape

Evaluates, interprets, and analyzes literary elements critically

Adapted from: Christopher-Gorden Publishers. (1994). Reading checklist. Practical aspects of
authentic assessment. Norwood, MA: Author.




Vocational History

NAME OF STUDENT:

Complete this section be reviewing the student’s records and interviewing the student’s parents, co-
workers, employers, or teachers.

Date last revised:

SUMMARY OF VOCATIONAL EXPERIENCES (E.G., IN-SCHOOL JOBS OR COMMUNITY JOB SITES):

Dates: to Place of employment:
Job title: Supervisor’s name:
Hours worked: Job duties:

Supports or adaptive equipment needed:

Training time required per job duty:

Work evaluation (e.g., preferences or assessment of performance):

Dates: to Place of employment:
Job title: ) Supervisor’s name:
Hours worked: Job duties:

Supports or adaptive equipment needed:

Training time required per job duty:

Work evaluation (e.g., preferences or assessment of performance):
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Vocational History

(PAGE 2)

SUMMARY OF VOCATIONAL EXPERIENCES (CONTINUED):

Dates: to Place of employment:
Job title: Supervisor’s name:
Hours worked: Job duties:

Supports or adaptive equipment needed:

Training time required per job duty:

Work evaluation (e.g., preferences or assessment of performance):

Dates: to Place of employment:
Job title: Supervisor’s name:
Hours worked: : Job duties:

Supports or adaptive equipment needed:

Training time required per job duty:

Work evaluation (e.g., preferences or assessment of performance):

92
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Assistive Technology & Adaptive Equipment Summary

Complete this section by reviewing the student’s records and interviewing the student’s parents, peers,
teachers, physical therapists, occupational therapist, speech and language pathologist, orientation and
mobility specialist, and assistive technology consultant.

Student’s Name:
Date last revised:

Functional use of: Independent? If not independent, explain type of assistance and adaptations
currently used.
COMPUTER Y N
Y N
Y N
SWITCHES
Y N
Y N
Y N
APPLIANCES
-~ stereo Y N
television Y N
washer/dryer Y N
lamps Y N
alarm clock Y N
microwave Y N
blender Y N
Y N
Y N

INDEPENDENT LIVING ACCESSORIES

utensils Y N
plates/bowls Y N
glass/cup/mug Y N

Y N

Y N

Y N

MoBILITY

cane Y N
maps Y N
dog guide Y N
electronic travel aid Y N

OTHER
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Ecological Inventory

Environment: Student’s Name:

Activity: Date:

Steps Inventory of Inventory of person Adaptations
non-disabled person with disability

10.

11.

12.

13.

14.

15.

16.

17.

18.

19.

20.

KEY:
+ Can perform step independently
- Requires a prompt to complete the step, or
performs it incorrectly
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An Assessment Instrument for Evaluating
Community-Based Residential Programs

Student’s Name and Grade: Date:

Activity: Date:
GENERAL APPEARANCE
Things to consider: Comments: Rating of General Appearance:
Maintenance of house
Upkeep of grounds O Excellent
Condition of furniture O Very Good
Attractiveness of decor O Good
Residents’ preferences reflected O Fair .
in decor 0 Poor
ATMOSPHERE
Things to consider: Comments: Rating of Atmosphere:
Homelike atmosphere
Morale of staff O Excellent
Sufficient space for residents 3 Very Good
and staff at peak times of day A Good
g_?s;?:;gg igrggegfggﬁf and O Fair
living areas O Poor
Space for recreation both
indoors and outdoors
ENVIRONMENTAL ADAPTATIONS
Things to consider: Comments: Rating of Environmental
Safe environment; obstacle-free Adaptations:
environment
Wheelchair accessibility O Excellent
Physical layout of house O Very Good
Adequate lighting; use of colors O Good
Alarm system (e.g., vibrating O Fair
bed) O Poor

TTY
Use of adaptations

Available funding for
adaptations
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LOCATION

Things to consider: Comments: Rating of home's location:
Atmosphere of neighborhood; '

traffic patterns O Excellent
Available nearby resources:

M stores M parks O Very Good
M churches B temples 0 Good

M restaurants @ bus stops 3 Fair
Community recreation

programs O Poor
Involvement of neighbors

Transportation capacity of

home

STAFF

Things to consider: Comments: Rating of Staff:

Number of staff working on
weekdays /weekends

Ratio of staff to residents

Ratio needed by your son or
daughter

Turn-over rate of staff

Average length of time current
staff has been working in the
program

Type of certification (if any)
needed by the staff

Level of staff experience
relative to your son/daughter’s
needs

Fre«}uency of training offered to
staf

Type of training offered to staff
relative to your son/daughter’s
needs

Training resources available to
agency relative to your
son/daughter’s needs

O Excellent
O Very Good
0 Good

O Fair

O Poor
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PLANNING PROCESS

Things to consider:

Planmgf process is person-
center

Level of client involvement

Comments:

Rating of Planning Process:

O Excellent
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O Very Good
Level of parent involvement A Good
Access to on-going decision- A Fair
making process

O Poor
PROGRAM
Things to consider: Comments: Rating of Program:
Evidence of flexibility and
creativity in offering diverse ) Excellent
activities
Examples of recreation/leisure 0 Very Good
activities from the past several 0 Good
months O Fair
Comparison of A Poor

recreation/leisure activities
offered with his/her
preferences and abilities

Access to orientation and
mobility instruction

Integration of orientation and
mobility in most daily activities

Residents” participation in the
daily functions of the home
(e.g., cooking, cleaning,
gardening, shopping)

Choice-making opportunities
are integrated in routines and
activities

Strategies used in working with
behavioral challenges

Behavioral programs reflect a
sensitivity and respect for
residents’ preferences and right
to make choices
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COMMUNICATION STRATEGIES

Things to consider:

How “personal connections”
are established

Staff rapport with residents

Examples of clients making
choices and demonstrating
preferences

Evidence of staff awareness of
the different communication
styles of each resident

Evidence of the staff using a
variety of methods of
communication (e.g., sign,
pictures, objects, gestures)

Evidence of clients using a
variety of methods of
communication (e.g., sign,
picture books, objects, gestures,
calendar box)

Willingness of staff to wait for a
resident to communicate, even
if it takes a while

Integration of communication
in all activities

Comments:

Rating of Program:

O Excellent
3 Very Good
O Good

O Fair

3 Poor

EVALUATION PROCEDURES

Things to consider:

How the program is evaluated
Frequency of evaluations
Who evaluates the program

Existence of a quality assurance
program

Availability of evaluation
results to parents
Follow-through on
recommendations

Who funds the program

How donations are made; how
they are spent

What, if any, were the
conditions for this funding

Written contract for the
program

Comments:

Rating of Evaluation Procedures

O Excellent
3 Very Good
O Good

O Fair

O Poor
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MEDICAL/SUPPORT SERVICES

Things to consider:

Freguency and extent of
medical services required by
your son/daughter

Availability and accessibility of:
B medical services needed

B adequate dental care

B physical therapy

B psychological counseling

Staff capability of providing
followup (e.g., therapy, seizure
monitoring, extensive
medications)

How medications are.
monitored

Agenc?z policy on infection
contro

Transportation to medical
appointments

Comments:

Services:

3 Excellent
3 Very Good
3 Good

O Fair

3 Poor

POLICIES

Things to consider:

Agency’s mission statement, if
written

House manuals, if available

Agency’s statement on human
rights/client dignity

Agency’s written goals for
integration and ongoing
education

Agency’s adherence to
licensing codes

Agency’s policy of selecting
residents

Afgency’s policy on termination
of placements

Comments:

Rating of Policies:

3 Excellent
3 Very Good
0 Good

O Fair

3 Poor

BEST COPY AVAILABLE
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SUMMARY OF ASSESSMENT

Excellent Very Good | Good | Fair  [Poor

General Appearance of Home

Atmosphere of Home

Environmental Adaptations of Home

Location of Home

Staff

Planning Process

Program

Communication Strategies

Evaluation Procedures

Medical /Support Services

Policies

Adapted with permission from: Helen Keller National Center-Technical Assistance Center, et al.
(1991). An instrument for families: Evaluating community-based residential program for individuals with deaf-
blindness. Sands Point, NY: Authors.

BESTCGPY AVAILABLE
Q 1 OO




An Assessment Instrument for Evaluating
Employment Programs

Student’s Name and Grade:

Date:

JOB SITE CHARACTERISTICS

Things to consider: Comments:

General location and
appearance of job site

Size of company

Atmosphere
(e.g., volume/pace of work,
friendliness of employees)

Dress and grooming
requirements

Rate of employee turnover

Look at physical environment
from your child’s perspective,
including:

B orientation & mobility
requirements

B number of people

M lighting and or noise level

M orderliness/cleanliness

B communication /socialization
opportunities

Management & values of the
organization

Is transportation needed?
Auvailable?

Do employee benefits exist?
(e.g., health insurance, worker’s
compensation, vacation, sick

Rating of Job Site Characteristics:

3 Excellent
a Very Good
0 Good

O Fair

a Poor

description?

What are the physical
requirements of the job?

What job skills are needed?

What will he or she earn?

leave)
— —— — — —‘
JOB DESCRIPTION
Things to consider: Comments: Rating of Job Description:
Is the job located in the
community? 0 Excellent
Is the job integrated within the 0 Very Good
organization? y
What is the work schedule? o GO_Od
Are the work expectations O Fair
defined? Is there a written job 3 Poor

101
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HEALTH AND SAFETY ISSUES

Things to consider: Comments: Rating of Health and Safety
Is orientation and mobility Issues

assistance needed?

Are medication needs required O Excellent

during the work day? 0 Very Good

Are emergency plans such as

fire and evacuat?on in place? o GO‘Od

Does the site have machinery O Fair

that could be dangerous? O Poor
SOCIALIZATION ON THE JOB

Things to consider: Comments: Rating of Socialization on the Job:
What does this job offer beyond

a paycheck? O Excellent

What are the communication

requirements of the job? 0 Very Good

Does anyone know ASL (if 0 Good

appropriate)? O Fair

Do co-workers seem to have 3 Poor

potential for becoming friends?

Are employees friendly?

AVAILABLE SUPPORTS

Things to consider: Comments: Rating of Available Supports:

Will training be available?

Will assistive technology be
available?

Are support staff such as job
coaches, orientation and
mobility specialists, and /or
communication specialists
available?

Who will monitor job
performance? How frequently?

Do co-workers seem to have
potential for being natural
supports (doing some of the
things a job coach might do)?

(O Excellent
O Very Good
O Good

O3 Fair

3 Poor

BESTCOPY AVAILABLE
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SUMMARY OF ASSESSMENT

Excellent |Very Good | Good | Fair  |Poor

Job Site Characteristics

Job Description

Health and Safety Issues

Socialization on the Job

Available Supports

BEST COPY AVAILABLE

'Adapted with permission from: Helen Keller National Center, Technical Assistance Center (1995).
An assessment instrument for families: Evaluating employment programs for individuals with deaf blindness.
Sands Point, NY: Authors.
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An Equal Employment/Educational Opportunity Agency

The Kansas State Board of
Education does not discriminate
on the basis of sex, race, color,
national origin, disability, or age
in admission or access to, or

treatment or employment in, its

programs or activities. Any
questions regarding the Board’s
compliance with Title VI, Title IX,
or Section 504 may be directed to
the Title IX Coordinator, who can
be reached at (785) 296-2424, 120

S.E. Tenth Avenue, Topeka,
Kansas 66612-1182, or to the
Assistance Secretary for Civil
Rights, U.S. Department of
Education.
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