Q

ERIC

Aruitoxt provided by Eic:

DOCUMENT RESUME

ED 436 897 EC 307 570

TITLE IDEA '97: The Role of General Educators. Linking to the
General Education Curriculum and Participation in State- and
District-Wide Assessment. Issues in Education. Technical
Assistance Bulletin.

INSTITUTION Missouri State Dept. of Elementary and Secondary Education,
Jefferson City. Div. of Special Education.

PUB DATE 1999-09-00

NOTE 6p.

AVAILABLE FROM Division of Special Education, Missouri Dept. of Elementary
and Secondary Education, P.O. Box 480, Jefferson City, MO
65102. Tel: 573-751-0699; Fax: 573-526-4404.

Guides - Non-Classroom (055)

MF01/PC01 Plus Postage.

Academic Accommodations (Disabilities); *Access to
Education; *Curriculum Development; #*Disabilities;
Elementary Secondary Education; *Inclusive Schools;
Individualized Education Programs; Regular and Special
Education Relationship; *Standardized Tests; Standards;
Student Evaluation; Student Participation; *Teacher Role;
Teamwork

Alternative Assessment; Individuals with Disabilities
Education Act; Missouri; *Testing Accommodations
(Disabilities)

PUB TYPE
EDRS PRICE
DESCRIPTORS

IDENTIFIERS

ABSTRACT

This bulletin provides guidance and direction to Missouri
local education agencies (LEAs) on the role of general educators in educating
students with disabilities and in linking the general education curriculum to
participation in state- and district-wide assessment. It reviews the
Individuals with Disabilities Education Act (IDEA) requirements which request
that students with disabilities have meaningful access to the general
curriculum and are included in general education reform efforts. The bulletin
discusses the changing role of the general educator in assisting and
supporting the student in succeeding in the general education environment,
linking general education curriculum to IDEA through standards-based
Individualized Education Programs (IEPs) and standards-referenced IEPs, and
using accommodations in instructional assessments. Four categories are listed
of accommodations that IEP teams may consider when administering the Missouri
Assessment Program: (1) test administration, including reading the

assessment, large print, Braille editions, signing, audiotapes, and assistive
devices; (2) timing, including changes in duration or scheduling of an
assessment; (3) response, including use of word processor, dictation to a

scribe, pointing, and use of a Brailler; and (4) setting, including changes
in the location or physical environment in which an assessment is
administered. (CR)

Reproductions supplied by EDRS are the best that can be made
from the original document.




ED 436 897

= L OV IV IV

TECHNICAL ASSISTANCE BULLETIN

FROM THE MISSOURI DEPARTMENT OF ELEMENTARY
AND SECONDARY EDUCATION, DIVISION OF SPECIAL
EDUCATION

ISSUES IN EDUCATION

IDEA °97: THE ROLE OF GENERAL EDUCATORS
LINKING TO THE GENERAL EDUCATION CURRICULUM
AND PARTICIPATION IN STATE- AND DISTRICT-WIDE
ASSESSMENT

SEPTEMBER 1999

Otfica of
EDUCATIONAL RESOURCES INFORMATION
CENTER (ERIC)

This document has been reproduced as
received from the person or organization
originating it.

O Minor changes have been made to
improve reproduction quality.

U.S. DEPARTMENT OF EDUCATION
f Educational Research and Improvement

® Points of view or opinions stated in this
document do not necessarily represent
official OERI position or policy.

BEST COPY AVAILABLE



< 307757

Technical Assistance Bulletin 1

September 1999
Y

1h

from the Missouri Department of
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Division of Special Education

P‘] Y he Individuals with Disabilities
5, . Education Act Amendments of
' 1997 (IDEA ’97) represent a

. major milestone in the education of
~ students with disabilities. It is the
first major revision to the Act in
more than 23 years (since the enact-
ment of P.L.. 94-142, the Education
of all Handicapped Students Act of
1975). IDEA ’97 retains and
strengthens the basic rights and
protections under IDEA. More
importantly IDEA 97 provides a
new and heightened emphasis on
improving educational results for
students with disabilities, including
provisions which ensure that these
students:

1. have meaningful access to the
general curriculum through
improvements to the individu-
alized education program (IEP),
and

2. are included in general education
reform efforts related to account-
ability and high expectations,
which focus on improved teaching
and learning.

As with any major change in

O policy or practice, many questions

arise. This technical assistance bul-
letin has been developed to answer
these questions:

< What is the role of the general
‘?f‘ucation teacher in the education
Ll]: mc‘students with disabilities?
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Linking to the General Education Curriculum and
- Participation in State- and District-wide Assessment

< How do educators link IEP goals
and objectives to the general
education curriculum for students
with disabilities?

*» How do educators help prepare
students with disabilities to partic-
ipate in state- and district-wide
assessment?

«» How do educators determine
when accommodations are neces-
sary for students with disabilities
to participate in state- and district-
wide assessments?

The Changing Role of
the General Educator

Prior to IDEA ‘97, a student’s
teacher had been required to be a
member of the IEP team, but either
the student’s general OR special
education teacher could attend.
With IDEA °97, a general educator
must be included if the student “is or
may be participating in the general
education environment.”

The general educator now
becomes a vital member of the IEP
team as the team looks at a student’s
involvement and progress in the
general education curriculum. Not
only are general educators now
required participants in the IEP
process, they also play an active
role in decisions about what inter-
ventions, strategies, and school

3

personnel are needed to assist and
support the student in succeeding in
the general education environment.

The general educator can provide
pertinent data on the student’s
behavioral and academic progress.
They also provide the team with:

% Information about class-wide
academic and behavioral expec-
tations

% How the student performs within
the general education context

< Observations and data about how
the student interacts with his/her
peers

% A description of the pace at which
the class as a whole is progressing
through the curriculum




¢ Annotations of how other students
interact with the student with
disabilities

< A snapshot of the social dynamics
of the class

< An understanding of the strategies
_and approaches used for teaching
the class as a whole {Council for
Exceptional Children, 1999)

The general educator, as a
member of the IEP team, must
participate in the problem-solving
and decision-making discussions
regarding the student’s involvement -
in the general education environ-
ment and his or her progress in the
general education curriculum. The
general educator need not partici-
pate in discussions about portions of
the student’s IEP which he or she
will not be responsible for imple-
menting. To be effective team
members, both general and special
educators will need to utilize skills
including:

% How to communicate effectively
< How to work as a team

< How to observe and record
behaviors objectively

< How to focus on student
achievement and report progress
positively

< How to move out of a “comfort
zone” of instruction and try some-
thing different and new

- ¢ When and how to ask for assis-

tance (Council for Exceptional
Children, 1999)

The IEP team develops an appro-
priate individualized education
program for a specific student, given
the information known at that time.
It is a process of integrating the
sometimes diverse perspectives of
teachers, parents, students, school
officials, and others to focus on the
unique needs of the student.

IDEA ‘97 places great emphasis
on the necessity of collaboration
among general educators, special
educators, parents, and others.
Utilizing the expertise of both
special and general educators com-
bined with greater access to the
general education curriculum and
effective instructional practices and
high standards, many students with
disabilities will improve their
academic performance.

General education teachers particil;ating in ihe._ééucait'_i'on
of a student with disabilities should ask themselves:

2. Is the student participating in state
and local assessments? If yes, how
is he/she faring? Are accommo-
dations needed?

3. 'What kinds of goals and bench-
marks might be important for this
student?

4. What learning and instructional
strategies and environments work
best for this student?

5. What kind of supportlér help
might be important for the student?

me assist this student?

"I. What are the student’s strengths? -

6. What kind of support would help .

7. What kind of assistance or infor=
~mation could the family and

e student prowde?

.- 8. Does the student have é'ny

behavior issues we should be
“addressing (Council for Excep-

i _tlonal Children, 1999)?

Other issues. qf mterest mcluae

9. What are the expectations for ."
_ other students this age who are
learning our district curricutlum?

10. Where is this student functioning
when compared to our local edu-
cational standards and other non-
disabled peers of the same age?

Linking General Education’
Curriculum to IDEA ‘97

IDEA ‘97 reflects the concept that
special education services for the
majority of students with disabilities
should not be a separate place for
learning, but a set of services and
supports designed to help individ-
uals be involved and progress in the
general education curriculum and
environment. The question is,
“What is needed to meet the educa-
tional needs of the individual
student so he or she will succeed
within the general education
curriculum?”

Standards-based school reform
efforts have prompted Missouri and
other states to develop educational
standards which promote high
expectations for all students. IEPs
should be linked to these standards
and the general education curric-
ulum with the accommodations and
adaptations necessary to facilitate
the student’s success in the general
carriculum. For students who have
maore severe disabilities, functional
modifications of the Show-Me
Standards may be necessary. But all
students can work toward the Show-
Me Standards. There is now an
alternate curriculum framework for
students who need a functional
curriculum.

Kukic and Schrag (1998) promote
two IEP formats which utilize state
standards, standards-based IEPs,
and standards-referenced IEPs:

1. Standards-based IEPs — In this for-
mat, all instructional activities are
aimed specifically to a student’s
achievement of standards. The
student’s learning needs are prior-
itized and matched to the grade-
level objectives for the standards.
In Missouri, most IEPs will be
based on the Show-Me Standards.

2. Standards-referenced IEPs ~ After
identifying the student’s unique
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needs and challenges from a
variety of sources, the IEP team
then identifies the standards to

which the needs and challenges .
relate. There are very few needs «
and challenges of students without
a reference in the standards. For
these students, the alternate
Show-Me Frameworks will be the
reference for their IEPs.

00
0.0

The district-wide curriculum

includes learner outcomes and
articulation of the content across o
grade levels. It reflects the skills,
attitudes, and knowledge deter-
mined to be most important for
success by the community. Teachers %
use the key assessment indicators

. and benchmarks to measure student

** learning within the school-wide or
district-wide curriculum.

Instead of a separate curriculum
targeting instructional deficiencies 3
for students with disabilities, all
students should participate in the
general education curriculum. The
general education curriculum directs
the what, when, why, and how of
teaching. The where, or location
within the least restrictive environ-
ment, should be determined only
after the other four questions (what, K
when, why, and how) have been
addressed by the IEP team in the
development of the educational plan
(Kukic & Schrag, 1998). &

(/
0.0

Kukic & Schrag (1998) suggest
ways for special and general educa-
tors, as well as related service
personnel such as the speech
and language pathologist, to
supplement or adapt the
general curriculum to
meet the needs of
diverse learners:

% Supplement or
adapt the gen-
eral education
curriculum by
adding content
enabling students to

achieve a deeper understanding
or higher level of mastery than is
called for in the curriculum guide.

Infuse content from an alternative
curriculum into instruction to give
students the prerequisite skills
they lack for success in the
general curriculum.

Select fewer objectives, deleting
those for which the student lacks
necessary prerequisite skills.

Teach parts of objectives, or steps
leading up to mastery of certain
objectives.

Hold all students accountable for
the same objectives, but vary
instructional approaches or alter
assessment methods to reflect
student strengths and compensate
for weaknesses.

Select objectives from an earlier
grade or level within the curric-
ulum.

Supplement the general education
curriculum with other instruc-
tional components such as Braille
instruction, sign language orienta-
tion, and mobility training.

Accommodate for skills that the
student does not have and is not
likely to quickly acquire.

Replace the general curriculum
with an alternative curriculum
that better meets the needs of
students with severe disabilities.
This curriculum might be
composed of functional
academics and daily living
skills. The alternative
curriculum should
be linked as closely
as possible to the
content areas of
the general
education
curriculum.

Using Accommodations in
Instructional Assessment

The use of accommodations by
students with disabilities during in-
struction and assessment minimizes
the impact of a student’s disability in
their learning and performance. The
goal in using accommodations is to
give students with disabilities an
equal opportunity or “level the
playing field,” not to give these
students an unfair advantage over
other students.

The 1997 Amendments to IDEA
require that IEP teams discuss and
include in the IEP a statement of
any individual accommodations in
administration of state- and district-
wide assessments of student achieve-
ment that are needed to allow a
student with a disability to partici-
pate in the assessment. If the IEP
team determines the child will not
participate in the state- or district-
wide assessment, the IEP must
include a statement of why the
assessment is not appropriate and
how the student will be assessed.

Ways for students to participate in
the state Missouri Assessment Pro-
gram (MAP) include:

< Take MAP assessments under
standard conditions

< Take MAP assessments with
accommodations

< Take MAP-Alternate (MAP-A)

The majority of students with
disabilities will participate either
under standard conditions or with
necessary accommodations. No
more than 2% of a district’s total
population are expected to be
eligible for the MAP-A assessment.
This decision will be based upon the
focus of the student’s curriculum and
life goals, current level of func-
tioning, and learning characteristics;
and not on a category of disability,
or placement, or the percentage of
time a student spends in the general
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Accommodations
in Assessment

As a rule, an accommodation
should be allowed if it:

< Is used routinely by the student in
the instructional environment

% Is based on the student’s instruc-
tional need, not benefit

< Doesn't give students with disa-
bilities an advantage over other
students

+» Doesn’t change the nature of what
is being tested

< Cannot threaten test security or
the integrity of the test

The MAP specifies four categories
of accommodations that IEP teams
may consider. These are listed in the
examiner’s manual for each MAP
assessment. The four categories and
some examples are: '

1. Administration - Changes in how
an assessment i$ administered
which may include reading the
assessment, large print, Braille
editions, signing, audiotapes,
assistive devices, and others.

2. Timing - Changes in duration,
timing, or scheduling of an
assessment, which may include
extended time or short, multiple
sessions. '

3. Response - Changes in the way
students are expected to respond
to assessment materials, which
may mean use of a word proces-
sor, dictation to a scribe, pointing,
use of a Brailler, calculator, aba-
cus, oral responses, and others.

4. Setting - Changes in the location
or physical environment in which
an assessment is administered,
which may include individual or
small groups, special furniture or
lighting, and others.

education classroom. The decision
regarding student participation in
assessments is made by the IEP
team and must be documented in

the IEP.

Accommodations used in the
instructional process should be
strongly considered by the IEP team
for use during a state- or district-
wide assessment. Accommodations
are allowed on all three parts of the
MAP. However, the multiple choice
section (Zérra Nova) is a timed, norm-
referenced test that must be admin-
istered under “standard” conditions
in order to produce a norm-refer-
enced score. Because accommoda-
tions were not allowed for the group
of students on which the Térra Nova
was normed, the use of accommo-
dations on the Zérra Nova invalidates
a student’s norm-referenced scores.

The scores of students with disa-
bilities who use accommodations
when taking the Zerra Nova portion
of the MAP subject area assessments
only count toward the development
of an achievement level score for the
individual student and the district.

For some students, IEP teams will
determine it is not appropriate for
them to participate in MAP content
area general assessments, even with
accommodations. For these students,
the MAP-Alternate (MAP-A) assess-
ment will be used. The MAP-A is
based on alternate curriculum
frameworks that are aligned to the
Show-Me Standards in a functional
context. The MAP-A is a portfolio
assessment process that will be used
to assess students at ages 9, 13, and
17. This aligns with elementary,
middle, and high school assessments
of the MAP subject assessment. A
portfolio could be an appropriate
alternate assessment tool for
measuring progress in the general
education curriculum on district-
wide assessments.

Performance and progress of all
students in the general education

curriculum and on the Show-Me
Standards are critical indicators of
their educational outcomes and life-
long achievement. We must “level
the playing field” and provide stu-
dents with disabilities opportunities
to learn and demonstrate what they
know and can do. It takes a collab-
orative team of general educators,
special educators, parents, and
administrators coming together to
develop an effective plan to educate
students with diverse learning needs.

Resources:
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Edgley, M. (1997). Including students
with disabilities in the Missouri
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pubs/map/toc.htm.
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Available: www.ideapractices.org/
lawandregs.htm.

Kukic, S., & Schrag, J. (1998). IEP
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The development and printing of this material was
supported entirely by federal funds appropriated in
accordance with the Individuals with Disabilities
Education Act (IDEA). This bulletin will be distributed
periodically from the Division of Special Education,
Missouri Department of Elementary and Secondary
Education, PO Box 480, Jefferson City, MO 65102;
fax [573) 526=4404, phone (573) 751-0699. This
bulletin is made possible under contract by the Missourt
Department of Elementary and Secondary Education,
which complies with Title VI of the Civil Rights Act of
1964, Civil Rights Act of 1991, Section 504 of the
Rehabilitation Act of 1973 as amended, and the
Americans with Disabilities Act. Services are provided
without regard to race, color, national origin, sex, or
physical or mental disability. If you have needs as
addressed by the Americans with Disabilities Act and
need this publication in an alternative format, notify
the Center for Innovations in Special Education at (573)
884-7275, (800) 976-CISE (MO only), or Relay MO
(800) 735-2966 (TDD). Efforts will be made to
accommodate your needs.
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