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In Defense of a Procﬂcol Educonon b 5o Inside this edltlon- ﬂ
by Earl ShomsY '.j o U N T ‘ '
(Earl Sh he-aith fU de \h Fifth Sun: A N I fl; ho Vil d ./Focus. Arts & Humamtles n
ar. orrtszst eaut or o nder the i un. ovel of Pancho Vi aan - .
Latmos A Biography ‘of the People” He has also edited and contributed to a T . Adult Educat'lon e
previous book on poverty in America entitled Whtle Someone Else Is Eating and I i AT T e
is-a contributing editor at' Harper’s magazme) ™~ ) . : -
- ' ’ o - In Defense of a Practical
- Three years ago on the Lower East Srde of New York C1ty, with the help“ : Education .......iiionnieneesensnennn. 1
* of my wife and a few friends, I began-an experiment in education. Ina _ by Earl Shorris
borrowed:classroom, relyrng on the advice of a'woman in a maximumi :
secufity prison, with‘a little help from Petrarch and Robért Maynard 5;%[2 Ztahbe es;—ggl:gm E‘Crgg?; """""" 2
Hutchins, wetaught the humanities to the poor. And we did not do-it - ’ Bryant -
with childish things; we began with Socrates, set theory, the drawings on ... Vermont Council on the Humanities
the walls of the caves of Lascaux, natural law, and msheaf of English Book Discussion Groups for Adult
poetry. - e s S Basic Education Students ............... 3
A s E : N by Nedene Martin
“Most people who heard about the expenment thought 1t was foolrsh« . fos - : :
They considered it impractical: ‘The rule for the poor, as for most of the o (O}:(g)ﬂg;zmg Book Discussion 4
. rest of Amherica, was to be educated in practical things. After all, the o Morgin e
by Nedene Martin
greatness of this country grew out of its practicality, fromi*Baxter’s belief .
that ‘time is money’”to Franklin’s earthy aphorisms in.Poor Richard’s A Sound ldea: Music in
Almanac to-James’s Pragmatism. Furthermore, the human1t1es Allan Charis Dike's ESL classroom.......... 4
Bloom had told us in “The Closing of the : - by Barbara Christopher -
American Mind,” wefe for the enjoyment of the Learning through the Arts ......... weeS

elite, whom he said, “have been raised in
comfort and with the expectation-of ever. A
increasing comfort.” The poor, he said, “have
their own needs They do not belong to what
he called in a’ strange contradiction in terms,
“the democratrc version of an ar1stocracy-

by Shelia Wright

Hooked on Learning:
The Internet Poetry Project............ 6
by Linda W. Parrish

Courtroom Drama and the
Literacy Classroom ............. e

Thus, the idea-of teach1ng the human1t1es to the -
by Joanne Dowdy

poor was condemned not only as 1mpract1cal
but impossible. What~we should have done for
the-poor, accord1ng 6 the conventional wisdom, was teach them some-
thing they could usé on-the job. Experience is the teacher,of first resort
in America: We learn by doing, we train for our.careers. That.is what is

™~
known as the practical form of education, and_ if it is-good enough for
doctors, eng1neers computer programmers, and business people, itis < -

WildfIOWeT ...uuuueieeivrnenncnencccnncesenens 9
by Earl Shorris

Correspondence and inquiries may be directed 10:

surely appropriaté for the poor. But this learning by doing -- remove an Barbara Christopher, Editor

appendix, build a bridge, create a piece of software, or make a fortune -- O B

has only one purpose: to teach us to do a job of work, and of a very - Atlanta, GA 303320156

specific kind. But training, even at its most elegant level, is as impracti- : email: barbara hriuenhes oarch gatech.cdu

cal as any building without a foundat1on a danger to 1tself and those

around it. . - e — = —
’ - (continued on page 8) 1% . r} i ';" \"*’,\ e
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From the Program Director .| . .| - L.+ % LR, TP TN
- PR ol .. \ . k3 5 . . N k3 . P o
by Elizabeth Bryant McCrary .. ~ - AR S A S SHPT S
. N s S = ] s
14 . T oL . C _..' AR ) — .
(Elizabeth "Beth" Bryan/{ McCrary is Program Director - T \_.WA 75
for the Lifelong Learning Network and the Information s - ( Vo N
Technology Training Program at Georgia Tech.) N L IﬂE\E LONG LEARNING |'
o L : — . . N,o.Eo_ToWonOoRoK
This issue of Word’s Worth focuses on the use of \ ,
" the arts z]md humanities in literacy. Acrossthe = . .
; country, teachers are using a creative range of - The Lifelong Learnin )
. ; ] g Nerworls (LLN) i ‘
music, art, poetry, plays, and other forms of ~ «a collaborative effort berween the Colle)g; .
- expression to expand students’ awareness and -of Archirecrure's Center for Rehabiliraftion |
improve their reading and writing abilities. - - - Technology ar Georgia Instifure of Technology,
- Althought the Lifelong L.earning Nclatwork (LLN) the Georgia-Department of Technical and i
- is known for Ehe use of technology, we are very - Adulr Education, and Literacy Action, Inc. |
. interested in-Creative media for learning. One of .. - LLN's objecrives are to: R
‘our components, the Learning For Life (LFL) ;
video series, is a demonstration ‘of our interests. N .
h : : . : \ * Provide sraff development fraining
Each 30 minute LFL tape will contain a variety of , - . " courses thar promote greater compurer
segments to assist adults with reading and writing. .~ lireracy and fuller infegrafion of computer
The reading/writing connection is considered the - T rechnology in the ABE classroom.

core of the initial LFL series. Subjects such,as
sentenée mechanics, paragraph development,
sequencing, and editing will be taught through -

creative video stimuli, analogies and modeling. )
. N R * Design and produce CD-ROM rools

ro supplement the videotaped series.

* Develop a series of videoraped
~ ) supplements for literacy insfruction.

" *The LFL series is designed for group instruction, ('» /
but may be used'by an individual student.’ Each . ' o Execur h .
~ tape may stand alone or be used in a skills build- _ benefii Z;SS?;C fo derermine the
.ing sequence. Students reading at the lower-level computer redlmi%wpplﬁmenrs and
can start with the sentence mechanics, while those ment of lirerac ir?s?/rrm rre cdvance-
- reading at-higher levels can begin with paragraph Y petion:
de_velopment: A teacher may use just one tape or ©  Open an avenue for exchanging ideas
the entire series. : I berween ABE practitioners, researchers
- L - - - and policy makers.
The series will be supported by workbook and :
CD-ROM exercises. The Learning For Life series: ) ‘
is in the-early phases of development. Our goal is . Staff: | -
to complete 8-12 instructional tapes before June .~ L Berh Bryanr McCrary, Program Director
I11913 I look forwatr;i to sharing more about o Liz Dillon Black, Program Specialist
’s progress in the next issue. - ' . -
! —/p g 1581 b ~ Barbara Chrisropher, Admin. Coordinaror
‘ Bill Curris, Multimedia Developer
o . / } : -~ Mark Johnson, Research Associare
-~ - L _’ Arthur Martin, Road Scholar Instrucror
Arthur Murphy, Research Scientist
‘ Ron Rucker, Projecr Coordinaror
~e Patry Wood, Wrirer/Producer

~ ) - For more information on the Lifelbng
: Learning Nerwork call (800) 428-7323
or visit our websire at:

hrrp://www.orch.gorech.edu/crr/leoming.hrm
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Vermont Council on the Humanities - Book Discussion Groups for Adult Basic R

| Education Students B S : . - R ©

i

P * Y 3

by Nedene Martin . ' c , : . . B

(Nedene Martin is Communications Director for the Vermont Counal on the Humamttes ( VCH ) Previously, she worked for ﬁfteen -

years as a broadcast journalist and independent radio producer. Tr conjunction with Central Vermont Adult Bastc)Educatton Nedene
produced and hosted “Radio Readmg, ”a VCH grantwsponsored ‘half-hour weekly broadcast of readings by professional actors. -Adult
education students recetved copies of the: books from which’ the broadcasts were excerpted .and parttctpated in live dtscusstons during -

-~ T~ - s

the rtho programs. ) , , Coe R . . - g .

; , - . . ¥ ! AN : . U i NS o
The Vermont Council o the!Human1t1es -(VCH) put LI urgency But they are. 1mportant to the people experieric-
together a proposal to bring scholar-led humanities book ing the changes and theX ripple out through families and

discussions into the Jails. ‘Infates who volunteered to ~ generations. Anna’Duprey, an-adult basic education - /

-participate ‘would bé given sets of books. toreadin - " student, says it was a VCH program on Franco-American
—advance, and would get together o talk abouf them: ) : hemtage that 1nsp1red her.“to start lookmg up-about my
_Robert “Bob” Lucenti, Superintendent-of Schools for the -~ own family - I wouldn’t have dofie it if not-for that”
 district comprising all the incarcerated people in . 3. Richard “Rip” Thurston, who entered adult basic educa?
Vermont’s correctional system, adinits that he had his ~_ _ tion after age 50, has become an enthusiast of VCH’s -
doubts originally. Bob was particularly doubtful when he .annual statewide humanities confererice for adult l1teracy -
» learned that these Connections book discussions centered ~ _  students. ~R1p has attended every conference since their
around such. themes.as The Odyssey and Thé Legends of ~ inception in 1988, except two — “them two I was in the
King Arthur: His thought was, “why would they [the » ¢ . hospital, so I couldn’t gettoit.” Rip “re/cycles” his
inmates] care?” _ N Connections books by giving them to his grandchlldren
" 7y ..r ' Having now obtained his - -
Today, Mr. Lucenti describes-himself as “a new con-: E high school equivalency -
vert.” He has become convinced that humanities read1ng- . diploma, Rip has enrolled in _—_—
~ and discussion programs are powerful and essentlal _ community college courses. ~
experiences for incarcerated crirhinal$. The reason" It’'s .  Healso serves on a papel
the same reason given by longtime adult education that plans field trips for
teachers and by adult students themselves: human1t1es - adult students, séveral of
" programs catalyze change . o : " * which have been museum
- /- visits supported by VCH
Mr. Lucenti points out that the majority of Vermont S mini-grants. Says Rip,
prisoners are young, male, and hative to the state. Some cormparing his new self
*80% have not completed secondary school; they. are - with his old, “I have a lot
typically unskilled, have “low self—conﬁdence Jow self- - more. self-conﬁdénce M -~ - )
esteem; and virtually no critical l thinking skills.”. Yet . : e T
96% of them will'be back on the outside, living in a - It.was Julie Landry an 1nstructor ‘with Central’Vermont
Vermont ¢commpnity, within_five years. Itis'thusvery .~ .Adult:Basic Education, who first approached.the humani-
important to the safety-and tranquillity of Vermont’s ties council with a request for book discussions tailored .
- .commugities, as well as to the lives of the 1nd1v1dual . _to'the abilities of adult hew readers.  About a dozen'* years -
: 1nmates that they emerge- from 1ncarcerat1on changed 'ago, she wrote to say that she had accompanied one of
A her students to a Council program.at the local public -
Connections programs typ1cally use’ SiX to mne themati- library. The student was very interésted in the topic and
cally- related children’s books, some of them picture ~would have l1ked to join in its discussion, but the reading
books, as the focus of ‘scholar-led discussion groups. © level of the books in the series'was beyond what she
Says Bob “we have watched theseKids- {the inmates] sit .. --- ~~could mariage. For the Vermont Council on the: Humani-
absolutely entliralled by these scholars — it is something . ’ __ties, Julie’s letter caused an epiphany. It had. s1mp1y not -
they have never experienced in their lives béfore.” . - ~occurred to members of the staff orboard that there wasa - .
People’s communication with them “has always been on " significant portion of the-Vermont population that was
an adversarial model,” Lucenti says, involving finger-. : excluded from participation in Counc1l programs for lack
pointing and accusations. Talking as equals among - of the ab1l1ty to read the materlals ' —
~equals about the decisions and actions of characters ina _ ~ ' o Lo
book is a/completely new experience. Often; says - The Counc1l S mission was to make human1t1es programs
Lucenti, “once they can sit and 100k at a characterand - - available to all. Vermonters, and so, as Executive Director .
discuss it, they can externalize it.” After d1scuss1ng the ~ Victor Swenson expresses the revelation, “wé couldn’t
motivations and situations of characters in books, prisoners - mean it, that humanities programs are for everyone,
find it easier to discuss their own situations and behaviors, except not for you, and you, and you.” So Connections
to see alternatives, to recognize that différent people make® ~  series were designed, using the best of childrén’s litera-
d1fferent choices. . This opens the door to change. ture as avenues to discussion of all the issues that intrigue
¥ adult human mmds /After more than a decade of us1ng
The internal changes produced in non-prisoner part1c1- w0
pants in VCH programs do-not carry such societal - T (coniinued on page 10)
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into small groups for discussions). Suecessful'scholars
demonstrate a personal comfort and ease with the stu-
dents, a willingness to'work at treating all participants
equally and to gently draw out the reticent, a genuine -
linterest.in students’ opinions anq -perspectives, and a .
‘deeply felt pleasure in thé material. Anyone wishing more
1nformat10n about how to start organizing Connections.
_serles or hostlng a lteracy conference may contact the
program bffice of the Vermont Counc1l on the Humamtres -
at (802)-888- 3183. c

Fot those who might wish to implement similar pro-
grams here are some specifics about how VCH Connec- -
tions programs and humanities conferences for adult new
readers are organized and conducted. The success of our

. programs is dependent upon excellent collaboration with
:adult education teachers, correctional instructors; and -
anyone €lse who is teaching adults better feading skills.
Connections programs and student conferences tely on - .

" active student recruitment efforts by teachers. It won’t>
work to simply"hang up.posters and expect that people

«J

will come — although VCH does provide posters to be

hung at adult learning centers, laundromats, grocery store

“bulletin boards, and on folks’ refrigerators. .Expect that it
may take several sessions of low attendance before word
begins to. spread among students that thrs is a stimulating,
fun, and safe experience. - .
Connectrons series usually consist of thfee sessrons
scheduled a month apart. At each sefies, discussion

-focuses on two p1cture books and a novel. Students-:
receive the books in advance as- ‘gifts and read them with

* their teachers prior to the discussion. (If a student reads -
too slowly to finish-the books, the teacher helps prepare
the student for participation in the d1scuss10n by reading
the books.aloud.) Holding discussions in a setting
familiar to the students helpsput them at ease. A publi
cized snack break is both an-added attraction to atten-
dance and a'chance for social interaction. Each session is
geared to last for an hour arid a half.

We use scholars to lead the discussions. Literacy
instructors enjoy hav1ng ‘the “scholars” come to their
classroom because it exposes students, who often move
in limited social and cultural circles, to"dn outside person,
with another viewpoint on life. Bringing in an,outside
scholar is also.impertant for its leavening effect it is, as
one teacher told.us, “democratic.”-VCH Program *
Director Suzi Wizowaty explains that “students and
teachers are meeting as equal members of the. group.
This is in sharp contrast to tutoring sessions where,
" inescapably, the teacher is ﬂuent at what the student is
struggling to learn.” ‘A key'element of VCH’s Connec- |
tions programs and humanities conferences for literacy
students and their-teachers is that “at the discussio\n
sessions-everyone has prepared the same materials,” Suzi
notes. .{‘Some have done so eas11y and others painfully,
but that distinction becomes unimportant. All partici-
pants bring their own experience and insight to bear on
the reading. Everybody’s thoughts, observations and
_opinions are equally worthy of berng considered,
weighed and drscussed ”

-

The « ab111ty to facilitate a-truly democratlc discussion is a
key qualification for being'a VCH scholar. Another is -
expertise in and love of children’s literature. In VCH
book discussions for literacy audiences, there is no
lecture (at the conferences, keynote leétures take place in
plenary sessions, followrng which part1c1pants separate -

ERIC

Aruitoxt provided by Eic:

A Sound Idea: Music in Chons lee S
ESL classroom ) 5
by Barbara Chrtstopher ‘

Music has more to offer than pure J :
enjoyment.- For Charis Dike, music is /

a leaching tool for ESL students. \ ))
“There is no denying it provides students with a
pleasurable activity, but it also enhances their-listening,
speaking and reading skills,” says Charis, an ESL
teacher at Dekalb _Techmcal Institute.

Listening, Reading and Speaking:

Charis maintains that singing engages the imagination
and helps her students discriminaté the sounds of
English words and aids in pronunciation. “Many of my
students have strong accents when speakrng but their
accents tend to disappear when they sing,” notes Charis.
As a result, her students experience, sometimes for the
first time, the proper formation and sounds of words.

Her students also engage in music discussion groups.
They listen 1o a piece of music, read through the verses,
discuss the meaning of the song and how it relates to
their own experiences and finally as a class, they sing
the song. Charis’s class has several favorite pieces of
music. One is Louis Armstrong’s “Wonderful World”,
which according to Charis, works well with all her
students, even students with very little English fluency.
Another one of their favorites is “Tears in Heaven” by
Enc Clapton.

Challenges:

Finding songs that are universally appropriate has
proved to be Charis’ biggest challenge. In a classroom
that includes people from different countries, finding
music which is culturally appropriate for all is difficull.
While violence is considered inappropriate by most of
her students, for others, music with any type of sexual
connotation is offensive.

Tips for using music in the ESL classroom:

The selection of music takes careful planning. Teachers
might consider the students cultural interpretation of the
music as well as the mood you wish to set when plan-
ning. For example, some music can assist with mental
and physical relaxation while other music is invigorat-
ing. Charis had one student who said that using music
in the classroom actually lowered her blood pressure.
The student stated that music had a calming mﬂuence
and helped her relax so she could learn.

'S BESTCOPYAVAILABLE



" necessary for their success.

Leornmg through the Arts Jl . b

by Shelia anht y \'

(Shelia Wrtght recently received her Ph D:in currteulum and instriction at North Caroltna State Untverstty She. has worked asan
artist; edutator, administrator,.and consultant for over. seventeen years. She has taught at the elementary, communtty college, and

university levels } ) '

N ' N g
Learmng deﬁnes our lives as human beings and shapes
our place in schoéol and society. . Jt guides our economic
livelihood-and validates our entry into the workplace. K
‘Learning is more than reading and,writing, and arith--
metic. Itis color, sound, and thought forms that often go

. unnoticed. It defines the boundaries\of our percept1ons
and g1ves meaning to,our.experience. -

.

In th1s article I, will explore the arts 5 (i e " music,.theater,
‘literature, dance, the visual arts, etc.) as a vehicle for
transformation - as a way of rémoving the veil of con--
sciousness which definés our knowing. In pursing the
conversation, I will discuss three areas: (1) the contribu- =~
tions of the arts to the learmng process; (2) the conditions
necessary for using the arts 1n education, and (3) a “real -
life” example of where the arts have been successful

Contribution of the Arts -y
What d1st1ngu1shes the arts istheir compatibility w1th
students’ diverse learning styles, interests, backgrounds

etc.. Through the arts, we are compelled to investigate our ~ _ °

1mag1nat10n and to make the strange more familiar. The
arts therefore provide a-universal language for facilitating/
learning;-a way for learners to expetience and move

beyond anyone s wildest dreams but the1r own. - " ,

In' essence the arts prov1de a safe zone for learners to
grow without the stigma of socially constructed hierar- |
chies. The arts naturally use the learner’s prior knowl-
edge which defines their competence and \uniqueness.
They. give the individual a chance to make his or her own’
choices and provide the “affirmation and empowerment )

\
/

_The arts are forg1v1ng ina way seldom explored using

. ~other methods of instruction. There is simply a_higher
‘tolerance for “mistakes” and a greater chance for reflec-
tion and productivity. The quality of work produced is
personal, meamngful and sustaining. Through the arts,
the barrler of “can’t” is removed and valuable linkages to
the “real world” are. made a part of our reality. I

\ -

Spec1ﬁcally, the arts:
actively engage students in the learning process

° contribute to a more creative learning environment; *

° prov1de a more dynam1c and 1nterd1SC1pl1nary
curriculum; -

~o offer critical connect1ons to the larger community,
culture and other dnstitutions;

° connect practical expenence with formal educat1on
and

~0 improve academic performance by encourag1ng

self-directed knowledge and by honoring the way
students individually perceive the world.

Q

Aruitoxt provided by Eic:
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“individual is forced by

. sources which.may, or may not
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.Conditions for Learmng 7 ; ¢ Y,

We know that cognitive development is 1ncluswe of
creatlve analytical and practical properties (Sternberg,
1994), We also know that-interdisciplinary methods are
highly effective in working with students™ diverse-
learning preferences (Gardner, 1985). In using the arts,
students aré able to pursue a variety of)ideas that have
unique mednifg in their daily lives. However, much

; consideration must be given to their co- part1c1pat1on in-
“the creation of cumculum and the evaluat1on ofits” -

effectlveness
e :I -~ , \
Removal of unnecessary stress'is crucial when

. encourag1ng ‘personal growth. From the fac111tator s

perspect1ve activities and experiences that stimulate

. learners™inquiry, promote their “first hand knowledge

and heighten their sense of expression presents a useful

, strategyin using the arts to-facilitate understandlng

: / "y

There is also'the issue of rec1prOC1ty and trust betwekn
‘the learner and theteachers. According to-

Southworth (1987), teachers aré  , -
primary vessels-<in transmitting T AN
knowledge and must be aware of
the psychodynamics involved
~influencing the learner’s inner
mind and the information being-..
examined. Without substarice,
Southworth adds, the “I” of the

circumstance to seek-other ’ vy
\

susta1n their healthy development as-a learner.

~-
N

Lastly, it is 1mportant to bu1ld upon students natural.

desire for learning. Many ¢njoy learning but dislike the -
process of school. While they may not express their

-ability in ways that we validate as socially acceptable,

students nevertheless embody a wealth of knowledge
which can be utilized more effectively in the classroomi.
The point is, learning occurs for the individual regardless
of the conditions. Understanding where a student enters
the conversation is rélative to his or her own growth
development, and use of knowledge which is an essential
first step in developing.a more responsive program. Itis
also important to align the learner’s perceptions of
quality with instructional strategies (Wright, 1998). In.
doing so, students are given an opportumty to excel in a

climate of success as opposed to “failure.”

(continued on page 10)

o,
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- Direct experience is also a powerflll vehicle for learning. -
_ It helps students comprehend the deeper meaning of

-
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.Hooked on Leornlng The Inrerner POPfIy Proyecrﬂ
by LmdacW Pamsh - ) ] - "

. _ N ~
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(Aﬁer reartng rwo  children, Linda Parrish retumed to teachtng in 1989. She became a Ltteracy Volunteers of America ( LVA ) readzng
_tutor and.trainer and~was hired by Swainsboro Technical Institute, Swainsboro,; Georgia, as"its first Adult Educatton Instiuctor. She
‘now teaches readtng, Engllsh and writing- w:th technology classes and co-dtrects the skills lab. ) . S -

AN . . N
- . ~— -

'iThe Adult Educat1on program at Swainsboro Techmcal . aloud and they took the rest honie to mvestrgate on their o

“Instifute, Swainsboro, Georgia, started w1th one instruc- . own. -The students and I .generated several-questions A

tor, a trailef” for an ofﬁce , and an old grocery store "~ dbout . poetry: Why do people write poétry?- What kinds~

~ shopping cart in which to trundle our books*from bor= T.- of7 people write poetry? Why doesn’t it always rhyme‘7
rowed classroom to classroom. We riow have two full: " What's the secret to writing poetry? What’s the differ-*
time instructors, an intake spec1al1st our own classrooms” - ence betwéeen a poem-and a paragraph? Where does-
and offices, and a 25- -station networked computer lab. , poetry come from?, I was trying to.spark- student interest,
Most learniers in our adult educatlon program are in their. d and I wanted their questions to give d1rect10n to class. i
20°s and 30’s-and have dropped out of school before - d1scuss10ns thapwould come later S, e
completing the n1nth grade. .~ o

A T - SN 1 had previously researched poetry, on the Internet and -

The Challenge ;o SN " found ten web sites for the’students to 1nvest1gate during
My students were often passive learners - ~usually domg " their lab hours. The first assignment was to g0 to those .

- assignments, biit exhibiting little excitement about their .. sites and-find five poemS\that spoke to thend;” prmt them;, -
learning. ‘Faced with the challenge of motivating my " and e-mail the list of poems and authors to me¥We had !
students, I'began fesearching ways that I could use. . ..poetry anthologies in-the classroom: they could use, and I -
‘technology as @ hook to intefest the students.in wrttmg - ‘suggested they visit the public library if they could not .
Several questions arose in this endeavor.  How can T help. * . find poetry they l1ked on the Intemet . P

-the students be participatory,-cooperative learnersmstead : o
of passive learners? In what ways will usmg computer -~ After rf:ce1v1ng step by step gu1dance in how to gam '
_ techn010gy prepare them for the GED?- » e . access to the Internet, navigate the web sites, and send e-
' mail correctly, I was pleased to observe the student’s ™~
, “Andrea Herrmann (1989) adv1sed that the dynam1cs of ‘ enthus1asm The five poems ‘were to be the start of each
- peer collaboration and feedback in class-- N . o \ : student’s poétry notebook. 1 was"

_rooms where computers are used to teach
“writing differ from that in traditional
classrooms. Various classroom studies -
suggest real benefits’ from students who ¢ -
can interact effectively with their peers. -

; Computers as - writing tools appear to-
promote a collaborative environment, both:
in learning to wr1te and in learning to use
the technology -

-~surpnsed toifind that-several'students:
were writing their own poetry; they
put ongmal pieces-in their notebooks
and sometimes shared them with the -~
class. Surpnsmg, too, was their >~ -
choice of/poems: I'had expected the © -
Jove poems or poems with modern :
colloquralrsms “but they also chose ~ ¢ /-
classics such'as “The Charge of the - "
- Light Brigade,” “The Raven,” and I

g
-

. My hunch was that many- aduls are o : Wandered Lonely asaCloud.” - -
_ —-attracted to computers because they o = T -
present information in a new, fun way and because the - Back in the.classroom,. I dmded the class into three '
‘Internet is a status’ symbol. If I could get students to "' _groups, eacli receiving a'section of questions to'answer
. begm asking questions and finding answers to those and reéport t6 the class. They used encyclopedias, the |
questions on the Intefnet: and writing to me via e-mail; .. PLATO software, and the Internét _poetry-sites for their
would.they become eager participants in the leammg - - research, Cooperat1ve learning'was not new tomy -~ -
process? In addition, by hdving:studerits @isé.the literature .~ students; they always enjoyed working in-small groups.. -/
- module of PLATO software as well as do online research However ‘the focus th1s/t1me was Jon-their questions, not
about poetry. and classroom writing projects, I expected mme N — .7 T
~ them to be prepared for the Literature and Arts compo- S Lo - - T
nent of the GED examination. o 'Before the final prOJect I arranged fora local poet to-
- - ) T “come to class to read his poenis and to answer ‘questions
The Project . n ' = about the creative! ‘process of writing poetry. They asked -
I began the writing ¢lass by asking studefits to part1c1pate< lots of interesting questions of the poet, who was also a
in‘an expenmental class where we would use our own - ..~ correctional officer. Afterthe visit; the stidents com-
qiestions and the computers to learn. We started with an mented on how much they enjoyed the exchange. -

introduction to poetry. Igave them a diverse sample, _ - . -
from Alan Seeger’s “1 Have a Rendézvous with Death”. ' S , - :
to Shel Silverstein’s “Plugged In.” I read some poems e 7 " (continued on page 11)
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_Courtroom Drama and
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by Joargne—'l)owd; = . .

-

, N — __
(Dr. Joanne Dowdy is Assistant Director of the Center

Lo . s
The use of play:acting in the classroom allows. students to
move from learning language by rote,/to a higher level'of
interpretation (Lederer,1981). ‘Students can enhance their
oral skills and learn to make sense of themselves and . .
 others from participating in drama. Acting “as if” allows
“people the opportunity te engage théir feelings and to

‘work cooperativély to create understanding of a situation .
- from an insider’s perspective (King, 1981). Performing . -
* roles allows students to overcome their original perspec-

tives on a given situation and to achieve new insights
" -through the eyes of the characters that they cteate or ,
-analyze.. The practical equrieng:'e of speaking as if you are
~ another person forces.you to engagé in different ways of
solving.problems or recognizing that problems eXist at all.
O e N - ) - ~

In 1996 the Dutham Literacy Council in Durham, North™
Carolina-and I developed a literacy workshop built around
this principle for adult basi¢ education students. Faced
with'the task of also providing substantive information -
about family law, we invited two<second year law studerts.
~ to research components of family law that would be used —
* as the basis for the mock trial.” The law student volunteers
chose to act'as judge and defense lawyer in thestfial so
that we could keép the trial within the boundaries of a
" legal hearing. All other parts were played by students and. -

their instructors. We felt that the life
experiences of all would encourage

lively discussion around the scené we
‘chose to endct. ‘ e

e A

-+ ~The oppottunity:to brainstorm ideas
» - about each character’s history, the
meaning of the actions.that took place
in the scene, or the.possible means of
' ~bringing:a successful indictment,

- ~ -engaged the students in- series of : s
reflections. They had to stick to the facts in, the script’
‘when they talked about their ideas. -Sometimes interject-
-ing their personal experience as a reference point to .
explain a character’s actions, the students had touse the™ .
rule of the law to make a decision for or against the '

~

character in question,
P : - L :

We saw the literacy students.who performed. beéomé\
more committed to an individual character’s perspective

-.as they rehearsed. Their identification with the characters
could be characterized as going to some “fuller feeling”
for the person (Cazden and Lobdell, 1993). They over-

. came their inhibitions about reading from the script as
they engaged with the logic of the' text and communicated
their intentions through the speeches (Funk, 1988). Each

. speaker was able to credibly represent the character in_a
-specific set of circumstances. This imaginative dimension
acted to “enhance the resources;” to quote Cazden and -
Lobdell, that thie literacy student brought to the task of

~ writing on the Courtroom Drama.
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Creating a trial out of literature allows you to “challenge’
your students’ understanding”(Funk,1988). The basis of
this approach involves the perspective that every story
has'a conflict and therefore it is easy to question the'
characters i\n\the story.on the.rationale behind their

. actions. A person can prove a_case for or againsta P
" character once they have made a decision about the crifne -~ -

~

7

that the character. allegedly committed. Proof of guilt or
innocence canbe supported by the analysis of evidence
or the characters’ explanation of their actions. Characters
can also infer facts from the evidence provided from the
seéquence of events. : ‘ \

A ! e ) C o

: . : 5 ) - .
Besides setting up-a credible circle of relationships
among the characters in the story who"wi.ll' be presented
at the trial, it is also necessary to inform the class of some
of the legal terms that are used in the ‘courtroom i.e. e
-judge, bailiff, defense gnd prosecuting attorney, jury,”
motive, testimony, defendant, alibi, witriess, objection- ‘
sustained, objection overruled, conternpt of court, oath, - ..
perjury, and evidence. - /o '

N

T

- The roles of judge, attorneys, and”\ba'iliff are the most.
time.consuming as far as-pféparing--fqr theftrial situation.

+ The judge has to state the purpose of the trial, call the
prosecuting and defense attorneys at the right time,

- decide on objections, and Keep order in the court. The
“bailiff swears in witnesses and.tags evidence. The, .

,* attorneys have to prepare lists of questions so it'is

, best that they work in teams, and allow each of the =

N members to take turns'questioning the witnesses

- and suspects.” The attorneys also advise their -

team members on the choices available . .
to them if and when:surprising.

- pieces-of evidence turn up.

~

S—
Vs

?

N\

-
El

The conclusion of this workshop included agroup- . -
discussion of the.various characters in the trial i.e. the -

- family, the judge,.the lawyer and the jury.- There'wasa

-

 ‘onset.

great deal of concern around the issue of choosing scenes -
that could be depicted in anaduli basic literacy class=

-room. People expressed concern about the fact that many
students were either involved in law cases or hdd intimate
knowledge of the process of dealing with legal authori- -
ties, and this fact would need to be respected from the

4

y-F

It was difficult for the literacy students to deal with
writing their thoughts about the law, the experience of the
characters in the mock trial, and their emotions coficern-
ing their personal experiences with.the law. But the
success of the workshop was evidenced in the fact that all

. the participants had traveled from-an outside status, ~

N
. - ]
TN

' (‘cojntiguéd'on‘page']l) :
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continued from page 1

To train the poor, without a practical education to -

_support them, would have been like constructing a house -

of cards. Viniece’'Walker, in her eighth year in'a maxi-

“ murn security prison, knew the danger of impractical
education. She called for rescuing the long-term poor.
from their situation by exposing them to what she called

“the moral life of downtown,” a life of concerts, lectures,

" museums, libraries -- the humanities. It was the life
Socrates had suggested in the Apology, the'one he asked

. his friends toiprovide for his sons, who would survive
his execution. -And-who was.more practical than

~ Socrates, the man who had brought philosophy from the
- heavens down to earth? s - s

S

_ The practicality of an education-in the humanities for the

poor -- or for anyone -- begins to become clear when we
think of the-purpose of education, which as Socrates -

. i
suggested, is to make people dangerous. Not to make
criminals of them, of course; but to make them danger-
ous in'‘the way that he was a danger to the state when it

_ was controlled by a tyrannical oligarchy. We want our-
fellow citizens to have legitimate power, and that is not’
an entitely unselfish desire, since we can-have no power
without them. Alone; in.a private world, we are power-
Iess, vulnerable, not dangerous, but in.danger. Only in
the public life, in our role as political animals, exactly as
‘Aristotle described us, are we able to have-power,.to

begin to govern ourselves rather than being governed. _
3

Only in the public life are we free.

What the woman in the prison had realized was that
freedom and power, which she understood through their
negation, originated in the’humanities. It-had happened

- in ancient Athens, a society every bit as flawed as ours,

~where women were not citizens and many people were

"held in slavery, but where something began twenty-five
hundred years ago. . The humanities, works by Homer,-

‘Sappho, Aeschylus, Sophocles, and the sculptors,

- “painters, architects, and musicians, exposed to the great

majority of the citizenry, led to Teflective thinking.
When the Athenians reflected’on the polar opposites of
social organization, order and liberty, all that was known
to the world at the time, the¥ sought some middle
ground, and they invented the idea of self-government,
which they called deémocracy. A practical education had

.Jchanged the future of humanity, as it would again and

again throughodut history. ) (
(Galen, who /revolutionized medicine, wrote a philosophi-
cal treatise entitled, “The Best Physician Is a Philoso-

pher.” Copernicus, educated in the hurnanities at the end

of the 15th éentury in'Kracow, would literally turn the
universe inside out. Einstein, who probably loved
Mozart more than mathematics, would change the world
again. A practical education not only changed nations, it
enabled astronomers, physicians, mathematicians to .
think beyond the limits of the routine of learning by
doing, training. The question was, Could such an
education make a difference for the long-term poor?

’

}

/

In Defense of a Practical _E,ducdﬁonJﬁ\_ PR
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Years in the field, {x’/orking on the book that became “New
American Blues,” had shown that the multi-generational
poor, because of their circumstances, were not able to
participate in the political life at any level, fromthe -

family to the neighborhood to the polis. - Life for them -

was exactly the opposite of the political life Pericles had
described for the Athenians: In fact, the poor lived in “‘a

‘surround of force” that did not permit them the time to

think réflectively: Could the humanities help them to
break out of the surround of force; €nabling them to enjoy
the lives of citizens? Was a practical education an
antidote to the harsh circumstances that caused people to
be poor? , “ ’ o

' A R '
- We began with thirty students, recruited from settlement

houses, drag rehabilitation programs, and neighborhoed '~
centers. Of those who entered the course, five had been in
prison, three were homeless, and one, who was to die
before the end of the year, suffered from AIDS. They
were exactly the kind of people Allan Bloom had said .
were not fit for the humanities. The only requiremeiits for
coming to the course were-a history of poverty and the
ability_to read a tabloid hewspaper. At the end of the
orientation session, I passed out the first reading.- It had
been sugg\q:St’ed by Viniece Walker: Plato’s Allegory of
the Cave. Her reason for the choice was to become the-
‘essence of the course and the proof of the practicality of

the humanities: Poverty was like life inside the cave,

where everything was-mere illusion, thefe was no truth.

where the truth could be’seen.

“Education, not training, was coming out in/to the light,

It- was to prepare-people for. what must come later, the -

-mastery of technique, which we call training. Education -

was to teach the students in thé Clemente Course to use
their rational powers to think, to enjoy beauty. The
purpase of the humanities for them, as.for anyone els,
was to bring out their innate humanity. About three

months into thé course, the first anecdotal evidence of the .

. Ay . gt ./ -1
practical application of the humanitiés was delivered by
David Howell, who telephoned me on a Saturday, to talk
about a problem. Mr. Howell (The.course was' very
formal, as well as rigorous; we addressed each othet
always as Mister and Ms.) said that a-fellow worker, a

‘woman, had lied about him to his boss, and thatithad

caused him some trouble. Mr. Howell-was a big. man, -

. twenty-six years old,and his mother had told'me hehad a ~

bad temper. With some trepidation,I asked, “And then -
what happened, Mr. Howell?”“Mr. Shores,” he said, -
anglitizing my name, “I got so mad T wanted to"throw her
up against a wall.” It was a terrible moment. I feared he
was making his one telephone call from a jail somewhere.
“And what did you do?” “Mr. Shores, I asked myself,

~“What would Socrates do?’” ‘

There were to be many mére examples as the year went
on. Psychological pre- and post-testing showed statisti-

3

(continued on page 9)
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cally significant changes'in the ability to think reflec- the Clemente Course, nine are now attending four year
tively, to use negotiation in times of conflict, and to colleges, one is in‘nursing school, and all the rest are -
_participate in community activities. A practical educa- - working, except for one who was fired from he?‘jﬂob ina
/tion in the humanities had begun to change the isolated, .  fast food restaurant for attempting to start a union.
excluded poor into political people. When training for ' ) S S
. careers came later on, they would be prepared. The most Although none of the students had money, everyone who .
astonishing aspect of the course, which Socrates might ~ attended the course is richer now, which is what I prom-
have called-an education for “wisdom and truth and the ised-them,in the beginnirig: They read poetry, yisit .
greatest improvement of the soul” rather than'for “heap-~ . museums, and'try to'think rationally about the Wotld: For
ing up the-greatest amourit of money”, is that the stu- - the most part, they have left the unexamined life behind.
. dents.came away understanding riches'as wisdom and .~ Poverty and the memory of what poverty had briefly

> ) made-of-them has been put away; they have shed that
‘ Coa : : R . skin a_nd‘em_erged- as citizens. They are the.products of.an
Seventeen of the students completed the course. -Four- experiment in practical education. - b
teen earned credit from Bard College, afine liberal arts is arti P inPeel'me

I ; ' ’ mhadi This article first appeared in"Peel magazine (www.humanities.ore/
college in upstate New York that has become the adrhin- peel/peel. hitml). Permission to[e-prirfi granted by Wasﬁiﬁglti)ngrg
istrative home, of the course. Of those who completed Commiission for the Humanities. ) -

~ beauty.
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From New American Blues, by Earl Shorris. Published by WW Nortori & Company in the fall of 1997.

“Wildflower”

The woman sat hunched over a metal and wood veneer tablein. “T like to read books.™
the intake section of the clinic. It was the beginning of winter in “Do you have a favorite author?” I asked
New York, the season of darkening days and influenza. She . “Yes, Gabriel Garcia Marquez.”
wore two knit caps, one atop the other, both of thém pulled- o
down over her temples. Her body was3 thin, curledlike a bent We began to talk about Garcia Marquez, about this story and
wire inside her pale, almost white raincoat. She wore the coat that. About One Hundred Years of Solitude, which we spoke of
buttoned to her chin and belted tightly at the waist, even:though as Cien Azos de Soledad. 1n a matter of moments, the two girls
she was indoors in a heated room. Her name was Silveria, and | were in deep discussion about our favorite Latin Ameri-
which means “of the woods,” like the wildflower. In profile, can writers. Then the mother joined in. “Neruda,” the girls
she appeared to be drawn down, curled over her woes. All the said. The mother reminded us of the value of the Cuban,
forms of her were curled in the same way, as if she had been Carpentier. Did I know that it was Carpentier who had first
painted by an artist overly concerned with repetitions. Even her written of a rain of butterflies” 1 asked if they knew the

i{| hands were curled, half-closed, resting tensely upon the table. Dominican poet, Chiqui Vicioso. We talked about the Mexi-

|| The girls, her daughters, were also bent over the table.  They cans: Carlos Fuentes and Sor Juana. Octavio.Paz was still too

i had not curled up like their mother, but their eyes were' down- difficult for the girls. They were interested in Elena

A cast, and their elegant. equine faces were impassive. The Poniatowska, but they had not read her. They did not like

il mother and the girls sat alone, shut off from the rest.of the room. Isabel Allende very much. The mother uncurled, opening like a

"Il The psychologist in charge of the session whispered that they fern. The equine girls taughed. They told their favorite stories
4| lived in_a shelter for battered women and they were very from literature, they talked about the Cuban movies made from
~i] depressed. During the intake session the woman and her the Garcia Marquez stories: The Handsomest Drowned Man in

‘] daughters said little.. They filled out the forms provided to them, the World, Innocent Erendira, 4 Very Old Gentleman with

by the psychologist. The mother did not remove her coat or her Some Enormous Wings. i

: caps. The faces of the girls remained stony, a practiced gray.
Soon, the young psychologist joined in. One of the girls recited

When some workmen came to repair a wall in the intake room, a poem she had written. Everyone in the room listened. The
#| the session was moved into another, smaller room. The mother, mother told a joke, pausing twice in the middle to cough. A
who had curled up in the new place to fill out the intake forms, Puerto Rican woman on the other side of the small room told
wanted to know the meaning of a word as it was used in one of the names of her favorite stories. Before long, the curled-up
the questions and how it could apply to a person’s mental state. | woman and her equine daughters and all the other people in the
I| responded as best I could. She accepted the answer and went on room, including the psychologist and the writer, had created a
|| filling out the form. The girls finished their forms first, and sat public world. The room of depression became a community of
il stilt and silent in their chairs, gray stone horses. I asked one of equals. The battered woman, who had no work, no place to call
d| the girls if she went to school. She said she was a high school home but a secret shelter far from any ‘place she had ever
Il student, but that she was not happy in her school. known, shared in the power of the public place. She removed
. “Are you a good student?” her caps and let her hair fall loose, and when she smiled
' “Yes, l get only A’s.” everyone could see that she was the source of the elegance of
: “And what is your favorite subject?” her daughters.
— _ — = E—
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Vermont Counal on the Humonmes - Book Discussion Groups for Adult Bosnc 1 BN
Education Students
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continved from page 3~ Uy < /- A R
the programs, 'Julie Landry is ardent in her assertion that -  for her students -intellects and hag changed the way she e
- “I can’t now imagine teaching adult- basic educatlon - - works w1th them accord1ngly o, .
without Connections books and programs.”, P AT
' — T For the Vermont Council on the-Humanities, Connectlons
Joan Colins; a tutor and manager - of an adult learning . .- -book discussions and the annual literacy student.confer- - -
- center in Vermont’s most rural area, the Northeast ™ - ence have become an integral part of the range of pro- ~ :
. Krngdom notes thé importance.of the Council’s cdreful grams we offer to fulfill our mission of “creating a state’
selection of the books used for Connections.and for the _ in'which every individual reads, participates in-public ‘~.
annual literacy student conference. “They may | be written' - _ affairs, and continues to learn-throughout life.” We _
_for a'twelve-year-old, but you'd never know it,” Joan .- believe that in a vibrant democracy, all must have'the = . ¢
_says. She excitedly reported that the book discussion . opportinity to-participate in the discussion and resolution

of importantissues._For that reason, we have: taken up -
“the cause of literacy — of helplng create communities of -
readers. It was eplphany that-got us_started. It is.results "
that keep us going. Cornelius Hogan Vermont’s Secre-"
tary of Human Services wrote in a personal note to /.
—. VCH’s. executlve dlrector recently, “‘Victor, I'took your
. annual\report on.a long plane ride. . . and concluded that \ .

" groups are “like when I was in college' Even though it’s
a low reading level, 1t s a h1gh thinking level.” .
KareQSong, anew 1nstructor at The Tutorial Center in .\
Bennington, confesses that she.learned a great deal about
herstudents when she neglected to tell hef first Connec-
tions scholar that the group would be primarily. students”
-of English asa second language, along with a smaller

number of native English speakers with only the most _ y6ur work'is actually changing Vermont.” Brenda

‘basic reading skills. .Overcoming these obstacles, Karen Brown White, an adult literacy student and participant in

said, the scholar brouglhit the students toa much higher .VCH programs for over a decade, recently testified with

level of"discussion of ideas than Karen herself would have several other students at a public hearing-on VCH’s. ™ ’

attempted Frony this- experience, Karen realized that. )herf .. behalf- Brenda:stated that she “wanted to thank the :
“students’ conceptual levels are much more advanced  _ = _ humanities council for being:there for us. 1 hope you will -

than their reading ; and writing.” She ga1ned a new respect v .vbe there for others into the- future ”_ We will. -

1 J -
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Leornmg through the Arts 7

. continued from page 5 T A
- abstract symbols and to d1scover new concepts on thelr ~ ' understanding of their partrcular C1rcumstances were " ¢
own terms. The key is to encourage the learner’s natural ~ . heightened; (2) they were empowered to produce more
- desire and their willingness to” pursue learmng for t tlle ... effective ways of responding to their situations; (3) they

"~ sheer joy of doing so. Direct expenence therefore créates ; ~ used their creative intellect in developlng v1able solutions-

. valuable memories to be mined : and cultivated as treasured’ " to everyday problems; (4) their confidence 'and desireé to - —
“Stories later in life. Through the magic of life histories, - participate increased, and (3) they were ablé to
self-discovery and cognitive imagination, the actof - = /successfully communicate their ideas ina pubhc .
“translating the everyday interactions into formal education - performance More, 1mportantly,\students found their
is made easier. Italso keeps alive the immediacy of =’ ~~ ° experiénce exc1t1ng, fun, and enduring. - N
knowing and fuels thought, reﬂectlon and-valuable AR o <
conversatlons o NS , ' ‘ B
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students academic mot1vat10n (1) participants’ T Unpublished dissertation, North Carolina State University-
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Hooked on Learning: The Infemet Poetry Project | =~ . - +°F VoA
continued from page-6 ; o , N - T
The highlight of(the project for me was the final assign- - ~-By the end of the unit on poetry, I had a lot of data to
ment. The students and I jotted down the first three ' analyze: typed assignment sheets, class questions;-e-
 things that we noticed each morning for three successive ‘mailed correspondence, and original poems. .In addition,
days. Next, we listed-everyone’s observations. We each . [ kept an electronic journal during the class and taped -
took a copy of the list home and used it to help generate interviews with'three of the students” -Upen reviewing the
an original poem. We then read’some of the poems in” . data and judging by their comments and enthusiasm,
class. It was a successful exercise in collaboration. . | i using computers and the Intéret did help spark the -
' o . . . ' student’s interest in‘poetry. I believe they were better ..
-TheResults ~. "+~ - &~ R prepared for the Literacy and Arts section of the GED test
Every student - and I - wrote a poem. The following is after completing the poetry unit. ~° ' '
; one of my student’s writings. . - . T - W o
T Got the Blues N ‘ - o= _ C o
by Shirlene Bush = S References N N
A : . Brandjes, L.C. (1997). “Teaching Writing in-a. Web Based
While walking down the sidewalk T -. Classroom: A Case Study of ‘Ted Nellen’s ‘Cyber English” Class.”
Feeling like I got the blués, - UR. lﬁtp://mbhsﬁe;gtr(alugrg.gl;1»%ny.ul;/cytzgrensgﬂizcy?ewtn;(l. . )
1 1 . errmann, A. W, . Peer Reaction Seems to-Work in™ ot
SA”? ul‘?] ﬂz\: -lfnitf r\gg; (S)f me “Be h I . ’ Computer-Assisted Instruction,” ERIC Digest. UR. ! ML
ging, as aying, “Be happy! ‘http://ericif.syr.edu/index.html ¢ h

But my mind was so foggy - _ Shor, L (Ed) (1987). Freire for-the Classroom: A Sourcebook for
That if I was driving a car : . Liberatory Teaching. Portsmouth, NH:”prqton/Con Publishers.
I waé “s'ure {0 run off the ro’ad ; Soifer, R., Irwin, M., Crumrine, B., Honzaki, E; Simmons, B.,

’ ! S Young, D. (1990). In Strickland, D.S. & Genishi, C. (eds.), The -
The State Trooper would come along- Complete Theory-to-Practice handbook of Adult Literacy. :

b

Wanting to give me a ticket for speeding. ' _“New York, NY: Teachers College Press: e
“I wasn’t speeding,” I would say to him. o o : oot
The ng Of my mind was so deep . : Shirlene Bush was a student in'Linda Parrish’s technology writing .
{ » ! s ] _ class. , o, - ’
If a big yellow bus came by I wouldn’t ) T .
. have seen that. ' ' (This article was originally published in Focus on Basics, a quarterly
Then I looked - . publication of the National Center for the Study of Adult Learning and
1€n 1 looked up. Literacy (NCSALL), funded by the educational Research and Develop-
[ saw the sun gleaming down Co- ment Centers program, Award Number R309B60002: For more '
between the fog. e information on Focus on lgit,,zsics, or permission to'reprint articles,
- I looked down and what dj ? P © . contact Barbara Garner, World Education/NCSALL, 44 Farnsworth’
A bright red rou bg’ivng kfégeﬂsﬁi 2 dewdrop '" 1 .. Street, Boston, MA 02210-1211; e-mail FOB®@ WorldEd.org) -~
-For a moment I'smiled; then I : ‘ R B C
remembered - : ) L
the deep fog of my mind. . , - i \
_ | T got the blues all over again. ' - ) |
N ~
o i Y'T
| Courtroom Drama and the Literacy Classroom | - e T
ccfg/nged from page 7 . N S _ o ~ )
'viewing the scene, to inside status where they learned . Funk, T. A (1988). Character analysis through courtroom drama,
- - about the personal implications.of ‘actions taken by the Journal of Reading, 31(7), 680-81. : e
S : - - . o Heathcote, D. (1984). Drama as process for change.InL. ~
characters. < , . Heath process
- y ) - T Johnson & C. O’Neill (Eds.), Dorothy Heathcote: Collected Writings
References T \ . : --on Education and Drama, (pp. 114-126). London: Hutchinson.
Cazden, C. B., & Lobdell, J. E. (1993). Wt'iting-dfama connec- - King, N. (1981): From literature to drama to life. In'N. McCaslin
tions: A conversation. The Quarterly of the National Writi‘ng Project . (EQ')’LC:lldre?_langglg;z;m;ﬁ Nelw ,Ysotrtl)(,‘lt\:i..Y.:. [T)%ngman ?;E ter i
and the Center for the Study of Writing and Literacy, 15(3), 10-14. I © etrer,h..( S d t?pliiy, c Ij:g N }133532 4lea erin
Cizden, C. B. (1992). Whole language plus: Essays on literacy in . anguage leaching. Studies in anguage Learning, 5, 5o-4l. - -
' Lobdell, J. E. (1992). Educational drama: Art form and learning

the United States and New Zealand. New York: Teachers College -
Press: ; .
Collins, C., & Everson, B. (1993). Writing and performing
- across cultures. The Quarterly of the National Writing Project and the -
Center for the Study of Writing and Literacy, 15(3), 6-9. -

medium. Unpublished paper, University of California at Berkley.
Mshana, P. M.-(1989). Ebony. In W. Lamb (Ed.), Sparks in the
park and other prize-winning -plays. New York, N.Y.: Dell Publishing.
’
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Internoﬂonol Conference _ T Technology ond Adult Bo5|c Educonon

“on-Women & Literacy . .~ . TheChanging Role of Teachers - “—
~ January 24 - 26, 1 999 L e ===1999 Winter Institute-- 4 ~
Atlanta, GA , S “ January 27 - 29,1999 - LT
' N Atlanta ‘GA . T
rThe Intematlonal Conference on Women and L1teracy B e - . <l
“will bring together a diverse constituency of resear chers, - As the use. of technology proliferates in. the adult bas1c
practioriers, learners, and policy makers. This constitu-~  *  edication classroom, the role-of the teacher may be
-~ ency-is being brought together to pose problems and  _ expected to change: Some suggest that employing
develop an understanding of the linkages between . * . " technology may require a shift from more traditional
womien’s lives and their literacies., Issues for discussion - didactic teach1ng to a more facilitative-apprdach. The -
" will include welfare reform, domest1c violence, health, ~  ~ 1999 Winter Institute will provide a forum where the
. and ethn1c1ty as they relate t6 women and literacy. *  ramifications of technology 4nd adult bas1c educauon
B - R will be explored " <o -
" For more 1nf0rmat1on contact Sandy Vaughn at the .- A - e
< Center for the Study of Adult Literacy at Georg1acSt;ate S For more mformatlon comaet Barbara Christopher or, _/’
“University at (404)6511400 or email ) ‘Mark Johnson at Georgia Tech’s Lifelong Learning. . ~
<alcsvv@langate gsu. edu> - - " Network at.(800)428-7323 or via email at. .~
-~ . 5 i Tt <barpara. chrlstopher@arch gatech edu>\or _
' . R R . .<mark Johnson@arch gatech edu> : i 2
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