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Economics iii

PREFACE

Since the 1970s feminist and multicultural scholar-
ship has been challenging the traditional content, organiza-~
tion, methodologies, and epistemologies of the academic
disciplines. By now this scholarship is formidable in both
quantity and quality and in its engagement of complex
issues. The National Center for Curriculum Transforma-
tion Resources on Women is therefore publishing a series
of essays that provide brief, succinct overviews of the new
scholarship. Outstanding scholars in the disciplines gener-
ously agreed to write the essays, which are intended to help
faculty who want to revise courses in light of the new in-
formation and perspectives. Each essay is accompanied by
a bibliography that includes references for further reading,
resources for the classroom, and electronic resources.

Elaine Hedges

Series Editor
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Economics 1

Economics

Lagging behind other disciplines by ten to twenty
years, feminist work in transforming economics only began
to gain steam in the early 1990s. While some earlier work
had pointed to the neglect of women as subjects in eco-
nomic studies and raised some questions about the as-
sumptions behind economic models, this more recent wave
of feminist work has gone beyond the “add women and
stir” approach and probed more deeply into questions
about the foundations of the discipline. A new spate of
publications appeared around the beginning of the 1990s,
and a new organization was formed (International Associ-
ation for Feminist Economics, 1991), with specialized con-
ferences (beginning in 1992) and a journal (first published
in 1995). Feminist economists are, however, still relatively
few, and at the time of this writing a strong multicultural
voice has yet to develop. While some curriculum projects
in economics incorporating both gender and race have
been very active (see Amott and Matthaei, 1991; Feiner,
1994; and the Feiner and Bartlett project), the impact of
feminist or multicultural insights on the core research as-
sumptions of the discipline has, to date, been minor.

Economics differs from most of the other social sci-
ences in having a single, highly influential, core paradigm.
The mainstream of economics is built around the “neoclas-
sical” model of human behavior, in which all activity is seen
as the result of rational, self-interested choices by.autono-
mous individuals, whose preferences are set in advance.

6
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2 Discipline Analysis

The methods which receive highest regard are those which
use formal logic, mathematics, and high-powered statisti-
cal theory. The paradigmatic type of economic activity is
seen as buying and selling in markets, and economic analy-
sis is often defined as the study of choices people make in a
context of scarcity. Policy recommendations are often
based on theoretical conclusions that assume the existence
of well-functioning, efficient, competitive markets. Peda-
gogy tends to follow the traditional classroom model of
lecture and exam. While this is too, simple a picture of all of
economics, it does describe the core beliefs and practices
that set the standard by which all work is measured and
evaluated as either “economics” or “not economics.” The
schools of thought which compete with Neoclassicism
(e.g., Institutionalism, Marxism, Austrian economics, etc.)
are rarely represented in U.S. institutions.

Feminists have challenged all of these aspects—
model, methods, definition, policy approach, and pedago-
gy—of mainstream economics. For the most part, the
challenges do not take the form of recommendations that
all previous work be thrown out, perhaps to be replaced by
a stereotypically “feminine” economics (e.g., emphasizing
words over math, or cooperation over competition). Nor
is it advocated that there is a distinct “female” economics
that would be practiced by women economists only. What
is advocated, instead, is a recognition of how masculine
biases have shaped the notion of what counts as valuable
economic knowledge, and an investigation into how a less
gender-biased discipline could yield a more reliable under-
standing of economic phenomena.

Regarding the model of human behavior to be adopted
by economists, the model of rational, autonomous, self-in-
terested, preference-driven behavior can be seen to re-
flect a view of human nature that is linked, both historically
and psychologically, to male (and specifically Euro-Amer-

[
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Economics 3

ican and middle class) gender norms. In contrast, the ste-
reotyped image of femininity emphasizes emotion, connec-
tion, other-interest (at least as regards husband and family,
the presumed center of the female’s life), and openness to
influence and change. In seeing only the male side of the
culturally gendered, dualistic view of humans as setting the
standard for models of “human” behavior, economists
have suppressed explanations that might draw on a broad-
er view of human nature. Feminists have pointed out that
the model of self-interest and autonomy does not represent
rigor in analysis, as is commonly thought, but reflects a
gender- (and race- and class-) biased view.

The criticism of standard practice, then, is not that it
is “too objective,” but rather that it is not objective enough.
Feminist scholars have argued for a new and richer defini-
tion of scientific “objectivity,” in which the guarantor of
reliability is not believed to be the presumed detachment of
the observer from the observed, but rather the engagement
of the researcher in a community of scholars in which di-
verse viewpoints are recognized and represented (see, for
example, Harding, 1995). Objectivity is not reached by
ignoring or suppressing the fact that each scholar views the
world from a particular standpoint, but rather by recogniz-
ing the importance of these standpoints in creating knowl-
edge.

A less gender-biased discipline would use character-
istics associated with both sides of the old dualistic think-
ing about gender (e.g., reason/emotion, self-interested/
other-interested) to analyze the behavior of both male and
female economic agents (see Nelson, 1996). Standard
models of wage determination, for example, emphasize the
influence of the productivity of the workers (their “marginal
products,” in microeconomics terminology) and market
conditions in a rather mechanistic fashion. Broader models
would also take into account the emotional and connected

Q
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4  Discipline Analysis

nature of workers and employers: their concerns about
fairness, for example, and workers’ interest in what their
colleagues are earning. The relative importance of such
factors can only be determined empirically, not a priori by
limiting one’s models.

The primacy of mathematical and abstract methods
has also been questioned. While mathematics and logic
play a role in analytical work, too much emphasis on them
may lead to a fascination with technical sophistication that
can lead to actual decreases in the quality of economic
studies. Empirical investigation has lesser status in the dis-
cipline than abstract analysis; data gathering techniques are
not generally taught; and qualitative analysis and primarily
verbal work are sometimes actively despised. While femi-
nists have not been the only economists to point to the
problems caused by this neglect and devaluation of less
formal ways of gaining knowledge, work by feminist schol-
ars such as Evelyn Fox Keller (1986) and Susan Bordo
(1987) on the masculine roots of the fascination with ab-
straction have been put to good use in discussing economic

. methodology.

The definition of economics in terms of market ac-
tivity has long been problematic for feminists. One femi-
nist critique of standard practice that has become well-
known, to the point of entering many economics text-
books, is the neglect of household (primarily female) labor
in the computation of Gross Domestic Product. Household
labor, and indeed all of the internal workings of house-
holds, have often been considered to be outside the sphere
of economics, and therefore unsuitable for study. Wom-
en’s economic contributions, as well as the economic well-
being of dependent women and children within house-
holds, were simply invisible in studies based on the mone-
tized activities of male “household heads.” Such omission

s
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Economics 5

‘has been shown to be particularly devastating, from a pol-
icy point of view, when applied to developing countries.
Whether remedying the specific problem with GDP in
developed countries should be given high priority is a topic
of some disagreement among feminists. Some argue that
assigning monetary value to traditional “women’s work” is
an important step in improving women’s status (Waring,
1988). It has also been pointed out, however, that too
much emphasis on this question might unfortunately
strengthen the association of women with the household
sphere, at a time when women are moving increasingly into
other activities.

The focus on individual, autonomous choice as the
defining feature of economic analysis has also eclipsed an
understanding of economics as being concerned with the
provisioning of human life. While the person-on-the-street
usually understands “economics” as being concerned with
how people provide sustenance for themselves and their
dependents, via their work and other activities, such an
emphasis on the material requisites of life is notably lacking
in the academic definition of the discipline. Unemploy-
ment, for example, has been suggested by one leading
economist to be interesting only to the extent that we study
why someone chooses to be unemployed (see discussion in
Nelson, 1996). Studies of the distribution of wealth and
income, and the resultant divergence in people’s standards
of living, are not part of the core economics curriculum.
Scholars interested in race and class have pointed out that
such a definition of economics tends to serve the interests
of those who disproportionately hold the wealth. Feminist
theorists have linked the neglect of the provisioning aspect
of economics to insights from feminist theory on the his-
torical linking of women with nature and care of the body,
and of all of these with inferiority. New literature on wom-
en in development (Tinker, 1990) and women and eco-

10
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6 Discipline Analysis

nomic restructuring (Bakker, 1994), as well as literature
on work and poverty from other disciplines, can begin to
fill up this lacuna.

The role played by the image of the well-function-
ing market in policy prescriptions by economists should
not be overstated, since much work has also been done
about imperfectly competitive markets, transaction costs,
and other modifications. The tenacity of this image as a
general fallback position, however, is perhaps nowhere
more apparent than in discussions of wage discrimina-
tion by sex or race. In spite of volumes of evidence on the
existence of discrimination from court cases (a source of
evidence considered “only anecdotal” by the current em-
pirical standards of the discipline) and much discussion of
statistical studies, the argument that “discrimination will
disappear because non-discriminators will make higher
profits in competitive markets” is still a central part of
many academic, and most textbook, discussions (see, for
example, Polachek in Kuiper and Sap, 1995). The pro-
nouncement that government policy has no role to play
often follows. In questioning the validity of a central im-
age of beneficent competitive markets, feminists have
sometimes found common ground with their colleagues in
Radical and Institutionalist economics, who are more likely

- than Neoclassical economists to take questions of power
differentials seriously. It should be noted, however, that
feminists have also pointed out androcentric biases in these
other schools as well (see, for example, Folbre and Jen-
nings in Ferber and Nelson, 1993). |

Economics curriculum and pedagogy have come un-
der investigation by economists interested in issues of gen-
der, race, and class. Neglect of differences in experiences
by gender, race, and class in textbooks has been pointed
out, and “classroom climate” factors, common to other
disciplines as well, have been analyzed for economics. Fe-

A1
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Economics 7

male and minority students may, for example, find the
model of self-interested, detached choice to be less attrac-
tive as an explanation of human behavior, if they are only

" too aware of the ties and constraints that often strongly in-
fluence, if not determine, a person’s path. The notion of
the world as a realm in which one’s agency and interests
will have free play may be a notion that is found to be more
plausible by whites, males, and those from privileged classes.
Regarding pedagogy, there is some evidence, for example,
that using cooperative group projects instead of (or in ad-
dition to) competitive individual work, and giving essay
rather than (or in addition to) multiple choice exams, may
make a difference in terms of relative performance among
gender and other groups.

At the time of this writing, feminist economics has
gained a voice through publications, conference sessions,
new courses and curriculum projects. It has not, however,
yet succeeded in making the bulk of the discipline take note
of the gender biases in the discipline’s core assumptions.
Perhaps more than other disciplines, economics is protected
by its core paradigm from any critique of a social construc-
tionist type. The very idea that any study of the history,
philosophy, or social structure—much less the gendered
nature—of the economics discipline could be enlightening
and lead to improvements, may seem peculiar to many
economists. Many consider the central paradigm to be
much like revealed truth, following self-evidently from
(nineteenth-century) scientific principles. While curricu-
lum projects have resulted in units or specialized courses
on gender and/or race now being offered in many eco-
nomics departments at many colleges and universities, the
emphasis still tends to be on how standard tools can be
applied to “women’s” or “racial” issues, rather than on how
a feminist or multicultural perspective can help to trans-
form the discipline. There is still a long way to go.

% X
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beliefs, and to a limited extent criticize, as well as use,
the explanations offered by mainstream economic mod-
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tory essays by the editor and others, and study questions.
Topics include inequality, discrimination, unemploy-
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1995. The principal product of these conferences was
a set of race and gender balanced examples, each of
which uses active student learning and student centered
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follow-up project is “Improving Introductory Econom-
ics Education by Integrating the Latest Scholarship on
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PO Box 9300, Portland, ME 04104-9300.
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16

Q Towson University, Baltimore, MD
ERIC K
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Feiner, Susan (1993). “Introductory Economics Textbooks
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Economics,” inPhillip Saunders and William B. Walstad,
eds., The Principles of Economics Course: A Handbook
Jor Instructors. New York: McGraw-Hill, pp. 44-60.
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This is a collection of four papers presented at the
American Economics Association annual meetings on
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Textbooks,” inNahid Aslanbeigui and MicheleI. Naples,
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Spring 1995. It is sponsored by the International
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perspectives.

The Review of Black Political Economy. Sponsored by
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and Economic Policy. London: Zed Books.
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view. Topics include the social construction of gender;

masculine biases in definition, model, and method; eco-

nomic rhetoric; and Neoclassical, Socialist, and Institu-

tionalist economics. The “discussion and challenges”

section includes an essay on race and feminist economic
- theory.

Humphries, Jane, ed. (1995). Gender and Economics.
Brookfield: Edward Elgar.

This is a collection of the full texts of important, if
widely varying, published articles on gender. The collec-
tion goes back to include F. Y. Edgeworth in 1923,
moves through Gary Becker’s theories and various
discussions of occupational segregation and discrimina-
tion beginning in the 1960s, and comes-up to the new
wave of feminist critiques beginning around 1990. Priced
in a range unattractive to individuals, it is suitable as a
library reference book and source of ideas for under-
graduate or graduate readings.

Kuiper, Edith and Jolande Sap, eds. (1995). Out of the
Margin: Feminist Perspectives on Economics. London:
Routledge.

Arising from an international conference held in Am-
sterdam in 1993, the nineteen contributions in this
book cover the herstory of economics, gender bias in
the philosophy of economics, economic theory, the
(re)construction of data, and feminist economics and
the empowerment of women. A variety of viewpoints
is expressed, with some international focus.

Tinker, Irene, ed. (1990). Persistent Inequalities: Women
and World Development. New Y ork: Oxford University
Press. '
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Describes the history of, and current research in, the
field of women indevelopment. Topicsinclude the roles
of market work and legal entitlements, the impact of
technology, and intra-household “cooperative conflicts.”

Selected Single-’Authdred Books:

Bergmann, Barbara R. (1986). The Economic Emergence
of Women. New York: Basic Books.

While now slightly dated, this book is a major resource
on the history and policy related to discrimination
against women in the U.S.

Bordo, Susan (1987). The Flight to Objectivity: Essays on

Cartesianism and Culture. Albany: State University of
New York Press.

Along with Harding' (1986) and Keller (1986), this
scholar opened up the investigation into gender norms
and the development of scientific thought.

Folbre, Nancy (1994). Who Pays for the Kids? Gender and
the Structures of Constraint. London: Routledge.

This book presents an analysis of the distribution of the
‘costs of caring,’ seen as based in “individual choices
within interlocking structures of constraint based on
gender, age, sexual orientation, nation, race, and class.”
After initial analysis of the relation of feminist theory
to political economy, comparative histories for North-
western Europe, the U.S., and Latin America and the
Caribbean are presented.

Harding, Sandra (1986). The Science Questionin Feminism.
Ithaca: Cornell University Press.
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Written by a philosopher, this book has influenced much
subsequent thinking about the relationship between gen-
der and science.

Keller, Evelyn Fox (1986). Reflections on Gender and
Science. New Haven: Yale University Press.

This influential book examines the gender norms under-
lying the rise of modern science.

Nelson, Julie A. (1996). Feminism, Objectivity, and
Economics. London: Routledge.

This book extends feminist analysis of the influence of
masculine norms on the development of Western sci-
ence to the case of economics. The emphasis is on
delineating the ways in which a less gender-biased
discipline could most profitably develop. Applications
include the theory of the family, income tax policy, and
macroeconomics.

Waring, Marilyn (1988). If Women Counted: A New Femi-
nist Economics. New York: Harper & Row.

This is a well-known book written in a popular style,
which argues strongly for the inclusion of women’s
traditional activities into systems of national economic
accounts.

Electronic Resources

FEMECON-L is an electronic mailing list sponsored by
the International Association for Feminist Economics
(IAFFE). Use is not limited to members of IAFFE, nor
is the list (currently) moderated. Announcements, re-
quests, and discussions of issues related to feminism and
economics make up the bulk of the list’s activity. (To
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subscribe, send the message SUBSCRIBE FEMECON-
L to LISTSERV@BUCKNELL.EDU)

The FEMECON-L archives contain course syllabi and
lists of working papers, as well as the FEMECON-L
user’s guide and files of past postings. (To get alist of
files, send the message INDEX FEMECON-L to
LISTSERV@BUCKNELL.EDU)

The International Association for Feminist Economics
(IAFFE) has a World Wide Web site at http://www.
bucknell.edu/~jshackel/iaffe/
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Reader Comment

Discipline Analysis Essay: Economics
Thank you for taking a few minutes to provide us with feedback on how you've

used this essay. If you have shared it with others, please feel free to copy this
form and provide it to them.

Strongly : Strongly

Circle the appropriate number: Agree Agree Neutral Disagree Disagree
. This essay gave an effective

summary of issues regarding

women in the discipline 1 2 3 4 5°
* The information on the

discipline was clear 1 2 3 4 5
. Concepts and vocabulary were '

easy to understand 1 2 3 4 5
. The information in the main

body of the essay was useful

for course revision 1 2 3 4 5
. The references were very useful 1 2 3 4 5

How did you learn about this essay? Check all that apply.

a Publication notice a Internet listing
a Faculty workshop a Summer institute
- g Conference presentation a Other (what?_- )

What use did you make of the essay? Check all that apply.
a Read it for my own knowledge

a Used to revise a course

a Shared with colleagues

a Assigned as classroom reading

Please tell us something about your institution. Is it a:
a high school a four-year college a other (what?
a two-year college a research university )

Also tell us something about yourself. Are you: (check all that apply)

a a faculty member (If so, what is your discipline of training? )
a a student (If so, what is your major? )

a an administrator a other (what? . )
How much formal academic training have you received in this discipline?

a none ‘ a some graduate training

a one or two courses as an undergraduate [ master's degree training

a undergraduate major a Ph.D. degree training

For additional comments, please write on the back of this card or attach additional
pages.

Name:

Address:

Fhanks!  CiyiStatelZip:

Phone: 24  Email
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Comments: We would welcome additional comments. Please be specific. Write in the
space below, or use additional pages if necessary. Thank you!

NO POSTAGE
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]
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. |
BUSINESS REPLY MAIL ——
FIRST CLASS PERMIT NO. 9560 BALTIMORE, MD —
|

POSTAGE WILL BE PAID BY ADDRESSEE

National Center for Curriculum Transformation Resources on Women
Institute for Teaching and Research on Women

Towson University

8000 York Road

Towson, MD 21252
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Publications of the National Center for
Curriculum Transformation Resources on Women

WOMEN IN THE CURRICULUM

The following publications consist of directories, manuals, and essays
covering the primary information needed by educators to transform the
curriculum to incorporate the scholarship on women. The publications
have been designed to be brief, user friendly, and cross referenced to each
other. They can be purchased as a set or as individual titles. Tables of
contents and sample passages are available on the National Center Web
page: http://www.towson.edu/ncctrw/.

> Directory of Curriculum Transformation Projects and Activities

in the U.S.

The Directory provides brief descriptions of 237 curriculum transformation projects
or activities from 1973 to the present. It is intended to help educators review the
amount and kinds of work that have been occurring in curriculum transformation on
women and encourage them to consult project publications (see also Catalog of
Resources) and to contact project directors for more information about projects of
particular interest and relevance to their needs. .

386 pages, 8Y%: x 11 hardcover, 330 individuals, $45 institutions, ISBN 1-885303-07-6

> Catalog of Curriculum Transformation Resources

The Catalog lists materials developed by curriculum transformation projects and
national organizations that are available either free or for sale. These include
proposals, reports, bibliographies, workshop descriptions, reading lists, revised
syllabi, classroom materials, participant essays, newsletters, and other products of
curriculum transformation activities, especially from those projects listed in the
Directory. These resources provide valuable information, models, and examples for
educators leading and participating in curriculum transformation activities.
(Available fall 1997)

> Introductory Bibliography for Curriculum Transformation

The Introductory Bibliography provides a list of references for beginning curriculum
transformation on women, especially for those organizing projects and activities for
faculty and teachers. It does not attempt to be comprehensive but rather to simplify the
process of selection by offering an “introduction” that will lead you to other sources.
15 pages, 6 x 9 paper, $7, ISBN 1-885303-32-7

> Getting Started: Planning Curriculum Transformation

Planning Curriculum Transformation describes the major stages and components of
curriculum transformation projects as they have developed since about 1980. Written
by Elaine Hedges, whose long experience in women’s studies and curriculum
transformation projects informs this synthesis, Getting Started is designed to help
faculty and administrators initiate, plan, and conduct faculty development and
curriculum projects whose purpose is to incorporate the content and perspectives of
women’s studies and race/ethnic studies scholarship into their courses.

124 pages, 6 x 9 hardcover, 320 individuals, 330 institutions, ISBN 1-885303-06-8
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> Internet Resources on Women: Using Electronic Media in
Curriculum Transformation

This manual gives clear, step-by-step instructions on how to use e-mail, find e-mail
addresses, and access e-mail discussion lists relevant to curriculum transformation. It
explains Telnet, FTP, Gopher, and the World Wide Web, and how to access and use
them. It discusses online information about women on e-mail lists and World Wide
Web sites. Written by Joan Korenman, who has accumulated much experience
through running the Women’s Studies e-mail list, this manual is a unique resource for
identifying information for curriculum transformation on the Internet. Updates to this
manual will be available on the World Wide Web at http://www.umbc.edw/wmst/
updates.html .

130 pages, 6 x 9 hardcover, 320 individuals, 330 institutions, ISBN 1-885303-08-4

> Funding: Obtaining Money for Curriculum Transformation
Projects and Activities

This manual is intended to assist educators who lack experience in applying for grants

but are frequently expected to secure their own funding for projects. The manual

provides an overview of the process, basic information and models, and advice from

others experienced in fund raising.

150 pages,6 x 9 hardcover, $20 individuals, 330 institutions, ISBN 1-885303-05-x

> Evaluation: Measuringthe Success of Curriculum Transformation
This manual outlines several designs which could be used when assessing the success
of a project. Evaluation: Measuring the Success of Curriculum Transformation is
written by Beth Vanfossen, whose background in the teaching of research methods as
well as practical experience in conducting evaluation research informs the manual’s
advice. Evaluationis an increasingly important component of curriculum transformation
work on which project directors and others often need assistance.

(Available fall 1997)

> Discipline Analysis Essays

Under the general editorship of Elaine Hedges, the National Center has requested
scholars in selected academic disciplines to write brief essays summarizing the
impact of the new scholarship on women on their discipline. These essays identify
and explain the issues to be confronted as faculty in these disciplines revise their
courses to include the information and perspectives provided by this scholarship.
The series is under continuous development, and titles will be added as they become
available. See order form for essays currently available.

27 - 60 pages, 6 x 9 paper, $7 each

> CUNY Panels: Rethinking the Disciplines

Panels of scholars in seven disciplines address questions about the impact on their
disciplines of recent scholarship on gender, race, ethnicity, and class. The panels
were developed under the leadership of Dorothy O. Helly as part of the Seminar on
Scholarship and the Curriculum: The Study of Gender, Race, Ethnicity, and Class
within The CUNY Academy for the Humanities and Sciences. For this seminar
CUNY received the “Progress in Equity” award for 1997 from the American
Association of University Women (AAUW).

56 - 85 pages, 6 x 9 paper, $10 each 2 ?

National Center for Curriculum Transformation Resources on Women
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ORDER FORM 1-800-847-9922, 8:30-4:00 EST, M-F or Fax: 1-410-830-3482

National Center for Curriculum Tranformation Resources on Women
SHIP TO: Towson University, Baltimore, MD 21252
Name
Institution
Address (noP.O. Boxes)
City State Zip
Phone Fax E-mail

All orders must be prepaid by charging the total to a credit card by phone, fax, or mail or
by enclosing a check for the total amount with the order form. No purchase orders.

O Checkenclosed O3 Visa [ Mastercard [ Discover

Account # Exp. Date /
Signature
Printed Name
WOMEN IN THE CURRICULUM
Title Quantity Total Cost
Complete SET of all titles listed below at 10% discount
$251 set (individuals), $292 set (institutions) + $20 shipping ............ li I $ ]
* Directory of Projects & Activities, Hardcover:
$30 (individual); $45 (INSHULONS) ............oooooeeeeeeeeerrree N | | $ |
» Introductory Bibliography, Paper: $7 ..............c...c...ccoooviiieiii | E ]
* Getting Started, Hardcover:
$20 (individual); $30 (INSHOULONS) ...........vooveeeeeeeeeeeeeee oo | BE ]
* Internet Resources on Women, Hardcover:
$20 (individual); $30 (INSHEHONS) ..........coooeerenere e [ E |
* Funding for Projects & Activities, Hardcover:
$20 (individual); $30 (INSHULONS) ..................ovvvrreerooororrreereoeeorereee [ B |
*» Discipline Analysis Essays, Paper: $7 each...............ccccooooi. [ | $ |
____Anthropology ___Education ___Philosophy
___Art __ European History __ Political Science
___ Biology ___Geography ___ Psychology
___ British Literature __ Health ___Sociology
___Composition _ Music ___U.S. History
____Economics
* CUNY Panels: Rethinking the Disciplines, Paper: $10each............... I l $ ]
__Anthropology ___History __Sociology
__ Biology __ Literature
__ Education ___ Psychology
Subtotal | $
Sales Tax (MD residents add 5%) |‘$
Shipping/Handling (UPS, $4 first title, $1 ea. addl) | $
TOTAL | $

Make checks payable to: TU UNIVERSITY STORE

Mail order to: University Store, University Union Bldg,
Towson University, 8000 York Rd., Baltimore, MD 21252
Phone orders: 1-800-847-9922 Printed in USA 1997
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Essays in this Discipline Analysis series, edited by Elaine -
Hedges, summarize the impact on specific disciplines of

the new scholarship on women. Written by scholars in the
disciplines, these essays identify and explain the issues to

be confronted by faculty in individual disciplines as they
revise their courses to include women. Each essay pro-
vides a valuable bibliography, frequently with a separate
listing for internet resources.
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