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T Thts booklet is the ntnth indseries of hot topic” reports produced
by the Northwest Regional Educattonal Laboratory. These Teports

- briefly address current educational concerns dnd issues asindi- .

" cated by requests for 1nformatton that cometo the Laboratory

.. from the Northiwest region and beyond FEach booklet. containsa - .. .
“discussion of research and literatiire pertinent to theissue,asam-: -

pling of how Northwest schools are addressing the issue, Sugges-
L .'ttonsfor adapting. these 1deas to schools selected references and
contact 1nformatton ' - X :

- One ob]ecttve of the series is to foster a sense of communtty and

- connection amongediicators. Another isto increase-awareness.
= _.'-of current education-related themes and concerns. Each booklet

o gives practtttoners d gllmpse of how fellow educdtors are address- |

* - ingissues, overcoming obstacles;and attaining success in certain
- areas. The goal of the series isto give'educatorscurrent, reltable
- and useful 1nformatton on toptcs that are 1mportant to them
; Othertttles in the series 1nclude e e
R Serv1ce Learmng in the Northwest Reg1on o
- ¢ Tutoring. Strategies for Successful Learnmg IR
o Scheduhng Alternatives; Options for Student Success
& Grade Configuration: Who Goés Where?
" "¢ Alternative Schools: Approaches for Students at R1sk
¢ All' Students Learning: Making It Happen in Your School
R H1gh Quality Professional Development An Essenual
. Component of Successful Schools = -
oo Student Mentormg s

.o




UNTR@DUCTH@N
‘ Padukah Kentucky ]onesboro Arkansas Sprmgﬁeld Oregon
- As thie horror of school violence has hit each:of these:quiet.com-.
. munities, concern has. echoed far and'wide. V1olence no longer
" feelslike somethmg that happens 'somewhere else." While, -
. media reports have tallied the loss of lives:and: bemoaned the
loss of innocence, educators have been askmg hard quest1ons

i ‘l,.

: <> "How could thlS happen?' L e L

1 <> "How safe are our schools?' S sl e

<> "What can we do to prevent school v1olence e f St

7

There are;no. s1mple or edsy answers, V1olence isa complex prob-

. Tern'that extends well-béyond.the schoolhbuse walls: It includes . :
-a-wide range of behaviors, most of them far léss sensatlonal than

. therare incidents that earn headlines. Violence of all types has |
become’so commonplace in'Ametica that it no longer surprises "
-us. Indeed; we have grown to expect it (Centers for Disease Con- -
trol, 1993): Soie atithors on the subject warn thatacts of vio-.
lence in. publlc schiodls have reached the level of 'forseeablhty, N

and that schools must plan for th1s harsh real1ty (Bachus 1994)

ot

Educators have good reasons Sto concern themselves w1th v1olence :
"The fear of violence gets in the way of the business of learning, :-
. Violence at-school -or ever the perception “of danger. - canerode. -
~community support for publlc education (Noguera, 1996). Efforts |
toréact to school violence may take resources away. from other ;-? |
worthy school programs: Schools operatmg “with 4 climate of fear
may find it dlfflcult to attract and retam good teachers (Rossman
& Morley 1996) PR - |
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| . ;On a more encouragmg note, there are many posmve reasons

" for educators.to becorne: 1nvoIved in violence prevention. Safer" -
~'schools tend to’be mote ‘effective schools, experiencing h1gher

.> ) ‘academic ach1evement and fewer d1sc1phnary problems (Drug
',Strategles 1998 Heav151de et al.; 1998). Well-d de51gned v1olence-‘_ -
o 'prevent1on programs can enhance students problem solv1ng R

- skills, increase their self-estéem, and help them bond with the B
_"1nst1tut10n of school (Kenney &t Watson 1996) B

* _*Thls booklet presents 1nforrnat10n 1ntended to cut through the' :

. "-’hype and hysteria that often’ surrounds the subject-of school = -
Ve v1olence It offers an overv1eW of current research on school v1o-'_i S

“lence prevention, outlines some practlcal ideas foruse in'the

- classroom, and takes a‘look at what schools around the North-

West are do1ng to: address thrs serlous isstie. SN
R




N UN CoNTEXTP_ N
How REALHSTHE DAN@ER?

i
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iWhat do we mean by Vlolence7 Although government stat1st1cs .
. on violence typically. track ‘person-to-person crimes suchas =
* ' dssault, rape,and robbery, many-researchers define school vio-

- lence more broadly to include intimidation-and coercion; as vvell
~as physical harm (Drug Stratégies, 1998). School violence thus f

encompasses everythlng from playground bullyingand taurit- -

& ingto sexual ‘harassment to the use of Wweapons. Throughout
- ,soclety vidlence. of varying degrees is used to resolve conf hcts

[ rtoexpress anger, or to gain ; status (Comprehenslve Health Edu- l o
-,catlon Foundatlon 1994) R T SR R R -

L
V-

Keeplng th1s broader def1n1t1on in m1nd may be helpful in talke :
©ing-with. students about violence and plann1ng for violence pre-

. “véntion. 'Non-physlcal types of violence cannot be: overlooked
.~ of we perpetuate an attitude that s says itis okay to.mistreat and -
. wiolate-others as long as there are 1io bruises, blood or physical’ -

injury,’ note the authors of a statewide Vlolence preventlon plan L

; "~adopted in Mlnnesota (Anderson et al oy 1995)

: fSchools are actually among the safest places young people con-
gregate (Drug Strategies, 1998), Most students feel sale at school
‘most'of the time (Furlong & Morrison, 1994), ‘Only two. percent
* of.thenation’s’ publlc schools have seen fit to adopt str1ngent
" security measures, stich as postifig.a full-time guard ot using -

metal detectors (Heaviside et 4l,,1998). And actually, the number _f‘ .

:" - of children killed by gun Vlolence in.schools is about half-the-

| number of Americaris killed annually by llghtnlng strikes -

[N

" (Donohue, Schiraldi, & Ziedenberg, 1998). Notietheless, schools, L

" are far from being the safe havens that parents students teach— S

_Aers and pollcymal(ers des1re PR S
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i nized'as a natlonal issue in the Goals. ZOOO Educate America Act. .
" Goal niumber seven states; "By: the year 2000, every school in the

 presence of firearms and alcohol and will offer ¢ a d1sc1phned

. environment conducive.to learning” Though soIte progress’ has

- "been‘observed in meeting this goal, it is difficult to- ‘gauge exactly
‘. what has’ been: accomphshed Con51der these snapshots

4.f ?@ Three million.crimés per year are committed in and around

- schools, compared to.one mllhon in Amerlcan workplaces
(Sautter 1995). L i e

¢ 1nal995 survey 10 percent of hlgh school students reported
. -carrying a weapon on school property in the ‘past ‘month, and
'8 percent: of high school students had-been, threatened or

AN -"» .

3 __ 1nJured W1th a Weapon on school property (Slckmund et al 3 (

1997) o8 s _ -
. 9 More than half of the nation’s schools experrenced some

cr1me durlng the 1996 . school year, and onein’10 reported e

‘a serious violent crime such as rape, robbery, or. fights -

1nvolv1ng a weapon. In. 1996, there were 10,000 reported’

- physical attacks.or flghts with. ‘weapons in schools, 7, OOO

. reported robbeties, and 4,000 reported rapes and sexual
~assaults (Heav151de et al, 1998) |

@ From 1989 t0.1995; the percentage of students v1ct1mlzed

by Vlolent crime 1ncreased from 3. 4 percent to 4. 2 percent S

(Chandler et al, 1998)

| :::_ In 1994 the need for Vlolence preventlon Work was off1c1a11y recog- "

“- United States will'be free of drugs violence, and the unauthorlzed ”

.,'

) @ Vlolence (not confmed to school Vlolence alone) is, the second :

5

leadmg cause of death for Amerlcas students (Prothrow—Stlth o

1994)
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" ---Concern about school v1oler1ce is w1despread although percep- o

. -study, 72 percent of the. general public considered: the presence.
- of drugsand, violence in. schools to be the’most serious problem
‘affecting & education. Among teachers, however only 47 percent
~ viewed drugs and violerice ds their top concern. Teachers cited'
school fundmg class size; and low, academic standards as more
significant issues than school viclence (Farkas Johnson Fr1ed—
‘man &: Bers 1996 Rossman & Morley 1996) :
L Percept1ons of V1olence are s1gn1f1cant because feehng unsafe .
. is not.conducive to learmng or to; teach1ng Out.of fear; some stu- -
- dents avoid spec1f1c places at school, such as restrooms, or, certam
" hallways, (Bastion & Taylor, 1991). A small percentage of high
- school students (4 4 percent) ‘have: m1ssed atleast:a day of class

rymg about becommg avictim causes'some students to carry
~‘d weapon. or to become V1ct1mrzers themselves (K1mwel1 &
o ':Anderman 1997) Lo el e

. In schools w1th a h1gh 1nc1dence of V1olence teachers may hes1-' -

" tate to confront misbehaving studentsout of concern for their "

_..own safety (Kenney & Watson,1996). Students who Know the1r

“teachers fear them are less likely-to.show respect and more l1ke-
ly'tobe insolent and insubordinate, making good teachmg
__almost 1mposs1ble (Noguera 1996) IR

N f‘Clearly, there 1s much Work to be done R

-

‘ . s e
ek

-'Q:_'t1ons of-the problem vary among different populations. In.a- 1996

because they felt unsafe. (Centers for D1sease Control 1995) Wor- '{'f,



UNDERSTANMNG Vuot_ENCE

From the mountam of hterature on the causes and consequenees
.-of violence z among young people two themes emerge that should
| be of speelal 1nterest to edueators . SR

.-
R
A

AL Vlolence s learned behav1or and can be unlearned

3 "32 Early intervention that teaehes pos1t1ve life sk111s may be -
‘ the best hope of preventlng v1olent behav1or -

. . . W
- . N . . [T N

_%I—Iow do ehtldren learn v1olence7 They hear it ini name ealhng
and threats. They eXperlenee it when family: members lise. phys- |
ical force as. dlselphne or to vent anger. They Seg it. on telev1s1on

" and.movie screens when guns.are used to settle diffetences.”

.. No one who lives in our: soc1ety—the most violent:¢ountry in "(

the 1ndustr1ahzed wotld (Prothfow-Stith, 1994 ‘Walker, 1995)—
~should be surprlsed that-children learn, Vlolence early in life -
* - from what they see be1ng modeled all around them (Klmweh

. & Anderman, 1997). Schools, after all; are reflections of the1r

o eommun1t1es (Center to Prevent Handgun Vlolence’ 1990)

- {School COIldlthIlS ean eontrlbute to a chmate 1n Wthh Vlolence .

~‘becomes more likely as “well. Schools that are conducive t to. dlsor-.*;
‘der, violence, and. crime also tend'to.have. overerowdlng h1gh

L student -to- teaeher ratlos 1nsuff1e1ent eurrleular/eourse rele- -

“vance, low student acadenic achievement, student apathy poor L
_faelhty deslgn that increases isolation and hampers communica®

- ~tion, and adult leaders who fail to'act (Rossman. & Morley, 1996;

.- Sautter, 1995 Unlver51ty of the State of New York 1994 Watson
: "'»1995) : ;

-

,{"U, N e .
N . - i
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. :'Safe schools in COntrast tend to be small and attempt to treat
~students as individuals. They seek'to brldge the gap between "
~ “school and. community by involving parents and local re51dents

" in mutually supportive relationships. They create a phys1ca1
_-environment that is aésthetically pleasing, They focus less ener—‘ "

| sh1ps between adults and students (Noguera 1996)
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"gy on enforc1ng rules and-more:on develop1ng trust1ng relatlon- SO



VHQLENT 'VERsus NONWQLENT Em-s
What keeps sorne ch11dren from becomlng Vlolent even 1f they
- have been exposed to risk factors? Researchers have identified -
strong protective factors that help resilient children avoid. behav-_
ing violently. Protective factors are assets ‘that promote a childs ;-
~ positive development They can be internal, such-asa belief in -
~onese1f or external, such as support from fam11y or community
(Anderson 1995). Many protective: factors can be fostered mxthe-f ;
school sett1ng These 1nc1ude o : T SRS
0 Positive tole models exposure toa greater number of posmvef s
- rather tHan negative: behaV1ors - S

,-(‘_.

@ Development of self- esteem and self-efflcacy

D Supportlve relatlonshlps 1nclud1ng those W1th teachers
| and friends - - | | RO

@ A sense of hope about the future - . v g'
@ Strong soc1a1 skllls : EE AR ,
@Goodpeerrelatlonsmps TRt PE

@ A-close; trust1ng bond W1th a nurtur1ng adult outs1de the
fam11y L

@ Empathy and support from the mother or: mother f1gure

© The ability to f1nd refuge and a sense of self-esteem in R
‘hobbies and creat1ve pursu1ts useful Work and ass1gned s
chores T SRR S

@ The sensé that one is in control of one’s hfe and can cope | o
- W1th WhateVer happens : : S :

(Amerlcan PsYchologlcal Assoc1atlon 1996)- o
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A strong bond to the institution of school is another powerful
- protective factor for young people However, for this borid to.

_.dentsto bond, and also teach: sk1lls that students.can use to'make
positive contributions to the 1nst1tut1on (Comprehenswe Health
Educatlon Foundat1on 1994) AN e
Opposlte from protect1ve factors are those eXper1ences that
-cause childreri to have greater tendenc1es toward violehce: No
‘one cause; social il1; or life eXperi¢nce: 1nev1tably leads-to, V1olence
.. However, spec1f1c factors put children more-at risk of resort1ng
B toaggression.or violence when they feel afra1d ‘threatened, ot~ <"
“angry (American Psycholog1cal Association; 1996, Comprehe'_, |
- sive Health Education Foundation, 199%; Prothrow—St1th 1994
Walker 1995) These risk factors. originate outside the'school
_ walls, but-can éxerta powerful 1nf luence on the learn1ng enV1- »
. ronment. They include: - g S -
& Povertv ‘which affects one m every f1ve ch1ldren ‘

t

@ Domestlc V1olence ‘which: may take the form of neglect

phys1cal abuse, sexual abuse, of émotional: maltreatment L
of children (children are also profoundly affected by Wltnes- B
'sing. V1olence in the home wh1ch can’ draw them intod. cycle T
ofv1olence) L . S

@ Exposure to V1olence in soc1ety and the med1a wh1ch
researchers have found causes some ch1ldren to become

- desefisitized.to v1olence and others to become more fearful
ofv1olence S ‘

e Easy access to guns and other Weapons

0 & Ethnicor, ‘Tacial. conf lict; which creates tens1on that can i
qu1cl<ly escalate into’ v1olence B - o

& Gangs which are’both a cause and a consequence of V1olence' L
and which adopt V1olence as a way of l1fe RN

“form, 'schools need to-provide reasons and: opportumtles for stu="

L N
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work aga1nst Vlolence

‘," . early elementary grades are at risk tiot only of cont1nued aggres-'-‘

. .\: . ! T PR

® Substance abuse Wl’llCl’l shares many of the sarmrie r1sl< factors L
as Vlolence Reduc1ng access to drugs may reduce Vrolence T
Publ1c health experts concerned about youth safety recommend 3
f1ght1ng violence the same way they combat disease: reducmg
therisk faotors known to increase the likelihood of ¥iolence,
_while at the same time mcreasmg the protectlve factors that

e D
.J', D

Research also underscores the need for early 1ntervent1on W1th
children most at risk-of adoptlng violent behaviors (Walker
1995) Efforts to stem violence have shown' early 1ntervent10n

" to'be safer, preferable, and-mere cost-effective than waltlng unt1l
. violent behavidrs become a habit (Prothrow—St1th 1994): Chil-+
~dten whoexhibit chronic patterns of aggressive behavior in the

- sion,.but also for del1nquency and substance abuse (Larson 1994
Lochman Wh1te & Wayland 1991) ST o




R @ Has many aggresswe outbursts ofter:for no: reason

oY

R

‘How can educators know When to 1ntervene? Accord1ng to the

_--fromamental health expert S e T e
‘ 'WARNHNG SHGNS IIN THE rooou.m AND PRESCHO@L CHELD.,

@ Has many temper tantrums ina s1ngle day or several last1ng
" more than 15 mintites, and of ten, cannot be calmed by
parents fam1ly members ‘or'other careg1vers

o'Ts extremely act1ve 1mpuls1ve and fearless
Y Cons1stently refuses to follow d1rect1ons and llsten to adults
- ¢ Does not seem: attached to parents S

e

that has Vrolent themes or 1s cruel toward other ch1ldren

~ o

Y WARNHNG SHGNS HN THE §CH©@L=AGED CHHLDo
¢ Has trouble paying attention and conCentrat1ng
o Often d1srupts classroom act1v1t1es

‘¢ Does poorly in school - .
.<> Frequently gets into f1ghts WLth other chlldren in school

' O Reactsto d1sappo1ntments criticism, or teas1ng W1th extreme
- and'intense anger, blame, or revenge - T -

o Watches many violent teleV151on shows and mov1es or plays
"~ alot of violent video games S e

| - ©'Has few friends, and is of ten reJected by other ch1ldren
because of his or her behav1or ‘ e

. TN .
B D “ . -
. L L
. o
1 . A .
s - :

WARNENG §5GNS RS

' Amierican Psycholog1cal Assoc1at1on and the American Acade-. ""~
_my of Pediattics, the following Warmng s1gns mer1t attent1on h

" ‘0 Frequently twatches V1olence on telev1s1on engages in play ‘

———



i '@ Makes fr1ends W1th other ch1ldren known to be unruly -
Uooraggressive - o o oL D0 L
. X3 Cons1stently does not. l1sten 0 adults . |

L I$ not sensitive to the feelmgs of others R
""@ Is cruel or V1olent toward pets or other an1mals

w .. y

| 'WARMNG sﬁGNS ﬂN THE PRETEEN oR ADOLESCENT"_ g
| K Cons1stently does hot l1sten to author1ty figures . |
B ® Pays 1o attent1on to the feelmgs or r1ghts of others P
o 'f,@ Mistreats people and seetns to rely-on phys1cal vrolence L
ooor threats of. Vlolence to solve. problems R T R R
.‘;@ Often expresses the feelmg that l1fe has treated h1m or her L
“unfairly S : ‘

c-.{ . b A . “..,. ’

- -'L® Does poorly in: school and of ten skrps classes
& Misses school frequently for o 1dent1f1able reason
& Gets suspended from or drops éut of school

@ Joms a gang gets 1nvolved m f1ght1ng steal1ng or destroymg
- property - AR S S

0 Drmks alcohol and/ or uses 1nhalants or drugs

',f.'Thls matenal was excerpted fram a brochu?’e produced through

a collaborative project of the American Psychological Association . - |

‘and the American Academy of: Pediatrics. Fulltext copies of the
" brochure are available by contacting the American Academy, -

' Division of Publications, 141 Northwest Pomt Blvd PO Box 927
L "__‘Elk Grove Vlllage IL 60009 0927 N |

° .‘ - y ’ . . |I.
T e . o
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AR.[KHNG 'H'H[E Tm.a(.,, EMPE.EMENTING
VﬂoLENCE PREVENTﬂ@N EFFORTS

R/ "4'

Rt

: Because schools are, m the learmng bus1ness they are 1deally
) '-pos1t1oned to: teach young people alternat1ves to.violence (Walk—
- er;1995). Of course, schoels alone cannot hope to end the cycle -
. of violericé in our, society. But school- based efforts can prov1de
* the corfierstone of comprehens1ve efforts;to reduce violence in
’ _‘-the comrtiunity. Schools offer thé most log1cal and accessible

1

point to reach the students most at risk of violent behavior (Pro—"-' L

L throw:Stith; 1994). Educational programs——whether they 1nvolve
- individual classrooms entire schools, or community. partner- .
N ;shrps—prov1de a‘variety: of opportun1t1es for’students to adopt

ing (Drug Strategles 1998). Follovvlng is an.examination‘of the .
| .('Id1fferent ways the educat1on system can target and 1mpact V1o-
__'lence prevent1on Work - = s

[
- o

! '

) -Schoolwrde Efforts Schoolw1de V1olence prevent1on efforts

~can take’ many- forms They may work to protect students from
-+ danger or victimization, and. can. also seekto prevent students " :
. from developing or rely1ng o aggressive behaviorasa wayto

solve conflicts (Walker, 1995). One of the first steps for schools

to take in developing strategies for-preventing violence'is to ideni- L

tify. ex1st1ng problems-and assess the needs of their.school and
its surround1ng ne1ghborhood ‘The team of individuals whodo -

“thismay involve the principal, teachers, parents, students, school .

" board: members communlty voluriteers, local law eriforcement
agencies,and othets who care about makmg schools safe. Addir~

tional issues that should be addressed in schoolw1de efforts .

;.‘.;1nclude [ L T

i+ norms, and learn skills that canlead to, nonv1olent problem solv— L

i s+
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@ Physucal plant The school bulld1ng should feel safe to those
~who occupy it. Entrances should be visible, hallways well 0
lighted, and playgrounds mon1tored If hallways or the cafe-‘ )
- teria have the tendency.to become congested class perlods
“ can be staggered to reduce crowd1ng The destheticsof a = ° -
“school are alsoimportant to safety. Is the schiool an’ attract1ve o
ii-ﬂ;-Welcom1ng place where students waiit to spend their time?

" Inaddition, the school should:work to make a connection to -
. the surroundlng ne1ghborhood Conductlng a site assessment

" (with student involvement) can help détermine other’ spec1f1c
_issues of concerri (Center for Study and Preventlon of Vlolence

T 1998).

o "@-"Organtzatton Safe schools tend to have a strong sense of com-' '

~ munity Small schools of ten have such an atmosphere because

j"-"'thelr size allows teachers and students to get to. know one.
*" - another well: In larger schiools, organ121ng by 1nter~d1sc1pl1nary

. teams can create smaller communities in which students
*:have a chance to bond Wlth adults and W1th the 1nst1tutlon i
'._ofschool e T e S '

o Dtsaplme Safe schools deal W1th d1srupt1ve behav1or early,

B .

~ fairly,and effect1vely To feel respected students need to. per-. < |
~ceive d1sc1pl1ne as; be1ng fair; consistent, and clear: D1sc1pl1nary_; s

- policies (such as zero tolerance for weapons, drugs, ot-alcohol).
- need to'be:age appropriate, clear;and repéatedly commumcated__ o
- to students and parents. Youth who are chronically violent.

- ‘or antisocial, and whose presence may put othersin danger,

o -_need to be prov1ded with alternatives that offer age- spec1f1c o
- . interventions and teach pos1t1ve sk1lls (Drug Strategles 1998 -
- .__Ingersoll 1997) e . . | R
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‘ ® Norms Schools are’ Well posltloned to challenge soc1al norms*--'
- 'that re1nforce violence and replace them with norms'that =~

© ation programs. ‘These popular programs change normsby. ..
- vteachmg that creative. problem-solving—not f1ght1ng-—1s cool "
.. Divetsity education teaches respect for others:asa school.
.- norm:Having all ‘staff model such skills as active llstemng

. anger management and creat1ve problem solV1ng re1nforces
+these pos1t1ve norms. - - e

@ Crisis: response Advance plann1ng allows a school to respond
~ quickly in the.event of a ctisis. The crisis Tesponse.téam in: the
- school should run’ through possible scenarios-and estabhsh a

. j'..;l_."tlon and-who will'do what. This plan should ‘then be d1ssem1—
.. mated to all bulldmg staff 1nclud1ng support custod1al and
s 'ffood service staff , . R

& Teacher tmmmg Inserv1ce tra1n1ng helps teachers under- |

© stand the theory behind a violence prevention ¢ curriculum.

" Training from mental health experts can Help teachers 1dent—
1fy at- r1sl< students Who may need expert attentlon or 1nter—

“vehition, . R N SR

| 0 lnstructronal deltvery Schools must dec1de how they Want
“the violence preventlon message to be delivered to students
Prepackaged curriculums; tra1n1ng 'videos, speakers; and -

" trainers are.among the many options avallable (See Appendlx
1 for gu1dellnes in- select1ng a curr1culum)

| \Classroom IEfforts In con]unctlon W1th schoolw1de efforts or’

-~ as the lesson plans of one teacher, classroom violence ] preventlon
learning can greatly enhance the safety of a'school. Keepin mind -
| ‘-that Vlolence preventlon is not a one-time lesson Rather itsan

20 e

o ‘iplan that clearly indicates-how the school will réact {0 a sitia

- prevent violence. For example students identified as. natural.'-' e
.. leaderscan be recru1ted for conflict resolutlon or peer medl—*' e

i

i



‘ ongomg process in- Whlch pos1t1ve behavrors are modeled and
reinforced: Ideas for effectively communicating a v1olence pre- S
ventlon message in 1nd1v1dual classrooms 1nclude g R
@ Teach and pmcttce socml slﬂlls An effectlve v1olence pre—,'-
" vention curriculum: teaches Sl(lllS that enable students to+
R manage their dnger, solve problems negotiate with their-
.- - peers, listen-actively, commiinicate effectively;: and resolve S
e _,confllct (Drug Strategles 1998) Initeractive teachmg methods,‘ .
+ (such as group work, cooperative learning; and class d1scus— E
“sions) give. students opportun1t1es to. practlce pos1t1ve sOC1al i
‘fskﬂls ‘ e A RS

@ Connect wolence-preventwn sktlls to academtcs The
- pursuit of academic excellerice may also help preverit vio: -
f " lence.(Larson, 1994) Academiic subjécts stich ds English
- ‘math;and social studies develop students cogn1t1ve skills, * .-
~ ‘The same, skllls—reasomng Welghlng consequences, usmg S .
. language to solve. problems making considered choices—>
- will'alsohelp them réagon their way: through the stressful .
“and conflict-laden situations.that life presents, (Prothrow- .~ -
_ Stith, 1994) Teacherscan help students see the connectlon‘-i‘-' '
~ between the classtoom and thie rest of their life. A’ health -
~-class, for example ¢an teach-that anger is a norrnal. emotlon.:
- we all experience and can constructlvely channel. A history °
"~ class can reinforee this message by highlighting individuals = ~
“who have channeled their anger or frustration into creat1ve' o
~ solutions. A civics class canteinforce.it again by giving -~ -
students an opportumty to.put their problem solving skllls_l Cf
-+ to work on an issue that affects the school or commumty -
g (Kenney & Watson 1996) -

i
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® Manage class eﬁtaently A Well managed classroom pro— RN
“vides a:stable environment conduc1ve to learnlng and a place .

where students can practlce positive: skills. Tdeds to help edu- '-

. “cators manage their classrooms. effectlvely include: using: -
-+ body language to "cue’ 'stidents about their behavior(rein- - - '
o ,'forclng positive behavior, and d1scourag1ng negatlve behav1or)
" ~moving around the classroom toincrease phy51cal prox1m1ty
~ to-all students; detectlng problems beforé violence erupts;and .
- applylng fair, consisterit discipline (Rossman &' Morley, 1996).
~‘Students tend to show more respect for’ teachers whose; class—, S
- room style is. rnarked by firminess; compassion, and-an inter- R
/' esting; engaging;: and. challenglng style of teachlng, and who
- donotlet differences of race,class; or age create’ barrlers
5 fbetween them and the1r students (Noguera 1996). -

. .;,

‘@ Develop medta awatreness Students need to become more

awate consumiers of. the mass iedia. Class discussions car -
deglamorlze the violent heroes and. themes celebrated in:so
‘movies and bn.television by dlscussmg the real consequences; -
" of: Vlolent behavior (Prothrow—Stlth 1994). =

o 'l"each conf ltct resolutton sktlls Peer medlatton and con— S
- flice resolution’ programs ‘teach studerits skills to settle their "+
. dlfferences creatlvely w1thout Vlolence These Proactive pro- S
-grams teach that conf lictis pervasive and inevitable: Handled , -
- _construetively, conflict can lead'to healthy development and R

growth. Handled destructively, it can'lead to troubled or -

~abusive relatlonshlps or failed goals (Horowitz & Boardman, -
| 1994) As early dsthe elementary grades; volunteer péer medi-

* ators can be trained to help their fellow students: settle dlffer-
ences. by negotlatlng a series of conf1dent1al steps "

4
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f."see Appendlx 2) I TR I S SN e

1 Each party gets a chance to exp1a1n h1s or’ her view of the
situation’ ~ R

2 Each party puts hlS or her feehngs 1nto the open wh1ch
_creates empathy S ,

3 Both parties are empowered to solve the problem non-
v1olent1y R S FR
B ST (Shepherd 1994)

et T e
R

@ Remmd students that they can make a drﬁerence Help

_students see that violence is not inevitable. Use poster contests, * -
 artshows, theater presentations; and other forumis to involve - :
" students in spread1ng the word aboiit violence prevention. (Fot" -
~adetailed list of steps students can, take to prevent v1olence "'

Commumty lnvolvement Beyond teacher and admmlstrator e
- “efforts to curb school violence, enlisting the: comimunity to. com- .
_bat-violence can help feduce risks and promote protective bonds. .
between young people, and theit families, schodls,and commu- -
.nities (Drug Strategies, 1998; Comprehenswe Health Educatlon
. Foundation: 1994). Such: 1nvolvement enables the school to draw’
on the d1ver51ty of the local:community (Center for. Study of Pre- -
vention of Violerice, 1998). Opportunltles for communlty B
1nvolvement caninclide:: . ¢ s ' )
- © Mentoring: Mentoring can connect youth w1th p051t1ve adult'r :

role models-and help to combat the risks and: diminished *

‘opportunities created by poverty or famﬂy dysfunctlon |

- <$> Parent mvo]lvement Roles that parents can play in schools

_are'endless. Parent volunteers can serve as safety monitors;
prov1de safe houses, or patrol corr1dors between school and
~hometo enhance student secur1ty :

. . . » .
El o -t . ) ’
. . - N
. N
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1.0 0 Parenttng s]krhls educatron Schools can teach posrtlve
.. parenting skills that 1 may- prevent-abuse-and help break the.

~eycle of family violence: Parent managemert training, wh1ch

- teaches: parents skills for. 1nteract1ng posmvely with the1r
children, is an important component in treating, aggresswe
. -chlldren (Larson, 1994). Classes for teen parents prov1de early
. :1ntervent10n for young f famlhes ~ _

o Youth services: Commumty leaders should be 1nvolved In
plannmg for v1olence prevention to coordmate delivery of
" setvices from a variety of agencies and orgamzatlons Make-
the school‘available for after- -hour use. by communlty groups
- Youith clubs or after- school recreation prograuis, forinstance, -
" ‘can become school. allies to prevent violence, After-school

S 'recreatlon programs make the school a safe haven w1th1n the -

b '@ Burldmg harsons Communlty pohcmg and other halsons |

~with law enforcement (suchas recruiting police officersto
“*~.coach youth' basketball leagues) bring studénts into contact
. with police in- posmve ways (Kenney & Watson 1996)

@ '0 Creating service opportunltres' Schools can prov1de

? students with oppartunities to rake positive: contr1but10ns R
- tothe life of the community through service learnlng thus .

o creatlng in students a'sense: of prlde and connection to the
: ,commumty S -

.zl .
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@ Weapons edueatnon Commumty—based Weapons educat1on
. prograims attempt to'deglamorize weapons, make young

~ people think about the consequences of their actions, and

also connect at-risk youth with adults in positive, nonpum— -
tive ways. They offeran opportumty tointervene early with
. youth'who have been caught in possess1on of aweapon (Trone
- 1997). Messages are.often-delivered by. presenters'who. have. -

"been there;" who share the’ students’ socioeconomic back-.

“ground, and who may’ have learned the hard way that Weapons
- don’t solve problems: Typ1cal messages | include: -

"'®.Gun violence hurts the: V1et1ms the1r fam1l1es

~ ‘and entire communities. - T
Beitig 1nvolved in gun V1olence W1ll change your
~iwholellife, S T A
Theré are: adults who care and can help you fmd
'.;nonv1olent Ways to solve problems Lo

m;me 1997)

7
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| the best of intentions.can result in frustration if planners are notf; |

\

programs _ : » D
i }f,f"@ Systemn coordmatton Work to coord1nate the Var1ous agen-

" ‘cies based on.a shared: goal while at the- same time navigating
".,_"_,commun1ty pol1t1cs D1fferent agencies may have overlapp1ng
' .agendas when it comes. to'schodl safety'and violence- preven-
o5 tion: Avo1d turf battles by work1ng toward cooperat1ve solu-

'UOHS ) R LRV P \

| \@ lParent partlclpatwn Acknowledge that it may take effort

... toenlist the support of parentsfor; volunteer’ prograims that’ -'f -
. are perce1ved as time-intensive, dué to-the time constraints .
*imany families live’ under Outreach'1 may be needed toover=
| .~ come. parental resistance to attend1ng parent1ng skills classes
" “Enlist-the mediato help spread the Word in creatrve ways

| -_l:hat engage target populat1ons S e

| <> School climate: Remain. proact1ve not react1ve Get tough" ’
- security méasures, such as placing metal detectors at the
~ school doors and having armed guards patrol the hallways

not proven generally effective in reducing: school violence

(Noguera 1996). Reactive measures dor’t-address. the\under—
lying causes of violence and don’t promote pos1t1ve norms.
“Nordo such efforts involve students as part of the solut1on
‘Instead, they project a negative message that students are not
.to be trusted (Drug Strategies, 1998). Schools that do resort”
- tosecurity measures need to’communicate that these: pol1c1es

~don’t reflect mistrust of Students; rather they are be1ng used
to protect students from danger |

4.,1 o . ’
1

e

. ‘lt is. neVer easy to 1mplement a new educat1onal program Even o

,aware of potent1al p1tfalls The follow1ng llSt deta1ls some poss1ble_ :

B

" may have some popular appeal However, these measures have. "
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o ‘@ ][mplementatmn method AVOld usmg Scare tact1cs W1th
" " students. Graphic films about V1olence may backf1re and
actually glamorlze guns or; flghtlng |

a -' @ Program scope: Remember that effectlve efforts are 1ong-
. termand comprehenswe Short-term or orie- shot Vlolence
preventton efforts are seldom successful ERITa

e @ Expectatmns Accept that there is'mio easy cure for v1olence

- Expecting a conflict Tesolution ‘or peer mediation program
. to provide a total solutiori to school violence, for example, is’,
. unirealistic and sets up the’ program for failure (Horowitz & °

8 'Boardman 1995) Slmllarly programs ¢ that focus excluswely.'
_-ononé theme such as self- -esteem, tend to be ineffectiveas "
L 41'.,-v1olence preventlon (Drug Strategles 1998) Gang members-‘ -
- may have high self-esteem but lack the skﬂls needed to av01d :

-.resolv1ng confhcts v1olently TR R S

-
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- @n the1r own, schools can't’ hope to solve the complex problems
- associated w1th violence in America. However, there are many |
3 '_compellmg reasons for educators to take the lead in Violence .

- prevention: Research shows that eatly, prevention offers the best
‘hope for breaking the cycle of V1olence Schools provide a- log1cal
“accessible place where - young people can learh the skills to solve
‘problems without resortmg to violence. The life skills that pre-',
vent violence also go hand-in-hand with acadernic. ach1evement
- Teaching and thodeling these skills can make schools safer and
more effective, benef1t1ng students teachers fam1l1es and the ._.f,.
larger commumty e T e T o
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THE NoRTHWtssT §AMM_ER

On the followmg pages are descrlptlons of several Vlolerlce pre—
" vention programs. Though the programs are all dtfferent in:

1 design, each seeks to create a‘safé learning énvironment con- -’
- ducive to learmng for all students. These Northwest ] programs:

are by no means meant to represent:an exclusive hstmg ofexem- -
- plary programs rdther they are justa few of the many good.ones: |
- ~found in the region and throughout the couritry. Some have been -
- in existence for several years, while others are f ledgling efforts B
" Some have choseri to describe every componeént of their program,

- while others wanted to focus on one element alone. Included for. "
" j;eaCh site is locatlon and contact 1nformat10n observed outcomes.

_-as aresult of the program, a descrlptqon of the program, and. tips |
e d1rect1y from these educators to others 1ook1ng to lmplement
Y '51m11ar changes m the1r schools : |

i § B t,‘ 4 . Lt
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. (ASD) Coorditiator for Safe.and ‘Drug-Free: Schools; Michael -

- became.the second. site in-the, UnitedStates to 1mplement a'"

~ also spread to 12 other ¢ities nationwide. By many accounts,
Anchorage s use: of RCCP is'a'success story ‘but-to.understand -

.\"

and the ded1cated professlonals Who 1mplement it. -

oot 5

RCCP isa d1str1ctw1de approach to peaceful schools Program
1mplementatlon beging with a nine-to-12- month planning -
_phase that includes key. distriét stakeholders: The resultlng plan
that is developed d1rects district 1mplementatlon of the program

"Kids wanta peaceful school " says Anchorage School llstrlcts

- Keérosky: Based on this premlse ,and the knowledge that ; peace- _<
" ful schools don’t happen on theif own, 11 yéars ago the-district -~ "

peaceful ‘school program known as the Resolvmg Conflict. Cre-
atively Program (RCCP). Tt began in e1ght Anchorage-¢élemen- " |

tary schools, but today 35 of the district’s 61 elementary schools,
~as well as all of the middle schools are actively using RCCPOne, +
h1gh school is pllot1ng the program this'yeat. The ] program has R

* why, it is important to look at the program’s mult1faceted des1gn -

o s W oo Bt

Loeation. i sl
Anchorage School D1str1ct‘ R T SO
’,PO Box 196614 LT sl
' Anchorage AK 99519 6614 B R
\ @@NTACT | I ST | i
: Mlchael Kerosky Coordlnator for Safe and Drug Free Schools A
Program ‘ _ R A I AT
- Phone: 907/269 2471 . e e j
Fax 907/269 2472 e .



o and addresses fundmg and staf f1ng issues. Needs assessments
faculty surveys, and- written: pr1nc1pa1 agreements are also used
oto gu1de dec1s1ons if th1s phase » ~ .

. Acore pr1nc1p1e of RCGP is that a peaceful classroom starts W1thf
“ a peaceful teacher. To-achieve this, the second phase of the pro- ..
.- gram centers on teacher, staff, and administrative training. They'
" take part in‘an intensive:30-hour training. that introduces them = |
" _to the curriculiim-and helps them to developran awareness of - .
- their own biases, preJudlces and cultural insensitivitiés. Each .

_ ‘teaeher can: then work with a trained, RCCP teacher mentor Who U
o provrdes follow—up classroom a551stance | N

o "..Once teachers have recelved suff1c1ent RCCP tra1n1ng, they 1mp1e—'_ ,_
~ “ment the curriculum in the1r classrooms. Students genetally -
. receive’'one RECP 1es$on per. week. Lesson themes include COOp— e
~ -“eration, empathy communication, diversity: apprec1at10n respot- -

| "s1b1e dec1s10nmak1ng and conflict resolution. The core curricu~
. lum focuses on defining conflict; win-win negotiation, active hs- .
o .temng us1ng "I" messages med1at10n and valurng d1vers1ty

o “After the RCCP currrculum has been 1mp1emented for at. 1east
-+, d year (preferably two), schools can implement 4 peer: med1at10n

~of spec1ahzed training. Working in pairs, mediators are.on duty

- .“shirts they wear. The. mediators are very respected by the other
.~ children, who frequently involve them to solve simple d1sputes
‘Mediators kniow; however, that there are certain drsputes that -
‘miust involve adults, and they do.not hesitate to do.so. Evety cou-

. issues and receive additional training: Orice 4 year all of the d1s~ .
© trict’s more than 800 peer med1ators gather for a rally R

‘. R , .

e (‘ o
R .
.

program. Students selected'as peer mediators receive 24 hours: .

at every recess, and can be identified by the peer mediator T -

ple-of weeks each school’s peer. mediator group meets to discuss*-

31
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In add1t1on to. the school and classroom components of the pro—
| - gram, parentsare also irivolved in RCCP Starting this year the
| “district will 1mplement the RCCP parent component, called,
..Peacein the Family, which trains parents.to.work with their
| - peers el teachmg RCCP concepts and sk1lls for use at home
A, Nat1onally h1gh schools have been the most d1ff1cult places L
| toinfuse violence prevention: curr1culum Thiswyear the RCCP
“National Center selected one Anchorage h1gh schools to pilot .
a'high school 1mplementat1on process. Each: Anchorage high* .
.school has already established a Violence Prevention Task Force
. (during the 1997-98 school. year) that will dovetail n1cely with. -
‘RCCPefforts. The task forces‘are comprised of a representat1ve

sample of the high school community, 1nclud1ng students; par- X

| -ents, and business partners. Durlng the past school year, each

| task force.condticted a héeds assessment for. their school,’and -

" developed a violence prevention plan. Througha Greatest Need
~Safe and Drug -Free Schools grant, each task force was allotted

' $5,000to begin implementation of their plan; More fundswill
| - be available.this year for continuéd. 1mplementat1on Task forces

are led by two building coordinators, who receive-a $1,000. .

~ stipend for their respons1btl1t1es While the task forces are not

| officially connected with the RCCP effort; many of them are” -

ons1der1ng RCCP as part of the1r 1mplementat1on plan

| "-‘Over the. last few years (1996 1999) the ASD has devoted over

$500,000 of the Greatest Need Safe:and Drug-FreeSchools fundé o
to.the 1mplementat1on of RECP and the development of the h1gh SRR

school Violence Prevention Task Forces. Ass part of the 1998-09+
-fund1ng :ASD will be Work1ng with the research team that con- -

! ) ducted the nat1onal RCCP research Initial data will be gathered -
“ and-a master. plan developed for a full-f ledged v1olence preven— T

I ‘ t1on effort evaluatlon for hext year




. training, professlonal development technical assistance, and a -

= RCCP Natlonal Center

T X .@ Many bu1ld1ng prmC1pals Who once d1sm1ssed the program |

'\ - A~Further 1nformatron about RCCP can be obta1ned from the RCCP. o
| Nat1onal Center at 212/ 509 0022. The center prov1des on-site .

- site-specific national RCCP trainer. Twoannual conferences are.
- held to help RCCP sites stay current on methodology and
. research T SR I

R

= 40 Exchange Place BTN
.. Suite114. TR TR S
_.__NeW York NY 10005 SR ,

" OBSERVED @urcomgs e e
. as another.passing fad have since ‘requested to'have: RCCP'in
" their schools because they see What a d1fference the program
makes in part1c1pat1ng schools I ~

“ @ The school climate at part1c1pat1ng RCCP schools feels
~:noticeably-more upbeatwand positive .

- @ RCCP school teachers report haV1ng more time to teach
‘academic material; RCCP school pr1nc1pals report less
student trips to the office - TN

K People ‘who: part1c1pate in the tra1n1ng report that the |
- acquired skills:go ‘beyond the classroom and actually help
“in their personal relatronshrps as well -

@ Teachers report that they are more conf1dent when. talkrng
_with angry ‘parents.or telhng them d1ff1cult th1ngs about o
the1r ch1ldren | ’

P
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Kws TO' Sueeesg I
3 Make sure t0 1mp1ement class 1essons Well before peer medl—

ators are used because mediation will help onlyif the studentv
body has been prev1ously taught to understand-and 1 use it

«*» Commit to con51stent1y teachlng violence pre)ventlon lessens
RCCP research shows that a minimum of-25 1essons per year | ”.; | \
~must Be taught for student Vlolence to be curbed S } 4

Enhst the support of the bulldmg pr1nc1pals because they are
- key to successful 1mp1ementat10n

'6 ¢ Do not plck and choose parts of a program to 1mp1ement

@ Use Comprehenslve staff tralmng w1th all adults Who have
contact wlth students TR e R
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Falrbanks North Star Borough School Drstrrct LT e
- 520 Fifth Avenue - . ™. PR o
Fa,trbanks AK 99701 R T

Jlm Holt Ass1stant Superrntendent
Phone 907/452 2000 R e
Emarl ]eholt@northstarklz akus S e

";44

@Escnat@‘rsor«a

“From: elementary to secondary schools safety isa t0p prrorrty<atfj £
Fa1rbanks Notth.Star Borough School District: Work: toward-cré- -
~ ating’ peaceful schiools is ongoing'at all-levels of the school sys- -
“tem, but district-level adm1n1strat10n wanted.to renéw emphasls‘ .
-on safetythis’ year. To set a tone. that communicated this to staff .
and students the 199899 school year began with an’ 1nserv1ce |
- -provided to all’1,300.school district employees by Dr'Ron"-
__ Stephens, Executive Ditector of the Natiohal School Safety Cen- .
- ter (NSSC). The i inservice was desrgned to build awareness’ .
~among staff and community. about the districts commltment to;
violence prevention - work. A technical assistarice contract with .
“the NSSC will'allow-the district to take a closer look at it$ ability - .
-0, keep students safe Specrfrcally Stephens will revisit the dis- .
_trict in January, at which time he will meet with building pr1n-- -
c1pa1s on the-issues of crisis plans, physrcal plantsafety, and
“school climate: He will meet with the school board.to review"
. board: pohcres on safety. He will alsohold meetings with the dis- -
~ trict’s interagency crisis response team to prov1de advice and.
~direction;, with parents to'examine the issué of violénce nation-
Cally and 2 answer related questlons and Wlth the 1oca1 Chamber -

35
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of Commerce to d1scuss the 1ssue and what they can do to ass1st
| school efforts | ' S - :

In addltlon to worklng wrth the NSSC the d1str1ct is emphaslz-
ing positive school climate as the key to school safety As Assis-
- tant Supermtendent Jim Holt puts it, "If kids. like theit schools
and like being in them, the chance of ‘violence drops s1gn1f1cant-"
yt Keeping with th1s pl’lllOSOpl’ly each school bulldmg inthe
district has made a concerted-effort to improve school climate .
by surveying the staff, parents, and students tofind out ‘what
they like about their school and what théy are concerned about

| Improvement goals w1ll be based on the results of these surveys

'-The d1str1ct has also stepped up it efforts to make stre that school
] hallways (often the location of f1ghts and d1srupt1on) are peace- .
ful places: Though district- employed hall:monitors have been -

| used for several years in Fairbanks, this year thé monitors were

renamed "Safety Monitors." Present in btilding hallways during .
. passing times and throughout the day they are easily identified "
| by the vests and name tags. they wear. The’ Safety Monitors,as. - "
*well as administrators, are receiving tra1n1ng ina certified pro- *
| gram called Mandt Tra1n1ng It focuses-on teach1ng the skills for”
~de- escalat1ng potent1ally harmful s1tuat10ns and pass1ve phys1-’-, |
_'cal restraint. . - e 3

- Anew add1tlon to the dlStI‘lCtS Vlolence prevent1on strateg1es 1S
 the-school district Safety Officer, whose | primary responsibilities
" williticlude truancy prevention and ‘anti- drug and gang efforts.
To accomphsh this the Safety Officer will coordlnate W1th local
bus1nesses and conduct home visits as ‘Necessary.
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o @ Parents and staff feel that safety is be1ng proact1vely

o ® Don t scare everyone——the 1ntent of a. V1olence prevent1on e

- @BSERVED @Ur’comes

addressed e R

N @ The commun1ty and the school d1str1ct are ]omtly 1nvolved
. inthe resolut1on of . youth V1olence LRI &
S Schools feel as prepared as. they can be should a tragedy occur N

«

. ,;’;"E(E‘vs TO Success R R L R
program. is to’ be proact1ve not to terr1fy the staff or the
- publ1c e L | . Fo
"{@ Don’ t overreact by mak1ng the schools feel l1ke ]a1ls : _
'® Be careful not to plant 1deas in students heads that otherw1se
N Would never be there .= . " o s ;T

[

'.‘.\@ Emphas1ze that youth V1olence isa communrty problem not
]ust a school problem our youth are in. the commumty more
- than they drein school. -~ .. - L o

s @ Implement a commun1cat1on plan that seeks t6 raise the :
~ awareness of parents and the community of the efforts bemg o
made by the school system to prevent V1olence R

T
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Pocatello School Dlstr1ct # 25 RS
3115 Pole L1ne Road L E BRI
POBOX1390 Lo e e T
"Pocatello ID 83201

C@NTA@T

, 'John Ratkar, Pupll Personnel D1rector ERRE
Chris Williams, Pubhc Informatlon Offlcer .
‘;:Phone 208/ 235 3563 S

ileseaupruow

tured the nation’s attention, last,year a studentat'a Pocatello
alternative school 'walked into the school with a’ gun and held

district officials searching for an approprlate Way to restore
peace to the1r schools : . , o

- peneéd and to-allow them to express their feelings and concérns’
- regarding the overall situation District administrators provided
parents and students with options concerning counseling and

| 1nvolvement in- the development of a safer env1ronment at the

gt

ERICGE < 38

- Sithilar-to some recent headhne snapplng events that have cap-' o

" several staff and students hostage for'a number of hours. Though " -
“the-incident did notresult in‘any bloodshed itdeeply disturbed .

~ the district’s serise of security and peace. Like mahy school'sys- .

" tems that’ experience such acts of aggression, the situation sent

Immedlately followmg the 1nc1dent counsehng was avallable to.-_ -
all staff and students who needed it. The next morning, district .~
Tleaders met with parents and students to discuss what.had hap- R

crisisintervéntion, espec1a11y for those students ditectly involved
~in, the 1nc1dent Plans were discussed to have continued parental "

i



| the matter and the poss1ble consequences for the perpetrator

" ‘createa method for early. identification of dangerous behaviors:
" To'do this; disciplinary records were reviewed. Those students: “
~..who had d1sc1pl1nary files or who had. demonstrated s1gn1f1cant

« . at-risk behavior in the past were identified as having the poten-

' jt1al tocreate d h1gh -risk:situation.. Thrs 1nformat1on was shared
with all staff since edch of them had-daily contact with all'of -
- the schools 30 studénts;, This activity served to heighten staff
o ;awareness and poss1bly prevent any other dangerous s1tuat1ons
N__,from ar1s1ng A L L

) Adm1n1strators also comm1tted to pursue ongomg educat1on of
" staff. The entire staff was fully briefed on'the Hostage situation. <
...-and was given pointefs, regarding the roles that law enforcement
| ”«";and the d15tr1ct staff Would play in future 1nc1dents ,‘ s

o In look1ng at the school Where the 1nc1dent occurred d1str1ct _
~-administration determined thata complete overhaul wasneces-.
. sary in the educational and physical.environment. A team.
~ of central office administrators was appo1nted to direct these
- changes. Several meetings were conducted with the alternat1ve
-school staff; which resulted inthe development of a complete
- plan'to change the overall educational delivery. system at the.
" school. It was felt thdt the previous-delivery system may have
. been punitive in nature and could have played a. part in con-' -
s 'tr1but1ng to the Volat1le s1tuat1on - G

e Us1ng another d1str1ct alternat1ve school that had recently gone
"“through a sirhilar transformation as a model; the school rece1ved
an- ent1rely new staff ded1cated to the spec1f1c needs of atrisk

N

school Parents also heard from law—enforcement representatwes
d1rectly involved in the situation who discussed their view of .-

At the school where the 1nc1dent occurred the d1str1ct worked to
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youth new eurrlculum geared toward d1fferent learnrng styles
“and a new'name. The districthopes that these changes will |
‘result in successes similar tothose observed by the model school

- Among many achiévements, the-model school boasts high atteri=
~dance, quality student achievement,and positive student atti- -
“tudes that are typically not found within high-risk student pop=
--ulations. It has also. stlmulated a: dramatlc reductron in the d1s- /
-tr1ct dropout rate ST T e e e e

'@@SER‘VE @urcomes IR NI
& Staff, students and parents have a greater serise of ¢ awareness
- of high-risk srtuatlons and how to deal W1th them’

@ leen the opportunlty at- risk students can be suecessful 1n
‘a nurturlng and understandlng edueatronal env1ronment

!
KN
.

Kwsro Suceess
| @ Provide staff and students W1th as mueh eounsehng as needed
- following a Vlolent 1ne1dent ‘ ‘ '

% ¢ Conduct open d1seuss1ons about Vrolence and sohc1t staff
“student; and parent 1nput regardrng how to prevent Volatlle
situations - : -

0 Don’t be afraid to make drastlc ehanges ina school ot sehool
- system if it WI,H make it a safer more peaeeful plaeefor staff
and students . » Ce L

o, Partner W1th the entire sehool communrty (bus1ness repre-
sentatives, community agencies, Juvenile justice personnel)
- to ensure the success of your efforts T
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" . a,ocmnow o
-Tw1n Falls School D1str1Ct G

' TW1n Falls ID 83301

. Fax 208/ 733 6987

‘ to talk and-act dur1ng a cr1s1s situation.

201 Main Avenue West

@om‘mr e T
o VKEIth FarnsWorth or Dale Thornsberry RERRE AN

Phone: 208/733-6900 - .. . -

‘-r,- ~

ESCREPTEON : LI T

.Acknowledglng that 70 school or dlStI‘lCt can foresee and pre- e
pare for all:crises and acts of violence tharmay occur, the Twin..

* Falls School Disttict has 1mp1emented a number of simple mea- |

. ’sures—Somié proactive, some responswe—that Work to.ensure the

f‘;safety and securlty of aH students and staff AT

‘To beg1n W1th the d1str1cts Safety Commlttee has encouraged .

o all district. school bu11d1ngs to have a- pohcy in place requ1r1ng

‘anyone who is not a regular staff person or student to wear-

- an‘identification badge. Badges are obtained at the front offrce ‘

when visitots first walk in. Students are instructed-to- report

| any stranger they see in the bu11d1ng not Wear1ng a badge

'Another step the district took Was'to 1mprove the communica-

- “tion's systeims between faculty and administration in all build- .-
- ings. All classrooms had telephones installed, and each adminis= -
. trator was given a cell phone/ walkie-talkie to carryat all times. o

This way, school staff are never 1ncapac1tated by the1r 1nab1hty




P

- The th1rd step the district took was to prepare a cornprehensrve _—
crisis response. manual, which is made available to all staff for
\. ‘review.-The manual spellsout exactly what is to.be doneina

| variety of crisis situations. For.example, the manual addresses
whit staff should de in'the event of'a hostage situation, school -
shooting; suicide; murder or death, gang dctivity, natural d1saster-;_
: krdnapprng or bomb threat The manual is updated regularly -

I In add1t10n the d1str1ct has set up a D1str1ct Cr1s1s Response Team-:-"_\
B charged with be1ng ready and available to goto the site of. any .

. school experiencing crisis and provideé assistance. The team;
made up of nine district-office. employees; has ass1gned roles for B

. tor, 1nterna1 commaunications; external commiunications, student- :
-~ services liaison, staff-services liaison; parent liaison, recorder:
| (stays with facilitator and-takes notes) and crisis processor " -
‘ (monrtors the proceedlngs of the event and reports back to fac11-<., |
itatoron a regular bas1s) L T e e ©0

A -

e

;'OBsEWED 'UTC@MEs

o Staff. feel better equlpped to handle drffrcult potentrally
"~ violent s1tuatlons N

| o The community has expressed 1ts apprec1at10n of the-d1str1ct S
efforts to make schools safer - | e
oK <> School staff ‘have found the erisis. manual to be Very useful in”

- helping them think through. possible scenarios and equ1pp1ngj

- them with procedures to follow should an incident’ occur -,
R The d1str1cts work has resulted in communlty partnershrps L

pohce department)

<

Lo -

‘each of its members. These roles are; facilitator, security, coordlna—-f.. L

‘with other agencies Workrng toward the saime goals (e, g the Lo



& Kws To §uccess RO SR
. @ Be: proact1ve in th1nk1ng about violence preventlon and be
prepared to respond approprlately and lmmedlately should

a CI‘lSlS OCCl.lI‘

o @ Educate teachers SO that they feel confldent and prepared to
handle a Var1ety of crisis situations .’ L

Partrier with your: local pohce department——estabhsh a sound
o Worklng relatlonshlp with them: LT

© Equlp all schools with effective communlcauon systems that
prevent anyonein the bu11d1ng from feehng 1solated 3

@ Raise student’ anid staff 'people awareness' Skllls 1mp1ement :
procedures in school buildings that help: students know Who B
belongs in the bulldlng and- who does not . v T

® Setupa safety committee. with a balanced representatlon of
the school communlty 1et it gulde the dlStI‘lCtS safe schools
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Butte Pubhc Schools Sl
111 North Montana R v
‘Butte MT 59701 S

s

"@ommcr
Phone: 406/496-2100 - -~ - " 0

| Fax 406/496-2020 . . oo oo oo
Email: stetzner@rnontana com- B R LRI

BN
. ,

| ‘community wants, yet it is just'such a label’ that has spurred the
I Butte Public:School system to address the. subject of youth vio-
.,-lence head-on. In 1994, a troubled fourth- -grade studetit Walked
. into Butte’s Margaret Leary Elementary School with .22 semii~.
-autornatic rifle, intent on shootlng a classmate he was angry
-with. The intended victim saw the assallant and'ducked when”

" the guin was aimed at him, but the ch11d behlnd h1rn d1dn t and

Notmg that day as one of the darkest in her hfe Superlntendent

| thetime of the shooting)-hassince made it her inission to create

- school years. Stetzner, who now‘advises and‘speaks on school”
safety issuesat the state and national lével, has met personally -
with the President, Attorney General, and other members of the
Executwe Cabinet for discussions on.the issue. She also teaches -
cont1nu1ng educatlon Courses on school v1olence at. the Unlver51ty

'Kate Stetzner Superlntendent‘-"~ f, ST ) 'l‘-_. S

Belng home to a deadly school shootlng is not a dlstlnctlon any

;_was krlled bya shot to the head I

~Kate Stetzner (who was pr1nc1pa1 of Margaret Leary'School at .-

safe learning environments for children and to assist in develop— »
ing ways to identify potentlally violent children early on.in their

-



‘,»,,Her heart however st111 belongs to the Montana town she calls’

. People there niow. know violence isn’t somethingthat happens - .
~ "someplace else" Follow;mg the shootlng each:Butte school creat-
- .eda School Safety Team. The teams, comprrsed of asocial work:
- er,a probation officer, a DARE officer, the'school janitor, the
~ counselor, teachers, the pr1nc1pa1 the truant officer, a parent; a -
e _clergyperson a medical professional,and a mental health work- v
i er.meet every two Weeks Durihg | the 1 meetlngs they dlscuss> ' ,
B -,,loglstlcs of maintaining a peaceful school, general school opera-
.- tion concerns, natural disaster preparedness intervention strate-
- igiesto red f lag potentrally violent:children; security précau- -
. tions, and ‘appropriate’ famlly interventions for’ students from . "
. troubled homes; The purpose of the'teams is to give schoels. the - B
- ability to reach out to troubled kids. qulckly an: effectlvely The -
" members of the teams also work to train school personnel, par— ‘
"~ ‘ent$, and others in the school community 1o 1dent1fy theearly -
“warning signs of violent offénders, to intervene approprlately
- and to develop prevention : and response plans tallored to each

,Another measure the district took to ensure that students felt
. jsafe at school'was to hire School Résource Officers to be’ present
_inthe schools throughdut the-day. The Resource Officers were
- hired by the police department and placed in the 'schools to
‘address and enforce the law. These officers have all.the legal -
~"power of regular police officers and can arrest.and follow, through
~with ]uvenlle offenses commltted on the school grounds and off

. 'of Montana and Western Montana Un1vers1ty Clearly from the

3 ‘darkest day of- her life stemmed the dr1v1ng commltment of her
‘ 'ghfe |

s

home. Much has changed ini Butte sirice the day of the shootlng

schools partlcular needs... .- e
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. Other efforts the district actlvely 1mp1ements 1nc1ude a conf hct
| resolutlon/ peer medlatlon program, disaster response training,
‘and'a formal vielence preventlon curriculum. The conflict réso- .
~lution/peer medlatlon program is coordinated by parent Volun-
 teers whoreceived: training from Northwest Reglonal EdUCa-'
tional Laboratory’ professronals Second Step.(see page 53for
a.description of the Second Step prograri), the violence preven—'
“tion cutriculum implemented in: the district, is delivered via = ..
- school counselors. The school janitor is responslble for conductmg -
' disaster Tesponse. tra1n1ng The janitor. guides, all students through :
. earthquake f1re and crisis response trammg T P

o In addltlon to these efforts Stetzner created a d13tr1ctw1de rev1ew .
|~ team that examines student offenders who have been: caught |
- with a firearm'at.a school and-makesrecommendationisfor. .
_enforcing the district’s 365-day expulslon rule aid alternatlve Lo
- educational planning to the supermtendent who then makes '
) recommendatlons to the district. board of trustees. Famlhes may "
‘Tequest a Teview team hear1ng dur1ng the expulslon s1m11ar to .
2 parole board hear1ng on a case by—case baS1s Lo

3 The commumty too, contmually shows its support for the vio-
. .lence preventlon work belng done in Biitte. Annually 3,000 fam- )
- ilies participate:in Butte’s Walk Agamst Violence-Attended by, -

| raises money for the upkeep and mainténance of the district’s*

‘kids safe activity alternatives durmg ouit-of -school houts. The- -
K "commumty is also involved in‘a state grant that seeks to prov1de
~.students with service skills. This effort pairs: local service clubs
with a specific.grade level of students, and togetherthey are -

- assigned an outdoor area of school. grounds (including the out-

4 . “door complex and the d1str1cts nature park) to maintain and

i beautlfy . R

1" such dignitaries as. the Montana state Attorney General, the Walk .

1 40- -acte outdoor sports complex, built with the intent of; offerlng



@Bseww @urcoms e T
TR The commumty is now very 1nvolved Wlth the schools and

- @ A feel1ng of secur1ty has returned in the schools |
® Thanks tothe a School Safety Teams sehool staff now feel

% _,MKEYS To Success Gl T e
: ,@ Implement a proactrve schoolwrde cr1s1s response plarf that

5 @ Work to beas 1nformed as poss1ble about students l1V€S outslde

| © Teach studenits conf hct resolutron skrlls
.. students and have i in plaee a polrey that effectlvely addresses
: @ Work to attain hrgh levels of parent 1nvolvement and parent

- " <ﬁ> Include all school staff 1nclud1ng support and custodlal staff

oo . o

v - - ¢ - . - Vo

uunderstands the' importance of teaming. Wlth edueators and
Worklng together to create peaceful schools’ B

more ‘secure and confident in, the1r ablllty to respond
effectrvely in CI‘ISIS situations: - -

*involves collaboration between the school; parents; commumty
agene1es and the business’ commumty (the school counselor. -
 is-ustially a-good’ person toserve as lla1son between the school
and other agenc1es) e I |
~of school if problem home Situations are 1dent1f1ed 1nvolve
~the. necessary: agenc1es and. 1nd1v1duals to 1ntervene 3

¢ Train’ teachers how to 1dent1fy potentlally at- risk or harmful

_those 1dent1f1ed e e e

3

aceountabllrty .

in 1mplement1ng vrolence preventlon efforts
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"1200 nghway 99N . =
_Eugene OR 97402- 0374 DN

@@NTACT

, Kathy Whlte Preventlon Spec1ahst: L
Phone: 541/461- 8267 | N,
Fax 541/ 461 8297 RIS S

N

@ESCRHPT&@N

The Peaceable Educatlonal Practlces PI‘OJeCt isa collaboratlve .
effortof the University of Oregons Institute on Violénceand -

- the Eugene School District, Roseburg Public Schools, South: Lane )
" School District, and Douglas County ESD;all school systems’ .
located in western Oregon. Specifically, the Peaceable Educatlon—_ :

“dents in elementary. through middle grades. The .goal of the pro- a
- ject isto develop and maintain safe learning environments -

) Where teachers cafi teach and students can learn. The speaahsts ’
" at.Lané ESD who coordlnate and dehver the technical assistance
'; ,descrlbe the program as havmg three main components ot 1nter- .
| Vent1on pomts These are descrlbed as follows |

A : . . "/:\

: }iDestructwe Behavior, the Lane Education Service District, (ESD) S

al Practices Project works with 10 pilot site schools, servingstu-.-. -
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]l Data Systems Before any Vlolence preventlon work can be
- implemented, schools mitist first assess their strengths. and "
-weakiesses. Program: coordinators assist-s¢hool teamsto. -

" credte a school profile that highlights different aspects of -
-.the school’s overall safety and discipline system. For. example
“* . they may examine the number of discipline referralsin a grven
- time frame and what the context of those referrals was(eg,"

- playground altercations, lunch room incidents; or classroom |
. disturbances). Several: specrfrc instruments are used-to develop
" the profile. Utlhzrng a variety of data »collectlon and analysrs
"; ‘methods the instrurnents help schools to'examine things -

like staff-and student perceptlons CI‘lSlS response plans and
L student behavror patterns Do e e s

. ‘fl‘Z";»,'Effectrve Behavror Support System (EBS) Based on the
. “information obtained from the school profﬂe a team of teachers
(known as the EBS tearn) work with- program coordinatorsto
detérming what direction the school needs to take ini maklng
. ’educatron a more peaceful and safe experience for its students. .
- " Tris their responsibility to gu1de and direct the- school asit. .
- i - ‘addresses specific problem areas, Once the EBS tearihas'made
- its recommendations for improvement; the school’s plan of
o actlon is tallored to meet the 1dent1f1ed needs o

S 3 Currneu]lum ]Imp]lementatron Schools need to choose a

- curriculum for comprehensive implementation. Many. partici-
. pating schools choose to implement the Second Step curricu:
“lum, which teaches kids conflict resolution skills; empathy; -

~ impulse control, anger management, and nonviolent problem—
- . solying approaches, Second Step involves: eXtenslve training .
- for both teachers and students (See page 53)

[ SN
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@)BSERVE @urcoMEs

3 Part1c1pat1ng schools are exper1enc1ng a dramat1c decrease
in offrce referral patterns T .

< ¢ The systems approach that is utrhzed 1r1 the pro]ect moves

- schools away. from punitive and reactive student 1 manage- S
~Imerit models to those that are 1nstructronal and preventat1ve
“in des1gn T e o

| @ Schools are g1ven the tools to make 1nformed data based S
dec1s1ons about the1r goals and long term efforts g o

. Ca T
._\ _s . . . e L . . Lo e e . N . . [
A B . . Lo g

»-aE(Evs 10, §uccess S e
& Implement a. program that is proactrve and addresses the ‘-
_entire school'systern (schioolwide d1sc1pl1ne classroom ™ e K

"“management; nonclassroom school settmgs and 1nd1v1dual
student behavror) S e

| ‘¢ Base program 1mplementat10n on the spec1f1c needs of A
" spec1f1c schools— tallor changes tosite: needs - T o e

'. 0 Involve staff from the ground up in analyzmg the1r school_ L
and propos1ng system changes T e S

@ Teach and reward appropr1ate student behaV1or o R

PN
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Wh1teaker Mlddle School S
l605LockhavenDr1veNE T T e e T
Kelzer OR 97303 2099 B s S R
@@Nmmr : S EEA
Irene Fernandez Pr1nC1pa1 ™ A UTNY
"Phone: 503/399—3224 j, T e T
Fax 503/375 TBILL e e
@ESCNPTI@N L T ’;--li_";; o ';:

Somewhere between raglng hormones and Jockeylng for a p051- o
~tiori in‘the'social hierarchy: lies the’ pursult of a quahty educa-
 tion for riddle school'students. This can of ten be-difficult to -
ach1eve however, with the distutbances and. altercations that
frequently pepper the school day, Uriderstanding this and many:
~-of the other fears and uncertalntlesabout life that.middle school
Chlldren bring with thern, the staff; at ‘Whiteaker Middle Sehool: -
"set-out to'change the climate of their: ‘school four years-ago. They
" had witnessed an overall increase in the number of studerits in ;
~ the building; and’ determlned they needed to'work extra hard to
prov1de all students with a sense of belonglng and communlty
“These days, the Mom Squad, structured noon and after-school ..
“activitiesand sports peer counseling; peer mediators, school—-~
-“within-a-school, $ervice-learning opportunities, anda spec1a1-
1zed teacher teamn are all efforts that contrlbute to the peaceful
env1ronment at Whlteaker S e '

o

5

When SlXth grade students ]omed Whlteakers student body
fours years ago, so did the Momi Squad ‘With only three. admlnls-
_tratorsin Charge of 1,250 students, the:schaol recognized that -
hav1ng more adults present at 1unch t1rne Could drast1cally raise .

51




- ,the 1eve1 of peace In response to: th1s need the Mom Squad was
. born..The Mom- Squad is a group of volunteer parents (some

| . dads have' participated, but the effort involves mainly moms)

. _who commit to spending time walkmg the halls of the sehool o
“on aregular basis. As many as 25-30 patents may- part1e1pate on .

the: 'squiad. durlng any given year. Generally they spend ac Ouple L

- of hours each school day at the school. Initially, tHe Mom Squad o
. was réceived with def1anee from many students, Who didn’ t

© want the1r days eramped by moré adults. Today, however, the

“squad is an accepted (and welComed) part of the: s¢hiool: They

.. make themselves available to'answer student questlons prov1de

. directions, prevent fights, and help at differefit timesin. the -~

~school day The Mom Squad has been so suecessful 1n faet that

e

v_."they are now present at MeNary ngh Sehool AN S

<

2 In add1t10n to the Mom Squad speelfle 1uneh and af ter sehool
. activities were developed as another way of enhanelng the toné
- of the schogl day. By providing structure to portions;of the day

- not spent inclass, the staff felt it would be more able to eombat
_the discipline probletns that of ten‘occur-during thése times.* -
- During lunch studehts can eleet to be involved in one of- three .
- activity aréas. They'can gotoa deslgnated classroom and play -
*"video;mind, or board games; they can.visit the hbrary/ media’.
center; or they can partlclpate in'sports activities'ii the gym. -

- Weither permitting, they can also spend time otitside. Daily, stu- .' B

dénts participate in these lunch optlons After school, students
can be a patt of groupsthatfocuson avariéty of activities,
_ including science; arts, shop, knitting, eroehetlng football, cross
~_country, Volleyball and.other seasonal sports: On average, 250+

300 students take advaritage of Whiteaker’s'after-school activi- -
ties.each day, In addition; all Whiteaker students are: 1nvolved n
R service- 1earn1ng aet1v1t1es that they 1dent1fy and organlze E



Whlteaker also has,access toa Preventlon/ Interventlon L

- Resource Teacher (PIRT). The PIRT, who.divides his time among
several district schools, is pa1d through general school funds. and
 state Safe and Drug-Free Schools'monies. He was 1nstrurnenta1
in setting up Whiteaker’s peer counsehng program which 1den—
- tifies and trainsstudents to listen effectively and assist other”
students in'making good ch01ces The.peer. counselors-also Work
‘as mediators and negotiate difficult situations between. other
~studenits: Ariother duty of the PIRT is to provide counsehng to:
"at-risk students. The Student. Study Team (SST), a group com- . |
- prised: of Whiteaker teachers, counselors special education -
teachers, an administrator, and.the PIRT, meet regularly to dlscuss.

- students who have been’ 1dent1f1ed by other school staff as: bemg.;) {::

. troubled in some way. The team works with thé PIRT to evaluate-.
“student: problems and determme what should be done to, meet

-

spec1f1c needs B P N

@ISER‘VEI OUTCQMES Do e e
- @ Parental and commumty 1nvolvement at the school has
1ncreased APTS R L

<> Student behav1or has 1mproved whlch has enhanced the
“overall school chmate ) e .

o Commumcatlon between staff parents and the communlty
1sbetter' | SRR ~

[K’\Evs T@ Succr&ss ‘ | .
<> Keep commumcatlon between the school and parents open s
and positive .- - S =

<> Involve teachers’in planmng and dlscussmn of proposed 1deas .
and changes ' . S
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| Committee For Chlldren e
. "2203.Airport. Way South, Su1te 500 ¢ |
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""CONTACT BV
= '..5C11ent Support Serv1ces o
-~ Phone: 1-800-634- 4449 T SUE T A
x ’.f._'Fax 206/343 1445 . DRI T

o DESCRIPTIQN o B

o Second Step isa school based soc1a1 skllls/ Vlolence preventlon
- “éurriculum for preschoof throuigh junior high < studénts that

N teaches chlldren to-change attitiides and behaviors that con-

.~ tributeto wviolence. Created by Committee for Chlldren a nat10na1

. not-for-profit’ agency, the curriculum teaches: skllls.to reduce. ‘

_ “impulsive and aggressive ‘behavior in children and increase the1r' e

' level of social competence. Research has: shown' people prone. -

~“to'violent and aggressive behavior lack-a common-setof soc1a1

 skills (empathy; impulse control problem solvmg and anger” .

it .
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- v N ’.' N . N -.. .- ’ [

croeg T PN - N S . - s s .
,/ ‘ o T : o R ot AL -

\

management) In addition, studies have also indicated that the o

.reasons children'do not tise prosocial behavior include lack-of

~ modeling’ lack of opportunities to practice | behaviors, and 1nade—»
* quate reinforcement-Second Step addresses this research by .

~ teaching; modehng pract1c1ng and remforcmg skills in empa- -
- thy,impulse control, and anger- management at all grade levels.

The content of the lessons vary according to grade level,and the

. skills’ targeted for practice are de51gned to be developmentally
‘ ,approprrate -
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| Schools or school systems that choose to: 1mp1ement the Second
-Step program are required to be trained in Second Step method-
ology: The’ Committee for Children holds regular regional Second
‘Step trainings throughout the country and in Cdnada: Schools
_‘can also elect to pay Second Step experts to come“to theri and. -
prov1de training, Tra1n1ngs can be structured in a “train-the- "

_toiserve as Second Step trainérs, or they-can be geared as. general
 staff-training, which gives teachers the-skills to effectively use the -
- Second Step curriculum in their classrooms. Those:who attend -
",the tralnlng for trainers:receive a full set of materlals and staff -
‘N tra1n1ng V1deos o help them conduct the1r own staff tra1n1ngs

. The Second Step curr1cu1a for preschool and elementary stu-‘ 2
‘.‘.dents consist of three kits: Preschodl/ Kmdergarten Grades 1- 3

--'-and Grades 4:5.In these kits, the main lesson:format is the use:

“of ani 117 by 177 photo lesson card. The teacher shows the photo—

. graph to:the class and follows the lesson‘outline on the reverse

. of the card. The lesson techniquesinclude-discussion, teacher. -
‘modeling of the skills; and role plays Thelessons in the: mlddle .

- 'school /juniot h1gh curriculum are divided into three levels: o "
. Level I: foundation lessons, and Levels 2 and 3:'skill bu11d1ng

Tessons. Each level includes discussion lessons, overhead trans-- B

. parecies, reproducible homework: sheets and a live-action video:
" The three levels of lessons allow students to receive comprehen- B

{ - sive, multi-year training in prosocial skills. At each grade lével-

1 .. (preschool through grade nine), the lessons build sequentlally,

- .and should be. taught in the order intended: The lessons vary

" ‘inlength from 20 minutes at the preschool level to 50 minutes -

‘in middle school/j JUHIOI‘ h1gh There are approx1mate1y 20 lessons
for each grade level - '

'- ‘Famlhes can also be 1nvolved in the Second Step program A Fam-
. ‘ily Guide to Second Step: Parentmg Strategies for a Safer Tomorrow
-is a video- based parent pr’ogram deslgned to help parents and

Sl - g ‘:\A
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- trainer” model, which equips educators to go back to their schools _'." o



[

o careglvers of Second Step students in preschool through grade S
- fiveapply. prosocial skills to parenting situations. The family -
‘component works to farniliarize parents with the Sécond Step
| _.:‘curr1cu1um assist them with relnforcmg the skills at home, and
- give them the skills to communicate feelings; solve problems
- control anger, and deal w1th confli¢t. The family- component ¢ of
'the program requires a group fac1htator (trained in Second’ Step
. dnstriction) to'conduct meetlngs Everythlng a group facilitator -
needs to'conduct the six group meetings is contained in the Sec— :
.7 ond Step, Family Guide, whichincludesa 30-minute overview
- tape, three skill-training videos;a scrlpted facilitator's gu1de
" masters,of family handouts; and refrigerator 1 magnets dep1ct1ng
the problem solvmg and. anger management steps

s

o Second Step was f1rst pllot tested in 1985 and has since recelved

acclairm for its-success in developlng positive soc1a1 behavior in

children. In 1997 the results of a study conducted on the Second
Step, program by the Centers for Disease:Control found that stus”

dents who were taught the: curr1cu1um became less physlcally

. and Verbally aggressive after participation in- the program.Tn-
addition, these students were found to have mcreased their pos1~ o
' tive social interactions, while the behaV1or of studenits hot receiv- - -
“ing Second Step’ instruction worsened, becomlng more phys1ca11y
~ and verbally aggressive over the- school year: withno measured -
" increase in neutral or prosoc1a1 behavior. The program was also

positivély reviewed in atecent publication by Drug Strategies

- called Safe Schools, Safe Students: A Guide to Violence Preventlon'
~ Strategies. Today there are-over:10,000 schoots us1ng Second Step
; -Iaround the Unlted States and Canada ' - -

For more 1nformatlon about Second Step, 1nc1ud1ng costs and

- “scheduled training events, please contact the Committee For o
“Children at.1-800-634- 4449 or visit the1r Webslte at
-http / / Wwwcfchlldren org SREERRTI
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. PURCHASBN@ AVloLENCE PREVENTEON PRQGRAM

| -Many schools choose to purchase programs that can comé W1th
everything from lesson ‘plans to videosto on-site. tra1n1ng When
“sorting. through all the options available, it is 1mportant to note: -
- that effective school-based violence:: prevent1on programs share,
- .key elements. Questlons to consider in selecting a program that
.~ isright for your schoolinclude the following criteria, adopted

“from Drug Strateg1es and the Comprehenslve Health Educatlon
| Foundatlon - : : :

” . . ' e
~ .
PRSI

B '.‘.'lJ. Is the program based on theory and research? s ,\ S
2 Does the'program’ 1nc1ude a comprehenslve K 12 currlculum?

' Are 1nterventlons developmentally tallored to be age and
stagespec1f1c? oL e T

».3 Does the program 1nc1ude pract1ca1 sk111 bulldlng lessons
© 7 and: act1v1t1es in: addition to information?

': :_4 Is the. program comprehens1ve 1nvolv1ng fam11y peers medla
L and the ent1re communlty? R T

5. Does the program.use culturally : sens1t1ve mater1al appro—- L
“priate for working with students from a w1de Varlety of E
~cultural and ethnic backgrounds? ' :

- 6. Do teachers find the program sat1sfy1ng and valuable? Does
‘- itinclude teacher training? -

"77 Is'the programcost eff1c1ent? e '. -':»'_

3 8 Can the program be 1ncorporated 1nto a schools total |
ccurriculum? o o T Lo

) ;9 Do students en]oy the program?

ST N N -’."") [0 29
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TEN THENG§ Kuos @AN Io ‘ro ST@P Wtotemce

]l Settle arguments with words ot fists of weapons Don t stand
around and form an audierice when others aré argu1ng A
- group makes agood target for violence. © LT

2 Learn safe totites for wa1k1ng in the nelghborhood and know
good places to seek help - - o

3 Report any crimes.or susp1c1ous actlons to the pohce school
- authorities, andparents S LT T

4. Dont open the door to. anyone you dont know and trust '
5 Never go. anywhere w1th someone you don t know and trust

6. If somieone tries to abuse you say.1o, get away, and- tell a
g \trusted adult. Trust feehngs and if you sense danger, get away
fast Remember Vlolence is not the victim’s fault SR

7 Dot use alcohol or other drugs, and stay away from places
and people asso<:1ated W1th them. e

', ;"'

8 St1ck W1th frtends who are also agalnst Vlolence and drugs ; -
" and stay away from known trouble SpOts. <. ol _:’_;.i_-f;-*-‘
9. Get involved to make school safer and better Hold ralhes e
- ‘counsel peers; settle d1sputes peacefully If theres no: program

helpxstartone e S R

t N

]lO Help younger ch11dren learn to aV01d belng critne V1ct1ms
‘Seta good example arid volunteer to help with communtty
- efforts to-stop crime and prevent Vlolence

Thls reproduable fact sheet was prowded by’ the Connecttcut
* Clearinghouse, a program of Wheeler Clinic, Inc, which is funded
by the Department of Mental Health and Addtctton Serwces ; L
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