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FOREWORD

This booklet isthe third in a series of “hot topic” reports produced
by the Northwest Regional Educational Laboratory. The series
attempts to be a looking glass for specific topics in education,
reflecting back to educators the requests they make of the
Laboratory. These reports briefly address current educational
concerns and issues as indicated by requests for information that
come from the Northwest region and beyond. Each booklet con-
tains an explanation of the selected topic’s relevance, a sampling of
how Northwest schools are addressing the issue, suggestions for
adapting these ideas to schools, selected references, and contact
information.

One objective of the series is to foster a sense of community and
connection among educators. Another objective isto increase
awareness of current education-related themes and concerns. Each
booklet will give practitioners a glimpse of how fellow educators
are addressing issues, overcoming obstacles, and celebrating success
in specific areas. The series’goal, ultimately, is to give educators
current, reliable, and useful information on topics that are impor-
tant to them.
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SRV |NTRODUCTION S

In todays cl1mate of renewed empha51s on educatlonal change
educators are contlnually looking for ways to improve school cli-
“ mate, increase teacher job satisfaction, make the:most of school -
fac1llt1es and’ enhance student learning. Many schools are ‘find- -
- ing that modifying, or even abandonirig, traditional methods: of

. schedullng can help them as they work to achieve these th1ngs

and to make educatlon the best 1t can be for all students e

Block schedullng four day school weeks and year round educa—

tion ate alternative schedullng methods that- generate intense -
“interest-in schools in'the Northwest and‘around the country.
Educators want to know if these methods actually WOTK. Though
_ data that reinforces claims of actual achlevement gainsis rela-

t1vely inconclusive for each at this point, it seems that moré and " -

more schools who choose to adopt ari alternative schedule are,

f1nd1ng numerous advantages assoc1ated W1th the Change PR

Thls booklet is an exploratlon of block scheduhng four day
school weeks,and year-round. education. Tris oneof'many -

“resources available to'schools-and communities:as they-cotitem- -

plate new options for. school ‘improvement. The def1n1tlons and

1deas behind each option ate examined, along with the potentlal -

“beénefits and p0551ble conceins associated with them. Ideas for -
1mplementatlon and; examples of different schools throughout
the reglon currently usmg one of the three optlons are. prov1ded

rorer
Bt .
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. WHAT s IT ALL ABour? R ,.
CItis d1ff1cult tobe 1nvolved in educat1on today and not hear
about block scheduhng Tt is an educational trend that has’

K ga1ned favorin countless schools and communities’ throughout
 this extremely diverse nation. Of the three: scheduhng options..

: ~discussed in this booklet block scheduhng is the .one most WIde"

1y usediin the Northvvest Schools adopt block schedules becatise
" they: offer an ‘opportunity to redefine the way teachers tedach and
©, the-way in which studentslearn. In addition, block scheduhng 1s
ix.an optlon that does:not greatly affect the commumty nor is 1t
.expens1ve to 1mplement AR

‘.o_/‘ :

Inits, s1mplest def1n1t1on block scheduhng is any schedule for-

mit (Jones '1995). Because a schiool can build a block s¢hedule’
- that suits its unique neéds, theré are almost as many different
Ways to.arrange a block schedule as there are schools. Some of the

. N

more popular methods that schools base the1r sched‘ les on are -f_ ‘-

0 The mtenswe block In th1s format students attend two core
' “lassesat a‘time. These core classes can be coupled with up to -

i three other year-long- elective. classes Students oomplete the " .

core- classes in 60 ddys and then‘move'on to another: two..
School years are orgamzed into tr1mesters (Jones 1995
anady & Rett1g 1995).

3 0 The 4x4 block: This format enables students to attend four
~ “classes per day, each last1ng anywhere from 85-100 minutes: -
E -iStudents complete in one semester what Would have taken -

“them a full year in traditional schedules (Jones 1995 Rett1g &t

'}Canady 1996, Canady & Rett1g 1995)

. y
P

- mat with. fewer. but longer classes: than traditional schedules per- R
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@ 'l'he alternatmg plan (also known as the A/ B lan) Usrng" E
+ this format, studerits attend eight blocks of classes OVer two " S
days (Jones 1995 Rett1g & Canady, 1996 Canady & Rett1g o
1995) A

g @ The modlhed hlocl( Th1s i$ sart ot a “bu1ld your own block |

“schedule” format, For example, schools may have students
-attend school based:on a:4x4 block on Monday through
- Thursday,and a regular e1ght per1od schédulé on Friday. Or
.- theéy might | have two blocked classesiina day, comb1ned W1th
~three regular periods (Rettig &- Canady,x1996) .'-.";- SRR

0 The parallel block: The parallel blockis used pr1mar1ly in’,

elementary schools whereas the préviotis four formatsare - ‘
‘used primarily in secondary schools. Parallel block takesa -
. classof studenits and:divides them into'two groups. One '»'
group of ‘children stay with their classroom teacher for .
“instruction in an’ academlcally demand1ng subject’ such as.
~math or language arts, while the other group attends phys1cal

- education or music, or visits the computer lab; aftera- #
- .prescribed length:of time the tWO' groups swap; “This schedule
prov1des all'students with'a more 1nd1v1dual learn1ng

experrence (Canady, 1990) S _.\-- S

~

WHAT ARE THE [ENE!FHTS or Btocx :
§CHEDUMNG7’ B

- There are numerous benef 1ts assoc1ated with block schedul1ng

“Because few schools structure the1r block schedules in the exact
.. “'samé Way, the benefits each- exper1ences will be‘a little: d1fferent
. . Follewingisa list of requently mentioned attributes of block
'Isystems for students teachers and the school overall

' M L o<
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Ce Are exposed to:a Varrety of 1nstructlonal techmques that

" 'provide them with more opportunltles for re1nforcement
maklng them more likely to.understand and master d1ff1cult
- concepts (Shortt & Thayer 1995; Rettlg & Canady 1996). -

| ?5“0 May. exper1ence 1mproved grades and’ test scores (Schoenstem
1995, Buckman, King, & Ryan; 1995). | . :

0 ‘Often have better attendance rates and fewer tard1es o
. {Schoenstein, 1995 Buckman et al 1995 Rett1g & Canady
| - 1996; Re1d 1996) DAl | e
. 0 ‘Are less l1kely to. experlence academ1c fa1lure (Schoensteln e
11995, Reid, 1996) O R -
0 Have fewer classes to- prepare for (1n the Caise of a 4x4 block)

or'more time'to prepare for them (1n the case of the A/ B plan)
(Huff,1995). - L . St

| 0 Can use ‘their longer lunch blocks to have club meetlngs or :
| part1c1pate inf other activities that they would otherW1se have |
“toarrange. for af ter school (Schoenstem 1995)

fTEACHERS

- 0 Encounter fewer students per day teach fewer classes each
- day (but technicallyfor more time over the course of an ent1re
year) and have longer prep periods (Jones, 1995; Schoenste1n
1995, Rettig & Canady, 1996; Canady & Rettig, 1995).

0 Are able to use a wide var1ety of instructional techn1ques
(1nclud1ng interdisciplinary approaches) and move away.
from lecture methods.(Rettig & Canady 1996 Re1d 1996; -
Canady & Rett1g 1995) S

0 Are able to develop closer relat1onsh1ps W1th the1r students
. with the extended tinie spent in class each day (Canady &
Rett1g 1995) . L




@ Can lise the1r longer lunch blocks and/ or. prep per1ods for )
meet1ng and plann1ng t1me (Schoenste1n 1995) o g-. IR

" THE SCHOOL IN GENERAL

@ Exper1ences a more pos1t1ve cl1mate (Schoenstem,, 1995
Buckman et al 1995 Reid, 1996) W -

@ Has an envitonment w1th fewer dlstractlons because classes L
change only twoor three times a day. This results in fewer
d1sc1pl1nary infractions;and-a cleaner. school (Rettig &

. -Canady; 1996; Re1d 1996 Buckman et al 1995 Canady &
Rett1g 1995). - T I

@ May use fewer text books (Re1d 1996) ] :,'.i | o
@ Often receives’ strong support from both students and T
parents (Re1d 1996) e

WHM‘ AR»E THE @oNCERNs?

@ Some Ctiticsof block schedul1ng are concerned that mus1c
" and advanced placement courses will not be effect1vely
x 1ntegrated into'the schedule (Schoenste1n 1995; Rettig &

" be successfully included in the block For.example, some ="~ -
schools on the 4x4 block alternate mus1c ‘with another class "

.. throughout the year. This eases concerns about music last1ng L
- ~only one semester. Other schools divide their advanced' -

. placement courses intoa L5 cred1t class one semester, and a 5 f,;,
'J:cred1t class the other Thls eases the concern of- students

- ',hav1ng to take the advanced placement exam months aft ter
* . they havé completed their coursework (Schoensteln 1995

- Rettig: & Canady, 1996). . S R
@ Ttis also important that educators be: g1ven ample t1me for
- staff development prior to 1mplement1ng the, block Tfa .
- school does not have the means to do this; then it is not w1se
1o proceed W1th the. change (Jones 1995 Shortt &1‘ Thayer

- ' \-- " . - PN L . . . . . »- .
-y “ . . P o LN PR 8. . . . .

. Canady; 1996), Though it takes some maneuvering, both can
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blocks as experts; they need to-be prepared

' ':_,.:0 As a final caveat, it is 1mportant to note that block scheduhng

" achieverniént data available 6n the. block format is largely

-

o to determlne,the true outcomes

.IMPLEMENTATEON EDEAS

E The follow1ng Tist detalls afew recomrnendatlons for any school
- contemplatlng the sw1tch to block scheduhng ?; L :;_

with it as poss1ble (Huff 1995)
* 1995; Wyait, 1996): -

sure'they. are in'support of the change before proceed1ng
-~ Without their approval, the change will be ditficult to z_-ﬁ.f o
L 1mplement (Huiff, 1995; Buckmanet: al, 1995; Wyatt, 1996) It 1s
__alsoimportant to Win the approval of students and the " -
L 'communrty They need be kept abreast of and 1nvolved in, all
- important-decisiors. - B PR

" 4. Fnsure teachers know that for students to be successful under

~+ the block; it will require them to alter their instructional .-

-~ _methods. They will have to move away from lecturing-and -

- toward more active, hands-on teaching strategies that take

© L full advantage of longer class perlods (Schoensteln 1995

'-_;»f";Rettlg & Canady 1996). . i - -

5. Providé téachers w1th ample time for staff developrnent They

- uwill most: hkely be nervous:about the change, and need timé -

~ = and resources to figire out how they will adapt, (]ones 1995
-Shortt &r Thayer 1995) Some suggestlons 1nclude B

- isstill relatively r new to education. Much of the student o

: ‘_ 2 Visit other schools us1ng the block (Huff 1995 Buckman et al

1995) Teachers should not be expected to start teach1ng 1n' L

l .anecdotal Aswith. all educatlon 1nnovatlons 1t W111 take t1me R

i

J 1. -‘Study current research on’ block scheduhng Get as: famlhar

: 3 "Survey the staff about the1r feehngs toward the block make s . |



e j@ Have teachers meét in groups pr1or to 1mplementat1on of
et " the block schedule to:write sample 90-minite lesson plans
© 7, and.curriculum gu1des to share w1th ore another

W (Schoenstern 1995) 2 NI RS
s : ,:_;_f® ‘Access d1fferent resources about block schedul1ng (V1deos
7 books, art1cles etc. ) L « SO

'i<2> Develop course- pacmg gu1des that walk teachers through
~ their new schedules (Shortt & Thayer 1995 Rett1g &:
Canady L996)

<> In the end teachers Wlll learn best by s1mply dorng
GRS .-In1t1ally teachers should not create lesson plansfor more
... - thana couple weeks in advance. After this, they willibe: -
e "",_{more aware.of - how. best to. pace the1r classes and structure
" their lessons (Wyatt 1996); R L

6. When' des1gn1ng the actual schedule keep course- sequencrng
“ ¢ issues in mind. Also, accredifation and teacheér contract”
.-~ policies and requ1rements must- be adhered to (Shortt &

';Thayer 1995).."

R 7. Have'a pol1cy in place that smoothl trans1t1ons transfer -
- studenits from traditionak schedules to: the block schedule
-_':(Shortt & Thayer 1995); - L

—~

A
-‘, o ° . . - '.-,‘ .

i 8.5“Cont1nually mionitor the effects of the néw schedule on . -
7+ _ teaching and learning Keep an opeir line of « cOmmunrcat1on oA
o ewithall educat1on stakeholders (Shortt &c Thayer 1995 Re1d L

1996).. e =

i Regardless of how and why a school goes about 1mplement1ng a:
..~ block schedule, it is important to know that arty attempt to . | :
change what istraditional will likely generate criticisim, Keep.
- this in mind before, during, and after the process has beeni imples
-mented (Huff, 1995). Involving stakeholders at each stage of- the
. \dec151onmak1ng and plann1ng can, m1n1rn1ze the cr1t1c1sm~

i
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'-"'4WHAT s IT ALL ABQUT7 , ST
- The mot1vat1ng force behind a school changlng toa four day
week is quite différent than that which causesa school to adopt :

. four-day school schedule (Grau & Shaughnessy, 1987; Koki, -
+.1992; School Fits, 1983; Rlchberg & Sjorgren, 1983; Blankenshlp
- 1984). By extendlng the time spent:in-school for four days,(by =
““approximately 25 percent or 75 minutes per: day) they are “able to_"l,_'--'
~“close the school on'the fifth. Instead of cutting art, music,or ..~ % "
“-other-activities that of ten fall prey to budgetary shortfalls the
- fout- day week gives schools the opportunity.to preserve these .
" classes and still save money. Generally schools that use-a four--'
“.day week are small, rural schools. In the Northwest, Oregon is-

states; including: Washlngton 1daho, and Montana do not have
. leglslatlon that permlts four-day- Week sehedules "

“ Most often, schools that sw1teh toa: four day Week take e1ther .
. Friday or Monday off. Those chooslng to close on Friday say that -
- itis best because such a large portion of the student populatlon B
" ‘misses school due to athletic events and other activities on this -
“day. Those. choosmg to close school on Morday do so because:
- gymnasiums of ten have to be lit and heated for Frlday athletic” .
“events and activities, whereas fewsuch activities.occuron -
Mondays (Blankenshlp 1984). Regardless of which day schools

on clearly defined purposes and a recognition of- both costs and -
benef1ts (Rlchberg& S]orgren 1983) e T

”’W

! block schedule. Faced with dwmdhng financial resources and-- |
"-ldecllnlng enrollments ‘many small school districts have adopted} T

- the only state with schools using a-four-day schedule. More than o ;
-2 dozen districts there: currently observe'a four-day week. Other o

close, the decision to sw1tch to a four-day. week shotild be “based e
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"iWHAr ARE THE BENEHTS O[F A

"~ FOUR- DAY’ WEEK‘P e

B '.dents teachers and the’ school in general

‘.':i:"',,._'STUDENTS AND TEACHERS: -

’ '_T»Though f1nanc1a11y mot1vated most schools that adopt a four- " .,

S day week have serend1p1tously d1scovered numerous benefits * .

they didi’t quite expect. Following isa Tist of- the/advantages of -
- “the four-day. week that 1 ‘many schools have encountered for stu-

[ )

N ":"':'Sf@ Student drop out rates dechne (thke 1994 Grau & SR
: Shaughnessy, 1987).- = o U

| @ Student dlsCIPhnary referrals decrease (Kok1 1992) ot S
©. Student achievement is generally riot: affected either. posmvely“ﬂ_.'

- or negatively (Nelson 1983 :Daly & Rlchburg 1984)

@ Student and teacher attendance i 1mproves (Blankenshlp
©1984; Litke, 1994; Koki, 1992; Grau &Shaughnessy, 1987
Sagness & Salzman, 1993; Featherstone 1991) s

@ Studentsand teachers benef1t from’ less. 1nterrupted class e
‘time asa result of longer. class perlods and fewer, trans1trons o

~ "at all grade levels. This i increases:the efficiency of instruction - |

(Blankensh1p 1984 Kok1 1992 Grau& Shaughnessy, 1987
- Culbertson; 1982): :

@ Students and: teachers share more pos1t1ve attltudes about
_“school. Consequently, there is.a marked i improvementin
school morale: (Blankenshlp 1984 L1tke, 1994 Grau & L
Shaughnessy, 1987). * o

o School faculty has more tlme for quahty staff development
- (often the day off is used for th1s purpose) (Blankenshlp
1984 L1tke 1994) LI




1 'Q There 1s fnore time for part1c1patlon in extracurrlcular o
_ activities and fot personal business; such asdoctor’ -~ %o
" appointments (Litke; 1994; Kokl 1992 Grau& Shaughnessy
-1987; Culbertson, 1982) SR

- ji,THE SCHOOL IN GENERAL '{q;'j' -

R1chberg & Sjogren, 1983;Koki; 1992; Grau & Shaughnessy
1987, Culbertson, 1982 Sagness & Salzman 1993 |
" Featherstorie, 1991). - ' =

0 Can make up- school days mlssed due © 1nc1ernent Weather
~* “on what:would have been the. fifth school.ddy 1 instead:of at-
* the-end-of the school year (Blankenshlp 1984; thke 1994)

: 0 Experlences fewer distractions; 1earn1ng is less broken. up by “
- “-athleticevents or other school activities. (Blankenshlp 1984
Sagness & Salzrnan 1993 Featherstone 1991) L

‘_'WHAT ARE THE CONCERNS’

~decision. Some of the concerns assoc1ated w1th the four day
' -week that are 1rnportant to note 1nclude | EIRSE

. Chlld care issues: Whlle some parents hke the four day week‘ﬁ-
- because they prefer having to find good child care one day a*
. week, others dislike it for the very sarmie reason and prefer to .

" schools have alleviated this concern by using high school: - .
o students as baby-51tters for those in need (Blankenshlp 1984)?« -

: ""0 Has srgn1f1cant sav1ngs on ut1l1ty bllls substltute teacher payf'_ ;
" schiool buses, and building wear-anid tear (Blankeriship, 1984;. . -

-i- ,Welghlng both the advantages and the p0551b1e dlsadvantages
~of any mew scheduhng format is eritical.to making an. 1nformed S

. -arrange for child care in smialler 1ncrements of time.:Some o S



0 Pr1mary-aged students There is of fen concern-as to how young
.. ~students will respond to such a long school day: Asaresult, -
o . ~Thany schools struicture the day'so the afternoor is composed
" of Jess acadernic work than'the't morning, thus allowing "
L students to, have som'e “down t1me” (Blankenshlp 1984)

needs students may have retention. d1ff1cult1es W1th an extra
- day oft each week (Blankenshlp 1984: Culbértson, 1982). -

<> School reform. movement ‘Some educators are concerned that
the four- ~day week may appear to be inconsistent withthe*
-new’ emphasls for more time in. school (Blankenshlp 1984)

| 0 The four- day week will take more of. a 1ocal commumty
: 73 -commitment than other schedule opt1ons asit can affect R
dally commumty routmes as well as the ch1ldrens S

ﬂ MBLEME NTAT ion ﬂ DEAS - f SRR TR o S
When*contemplatmg the dec1slon to move to. a four- day Week

_‘ ,;"keep in mind that it isa mult1step process Some suggested steps
"__for 1mplementatlon are e T e e

,A'r"
A._"

L ‘Become as famrhar W1th the concepts and 1mphcatlons of a. _
. four- day week as poss1ble Read research and case studies. . .
) »Talk to other adm1n1strators and teachers using this schedule. -

2 i'Survey the staff they must be 1nvolved in the dec1sron- ST
o :‘maklng process. If-they aren’t in favor of -a. four day schedule B
-1t will-be difficult to'proceed (thke 1994) P T

- | 3 Get the endorsement of the students parents and communlty, g
L ‘:'1n addition to approval from teachers and-administration; - .-
"~ since this change will affect all of them as Well (L1tke 1994)

S 4 ‘-Des1gn the schedule to. accommodate the. needs of teachers
- . and students. Make sure all changes stay W1th1n accred1tat1on
| ;guldellnes and teachers contract requlrements Lt

. o L - i P RN ‘.4- o, - K T e
R T ) : . : e ’ . i ST " ' ! - s LT R




5 Some restructurlng and repac1ng of the Currlculum W111 be

- hecessary. Involve school staff; this Wlll give’ them ownershlp
of the process and also’ help them to feel more ready for the

Change Provide ample time for staff development (Rlchberg

& Sjogten, 1983; Featherstone, 199D): ¢ .

6 Once the schedule isin place monitor-its ef fects f requently
. Keep communication open between adm1n15trators teachers
students and. parents ’ - |

7 Allow a suff1c1ent trial perlod before maklng any f1na1
recommendatlons on the schedule (Blankenshlp 1984)

8 If p0551ble,kuse the-day off asan opportunlty 1o provlde ‘s 2
. students in. need with enrlchment act1v1t1es or addltlonal

- R . : o
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WHAT S |T ALL ABOUT" e e
Communltles are ofteil motlvated to select year~round calen-
dars due to boommg student enrollméntand a lack of fundmg
“to construct new school bulldmgs Even though year-round ..

education may seem like an educational innovation, it has actu-

ally been around for quite some time. At the beginning of thrs

= century, populatlon centérs such'as New York and Baltimoré

- were sites of -year-round educat1on programs, A shift in soc1etal
needs coupled with'a largely agtarian society;: altered the school
- calendar and made it what it is today (White, 1995; Dlugosh

- 1994; Bradford, 1993): Because we are no longet bound:to’ agrar1— s
~an calendars, 1 many educators’ now feel that rearrangingoreven. |
extendmg the school yeat ¢an increase opportun1t1es and better -
".achievement for all students(White;1995) There are.abouta”
" dozen-districts divided ameng the Northwest states of Idaho;
Oregon and ‘Washington that have-at least one school currently
‘usinga year-round/ mod1f1ed calendar but it is not a Wide?
spread trend at th1s tlme

To fully apprec1ate year round educatlon it helps to. understand

~“some-of the different formats it can accomimodate. Generally, on’

a-year- round calendar, students attend school for a prescr1bed
length of time (this can: be 45,60, or 90 days) and-theri: have'a
_‘vacation, of ten referred to as an intercession. This. break com- -
- 'monly lasts 15days; but can be as.long-as 20, 30, or even 40-
days Some of the more commen conf1guratlons are: 45 days
on—15 days off, 60-15 (with most of: July off), 60-20; and 90- 30
(Serifs, 1990): Student tracks are ariother important aspect of
 year- -round systems Tracks are the groups students are d1v1ded
“into whichrshare the same schedule rotation; A school can have
~up to. four or poss1bly even more tracks and as few asong; -




" though 1t is: the staggered rotation of multlple tracks that enable _
-i’_'..schools to combat overcrowdlng REER 4 DR
"WHAT ARE THE BENEFITS. OF ¢ LT
| --'YEAR-Rou NDE DUCATIO N’ ; -'-, e o ;

- Today year- round scheduhng is) used 1argely to. combat severe .

. overcrowdrng asanalternative to expensive bu11d1ng plans that
- -can’cost taxpayers millions of, dollars though this is niot. always

2 ¢ the casé (Schnieder & Townley 1992; Levine & Ornsteiri, 1993).

~ Some districts choose year-round calendars because of the: bene- |

fits it has for students. As with: other- schedule changes educa- -

~tors have found that thiere are ritimerous advantages assoc1ated

- with year-round. calendars The' folfowmg list-details the com—i'- P
‘mon benefits.of year round programs to students teachers and =

. 'the commUnlty : Sy Co SR

R

| -'STUDENTS

. 0 Benef1t from -amore cont1nuous 1earn1ng pattern and a’ e
 rediiced neéd for review (Serifs; 1990; Dlugosh;, 1994; Bradford

* 1993; Morse; 1992; Levme & Ornste1n 1993 O’Nell & AR
- Adamson, 1993). - -

"¢ Can benef1t from optlonal remedlatlon programs offered
-+ during intercessions as opposed to lengthy repetition dur1ng
.. régular.session- that might put-therh: behind othet studerits. |
.. Intercessions can also provide'a means for enrlchment e
- activities for all students (Serlfs 1990 Dlugosh 1994 |
) *-'Bradford 1993). - cL | ’

-~ -

o ;0 May have a marked 1mprovement in the1r overall school
performance especially if they come froma home env1ron- ~
~mient that does not reinforce school 1earn1ng (Morse, 1992)

'® Often-feel more enthu51ast1c and mot1vated about school
(O’Nell & Adamson 1993) r :-_ .‘

17
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A 0 See less 1nc1dence of ]uvenlle dehnquency (Serlfs 1990)

o3 Save money by chooslng the year-round model over new

TEACHERS SN TR

@ Experlence less burnout and fatlgue ]ust as students do as a .
" tesult of the shorter 1nstructlona1 cycles (Levme & Ornsteln‘_ o
1993) R S

Are absent from school less (Serlfs 1990 Goldman 1990)
@ Spend less tlme rev1ewmg materlal they have already taught;_'.‘

et Can'earn extra incorne by teachlng durlng the 1ntercesslons .
(Serlfs 1990 LeV1ne & Ornsteln 1993) ol -

THE SCHOOL AND COMMUNITY

 construction, and can increasé the school:capacity by 25. v

| percent (Serlfs 1990:. Dlugosh 1994 O’Nell& Adamson 1993)

g Experlence less vandalism: that can oecur durmg long .
- summer breaks (Serifs, 1990) I Do -', o

-

- e B Tt N ' E ~

S
i

WHM’ ARE THE @oNcmNs? RN

© 7 Of the three scheduhng alterndtives drscussed in \ this booldet
- year-round schedules are probably the' most challenglng to -
. implerment. Saving moriey by 1 maximizing, schiool building uti- -

 lization should not be the sole:motivation behind adoptlng a

.. year-round schedule (Glines1987). Implementlng a year- round
- calendar isa comphcated process. that requires the ¢ commltment
" not only from school'staff and students, but from parents. and"

" the community as well. The whole community syrrounding a

year-round school or dlstrlct will be affected. In-order for educa--

‘', tors to convince parents and the community thata year-round:
= model‘should be 1mp1emented they will need to csunter, many

old arguments about time in school and present loglcal com- ‘;_ :

. ) - S T T s . ﬂ-"": - . "»‘ " ’
. « ca . AP L PR R -
o i - . . .. N S .
PR . s - o T A Y Lo e .




~pelhng reasons: about the benef1ts of mod1fy1ng the tradltlonal
school calendar (Dlugosh, 1994). Just as important.as know1ng
-the benefits, however, is knowing about possible difficulties. -

-' 2t1vely with the community and to create a successful program
Some of these are outl1ned in. the followmg hst

- :Q The 1n1t1al cost of sett1ng up a year round program may be g
| h1gh Renovations, such as-extra storage and air cond1t10n1ng

1990)

_be offset by incteased district costs; such-as more school offlcef;..,_
- staff or additional teachmg staff . (Serlfs 1990) B |

: M@ There W1ll be less time for large -scale clean1ng and
malntenance (Ser1f S, 1990) ‘ .

§ & There will be more wear and tear on the bulldmg (Serlf S, 1990) S

L The schedullng process itself is quite complex and Wlll need
o careful managemerit (Goldman, 1990). | -

i~ @ Unlessthe: school i$ using a slngle track. plan every school
_ ffunct1on thatoccurs; including parent. .conferences, faculty

el once because.one segment of:the school populatlon will
always be gone (Goldman 1990; Moore, 1992).

O Careful coordihation with district. spec1allst services (e,

" speech theraplsts occupatlonal theraplsts or other -
consultants) will be nécessary, as most of themdo not

normally work with students over the summer (Moore, 1992)

f@ Parents may become fristrated if the1r children do not have
-common vacation times. (Lev1ne & Ornsteln 1993 O Nell &
Adamson 1993) | - -

Pt

)

“Educators must be fully aware of the compllcatlons often assoc1-:-' '\ o
ated with. year-round scheduhng in order to communicate effec- s

-area must in order for the program tor run, smoothly (Ser1f 5,

':: ' Some. of the sav1ngs resultlng from year round programs Wlll O

* " meetings, and- open ‘houses, will have to be done'moré: than N



| @ Mult1ple track systems requ1re exterisive packmg between
‘i'_»jf “sessions as. classrooms are of ter shared (O Ne1l &z Adamson
‘ 1993) ‘j;’~m3~:~ R S R AT .

.,.'., -

@ Cont1nu1ng educatlon coursework may be d1ff1cult for
- teachers to pursue R .

HMPLEMENTATHON ﬂDEAS

Because of the complex1ty of 1mplement1ng a year round sched—
~ule,itis 1mportant to be aware of several suggested steps They

A p

are as follows I -': R R T N IR R

DERIRY
v
L N
ook

L

rj-

1 Become fam1lrar W1th research and 1nformatlon on year—' o
“found cilendars. Visit other year- -round ‘schdols. Frnd outas’
“amiuch ; as poss1ble about the’ pros and cons, and how these

relate to current d1str1ct needs o rif;-::' s SR

s

2 Involve all local educat1on stakeholders in the deC1s1on~ ‘.. .
E mak1ng process. This should include teachers students,
" paretits, classified staff, and thec -comriunity, Keepmg them
- informed throughout the process will minimize conflict -

(Senfs 1990; Bradford 1993 Schrieder & Townley 1992)

3 ‘Rémember that 1t is most critical to have the support of.
' teachers; if they are not in favor of the decision; there’is l1ttle
probab1llty that it w1ll be successful (Schn1eder & Townley
1992): S S :

4 ‘When des1gn1ng the actual schedule cons1der the followmg
# (White,1995): - « - S

@ The conf1guratlon of the calendar w1ll it be 45 15 60 15
L OI“someth1ng else? o

3

& “The number of student tracks that w1ll work best W1th
“the chosen config iguration

0 The number of hol1days dur1ng the year

.- EE RN E
M B S .
. . N
- . . . 20 f ) . e e .
. . . . -, :
'
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oo

0 The un1que needs of the sehool and eommunrty bu11d a
~ schedule that bestsuits them: - | .

5 Prov1de ample time for staff development The year ronnd
schedule will require extensive changes in everythlng from_
faelhtles 1oglst1es to the ppacing of. elasses (Serlf 5,1990)..

6 Be prepared to deal W1th curricula concerns'such as eourse
- . _sequencing and eont1nu1ty and student remed1at10n and
_ enrichment (Serifs,; 1990).. : |

" "',_.'7 Af. p0551b1e fake the | program Voluntary dur1ng 1ts 1n1t1a1
stages. ‘Also; Tet. parents have a say in what track theit

(Serlfs 1990 Bradford 1993)

e .

X,

to the needs-of all 1nvolved

- s

1. _"'-10 Do not rush 1mp1ementat10n and do not make any hasty
| evaluatlons Aceurate assessment of the program w111 take
- time (Serlf s, 1990) S : .

children will be in; give thefn as many eh01ees as: p0551b1e : .;; e

‘. 8. Assure that the new schedule 1s in hne w1th aecredltatron Y
. ‘and teaeher coritract requ1rements e T

_.9 Monltor the program contmuously be f 1ex1b1e and attentlve .' S



THE N@R‘B‘HWEST SAMPLER

¢

Several schools alternatlve meth@ds of scheduhng are descrlbed:

' " onthe followmg pages: They are: located in the Northwest states* .|

‘ . of; Alaska Idaho, Montand; Oregon and. Washlngton These pro-
P 'gramsare justa fewof the many e excellent ones: found in the >
‘region and. throughout the country The programs Vary Wldely
“in scope. Some have been'in existence for several years, while - "~
. othérs are fledgling efforts; Included for each site:is location’ and. SR
o ;contact information, observed outcomes as a result of the sched- ok
¢ ‘uling,a descrlptlon of the prograrm, and tips dlrectly from: these
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BLQCK SCHEDULE
(4x4 MoanED PLAN)

"i.

'-’.'-‘PROGRAM Loc:ATmN "_‘;_ _'.-—l RSO
i La Grande Hrgh School PR L e e
|- 708K Aventie- - ii T R

o La Grande OR 97850 e

mas Tk

" Roland Bevell. Pr1nc1pal
* Phone: 541/963-1966 it T L e
 Fax 541/963 0860 . .. R R

:PROGRAM BESCRIPTB@N'-
During the 1991- 92 school year teachers at La Grande ngh

ConTacT *,?'*-fﬁiﬁafha]:zfiffﬁﬁ?fgidﬁf*

School began 1nvest1gat1ng schedullng alternatives for their 900- .'-' i -

: ,',"student school. With the support of the administration and’ d1s- L

trict, they began a process that would eventually result in one of IR

| Oregons first block=scheduled schools: La Grande teachers
reviewed current research, and received a 21st Century- Schools

. Grant that enabled them fo visit-other block -schedule schools

E -around the country: With this.information, the staff-builta-

o unique ‘block schedule, capable of meetrng the needs of students
‘:-_-teachers and the communlty DLl '

"_-"'The schedule cons1sts of four 88-m1nute block perlods and a 58-;__' .
- minute lunch. perlod Teachers instruct three classes per day and e

use the remaining 88-minute block for preparatron ‘work:

- Students complete classes.in one semester what in prevrous

‘ . years would have taken them an ertire year. Generally, schedules

for each student are balanced to prov1de them’ w1th both elec- s o

t1ves and more: academlcally rrgorous classes

23



‘_’ classes. For example astudent mlght spend 88 minutes in- band

~ students to make the most of band, choir, and orchestra through- .
out the year whlle ma1nta1n1ng the structure of the block ’

‘la Grandes block schedule also prov1des t1me for teacher access .
days and faculty forums. Two: Wednesdays out of each month,. |
from 730 to 8:45 am., are set'aside as teacher access days. Durmg
. 'this time teactiers aré available for one-ori-one tutorials with stu-"-
dents School'data shows that teacher access days have a 30 SO
percent student part1c1pat,10n rate < S

The other two Wednesdays of each month are devoted to facultyi— P

ties for teachers to'discuss school issues, to contmually evaluate’ -

. the. block -scheduling process,’ and to share : strategies and.tips for, -
'success: Many. curr1culum 1ssues are also dlscussed and Worked
onat thlst1me IS - S ~

Y

An extenslve study of the schedule changes at La Grande was
- conducted during: the 1995-96 school year by the Eastern Oregonf B
" State College Regional Services Institute. The study, which "= ="
included surveys, interviews, and focus group discussions,

showed that the majority- of students, former students, teachers,

averages have gone up, while disciplinary referrals have gone
~ down. Teachers who once relied on basic lecture techniques to
- deliver lessonis have become innovative facilitators of learn1ng— .
cont1nually challenglng themselves and the1r students

At La Grande mus1c classes are alternated wrth other select f. SR

.on Monday and then 88 minutesin the yearbook class or - person- - “j T
al f1nance on Tuesday Alternat1ng the classes in this way allows = - >

- forums fromi 7:30.t0.9:30.a.m. Faculty forums prov1de opportuni=, |

. and parents support the block.schedule and the other schedule- - _
rrelated changes the school has 1mplemented Student grade: p01nt_ R
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f'i{-_@ssmveo OUTcoMEs , TR
_.\0 The block: schedule has. helped to: faC1l1tate a more humane
* environment for students and staffi @ o e

: @ Students-are learnmg better in'the block schedule W1th longer-*.‘, R
' per1ods of time to interact w1th staff and each other B ‘

;;'.@ Teachers do a better ]Ob of 1nstruct1ng they do not. have to go S
, back and reteach every day ‘ S |

~

- @ The school and classroom env1ronments have 1mproved

because of decreased student movernent (in sw1tch1ng = y
classes) and nonacadem1c 1nteract1on wrth each other
f -‘.","KEYS TO S U c c ESS . - o Cpne T . RRTRIAI,

@ Get support frorn the adm1n1strat1on and the board

e .@ The. change process is slow a’ three to. f1ve year per1od is”
needed in, order for itto gam full acceptance and. for succeSSc
-to'be; real1zed = » ‘

e @ The staff must support the change

A

o @ Necessnate open commumcatlon W1th parents and students e
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‘IlSteve Ch1avaro Pr1nc1pal o, e Gl N
- Phone 406/626 5222 T N T

'TDESCRWWWQN jwiir*ff”~W’, ST
. Five’ years ago staff at Frenchtown H1gh School it a,near unan-_]
" imous vote, décided to make the switch from craditional scHed=" .
- uling to'an alternate~day block schedule. They felt that the tradi=--
.+ ‘tional e1ght period. schedule was limiting: Many also felt: that
* * .they had grown stagnant : in their. profession:over the years, and
.- that this would be Just the challenge to put the spark back 1nto
| ’._tthe1r careers R T RS e

BL@CK §CHEDULE
(ALTERNATENG PLAN)

_Qi&OCNHoN ?Tféﬁlif%bh?filfifufgfzdif
.. Frenchtowri H1gh School: - e R S s
: -Vl7620 Frenchtown Frontag ;f'_f B L

-Frenchtown MT 59834 R

~

,‘

- The f leX1b1lLty of the block has prov1ded students and staff at

" Frenchtewn with many benefits 1nclud1ng more opportunities for
L 1nterd1sc1pl1nary learn1ng and.more time for teachers and stu- "
~+ dents {6 get to know one another. Frenchtown hasalso used the".
- "schedule to structute’a GED/work release program'that could not ;
_have existed otherwise. In this‘program; students who are not: suc- .
o ‘cessful in-the regular school setting.can. work: toward the1r GEDs -
“rand Work at jobson alternatmg days of the week:Overall, the T

~ school has found that the block schedule provides better opportu- e
‘nities for both college prep and non: college bound students RPN

2 6 '- |
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Pr1nc1pal Steve Ch1avaro notes the follow1ng caut1ons

7,

L Teachers Who struggle w1th classroom management usmg a

-'-_.'trad1t1onal schedule will find block schedules to beeven ; .

- -.'more challenging, prov1de all teachers w1th strategles to. help
.. them successfully adapt to the block R T

.. 2 Study halls are d1ff1cult to manage m 90 m1nute blocks

o 3. _Students Who aré prone to procrastmatlon may find -
o _4.-'~them s elves smkmg rap1dly inan alternate day block schedule

[ 4_-7,Attendance becomes amiuch’ b1gger 1ssue When using a: block
~ - schedule; traditional attendance pol1C1es may have tobe e
s mod1f1ed along with the schedule when- sw1tch1ng to the’ block

In the years since.its 1mplementat1on the block has served the
. students and staff of Frenchtown well. A survey: conducted two
 years ago: indicated that 95 percént of students.wanted to con~"
.~ tinue:with the block schedule,and all but cive teacher. des1red to
~.doso. Teachers also'report-that.the block has revived their "~ °
exciternént abouit teaching’ and that students seem to be more
successful W1th i
OBSERVED OUTCOMES CTe e o
0 Teachers feel: rejuvenated in the1r careers the block has g1ver1
them new challenges o S - I

0 Students react more pos1t1vely toward school

0 The f lex1b1l1ty of the: block can meet the needs of a d1verse - : |
group of students and staff v L

KEYS TO SUCCESS R . JRI
- * Ta1lor the schedule to. your schools spec1f1c needs don t be R
afrald to try someth1ng new. © .ol - Lo

0 Involve all members of the'school commun1ty 1n the - P
N assessment of the neW schedule R e
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| Skykomlsh wA 98288

B Lock: S CHEDU LE o

(4x4 PLAN} |

'P ROGRAM: L@CATEON T ":’-:_ o R
: ;"-Skykom1sh H1gh School | B
“Box325. 7 '

:”3C0NTACT

Don Emerson Teacher . :
- "Phone: 360/677 2623

T e s

- Fax 360/677 2418

..‘\_.

hf?PRoanM @ESCRWWW@N

o

. '.l""

Wit the realization that a seven per1od day was spreadlng both
. teachiers and students a-little too thin, teachers at Skykomish -
~High School'in Skykomish, Wash1ngton began investigating .
~*scheduling alternatives. The alternative they found best su1ted

“ for their needs was block schedullng The block schiedule allows

" teachers and students to focus on fewer subJects Now; instead of

.- seven classes, they have only fout. Teachers instriict three and

“use the fourth as aprep. period. Thereis also-a tén-minute home-. o
. ‘toom afterlanch each day. Overall, students and teachérsarein *
> .school 15 minutes more each day:so there is miore instruction’. -

- time. Students can earn eight credits: per year 1nstead of six. In |

" earlier years, many.classes were only offered: every other year in

th1s small, rural school Now W1th the block each class is: offered o (

*everyyear e T T T

“Most exc1t1ng are the changes the block has brought to. teach1ng |
~methods and.the ‘way students learn: Teachers feel that. they .

have more t1me to re1nforce 1nstruct10n Now students can learn BRI S

28
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L through hands -on, dynamle act1v1t1es that g1ve them more .. -

. interaction with teachers and each other; instead of through tra-
" ditional: lecture/ memorizing teehnlques There have been very:
L ofew Complalnts about the block*schedule smce 1ts 1rnplementa- s
g Zf'-.tron at the beglnnlng of thlS year ” S S

o The sw1tch to block scheduhng has been a posrtlve experlence £
" for'students.and teachers at Skykomish. Though they are still 1n

“thé initial stages of 1mplementat10n they are confident that'it*

~has been a, change that has improved-the. day—to day operatlons |

of the school and the educatlon of students

| '-;O BSERVED 0 UTCOMES 7 /.o -'"}'?f';.,-:;',j
. ';0 The block schedule has prov1ded more t1me for Varled
learmng act1v1t1es e T S e s

0 Because of the extra t1me prov1ded under the block for
o relnforeement teachers have not1eed somi¢ test scores rlslng

# - . - Al - -~

7 0 Prov1de teaehers W1th tra1n1ng in. alternatrve teaehlng R
" methods that are sulted for block scheduhng R

o 0 Strongly dlscourage student absences as they are deadly to .
| grades in block scheduhng T e S

. \0 Notlfy parents ‘weekly or b1weekly regardmg student :
_.progress; with the faster pace of the block students can fall
beh1nd qulekly T S




| \‘@ONTACT _ | DAY
S Jim Dawson Prrncrpal e S |
““'-Phone 907/283 6148 - N

}{DESCRlPTioN | T T -
. Four years ago, Mountam V1ew Elementary School recelved a
*grant from the Alaska Department of Education to 1mp1ement a

BL@CK SCHEDULE
(PARALLEL}

. .
,)‘

. PROGRAM LOCATmM . SR I
(Mountam View' Elementary School o . IR

< - 315 Swires Road '; o L ., .f__;
- fKenal AK 99611 R

parallel block schedule. The motivation behmd parallel'block .

scheduling is srmple Decrease the humber of studentseach -~
“teacher sees, and thus i 1ncrease the amount of one on- one atten-
' -tron each chlld recelves - e

e

Fach grade (Mountarn Vlew serves: students in grades 3 5) is- -
- allotted an-hour of “bloek” per day. During this hour, students
} ‘spend patt of their time ineither math or language arts.and
- part of the time in either PE, music, or library. Students from
each class are split into two groups, with one group attendrng
~ the'math/language arts portion and the other attending the
o PE. / music/library portron Af ter about 30 m1nutes the two
o groupsswrtch S

¥

~

" This arrangement has worked Well at Mountaln Vlew because "
| students have 1ncreased opportunrtles to recelve personahzed

<

3@




1nstruct1on Because most schools do not have the means to reduce
class 51ze as they would 11ke parallel block scheduhng is & fea51ble _»

~~~~~

Mountaln View were skept1cal of the arrangement at f1rst they
along W1th the commumty are f1rme in support of 1t now

»_4;“_. e N ‘

@BSERVED @UTCOMES
K3 Dlsc1p11nary 1nteract10ns have been reduced
@ Student to-teacher ratlos are lower 0 '

@ Teachers can con51stently use cooperatlve learnmg act1v1t1es ’
and mampulauves B , ST

@ Tlme on task has _1ncreased LR e -

Kevs To Si U cc ESs LA
B ® Nece551tate open commumcatlon W1th staff and parents

@ ‘Ensure Staff. support the\new schedule 1f they aren 't 1n favor B
Cit w111 be difficult to proceed B L

e Commlt all key stakeholders to reducmg class'si srze -
0 Invelve the spec1als (PE, hbrary mu51c computer) teachers i’

the dec1s1onmakmgprocess e e e e
@ Remam flex1b1e throughout the process R




PR@GRAM E.OCATEON SRR
"Cove School DlStI‘lCt '\Q_ S S .
PO.Box 68 ' S E0 L
Cove OR 97824

C@NTACT '

- John Ott, Adm1n1strat1ve As51stant

Phone:541/568-4424. - L e

- Fax: 541/568 4348

“

S

Students in grades k1ndergarten 12 attend school Monday -
through Thursday from 8 am: to 4 p.m,, with the last 30.min~

" utes reserved for meetlngs clubs, and other activities. Primary .
students ate released at 3-p.m. By reducing lunclitime and the

_'time spent between classes, Cové students spend asmuch. tlme
in schOol as: when they attended five days a week |

Along w1th the f1nanc1a1 sav1ngs there are numerous: other bene- o

 fits associated with the four-day schedule: Because Frldays can .
“be used for athletic events and other school-related activities,
there are fewer: 1nterruptlons in learning Monday through -

" Thursday. Teachers also can use Fridays asan extra work day

. Many teachefs can be found at school on Frlday planning

_ lessons, conductlng meettngs or worklng on other Classroom |

prOJCCtS ST NP
' 82

- D ESCRIPTHON
R Th1rteen years ago, Cove School Dlstrlct in rural Northeast
* Oregon shifted'to a four-day week in’response to rediced fund-
- ing and low student enrollment. The schedule has Worked Very
-~ well: for students teachers and the Communlty

e




L,

~_"«©tsssmveo @UTC@MES :
@ There is less 1nterruptlon from athlet1c events B
L CTBS scores have remalned stable S R ﬂ- B LR

_'-@ Frldays can be used for staff 1nserv1ce O R

Ktavs TO" Success E
dene '0 l\/hnlmlze 1nterruptlons 1n school

*
" e - -
- .
o . <
- . R -
N ¥
. L -
e oL T e T . R

ca

In’ the years since its 1nceptlon in Cove the four day school week
has been widely accepted by-all'local education stakeholders. -
Instead of making student'services and activities thetarget of
educatlon cutbacks, the schedule-has enabled this small-com-
munlty to continue to prov1de students with a qual1ty educa-
tlon full of opportunlty and challenge "
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and food serv1ces JORT RS I

~
! Lre

Che st

: 0 Assigr | homework prOJects over. the extended weekend

L 1nstead of on Monday or Tuesday AR .j;
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S 2 Thefe has been f1nanc1al saV1ngs 1n electrlclty transportatlon S
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o DESCRIPTION el e -

- On August 3,1992; the Merldlan School D1str1ct in Merldtan
" 1daho, opened its first year- -round schiool 4t Pioneer Elementary e
- Prior to its-opening, many staff and parents were interested in the. o
-~ concept of .a modified schiool calendar: In-addition, it seemed that
g .overcrowdlng would soon become an issiiein their rapidly grow— :

“ing community. Research anid investigation intd the subjectled
* the district to approve the: year-round modified.schedulé: Instead
"~ of choosing one of its already existent schiools to be the home of. -
the modified calendar. the district selected its new elementary

'school as the site, thus avoiding the.conflict that might-have -
arisen had they tr1ed to change the schedule of an ex1st1ng school

- Because the d1str1ct was, not sure what the response to the mod1— e

fied calendar would be, enrollment at the school was initially

“‘optional and opened to everyone in-the district. Little did they -
- ~know that response-to the new school would be. overwhelming'
.~ The district ended up having to limit the studerit transportation it -
prov1ded in order to reduce the number of students who enrolled

PN
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Today Proneer ruis onra f1ve track 6O 15 schedule Every three -
.weeks one track-of-students:and teachers goes oni vacation: The
-60-15 plan, allows a schoolwide break dur1ng the nmionth-of July' L
- This promotesa’ freshi start feelrng in"August, and also works

“well with families’ summer vacation schedules: Burldmg ma1n-f,? .

* tenance; that would otherwisé be difficult'to accomplrsh in an- f
occupred bmldlng can be done 1nJuly B

Overall students teachers and parents have adJusted Well to the.f‘" -

year—round modified calendat. The school has been:so successful_;_' o |

“in fact; that three of ‘the drstrtcts four new schools openrng in
the fall of 1997 Wlll be year round schools - )

. OBSERVED OUTCOMES . RN Nl
0 Students and teachers spend much less trme gettrng 1nto the
" - routine of school asia résult.of the shorter, more. frequent
breaksin comparison to studentson tradrtronal calendars
- 'who'have one-very long summer break.. DR

RN

@ Studerits experience Jess: learnrng loss When attend1ng school
ona: modrfred calendar. . AR SR

0 Students and teachers experrence less burnout

KEYS TO Succsss N
K Desrgn a calendar that Works Well for the communlty

~4 Make sure that the genieral school communrty 1s commrtted
to trylng somethrng different, - 7L L Lo

o @ Obtain support from the school d1str1ct adm1n1stratron The
- modified calendar has far reachrng effects on school ‘
operatrons T L T

X3 Everyone in the school communlty must accept that the
 modified calendar school will require things be done ™
drfferently than on the tradrtronal calendar school

<
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. YEAR-ROUND EDUCATION

\.-PROGRAM LOCATEON

Dr. Jerry Waddoups Pr1nc1pal, - "

[N

'f:'DESCRIPTION

s ~F1f teen' years ago, due toan extreme overcrowdrng problem
~“Oakwood Elementary Schoolin Preston, Idaho; shifted to a- year- :
- _round calendar. In.the 1997-98 school- -year, Oakwood will 1 return.
" toatraditional calendar. To fully undetstand why the school
'j1mplemented the year-round- concept; and. why it will abandon
i itis 1mportant to.examine the: process f rom the beglnnmg

. }‘-The early 19805 broughta tlme of economlc uncertamty for.

many-in the growing Preston community. Though the schools

- were burstlng at the seams, the community would not approve a
,' _bond levy to 1ncrease fundlng for new school construction:. W1th
- NOTnONEY to build a new school to'ease the-crowding, the- d1s-' .

_trict was forced to'examine other alternatives, including year-

| "_' round education. Preston communlty members selected the
year- round calendar R ,

P - N

" '\Oakwood began its year round format w1th a 45 15 four track .

schedule It'soon: became clear however that tl'llS was not ‘the

“~most suitable format for the school: Teachers were f1nd1ng that . =f

they only had four or f1ve days o§ gtween the end of one




school year and the start of another Takmg thls 1nto consrdera-
- tion, the school: opted for a 60-15, five-track schedule: This
- enabled everyone to have almost the'entire month of July off, -
- thus giving teachers and students the feelmg of a fresh'start in".

August It-also provided a. common vacation, tlme for. fam1l1es
Who had k1ds Wlth d1fferent school schedules SR

Some of the many benef1ts experlenced by teachers and stu- ;
dents at Oakwood included a greatly reduced need for- review- .
. intercession periods t that could be usedfor student remediation”
programs and the.option for added employment if teachers .
Wanted to 1nstruct dur1ng the 1nterce551on -‘

\

A new school bu1ld1ng Wlll open in Preston in the comlng fall
" The opening of its'doors éndsconcerns about overcrowdmg in -

B “stakeholders once again were faced with a'decisiori to- choose. -

. what'caleridar Oakwood would follow. Though the year- round
‘calerdar- worked well at Oakwood for over a decade; the commius -
mty opted for a: trad1t10nal school calendar ifistead. The’ pr1mary
“reason for the change is to get the sehool back on the- same
schedule as the other schools in’ the dlStI‘lCt . ‘

.BSERVED .UTC@ME§

O Students and teachers do not feel the Wmter burnout that
their trad1t1onal calendar counterparts may feel.

X3 There is less need for rev1ew of prev1ous grade mater1als
<> Per1ods of work and rest contr1bute to good learmng |
<> Teachers don 't llke movmg to dlfferent rooms durmg the year

A
s ,
N /.\ By

" the district. Withott overcrowdmg asa problem, local educatlon
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& Make certa1n staff is w1111ng to accept change and be

KEYS TO" SUCCESS T ’-".f*'-"
0 Planmng planmng plannlng' It is cruc1al 1% be very
orgamzed R o | _

0 Ensure all staff is f 1ex1ble

commltted to teamwork e E R

AV

@ Emphaslze open communlcatlon between staff students and
parents B R
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| ','Unfortunately there isno easy Way of knong What is- best

’ @ @ NC L u sln o N e

. ~'The schedule a school follows is a_Very 1mportant component of
" student, 1earn1ng and with so‘many scheduling options ava11—A
;able 1t 1s easy to become 1ost in-a maze of research and recom— g

* What - works well in one'school may not workat all in another. -
‘However, careful study of options; coupled with sharéd dec151on-' "
. maklng on the: part of all'éducation stakeholders. W111 help
3 ,schools to make the best dec151on for: students N
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