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FOREWORD

This paper is the second in a series of “hot topic” reports produced.
by the Northwest Regional Educational Laboratory. The series
attempts to be a looking glass to specific topics in education,
reflecting back to educators the requests they make of the
Laboratory. These papers briefly address current educational
concerns and issues as indicated by requests for information that
come from the Northwest region and beyond. Each paper contains
an explanation of the selected topic’s relevance, a sampling of how
Northwest schools are currently addressing the issue, suggestions
for adapting these ideas to schools, selected references, and contact
information. .

One objective of the series is to foster a sense of community and
connection among educators. Another objective is to increase
awareness of current education-related themes and concerns. The
papers will give practitioners a glimpse of how fellow educators
are addressing issues, overcoming obstacles, and celebrating success
in specific areas. The series’goal ultimately, is to give educators

current, reliable, and most importantly, useful information on top-

ics that are important to them.
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INTRODUCTION.

Tt

1 At oné t1me or. another most everyone has been 1nvolved w1th

. tutoring; though the experience may not have been part of an " -

. . organized tutoring program Itismore hkely that it consisted of
.. .one person informally giving’ instruction or assistarice to anoth-
-/ er. Thishappens almost naturally with children in.school set- *~ .}
s tings'whetheror not they have been‘instructed to tutor. A corn- .', T
AR *irnon scenario mlght unfold hke the follomng IR

. 'y.'

One chtld srghs in frustratton as he attempts a
L .-,Qhallenglng math problem. He can’t seem to ftg-

N ' dureitout and looks to. thegroup member nextto

him: She leans over-to see if she.can help, She
" takes him through the problem step by step, unttl
Coit “clicks”and he’soff and:#unning on his own:: ey
" Once he seemstoget it, she only checks occaswn- ‘, S
",‘.‘. :“',fally to make sure heis domg all rtght IR

f

: _”It isa scene that is repeated thousands of tlmes each day oL l
- schodls around- the country: kids helping ¢ each bther out. When

.....

‘educators build upon this; refine it, and mold it into an orga- -

- nized process, it becornes a powerful 1earn1ng tool for all

1nvolved .‘ S A (_ ‘

o ’ . o : L T T : - e
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MAKBNG THE DISTINCTIONS

tis 1mportant to riote: the d1fferences between three types of

. tutoring, They dre peer tutorlng cross-age tutoring, and par- . . -

s ent/adult volunteer: tutoring. Peer tutoring can'be defined asa -

‘one-on-one teaching process ifi which the tutor is of the same
- general age, grade, or academic status as the tutee (Gaustad

- 1992)..When the tutor is anolder. student Cross-age. tutorlng is-.

__the appropriate terri to use. (It is important:to hote that some -
publications make no distinctions between peer and’ Cross- age
“tutoring. Instead; they ise peer tutorihg-asan: umbrella term

{

e

‘-encompassing bOth) The third type of tutoring is parent/ volun-" o

" teer tutorlng, Where adults outs1de the school tutor- students

:Each type of tut0r1ng has attr1butes spec1f1c to 11: These 1nc1ude

i
> S
-

: PEER TUTORING R e j

R 4 ';AVOldS d1srupt1ons in schedules that other forms cannot e

. -avoid It is contained. w1th1n one’ class W1th one: group of
".'jchlldren (Rekrut 1994) TR L Y

)

e Prov1des tutors and tutees Wlth a s1m11ar language They are

- . closerin knowledge and status than‘are students and - |

. * teachers. Generally both children feel freer to express the1r
op1n1ons and take rlsks (Kalkowskl 1995 Gaustad 1992)

',x\ : .2

R Is cost effectlve

e CRoss-AGE TUTORING el
| @& “Takes advantage of the h1gher stats 1nherent in- the age

- difference; while still reta1n1ng many of the benef1ts of peer
_f'-tutor1ng (Gaustad 1992). e LT

" @ Cani 1ncrease tutees self esteem as a result of hav1ng an -
o ,:,older hlgher status fr1end (Topplng 1988)

e
3 St

L
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0 Prevents feehngs of 1nfer10r1ty that chlldren may’ experlence
| 1f they are the tutee of a sames age peer (Gaustad 1992)

PARENT/VOLUNTEER TUTORING S ‘.., U
0 Puts parents and other commumty mernbers in touch Wlth
itheschool. .+ L < . . SR

BN

9-.-'_ - _Creates advocates for the school and the tutorlng process in.
S general : - S r ,.

R 40 Reduees d15tract1ons—adu1t—student pa1rs generally do not ‘
~ getasdistracted 4s studént- student pairs, thus creatlng 1ess

'”of a need for teacher supervrslon Sl
- ‘, ..( "\: \"-.-d i 1 | , | .
. ) x'.\ . . ‘ “ . o . f‘l.
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WHAT ARE THE BENEFITS 0|=
) TUTORING PRoGRAMs"

.
i D 7. - >
. i : L

" -There are numerous beneflts assoaated W1th tutor1ng As W1th
“ any other school program, jt is ‘important tonote that:no.two .

; .f_tutor1ng programs are. the same. Student, school; and commum- o

..ty.dynamics all contr1bute to the un1queness of any given pro-
: 'gram Also, the scope of tutoring'¢an vary widely from school to -
-+ schodl: Given thése differences, there are common benefits that
.., résultfrom tutering in nearly any setting. The: followmg lists =+~
“+“detail benefits of tutoring in general as Well as benef1ts to the
2 ”'itutees the tutors and the teachers ‘ B T
."_._;IN GENERAL TUTORING T e e

R 2 Increases mastery of academlc SleS (Mlller Kohler,,Ezell |
" ~'Hoel, & Straif, 1993 Kalkowskl 1995 Martlno 1993

ol __v'j‘-;-Topplng 1988)

* ,_Improves sélf- esteem and self eonfldence (Rekrut 1994 P
o :aKalkowskl 1995 Gaustad 1992) - _‘;-.;.,-;,, L |

e 'Improves students att1tudes toward school reduces dropout;-

* rates, truahcies, and tard1es (Kalkowskl 1995 Cotton 1989
. Martino; 1993) ‘

3 0 "’,Breaks down soc1a1 barr1ers and Creates neW‘ fr1end‘sh1ps
e .;"(Mlller et al.; 1993; Kalkowskl 1995 Cotton 1989)

- 'Prov1des emot1ona1 support and posmve role models >
L "-'-',__(Martlno 1993) S

e

At



‘_.",._..;THE TUTEES RECEIVE T N
L 0 ..»'Ind1V1dua1 1nstruct10n——1essons are ta1lored to 1nd1v1dua1

- students’ learmng styles and- levels of: understandlng
; 'v..r(Martlno 1993, Gaustad, 1992; Toppmg 1988)

, f‘“_' | Instructlon free of compet1t10n—students progress at the1r :
L own pace (Gaustad 1992, Toppmg 1988).. IR

}Pr1vate 1nstruct1on apart from whole class 1nstruct1on T
" “(Gaustad, 1992; Toppmg 1988).- T R

_'.' Q.:}-'._Increased pra1se feedback and encouragement over. What
L they mlght receive from one teacher (Toppmg 1988)

e fCloser momtormg (from the teacher and tutOr) that
. -maximizes time on task, (TOPng’ 1988) H

e

g - Skllls demonstrated 1nstead Qf Just Verbahzed (Toppmg
ST 1988). LR e T e T

‘ Compan1onsh1p (Topplng 1988 Martmo 1993 M111er et al
- -“1993 Kalkowsk1 1995 Cotton 1989) IR

vt

- ._THE TuTons RECEIVE

0 . A sense of. pr1de and accorrlphshment for hav1ng helped
" someone else (Lancy &: Natt1v 1992 Gaustad 1992 Toppmg
1988). - :

t.‘Increased academlc mastery (Rekrut 1994 Gaustad 1992)

'fo-

'_,‘A greater sense of dedlcatlon to, their own 1nstruct1on SO -
“they can effectlvely transmit it to the tutee (Gaustad 1992)

,,
p
i
p ;
N

e _'-"Increased self-esteern, conf1dence and'sense of adequacy as -
# - atesultof belng named a tutor (Gaustad 1992 Rekrut 1994
e f-.Toppmg 1988) o

e ' L
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0 A new or 1ncreased sense: of respon51b1hty and awareness for
“what teachers must do to transm1t knowledge to students -
(Gaustad 1992 Topplng 1988).- | T Lo

0 Empathy for tutees for Whom learmng may be much more |
~ofa struggle (Rekrut 1994) S

THE TEACHERS RECEIVE

0 Reduced t1me sperit on repet1t1ve Work allow1ng them to"
. carry outmore techn1ca1 and professmnal tasks (Topplng,
o 1988): ~ TR

e .Increased personal mon1tor1ng of 1nd1V1dua1 student R
" progress over the monitoring they:must prov1de durmg B
a ;Whole class 1nstruct10n (Topplng, 1988) g ERRRER It L

0 ‘- :iPersonal gratlflcatlon in seelng the rewards reaped by both
* - tutor and tutee (Cotton 1989) ) T T ,'

= : Improved skllls as they perform monltorlng counsehng,
... “evaluation; and record keeping functlons in; conJunctlon
W1th the program (Cotton 1989) :




. _.~_Idaho Moritaha, Oregon; and Washlngton are described in the f KN

", -asaresult of the tutoring, a description of the prograrm,and t1ps

. . . . v "

THE NORTHWEST SAMPLER

| Several tutorlng programs in the f1ve Northwest states of Alaska

- following pages. These: programs are just a few of the many
excellent ones found in the regién and: throughout the country
- The programs-vary widely in scope. Somie have been‘in ex1stence
- - for several years, while-others are f ledgling efforts. Included for- - *
“ ,each site is location and contact: information, observed outcomes

e d1rectly from these selected educators for \others lookmg to
‘1mplement tutormg pI‘OJeCtS in the1r schools - %

S, . v
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o Palmer AK 99645

1 CoNTACT

PROGRAM LOCATION g

K

 FingrLae EementarySehodl

;690 Cope Industrial Way.

. Nancy Norman Teacher S |
1 '-.'Phonet 907/746 4060 ST T

o PROGRAM DESCRIPTIQN B T S L
o Tutorlng is afi 1ntegral part ‘of each day for the k1ndergartners

J first- and second-graders in Nancy Normans mult1age classat - . '
g Flnger Lake- Elementary School Arranged in cooperative groupsi : '

9

" the children naturally help one another, but there also are. o
plarined activities: that requlre peer:; and cross age tutor1ng

. -"_~'Examples of these act1v1t1es 1nclude LT -T;'_f“ N

@ Dur1ng the wr1t1ng of Weekly Journals fo parents older s
- -children Who tend to have mastered. llteracy skills are: scr1bes N

~ for younger students still: acqu1r1ng the necessary sklll to-
. print thoughts on. paper o - - -

o '@ Students take turns read1ng to one another and d1scuss1ng the URE

content of text.

Y Fif th~grade students come to. the classroom and act as group
leaders dur1ng science, 1nvest1gatlons :

~Parent coaching is another aspect of tutor1ng that is emphaslzed
~in Norman’s class. She prov1des parent workshops that offer

- _?1ns1ghts 1nto how chlldren learn and how parents can, best ass1St ax

l.l.



f‘-&f"OBSERVED: OUTcoMES B IR I
- _‘-__?:__'0 The mult1age cooperatlve group format lends 1tself Well to

' 0 Tutors learn as they gu1de or 1nstruct the1r tutees '

KEYS 10 Succisss IR :
- 0 Make sure teachers are clear about the educat10n outcome(s)

J 0 Teach each ch1ld as an 1nd1V1dual

.S
¢ .
v . ’
. S L.
-
.- 0
AR %

N . _"._' N

"'-~"the1r youngsters at home in sub]ects such as math science; and |
read1ng The ch1ldren are present at these workshops : and actual- -
" ly'lead their parents through the ] process Wh1le Norman acts ds
;facrlrtator Cad s TR oL T

H

oo -Parents are also welcomed as Volunteer tutors in the classroom
_ At the beginning of the* year, Norman invites parents to become
- involved in the classtoom;Upon making a commitment,- parents .
-are tra1ned one-on- one by Norman in- proper tutorlng techn1ques

L - o b . .,__‘ :\-. ;.‘ .2 - .

tutor1ng ST e R R

" f‘ 0 Tutors, e1ther student or adult enable chrldren to getf more )

one OI’l ‘one ll’lStI‘UCtIOH

'_« : . L. S Lo N Co
¢ Co. ca - i D A
DS ERR T » v fa, T

they want in their ~students Thrs can help to gulde the L ‘}
 tutoring process RERE - R

‘. . Make expectat1ons clear to both parents and students Keep

theminformed. = - 2 -

)
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o PROGRAM LOCATION | S e
iParents in the School "- REMER: - 'if."" T
~ “Muldoon Elementary School | | .
515 Cherry Street” . v L e T e
Anchorage AK 99504 . - R

,Z:CONTACT f .:"' NN f T

- 'xﬂ‘”:DESCRIPTION T e e e e e
. Muldoon’ Elementary School is 51tuated in. one of Anchorages
*. -poorer neighborhoods; 60 percent of the students receive frée or’

¢
\

Vlrglnlajuettner Pr1nc1pal R
- “Phone: 907/337- 9591 o 1 T
FaX 907/337 8567 e

)

reducéd lunch or.are low income. With. challengmg dlsc1pllne

iproblems and a need to- 1mprove school. climate, admlnlstratlon

- and staff focused on getting parents involved in the-school. They
“warited parents to have a stake in their children’s educatlons to
~ feel like welcome partners in the school, and for children.to -

" know their’ parents cared Theyalso Wanted to give parents who
_ineeded Work exper1ence achance to be part of the: school team.

| "Their solutlon has had far reach1ng effects deeper than anyone
-~ originally anticipated. Using fundsfrom a Goals 2000 (Alaska =

+2000) grant, the school hired parents to dssist: teachers on'a dally |
- basis. Parerits were trained by the program. coord1nator and -

- placed in classrooms. Working with students one- -on-one and
_performing other related classroom jobs has had'a lasting two-
- pronged eéffect. First, it has increased the numiber of adults in |

. each classroom; freeing téachers to focus on isstes that mlght

" have gone unattended before. It has given students fam111ar1ty
-~ and.respect for other adults, as well as more individual atten-
.. “tion. Second 1t has glven these adults (many of Whom have

~

13
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'never had pa1d work exper1ence) valuable work Sl(lllS and conf1-
dence: that they can take with them outside the school. In- add1- "
 tion, parents have become 1nt1mately acqua1nted with the

school. Theyare no: Jlonger leety of the buildirig they send the1r .

| ‘kids to each day In fact, many- have become strong advocates for :
',."'_..-:the school and 1ts mission. - .0 r e AR A

" On any g1ven day ohe can expect to see between 10 and 15 par-' :
- ents in the school: While they are paid for the time they spend,
. most spend extra hours helping: By choos1ng to pay. parentsfor. .
- - their'timé, the school has created a‘cadre of parents commrtted o
110 rout1nely work1ng with children and ass1st1ng in classrooms, - -
" The program at Muldoon will be expanded to include before-
- and after- school tutor1ng in coming years. V1deotapes deta1l1ng
: '--‘:,_Muldoons program are ava1lable from the school BRU

. PR [ : . -~ c
‘ A . Lo - P . D N

OBSERVED OUTCOMES S o
" @ The cl1mate of the school has 1mproved asa result of the o

pos1t1ve interaction- ‘between parents’ arid the: school

* Parents feel more welcome in the school and are advocates for

the’school in:the commun1ty T T

| -‘:,0 Students have learned that many adults can: be good helpful

people who' respect them They have learned to make ‘
dlstlnctlons | L VAP

- KEYS TO. Success - o |
R 4 Des1gnate a, coord1nator for any parent/ volunteer program
@ Provide parents/ volunteers W1th a place they can’ go~—s1m1lar

“to the tedchers’ lounge—-that g1ves them a break from the1r
dut1es in the school. i o

® Have a pos1t1ve att1tude and never underestlmate the value of

parents in the school




PRQGRAM LOCATION " T el
Farmway Village PrOJect e e T
- 1101'Cleveland Boulevard
CaldWell ID 83605 L e e Ty
CONTACT o | L T

Warren Taylor I g e s T
Phone 208/455- 3300 ,'- _~~_1 R T R RPN
Fax 208/455 3302 BRI ORI

Farmway Vlllage a. housmg development in Caldwell Idaho §
comprised mainly of Hispanic agr1cultural workers isthe. s1te of -
-“an extensive after-school tutor1ng program for the: community’s

- who'rangeinage from five t6 18 in-the. community center at

‘ vices prov1ded primarily by a nettwork of retired teachers, as
_-well as other adults. The tutors; ‘help nearly 60 kids 4 day w1th

dinated by the district assistant: superlntendent and a certified -
teacher who supervises the center each day from 3:30:p.m. to*

n1ty adults w1th Engllsh as a Second Language (ESL) classes

Smce there is 10 prescrrbed format for the t tutor1ng sessions, stu- |
dents can guide the direction of instruction based upon their .~
needs. Most tutees are limited- Engllsh speakers and-are: grateful
for the: extra one-on- one a551stance the program prov1des ‘

15

youth The program serves.children from seven d1ffe‘rent schools’f-- | \' ¥

Farmway Village, The young pedple tap into'the-tutoring ser- " N
quest1ons and needs relating to homework. The program is coor- o

- 6:00 pmi ‘Both:are also present every evening to prov1de commu- ...



0
I
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QBSERVED OUTCOMES

0 Parents feel more comfortable and connected to the school
systemil e L

<,

0 ‘Students. part1c1pat1ng 1n the programs feel better about
school and themselves. . Lo

0 ‘The’ posmve attr1butes of the program create rlpple effects for
the ent1re commumty R TR SRS

KEYS To SuccEss : A
0 Be attentive t§ the needs of the comrnun1ty you serve Be

flexible and Wllhng to branch out W1th new. programs and
CServiCes. VT e ST L e T

. Be con51stently avallable at the t1rnes the communlty needs

0 Be' understandlng and empathetlc to students experlences
and c1rcumstances T T R TR R R




. MONTANA

PROGRAM LOCATiON

"HOSTS (Help One Student’ To Succeed)
+* Helena School Dlstrlct RN

1815 Front Street O S e
Helena MT 59601 3310 T TR A

CONTACT
. Boniriie Noble Program Coordlnator Sl e Lo
Phone 406/447 -8897; ‘_ B R RS-
Fax 406/447 8908 NS S

N R L PR . . . .
S . P o L R

PROGRAM DESCRIPTION L T X
HOSTS avallable natlonally isa structured mentorlng/ tutorlng
- 'program in language arts. It is'designed to reinforce classroom-
instruction and reduice teacher workload, while i improying stu-"

_dent outcomes and conta1n1ng costs :HOSTS, which was adOpt-
ed by the Helena School District seven years ago, ‘has proven to-
>be a vital component not only to children’s. reading develop- .
. ment, but to school- -community relations as well. HOSTS does

not require additional personnel but works with existing com -

- program relies solely upon mentor/ tutor volunteers from the -
community who make commitments'to the, school-and to the1r
“tutees. About:479 mentor/tutérs were involved in the program -
- during the 1995-96 school year HOSTS Volunteers spent 6, 827

hours read1ng W1th chlldren

HOSTS mstructlon i one-on-one. Student folders conta1n1ng
student learning assignmients and activities are prepared by the
compensatory teacher in cooperatlon Wlth the classroom

. pensatory staff, improving their eff1c1ency and product1v1ty The v



-

. -»_/ o R L ~‘ - e - ,_‘.' ',...

fnstructor The folders act as road maps that gu1de the | |
-.'mentor/ tutor and re1nforce the classroom teachers 1nstruct1on

r

" ;,_}'_FHOSTS isa contmuous progress model and operates successfully
Wl[h any., assessments currrculum ob]ect1ves and ph1losoph1es .

\\

. :{’For further 1nformat1on about the H@STS program contact -
HOSTS at 360/ 260 1995 or 1/ 800/ 833 HOST AR B

OBSERVED OUTCOMES

* The HOSTS program has become a model for all schools 1n o
o thed1str1ct RO LU o

8 0 The commumty has become 1nvolved in the schools Aty

KEYS TO: SUCCESS

L Make the commumty Welcome 1n your schools by followmg
Dok these three steps DR

l Orgamze the program carefully and proact1vely

2, Recogmze efforts on the. part of both tutors and tutees.

1 3 “Appreciate the comm1tment and’ accompl1shments of tutors
e and tutees. IR - 2
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PROGRAM LOCATIQN el el T T

,,,,,,,,
N Y

g VW111amette ngh School Tutormg Program o
1801 Echo Hollow Road- - -
Eugene OR 97402 ) T L
CONTACT { ’ :
Ca551e Malecha Teacher o R
Phone 541/689 0731 TR S S S R
DESCRlPTION PR S

Each year, the students in the peer tutor1ng program at - e
~ Willamette High School are nominated by staff-and students ek
" Nominees fill out applications that: are evaluated by tutor coor-"
d1nators Staff: look for students who are rehable and'successful... - -
academlcally (generally “B”students or. better) Student. tutors \ o
are trained for the first six weeks of the sériester. in tutorlng |
techmques and: Strategies. They are then placed ina: classroom
. where a'teacher hds. requested the assistance of a tutor for.the ™ .~
* . ‘remainderof the semester. Classes commonly requestlng tutors
- include math, s¢ience, and the resource roomm, but tutors may
- request or be a551gned to-other subJect areas ‘as well. Tuitors work
~ with studentson an as-needed basis durlng class time, depend-
- ing upon the requests 'of students and.teachefs. Studerits may. .

' repeat peer tutoring for. cred1t whenever they have room in the1r
. schedules Peer tutor1ng is a graded credlted electlve class N

Students from grade nine through 12 may part1c1pate as. tutors 1f
“-they Have the necessary quahtles and skills, Tutorskeep a log « of
the1r act1v1t1es and attend monthly tutor meetlngs W1th the o

Lo S - . . i N . ‘
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| _jtutor tra1ner in order to d1scuss any problems and concerns they
g may. have as they are tutor1ng ' AN

L

-'":_'_:OBSERVED OUTCOMES

& Tutees respond well to tutors the1r age and of ten. feel the S
/.. tutorsare-mote approachable for.help than: teachers

1

T 2‘0 Tutors ga1n»1ns1ghts about the d1ff1cu1t1es the1r teachers
. expériénce every.day. As aresult; the tutors of tenact as"

! “brrdges between staff and students LT
" "0 “Tutors, become aware and rnore respectful of d1vers1ty 1n the1r
Copeers Tl e e T
| 0 Tutors of ten estabhsh 1ong 1ast1ng relatlonshlps w1th the
’ students they help ol #
-' 'KEYs To Success _\ 5"._":1 SR e

e Superv1se tutors effectlvely T SR LR
SRR ¢ Make tutor1ng a credited Class T‘his is an added ‘inc_e'ntiVe:for_ L
o student part1e1patlon S S

,\_'-

‘P Ensure the tutor trainer (or coordrnator) isa; motlvated -
‘enthusiastic individual who beheves in the tatoring process SRR
The coord1nator must be" able to communleate the Value and o
1mportance of the program to studénts.”" - ‘

| 0 Secure adm1n1strat1ve support for the program

v
Ay
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PROGRAM Locmnom e e e N
. i'.Washmgton Elementary School Peer Tutorlng Program SRR
1020 McLean Road . R Y S A S R A
'Mount Vernon WA 98273 et e TR AR S

.'.«"CONTACT N
' Amy McFeely, Teacher DR R A
o 'Phone 360/428 6122 BN :

£t s e

;.DESCRIPTION - T L L L A

.. 'Vancouvet, Washmgton are cross-age reading tutors; They work
- with first- - through third-graders in their school for half-an hour o
four days a week The f1f th day- of the week is devoted to. tutor .
.- training. Their. younger tutees are selected through teacher. rec- 7

. students. Second- and th1rd grade tuteesare titored in readmg
- materials one week prior to their use in the classroom; while» .. <
- first- grade students are‘tutored in materlals be1ng used concur-- =
'_ ,rently in'their classroom. Detarls of the tra1n1ng format and
- .adm1n1strat10n of the program follow ~

\-‘t_'~,fr‘~“ L, .
‘,Tutor Tramlng R e L

."1 Tutors tra1n for one: Week pr1or to begmmng the program for -
“30-60 minutes per day as scheduhng allows. .

“"2 Act1ve hstenlng partner read1ng prov1d1ng correctlons
ask1ng forhelp, and giving'and receiving comphments are:- _‘
systematlcally taught through the use of ‘t-charts”.and fole -

playmg R RO L

| -"-;_;All fourth- grade students at Wash1ngton Elementary Sehool in . .

‘- ‘ommendation and can include ESL, spec1al eduication;and Title I:-"" T



,'\l.'

C 3 The second phase of tra1n1ng focuses on. the da1ly format of Gl
‘; Vocabulary pract1ce passage read1ng andf luency pract1ce o

vl e

4 ‘Ongoing training continues every: ‘Friday as ‘eéded for -
add1t1onal soc1al sk1lls and teach1ng sk1lls development

Dally Format

ER A

1 F1ve m1nutes on 1solated story—related Vocabulary pract1ce o
2 E1ghteen to 20 mmutes read1ng in the’ story text. . |

bl

3 Fluency pract1ce three one- m1nute t1med read1ngs 1n a, grade-
- level text. SRR . R ;

4 Fach s sess1on is ended wrth a debr1ef1ng t1me when tutors and
" tutees prov1de pos1t1ve feedback toeach othet Thisisalsoa:
_time when the superv1slng teachers prov1de spec1f1c\feedback
to the tutots and tutees. ! Ll

[

- - - “

Program Admlnlstrauon

1 The prografm Fus for four weeks then takes one Week off
" The break allows tiitors.and supervising, teachers to ma1nta1n
individual tutee folders conta1n1ng story mater1als for each

!

‘session of tutoring, .. = R

BN

‘Tutor tra1n1ng beg1ns the last Week of September The sesslons
beg1n in October and continue through May S

: Tutors-ard tutees are pa1red with careful attent1on 0! both
‘academic and social ‘skills and needs. Each’ pair speridsat ',
least four weeks together, but preferably they will remain -~
together for eight to 12 weeks (0 foster development of strong
working relatlonshrps and fr1endsh1ps Some pa1rs choose to
be together for the entire year. . ‘ T

‘

5Mod1f1catlons are made to accommodate ch1ldren w1th
| ‘d1ffer1ng needs |




OBSERVED OUTcoMES

0 The good peer relat1onsh1ps fostered in the tutor1ng program

sp1ll over-and create a peaceful school angd’ playground

g Students learn or. 1mprove their soc1al skills and
commun1cat1on skills asa result of the tutor1ng program

| 0 Students on both the g1v1ng and 1 rece1v1ng énd of tutor1ng
.f,:; exper1ence an 1mprovement in the1r academ1c outcomes

KEYS To Succnsss L
0 Beg1n with a: small number of students SRS C L '
- 0 Create a h1ghly strUctured da1ly format so tutors are never'

uncerta1n of ‘what they w1ll teach e e T
R Use mater1als that erl be taught 1n the regular classroom -
curr1culum U e e

:-1 0 Tutor for a m1n1mum of three days per week 20 30 m1nutes
'perday o R

e Cont1nually prov1de pos1t1ve feedback to tutors and tutees

o * Create a measurement system to manitor students progress e
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,,’._CONTACT
- Dave West

Sunset Elementary School [T ' oy

12824 West 12th; PO Box 1869f‘~j, SR
: _-_;‘Arrway Helghts WA 99001 :

- Phone 509/244 3647
'Fax 509/244 0906 Ll

*"rPROGRAM DESCRIPTIQN T

A grant: from the Offlce of: the SUperrntendent of Publrc '

Instruction and Learn & Serve America gave wingsto a- math

. 3’--tutor1ng program-at Sunset Elementary The goal: of- the grant
. wasto involve the community, businesses, and" parents in sup- L

port of the school. To achieve this, Sunset recrulted close'to 30,

| c -adult volunteers to deliver after- school instruction, to students

: ‘Volunteer tutors were asked to make a comm1tment to: work

- ~with students for the:diiration of the’ school year. The program"._"-*‘ -
e ;facﬂrtator trained tutors in teachrng strategies; handllng ditfi- <

" cult situations, consistency:in instruction, enforeitig rules, and
‘knowing what and what not to say. Tutees were 1dent1f1ed :

. lthrough teacher and parent referralsf

| "'pTeachers helped plan the program Th1s allowed staff to have
some.ownership of the program without mak1ng a b1g t1me

fcommltment in the1r already busy schedules S

. 'Tutorrng sesslons were conducted foran hour and a half two -
‘days a'week at the school. Between 40-and 60 children rece1ved
extra attentiori to their math skills each day.Snacks were pro- - ;

 vided, Students participated in building activities including, Y

| ‘i-;“Make it; Take it” math games Once they made these games in.

S
54 ) l o .
b LIRS
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t

o the tutor1ng sess1on they could take them home to share W1th
. the1r fam111es - o v n

. “An adv1sory team met monthly to, ensure the tutormg program

L

) =t . 3 e,

! 'went smoothly and effectlvely Lo e T

A\-QBSERVED OUTCOMES AT
i R4 The overall school chmate 1mproved

.. 0 Kids who were strugghng ptior to tutor1ng 1mproVed the1r
~math sk111s asartesultiof the. program

0 Tutees appeared to have better standmg wrth the1r peers

L T .

; .’ Tutees experrenced success U

o '_j_‘o Tutees reahzed that they weren t the only ones who had math

-

d1ff1cu1t1es R

o ._KEYs TO Success L ST AT

e Get district f1nanc1a1 support 1f the program w111 not be L B

, supported witha grant o s TR e
| '_-'0 Do not 1et f1nances deter. you from 1mp1ement1ng a program

- ,'0 Organlze an adv1sory team to oversee the program e

& Get the rest of the staff involved..

'0 Make sure Volunteers feel appreclated and are encouraged
" They need to know they are worthwh11e and are d01ng a good
' _]Ob‘. ' ' : :

- Q Keep close tabs on your budget -

N



N

IMPLEMENT!NG A PROGRAM«’"’"__
WHAT DoEs |T TAKE7

e

e ~~‘

No school or organlzat1on 1mp1ements d tutor1ng program‘ the o
- saime way. However, there does seem to be consensus about items "
*.- that need'to'be tended to;and: considerations that need to be. L

" ‘made; Followmg is a 11st1ng of suggested 'steps to take inl organiz- * |
'ing a tutoring program. (The degree to which’ these steps are fol- R

N lowed W111 depend upon the size and scope of the program)

Conslder What your Ob]eCtIVCS are

0 What 1s your target age group? AT PR

0 What subJect area(s) W111 you focus on? " _i -_.'Q;'-:

0 Is academlc 1mprovement your main goal or w111 you also
. focus on self-estéem and student att1tudes (Mlller et al
1993 Gaustad 1992)7 | :

"-;2;i '-"_‘-Deslgnate someone to coordlnate the tutor1ng program Th1s
7 person may be an.employee of the school who volunteers, or,
i itmay be someone hired spec1f1ca11y for this position, It is
. important to remember that this will bea demandmg even
- exhausting jobat times, but its rewards will far outwelgh
.A any demands (Cotton 1989 Lancy & Nattlv 1992)

a ;=3. i Get the support of school staff and adm1n1strat1on w1thout
.« _this, the program will likely never get off the ground (Lancy
o Af‘,& Nattlv 1992 Martlno 1993) S S

4. Assess what human phy51ca1 t1me and f1nanc1a1 resources
. "'are ava11ab1e and make dec1s10ns accord1ng1y (Gaustad




N

':- 5 Outl1ne program goals pol1c1es and procedures ifia letter o

parents Have them sign a perm1ss1on slip if their, child has -
~_beent selected to participate in the program: inany capac1ty
"It might also be'a.good idea to have an informational -
'_..\'meet1ng for parents ot commumty members. The: bottom
-+ “lineis.to openly commuriicate with the publi¢ (Lancy &
- ,Natt1v 1992 Mart1no 1993, Gaustad 1992; Topping, 1988)

- | 6: Establ1sh a plan for evaluat1ng the successfulness of. the
i - . program. Ideas for evaluation 1nclude (M1ller ét al 1993
| ',.','-GaUStad 1992: Topp1ng 1988) o

e Compar1sons with a control group S zi‘_f- S

"'0 Academ1c assessment -
5" .0 Measurement of soc1al galns

e "’"Carefully 1dent1fy tUtors: and’ tutees’ (Gaustad 1992 Ellery
.1995). Again, base these decisionson the or1gmal goals of the
_:'r;,_:‘program All students can play the part of ‘tutor or: tutee
- (Ellery,1995; Rekrt, 1994) Some suggest1ons for

o ;‘:'fi

¥

,...1dent1f1cat1on of each are e s SRR

e Lo . Lo EE R CIN

. }*Tutors

\(«\

students to nom1nate those 1nd1v1duals who have |
prom1s1ng tutor: sk1lls (Morr1s 1990)

- @ Persuade potentlal tutors by 1dent1fy1ng poss1ble _
" incentives, either intrinsic (the knowledge that they w1ll
““make a difference i in soméone-¢lse’s life) or extr1ns1c L
(school credit for | part1c1pat1ng as a tutor).

. @ Tutors should be competent in the subJect(s) they tutor
(Ellery 1995 Morr1s 1990 Mart1no 1993 Gaustad 1992)

“ RN L . . ' T .
. . . .- S R )

. R - . « -
: ? " e ' : E .
T e A N ~

» st

= LT “
I w2 B s e i RS T e

ot D et i s s iy s

B U IO

s = e e b T e

s o



| " successful (Cotton 1989 Gaustad 1992) R "

& spec1f1ed subject and who may have difficulty le armng o

"+ " severe behavior or:attendance problems: wh1le

- "~ threatened by 1nstruct10n dehvered from a peer or an R ;"

s T

“ "',.f'-'flntervals (Gaustad 1992 Topp1ng 1988)

,8 Tram tutors (thls step W1ll be covered in deta1l ina followmg ’:.'jfj

. R R . ’ . .
Ki e a i P .o e . DY N

0 Look for quahtles that 1nclude w1ll1ngness pat1ence Sk
- dedication, assertiveness, and the abilitytoleadand . . -
“instruct. Academlc success alone does not make a tutorj."_ B

Tutees ERTNE R N
0 Select students who have demonstrated need 1n the

" in‘awhole group setting; However, avoid students. with

| -establlsh1ng the program (Martlno 1993)

0 Choose tutees. that are; able to accept respect and not be

uncert1f 1ed adult

sectlon) (KalkoWskl 1995: Rekrut 1994 Miller et al, 1993;
Lancy & Nattiv, 1992; Cotton 1989 Martlno 1993 Gaustad
~1992; Topplng, 1988) B T

9 Pa1r tutors and tutees Some stud1es suggest that same-sex -
. partners are. preferable but this is.not a must (Rekrut; 1994)
-*Above all, tryto.pait partners whose personal1t1es . R

. complernent one anothér.and who seem to work well . _
- togethiér ‘Allow for- changes if it appears ‘that the partners are’ ..
not gett1ng along (Gaustad 1992) s L .

10 Make prov1slons for substrtute tutors in the event of absences
.or tuters who W1thdraw from the program (Topp1ng 1988)

- 1L Prov1de ongomg support for tutors and staff 1nvolved

- (Gaustad, 1992). S

’ l'_‘12/.‘--}Generally, schedule tutor1ng to. take place three t1mes a

- week, for 15-30 mintites each session, at e1ght to 10. Week

AN

[N
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B
T, Y,

13 Evaluate the success of the program (Mlller et a1 1993
Gaustad 1992 Toppmg 1988).

14 Above all,‘ start small and expand the program gradually
~Congentrate on creatmg an environment where tutors feel
free to ask questions.and voice their concerns, and Where
tutees feel comfortable and successful (Cotton 1989' b

ENATERIE & TSR
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2. ,‘-,Famlharlze thern W1th curr1cu1um R

| 6. ; Teach tutors to recognlze the approprlate time to -

-'ii'-__if' TRAiNlNG TUTORS

It is cr1t1ca1 that tutors Whether they are. fourth graders or 40-

| -,year -olds, be propetly. trained. Do not assume that because they
" are honor students or. adults that they are effectlve instructors:
~ Without training; they will rely on: personal experiences. Whﬂe
o '_th1s may not necessarlly be bad, it is possible that. they could:
- resort’to damaglng practices such as threats; put-downs, or. gullt
" (Gaustad, 1992), Effective tutor. tra1n1ng should 1nc1ude but not
be 11m1ted to. the followmg steps PR T R

2 .
. VR .
,». N S

L Give tutorsan’ overvrew of program structure procedures

']‘_and goals (Topprng 1988) .' SR gRs

]
B

3. Assess tutors sk111s and comprehens1on before ass1gn1ng

- themrto 4 tutee It is important that tutors have mastéred: the
o ‘materlal enough to effectlvely teach it (Gaustad 1992)

4. 'f;,lee tutors background 1nformat10n about their tutees, but |
- becareful niot to. d1sc1ose unnecessary personal 1nformat10n S
7 (Topping,1988)." e N0 E

;5. Model 1nstructrona1 technlques you Would dike tutors to

.- emulate, emphasizing intetpersonal, mariagement, and
content skills. After this, switch roles- with them and g1ve -
them a chance to practice:these’ techn1ques W1th your S

o Superv1s1on (Rekrut 1994 Topprng 1988). - T |

!

.- demonstrate skills to tutees, and the right time to prov1de\ o
tutees with feedback (Topplng 1988 Ellery, 1995 Kalkowskr,; ch
1995; Cotton 1989) .

T Make sure tutors are able to recognlze areas Where the1r :

- '-'-tutees needs extra help (TOPng 1988)




S

=

8 Convey to tutors how valuable pra1se encouragement T
. feedback, andfre1nforcement are to the success’ of the tutee L
’ﬁ(Ellery 1995 Cotton 1989 Topplng 1988) S

9 Enstite tutors ate. tra1ned ina spec1flc error COmﬁCUOn
procedure Tt'should be qulck 51mp1e cons1stent1y apphed
"~ and nonstressful for both tutor and. tutee (TOpplng 1988)

E 10 Traln tutors to keep accurate records as thlS 1s used 1n the( : .
... assessmerit.of the-tutee: and the evaluatlon of the program
S overall (Cotton 1989 Topplng, 1988)

cIL ,‘Prov1de tutors with ongoing: monltorrng and superv151on A
" throughout thie course of the1r tutorlng experlence (Morrls
+.1990; Topplng 1988) e e

'
S ‘ -
. \ . -

EERS

L2 Make sure tutors know Who to, talk to: when they have any -
o "‘;.lquestlons or concerns (Topplng 1988) g ;: .3 | :
130 :lee the tutors encouragernent and pralse‘f They need to ,

ST know that they are d01ng a good JOb o o :-.; ,




POTENTIAL P|T|=A|.Ls—,-a_f--'.”
WHAT To WATCH Fon

i ‘f"[o keep the program runnmg smoothly keep an eye out for '

""‘_these potent1a1 problems R b TN

g

e

'7Keep the norse 1eve1 to a mlmmum Classrooms full of
-tutoring pairs have the- potent1a1 to become Very norsy, thus
7becom1ng 1neffect1ve (Toppmg, 1988). - | -

““Monitor tutormg techmques Tutors should use effectlve
B 1nstruct10na1 strategles (TOppmg 1988)

v

Watch for tutors that are bossy or authorltarlan——thls 1s not

"what tutees need (Toppmg 1988) ol \‘:

E Keep the*program engagmg and exc1t1ng for both tutors and E
“.tutees (Topplng 1988) S SR N

| Watch for bad tutor/ tutee relatlonshlps (Toppmg 1988)

g Av01d 1nterfer1ng Wlth other school classes or act1v1t1es

(Toppmg 1988) S " RS

. Make sure you keep parents and commumty members f" g

apprtsed -of school activities, Those.-whoare uninformed -

> may mlsunderstand the 1ntent10ns or act1v1t1es of the 5_ U
af-'j'Program (Topplng 1988). - NSRS

L |

Use tutorlng to supplement 1nstruct10n conducted by a.
S _competent teacher not as. a subst1tute for what the teacher ‘_ -
SN 'doesn t have t1me to do | . : ~
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< e, . ‘.-" Do . . T | . . Lo~ L ) “

2 DAILY IMPLEMENTATION

o _'Once the program51s oft and runn1ng the work has Only just

- begun. The everyday: functton1ng 6f:the program requires careful
*‘planning and organization-Remember that tutors aren’t respon-
- sible for lesson planning;scheduling, mon1tor1ng or evaluatlon
.~ (Morris, 1990) Theése tasks fall to the program coordinator(s). .

’ Follow1ng are some helpful hints to keeplng the whole th1ng
”_;""roll1ng AR poTe
0 Conduct regular meetlngs between tutors and coord1nators
. wrasaway of keeping initouch, and- 1nformed of developments

. in the prograim. This is alsoa time for tutors to; Teceive -
s further tra1n1ng as needed (Toppmg 1988)."

R Communlcate regularly W1th school staff and parents/

a g,'communrty ‘members. Tap into both groups’ sk1lls Teachers
~ can assist with lesson plans and instructional suggest1ons
 Parents and eommunity members can help to pr0V1de ]
L program materials, and act as ambassadors to the rest of the o

L community ¢ on behalf of the ] program B R

:.‘. : ‘.{u

- @ Strive to create a warm, relaxed and noncompet1t1ve
K fenV1ronment for tutor1ng pa1rs to work in (Gaustad 1992)

e Remember that tutor1ng can be scheduled dur1ng class t1me
"+ 'recess, or before or after school. It is generally felt, however, -
~that the'most. successful time perlod is dur1ng class: Th1s _-

" “‘ensures all students will be present and that less schedullng

o ;conf llCtS w1ll ex1st (Topp1ng 1988) e :

g 0 _Momtor the tutoring sessions and the program overall Stop
L ‘potent1al problems from becom1ng actual problems

e "Make sure to pos1t1vely re1nforce the work of tutors

N

o 7 .
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C "d N C ‘L’.U' X o’N._ s '. &
. One of the better aSpects of human nature is our capac1ty and
i §w1111ngness to help each other. Tutorlng takes this and'builds-
- upon it, making it riot only an instruinent for bu11d1ng posrtlve

‘interpersonal relatlonshlps but also an extremely flexible, cost- "

| - effective learning tool by.which childrer on both sides of. the .

" equation (tutors and tutees) can flourish. Almost any subject

. canbeusedina tutormg context, and students and adults: of all
~ ages ¢an be participants. (Rekrut; 1994), While it may-take a -
g good deal of organization and’ plannlng to successfully 1mp1e- :

-/ -Tenta tutoring program, the benefits will likely outshine: these =
- efforts, mak1ng ita worthwhﬂe endeavor for. teachers and stu-

’
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REGIONAL CONTACTS

:~]ohn Lenson«" | L L,
. '-,:.503/378 -5585 ext. 678 U TN
;'.‘Oregon Department of Educatlon PR
007/4652842 - -

o Alaska Department of Educatlon .
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Dr Ethel Slmon McW1lllams ,
Executlve Dlrector ce LT

D: Carol Thomas
Assoc1ate Executwe D1rector

Y

Assessment and Accountablhty Program'{_. ,
Dr Dean Arrasmlth Director S

Center for National Origin, Race and Sex Equ1ty
Joyce Harrls D1rector o R
Chlld and Famlly Program T
Dr Theresa Elofson, D1rector TR

Educatlon and ‘Work Program . e

- Northwest Reglonal Assrstance Center
' Carlos Sunderrnann Dlrector -

A
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Northwest Educatronal Technology Center s ‘
. Dr Seymour Hanfhng, D1rector T

Rural Educatron Program ‘
Dr. Steve Nelson D1rector : .

SchooLImprovement Program

. Dr’:Bob Bluny; Director. - ',
Development and Communrcatlons R
Jerry Kirkpatrick; D1rector s
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‘-_EXECUTIVE COMMITTEE S
’Jacob Block (Cha1rperson) ; .

" Superintendent” - L ,
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