
DOCUMENT RESUME

ED 430 200 CG 029 293

AUTHOR Demoulin, Donald F.
TITLE Complete Summary of a Four-Part Research Project for the "I

Like Me!" Program.
INSTITUTION Kindergartners Count, Inc.
PUB DATE 1998-10-01
NOTE 77p.; Includes photocopies of previously published articles,

which may not reproduce well.
PUB TYPE Reports Research (143)
EDRS PRICE MF01/PC04 Plus Postage.
DESCRIPTORS Data Analysis; Developmental Delays; *Kindergarten;

*Kindergarten Children; Primary Education; Program
Evaluation; Racial Differences; Reading Comprehension;
Recall (Psychology); Self Concept Measures; Self Efficacy;
*Self Esteem; Sex Differences; Skills; Socioeconomic Status

ABSTRACT
This report is a compilation of four different studies

involving kindergartners (N.950) who participated in the "I LIKE ME!"
program. I LIKE ME! is a 12-week program that uses a personalized reader with
"I" statements as positive inducements for learning and achievement for
kindergartners. The goals of the program are to bring home, school, and
community together as a unified partnership in education; to provide an
understanding of inclusion and tolerance; to deliver anti-drug and anti-gang
messages; to help instill an early love of reading while improving reading
comprehension and recall; and to demonstrate to children that they are
important and can become successful, young citizens. This summary is divided
into four parts; each part discusses a particular study related to the I LIKE
ME! program. Part 1 involves a cumulative analysis of self-concept studies
strictly associated with the program. Part 2 utilizes three control groups
and one experimental group in a double-blind research design to analyze the
impact of the 12-week program on self-concept. Part 3 utilizes two control
groups to analyze the impact of the program's personalized approach on
reading comprehension. Part 4 analyzes the impact of the I LIKE ME! program
on developmentally delayed students. Copies of articles previously published
about the program and the author's curriculum vitae are provided.
(Author/MKA)

********************************************************************************

Reproductions supplied by EDRS are the best that can be made
from the original document.

********************************************************************************



COMPLETE SUMMARY OF A FOUR-PART
RESEARCH PROJECT FOR TILE

"I LIKE NE!" PROGRAM

SUBMTITED BY

DR DONALD F. DEMOULIN
DEPARTMENT OF EDUCATIONAL STUDIES

UNIVERSITY OF TENNESSEE-MARTIN
MARTIN, TN 38222

BEST CORY AVAILABLE

UNIVERSITY GETICE - (901) 587-7202
HOME OFFICE - (901) 644-7978

FAX - (901) 644-2329
E-MAIL ADDRESS - demoulin@usitnet

U.S. DEPARTMENT OF EDUCATION
Office of Educational Research and tmprovement

EDUCATIONAL RESOURCES INFORMATION
CENTER (ERIC)

0 This document has been reproduced as
received from the person or orgenization
originating it.

0 Minor changes have been made to improve
reproduction quality.

Points of view or opinions stated in this docu-
ment do not necessarily represent official
OERI position or policy,

"PERMISSION TO REPRODUCE TH/S
MATERIAL HAS BEEN GRANTED BY

TO THE EDUCATIONAL RESOURCES
INFORMATION CENTER (ERIC)."



DONALD F. DEMOULIN
2243 Buchanan Road Buchanan, TN 38222

(901) 644-7978 Home (901) 644-2329 Fax demoulin@usit.net e-mail

Dr. De Moulin has been an elementary school teacher, elementary principal, and district
superintendent, and for the last 12 years has been involved in higher education. He is
recognized nationally and internationally for his active involvement in the promotion of
reading and self-concept development in elementary school children, and in creating
active educational partnerships throughout the United States and Canada.

EDUCATION

Ed. D. Mississippi State University, 1987 (Leadership)
Ed.S. Southern Illinois University at Edwardsville, 1985
M.A. in Sci. Governors State University, 1979 (Environmental Sci).
B.S. in Ed. Eastern Illinois University, 1975 (Geology/Geography)

SCHOLARLY HONORS

** Selected as part of a distinguished panel of speakers including John Motusesky,
President of Telephone Pioneers of America, Hal Burlingame, Vice President of
AT&T, Robert Goodwin, President of Points of Light Foundation, and Richard
Riley, Secretary of Education, held at Washington, DC (1998)
Selected by the American Biographical Institute to be included in the
International Directory of Distinguished I.eadership for Outstanding Leadership
in Research and Teaching (1998)
Presented a national award for Outstanding Leadership in Community Service by
Kindergartners Count, Inc., in Topeka, Kansas (1996)
Selected to Who's Who Among Outstanding Americans (1995)
Selected by the State Department of Education as a panel member and facilitator
for a two-day seminar on "Violence in the Schools" held at the University of
Missouri-Columbia (1994)
Nominated by the Department of Educational Administration at the
University of Missouri-Columbia for the University Council for Educational
Administration's Jack Culbertson award (1994)
Part of a national documentary for special education in Japan (1994)
Cover feature along with nationally recognized research on self-efficacy -- Winter,
1993 issue of EDUCATION.
Special Merit Award from the editorial board of Project Innovation for Defining
the Role of Self-Efficacy in Learning (1993)
Invited by Hirosaki University in Japan as a guest visiting lecturer
(OctoberNovember, 1993)
Selected to the Outstanding Young Men of America organization (1992)
Selected but the University Council for Educational Administration (UCEA) as
One of 40 outstanding doctoral students in the United States and Canada (1988)

Over 190 international and national articles, books, technical manuscripts, and
presentations.

1

3



TFIE "I LIKE ME!" PROGRAM

"I LIKE ME" is a twelve-week program that has at its centerpiece a personalized
reader developed by V.L. Wheeler, Founder of Kindergartners Count, Inc. The reader
includes powerful "I" statements as positive inducements for learning and achievement in
kindergartners. The personalized reader incorporates all Dolch sight-words specifically
aimed at and recommended for kindergarten-age children. It uses the child's first name,
the first names of two of his/her friends, and the school, teacher and principal---"I LIKE
ME!" may be an important, if not the first step, in their learning process. The purpose of
this personalized approach is to allow children to become heroes in their own lives, to
develop of a healthy self-concept, and to reinforce fundamental reading processes through
literacy; each creating a positive sensitivity toward self and toward learning.

The goals of the program are:

to bring home, school, and community together as a unified
partnership in education;
to provide an understanding of inclusion and tolerance;
to deliver anti-drug and anti-gang messages;
to help instill an early love of reading while improving reading
comprehension and recall;
to demonstrate to children that they are important and can
become successful, young citizens.

Teachers are provided a 12-week daily lesson plan that they can integrate into the
existing curriculum and where they can implement daily activities for parents to
encourage their active participation. It is within this 12-week time frame where
maximum benefits are statistically relevant However, teachers are free to utilize the "I
LIKE ME!" program in the best way that is suitable to the needs of their students.

"I LIKE ME" operates on three basic premises:

First, all kindergarten children axe precious and are deserving of our
attention--inmates in our nation's prisons were once innocent children.
Second, all kindergarten children can learn--perhaps not the same thing
or in the same way, or even in the same time frame, but an can learn.
Third, all kindergarten children possess the capacity for good--we must
assume that there are no bad kindergartners, but kindergartners who may
do bad things.

It is from these premises that the power of the "I LIKE ME!" program becomes evident
for the volunteers and sponsors who provide the program, to the teachers who implement
the program in their classrooms, to the parents who have a vested interest in their
son/daughter's education, and to kindergartners who are experiencing fear and
uncertainty in their developmental process.
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SUMMARY OF STUDIES
This report is a compilation of four different studies involving 950 kindergartners

in Western Tennessee and Kentucky, and one school in Kansas. All data were analyzed
with the Statistical Package for Social Science (SPSS, 7.5) program at an Alpha level of
.05 (level set to determine statistical significance). Any number that is equal to or less
than .05 is judged to be statistically significant while any number that falls beyond .05 is
judged to be statistically insignificant

Studies in this summary consists of four partg

Part I involves a cumulative analysis of self-concept studies strictly
associated with the "I 1 IKE ME!" program;
Part 11 utilizes three control groups and one experimental group in a
double-blind research design to analyze the impact of the 12-week program
on self-concept
Part In utilizes two control groups and one experimental group in a
double-blind experiment to analyze the impact of the "I LIKE ME!
personalized approach on reading comprehension;
Part TV analyzes the impact of the "I T IKE ME!" program on
developmentally delayed students (Kidstart program)

Each study begins with a research design and instrumentation overview followed
by a general summary of findings (in association with corresponding tables) and graphic
representations of respective tables. Cumulative findings provide valuable information
concerning the nature and the impact of the "I LTKE ME!" program on overall self-
concept, the sub-components of self-esteem and self-efficacy, reading comprehension, and
school readiness.

RECOMMENDATIONS
Because the "I LIKE ME" program is being broadened to include pre-school

through third grade, and will be provided to elementary students across the United States,
Canada, and Mexico, it becomes vital to expand the research agenda to include geographic
regions and school size across international boundaries and across grade levels. These
extensive studies will provide valuable information to make appropriate modifications (if
necessary) in the "I T,TKE ME!" program according to geographic region (or country) and
school size (urban, metropolitan, or rural), and grade level to maximize the opportunity
of students reading at or above grade level with a healthy self-concept in tact by grade
four.

Current studies provide an excellent base-line investigation of the positive impact
that the "I lIKE ME!", 12-week program has on the growth and development of
kindergartners. Further studies are needed to continually analyze the "I T AKE ME!"
program (and its translation into Spanish, Canadian English, and French) as it enrolls
larger and more diverse populations of children throughout the United States, Canada
and Mexico. And, with the increasing likelihood of moving into more international
populations, analysis becomes more imperative.

Truly, the "I T niE ME!" program has the capability to make tremendous strides
in early childhood development and can shape the way educators address the needs of
children as they seek an effective early intervention program. The Telephone Pioneers of
America are strategically placed in an extraordinary position of significantly impacting
the course of education in the coming years, both nationally and internationally.
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ABRIDGED ANALYSIS
The "I I TKE KE!" program provides positive self-concept development and

growth in participating kindergarten-age children. This suggests that the "I T TKE ME!"
program not only increases sensitivity toward school (self-efficacy) but also dramatically
influences the fragile self-esteem in kindergartners during this critical developmental
time which, in turn, contributes significantly to the overall growth in self-concept
(refer to page 5).

The "I TJTCE ME!" program significantly improves the self-concept of Caucasian,
African American, Asian and Hispanic participants with the self-esteem element making
the greatest overall impact toward this gain. In the initial sampling, the total number of
participants for the other cultural categories [Native American (18); and "Other" (9)] was
too small to make valid judgments. Future studies will specifically focus on these
categories to increase the number of participants for better analyses.

When gender was factored in, both boys and girls experienced significant self-
concept, self-esteem, and self-efficacy growth. This indicates that gender is not a
determinant in overall self-concept development and growth.

Social Economic Status (SES) had no bearing on the positive impact of overall
self-concept -- children in each of the SES categories experienced similar overall growth.
SES was defined for this study as the system utilized in American schools to define the
ability to pay for lunches by families. In this system, children axe group into three
family income categories (low, moderate, and high). These categories are set by the
federal government and axe updated each year.

Families whose income falls below the federally designated income level pay no
money for their child's lunches (Free Lunch). Families who income falls between the
federally designated low and upper income levels pay a reduced fee for their child's lunch
(Reduced Lunch). Families whose income falls above the federally designated upper
income level pay normal school lunch prices (Norm).

"Free" and "Reduced" categories demonstrated significant gains from the "I T TKE
ME!" program in the self-esteem element In their attitude toward learning (self-
efficacy), all categories, experienced growth, but the "Free" category experienced
significant growth.

Kindergartners who are exposed to the 12-week, "I LIKE HE" program on a
continual basis, demonstrate a much greater benefit in overall self-concept growth when
compared to kindergartners who do not receive the personalized reader, or those who
receive the personalized reader, but no instruction or involvement, or those who receive
periodic or non-routine exposure (refer to page 5). Furthermore, kindergartners who are
exposed to the "I T TKE ME!" program either on a continual basis or on a periodic
instructional basis experience a significant improvement in self-esteem.

The use of the personalized "I LIKE HE" reader also significantly improves
reading comprehension and recall in kindergartners when compared to kindergartners
using non-personalized material (refer to page 5). Both male and female participants
equally benefited from the use of the personalized approach.

Finally, results of these comprehensive studies suggest that the "I LIKE ME!"
program is a valuable early intervention tool for educators as they address ongoing
cognitive and behavior needs of children (teachers have reported as much as a 40 percent
decline in classroom management problems during the 12-week program). Its inclusion,
therefore, can provide teachers with a supplemental, strategic plan that can have a
significant impact on the overall readiness of kindergartners and on developmentally
delayed students as each strives for success in school and in life (refer to page 5).
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MEASURED PERCENTAGE GAIN

Part I Overall Composite of Self-Concept (N - 653)

Variable Percentage Gain

Overall Self-Concept
* Self-Esteem Element
* Self-Efficacy Element

Part II Study of the Impact of 12-Week Program

Group A (N - 22)
Students who did not receive personalized book 3.1

Group B (N - 23)
Students who received personalized book, but no instruction 3.6

Group C (N - 22)
Students who received personalized book and periodic instruction 3.9

Group D (N - 21)
Students who completed entire 12-week program 28.7

Part In Study of Personalization on Reading Comprehension
(N - 196)

(N 88)

6.9
8.0
6.1

Group A Students utilizing non-personalized material (N 65)
Group B Students utilizing sample, non-personalized

"I T TRE ME" readers (N - 65)
Group C Students utilizing personalized "I T ,TFCE ME!"

readers (N - 66)

Comparisons Group A to Group B
Group A to Group C
Group B to Group C

PART IV Study of Developmentally Delayed Kindergartners
(N - 15)

Overall Self-Concept
* Self &teem
* Self Efficacy

5

11.5
46.8
31.6

53.1
53.7
63.0



REVIEW OF FOUR STUDIES INVOLVING THE
"I LIKE ME!" PROGRAM

Part I: Cumulative analysis of self-concept studies strictly associated with
the "I LIKE ME" program

Part IL Double blind research of three control groups and one
experimental group analyzing the impact of the 12-week program
on self-concept

Part 1:11 Double blind research of two control groups and one experimental
group analyzing the impact of the "I LIKE ME! personalized
approach on reading comprehension

Part IV: The impact of the "I UNE ME!" program on developmentally
delayed students (Kidstart program)
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RESEARCH DESIGN AND INSTRUMENTATION
During The past three years, different studies have been conducted to analyze the

impact of the "I TTRE ME!" program on kindergartners' self-concept Studies analyzing
self-concept used the De Moulin Self-Concept Developmental Scale (DSCDS). A copy of
the DSCDS is provided in Appendix A.

The DSCDS is a diagnostic instrument that provides a comprehensive and
systematic analysis of an individual child's self-concept The 30-point scale is subdivided
into two 15-point scales: 1) self-efficacy element (sensitivity toward school); and 2) self-
esteem element (sensitivity toward self).

Construct validity was established through Principal component Factor Analysis
(orthogonal rotation). Alpha coefficients (internal reliability) ranged from .79 to .91
across the primary and secondary measures with no significant differences related to
gender, age, or other role-defining conditions.

The information is obtained from three sources: 1) the child; 2) the teacher of the
child; and 3) the parent/guardian of the child. Questions across these three sources are
compatible with one another, e.g., question one of the kindergartners' instrument
measures the same construct as question one of the teachers' and parents' instruments, and
so on.

Final results are analyzed separately and then synthesized into an overall self-
concept composite. Biographical factors were also collected including race, socio-
economic status (free, reduced, regular lunches) and gender, and then partitioned out to
further analyze the program's impact

Scores that fall at or below 15 on the overall self-concept scale are considered to be
in the "zone-of-concern" region and should be analyzed more closely to determine
appropriate renewal measures. On each of the self-efficacy and self-esteem sub-scales,
scores that fall at or below six are considered to be in the "zone-of-concern" region and
should be analyzed to determine the effect each has on the overall self-concept scale.

In this cumulative analysis, pretest and posttest data from six hundred and fifty
three kindergartners have been collected and analyzed through the use of a Dependent T
test The Dependent T or (Paired-Samples T) test procedure compares the means of two
variables for a single group (pretest/posttest situations).

In this testing format, each participating kindergartner, teacher, and
parent/guardian was administered the DSCDS. After administration, teachers utilized
the 12-week "I LTKE mEre program. At the conclusion of the initial 12-week period, the
entire instrumentation process was repeated and data were analyzed to determine the
impact of the program on mean self-concept standing.

8
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RESEARCH PURPOSE
The purpose of this study was to determine the ongoing impact of the "I -EWE

ME!" program on self-concept development, including the partitioned elements of self-
efficacy (sensitivity toward school) and self-esteem (sensitivity toward self), of
kindergartners and its relation to gender, socio-economic status, and race.

RESEARCH OUTCOMES
Data revealed a significant gain in overall self-concept (p s. .05). Of this overall

gain in self-concept, the self-esteem element (mean from 8.96 to 9.70) contributed the
majority of the overall advance (p < .05). Although the sensitivity scale (self-efficacy) did
show a pretest/posttest increase (mean from 9.49 to 9.89), it was not deemed to be
statistically significant (p .05). Analysis suggests that children have a pretty good
feeling toward school at this age and the significance of the "I LIKE ME!" program
fosters a more powerful impact on building the self-esteem element as witnessed by the
mean gain in scoroc.

Data showed that gender had no significant difference in self-concept , self-
esteem, and self-efficacy development as data for both boys and girls produced mean
significant gains (p < .05).

When race was included in overall self-concept, pretest/posttest significance
(p .05) was identified for white students (N - 199), African American students (N - 356),
Asian students (N - 46), and Hispanic students (N - 27). No significance (p ) .05) was
identified for Native American students (N - 17) or in the category of "Other" (N - 8). In
analyzing the self-efficacy element, mean significant gains were identified only in the
White and Asian categories (p .05) while mean significant gains in self-esteem (p < .05)
were identified for white students, African American students, and Hispanic students.
No mean significant gain in self-esteem was identified for Asian students, Native
American students, or students falling into the "Other" category. (Non-significant gains
in the Native American and "Other" categories may be due to a small 17 and 8
respectively).

When socio-economic status (SES) was figured in, data revealed mean significant
gains (p 1.05) in overall self-concept and in the "free" and "reduced" categories in the self-
esteem element Mean significant gains (p .05) were also identified in the self-efficacy
element in the "free" category indicating that kindergartners from lower income families
gain a more favorable attitude toward school during the twelve-week program.

Overall analysis indicates that socio-economic status has no bearing on the impact
of the "I I IKE ME!" program on overall self-concept growth.

FINAL ANALYSIS
It appears from data analysis that the "I LIKE ME!" program is making

significant strides in providing positive self-concept development and growth in
kindergarten-age children and, in this development, the program has a significant impact
on developing/enhancing self-esteem and self-efficacy elements in kindergartners. This
seems to suggest that not only does the "I LIKE ME!" program increase sensitivity toward
school, it also dramatically influences the fragile self-esteem in kindergartners during
this critical developmental time, which, in turn, contributes significantly to the overall
gain in mean self-concept

9
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OVERALL SET .LF- CONCEPT
The table postcon and precon represents pretest/posttest analysis of overall self-

concept. Pretest mean score was 18.3392 on a 30-point scale that translates to an overall
good level of self-concept for the 653 participants. After the 12-week I LIKE ME!"
program, mean posttest scores increased to 19.6072 -- a gain of 1.268. Under paired
samples test, the two-tailed significance equals .000 and indicates mean statistical
significant gains from pretest/posttest scores

OVERALL SETIF-ESTEEM
The table postest and preest represents pretest/posttest analysis of the self-esteem

element Pretest mean score was 8.9707 on a 15-point scale that translates to an overall
good level of self-esteem for the 653 participants. After the 12-week I LIKE ME!"
program, mean posttest scores increased to 9.6968 -- a gain of 0.7198.

Under paired samples test, the two-tailed significance equals .000 that indicates
mean statistical significant gains from pretest/posttest scores.

OVERALL SET4F-EFFICACY
The table posteff and preeff represents pretest/posttest analysis of the self-efficacy

element Pretest mean score was 9.3929 on a 15-point scale that translates to an overall
good level of self-efficacy and significantly higher than the pretest score for self-esteem
for the 653 participants. After the 12-week I LIKE MB" program, mean posttest scores
increased to 9.8966 -- a gain of 0.5037.

Under paired samples test, the two-tailed significance equals .000 that indicates
mean statistical gains from pretest/posttest

11



TABLES AND GRAPHS
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T-Test

Paired Samples Statistics

Mean N
Std.

Deviation

Std.
Error
Mean

Pair 1 POSTCON 19.6072 653 5.8267 .2280

PRECON 18.3392 653 5.6079 .2195

Pair 2 POSTEST 9.6968 653 3.3265 .1302

PREEST 8.9709 653 3.4841 .1363

Pair 3 POSTEFF 9.8966 653 3.0861 .1208

,
PREEFF 9.3239 653 3.3356 .1305

Paired Samples Test

Paired Differences

95% Confidence

Std. Interval of the

Std. Error Difference
Lower UpperMean Deviation Mean t

Pair 1 POSTCON
- PRECON 1.2680 5.4572 .2136 .8487 1.6873 5.938

Pair 2 POSTEST
- PREEST .7259 3.4119 .1335 .4637 .9881 5.437

Pair 3 POSTEFF
- PREEFF .5727 3.6122 .1414 .2952 .8503 4.052

Paired Samples Test

df
Sig.

(2-tailed)
Pair 1 POSTCON

- PRECON 652 .000

Pair 2 POSTEST
- PREEST 652 .000

Pair 3 POSTEFF
- PREEFF 652 .000



Graph 1 Pre-Post Test Comparison of Self-Concept, Self-Esteem, and Self-
Efficacy
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Graph 2 Pretest Self-Concept Comparison to Normal Curve
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Graph 4 Pretest Self-Esteem Comparison to Normal Curve
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Graph 5 Posttest Self-Esteem Comparison to Normal Curve
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Graph 6 Pretest Self-Efficacy Comparison to Normal Curve
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Graph 7 Posttest Self-Efficacy Comparison to Normal Curve
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GENDER BREAKDOWN FOR OVERALL SELF-CONCEPT
The table denoted gender illustaates a pretest/posttest comparison between male

(N - 294) and female (N - 359) participants. When analyzing pretest and posttest means,
there is only a slight difference between scores. However, females demonstrated the
largest gain from pretest to posttest scores (18.3663 to 19.9039) compared to males (18.3061
to 10.2449).

Under paired samples test the two-tailed significance is .003 for the male
participants and .000 for the female participants. This indicates a mean significant gain
in overall self-concept for both male and female participants.

GENDER BREAKDOWN FOR OVERALL SELF-ESTEEM
The table denoted gender, postest and preest, illustrates a pretest/posttest

comparison between self-esteem for male and female participants. Analysis indicates
little difference between pretest and post scores. However, closer analysis reveals that
female participants logged a significantly higher gain (8.9791 to 9.9109) than male
participants (8.9609 to 9.4354).

Under paired samples test, the two-tailed significance is .016 for male participants
and .000 for female participants. This indicates a mean significant gain in overall self-
esteem for both male and female participants.

GENDER BREAKDOWN FOR OVERALL SET 1F- EFFICACY
The table denoted gender, posteff and preff, illustrates a pretest/posttest

comparison between self-efficacy for male and female participants. Analysis indicates a
greater difference between pretest and post scores. Closer analysis reveals that female
participants logged a significantly higher gain (9.3607 to 9.9847) than male participants
(9.2789 to 9.7891). Data also reveals that female participants scored slightly higher on
pretest self-efficacy than male participants.

Under paired samples test, the two-tailed significance is .015 for male participants
and .001 for female participants. This indicates a significant mean gain in overall self-
efficacy for both male and female participants.
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T-Test

Paired Samples Statistics

GENDER Mean N
Std.

Deviation

Std.
Error
Mean

male Pair 1 POSTCON 19.2449 294 5.9440 .3467
PRECON 18.3061 294 5.6487 .3294

Pair 2 POSTEST 9.4354 294 3.3554 .1957
PREEST 8.9609 294 3.4900 .2035

Pair 3 POSTEFF 9.7891 294 3.0965 .1806
PREEFF 9.2789 294 3.3043 .1927

female Pair 1 POSTCON 19.9039 359 5.7202 .3019
PRECON 18.3663 359 5.5819 .2946

Pair 2 POSTEST 9.9109 359 3.2920 .1737
PREEST 8.9791 359 3.4840 .1839

Pair 3 POSTEFF 9.9847 359 3.0791 .1625

, PREEFF 9.3607 359 3.3651 .1776

Paired Samples Test

Paired Differences

Std.
Std.
Error

95% Confidence
Interval of the

Difference
Lower UpperGENDER Mean Deviation Mean t

male Pair 1 POSTCON
- PRECON .9388 5.3736 .3134 .3220 1.5556 2.996

Pair 2 POSTEST
- PREEST .4745 3.3423 .1949 9.086E-02 .8581 2.434

Pair 3 POSTEFF
- PREEFF .5102 3.5713 .2083 .1003 .9201 2.450

female Pair 1 POSTCON
- PRECON 1.5376 5.5176 .2912 .9649 2.1103 5.280

Pair 2 POSTEST
- PREEST .9318 3.4589 .1826 .5727 1.2908 5.104

Pair 3 POSTEFF
- PREEFF .6240 3.6495 .1926 .2452 1.0028 3.239
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Paired Samples Test

GENDER df

Sig.

(2-tailed)
male Pair 1 POSTCON

- PRECON 293 .003

Pair 2 POSTEST
- PREEST 293 .016

Pair 3 POSTEFF
- PREEFF 293 .015

female Pair 1 POSTCON
- PRECON 358 .000

Pair 2 POSTEST
- PREEST 358 .000

Pair 3 POSTEFF
- PREEFF 358 .001
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Graph 8 Gender Comparison with Self-Concept, Self-Esteem and Self-Efficacy
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RACE BREAKDOWN FOR OVERALL SET AF- CONCEPT
The table denoted as race, postcon and precon, illustrates a pretest/posttest

comparison among six different categories of national origin. Total N for each
nationality is provided along with mean pretest and posttest scores (Caucasian and
African American participants made up the majority population). Analysis indicates
that, on pretest scores, Caucasian participants scored lecs than all other participants and
that Hispanic participants, although containing a far less number, logged the greatest
mean gain in scores (3.1112).

Under paired samples test, the two-tailed significance is .000 for Caucasian
participants, .023 for African American participants, .004 for Asian participants and .005
for Hispanic participants. . This indicates that each of these nationalitios produced
mean significant gains in overall self-concept (numbers were too small for Native
American and "Other" to make accurate and valid assessments).

RACE BREAKDOWN FOR OVERALL SELF-ESTEEM
The table denoted as race, postest and preest, illustrates a pretest/post comparison

among the six nationalities in regard to the self-esteem element Hispanic participants
logged the greatest mean gain (8.7963 to 11.5370).

Under the paired samples test, the two-tailed significance is .000 for Caucasian
participants, .005 for African American participants, .371 for Asian participants, and
.000 for Hispanic participants. This indicates that each of these categories experienced a
mean gain in self-esteem. The non-significant mean gain for Asian participants indicates
that Asian students already have a good-opinion of self (numbers for Native American,
and "Other" participants were too small to make accurate and valid assessments).

RACE BREAKDOWN FOR OVERALL SELF-EFFICACY
The table denoted as race, posteff and preeff, illustrates a pretest/posttest

comparison among the six nationalities in regard to the self-efficacy element In this
component, each category logged overall gains with Asian participants experiencing the
greatest mean gain in scores (8.8587 to 111413). This indicates that, although they have a
good opinion of self, they are entering a strange environment where they perceive
themselves as outsiders of the school system. However, after the twelve-week program,
this fear seemed to subside.

Under paired samples test, two-tailed significance is .000 for Caucasian
participants, .400 for African American participants, .000 for Asian participants and .635
for Hispanic participants. This indicates that the "I UNE ME!" program helped
Caucasian and Asian participants develop a greater appreciation for learning during the
twelve-week program.
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T-Test

Paired Samples Statistics

RACE Mean N
Std.

Deviation

Std.
Error
Mean

Caucasian Pair 1 POSTCON 19.1960 199 5.9428 .4213
PRECON 17.3643 199 5.6541 .4008

Pair 2 POSTEST 9.4221 199 3.2008 .2269
PREEST 8.4950 199 3.3250 .2357

Pair 3 POSTEFF 9.7613 199 3.3021 .2341

PREEFF 8.8040 199 3.5294 .2502

African Am. Pair 1 POSTCON 19.4565 356 5.9839 .3171

PRECON 18.8090 356 5.5493 .2941

Pair 2 POSTEST 9.6461 356 3.4890 .1849
PREEST 9.1447 356 3.5293 .1871

Pair 3 POSTEFF 9.7921 356 3.0900 .1638

PREEFF 9.6278 356 3.2938 .1746

Asian Pair 1 POSTCON 21.6957 46 3.8737 .5711

PRECON 18.9783 46 5.4944 .8101

Pair 2 POSTEST 10.5543 46 2.2687 .3345
PREEST 10.0326 46 3.4567 .5097

Pair 3 POSTEFF 11.1413 46 2.1951 .3237
PREEFF 8.8587 46 3.0581 .4509

Nativ Am Pair 1 POSTCON 18.7353 17 2.9215 .7086
PRECON 17.3824 17 4.2630 1.0339

Pair 2 POSTEST 9.3529 17 1.4336 .3477
PREEST 8.2647 17 2.6227 .6361

Pair 3 POSTEFF 9.3824 17 1.7900 .4341

PREEFF 9.1176 17 2.1761 .5278
Hispanic Pair 1 POSTCON 21.7593 27 5.7116 1.0992

PRECON 18.6481 27 5.7810 1.1125
Pair 2 POSTEST 11.5370 27 3.3048 .6360

PREEST 8.7963 27 3.6302 .6986
Pair 3 POSTEFF 10 2792 27 3.0988 .5964

PREEFF 9.8889 27 3.1845 .6129

Other Pair 1 POSTCON 19.1250 8 7.4582 2.6369
PRECON 19.0000 8 7.7090 2.7255

Pair 2 POSTEST 8.3750 8 4.7716 1.6870
PREEST 9.0625 8 5.2945 1.8719

Pair 3 POSTEFF 10.7500 8 2.7124 .9590
PREEFF 9.9375 8 3.0988 1.0956



Paired Samples Test

RACE

Paired Differences

tMean
Std.

Deviation

Std.
Error
Mean

95% Confidence
Interval of the

Difference
Lower Upper

Caucasian Pair 1 POSTCON
- PRECON 1.8317 5.4607 .3871 1.0683 2.5950 4.732

Pair 2 POSTEST
- PREEST .9271 3.3648 .2385 .4568 1.3975 3.887

Pair 3 POSTEFF
- PREEFF .9573 3.4992 .2481 .4681 1.4464 3.859

African Am. Pair 1 POSTCON
- PRECON .6475 5.3338 .2827 9.151E-02 1.2034 2.290

Pair 2 POSTEST
- PREEST .5014 3.3402 .1770 .1532 .8496 2.832

Pair 3 POSTEFF
- PREEFF .1643 3.6812 .1951 -.2194 .5480 .842

Asian Pair 1 POSTCON
- PRECON 2.7174 6.1216 .9026 .8995 4.5353 3.011

Pair 2 POSTEST
- PREEST .5217 3.9129 .5769 -.6402 1.6837 .904

Pair 3 POSTEFF
- PREEFF 2.2826 3.4668 .5111 1.2531 3.3121 4.466

Nativ Am Pair 1 POSTCON
- PRECON 1.3529 5.3903 1.3073 -1.4185 4.1244 1.035

Pair 2 POSTEST
- PREEST 1.0882 3.4561 .8382 -.6887 2.8652 1.298

Pair 3 POSTEFF
- PREEFF .2647 2.6405 .6404 -1.0929 1.6223 .413

Hispanic Pair 1 POSTCON
- PRECON 3.1111 5.2171 1.0040 1.0473 5.1749 3.099

Pair 2 POSTEST
- PREEST 2.7407 3.2886 .6329 1.4398 4.0417 4.331

Pair 3 POSTEFF
- PREEFF .3333 3.6109 .6949 -1.0951 1.7618 .480

Other Pair 1 POSTCON
- PRECON .1250 4.7113 1.6657 -3.8138 4.0638 .075

Pair 2 POSTEST
- PREEST -.6875 3.1728 1.1218 -3.3401 1.9651 -.613

Pair 3 POSTEFF
- PREEFF .8125 2.7767 .9817 -1.5088 3.1338 .828
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Paired Samples Test

RACE df
Sig.

(2-tailed)
Caucasian Pair 1 POSTCON

- PRECON 198 .000

Pair 2 POSTEST
- PREEST 198 .000

Pair 3 POSTEFF
- PREEFF 198 .000

African Am. Pair 1 POSTCON
- PRECON 355 .023

Pair 2 POSTEST
- PREEST 355 .005

Pair 3 POSTEFF
- PREEFF 355 .400

Asian Pair 1 POSTCON
- PRECON 45 .004

Pair 2 POSTEST
- PREEST 45 .371

Pair 3 POSTEFF
- PREEFF 45 .000

Nativ Am Pair 1 POSTCON
- PRECON 16 .316

Pair 2 POSTEST
- PREEST 16 .213

Pair 3 POSTEFF
- PREEFF 16 .685

Hispanic Pair 1 POSTCON
- PRECON 26 .005

Pair 2 POSTEST
- PREEST 26 .000

Pair 3 POSTEFF
- PREEFF 26 .635

Other Pair 1 POSTCON
- PRECON 7 .942

Pair 2 POSTEST
- PREEST 7 .559

Pair 3 POSTEFF

,
- PREEFF 7 .435

27



Graph 10 Race Comparison with Sell-Concept, Self-Esteem and Self-Efficacy
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Graph 11 Race Comparison with Self-Concept, Self-Esteem and Self-Efficacy
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Graph 12 Race Comparison with Self-Concept, Self-Esteem and Self-Efficacy
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Graph 13 Race Comparison with Self-Concept, Self-Esteem and Self-Efficacy
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SES BREAKDOWN FOR OVERALL SELF-CONCEPT
This category represents the social-economic status (SES) of each participant and

is expressed by each respective child being classified in a free lunch, reduced lunch, or
regular lunch (norm) category.

The table denoted SES, postcon and precon, illustrates a pretestiposttect
comparison among the three SES categories (total N for each category is provided along
with mean pretest and posttest scores. Analysis indicates that participants in the "free
lunch" category experienced the greatest mean gain in overall self-concept (18.5568 to
20.4659).

Under paired samples test, the two-tailed significance is .000 for the "free lunch"
category, .038 for "reduced lunch" category, and .045 for the "regular lunch" category.
Mean significant gains in overall self-concept were observed in each of the SES
categories. This indicates that SFS is not a determining factor in the overall impact of
the "I LIKE ME1" program -- each category experiences positive growth regardless of SES
level.

SES BREAKDOWN FOR OVERALL SELF-ESTEEM
The table denoted SES, postest and preest, illustrates a pretest/posttest comparison

among the time SES categories in regards to the self-esteem element The category
"reduced" produced the lowest mean pretest score (8.4980) but the category "free" produced
the greatest mean pretest/posttest gain (.9659).

Under paired samples test, two-tailed significance is .000 for the "free lunch"
category, .013 for the "reduced lunch" category, and .052 for the "regular lunch" category.
Analysis indicates that free and reduced categories exhibited significant gains in mean
pretest/posttest scores for the self-esteem element while the regular (norm) category did
not

SES BREAKDOWN FOR OVERALL SELF-EFICACY
The table denoted SES, posteff and preeff, illustrates a pretest/posttest comparison

among the three SES categories in regards to the self-efficacy element In this table, the
category "reduced" again produced the lowact mean pretest score (8.8760) with the
category "free" experiencing the greatest mean pretest/posttest gain (.9166).

Under paired samples test, two-tailed significance is .000 for the "free lunch"
category, .139 for the "reduced lunch" category, and .346 for the "regular lunch" category.
Analysis indicates that, although each of the SES categories experienced overall mean
gains in pretest/posttest scores, only the "free" category was deemed to be statistically
significant for the self-efficacy element

SUMMARY
. Results of this analysis indicate that the self-esteem element has a far greater

impact on overall self-concept growth in "free" and "reduced" categories than the self-
efficacy element in kindergarten-age children when SES in considered. Also, SES has no
bearing on the positive impact of overall self-concept -- children in each of the SES
categories experienced overall growth.
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T-Test

Paired Samples Statistics

SES Mean N
Std.

Deviation

Std.
Error
Mean

free Pair 1 POSTCON 20.4659 264 5.6754 .3493

PRECON 18.5568 264 5.5019 .3386

Pair 2 POSTEST 10.0303 264 3.3285 .2049

PREEST 9.0644 264 3.5433 .2181

Pair 3 POSTEFF 10.4242 264 2.9501 .1816

PREEFF 9.5076 264 3.0085 .1852

reduced Pair 1 POSTCON 18.3080 250 5.6378 .3566

PRECON 17.5600 250 5.5338 .3500

Pair 2 POSTEST 9.0700 250 3.1588 .1998

PREEST 8.4980 250 3.3848 .2141

Pair 3 POSTEFF 9.2240 250 3.0313 .1917

PREEFF 8.8760 250 3.3782 .2137

norm Pair 1 POSTCON 20.3129 139 6.0581 .5138

PRECON 19.3273 139 5.7847 .4907

Pair 2 POSTEST 10.1906 139 3.4633 .2938

PREEST 9.6439 139 3.4459 .2923

Pair 3 POSTEFF 10.1043 139 3.2306 .2740

PREEFF 9.7806 139 3.7533 .3184

Paired Samples Test

SES

Paired Differences

tMean
Std.

Deviation

Std.
Error
Mean

95% Confidence
Interval of the

Difference

Lower Upper

free Pair 1 POSTCON
- PRECON 1.9091 5.0337 .3098 1.2991 2.5191 6.162

Pair 2 POSTEST
- PREEST .9659 3.2877 .2023 .5675 1.3643 4.774

Pair 3 POSTEFF
PREEFF .9167 3.2528 .2002 .5225 1.3109 4.579

reduced Pair 1 POSTCON
- PRECON .7480 5.6707 .3586 4.163E-02 1.4544 2.086

Pair 2 POSTEST
- PREEST .5720 3.6037 .2279 .1231 1.0209 2.510

Pair 3 POSTEFF
- PREEFF .3480 3.7097 .2346 -.1141 .8101 1.483

norm Pair 1 POSTCON
- PRECON .9856 5.7477 .4875 2.165E-02 1.9496 2.022

Pair 2 POSTEST
- PREEST .5468 3.2836 .2785 -3.94E-03 1.0975 1.963

Pair 3 POSTEFF
- PREEFF .3237 4.0338 .3421 -.3528 1.0003 .946
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Paired Samples Test

SES df
Sig.

(2-tailed)
free Pair 1 POSTCON

- PRECON 263 .000

Pair 2 POSTEST
- PREEST 263 .000

Pair 3 POSTEFF
- PREEFF 263 .000

reduced Pair 1 POSTCON
- PRECON 249 .038

Pair 2 POSTEST
- PREEST 249 .013

Pair 3 POSTEFF
- PREEFF 249 .139

norm Pair 1 POSTCON
- PRECON 138 .045

Pair 2 POSTEST
- PREEST 138 .052

Pair 3 POSTEFF
- PREEFF 138 .346
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Graph 14 SES Comparison with Self-Concept, Self-Esteem and Self-Efficacy
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Graph 15 SES Comparison with Self-Concept, Self-Fsteem and Self-Efficacy
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Graph 16 SES Comparison with Self-Concept, Self-Esteem and Self-Efficacy
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PART II

CONTROL/EXPERIMENTAL DESIGN WITH
PRETEST/POSTIEST ANALYSIS
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RESEARCH DESIGN AND INSTRUMENTATION
This study utilized a control/experimental design involving the "I T ,TKE ME!"

personalized reader and the 12-week program outline. Three control groups and one
experimental group were used in a double-blind experiment to determine the impact of
the "I UWE ME!" program across different testing situations. Pretest/posttest data from
each group were collected by respective teachers and then analyzed using a Dependent T
(Paired-Samples 1) test Final analysis partitioned out each group for pretest/posttest
comparison.

After analysis, appropriate groups were identified as to their experimental
condition. After identification, each of the four groups was classified as A-D and data re-
ran with appropriate labels. The identified groups were as follows:

*Group A included students who did not receive the personalized reader;
*Group B included students who received an "I LIKE ME" personalized reader,
but received no instruction or guidelines;

*Group C included students who received an "I LIKE ME!" reader and the teacher
utilized the provided program periodically through the 12-weeks of testing;

*Group D included students who received an "I I TKE ME!" reader and the
teacher utilized the 12-week program as designed.

Each group was given a pretest using the De Moulin Self-Concept Developmental
Scale (DSCDS). The DSCDS is a diagnostic instrument that provides a comprehensive
and systematic analysis of an individual child's self-concept The 30-point scale is
subdivided into two 15-point scales: 1) self-efficacy (sensitivity toward school); and 2)
self-esteem (sensitivity toward self) elements. Construct validity was established through
Principal component Factor Analysis (orthogonal rotation). Alpha coefficients (internal
reliability) ranged from .79 to .91 across the primary and secondary measures with no
significant differences related to gender, age, or other role-defining conditions.

The information is obtained from three sources: 1) the child; 2) the teacher of the
child; and 3) the parent/guardian of the child. Questions across these three sources are
compatible with one another, e.g., question one of the kindergartners' instrtunent
measures the same construct as question one of the teachers' and parents' instruments, and
so on. Final results are analyzed separately and then synthesized into an overall self-
concept composite. It is the overall composite score that is reported in this summary.

Scores that fall at or below 15 on the overall self-concept scale are considered to be
in the "zone-of-concern" region and should be analyzed more closely to determine
appropriate renewal measures. On each of the self-efficacy and self-esteem sub-scales,
scores that fall at or below six are considered to be in the "zone-of-concern" region and
should be analyzed to determine the effect each has on the overall self-concept scale.

In this cumulative analysis, pretest and posttest data from 93 kindergartners have
been collected and analyzed through the use of a Dependent T test Data judged to be
usable broke down as follows: Group A - 22; Group B - 23; Group C - 22;
Group D - 21. Each participating kindergartner, teacher, and parent/guardian from each
group was administered the DSCDS as a pretest at approximately the same time. After
administration, participating teachers decided which group they would be and then used
(or not used) the "I LIKE ME!" program in that group as determined. At the conclusion
of the initial 12-week period, the entire instrumentation process was repeated and the
data analyzed to determine the impact of the program on mean self-concept standing in
each of the groups.
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RESEARCH PURPOSE
The purpose of this research was to determine the impact of the 12-week,

continuous study within the "I LTKE ME!" program. Three control groups and one
experimental group were used to evaluate self-concept improvement within the prescribed
12-week format.

RESEARCH OUTCOMES FOR OVERALL SELF-CONCEPT
Data from the table "Paired Samples Statistics" denote pretest/posttest means for

each of the four groups involved in this study. Data reveal that Groups A (16.7955) and D
(16.5476) had similar pretest mean scores in overall self-concept. Group B was identified
as having the highest mean pretest score for overall self-concept (19.6304) and Group C
had the second highest mean pretest score (18.9091). All mean pretest scores are located
in the "good" range of the DSCDS test

Although each group displayed mean gains in pretest/posttest scores, only the gain
identified in Group D (utilization of the 12-week program on a continual basis) was
considered statistically significant (P i .05). All others were deemed to be statistically
non-significant (P ) .05) as reported in the "Paired Samples Test" for Postcon and Precon.

Results suggest that kindergartners who are exposed to the 12-week, "I LTKE
ME!" program on a continual basis, demonstrate a much greater benefit in overall self-
concept than kindergartners: 1) who do not receive the personalized reader, 2) who receive
the personalized reader, but no instruction or involvement, or 3) who receive periodic or
non-routine exposure.

RESEARCH OUTCOMES FOR THE SELF-ESTEEM ELEMENT
The table postest and preest under Paired Samples Statistics represents

pretest/posttest descriptors of the sell-esteem element Data revealed that each of the
pretest scores fell within the "good" region of the DSCDS test with all four groups
experiencing mean gains in self-esteem.

Under the table "Paired Samples Test", analysis of the self-esteem element
indicates significant gains (P < .05) for both Group C and Group D and non-significant
gains for Groups A and B (P ) .05). Analysis indicates that kindergartners who are
exposed to the "I LIKE ME!" program either on a continual basis or on a periodic
instructional basis experienced a significant improvement in their self-esteem within
overall self-concept. Analysis further indicates that kindergartners who do not receive
the "1 1 ATKE ME!" personalized reader/program or who are not given any formal
instruction do not enjoy significant self-esteem growth.

RESEARCH OUTCOMES FOR THE SET N-EFFICACY ELEMENT
The table posteff and preeff under Paired Samples Statistics represents

pretest/pasttest descriptors of the self-efficacy element Data revealed that each of the
pretest scores fell within the "good" region of the DSCDS with mean pretest scores being
the lowest for Group A (8.9545) and the highest for Group B (9.8261).

Data also revealed that Group B and Group C actually experienced a slight decline
in their self-efficacy scores (sensitivity toward school) while Group A and Group D
experienced a slight improvement in self-efficacy scores. None of the pretest/posttest
scores were judged to be statistically significant as provided by the table "Paired Samples
Test" (P ) .05). Analysis suggests that kindergartners have a good sensitivity toward
school and do not significantly change regardless of the learning stimulus, although
Group D did experience the greatest mean gain (9.2143 to 9.9048).

38

41



T-Test

Paired Samples Statistics

GROUP Mean N
Std.

Deviation

Std.
Error
Mean

a Pair 1 POSTCON 17.3182 22 3.7751 .8048
PRECON 16.7955 22 3.8811 .8275

Pair 2 POSTEST 8.2727 22 2.2186 .4730
PREEST 7.7955 22 2.2921 .4887

Pair 3 POSTEFF 9.0227 22 2.8136 .5999
PREEFF 8.9545 22 2.1707 .4628

b Pair 1 POSTCON 20.3478 23 4.2331 .8827
PRECON 19.6304 23 4.4752 .9331

Pair 2 POSTEST 10.5435 23 2.4164 .5039
PREEST 9.8043 23 2.8434 .5929

Pair 3 POSTEFF 9.6304 23 2.4037 .5012
PREEFF 9.8261 23 2.2694 .4732

c Pair 1 POSTCON 19.6591 22 3.0604 .6525
PRECON 18.9091 22 2.8770 .6134

Pair 2 POSTEST 10.5000 22 2.2783 .4857
PREEST 9.3182 22 1.5549 .3315

Pair 3 POSTEFF 9.1591 22 1.6860 .3595
PREEFF 9.5909 22 2.0623 .4397

d Pair 1 POSTCON 21.3095 21 3.3147 .7233
PRECON 16.5476 21 4.1015 .8950

Pair 2 POSTEST 11.4048 21 2.2947 .5007
PREEST 7.4762 21 2.6994 .5891

Pair 3 POSTEFF 9.9048 21 2.8001 .6110
PREEFF 9.2143 21 2.6104 .5696



Paired Samples Test

GROUP

Paired Differences

tMean
Std.

Deviation

Std.
Error
Mean

95% Confidence
Interval of the

Difference
Lower Upper

a Pair 1 POSTCON
- PRECON .5227 2.0901 .4456 -.4040 1.4494 1.173

Pair 2 POSTEST
PREEST .4773 2.1071 .4492 -.4570 1.4115 1.062

Pair 3 POSTEFF
- PREEFF 6.818E-02 2.7093 .5776 -1.1331 1.2694 .118

b Pair 1 POSTCON
- PRECON .7174 2.7212 .5674 -.4594 1.8941 1.264

Pair 2 POSTEST
- PREEST .7391 2.7422 .5718 -.4467 1.9250 1.293

Pair 3 POSTEFF
- PREEFF -.1957 1.6007 .3338 -.8878 .4965 -.586

c Pair 1 POSTCON
- PRECON .7500 2.6356 .5619 -.4186 1.9186 1.335

Pair 2 POSTEST
- PREEST 1.1818 2.2654 .4830 .1774 2.1862 2.447

Pair 3 POSTEFF
- PREEFF -.4318 2.3006 .4905 -1.4518 .5882 -.880

d Pair 1 POSTCON
- PRECON 4.7619 2.0287 .4427 3.8385 5.6853 10.757

Pair 2 POSTEST
- PREEST 3.9286 2.2039 .4809 2.9254 4.9318 8.169

Pair 3 POSTEFF
- PREEFF .6905 2.2331 .4873 -.3260 1.7070 1.417
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Paired Samples Test

GROUP df

Sig.

(2-tailed)
a Pair 1 POSTCON

- PRECON 21 .254

Pair 2 POSTEST
- PREEST 21 .300

Pair 3 POSTEFF
- PREEFF 21 .907

b Pair 1 POSTCON
- PRECON 22 .219

Pair 2 POSTEST
- PREEST 22 .210

Pair 3 POSTEFF
- PREEFF 22 .564

c Pair 1 POSTCON
- PRECON 21 .196

Pair 2 POSTEST
- PREEST 21 .023

Pair 3 POSTEFF
- PREEFF 21 .389

d Pair 1 POSTCON
- PRECON 20 .000

Pair 2 POSTEST
- PREEST 20 .000

Pair 3 POSTEFF
- PREEFF 20 .172
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Graph 17 Pre-Post Test Comparison of Self-Concept, Self-Esteem, and Self Efficacy
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Graph 18 Pre-Post Test Comparison of Self-Concept, Self-Esteem, and Self Efficacy
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Graph 19 Pre-Post Test Comparison of Self-Concept, Self-Esteem, and Self Efficacy
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Graph 20 Pre-Post Test Comparison of Self-Concept, Self-Esteem, and Self Efficacy
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PART III

CONTROL/EXPERIMENTAL DESIGN FOR READING
COMPRE H KNSION AND RECALL
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RESEARCH DESIGN AND INSTRUMENTATION
This study utilized a control/experimental design involving the "I T IKE MEE!"

personalized reader to determine if the use of personalization impacted a kindergartner's
ability to recall information from a story. Two control groups and one experimental
group were used in a double-blind experiment to determine the impact of the "I UNE
ME!" program across different testing situations. One hundred and ninety-four
kindergartners (101 females and 93 males) from three schools were identified to
participate. Groups were randomly selected as to control or experimental conditions.

Data from each group were collected by respective teachers and then turned over to
the research coordinator for analysis. Prior to analysis, data were partitioned into gender
factors and then subjected to an Analysis of Variance test

The Analysis of Variance test produces a one-way examination for a quantitative
dependent variable by a single factor (independent) variable to test a hypothesis
concerning several means in a study. In addition to determining mean difference, two
post hoc procedures (Tukey and Scheffe') were used to determine which means differ.

After analysis, appropriate groups were identified as to their experimental
condition. After identification, each of the four groups was classified as A-C and data re-
ran with appropriate labels. The identified groups were as follows:

Group A included students who were read stories that were not personalized;
Group B included students who were read stories from an "I T IKE ME!" book
(sample) but contained no personalization (blanks included name, friend #1,
friend #2, teacher, etc.;
Group C included students who were read stories from their complete,
personalized "I 'LIKE ME!" reader.

Volunteers were identified to read selected story units to one child at a time. The
time for reading the story varied slightly for each group but fell within a seven-minute
timeframe--the time where the consensus of teachers determined to maintain the best
attention-span for these groups of kindergarten-age children. After the story was read,
20 equivalent questions associated with each story were verbally asked to each child. The
volunteer logged whether the child's response was accurate or inaccurate for each
question. The final score was tallied and logged for that child in his/her respective group.
When tasting was compete, all scores were then subjected to an Analysis of Variance test
to determine mean differences in groups. Two post hoc procedures were then performed to
analyze where differences occurred.
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RESEARCH PURPOSE
The purpose of this research was to determine the impact of personalization,

specifically the "I LTKE ME" personalized reader, on a kindergartner's ability to recall
information from a story. Two control groups and one experimental group were used to
evaluate each child's response from stories read to them.

RESEARCH OUTCOMES FOR READING COMPREHENSION
Data from the table "descriptive statistics" reveal mean correct responses for each

group. Mean correct responsffi for males in Group A was 8.2188 and for females, 7.7879;
for males in Group B, 8.5484 and for females, 9.2941; and for males in Group C, 11.5161,
and for females, 11.9714. In each group, except Group A, mean scores for female
participants were slightly higher than male participants.

To determine if these mean differences among the three groups were significant,
data were subjected to an Analysis of Variance test. Data from the table "ANOVA"
reveals partitioned factors of male and female in this study. Analysis indicates a
significant difference (P < .05) in mean scores for both male and female participants.

To determine where these differences occur, two post hoc procedures (Tykey IISD,
and Scheffe') were performed. These procedures determine which means differ from one
another. Results of mean comparison from the table "multiple comparisons" reveals that
the mean scom from Group C (both male and female) are significantly different from the
mean scores from both Group A and Group B in both the Tukey and Scheffe' post hoc
procedures. Upon further analysis, no significant difference in mean scores (both male
and female) is identified between Group A and Group B.

SUMMARY
Analysis of this study indicates that the use of the personalized "I UWE MD"

reader significantly improved reading comprehension and recall in participating
kindergartens when compared to kindergartners using non-personalized material. Both
male and female participants benefited significantly from the use of the personalized
approach.

47

50



TABLES AND GRAPHS

48

51



Des criptives

Descriptive Statistics

GROUP GENDER N Minimum Maximum Mean
Std.

DeviationA male READING1
Valid N
(listwise)

32

32

1.00 14.00 8.2188 3.2994

female READING1
Valid N
(listwise)

33

33

.00 16.00 7.7879 4.3067

B male READING1
Valid N
(listwise)

31

31

2.00 15.00 8.5484 3.2948

female READING1
Valid N
(listwise)

34

34

.00 15.00 9.2941 3.7782

C male READING1
Valid N
(listwise)

-
31

31

3.00 18.00 11.5161 4.0569

female READING1
Valid N
(listwise)

35

35

2.00 19.00 11.9714 4.0255

-



Oneway

ANOVA

GENDER
Sum of

Squares df
Mean

Square , F Sig.
male READING1 Between

Groups

Within
Groups

Total

205.931

1156.888

1362.819

2

91

93

102.966

12.713

8.099 .001

female READING1 Between
Groups

Within
Groups

Total

306.768

1615.545

1922.314

2

99

101

153.384

16.319

9.399 .000

Post Hoc Tests

Multiple Comparisons

Dependent Variable: READING1

GENDER
(I)

GROUP
(.0
GROUP

Mean
Difference

(I-J) Std. Error Sig.

95% Confidence
Interval

Lower
Bound

Upper
Bound

male Tukey A B -.3296 .899 .929 -2.4706 1.8113
HSD C -3.2974' .899 .001 -5.4383 -1.1564

B A .3296 .899 .929 -1.8113 2.4706
C -2.9677' .906 .004 -5.1256 -.8099

C A 3.2974' .899 .001 1.1564 5.4383
B 2.9677' .906 .004 .8099 5.1256

Scheffe A B -.3296 .899 .935 -2.5657 1.9065
C -3.2974', .899 .002 -5.5335 -1.0613
A .3296 .899 .935 -1.9065 2.5657
C -2.9677' .906 .006 -5.2215 -.7140
A 3.2974' .899 .002 1.0613 5.5335
B 2.9677' .906 .006 .7140 5.2215

female Tukey A B -1.5062 .987 .283 -3.8551 .8427
HSD C -4.1835' .980 .000 -6.5159 -1.8512

A 1.5062 .987 .283 -.8427 3.8551
C -2.6773' .973 .019 -4.9919 -.3627
A 4.1835' .980 .000 1.8512 6.5159
B 2.6773* .973 .019 .3627 4.9919

Scheffe A B -1.5062 .987 .316 -3.9596 .9471

C -4.1835' .980 .000 -6.6195 -1.7476
A 1.5062 .987 .316 -.9471 3.9596
C -2.6773' .973 .026 -5.0948 -.2598

C A 4.1835' .980 .000 1.7476 6.6195
B 2.6773' .973 .026 .2598 5.0948
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Graph 21 Reading Comparisons According to Gender and Group
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Graph 23 Reading Comparisons According to Gender and Group
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Graph 25 Reading Comparisons According to Gender and Group
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Graph 26 Reading Comparisons According to Gender and Group
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PART IV

PRETEST/POSTTEST ANALYSIS OF SELF-CONCEPT
AND DEVELOPMENTALLY APPROPRIATE SKILLS
OF KINDERGARTNERS WITH LATE BIRTELDAYS

57



RESEARCH DESIGN AND INSTRUMENTATION
This study utilized the "I LIKE ME!" personalized reader and the 12-week

program outline in a pretest/posttest study to determine its impact on a new Kidstart
program. Kidstart is an innovative program designed to address individual developmental
needs in the areas of social, physical, intellectual, and emotional maturity of children
identified with late birthdays.

Fifteen students were administered the following instruments:

De Moulin Self-Concept Developmental Scale to determine self-concept
levels;
Developmental Skills Check List (DSC) to determine the level of maturity
on a series of basic skills produced by McGraw-Hill;
Screening Test for Educational Prerequisite Skills (STEPS) to determine
information on knowledge, performance, and attitudes based on Dr. Robert
Gagne's five capabilities for learning produced by Western Psychological
Services.

Scores from the DSCDS were synthesized into an overall composite for
comparison. Scores from the 30 items of the DSC, three personal observations for
readiness, and the 14 measures of the STEPS test were transformed into Stanine scores.
These scores axe based on a national norm and range from 1-9 with scores 1-3 equating to
below average, 4-6 equating to average, and 7-9 equating to above average. The following
six categories were measured:

Mathematical Concepts and Operations
Language
Memory
Auditory
Print Concepts
Total Prereading

At the end of the initial testing period, posttest scores were collected and then
analyzed with pretest scores utilizing the Dependent T test to examine gains in mean
scores. Although the number of participants in this study was small (N - 15), results will
prove beneficial in designing appropriate and meaningful readiness activities for
developmentally delayed students, especially for Head Start programs in education,
health, parental involvement and social services, and especially for the National
Association for the Education of Young Children (NAEYC) whose goals are to:

facilitate improvements in the professional practice and working
conditions in the field of early childhood education;
improve public understanding, support, and funding of high quality
programs in centers, homes, and schools serving young children and their
families;
build and maintain a strong diverse and inclusive organization that
enables NAEYC to achieve goals one and two.
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RESEARCH PURPOSE
The purpose of this research was to determine the impact of the 12-week,

continual study within the "I 'ETRE ME!" program and its relationship to the
improvement of developmentally delayed students based on pretest/posttest Stanine scores
in the areas of Mathematical Concepts, Language, Memory, Auditory, Print Concepts,
and Total Prereading.

RESEARCH OUTCOMES FOR OVERALL SET CONCEPT
Data from the table "Paired Samples Statistics" denote pretest/posttest means for

overall self-concept Data reveal pretest mean scorec (11.5333) fell within the "zone of
concern" range of the DSCDS. However, data from the table "Paired Samples Test"
indicate a significant gain (P .05) in posttest scores (17.6667) which has improved to the
"good" range of the DSCDS.

Data from tables "Paired Samplac Statistics" and Paired Samplffi Test" reveal a
significant gain (P < .05) in mean scores (5.7667 to 8.2667) for the self-esteem element and
in mean scores (5.7667 to 9.4000) for the self-efficacy element Analysis indicates that the
greatest overall gain was in the self-efficacy element (sensitivity toward school). This
suggests that these developmentally delayed students, although experiencing a significant
increase in mean self-esteem, significantly improved their attitude toward their learning
environment

Data from the tables "Paired Samples Statistics" and "Paired Samples Test" in
each of the six different categories (Math, Language, Memory, Auditory, Print, and
Prereading) indicate mean significant gains (P1 .05) in Stanine scores for each of the six
categories (Math, 3.0667 to 4.6667; Language, 2.9333 to 3.6667; Memory, 2.6000 to 3.5333;
Auditory, 2.8000 to 4.7333; Print, 3.4000 to 5.1333; and Prereading, 2.8000 to 4.1333). The
greatest gains were identified in the categories Auditory (ability to listen), Print Concepts
(ability to write name, numbers, etc.), and Prereading (ability in basic reading skills).

SUMMARY
It appears from data analysis that the inclusion of the "I TIRE ME!" program as

a supplemental teaching tool in the Kidstart curriculum is a significant component in
enhancing the self-concept and readiness of developmentally delayed students. Thus, the
inclusion of the "I T TKE ME!" program can provide teachers with a valuable
supplemental program to aid in establishing a Developmental Appropriate Practice
(DAP) and can make a significant impact on the overall readiness of students to enter the
second phase of the Kidstart program-- kindergarten.
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T-Test

Paired Samples Statistics

Mean N
Std.

Deviation

Std.
Error
Mean

Pair 1 POSTCON 17.6667 15 5.0627 1.3072
PRECON 11.5333 15 3.5680 .9213

Pair 2 POSTEST 8.2667 15 2.7115 .7001
PREEST 5.7667 15 2.6784 .6916

Pair 3 POSTEFF 9.4000 15 2.7787 .7175
PREEFF 5.7667 15 2.7702 .7153

Pair 4 MATH1 3.0667 15 1.6676 .4306
MATH2 4.6667 15 1.3973 .3608

Pair 5 LANGUAG1 2.9333 15 1.0998 .2840
LANGUAG2 3.6667 15 1.0465 .2702

Pair 6 MEMORY1 2.6000 15 1.1832 .3055
MEMORY2 3.5333 15 .9904 .2557

Pair 7 AUDITOR1 3.8000 15 .8619 .2225
AUDITOR2 4.7333 15 1.2799 .3305

Pair 8 PRINTC01 3.4000 15 1.2984 .3352
PRINTCO2 5.1333 15 1.4573 .3763

Pair 9 PRREAD1 2.8000 15 1.1464 .2960
PRREAD2 4.1333 15 1.1255 .2906
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Paired Samples Test

Paired Differences

tMean
Std.

Deviation

Std.
Error
Mean

95% Confidence
Interval of the

Difference
Lower Upper

Pair 1 POSTCON -
PRECON 6.1333 3.0146 .7784 4.4639 7.8028 7.880

Pair 2 POSTEST -
PREEST 2.5000 2.6525 .6849 1.0311 3.9689 3.650

Pair 3 POSTEFF
- PREEFF 3.6333 2.8124 .7262 2.0759 5.1908 5.004

Pair 4 MATH1 -
MATH2 -1.6000 1.8048 .4660 -2.5994 -.6006 -3.434

Pair 5 LANGUAG1
-.7333 1.2799 .3305 -1.4421 -2.46E-02 -2.219

LANGUAG2

Pair 6 MEMORY1
-.9333 1.4864 .3838 -1.7565 -.1102 -2.432

MEMORY2

Pair 7 AUDITOR1
-.9333 1.2799 .3305 -1.6421 -.2246 -2.824

AUDITOR2

Pair 8 PRINTC01
-1.7333 1.9445 .5021 -2.8101 -.6565 -3.452

PRINTCO2

Pair 9 PRREAD1 -
PRREAD2 -1.3333 1.6330 .4216 -2.2377 -.4290 -3.162



Paired Samples Test

df
Sig.

(2-tailed)
Pair 1 POSTCON -

PRECON 14 .000

Pair 2 POSTEST -
PREEST 14 .003

Pair 3 POSTEFF
- PREEFF 14 .000

Pair 4 MATH1 -
MATH2 14 .004

Pair 5 LANGUAG1
14 .044

LANGUAG2

Pair 6 MEMORY1
14 .029

MEMORY2

Pair 7 AUDITOR1
14 .014

AUDITOR2

Pair 8 PRINTC01
14 .004

PRINTCO2

Pair 9 PRREAD1 -
PRREAD2 14 .007
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at Keystone, Colorado, 1997).
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Mark Erickson, M.A., Kansas Unified School District 321 Psychologist,
Past President of the Kansas Association of School Psychologists
Dan Martin, J. D., Development Director, Mid America Nazarene College,
Olathe, Kansas
John Shoemaker, PhD, Statistician, American Informatics, Topeka,
Kansas
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By Leigh Daughtridge
Kansas Elementary first-grader Damon Griffin, 6, customizes his / Uke Me/ book even further at Thursday's
announcement of a program to give each Memphis kindergartner a personalized book on heatthy seff-concepts.

WORKFORCE

'I Like Me!' partners
team up to help city's
kindergartners thrive

By Kevin MCKenaile
The Commercial Appeal

One by one, future members of the
Memphis workforce stepped to the
shortened microphone at Kansas
Street Elementary School to read
from books that were uniquely theirs.

Renee Treadwell, Nakera Douglas,
Fredrick Jones, Akiah Jones and
Marika Roebuck were first-graders
who read from books with the same
title I Like Me!

However, each of the multicultural-
ly illustrated, hardcover books was
special. On the pages inside, each
child could read his or her own name,
the names of two friends and the
name of a teacher.

This year, every one of about 10,000
kindergarten students in Memphis
City Schools will receive a personal-
ized I Like Me! book.

The BellSouth Pioneers, a nonprofit
group of active and retired BellSouth

employees and their families, with
1,912 members in Memphis and
10,189 in Tennessee, are providing the
volunteers for the program. The
Memphis Area of Chamber of Com-
merce is supplying $50,000 to make it
so.

Now class, if the chamber's Mem-
phis 2005 Workforce Development in-
dative is paying $50,000 for 10,000
books, how much does each book cost?

Memphis City Schools Supt. GerrY
House was among the officials attend-
ing the morning ceremony.

"We are very excited about the I
Like Me program because it does two
things," House said. "It promotes
reading, and when children are read-
ing about themselves it also enhances
their self-concept."

Also among those seated at the head
cafeteria tables was Vern L. Wheeler,
author of the I Like Me! books and
founder and president of Kindergart-
ners Count Inc., a nonprofit organiza-
tion in Topeka, Kan., selling the pro-
gram.

7

Wheeler, 45, said he was a financial
economist working for the Kansas
state government in 1991 when his
volunteer work with the Big Brothers
and Big Sisters program led him to his
current passion.

It was a girl about 11 years old who
sternly told him that her name
couldn't be in a book, because books
are about important people, that per-
suaded him to pursue the concept,
Wheeler said.

"It really was divine inspiration
that said this child at this early age
has a feeling that could affect the rest
of her life, so I set about talking to our
superintendent in Topeka," he said.

Educators and psychologists helped
develop the books. Wheeler said he
saw Dr. Edward Zigler, founder of
Head Start and a Yale University pro-
fessor, on television one day and di-
aled him up. Zigler gave him valuable
advice. Wheeler said, and is a member
of the Kindergartners Count advisory
board.

The book contains the standard
words kindergartners should recog-
nize, he said, as well as ideas aimed at
developing their self-concepts. The
12-week program includes a supple-
mental teachers guide by Dr. Donald
F. DeMoulin, a professor at the Uni-
versity of Memphis College of Educa-
tion.

Jostens Inc. Printing & Publishing
Division publishes the personalized
books in Topeka.

Please see BOOKS, Page BB

,Imamma.

From Page 84
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Following Zigler's advice.

Wheeler said he is developing
similar books and programs for
preschoolers. first, second and
third grades Baby Bell tele-
phone company Pioneers, like
those with BellSouth, nation-
wide and in Canada are sup-
porting the I Like Me program.
Viheeler said.

From a first pledge of $50 by
Pioneers of Southwestern Bell
in Topeka, the commitment by
the telephone companies' vol-
unteers has grown. They
pledge this year to help get
125,000 students with the pro-
gram The Pioneers provide a
potential pool of 830,000 volun-
teers, Wheeler said.

"The Clinton administration
wants to have paid volunteers
with Amencorps, and we're
saying the 830.000 people, they
can be free volunteers and get
the kids reading and feeling
good about themselves by the
time they are in third grade."
he said. "The exact same pro-
gram that Clinton wants to do.
except we want to bring free
volunteers."

Memphis City Schools is the
largest organization so far to
adopt the program, which Kin-
dergartners Count launched
nationally in November,
Wheeler said. French and
Spanish editions are available.

This is the third year
BellSouth Piomers have spon-
sored the program locally, said
Bryan LeBlanc, a BellSouth re-
tiree and I Like Me coordinator
for the Pioneers chapter and
council. Last year, the Pioneers
supported it, in eight city
schools, including Kansas Ele-
mentary, and four Shelby
County schools.

Steven D. Gilbert, senior vice
president of workforce devel-
opment for the chamber, said
the quality of schools and the
achievement of students are
the keys to long-term work-
force development.

"We really believe that these
basic skills reading, math
and science the basics are
really critical to getting these
young people started on the
right path to learning," Gilbert
said.

BEST COPYAVAILABLE
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is imperative that Head Start parents.

teachers, and other staff use all means

possible to ensure the development of

healthy self-concepts in children.

Using a Personalized Program
Literature and an individualized ap-
proach are two of these Means. Research

on using personalization to motivate
learning has been conducted with

positive results since the late 1970s. But

there has not been an affordable way to

provide a comprehensive, personalized
program to masses of children until now.

The "I LIKE ME!" program is that way.
"I LIKE ME!" is one of many

valuable initiatives of Kindergartners

Count, a non-profit organization that
helps children use literature to develop a

healthy self-concept. The program is
now available for kindergarten, but it will
soon include preschool through grade
three. This means that Head Start will be
able to feel the impact of "I LIKE ME!"
that thousands nationally already feel.

"I LIKE ME!" is a I2-week program
that will soon be available at no cost to
Head Start programs. It has at its

centerpiece a personalized reader that

includes powerful "I" statementsas
positive inducements for learning and

achievement. It uses the child% first

name, the first names of two of her

friends, and the names of the child§

school, teacher, and principaL The
purpose of this personalized approach is

to allow children to become heroes in

their own lives, to develop healthy self-
concepts, and to reinforce the reading

processes. Through this, a positive

sensitivity toward self and learning will

be fostered. _

The program provides an under-

standing of indusion and tolerance,.
delivers anti-drug and anti-gang mes-

sages, and joins home, school, and the

community as parole's. It also helps

this. Classnenn management problems

were reduced by 40 percem. and reading

comprehension greatly Unproved in 22

percent of the students. kachers also

reported an increase in parent involve-

ment and home-school relationship,.
ks a result of these findings. the

Telephone Pioneers of America. the

largest industry-related volunteer
organization in the world, got inVidved.

The Pioneers erivision that by 20112,

each child in preschool through tird
grade in the United States, Canada.

and Mexico will be able to accesstthe

"I LIKE ME!" program. With a
membership of
more than 800,000,

the Pioneers plan

to achieve this

through fundraising
efforts and net-

"Nue-

11;1 maw owe =nage
maitee sic

"I LIKE ME!" soon wit be available to your Head Start program.The Telephone
Pioneers of America volunteers plan to work with local Head Start:agencies to

identify children who qualify for Head Start and then to network with other
organizations to provide a personalized' "I LIKE ME!" book to all the childrqn.This

would begin the process of reading, writing. and developing healthy self-concepts In

the children's critical developmental years.The children could then become it:part

of the ongoing I2-week program each year until the end of third grade.
Through this seamless approach, children would enter fourth grade with

healthy self-concepts and the ability to read and write at grade level.And all of this

would be at no cost to your Head Start program.
For more information on "I LIKE ME!". contact the International Office of the

Telephone Pioneers of America at (800) 976-1914, or Debra Butler, the Interena-

tional program coordinator for "I LIKE ME!". at (785) 272-2009.

But there is no reason to wait to di, something until the program gets On Its

feet for Head Start-age children:Starting tod ay. we should improve-the chantes of

happiness and success for our Hiad Stair' children by improving their chances of

developing a healthy self-concept.

We can begin by listening to,children and spending time with them. Children

gauge their importance by the amount of time their parents give them.We also can

show them how much they are appreciated.Appredation and lovti,are things that

children need to make them feel important.
And finally, follow these 10 easy steps. Step I Is

to read to the children dally.Then repeat that step
nine more times.According to the Department of

Education, reading aloud to children is the most

important part of reading development.
%NeJ

I

(7Nt'''\
So, read, read, read to your children!

esCc:

instill in children an early love of
reading, while improving reading
comprehension and recalL Plus, it

demonstrates to children that they are

important and can become successfuL

leachers are provided a li-week
daily lesson plan that they can integrate
into the existing curriculum and through
which they can enconrak' paient:
involvement:Km teichekire free to
'utilize Me 1LIKE ME!",prciirrani in the
best iWythat suiehigi";cillItirenli'w4ds.

LIKE 14!" opeMoti on'ehe,
_premises that alI-children°are precious

working with .other organizations.

The Pinneers anticipay that this dual
approici; will tinier tht ,costs of imple-
menting the poigfitin:

The maitt eMphasis of "I LIKE
ME!" is to strengthen children's Self-
concepts through literacy Ond their
attitude toward learning. But it also aims

to enhance reading enjoyment and

improve reading amnprehension,

arid Writing skills. Moreover, the
program sets out no build posithe
interadions betWeen parent and child,

teacher and child, and parent and

teacher. *bile
incrarsing school

and community
partnerships and

involvement.

To acthieve this,

we need to guarantee that

and drserving of attention, that all
children can learn, and that all children

possess the capacity for good. We must

assume that there are no bad children,

hut instead children who may do

bad things.

Counting the Results
Results of iinplementing the program for

demonstiiire that °I LIKE
iMproved self-concept

derelopmeniiiielementary school
smdifick The edreil;their teachers,
and theft' Parents or witnessed

children have positivelearning experi:.
ences. Self-concept and readitigaitl..4

writing issues must become the focal

point right from the start. Head fitart
should he that start. Together, parents,

staff, and community ean.Maxiinize

children's opportunitiirs'tOread tind.write
at grade level--with a positiVe aelf7
concept. Then children may Leable to
say with a smile, "1 like me! I like my
name! PeciPie like me! People listen to

me! The world is a fun place!" OSF

Donald F: DeMoulin. Ph.D.. bas been an

eleinentaty Oho! feather. principal. and

distiirt spperiiiindent. He is mcognized

intenuitiOnally for promoting reading and

self-concept development in dernentary school

children and ira professor in the Department

of Educational Studies at tbe University of

Tennessee-Martin.

Reprinted from the Fall 1998 issue of Children and Families
with permission from the National Head Start Association.
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is imperative that Head Stan parents.

teachers, and other staff use all means

possible to ensure the development of
healthy self-concepts in children.

Using a Personalized Program
Literature and an individualized ap-

proach are two of these means. Research

on using personalization to motivate
learning has been conducted with

positive results since the late 1970s. But

there has not been an affordable way to

provide a comprehensive, personalized

program to masses of children until now.

The "I LIKE ME!" program is that way.
"I LIKE ME!" is one of many

valuable initiatives of Kindergartners
Count, a non-profit organization that
helps children use literature to develop a

healthy self-concept. The program is
now available for kindergarten, but it will
soon include preschool through grade
three. This means that Head Stan will be
able to feel the impact of "I LIKE ME!"
that thousands nationally already feel.

"I LIKE ME!" is a l 2-week program
that will soon be available at no cost to

Head Start programs. It has at its

centerpiece a personalized reader that

includes powerful 'I" statements as

positive inducements for learning and

achievement. It uses the child% first

name, the first names of two of her

friends, and the names of the childk

school, teacher, and principal. The
purpose of this personalized approach is

to allow children to become heroes in

their own lives, to develop healthy self-
concepts, and to reinforce the reading
processes. Through this, a positive

sensitivity toward self and learning will
be fostered.

The program provides an iinde
standing of inclusion and toleranee;

delivers and-drug and anti-gandineit
sages, and joins home, school, siii4e
community as partners. It also helPs

this. Cdassroom management proltieths

were reduced by 441percent. and 4fing

comprehension .ereatly improved,in 22
percent of the students. Thchers also

reported an increase in parent involve-
ment and home-school relationships.

ks a result of these findings. the
Telephone Pioneers of Ameritu. the
largest industry-related volunteer
organization in the world, got involved.
The Pioneers etivision that by 2002;
each child in preschool through third:
grade in the United States. Canada,

and Mexico will be able to access the

LIKE ME!" program. With a ,
membership of

more than 800,000, .

the Pioneers plan

to achieve this

through hindraising
efforts and net-

Itnke elcadiate t7E744live
MU Nor

"I LIKE ME!" soon will be available to your Head Start program.The Telephone
Pioneers of America volunteers plan to work with local Head Start agencies to

identify children who qualify for Head Start and then to network with other
organizations to provide a personalized "I LIKE riEr book to all the children.This
would begin the process of reading, writing, and developing healthy self-concepts In

the children's critical developmental years.The children could then become a part
of the ongoing 12-week program each year until the end of third grade.

Through this seamless approach, children would enter fourth grade with

healthy self-concepts and the ability to read and write at grade level.And all of this
would be at no cost to your Head Start program.

For more information on "I LIKE ME!", contact the international Office of the
Telephone Pioneers of America at (800) 976-1914. or Debra &Mel., the interns- --
clonal program coordinator for "I UKE ME!". at (785) 272-2009.

But there is no reason to wait to do something until the program gets on its

feet for Head Start-age children. Starting today, we should improve the chantes of
happiness and success for our Head Start children by improving their chances of
developing a healthy seff-concept.

We can begin by listening to,children and spending time with them. Children

gauge their importance by the amount of time their parents give them.We also can

show them how much they are appreciated.Appreciation and love are things that

children need to make them feel important.

Anti finally, follow these 10 easy steps. Step 1 is

to read to the children daily.Then repeat that step
) nine more times.According to the Department of

Education, reading aloud to children is the most
important pan of reading development.

N.. C

So, read, read, read to your children!

fft,
e

instill in children an early love of
reading, while improving reading

comprehension and recall. Plus, it
demonstrates to children that they are
important and can become sucoessfuL

Teachers are provided a 12-week

daily lesson plan that they can integrate
into the existing curriculum and through
tihkillithei:can'eiteountge ent
inVolvanient, 13Pt teaChent are free to

iiiiIiie the n.KE ME!" program in the
litzsiiiaxilxit Olt's:their ckildrenit needs.

LIKE*:r operates on the
premise; that ;in citiltliett.lize Precious

working With other organizations.

The Pioneers anticipate that this dual
approach wfil,etiverjhe costs of imple-
menting theitiOgniM.

lhe mainemphisis of "11.1KE
MlE!" is to stre4hen children's
concepts throUgbliteracy and their
attitude towai.diearning. But it also aims
to enhanteieitling enjoyment and
improire reading coniprehension, recall,

andrxirriijiig skillaiMoreover, thc
pnigroin setsont,to.build positive
interatrilitnkbe4vee4 parent and child,
teacberand.chilf, and.Parent and

.teaChet,,whole

AncitIriing scht,61

,and community ;

partnerships and

involvement.
To achieve this,

we need to guarantee that

and deniving of attention, that all
children can learn, end that all children
possess the capacity for good. We must

assume that there are no bad children,

but instead children who may do
bad things.

Counting the Results
Resilti of iniplenienting the program for
12'Weeks detionitiste that "I LIKE
lkiEr.sigttigEindy,ititproved self-concept
divelopmentitt,el#ietatary school
students. The children, their teachers,

and their parents all felt or witnessed

children have positive learningexperi- --
ences. Self-concept and reading and

writing issues must:becoine cbeuixal.
point right from th'e Start: HeaiStart.
should he that start. Together, porems,

staff, and community can niainnizi
children's opportunities tornadind write
at grade levelwith a positive Self;-,.
conc.vnt. Then children ntaYlietible to
say witha sMile, "I like me! Elike my
name!,Oetsple'like me! People listen to

me! The world is a fun place!" C&F

-
Donaldp....peilloulin. Ph.D.. has been an
ekmeMari sdiMil teachrt principal. and

districrsoeMmendent. He is mcognMed

Internanonalbtfor promoting trading and
selcconcept development in elementary school

children and is a professor in the Department

of Educational Studies at the University of
Timtessee-Martin.

Reprinted from the Fall 1998 issue of Children and Families
with permission from the National Head Start Association.
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