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Executive Summary

Background

In his 1997 State of the Union Address, President
Clinton issued a “Call to Action” that included as
a priority improving the quality of teachers in
every American classroom. President Clinton’s
speech reflects growing concern over the
condition of education and the nation’s need for
excellent teachers. The nation’s educational
system must provide our children with the
knowledge, information, and skills needed to
compete in a complex international marketplace.
Good teachers are the hallmark of such an
educational system; they are integral to children’s
intellectual and social development.

In response to these concerns and expectations,
this study, undertaken by the National Center for
Education Statistics (NCES), using its Fast
Response Survey System (FRSS), provides a
profile of the quality of the nation’s teachers.
Providing such a profile is not an easy task.
Teacher quality is a complex phenomenon, and
there is little consensus on what it is or how to
measure it. For example, definitions range from
those that focus on what should be taught and
how knowledge should be imparted to the kinds
of knowledge and training teachers should
possess. There are, however, two broad elements
that most observers agree characterize teacher
quality: (1) teacher preparation and qualifica-
tions, and (2) teaching practices. The first refers
to preservice learning (e.g., postsecondary
education, certification) and continued learning
(e.g., professional development, mentoring). The
second refers to the actual behaviors and practices
that teachers exhibit in their classrooms (U.S.
Department of Education, 1996a). Of course,
these elements of teacher quality are not
independent; excellent teacher preparation and
qualifications should lead to exemplary teaching
behaviors and practices.

This FRSS report is based on current NCES
efforts to collect data on the first of these
elements (i.e., teacher preparation and
qualifications), using a nationally representative

survey of full-time public school teachers whose
main teaching assignment is in English/language
arts, social studies/social sciences, foreign
language, mathematics, or science, or who teach a
self-contained classroom. Specifically, it includes
indicators of preservice and continued learning
(e.g., degrees held, certification, teaching assign-
ment, professional development opportunities,
and collaboration with other teachers). In
addition, because schools and communities play
an important role in shaping and maintaining
high-quality teachers, this study examines the
work environments in which educators teach
(e.g., formal induction procedures for new
teachers, parental support).

This report is timely in light of recent concerns
over the quality of our educational system and our
teachers. Teachers’ professional preparation (as
well as their working conditions) has been
identified as fundamental to improving elemen-
tary and secondary education (National
Commission on Teaching and America’s Future,
1996). At the core of educational reforms to raise
standards, reshape curricula, and restructure the
way schools operate is the call to reconceptualize
the practice of teaching. Teachers are being
asked to learn new methods of teaching, while at
the same time they are facing the greater
challenges of rapidly increasing technological
changes and greater diversity in the classroom.

The FRSS survey indicates that currently less
than half of American teachers report feeling
“very well prepared” to meet many of these
challenges:

®m  Although many educators and policy analysts
consider educational technology a vehicle for
transforming  education, relatively few
teachers reported feeling very well prepared
to integrate educational technology into
classroom instruction (20 percent).

m  While 54 percent of the teachers taught
limited English proficient or culturally
diverse students, and 71 percent taught
students with disabilities, relatively few
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teachers who taught these students (about 20
percent) felt very well prepared to meet the
needs of these students. Their feelings of
preparedness did not differ by teaching
experience.

m Only 28 percent of teachers felt very well
prepared to wuse student performance
assessment techniques; 41 percent reported
feeling very well prepared to implement new
teaching methods, and 36 percent reported
feeling very well prepared to implement state
or district curriculum and performance
standards.

This national profile of teacher preparation,
qualifications, and work environments provides a
" context for understanding why many teachers do
not report feeling very well prepared to meet
many of the challenges they currently face in their
classrooms. Key findings are provided in three
major areas: (1) preservice learning and teaching
assignment; (2) continued learning; and (3)
supportive work environment.

Key Findings

Preservice Learning and
Teaching Assignment

Growing concern that a number of the nation’s
teachers are underqualified to teach our children
has focused attention on their preservice learning.
For example, concern regarding preservice
learning has been directed toward teachers’
postsecondary degrees—that is, the idea that
teachers, particularly secondary teachers, should
have an academic major rather than a general
education degree (Ravitch, 1998). In addition,
certification policies have drawn criticism—
specifically, that a growing number of the
nation’s teachers are entering classrooms with
emergency or temporary certification (Riley,
1998). Finally, attention is increasingly directed
toward teaching assignments—that is, teachers
being assigned to teach subjects that do not match
their training or education (U.S. Department of
Education, 1996b). Results of the 1998 FRSS
survey indicate that:

m Virtually all teachers had a bachelor’s degree,
and nearly half (45 percent) had a master’s
degree. More high school teachers had an
undergraduate or graduate major in an
academic field (66 percent), compared with
elementary school teachers (22 percent) and
middle school teachers (44 percent).

® Most of the teachers (92 percent and 93
percent, for departmentalized and general
elementary, respectively) were fully certified
in the field of their main teaching assignment.
However, emergency and temporary
certification was higher among teachers with
3 or fewer years of experience compared to
teachers with more teaching experience. For
example, 12 percent of general elementary
classroom teachers with 3 or fewer years of
experience had emergency or temporary
certification, whereas less than 1 percent of
general elementary classroom teachers with
10 or more Yyears of experience had
emergency or temporary certification. The
results are similar for departmentalized
teachers.

m  Despite the fact that the measure of out-of-
field teaching used in this report is
conservative—it only includes teachers’ main
teaching assignments in core fields—the
results indicate that a number of educators
were teaching out of field. For example, the
percent of teachers in grades 9 through 12
who reported having an undergraduate or
graduate major or minor in their main
teaching assignment field was 90 percent for
mathematics teachers, 94 percent for science
teachers, and 96 percent for teachers in
English/language arts, social studies/social
science, and foreign language. This means
that 10 percent of mathematics teachers, 6
percent of science teachers, and 4 percent of
English/language arts, foreign language, and
social studies/social science teachers in
grades 9 through 12 were teaching out of
field. The percent of teachers who reported
having an undergraduate or graduate major or
minor in their main teaching assignment field
was significantly lower for teachers of grades
7 through 12 than for teachers of grades 9
through 12 for mathematics (82 percent),
science (88 percent), English/language arts
(86 percent), and social studies/social
sciences (89 percent), indicating that teachers
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in grades 7 and 8 are less likely to be teaching
in field than are teachers in grades 9 through
12.

Continued Learning:
Professional Development
and Teacher Collaboration

In order to meet the changing demands of their
jobs, high-quality teachers must be capable and
willing to continuously learn and relearn their
trade. Professional development and collabora-
tion with other teachers are strategies for building
educators’ capacity for effective teaching,
particularly in a profession where demands are
changing and expanding. However, traditional
approaches to professional development (e.g.,
workshops, conferences) have been criticized for
being relatively ineffective because they typically
lack connection to the challenges teachers face in
their classrooms, and they are usually short term.
Research suggests that wunless professional
development programs are carefully designed and
implemented to provide continuity between what
teachers learn and what goes on in their
classrooms and schools, these activities are not
likely to produce any long-lasting effects on
either teacher competence or student outcomes
(Fullan with Stiegelbauer, 1991). In addition to
quality  professional  development,  peer
collaboration has also been recognized as
important for teachers’ continuous learning. The
1998 survey indicates that:

® Virtually all teachers participated in
professional development activities (99
percent) and at least one collaborative activity
(95 percent) in the last 12 months.
Participation in professional development
activities typically lasted from 1 to 8 hours, or
the equivalent of 1 day or less of training.
Teachers were most likely to participate in
professional development activities focused
toward areas that reformers emphasize (e.g.,
implementing state or district curriculum and
performance standards, integrating tech-
nology into the grade or subject taught, using
student performance assessment techniques).

® Nineteen percent of teachers had been
mentored by another teacher in a formal

relationship; 70 percent of teachers who were
mentored at least once a week reported that it
improved their teaching “a lot.”

® Increased time spent in professional
development and collaborative activities was
associated with the perception of significant
improvements in teaching. For every content
area of professional development, a larger
proportion of teachers who participated for
more than 8 hours believed it improved their
teaching “a lot” compared with teachers who
participated for 8 hours or less (figure E).
For example, teachers who spent more than 8
hours in professional development on in-
depth study in the subject area of their main
teaching assignment were more likely than
those who spent 1 to 8 hours to report that
participation in the program improved their
teaching a lot (41 percent versus 12 percent).
Moreover, teachers who participated in
common planning periods for team teachers
at least once a week were more likely than
those who participated a few times a year to
report that participation improved their
teaching a lot (52 percent versus 13 percent).

Supportive Work Environment

Teachers’ work environment is the final aspect of
teacher quality addressed in this report. In
addition to teacher learning, one key factor to
understanding teacher quality is to focus on what
happens to teachers once they enter the work
force, including if they receive support from the
schools and communities in which they work and
from the parents of the children they teach. The
1998 FRSS survey indicates that:

®  One-third of teachers had participated in an
induction program when they first began
teaching. However, newer teachers were
more likely to have participated in some kind
of induction program at the beginning of their
teaching careers than were more experienced
teachers (65 percent of teachers with 3 or
fewer years of experience versus 14 percent
of teachers with 20 or more years of
experience). This FRSS survey did not elicit
information regarding the intensity or
usefulness of the induction programs.



Figure E.—Percent of full-time public school teachers who participated in professional
development activities in the last 12 months indicating the extent to which they believe
the activity improved their teaching a lot: 1998
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SOURCE: U.S. Department of Education, National Center for Education Statistics, Fast Response Survey System, Teacher Survey on
Professional Development and Training, 1998.

®m  Teachers perceived relatively strong collegial The results of this survey provide a national
support for their work; 63 percent strongly profile of teacher quality, specifically focused on
agreed that other teachers shared ideas with teachers’ learning (both preservice and continued)
them that were helpful in their teaching. In and the environments in which they work.
addition, many teachers also felt supported by Included is important information regarding
the school administration, with 55 percent teachers’ education, certification, teaching assign-
agreeing strongly that the school admini- ments, professional development, collaboration,
stration supported them in their work and 47 and supportive work environment. In addition,
percent agreeing strongly that goals and comparisons by instructional level and poverty
priorities for the school were clear. level of the school provide information about the
distribution of teacher quality. This information
m Teachers perceived somewhat less support provides a context for understanding why few
from parents than from other teachers and the teachers report feeling very well prepared to meet
school administration. Only one-third of the challenges they face in their classrooms. This
teachers agreed strongly that parents report is the first in a series of biennial reports
supported them in their efforts to educate that will be undertaken by NCES. Thus, the
their children. information provided here should provide a
benchmark for these important dimensions of

m  Collegial, school, and parental support varied teacher quality and preparation.

by the instructional level of the school, with
elementary school teachers perceiving
stronger support than high school teachers.
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Every child needs—and deserves—dedicated, outstanding teachers, who know
their subject matter, are effectively trained, and know how to teach to high
standards and to make learning come alive for students.

President Clinton, September 1996.

1. INTRODUCTION

In his 1997 State of the Union address, President
Clinton issued a “Call to Action” that included as
a priority improving the quality of teachers in
every classroom. President Clinton’s speech
reflects growing concern over the condition of
education and the nation’s need for excellent
teachers. Now more than ever, success is
determined by an individual’s ability not only to
read and write, but also to frame and solve
complex problems and continually learn new
skills.  The nation’s educational system is
increasingly being asked to provide our children
with the knowledge, information, and skills
needed to compete in an increasingly complex
international marketplace. Good teachers are the
hallmark of such an educational system; they are
integral to children’s intellectual and social
development. Therefore, they must know how to
teach in ways that help our children reach high
levels of competence.

A national profile of teacher quality is a necessary
tool for tracking our progress toward this goal.
However, providing such a profile is not an easy
task. Teacher quality is a complex phenomenon,
and there is little consensus on what it is or how
to measure it. Definitions range from those that
focus on what should be taught and how
knowledge should be imparted to the kinds of
knowledge and training teachers should possess.
Efforts to collect such data have included diverse
methods, such as classroom observations and
videotaping, the administration of large-scale
surveys, and the collection of artifacts (e.g.,
teacher logs, homework).

There are, however, two broad elements that
characterize teacher quality: teacher preparation
and qualifications, and teaching practices. The
first refers to preservice learning (e.g.,
postsecondary education, certification), teaching
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assignment, continued learning (e.g., professional
development, collaboration with other teachers,
teaching experience), and general background
(e.g., demographics, aptitude, life experience).
The second refers to the actual quality of teaching
that teachers exhibit in their classrooms (U.S.
Department of Education, 1996a). Of course,
these two elements of teacher quality are not
mutually exclusive; excellent teacher preparation
and qualifications are expected to lead to
exemplary teaching.

This study is based on current efforts by the
National Center for Education Statistics (NCES)
to collect data on key indicators of teacher
preparation and qualifications, using a large-scale
survey administered to a nationally representative
sample of full-time, public school teachers whose
primary teaching assignment is in English/
language arts, social studies/social sciences,
foreign language, mathematics, or science or who
teach a self-contained classroom. Specifically,
this report includes indicators of preservice and
continued learning (e.g., degrees held,
certification, teaching assignment, professional
development opportunities, collaboration with
other teachers, teaching experience). Because
schools and communities play an important role
in shaping and maintaining high-quality teachers,
this report also examines the work environments
in which educators teach (e.g., formal induction
procedures for new teachers, class size, parental
support).

This report is timely in light of recent concerns
about the quality of our educational system and
our teachers. Many of these concerns draw
attention to such issues as the training and support
teachers receive (National Commission on
Teaching and America’s Future—NCTAF, 1996)
and the number of teachers providing instruction
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outside of their subject-matter fields (U.S.
Department of Education, 1996b). As a recent
review of the research indicates, teacher
qualifications and preparation are important
elements of teacher effectiveness and important
factors in determining student achievement
(National Commission on Teaching and
America’s Future, 1997). This study of teacher
quality, conducted using the NCES Fast Response
Survey System (FRSS), provides a national
profile of the current state of teacher preparation
and qualifications for full-time public school
teachers, as well as several indicators of their
work environment.

The remainder of this chapter is divided into two
main sections. The first section describes the
current thinking about teacher quality—the many
ways it is defined—and concludes with the
definition used in this study. The second section
describes the current approaches used to measure
teacher quality and concludes with a discussion of
the measurement approach used in this study.

Teacher Quality:
How Has It Been Defined?

Perhaps the most traditional approach to
characterizing teacher quality is the “expert
teacher study,” which focuses on teachers who
have been identified as successful by their
administrators or peers. This field of research is
rich in detail, describing how successful teachers
connect what they know with how they teach.
For example, researchers have found that expert
teachers use knowledge about the children in their
classrooms—their backgrounds, strengths, and
weaknesses—to create lessons that connect new
subject matter to students’ experiences
(Leinhardt, 1989; Westerman, 1991). They also
use this knowledge to adapt their teaching to
accommodate children who learn in different
ways. Expert teachers know how to recognize
children experiencing difficulties, diagnose
sources of problems in their learning, and identify
strengths on which to build.  This skill is
particularly important because a growing number
of students with a wider range of learning needs
(i.e., students whose first language is not English
and students with learning differences and
disabilities) are entering and staying in school.

One strength of the expert teacher research is that
it relies on intuitive logic, which supports the
belief that it is possible to identify good teachers
by observing them and that, once identified, the
teachers’ strengths can be determined and
recorded. This body of research also confirms
what many people envision a high-quality teacher
to be—someone who understands children and
knows how to assist their learning. For example,
the Interstate New Teacher Assessment and
Support Consortium (INTASC, 1995) established
10 key principles it believes to be central tenets of
effective teaching. The principles state that
teachers should be able to understand their
subject matter and relate it to students, adopt
teaching strategies that are responsive to different
learners, employ diverse instructional strategies,
establish proper assessment tools to measure
student development, and engage in continual
curriculum evaluation and professional develop-
ment (INTASC Core Standards).

However, aside from such broad notions of
teacher quality, there is little consensus regarding
its precise definition (Stodolsky, 1996). That is,
there is no single answer to the question “What
qualifications and practices characterize high-
quality teachers?” There are many different and
sometimes conflicting views of what constitutes a
good teacher. These views, as discussed below,
address not only teaching practices, but also
teacher preparation and qualifications as well as
the school environments where teachers work.

Teaching Practices

The disagreement over basic skills versus
complex thinking approaches to instruction is one
example of the key disputes currently surrounding
definitions of high-quality teaching practice.
Although viewing these techniques as opposing
approaches represents a simplification of the
issue, these two instructional methods do
illustrate the extremes of the current debate.

The first form of instruction traditionally has been
conceptualized as the transmission of facts to
students, who are seen as passive receptors. In
classrooms where this type of teaching
predominates, teachers typically conduct lessons
through a lecture format, instruct the entire class
as a unit, write notes on the chalkboard, and pass
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out worksheets for students to complete. In such
classrooms, knowledge is presented as fact. This
is the type of instruction with which most
Americans are familiar.

By contrast, in classrooms characterized by
higher order tasks, typically described as
“constructivist,” students are encouraged to pose
hypotheses and to explore ways to test them.
They are encouraged to weigh information from
these “‘tests” with previous experiences or
understanding of the topic.  Students then
“construct” a new understanding of subject
matter. Although many recent school reform
efforts advocate such innovative instruction (e.g.,
Coalition of Essential Schools—Sizer, 1992;
National Association of Secondary School
Principals and the Camnegie Foundation for the
Advancement of Teaching—NASSP, 1996), there
is much debate regarding the use and
implementation of such instructional techniques.
For example, opposition may come from parents
and teachers who hold more traditional views of
teaching and learning. Moreover, the concerns of
parents, teachers, and students about access to
colleges—which is based, in part, on high
performance on standardized tests of recognized
skills and facts—may discourage the use of
innovative instructional techniques (Talbert and
McLaughlin, 1993). Studies of these construc-
tivist teaching methods have been limited because
such instruction has only recently been
implemented. The existing studies typically use
classroom observation in a limited number of
settings.

Teacher Preparation and Qualifications

As with teaching practices, there is debate
surrounding the preparation and qualifications
that  characterize  high-quality  teachers.
Compared to other fields, disputes and
ambiguities regarding the knowledge base and
competence required of professionals are
particularly striking in teaching (Sykes, 1990).
There is little dispute that teachers ought to have
a postsecondary education and possess strong
knowledge of the subjects they teach, but beyond
this there is some disagreement about what
individuals need to know and be able to do in
order to teach effectively. Moreover, as
researchers  struggle to quantify teacher
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preparation and qualifications, some critics feel
that studies of teachers’ credentials and
knowledge do not provide enough information
about teacher quality—that is, indicators of
teacher preparation and qualifications do not
directly address the actual quality of instructional
practices. As these debates are highlighted in the
paragraphs that follow, however, it is important to
note that there are some well-established
indicators of teacher preparation and qualifi-
cations that do inform researchers, policymakers,
and education consumers.

During an NCES conference presentation, David
Mandel (1996, p. 3-31), former Vice President for
Policy Development at the National Board for
Professional Teaching Standards, stated:

What is known is the type of
education credentials teachers have
accumulated and the type of state
licenses they have been granted. This
information has proven useful in
gaining a rough sense of how well-
prepared teachers are to take on the
assignments they are handed... But
such data, even when positive,
provide only the most modest
threshold of confidence regarding the
quality of practice in the nation’s
schools.

Other researchers agree that understanding
teacher preparation and qualifications requires
more than determining whether or not a teacher
has a degree or certification. The National Board
for Professional Teaching Standards describes
teaching as a complex skill involving multiple
talents (NBPTS, 1998). Ballou and Podgursky
(1997, 1998) raise important measurement issues
in their discussion of ways in which to attract
“brighter” individuals into the teaching pool. In
this discussion, they insist that flexibility in
certification and personnel policies facilitates the
entry of talented individuals into teaching. The
implication of their argument is that extensive
formal training may not necessarily create good
teachers. The authors suggest that talented
individuals may be less likely to remain in teacher
training programs that require extended
commitment; they may be more likely to seek
more lucrative professions. According to their
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logic, extended formal training does not
necessarily reflect teacher quality. It is important
to note, however, the other side of the debate; that
is, in addition to talent and subject-matter
knowledge, prospective teachers must also be
trained to teach children (NCTAF, 1996).

Supportive Working Conditions

In addition to teacher preparation and
qualifications and teaching practice, investiga-
tions of teacher quality have included studies of
what happens to teachers once they enter the
workforce. This perspective stems from the
premise that classrooms and schools become
effective when talented people are teaching in
workplaces that are stimulating and rewarding
(Fullan with Stiegelbauer, 1991). In order to
promote high-quality teaching that will in turn
produce high-quality learning, teachers need
support from the schools and communities in
which they work (including such issues as
induction programs for new teachers and the
number of students for whom teachers are
responsible) and support from the parents of the
children they teach.

Class size. Although the research on class size is
somewhat mixed—some research studies suggest
positive effects of reduced class size, others
suggest little effect—it seems reasonable to
assume that smaller class size may facilitate
teachers’ work. In order for teachers to become
“experts” as defined by the expert—teacher
literature, it is important for them to truly know
and understand the children in their classrooms,
which clearly would be easier if there were fewer
children. Some of the research on class size
supports this logic. For example, studies of
Tennessee’s Project STAR indicate that students
in smaller classes (13-17 students) significantly
outperformed students in larger classes (22-25
students) on achievement tests in mathematics
and reading (Finn and Achilles, 1990; Word et
al.,, 1990). Ferguson (1990) reported similar
findings in Texas; classes enrolling more than 18
students were associated with lower reading and
math test scores for grades 1-7. To explain the
class size effects, researchers have cited the
smaller number of disruptions, the increased
teacher attention for students, and the increased
opportunity for student participation in smaller
classrooms (Achilles, 1996). Other researchers

argue that reducing class size has little or no
effect on student performance. In an examination
of trend data from the 1950s to 1986, Tomlinson
(U.S. Department of Education, 1988) did not
find a consistent relationship between class size
and standardized test scores. Moreover, based on
a review of the literature, Odden (1990) argued
that class size reduction produces only modest
gains in student achievement and does not justify
the cost of implementing such reform.

Induction of new teachers. Research has found
that the attrition rates of new teachers are five
times higher than those of their more experienced
counterparts (Asian-Pacific Economic Coopera-
tion, 1997). In order to introduce beginning
teachers into the profession with support and
guidance, many districts have implemented
formal induction programs. These programs can
have two goals: to assist beginning teachers with
instruction and to prepare them to meet state
certification requirements. A key feature of many
programs is the mentoring aspect—the pairing of
an experienced teacher with a new teacher.
Responsibilities of the mentor may include
providing guidance on curriculum, classroom
management, and assessment (Galvez-Hjomevik,
1986). It is expected that mentoring relationships
play a critical role in the support, training, and
retention of new teachers (King and Bey, 1995).
Therefore, by easing the transition into full-time
teaching, formal induction programs provide new
practitioners with skills and support structures to
develop effective teaching practices. It is
important to note that in addition to jformal
induction of new teachers, there are many
important avenues for informal induction (e.g.,
team teaching, common planning time and other
activities which results in informal collaboration
between new and experienced teachers).

Parental support.  An extensive body of
research has found what many parents and
educators already know—<children prosper when
their parents are actively involved in their
education. Research has shown that support from
families, including greater family involvement in
children’s leaming, is a critical factor leading to a
high-quality education (U.S. Department of
Education, 1994a). Policymakers have tapped
into this important resource; for example, the
National Education Goals included parental
involvement in children’s education as a top
priority. Clearly, teachers’ jobs are easier when
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parents work with them rather than against them.
For this reason, parental support is an important
feature of teachers’ work environment.

The Definition of Teacher Quality
Used in This Report

The previous discussion underscores the complex
and sometimes controversial nature of defining
teacher quality. Two main elements were
discussed—teacher preparation and qualifica-
tions, and teaching practices. The definition used
in this report is based on the former rather than
the latter. Teachers’ professional preparation (as
well as their working conditions) has been
identified as fundamental to improving
elementary and secondary education (Camegie
Forum on Education and the Economy, 1986;
Holmes Group, 1986; NCTAF, 1996).
Policymakers today are especially interested in
the training and education teachers receive in the
subject areas they teach; high-quality teacher
preparation and qualifications are expected to
lead to high-quality teaching. For these reasons, a
national profile of teacher preparation and
qualifications provides important information
about the quality of America’s teachers.

Decisions regarding how to define teacher quality
have implications for the method researchers use
to measure it. For example, teaching practices are
increasingly measured through classroom
observation. Teacher preparation and
qualifications are often measured through large-
scale surveys. The following section discusses
the various ways teacher quality has been
measured. Included is a discussion of the
definition(s) typically associated with each
measurement approach.

Teacher Quality:
How Has It Been Studied?

Just as definitions about teacher quality differ, so
do the ways in which it has been studied.
Conventional approaches to measuring teacher
quality have typically taken four forms: (1)
classroom observations of teacher practices; (2)
written examinations of teachers measuring their
basic literacy, subject-matter knowledge, and
pedagogical skills; (3) student performance and

achievement; and (4) large-scale surveys of
teacher qualifications, attitudes, behaviors, and
practices. It is important to note that studies of
teacher qualifications or practices are not always
driven by theories of what constitutes a good
teacher. Sometimes such indicators are
developed to answer specific policy questions.
As described below, different approaches to
measuring teacher qualifications or practices are
based on different conceptions of what it means
to be a high-quality teacher or on the specific
needs or interests of policymakers.

Classroom Observation

Observational research has a long and growing
history in the field of education. Classroom
observation, as well as the collection of artifacts
(e.g., teacher logs, homework) and information
from interviews, has been employed to document
teaching practices generally and to assess
teaching quality specifically. Observation, as
used by school systems for evaluation purposes,
has been strongly criticized as having the
following problems: limited competence of
principals, teacher resistance and apathy, lack of
uniformity within school systems, and inadequate
training of evaluators (Wise et al., 1984).
Principals often experience role conflict as they
try to serve as both evaluators and instructional
leaders, and they tend to lack expertise in
specialized subject-matter areas, especially at the
secondary school level (Stodolsky, 1984).

Using observational data to document teaching
practices is less controversial than using it to
assess individual teachers for purposes of salary
increase, tenure, or recertification. Observational
studies, often combined with interviews or
teacher logs, include investigations of teachers’
pedagogical content knowledge and reasoning
(Ball and Wilson, 1996) and the connections
between education policy and teacher practices
(Ball, 1990; Cohen, 1990; Peterson, 1990),
professional development and teaching (Ball,
1996), and subject matter and curricular activity
(Stodolsky and Grossman, 1995).

Observational data provide rich detail and in-
depth information. As such, observation is
typically used to provide a detailed picture of
classroom instruction in a limited number of
classrooms. Because collecting such data is
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costly, this approach is rarely used to provide a
national profile of instruction. However, NCES
is involved in an effort to provide such a profile.
The Videotape Classroom Study, part of the Third
International Mathematics and Science Study
(TIMSS), consists of videotaped lessons in 231
eighth grade mathematics classrooms in the
United States, Germany, and Japan. The report of
the video study includes general findings
regarding international differences in how lessons
are structured and delivered, what kind of
mathematics is presented, and the kinds of
mathematical thinking in which students are
engaged (U.S. Department of Education, 1998a).

Teacher Testing

Standardized tests, such as the National Teacher
Examinations (NTE), have been used to measure
teachers’ basic knowledge and skills (e.g., basic
literacy, number skills, subject-matter knowledge
in particular areas). Teacher test scores have then
been linked to student test scores. Ferguson
(1990) found that teachers’ scores on a test of
basic literacy skills were significantly correlated
with their students’ test scores. Results are
typically used to determine whether to grant
temporary or permanent certification, and
occasionally for continuation of tenured teachers.

While most experts agree that having basic
subject knowledge is an important prerequisite to
effective teaching, critics maintain that it is not a
sufficient indication of the range of knowledge
and skills needed to instruct and manage groups
of children. They argue that this approach does
not provide a complete picture of teacher quality.
These tests only measure teachers’ basic
knowledge and not their pedagogical knowledge
or their teaching practice. In response,
organizations such as the Educational Testing
Service (ETS), the Interstate New Teacher
Assessment and Support Consortium, and the
National Board for Professional Teaching
Standards have undertaken efforts to develop new
systems of teacher assessment that feature
“standards-based assessments.” One example of
the new generation of teacher examinations is the
Professional  Assessments for  Beginning
Teachers, the PRAXIS series, currently being
developed by the Educational Testing Service as
a replacement for NTE. The PRAXIS series
consists of three types of assessments: (1) a

computerized test of basic literacy and numeracy
skills; (2) a paper-and-pencil test of subject-
matter knowledge and general pedagogical
principles; and (3) an observational assessment of
classroom teaching performance. The PRAXIS
series is meant to assess potential and practicing
teachers at different times during their training
and practice (e.g., admitting candidates into
teacher education programs and awarding initial
and ongoing certification). In addition, many
states have developed their own assessments as a
basic prerequisite for teaching. These
assessments can take the form of written tests,
which may measure basic skills, subject matter or
knowledge of teaching methods, and performance
evaluations, which could consist of portfolio

evaluation or classroom observation (CCSSO,
1998).

Such efforts have grown out of the recent push to
identify standards for teacher and student
performance. These kinds of assessments go
beyond paper-and-pencil tests to include portfolio
assessment and in-person testing, which
incorporate pedagogy, content knowledge, and
role-play/interactive sessions. Teachers may also
be required to submit examples of their work
through videotapes and lesson plans. Teachers
are asked to analyze teaching situations and
defend teaching decisions based on knowledge of
subject, students, curriculum, and pedagogy.

Student Achievement Tests

Many would argue that the bottom line of
whether teachers (and schools) are effective is
whether their students are successful. The use of
student achievement test score gains to assess
teachers, rather than educational systems,
however, has received substantial criticism (U.S.
Department of Education, 1996a). Specifically,
social scientists have argued that it is very
difficult to separate out the portion of student
achievement gains that can be reliably attributed
to an individual teacher. Numerous factors affect
student achievement over the course of a school
year in addition to his or her teacher: home
background, student personality, attendance,
school and community resources, and the peer
group have all been demonstrated to affect how
much students learn. In addition, critics have
argued that standardized achievement tests assess
minimum levels of student competence and are
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often limited to the kinds of knowledge that can
be captured with multiple-choice formats.

Large-Scale Surveys

National surveys of teachers have been used-to
provide quantifiable indicators of teacher quality.
Typically, teachers have been asked to provide
information on attributes such as their educational
background, major and minor fields of study,
certification, and professional development
experiences. Such indicators have sometimes
been linked to student test scores. For example,
Ferguson (1990) found that the students of
teachers with master’s degrees had higher test
scores in grades 1-7.

Over the years, there have been many efforts by
NCES and others to use large-survey
methodology to describe teaching—and, more
generally, to capture what happens in classrooms.
Examples of recent efforts can be found in School
Policies and Practices Affecting Instruction in
Mathematics (U.S. Department of Education,

1998b), America’s Teachers: Profile of a
Profession, 1993-1994 (U.S. Department of
Education, 1997), Toward Better Teaching

Professional Development in 1993-94 (U.S.
Department of Education, 1998c), and What
Happens in Classrooms?  Elementary and
Secondary School Instruction, 1994-95 (U.S.
Department of Education, forthcoming). These
data notwithstanding, social scientists agree that
existing surveys on these topics leave room for
improvement. Important work continues in areas
such as curriculum content, but new tools must be
developed before large-scale differences in
instructional and classroom practices can be
reliably reported.

The Measurement Approach
Used in This Report

The qualities deemed relevant to effective
teaching, the goals of the assessor, and the
resources available all contribute to the choice of
assessment. The measurement approach adopted
in this report is a large-scale survey administered
to a representative sample of American teachers.
Such a survey is particularly appropriate for
providing a national profile of teacher
preparation, qualifications, professional develop-
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ment, and school and parental support. Providing
a picture of our nation’s teachers is important in
tracking trends of teacher preparedness and
professional experiences.

Because of constraints on teacher time and
resources, there are few national reports of this
kind. Instead, many national reports have
compiled data from a variety of sources to make
conclusions about the status of education in
America. Only the Schools and Staffing Survey
(SASS), conducted by NCES on a regular basis,
collects data from both teachers and schools on
numerous aspects of teacher quality. SASS
indicators of teacher quality include recruitment,
teacher preparation, induction programs, teaching
assignment (e.g., committee work, in- and out-of-
field teaching), resources (e.g., class size,
planning time), and professional development
opportunities. However, the last SASS was
conducted in 1993-94, and the next one will not
be fielded until 1999-2000. The need for up-to-
date, nationally representative data on the
nation’s teaching force prompted this Fast
Response Survey on Professional Development
and Training in 1998. In addition to presenting
current findings on teacher quality from the 1998
FRSS survey, this report draws comparisons
between the FRSS findings and findings from
comparable questions on NCES’ 1993-94 SASS.
The comparisons provide some information about
trends over the 4-year period. See appendix A for
a discussion of the comparisons between the
surveys. Both surveys are described in more
detail below.

1998 FRSS Survey. The Teacher Survey on
Professional Development and Training was
conducted through the NCES FRSS during spring
1998. FRSS is a survey system designed to
collect small amounts of issue-oriented data with
minimal burden on respondents and within a
relatively short timeframe. Questionnaires (see
appendix E) were mailed to a nationally
representative sample of 4,049 full-time teachers
in regular public elementary, middle, and high
schools in the 50 states and the District of
Columbia. The sample was designed to represent
full-time public school teachers in grades 1
through 12 whose main teaching assignment was
in English/language arts, social studies/social

sciences, foreign language, mathematics, or
science, or who taught a self-contained
classroom. Part-time, itinerant, and substitute
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teachers were excluded, as were teachers whose
main teaching assignment was in another subject
area (e.g., art, special education). Data have been
weighted to national estimates. All comparative
statements made in this report have been tested
for statistical significance using chi-square tests
or t-tests adjusted for multiple comparisons using
the Bonferroni adjustment and are significant at
the 0.05 level or better. Appendix A provides a
detailed discussion of the sample and survey
methodology.’

1993-94 Schools and Staffing Survey. Since
1987-88, NCES has periodically conducted the
SASS, an integrated survey of public and private
schools, school districts, principals, and teachers.
Most recently conducted in 1993-94, it provides a
comprehensive picture of the school workforce
and teacher supply and demand. Included on the
public school teacher survey are several items on
teacher training and professional development.
Some of the items are similar, although not
identical, to the items on the FRSS survey (see
appendix F). Data from the similar items on the
1993-94 SASS teacher survey were reanalyzed
for a subset of schools and teachers that are
approximately the same as the schools and
teachers sampled for the FRSS survey.” Results
are incorporated into the discussion of the FRSS
data where appropriate.’ Because the SASS data
were reanalyzed in this way, the estimates that
appear in this report differ from SASS data
published in other National Center for Education
Statistics reports.

Organization of This Report

The preparation of high-quality teachers stems
from the many experiences and opportunities that
they face, both prior to and during their teaching
careers. For all teachers, learning begins before
entering their own classrooms. Among their
learning experiences is the formal postsecondary

'Detailed tables for the FRSS survey are in appendix B. Tables of
standard errors for the text tables and figures are in appendix D.

2 Ppublic school teachers targeted in the 1993-94 SASS study for
comparison to the 1998 FRSS study are full-time public school
teachers in grades 1 through 12 whose main teaching assignment
was in English/language arts. social studies/social sciences. foreign
language, mathematics. science. or general elementary.

3Detailed tables for the SASS items are presented in appendix C.

training they undergo in order to become
educators.  This includes college work and
certification. Once on the job, teachers have
many additional opportunities to learn—ranging
from the general learning that comes from years
of work experience to more structured
opportunities in the form of formal professional
development activities. Not surprisingly, teacher
learning and preparation are enhanced in
environments that support their learning and their
work. This discussion suggests one useful model
for thinking about teacher quality; it begins with
different types of teacher learning and ends with
the support teachers receive to pursue continued
learning.

Using this model of teacher quality, the results
sections of this report first address teacher
learning (both preservice and on the job), as well
as the working conditions to which teachers are
exposed; these sections then examine the extent
to which teachers feel themselves prepared to
meet the challenges they face in their classrooms.
The results of the 1998 survey and comparisons
between the 1998 and 1993-94 surveys are
divided into four chapters corresponding directly
to the four main topics investigated in this FRSS
report: (1) preservice leaming and teaching
assignment; (2) continued learning; (3) supportive
work environment; and (4) teachers’ feelings of
preparedness. Conclusions are provided in the
final chapter of this report.



2. PRESERVICE LEARNING AND
TEACHING ASSIGNMENT

Teachers’ preservice learning and teaching
assignment are the first features of the teacher
quality model presented in this report. Aspects of
preservice learning and teaching assignment (e.g.,
completion of a teacher education program,
course work or earned degree(s) beyond the
baccalaureate, and possession of some kind of
certification or credential) have traditionally been
used to characterize teacher preparation and
qualifications. Preservice learning occurs prior to
entering the classroom.® Teaching assignment is
investigated to determine the match (or lack
thereof) between teachers’ training and the main
subject areas that they are assigned to teach.

Growing concern that a number of the nation’s
teachers are underqualified to teach our children
has focused attention on the quality of their
preservice learning, and especially on the
institutions that prepare prospective teachers.
These institutions have been criticized for treating
the education programs as “cash cows which are
conducted on a shoestring and used to fund
programs in other fields” (NCTAF, 1997: 31).
Critics argue that schools of education should be
more “intellectually solid” and more connected to
elementary and secondary schools (Holmes
Group, 1986: 2). For example, colleges and
universities should improve the screening process
of teacher candidates to weed out weak students
(Holmes Group, 1986), and these prospective
teachers should be required to have academic
majors in the fields they will eventually teach
(Ravitch, 1998).

Criticisms have also been launched at
certification policies. Critics argue that setting
standards and not enforcing them has increased
the number of underqualified teachers in
American schools. These concerns were reflected
in a recent speech by Education Secretary

4 Although characterized as preservice leaming. it is important to
note that teachers may enhance or expand their education and
certification once on the job. For example, they may eam a
master’s degree once employed as classroom teachers.
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Richard Riley to the National Press Club
(September 1998). In that speech, Secretary
Riley implored the nation’s colleges and
universities to do a better job of preparing
teachers and challenged every state to eliminate
emergency certification.

Finally, concern over underqualified teachers has
led to increased attention toward the problem of
out-of-field teaching. In order for teachers to
provide the highest quality learning experiences
for students, they must first understand and be
able to communicate the subject matter. The
number of students being taught by untrained and
unprepared teachers has triggered researchers,
practitioners, and others vested in education to
search for solutions. Most realize that
“knowledge of subject matter and of pedagogical
methods do not, of course, guarantee quality
teachers nor quality teaching, but they are
necessary prerequisites” (U.S. Department of
Education, 1996b: 2). The lack of continuity
between a teacher’s training and a teacher’s
assignment leaves students learning from teachers
that have not met those prerequisites.

Researchers have debated the reasons why
teachers are assigned to teach out of field. As
summarized by Ingersoll (1998), some believe
that there are not enough teachers who are
adequately trained in academic coursework.
Others propose that teacher unions force schools
to retain older, less competent teachers and to
subject new, more qualified teachers to cutbacks.
Finally, some researchers believe that shortages
in teacher supply force schools to hire teachers
with lower qualifications. Ingersoll proposes that
the low status and low pay teachers receive
contributes to high turnover rates. To deal with
the frequent vacancies, he argues, schools are
reduced to assigning teachers to out-of-field
classes (Ingersoll, 1998). These conditions may
also contribute to the number of teachers granted
emergency certification.  This FRSS report
addresses the incidences of out-of-field teaching

23



Q

ERIC

Aruitoxt provided by Eic:

and emergency certification, but does not seek
explanations for these phenomena.

This chapter addresses the following indicators of
preservice learning: education, certification, and
the match between teachers’ preparation and
teaching assignment—in-field versus out-of-field
teaching. Each of these issues is discussed in
more detail below.

Teacher Education

Teacher education is the first measure of
preservice learning addressed in this report. The
type of degree held by a teacher is one measure
used to determine teacher qualifications. Holding
at least a bachelor’s degree was once considered
adequate, but today teachers often are expected to
hold advanced degrees. As discussed earlier, this
expectation has been accompanied by a push for
teachers, particularly those teaching in secondary
schools, to have an academic major, rather than a
major in the study of education. In fact, since
1986 about 300 colleges have created extended
teacher education programs that enable students
to obtain both a bachelor’s degree in an academic
field and a master’s degree in education (Darling-
Hammond, 1998).

In 1998, virtually all full-time public school
teachers had a bachelor’s degree, nearly half
(45 percent) had a master's degree, and 1 percent
had a doctorate (table B-2°). The likelihood of a
teacher having a master's degree varied somewhat
by the school instructional level and the number
of years of teaching experience (figure 1 and table
B-2). A higher percentage of teachers who taught
at the high school level had master's degrees
(55 percent) than did those teaching in middle
schools (46 percent) and those teaching in
elementary schools (40 percent). The likelihood

of holding a master’s degree increased with the

number of years of teaching experience. Thus,
teachers with 3 or fewer years of teaching
experience were the least likely to have a master's
degree (16 percent), compared with 31 percent of
teachers with 4 to 9 years of experience,
48 percent of teachers with 10 to 19 years of
experience, and 62 percent of those with 20 or

5 Tables that begin with the prefix B are detailed tables from the
1998 FRSS study, which appear in appendix B.

more years of teaching experience.® This is not
surprising, given that many states and districts
have long required that a teacher earn a master’s
degree or its equivalent within a specified period
of time.

Having a master’s degree also varied by the
concentration of poverty in the school (as defined
by the percentage of students eligible for free or
reduced-price lunch). Teachers in schools with
higher concentrations of poverty were generally
less likely to hold master's degrees than were
teachers in schools with low concentrations of
poverty (figure 1 and table B-2). For example,
37 percent of the teachers in the highest poverty
schools had master’s degrees compared with
57 percent in the lowest poverty schools. The
likelihood of having a master’s degree also varied
by geographic region, with 60 percent of teachers
in the Northeast and 51 percent of teachers in the
Midwest having master's degrees, compared with
38 percent in the West and 39 percent in the
South. These 1998 findings paralleled those from
1993-94,” where similar patterns emerged
(figure 2 and table C-3%).

Among the full-time public school teachers in the
1998 study, 38 percent had an undergraduate or
graduate major in an academic field, 18 percent
had a major in subject area education (i.e., the
teaching of an academic field, such as
mathematics education), 37 percent had a major
in general education, and 7 percent had a major in
other education fields (e.g., special education,
curriculum and instruction, or educational

SThe teachers in 1998 averaged 15 years of total teaching
experience, and 10 years as a teacher in their current school (table
B-3). In general, the teaching profession includes a greater
percentage of highly experienced teachers than novice teachers; 39
percent of the teachers had been teaching for 20 or more years,
while 14 percent had been teaching for 3 or fewer years (table B-
1). About one-quarter of the teachers had 4 to 9 years or 10 to 19
years of teaching experience (22 and 25 percent, respectively).
Findings from 1993-94 indicate that the percentage of teachers
reporting various years of experience in the field has remained
essentially unchanged (tables C-1 and C-2).

7 Data from similar items on the 1993-94 SASS teacher survey were
reanalyzed for a subset of schools and teachers that is
approximately the same as the schools and teachers sampled for
the 1998 FRSS survey. Results are incorporated into this report
where appropriate. See appendix A for a discussion of the
comparisons between these two surveys.

¥ Tables that begin with the prefix C are detailed tables from the
1993-94 SASS study. which appear in appendix C.
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Figure 1.—Percent of full-time public school teachers who hold a master’s degree, by selected
school and teacher characteristics: 1998

Percent
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SOURCE: U.S. Department of Education, National Center for Education Statistics, Fast Response Survey System, Teacher Survey on

Professional Development and Training, 1998.

administration; table 1). For these analyses,
each teacher was only counted once, even if he
or she had more than one major or more than
one degree. Major fields of study were selected
in the order of academic field, subject area
education, other education, and general
education. See appendix A for a more detailed
discussion of how this measure was calculated
and tables that show duplicated majors.

The percentages with majors in various fields
varied by the instructional level of the school
and years of teaching experience. While 58
percent of elementary school teachers majored
in general education, 27 percent of middle
school teachers and only 5 percent of high
school teachers had general education majors.
More high school teachers had an undergraduate
or graduate major in an academic field (66

— 11—

percent), compared with elementary school
teachers (22 percent) and middle school teachers
(44 percent). In addition, more high school and
middle school teachers majored in subject area
education (29 and 22 percent, respectively) than
did elementary school teachers (9 percent). The
newest teachers (i.e., those with 3 or fewer years of
teaching experience) were more likely to have
majored in an academic field than were any of the
more experienced teachers. Thus, half of the
teachers with 3 or fewer years of experience had
majored in an academic field, compared with 32 to
41 percent of the more experienced teachers,
perhaps reflecting the recent emphasis in teacher
education on majoring in an academic field rather
than in education. The 1993-94 data showed the
same patterns for instructional level (table 2). That
is, most middle and high school teachers majored
in an academic field or subject area education,
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Figure 2.—Percent of full-time public school teachers who hold a master’s degree, by selected
school and teacher characteristics: 1993-94
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SOURCE: U.S. Department of Education, National Center for Education Statistics, 1993-94 Schools and Staffing Survey, unpublished
tabulations, 1998.

Table 1.—Percent of full-time public school teachers who majored in various fields of study for a
bachelor’s or graduate degree, by selected school and teacher characteristics: 1998

- Academic Subject area General Other
School characteristic field education’ education education’

All targeted public School teaChers’ ............oveeuuseeeeeseeeereeraceessaseeeans 38 18 37 7
School instructional level

Elementary SChOOL........cccoieieveeeneenecetereessens et s erene s s seoes 22 9 58 11

Middle school . 44 22 27 7

High school ....coveomeeereveeeneecnne .. 66 29 5 1

COMDBINED......eeeeeeeieeerier e tecneetseeneenee e senesueesnssaenseeueenssnseneesnsns 55 35 8 2
Teaching experience

3 OF FEWET YEATS.....eueeeeeniieeeneeeneeeeenesese e ssneseens sebestesnssnssnssssansans 50 11 37 2

410 9 YEAS ... ceee et sesne s s s s b s ens ers s e shsab e shene e shan 4] 16 39 5

TO 10 19 YEAIS . cieieieiene s e eencetene e et et sesnessesnesnessssasaasennens 32 20 37 11

20 OF MNOTE YEATS.....cueuremenearercenereteneseessenereneneotenesarensotetensenensasesersasssse 36 20 36 8

'Subject area education is the teaching of an academic field, such as mathematics education.
2Examples of other education fields are special education, curriculum and instruction, and educational administration.

3Targeted public school teachers were full-time public school teachers in grades 1 through 12 whose main teaching assignment was in
English/language arts, social studies/social sciences, foreign languages. mathematics. or science. or who taught a self-contained classroom.

NOTE: Percents are computed across each row, but may not sum to 100 because of rounding. Major fields of study were selected in the order of
academic field, subject area education, other education, and general education.

SOURCE: U.S. Department of Education, National Center for Education Statistics. Fast Response Survey System, Teacher Survey on
Professional Development and Training, 1998.
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Table 2.—Percent of full-time public school teachers who majored in various fields of study for a
bachelor’s or graduate degree, by selected school and teacher characteristics: 1993-94

School characteristic Academic Subject.arela Gener:al Oth<?r ,
field education education education
All targeted public schOO] teaChers® .......c.vi.vrirvcermenreierenneeeeenneeesens 39 21 34 7
School instructional level
Elementary SChOOL......ccoioiiiiiiiieirie ettt eeeeeses e senenene 24 14 52 10
Middle school..........ocooviiiieeeeee e 44 26 24 6
High SEhool ..o e s 67 30 3 1
Combined.........cooviiiiiee e e e 55 32 11 2
Teaching experience
3 or fewer years 46 17 35 2
4109 years. 38 19 38 5
1010 19 YEArS...cuiiiiiiiiccieeirereeeveeeveseeneeees 35 21 34 9
20 OF INOTE YEATS.c.ueuriuiereiereeraerereesessesaesasessessassessassasecneesensenneseerensens 40 23 31 7

'Subject area education is the teaching of an academic field, such as mathematics education.

2Examples of other education fields are special education, curriculum.and instruction, and educational administration.

3Targeted public school teachers were full-time public school teachers in grades 1 through 12 whose main teaching assignment was in
English/language arts, social studies/social sciences, foreign languages, mathematics, science, or general elementary.

NOTE: Percents are computed across each row, but may not sum to 100 because of rounding. Major fields of study were selected in the order of
academic field, subject area education, other education, and general education.

SOURCE: U.S. Department of Education, National Center for Education Statistics, 1993-94 Schools and Staffing Survey, unpublished

tabulations, 1998.
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and most elementary school teachers majored in
general education.’

Teacher Certification

Teachers’ certification status, the second measure
of preservice learning examined in this report, is
also an indication of teachers’ qualifications. In
addition to requirements for formal education
(e.g., a bachelor’s degree), teacher certification
includes clinical experiences (e.g., student
teaching) and often some type of formal testing.

Most of the full-time public school teachers in
1998 were fully certified in the field of their main
teaching assignment; that is, they had either a
regular or standard state certificate, or an
advanced professional certificate in the field in
which they taught most often. Among teachers in
general elementary classrooms,'® 93 percent had a
regular or advanced certificate, 3 percent had a
provisional certificate, 2 percent a probationary

® There is some evidence from SASS reinterview studies that
teachers’ recollections of their major field are moderately
inconsistent with their SASS questionnaire data. Thus. these data
should be interpreted with caution.

19 The category labeled general elementary classrooms in the 1998
FRSS study includes all teachers of self-contained classrooms.
regardless of instructional level. Almost all (95 percent) of the
self-contained classrooms were at the elementary school level.
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certificate, 1 percent a temporary certificate, and
1 percent had an emergency certificate or waiver
(tables 3 and B-4). No general elementary
classroom teachers in this study indicated that
they were teaching without any kind of
certification. Most departmentalized teachers
also were fully certified in their main teaching
assignment field; 92 percent indicated that they
had a regular or advanced certificate in the field
in which they taught the most courses (tables 3
and B-5). For the main teaching assignment,
4 percent of the departmentalized teachers had a
provisional certificate, 2 percent had a proba-
tionary certificate, 1 percent had a temporary
certificate, and 1 percent had an emergency
certificate or waiver. Less than 0.5 percent of the
departmentalized teachers in this study indicated
that they were teaching in their main assignment
field without any kind of certification. These
findings on teachers' certification status
essentially replicated those of the 1993-94 study
(tables 4, C-4 and C-5)."

" These data for both 1998 and 1993-94 may actually slightly
overestimate the amount of underqualified teaching, as measured
by possession of a regular teaching certificate in the main
assignment field, because some teachers who do not have regular
certificates in their main assignment field do have regular
certificates in another field.
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Table 3.—Percent of full-time public school teachers in general elementary classrooms and depart-
mentalized settings with various types of teaching certificates in their state: 1998

Type of teaching certificate

Teaching assignment

General elementary Departmentalized settings:

classrooms' main teaching assignment

Regular or standard state certificate, or advanced professional certificate .. 93 92
Provisional or other type of certificate given while participating in an

“alternative certification Program™..........cccceeveeeeeeneeeeeerseeccesesseeeeenssses 3 4
Probationary Certificate .........coceeeeeeeeeeceneeeeeeeee e 2 2
Temporary certificate .........cooeomreirciiiici s 1 1
Emergency certificate or WaiVer..........coveeeeeeeceeieeeceeee e esieenins 1 1
No certificate... ettt et s e st ettt et es e s e st R st st en s sr s s et ens s 0 *

*Less than 0.5 percent.

'The category labeled general elementary classrooms includes all teachers of self-contained classrooms in the 1998 FRSS study. regardless of
instructional level. Almost ail (95 percent) of the self-contained classrooms were at the elementary school level.

NOTE: Percents are computed down each column, but may not sum to 100 because of rounding. Zeros indicate that no teacher in the sample

gave the indicated response.

SOURCE: U.S. Department of Education, National Center for Education Statistics, Fast Response Survey System, Teacher Survey on

Professional Development and Training, 1998.

Table 4.—Percent of full-time public school teachers in general elementary classrooms and depart-
mentalized settings with various types of teaching certificates in their state: 1993-94

Type of teaching certificate

Teaching assignment

General elementary Departmentalized settings:

classrooms'

main teaching assignment?

Regular or standard state certificate, or advanced professional certificate .. 94 90
Provisional or other type of certificate given while participating in an

“alternative certification program™...........ccecoeeiemrcirieercircicieeiae 2 2
Probationary CertifiCate ..........oooeeveeiieieeeieeenieeeeieeieeeie e et eeeenene 2 2
Temporary Certificate .........oovueveeeeeeeeieeeeiee et 1 1
Emergency certificate Or Waiver.......c.cocveeececeiieeseeeeceeee s * *
NO CEMfICALE ...ttt 1 4

*Less than 0.5 percent.

'The category labeled general elementary classrooms includes teachers in the 1993-94 SASS study who indicated that their main teaching

assignment was general elementary.

?The category labeled departmentalized settings includes teachers in the 1993-94 SASS study who indicated that their main teaching assignment
was in English/language arts, social studies/social sciences, foreign language, mathematics, or science.

NOTE: Percents are computed down each column, but may not sum to 100 because of rounding.
SOURCE: U.S. Department of Education, National Center for Education Statistics, 1993-94 Schools and Staffing Survey, unpublished

tabulations, 1998.

Data from both the 1998 and 1993-94 studies
indicated that possessing a regular, standard, or
advanced certificate was positively related to
years of teaching experience. Almost all teachers
in both studies who had been teaching for 10 or
more years, whether in general elementary
classrooms or in departmentalized settings, were
fully certified in their main teaching assignment,
and most of the teachers who had been teaching 4
to 9 years were also fully certified (figures 3 and
4, and tables B-2, B-4, C-4, and C-5). Teachers
with 3 or fewer years of experience teaching in
both general elementary classrooms and

departmentalized settings, however, were much
less likely to have a regular, standard, or
advanced certificate than were more experienced
teachers. Since some states require new teachers
to start with probationary certification, all new
teachers without regular certification are not
necessarily less well qualified than those with
regular certification. In 1998, most teachers with
3 or fewer years of experience who did not have
regular  certification had provisional or
probationary certification (tables B-4 and B-5).
However, emergency and temporary certification
was higher among teachers with 3 or fewer years

— 14—
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Figure 3.—Percent of full-time public school teachers in general elementary classrooms and
departmentalized settings with a regular or standard state certificate or advanced
professional certificate, by teaching experience: 1998

Percent
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General elementary Departmentalized setting:
classrooms' Main teaching assignment

'"The category labeled general elementary classrooms includes all teachers of self-contained classrooms in the 1998 FRSS study, regardless of
instructional level. Almost all (95 percent) of the self-contained classrooms were at the elementary school level.

SOURCE: U.S. Department of Education, National Center for Education Statistics, Fast Response Survey System, Teacher Survey on
Professional Development and Training, 1998.

Figure 4.—Percent of full-time public school teachers in general elementary classrooms and
departmentalized settings with a regular or standard state certificate or advanced
professional certificate, by teaching experience: 1993-94
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'"The category labeled general elementary classrooms includes teachers in the 1993-94 SASS study who indicated that their main teaching
assignment was general elementary.

*The category labeled departmentalized settings includes teachers in the 1993-94 SASS study who indicated that their main teaching assignment
was in English/language arts, social studies/social sciences, foreign language, mathematics, or science.

SOURCE: U.S. Department of Education, National Center for Education Statistics. 1993-94 Schools and Staffing Survey, unpublished
tabulations, 1998.
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of experience compared to teachers with more
teaching experience. For example, in 1998, 12
percent of general elementary classroom teachers
with 3 or fewer years of experience had
emergency or temporary certification, whereas
less than 1 percent of general elementary
classroom teachers with 10 or more years of
experience had emergency or temporary
certification (not shown in tables). The results
are similar for departmentalized teachers.

Teaching Assignment:
In-Field Teaching

The final measure of teacher preparation and
qualifications addressed in this chapter is teaching
assignment.  Specifically, the FRSS survey
measured the match between teachers’ training
and teaching assignment in the main assignment
field—in-field versus out-of-field teaching.
According to Ingersoll (U.S. Department of
Education, 1996b), one of the least recognized
causes of underqualified teachers is the problem
of out-of-field teaching: teachers being assigned
to teach subjects that do not match their training
or education. Findings from Ingersoll’s analysis
of the 1990-91 Schools and Staffing Survey
showed that nearly a third of all high school math
teachers had neither a major nor a minor in
mathematics or mathematics education. In
addition, almost a quarter of all high school
English teachers had neither a major nor a minor
in English, literature, communications, speech,
journalism, English education, or reading
education (U.S. Department of Education,
1996¢c). Thus, as Ingersoll concludes, a large
percentage of high school students were taught by
teachers without basic qualifications in the
subjects they taught (Ingersoll, 1998).

The 1998 survey and the 1993-94 survey
provided data on teaching assignment and teacher
education. Calculated the same way for both sets
of data, a measure of in-field teaching was
constructed to compare the fields in which full-
time public school teachers had undergraduate
and graduate majors and minors with the fields in
which they had their main teaching assignments
(i.e., the field in which they reported that they

taught the most courses).” This measure was
constructed for any teacher who taught
English/language arts, foreign language, social
studies/social science, mathematics, or science in
a departmentalized setting in any of grades 7
through 12. Results are presented separately for
grades 7 through 12 and grades 9 through 12,
since there are different definitions of what
constitutes secondary schooling. Because the
questionnaire collected information about degrees
and teaching assignments at the aggregated field
level (i.e., whether a teacher had degrees or
taught courses in science, rather than in chemistry
or physics), the in-field teaching measure is also
constructed at this level of aggregation. Teachers
were defined as teaching in field if they had an
undergraduate or graduate major or minor in the
field of their main teaching assignment. It is
important to note that teachers may become
qualified to teach a subject in ways that are not
measured by college majors and minors. A
teacher may take substantial coursework in a field
without having an actual major or minor in the
field.” Details of how the measure of in-field
teaching was constructed are provided in
appendix A.

The measure of in-field teaching that is presented
here differs from some of the other measures
frequently seen in publications on this subject.
Measures usually focus on out-of-field teaching
as a measure of the mismatch between teacher
assignment and teacher education. For example,
Ingersoll (U.S. Department of Education, 1996a)
defined an out-of-field teacher as a teacher
teaching one or more mathematics, science, social
studies, or English classes without at least an
undergraduate or graduate-level major or minor in
the particular subject.  Another approach to
studying out-of-field teaching is to examine the
proportion of students being taught by out-of-

2 A major or minor was considered in field if it was in either the
academic field (e.g., mathematics) or subject area education (e.g.,
mathematics education) that matched the main teaching
assignment.

l"For example, in Pennsylvania, they award a “Master’'s Degree
Equivalency Certificate” that is not the same as an “earned
master’s degree” (their wording), but is issued to qualify the holder
for salary increments provided by law. It requires 36 graduate
semester credits, at least half of which must be eammed in the
content area of the primary teaching assignment. This is as much
coursework as may be required for a minor in a content area, yet
this coursework will not show up as a major or minor under earmed
degrees, since the certificate is not considered a degree.

— 16—
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Table 5.—Percent of full-time public school teachers in grades 7 through 12 who reported having
an undergraduate or graduate major or minor in their main teaching assignment field,

by selected school characteristics: 1998

Social
I~ English/ Foreign studies/ . .
School and teacher characteristic language arts language social Mathematics Science
science
All targeted public school teachers' ................. 86 96 89 82 88
Locale
Central City ...coevvieieiirneciecinic e e 82 99 85 81 79
Urban fringe/town/rural.........cccooeiveinennvicvcnceencsnnns 88 96 90 83 91
Percent minority enrollment in school
50 PErCent OF 1€5S....ccoverierieieeieiinsiescstacenisesesseaenes 87 96 90 84 90
More than 50 PErcent..........coocvrevevenisincserisnesnnnnes 83 # 86 76 81
Percent of students in school eligible for free or
reduced-price school lunch
Less than 60 percent........ooevveeevivvinninseccvenssenesseenes 89 96 89 86 90
60 PErCENt OF MOTE ..vvvcererieeeriirinnrisiicteteiaeeanenenes 76 # 86 69 83

#Too few cases for a reliable estimate.

"Targeted public school teachers were full-time public school teachers in grades 1 through 12 whose main teaching assignment was in
English/language arts, social studies/social sciences, foreign languages, mathematics, or science, or who taught a self-contained classroom.

SOURCE: U.S. Department of Education, National Center for Education Statistics, Fast Response Survey System, Teacher Survey on

Professional Development and Training, 1998.

field teachers. In this case, Ingersoll (U.S.
Department of Education, 1996b) examined the
percentage of public secondary school students
enrolled in 1990-91 in classes taught by teachers
without at least a college minor in the field. In
contrast, the measure presented here looks at the
main teaching assignments of teachers (i.e., the
field in which they taught the most courses).
Because FRSS questionnaires are short and
designed for quick response, information was not
collected at a detailed level about all the courses
taught. In addition, the relatively small sample
size of the FRSS survey precludes examination of
in-field teaching for the secondary teaching
assignment, because too few teachers in the
sample had a secondary teaching assignment to
conduct these analyses.

While examination of in-field teaching in the
main teaching assignment gives a general
indication of the magnitude of the match between
teachers’ training and teaching assignment, it
does not provide the entire picture, and
understates the magnitude of the problem. For
example, Bobbitt and McMillen (U.S.
Department of Education, 1994b) found that if the
focus was restricted to main assignment field
contrasted against teachers’ college major or

—17—

minor and certification status, then almost all
teachers were qualified to teach in their main
assignment field. However, if the focus was
changed to include all the classes taught by each
teacher, then many fewer teachers were fully
qualified to teach in each class subject they were
assigned to teach during the day. Thus, it is
important to remember when reading the results
presented below that the total magnitude of the
mismatch between teacher assignment and
teacher education is greater than that shown by
the results for the main teaching assignment only.

In-Field Teaching Among Teachers in
Grades 7 through 12

The percent of 1998 full-time public school
teachers in grades 7 through 12 who reported
having an undergraduate or graduate major or
minor in their main teaching assignment field
ranged from 82 percent of mathematics teachers
to 96 percent of foreign language teachers (tables
5 and B-7). Comparable data from 1993-94
showed a somewhat similar distribution. The
percent of the 1993-94 teachers in grades 7
through 12 who reported having an under-
graduate major or minor in their main teaching
assignment field ranged from 77 percent of
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Table 6.—Percent of full-time public school teachers in grades 7 through 12 who reported having
an undergraduate or graduate major or minor in their main teaching assignment field,
by selected school characteristics: 1993-94

Q

Social
School and teacher characteristic English/ Foreign stud!es/ Mathematics Science
language arts language social
science
All targeted public school teachers' ................... 78 93 87 77 82
Locale
Central CitY .ooveveveveevenrere e 78 96 89 76 83
Urban fringe/town/rural 78 92 86 77 82
Percent minority enrollment in school
50 percent Or I€SS........cciiiieriinniiiniseeeniie e 79 93 87 78 83
More than 50 Percent........cccoevveevenieccesenenrerueniennes 74 96 88 71 77
Percent of students in school eligible for free or
reduced-price school lunch
Less than 60 percent.........cccoecvrcemnmsiinvisniinneins 79 93 88 78 83
60 PErCEnt OF MOTE ...veveiiieriririviririiereressaeasaraninas 70 95 8i 70 75

'Targeted public school teachers were full-time public school teachers in grades 1 through 12 whose main teaching assignment was in
English/language arts, social studies/social sciences, foreign languages, mathematics, science, or general elementary,

SOURCE: U.S. Department of Education, National Center for Education Statistics, 1993-94 Schools and Staffing Survey, unpublished

tabulations, 1998.

mathematics teachers to 93 percent of the foreign
language teachers (tables 6 and C-7). In-field
teaching for the main teaching assignment in
grades 7 through 12 was higher in the 1998 study
than in the 1993-94 study for English and science.

A key issue in the literature on equity concerns in
educational quality is the extent to which in-
field/out-of-field teaching varies by certain school
characteristics. Research has found that schools
with factors such as a high concentration of
poverty or location in an urban or central city area
are more likely than more affluent or suburban
schools to have higher rates of out-of-field-
teaching (U.S. Department of Education, 1996b).
The 1998 and 1993-94 data showed some
variations in the amount of in-field teaching in the
main assignment field by these characteristics.
The data in tables 5 and 6 are presented
differently than in other tables to allow
comparisons among schools by characteristics
often targeted in equity research.

In 1998, differences by poverty concentration or
percent minority enrollment in the school in the
prevalence of in-field teaching for main
assignment field were not statistically significant
for teachers in grades 7 through 12 (tables 5 and
B-7). In-field teaching in science differed by
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school locale for the 1998 teachers. Science
teachers were somewhat less likely to be teaching
in field in their main assignment field in schools
located in central cities than in schools located in
urban fringe, town, or rural areas. The 1993-94
data found that English/language arts teachers
were less likely to be teaching in field for their
main assignment field in schools with the highest
concentration of poverty (as defined by 60
percent or more of students eligible for free or
reduced-price lunch) than were English teachers
in schools where less than 60 percent of the
students were eligible for free or reduced-price
lunch (tables 6 and C-7). No significant
differences were found by locale or percent
minority enrollment in the school for 1993-94
teachers in grades 7 through 12."

' Because of the large standard errors surrounding the estimates of
in-field teaching broken out by school characteristics (because of
the small number of teachers in each category in the 1998 survey),
differences that may appear large may not be statistically
significant. In contrast, the sample of teachers in the 1993-94
survey is much larger than it is in the 1998 survey, the standard
errors surrounding the 1993-94 estimates are smaller, and,
therefore. smaller differences by school characteristics will be
statistically significant for the 1993-94 teachers.
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Table 7.—Percent of full-time public school teachers in grades 9 through 12 who reported having
an undergraduate or graduate major or minor in their main teaching assignment field,

by selected school characteristics: 1998

Social
- English/ Foreign studies/ . .
School and teacher characteristic language arts language social Mathematics Science
science
All targeted public school teachers' ................... 96 96 96 90 94
Locale
Central City ...ooveeeeeececeeree e e se s e arne s 94 100 96 88 90
Urban fringe/town/rural..........cccoconerienceeeenaneens 97 95 96 90 96
Percent minority enrollment in school
50 Percent Or 1€SS....oveveuiuereerereserercnicseersesteesnreans 97 96 96 92 95
More than 50 percent..........occcoveeeeeieieeceeineeeecrenenes 94 # 97 82 92
Percent of public school students in school eligible
for free or reduced-price school lunch
Less than 60 percent.........coeeeeeeeeveeneerisnerncnsiarennins 96 96 96 91 94
60 PErCent OF MOTE .....ovcvcveeereirieecverenieeeeerraenreereanes 93 # # 81 #

#Too few cases for a reliable estimate.

'Targeted public school teachers were full-time public schoo! teachers in grades 1 through 12 whose main teaching assignment was in
English/language arts, social studies/social sciences, foreign languages, mathematics, or science, or who taught a self-contained classroom.

SOURCE: U.S. Department of Education, National Center for Education Statistics, Fast Response Survey System, Teacher Survey on

Professional Development and Training, 1998.

In-Field Teaching Among Teachers
in Grades 9 through 12

In-field teaching was also examined separately
for teachers in grades 9 through 12, since there
are different definitions of what constitutes
secondary schooling. The percent of 1998 full-
time public school teachers in grades 9 through
12 who reported having a major or minor in their
main teaching assignment fields was 90 percent
for mathematics teachers, 94 percent for science
teachers, and 96 percent for teachers of
English/language arts, foreign language, and
social studies/social science (tables 7 and B-8).
Comparable 1993-94 data showed a somewhat
similar distribution. The percent of 1993-94
teachers who reported having a major or minor in
their main teaching assignment fields ranged from
87 percent of mathematics teachers to 93 percent
of the foreign language teachers (tables 8 and
C-8). In-field teaching for the main assignment
field in grades 9 through 12 was higher in the
1998 study than in the 1993-94 study for English,
social studies, and science. In addition, for both

1998 and 1993-94, the percent of teachers who
reported having an undergraduate or graduate
major or minor in their main teaching assignment
field was significantly lower for teachers of
grades 7 through 12 than for teachers of grades 9
through 12 for mathematics, science, English/
language arts, and social studies/social sciences,
indicating that teachers in grades 7 and 8 are less
likely to be teaching in field than are teachers in
grades 9 through 12.

Differences by poverty concentration, locale, or
percent minority enrollment in the school in the
prevalence of in-field teaching for main teaching
assignment were not statistically significant for
1998 teachers in grades through 9 through 12.
Mathematics teachers in 1993-94 were less likely
to be teaching in field in their main assignment
area in schools with the highest minority
enrollment. No significant differences were
found by locale or poverty concentration in the
school for 1993-94 teachers in grades 9 through
12. '
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Table 8.—Percent of full-time public school teachers in grades 9 through 12 who reported having
an undergraduate or graduate major or minor in their main teaching assignment field,
by selected school characteristics: 1993-94

Social
School and teacher characteristic English/ Foreign ' SIUdFS/ Mathematics Science
language arts language social
science
All targeted public school teachers' ................... 88 93 92 87 90
Locale
Central CitY .ooeeeeeeeeeeee et 86 96 94 84 90
Urban fringe/town/rural 88 93 91 87 90
Percent minonty enrollment in school
50 PErcent Or 1€SS....ueueeeeeeeeeeeieeeeieeeeeeee et 88 93 91 88 90
More than 50 percent..........coooocoiiiiiiiiieeiieeeae 87 95 94 80 87
Percent of students in school eligible for free or
reduced-price school lunch
Less than 60 percent.... 87 93 92 87 90
60 PErCENt OF MOTE ...t 89 95 90 83 91

"Targeted public school teachers were full-time public school teachers in grades 1 through 12 whose main teaching assignment was in
English/language arts, social studies/social sciences, foreign languages, mathematics, science, or general elementary.

SOURCE: U.S. Department of Education, National Center for Education Statistics, 1993-94 Schools and Staffing Survey, unpublished

tabulations, 1998.

Summary

This chapter on preservice learning and teaching
assignment began with a description of the
concerns and critiques of the current training
received by prospective teachers. Criticisms
focused on three features of their training and
placement—teachers’ education, certification,
and teaching assignment. In many ways, this
report does not address the heart of these
critiques—the quality of the teacher education
programs that train teachers. This report is about
teachers, not the programs and institutions that
train them. However, this study did investigate
three basic concerns that have received growing
attention—that teachers do not have academic
majors, that many teachers may not be fully
certified, and that a large number of educators are
teaching subjects for which they have not
received training.

The 1998 study found that 38 percent of the
teachers had an undergraduate or graduate major
in an academic field. Among high school
teachers, however, the percentages were much
higher, with two-thirds of high school teachers
having majored in an academic field. However,
only 22 percent of elementary school teachers had

majored in an academic field. These findings
paralleled those from 1993-94, where the same
patterns emerged. In addition, the 1998 and
1993-94 studies indicated that most teachers were
fully certified (with a regular or standard state
certificate, or an advanced professional
certificate) in the field of their main teaching
assignment. Not surprisingly, however, results of
the 1998 and 1993-94 surveys indicated that new
teachers were less likely than more experienced
teachers to have regular certification.

Results of the 1998 survey suggest that teachers
possess many of the basic prerequisites for
teaching—advanced degrees and the appropriate
certification and education. Most teachers in
grades 7 through 12 have a major or minor in
their main teaching assignment field. As
suggested earlier, teaching is complex, and the
demands continue to change and grow. Meeting
these challenges requires teachers to be lifelong
learners. Much of their learning, after initial
preservice training, takes place on the job. This
type of learning is the focus of the next chapter of
this report.

—20—
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3. CONTINUED LEARNING

Teachers’ continued learning is the second feature
of teacher preparation and qualifications
addressed in this report. Continued learning is
particularly important because the nation’s
schools have been increasingly challenged by
policy initiatives to “do better, and to do
differently” (McLaughlin and Oberman 1996: iv).
At the core of educational reforms to raise
standards, reshape curricula, and restructure the
way schools operate is the call to reconceptualize
the practice of teaching (Darling-Hammond and
McLaughlin, 1996). American children need a
broader range of skills, including higher order
thinking skills and technological expertise.
Teachers must learn to teach students in ways that
promote such skills. At the same time, teachers
face the greater challenges of rapidly increasing
technological changes, greater diversity in the
classroom, and a push to teach in innovative ways
(often different from how they were taught and/or
from the formal preservice training they
received).

In order to meet the changing demands of their
jobs, high-quality teachers must be capable and
willing to continually learn and relearn their
trade. This learning begins prior to entering the
classroom (as discussed in the previous section).
However, beginning teachers are often not fully
prepared for the requirements of classroom
teaching (Fullan with Stiegelbauer, 1991).
Continued learning, the second aspect of teacher
preparation and qualifications addressed in this
report, is key to building educators’ capacity for
effective teaching, particularly in a profession
where the demands are changing and expanding.
Continued learning takes multiple forms; the two
key forms discussed here are formal professional
development and collaboration with other
teachers.

Formal Professional
Development

The first aspect of continued learning, formal
professional development, is included in the

National Education Goals; Goal 4 states: “By the
year 2000, the nation’s teaching force will have
access to programs for the continued
improvement of their professional skills and the
opportunity to acquire the knowledge and skills
needed to instruct and prepare all American
students for the next century.” The inclusion of a
national goal for teacher professional develop-
ment represents an increased focus on
professional development as an important vehicle
for school reform and educational excellence
(Sprinthall, Reiman, and Theis-Sprinthall, 1996).
Some schools and school districts require teachers
to participate, and certain states have passed
initiatives encouraging or mandating certain types
of professional development. In addition, some
teachers actively seek their own opportunities for
professional development. For example, college
coursework completed after a teacher has started
teaching is one form of professional development.
However, access to professional development
activities may vary widely among teachers; for
example, there may be more opportunities for

participation in districts located in close
proximity to a university or college.

Formal professional development typically
consists of school and district “staff-

development” programs. Teachers often attend
classes sponsored by their districts and attend
workshops, conferences, and summer institutes.
Workshops and conferences are the most typical
form of continuing professional development.
They are usually designed to meet short-term
goals of implementing specific instructional
change, such as the integration of technology into
classroom teaching.

However, these traditional approaches to
professional development (e.g., workshops,
conferences) have been criticized for being
relatively ineffective because they are usually
short term; they lack continuity through adequate
followup and ongoing feedback from experts;
they are typically isolated from the participants’
classroom and school contexts; and they take a
passive approach to training teachers, allowing
little opportunity to learn by doing and reflecting
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with colleagues. A core argument is that unless
professional development programs are carefully
designed and implemented to provide continuity
between what teachers learn and what goes on in
their classrooms and schools, these activities are
not likely to produce any long-lasting effects on
either teacher competence or student outcomes
(Fullan with Stiegelbauer, 1991). In other words,
as traditionally practiced, professional develop-
ment activities may lack connection to the
challenges teachers face in their classrooms.

In order to investigate such issues, the 1998
survey elicited information from teachers
regarding their recent participation in professional
development programs in each of eight content
areas (see figure 5). Because of changes in
technology, in the notions of effective teaching,
and in the types of students and students’ needs
teachers encounter in their classrooms, the survey
elicited information regarding teachers’ formal
professional development in such areas as
technology, new methods of teaching, state or
district curriculum or performance standards, and
accommodating students with disabilities or from
diverse linguistic or cultural backgrounds.
Because there is a good deal of skepticism
regarding the value of formal professional
development for teachers’ work, the survey also
requested information regarding the extent to
which teachers’ felt that these opportunities
improved their teaching. Moreover, because
limited exposure is one of the criticisms launched
at traditional forms of professional development,
the survey also asked teachers to indicate the
duration of their exposure to different
professional development opportunities (i.e., time
spent on particular activities). The data indicate
that teacher participation in professional
development in 1998 was high: almost all of the
teachers surveyed in 1998 (99 percent) had
participated in  professional development
programs in at least one of the listed content areas
in the last 12 months (not shown in tables).

Teachers in the 1993-94 survey were also asked
about their participation in professional
development programs in the past 12 months.
However, the survey covered five content areas:
methods of teaching their subject field, student
assessment, cooperative learmning in the
classroom, uses of education technology for
instruction, and in-depth study in their subject
field (see figure 6). The data also indicate that an

overwhelming majority of teachers (90 percent)
participated in  professional development
activities during 1993-94 (not shown in tables).

Content of Professional Development

In 1998, teachers were more likely to have
participated in  professional development
activities that appear consistent with the emphasis
of education reform to do things differently and
better (figure 5). Teachers were more likely to
have participated in implementing state or district
curriculum and performance standards
(81 percent), integrating educational technology
into the grade or subject taught (78 percent),
implementing new teaching methods (77 percent),
doing in-depth study in the subject area of their
main teaching assignment (73 percent), and using
student performance assessment techniques
(67 percent) than in other areas. About half had
participated in professional development in
classroom management and addressing the needs
of students with disabilities. One exception to
this pattern is participation in professional
development programs that addressed the needs
of students with limited English proficiency or
from diverse cultural backgrounds; teachers were
least likely to have participated in these activities
(31 percent).

In 1993-94, teachers were most likely to have
recent professional development that appears to
emphasize pedagogical skills; 67 percent of
teachers had professional development on
methods of teaching in their subject field (figure
6). Fewer teachers had any recent professional
development in student assessment (55 percent),
cooperative learning (53 percent), and uses of
educational technology for instruction
(51 percent). Teachers were least likely to
participate in in-depth study in their subject field
(29 percent).

In addition to other issues, addressing the needs
of students with limited English proficiency or
from culturally diverse backgrounds has recently
become a central concern mainly because of
growing student populations with these
backgrounds. Therefore, teacher training to meet
these needs might be particularly important to
schools with large minority student populations.
In 1998, teacher participation in professional
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Figure 5.—Percent of full-time public school teachers who participated in professional development
activities in the last 12 months that focused on various topics: 1998

Percent
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1
80 -
60 -
40 4
N l
0
Stateor  Integration of New In-depth Student Classroom  Addressing  Addressing
district educational  methods study inthe performance management, the needsof the needs of
curriculum technology in of teaching subjectarea  assessment including  students with students with
and the grade or (e.g., of your main student disabilities limited
performance subject you cooperative teaching discipline English
standards teach learning) assignment proficiency or
from diverse
cultural
backgrounds

SOURCE: U.S. Department of Education, National Center for Education Statistics, Fast Response Survey System, Teacher Survey on
Professional Development and Training, 1998.

Figure 6.—Percent of full-time public school teachers who participated in professional development
activities since the end of the last school year that focused on various topics: 1993-94

Percent
100 -
80 -
60 -
40 -
20 4
0
Methods of Student Cooperative Uses of In-depth study
teaching your assessment learning in the  educational in your subject
subject field classroom technology for field
instruction

SOURCE: U.S. Department of Education, National Center for Education Statistics. 1993-94 Schools and Staffing Survey, unpublished
tabulations. 1998.
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Figure 7.—Percent of full-time public school teachers who participated in professional development
activities in the last 12 months that addressed the needs of students with limited English
proficiency or from diverse cultural backgrounds, by percent minority enrollment in

the school: 1998

Percent
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20 A 14

. Il

5 percent or less
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More than 50
percent

21 to 50 percent

Percent minority enrollment in the school

SOURCE: U.S. Department of Education, National Center for Education Statistics, Fast Response Survey System, Teacher Survey on

Professional Development and Training, 1998.

development programs that focused on limited
English proficient or culturally diverse students
generally increased with the percent minority
enrollment in the school (figure 7). For example,
teachers from schools with more than 50 percent
minority enrollment were much more likely than
those who taught in schools with 5 percent or less
minority enrollment to participate in professional
development programs on this topic (51 versus 14
percent).

Participation in professional development in
programs that addressed the needs of limited
English proficient and culturally diverse students
also varied by region (figure 8). For example,
teachers in the West were far more likely than
teachers in the South to have had training in this
content area (51 versus 33 percent). Further,
teachers in the South were more likely to
participate in these programs than those in the
Midwest or Northeast.

Professional Development and
Teaching Experience

In an era of education reform, continuing
professional development is equally relevant for

both new and experienced teachers as many
aspects of teaching may be changing. Teacher
participation in professional development may be
influenced by several factors: personal
motivation, school or district requirement, and
state initiatives requiring or encouraging certain
types of professional development. Moreover,
while certain kinds of on-the-job training, such as
classroom  management and  curriculum
development, may be more relevant to the needs
of new teachers than experienced teachers, those
who have taught for many years may have a
greater need to upgrade their skills in the use of
educational technology. It is, therefore, useful to
examine whether teaching experience makes a
difference to participation in professional
development in various content areas.

The data suggest that teaching experience makes
little difference to teacher participation in
professional development in most of the content
areas. One area in which teaching experience
was, however, clearly related to teacher
participation in professional development was
classroom management, including student
discipline. The likelihood of participating in
professional development programs that focused
on classroom management generally decreased

— 24
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Figure 8.—Percent of full-time public school teachers who participated in professional development
activities in the last 12 months that addressed the needs of students with limited English
proficiency or from diverse cultural backgrounds, by region: 1998

Percent
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SOURCE: U.S. Department of Education, Nationa! Center for Education Statistics, Fast Response Survey System, Teacher Survey on

Professional Development and Training, 1998.

Table 9.—Percent of full-time public school teachers who participated in professional development
activities in the last 12 months in various content areas, by teaching experience: 1998

Content area

Teaching experience

State or district curriculum and performance standards...................
Integration of educational technology in the grade or subject you teach
New methods of teaching (e.g., cooperative learning) .............cce.c....
In-depth study in the subject area of your main teaching assignment....
Student performance asseSSMENL..........cocevrermviriineresserssessessersessernescen
Classroom management, including student discipline......................
Addressing the needs of students with disabilities ...........ccccocevvennne

Addressing the needs of students with limited English proficiency or
from diverse cultural backgrounds .......cccceeirvevveeeennvcneenicreeeicnne

3 or fewer 4109 1010 19 20 or more
years years years years
78 84 84 80
72 79 79 79
82 79 78 73
77 78 74 67
66 72 69 64
65 53 46 43
49 47 50 46
36 34 36 25

SOURCE: U.S. Department of Education, National Center for Education Statistics, Fast Response Survey System, Teacher Survey on

Professional Development and Training, 1998.

with years of teaching experience (table 9). For
example, in 1998, teachers with 3 or fewer years
experience were more likely than more
experienced teachers to participate in such a
program, and those with 4 to 9 years experience
were more likely to do so than those who taught
for 10 or more years.

In some other areas, teacher participation in
professional development differed between the
least experienced teachers and those who were

—25—

very experienced (table 9). For example, in 1998,
teachers with 3 or fewer years of experience were
more likely than those who had taught for 20 or
more years to participate in programs that
addressed new methods of teaching (82 versus 73
percent). Newer teachers were also more likely
than very experienced teachers to have
participated in professional development on in-
depth study in the subject area of the main
teaching assignment (77 versus 67 percent).
Moreover, most experienced teachers (20 or more
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Table 10.—Percent of full-time public school teachers who participated in professional
development activities since the end of the school year in various content areas, by

teaching experience: 1993-94

Content area

Teaching experience

Methods of teaching your subject field.......c..ccoeveeeriviicevnncnrenennennn.
Student @SSESSIMENL......ccovieeieeirereeeireireeieseissestassesssnesstassasssessnnssassass

Cooperative leaming in the classroom...............

Uses of educational technology for instruction..........cccoveeevenveveennenes
In-depth study in your subject field ..........covmvviveivvvnivnicirririnnns

3 or fewer 4109 10to 19 20 or more
years years years years
68 73 69 62
56 57 55 53
53 53 54 52
46 53 53 51
27 30 30 27

SOURCE: U.S. Department of Education, National Center for Education Statistics, 1993-94 Schools and Staffing Survey, unpublished

tabulations. 1998.

Table 11.—Percent of full-time public school teachers indicating the number of hours spent in
professional development activities in the last 12 months in various content areas: 1998

Content area

Total hours spent*
1108 [ More than 8

State or district curriculum and performance standards........c.cccooveevciiiniiiiiiiniie s 61 39
Integration of educational technology in the grade or subject you teach .......ccoceveueiiviviirieineninncnecreenes 62 38
New methods of teaching (e.g., COOPErative le@mMINg).......cccvverieevirreerinresesressenreesessessesesssesessessssosessssasessoss 61 39
In-depth study in the subject area of your main teaching assignment...........ccocoeveveeevevenrenesesenriniesnieinns 44 56
Student perfOrManCe aSSESSIMENL .....covviuererieieiiriiietesee e sestsstssesesessesessassastassessstessesersrersresressersssrsesssernons 71 29
Classroom management, including student diSCIPIINE .......cocvevivmeeriiriveiiiiiiieeecse e e esesssesesenens 78 22
Addressing the needs of students with diSabilItIeS.......c.ccoreveerirrerreeriniiieiie et e esn e eresse e sbeseseseesess 81 19
Addressing the needs of students with limited English proficiency or from diverse cultural backgrounds . 70 30

*Percents are based on those who participated in professional development activities in a particular content area.
SOURCE: U.S. Department of Education, National Center for Education Statistics, Fast Response Survey System, Teacher Survey on

Professional Development and Training, 1998.

years) were less likely than all others to
participate  in  professional  development
addressing the needs of limited English proficient
or culturally diverse students. The 1993-94 data
on participation in professional development
about teaching methods in the teachers’ subject
field also showed a difference between the least
and most experienced teachers (68 versus
62 percent, table 10).

Intensity of Professional
Development Activities

A major criticism of professional development
programs is the lack of intensity and followup in
traditional staff development programs such as
workshops and seminars. The core issue is that
these programs are typically too short term to
allow for meaningful change in teaching
performance.

The 1998 data indicate that participation in
professional development programs typically
lasted from 1 to 8 hours, or the equivalent of 1
day or less of training (tables 11 and B-9). The
content area for which teachers were most likely
to spend more than a day of professional
development was in-depth study in the subject
area of the main teaching assignment (table 11).
However, although teachers typically need
extended time to pursue research on in-depth
studies, slightly more than half of teachers spent
more than a day in professional training in this
content area (56 percent). The areas in which
teachers were least likely to spend more than a
day of training were addressing the needs of
students with disabilities (19 percent) and
classroom management (22 percent).
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Table 12.—Percent of full-time public school teachers indicating the number of hours spent in
professional development activities since the end of the last school year in various

content areas: 1993-94
Total hours spent*
Content area

lto 8 l More than 8
Methods of teaching your SubJect field........cccomreicemmierieecccriir ittt 57 43
STUAENE ASSESSTNEI ...eveerierievenrsiarseesestassessassnesesessassescreesensessersensenesessaseane s it sass sossasssissostesssstasassssssasassnnssanen 78 22
Cooperative Jearning in the ClasSrOOM..........ccuiiiuiiriniii e et e enees e 73 27
Uses of educational technology for INStrUCHION ..ot i e e 70 30
In-depth study in Your SUBJECt flEld ........co.cuirmmmrmereieiriiiiiiiti s 49 51

*Percents are based on those who participated in professional development activities in a particular content area.
SOURCE: U.S. Department of Education, National Center for Education Statistics, 1993-94 Schools and Staffing Survey, unpublished

tabulations, 1998.

Table 13.—Percent of full-time public school teachers who participated in professional
development activities in the last 12 months indicating the extent to which they believe
the activity improved their teaching: 1998

Content area

Improved classroom teaching

State or district curriculum and performance standards ....................
Integration of educational technology in the grade or subject you teach
New methods of teaching (e.g., cooperative learning) ...........ccco..cu..
In-depth study in the subject area of your main teaching assignment ....
Student performance aSSESSMENL.......c..ocueuevvemrmrmrmrucuruenereeesrencacreecns
Classroom management, including student discipline.......................
Addressing the needs of students with disabilities ........ccoceceeeiiae.

Addressing the needs of students with limited English proficiency or
from diverse cultural backgrounds ........ccocoeeeveeeeciicicinccirenee.

Alot I Moderately [ Somewhat T Not at all
12 36 39 13
21 38 34 6
22 42 31 4
28 44 26 2
17 39 38 6
19 39 35 7
14 36 44 6
18 34 40 9

NOTE: Percents are computed across each row, but may not sum to 100 because of rounding.
SOURCE: U.S. Department of Education, National Center for Education Statistics, Fast Response Survey System, Teacher Survey on

Professional Development and Training, 1998.

Teacher participation in professional development
in 1993-94 was also likely to be short term,
typically lasting from 1 to 8 hours (tables 12 and
C-9). Moreover, the content area for which
teachers were most likely to spend more than a
day of training was in-depth study in the subject
area of the main teaching assignment. Teachers
were least likely to spend more than a day of
professional development on student assessment
(22 percent), cooperative learmning in the
classroom (27 percent), and uses of educational
technology for instruction (30 percent).

Perceived Impact of
Professional Development

Since the rationale behind professional programs
is to provide the forum for teachers to upgrade
their knowledge, skills, and practices, it is useful
to assess the extent to which participation in these

activities helped teachers to achieve these
objectives. To gauge the perceived impact of
professional development programs, the 1998
survey asked teachers to assess the extent to
which their participation in programs in a
particular content area improved their teaching.
Of those teachers who participated in programs in
a particular area, the extent to which they

" believed it improved their teaching “a lot” ranged

from 28 percent for in-depth study to 12 percent
for implementing state or district curriculum and
performance standards (tables 13 and B-10). Few
teachers indicated that a program did not help at
all. For every program, 70 to 80 percent of the
teachers reported that it was moderately or
somewhat effective. = For example, for the
program that ranked highest in its perceived
impact (in-depth study in the subject area of the
main teaching assignment), 70 percent of teachers
believed that participation improved their

41
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Table 14.—Percent of full-time public school teachers who participated in professional
development activities in the last 12 months indicating that the activity improved their
teaching a lot, by teaching experience: 1998

Content area

Teaching experience

State or district curriculum and performance standards ....................
Integration of educational technology in the grade or subject you teach
New methods of teaching (e.g., cooperative learning) .........c..........
In-depth study in the subject area of your main teaching assignment ....
Student performance asseSSMENL..........c.cucucueucucreriecucecneecceeseseeeenes
Classroom management, including student discipline.......................
Addressing the needs of students with disabilities ........cccccueeueennne...

Addressing the needs of students with limited English proficiency or
from diverse cultural backgrounds........cccoceveeveeereceneeeeceecene

3 or fewer 4109 10t0 19 20 or more
years years years years
12 12 14 11
19 23 23 21
24 24 23 21
33 31 28 26
20 16 18 17
28 18 17 16
18 13 15 13
18 17 17 18

SOURCE: U.S. Department of Education, National Center for Education Statistics, Fast Response Survey System, Teacher Survey on

Professional Development and Training, 1998.

teaching moderately (44 percent) or somewhat
(26 percent).

Teachers’ perceptions about how much
participation in various professional development
programs improved their teaching were examined
against years of teaching experience. For most of
the 1998 content areas, teaching experience was
not related to teachers’ perception that
participation in that content area improved their
teaching “a lot.” The one area in which teaching
experience clearly was related was classroom
management. Newer teachers were more likely
than more experienced teachers to report that
professional  development in  classroom
management improved their teaching “a lot”
(tables 14 and B-10).

A criticism of short-term  professional
development programs is that they fail to bring
about more long-term change in teachers’
competencies for classroom teaching. To further
assess the impact of professional development
programs, the 1998 data were explored to
examine whether the amount of time spent in
professional development activities made a
difference to perceived teaching improvement.

The number of hours teachers participated in
professional development programs was related
to how much they believed it improved their
classroom teaching (table 15). For every content
area, teachers who participated for more than 8
hours believed it improved their teaching more
than teachers who participated for 8 hours or less.

For example, teachers who spent more than 8
hours in professional development on new
methods of teaching in the classroom were more
likely than those who spent 1 to 8 hours to report
that participation in the program improved their
teaching “a lot” (39 versus 12 percent). These
patterns suggest that increased time spent in
professional development is associated with the
perception of significant improvements in
teaching.

Collaboration with
Other Teachers

Collaboration with other teachers is the second
feature of teachers’ continued learning addressed
in this report. Unlike traditional professional
development activities, peer collaboration has
been heralded by teachers, researchers, and
policymakers as essential to teachers’ continuous
learning. Initiatives to improve the quality and
efficacy of continued learning emphasize the
development of learning communities within and
across schools and highlight the importance of
these mechanisms to foster teacher learning.

Opportunities for collaboration include those that
are provided within the school and those that
occur within professional networks across schools
and other institutional structures. Teacher
participation in school-based activities is likely to
produce positive and long-lasting change because
such  activities provide the Dbasis for
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Table 15.—Percent of full-time public school teachers indicating the extent to which participation
in professional development activities in various content areas improved their
classroom teaching, by the number of hours spent in professional development in that

content area in the last 12 months: 1998

Content area

Improved my teaching

A lot J Moderately I Somewhat I Not at all

State or district curriculum and performance standards

120 8 HOUPS ettt et et et sttt s e snncis 7 34 44 15

MOTre than 8 ROUTS ....c.coeeiereeieereeieieeie e iereeeseere e etnae e s eeesseseeaeeneessen 20 39 31 10
Integration of educational technology in the grade or subject you teach

1to 8 hours.............. 12 36 44 8

More than 8 hours 38 43 17 2
New methods of teaching (e.g., cooperative learning)

110 B ROUPS..corectieirtcicieicvecierercieseeietecteacear st eeanseneasessaseressessessasreeserans 12 43 40 6

More than 8 NOUTS .....ceeeecoeicicieiciciccie ettt st ere e e 39 41 18 2
In-depth study in the subject area of your main teaching assignment

110 B ROUTS 1euceree vt ccciniercraectre st et stesesssase s eaee e ears st e asseasaressas e 12 47 38 3

More than 8 ROUTS ......ccueieeeieieirnre et et et e e e e sere e eneae 41 41 17 1
Student performance assessment

110 8 ROUTS ...t er e et see e seesee s e er e eve s e saae e sere 10 37 45 7

MOTE than 8 HOURS .oveeiicireicrariricreeieteseereetee et eeets e eeseeseevsseseseeerens 35 41 20 3
Classroom management, including student discipline

T 10 8 ROUTS .ottt e e e e ac e e e st e e en e ereeas 13 39 40 8

MOre than 8 ROUPS ....occ.vreirirnicirinnicienree et c e seeeeeseserase s seri s saees 40 41 14 5
Addressing the needs of students with disabilities

110 8 ROUPS ..ot et reesa e e sssasae e esseeaessseeeneenenesrs 8 37 49 7

MOTe than 8 ROURS ....cceerrirureriririecicrieteeieieeeeeetetstreese s resaee e reserseaeesens 42 32 23 3
Addressing the needs of students with limited English proficiency or
from diverse cultural backgrounds

110 8 ROUTS v cccircicecinicicteie et caee e e cese s e saeesr s e seses e anen 9 34 47 10

More than 8 NOUTS ......cveiriiieeereeceie e et eetec e e ereeens 38 34 23 5

NOTE: Percents are computed across each row, but may not sum to 100 because of rounding.
SOURCE: U.S. Department of Education, National Center for Education Statistics, Fast Response Survey System, Teacher Survey on

Professional Development and Training, 1998.

transformative learning.  Such collaboration
revolves around joint work and teacher networks.
Joint work such as team teaching, mentoring, and
formally planned meetings are important
mechanisms for productive exchange of ideas and
reflection about practice. For instance, the focus
on specific subject matter and teaching strategies
helps teachers to improve their content
knowledge and pedagogical skills. Mentoring is
an effective mechanism for one-to-one
professional guidance and for cultivating a
teaching culture in which expert teachers serve as
an essential resource for new teachers. All of
these teaching-related activities are consistent
with the view of professional development as a
lifelong, inquiry-based collegial process rooted in
the development of schools as collaborative
workplaces.

Collaborative relationships may extend beyond
classrooms and school buildings to school-
university collaborations or partnerships, teacher-
to-teacher and school-to-school networks, and
participation in district, regional, or national task
forces. These communities can be organized
across subject matter, pedagogical issues, and
significant school reforms. These networks can
be powerful learning tools to engage
professionals in collective work and allow
teachers to go beyond their own classrooms and
schools to engage in professional discourse about
their own experiences and the experiences of
others.
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Figure 9.—Percent of full-time public school teachers who participated in various activities related

to teaching in the last 12 months: 1998

Percent
100 W
81
80
62 61
60 53
40 A
26
19

N .

0- l
Regularly Common Networking Individual or Mentoring  Being mentored
scheduled  planning period withteachers  collaborative another teacher by another

collaboration for team outside your research in a formal teacherin a
with other teachers school relationship formal
teachers relationship

SOURCE: U.S. Department of Education, National Center for Education Statistics, Fast Response Survey System, Teacher Survey on

Professional Development and Training, 1998.

Participation in Collaborative Activities

To provide a national profile of teachers’ peer
collaboration, the 1993-94 survey asked teachers
about their participation in the last 12 months in
various mentoring and collaborating activities
related to teaching, and the extent to which they
felt each of these activities improved their
teaching. These activities were:

] A common planning period for team
teachers;

] Regularly scheduled collaboration with
other teachers, excluding meetings held for
administrative purposes;

] Being mentored by another teacher in a
formal relationship;

] Mentoring another teacher in a formal
relationship;

L Networking with teachers outside your
school; and

| Individual or collaborative research on a
topic of interest to you professionally.

Almost all (95 percent) of the teachers had
participated in at least one of the listed activities
in the last 12 months (not shown in tables).
Regularly scheduled collaboration with other
teachers was the activity in which teachers were
most likely to have participated, with four out of
five teachers reporting such collaborations in the
last 12 months (figure 9). About 60 percent of
the teachers had participated in common planning
periods for team teachers and networking with
teachers outside the school, and about half
reported  involvement in individual or
collaborative research."”

Mentoring can be an important way for teachers
to share information and experiences about
teaching in a one-on-one relationship.  Such
relationships may be particularly useful to new
teachers as they seek to develop -effective
teaching practices. The study found that about a
quarter of the teachers indicated that they had
mentored another teacher in a formal relationship
in the last 12 months, and 19 percent said that
they had been mentored by another teacher in

15 . . . . T
While this section deals with teacher cotlaboration. individual or
collaborative research is discussed here because the item was

included in the set of questions that asked about collaborative
activities.
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Figure 10.—Percent of full-time public school teachers who participated in mentoring activities in
the last 12 months, by teaching experience: 1998

Percent
100 4

80 4

60 4

40 -

20 4

B3 or fewer years
(14 t0 9 years
E101to 19 years
N20 or more years

27

Being mentored by another teacher
in a formal relationship

Mentoring another teacher
in a formal relationship

SOURCE: U.S. Department of Education, National Center for Education Statistics, Fast Response Survey System, Teacher Survey on

Professional Development and Training, 1998.

such a relationship (figure 9). The relatively low
levels of teacher participation in mentoring reflect
a pattern in which newer teachers were more
likely than more experienced teachers to be
mentored. The likelihood of mentoring and of
being mentored by another teacher varied
substantially by years of teaching experience
(figure 10). Teachers with 3 or fewer years of
teaching experience were the most likely to have
been mentored by another teacher in the last 12
months and the least likely to have acted in the
role of mentor to another teacher. In fact, almost
three out of five new teachers had been mentored
by another teacher in the last year, suggesting that
schools and/or teachers recognize the importance
of such relationships early in a teacher’s career.

Frequency of Participation

Teachers were also asked how frequently they
had participated in the activities, within a range of
at least once a week to a few times a year; survey
results showed considerable variation on this
dimension (table 16). Among teachers who
reported engaging in a particular activity, they
participated the most frequently in common
planning periods for team teachers, with 60
percent participating at least once a week. This

was followed by mentoring another teacher in a
formal relationship (42 percent) and engaging in
regularly scheduled collaboration with other
teachers (34 percent). While many teachers
(61 percent) indicated that they had participated
in networking with other teachers outside the
school (figure 9), the frequency of this kind of
activity was low; 60 percent of these teachers
reported such interactions only a few times a
year.

Perceived Effect of Participation

Teachers who reported participating in an activity
were also asked to indicate the extent to which
they believed the activity improved their
classroom teaching. In general, participation in
most activities was perceived to improve
classroom teaching moderately or somewhat; few
teachers believed that participation in a particular
activity did not help their teaching at all (tables
17 and B-12). Moreover, 40 percent of teachers
who had a common planning period for team
teachers believed that this opportunity improved
their classroom teaching a lot, while one-third
reported experiencing similar benefits from
individual or collaborative research, or from
being mentored by another teacher.
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Table 16.—Percent of full-time public school teachers who participated in activities related to
teaching in the last 12 months, by frequency of participation: 1998

Frequency of participation*

Activity A few times Once a 210 3 times At least
ayear month a month once a week

Regularly scheduled collaboration with other teachers.......................... 23 21 22 34
Common planning period for team teachers .........ooivieriniesinseerenennes 15 11 14 60
Networking with teachers outside your school...........cccevievivenneninennnes 60 18 12 10
Individual or collaborative research on a topic of interest

Professionally ........occeeerteiniien e e e 48 16 18 19
Mentoring another teacher in a formal relationship 29 12 17 42
Being mentored by another teacher in a formal relationship............ 46 14 17 24

*Percents are based on those who participated in a particular activity related to teaching.
NOTE: Percents are computed across each row, but may not sum to 100 because of rounding.
SOURCE: U.S. Department of Education, National Center for Education Statistics, Fast Response Survey System, Teacher Survey on

Professional Development and Training, 1998.

Table 17.—Percent of full-time public school teachers who participated in various activities related
to teaching in the last 12 months indicating the extent to which they believe the activity

improved their teaching: 1998

Activity

Improved classroom teaching

Regularly scheduled collaboration with other teachers....................
Common planning period for team teachers .......ccovvireiescnninennnn
Networking with teachers outside your school.........cccococevereennnas

Individual or collaborative research on a topic of interest

Professionally.........cocoeeneerrennciemerenen e e

Mentoring another teacher in a formal relationship ..

Being mentored by another teacher in a formal relationship............

Alot l Moderately l Somewhat [ Not at all
29 35 31 5
40 33 23 4
23 33 41 4
34 35 29 2
19 30 39 11
34 27 32 7

NOTE: Percents are computed across each row, but may not sum to 100 because of rounding.
SOURCE: U.S. Department of Education, National Center for Education Statistics, Fast Response Survey System, Teacher Survey on

Professional Development and Training, 1998.

Being mentored by another teacher was not only a
more frequent occurrence for beginning teachers,
but it was generally perceived to be of more
benefit to their teaching as well. Among teachers
who had been mentored in the last 12 months, 45
percent with 3 or fewer years of experience
believed it improved their teaching “a lot,”
compared with 18 percent of teachers with 20 or
more years of teaching experience (figure 11 and
table B-12). This again suggests the importance
of such relationships early in a teacher’s career.
In addition, more experienced teachers may be
mentored for different reasons and therefore may
not have the same experience with being
mentored.

Frequency of participation in a collaborative
activity was generally positively related to
teachers’ beliefs about the extent to which the
activity improved their classroom teaching (table
18). For example, the extent to which
participation in a common planning period for
team teachers was perceived to improve teaching
“a lot” ranged from 13 percent for those who
participated a few times a year to 52 percent for
those who were involved in the activity at least
once a week. Thus, frequent participation in a
mentoring or collaborating activity was more
likely to lead to the perception of improved
classroom teaching.
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Figure 11.—Percent of full-time public school teachers indicating the extent to which being
mentored improved their classroom teaching, by teaching experience: 1998

Percent

100 +

80

60 4

26 26 28 27

M3 or fewer years
04 t0 9 years
[J10 to 19 years
N20 or more years

Moderately

Somewhat Not at all

Improved classroom teaching

SOURCE: U.S. Department of Education, National Center for Education Statistics, Fast Response Survey System, Teacher Survey on

Professional Development and Training, 1998.

Summary

This chapter began with the premise that high-
quality teachers are lifelong leamners. This
assumption is based on the recognition that
teaching is a complex profession with changing
and growing demands. In order to meet the
demands they face in their classrooms, teachers
must be willing and capable to learn and relearn
their trade. Opportunities for continued learning
addressed in this chapter—formal professional
development and collaboration with other
teachers—are two key features of teacher
learning.

Results of the 1998 survey indicate that teacher
participation in formal professional development
is high; almost all teachers had recent training in
at least one of the listed content areas. Moreover,
teachers were more likely to have had recent
training in programs that seem consistent with the
challenge to do things differently and better; these
programs focused on topics such as the
implementation of state and district curricula, the
integration of technology into classroom

33—

instruction, and the implementation of new
teaching methods. However, in spite of
increasing classroom diversity in our schools,
teachers were least likely to have had recent
professional development that addressed the
needs of limited English proficient or culturally
diverse students.

The data suggest that although continued learning
is equally relevant for new and experienced
teachers, the specific needs for training in some
content areas may vary by years of teaching
experience. For example, newer teachers were
more likely than very experienced teachers to
participate in professional development that
focused on classroom management and teaching
methods, reflecting a strong need for training on
these topics during the early years of teaching.

Teacher participation in professional development
programs was typically short, lasting for the
equivalent of one day or less of training.
Moreover, a key finding was that increased time
spent in professional development was associated
with the perception of significant improvements
in teaching. For every content area, teachers who
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Table 18.—Percent of full-time public school teachers indicating the extent to which participation
in activities related to teaching improved their classroom teaching, by the frequency
with which they participated in that activity in the last 12 months: 1998

Activity

Improved my teaching

Regularly scheduled collaboration with other teachers, excluding
meetings held for administrative purposes
A fewtimes ayear .................
Once amonth..............
2to 3 times amonth ....
At least once a week..............

Common planning period for team teachers

A feW HIMES @ YEAT ....c.eeeueeceenienrerureeeeeuesceraec e eeaeessesseeesseseeseasnasan
ONCE @MONTR ...t ettt eba e s eneeeeaeae s

2 to 3 times amonth....

At 1€aSt ONCE @ WEEK ... .ooiiieiiieeieece e ieereeie e cneeeteeeeneeseeeteeeseas

Networking with teachers outside your school

A few tiMeS @ YEAT ...c.ccomvecereircicrisni e ccscssss st sssssss s ssnas

Once amonth...............
2 to 3 times amonth....

At 1€ast ONCE @ WEEK.......ouieiiiiiiniieiitereieie e ettt e e er e eae s

Individual or collaborative research on a topic of interest to you
professionally
A fewtimes a year ........oceeeveveeens

Onceamonth..............
2 to 3 times amonth....
Atleast once a weeK......cocoeviecerecieernnnn.

Mentoring another teacher in a formal relationship
A few times a year ................
Onceamonth..............
2to 3 times amonth....

At1east ONCE @ WEEK ... .oo ittt eaeeneen

Being mentored by another teacher in a formal relationship

A feW HIMES @ YEAT ...cvvveeeeeeceieeeeeereeecereeresccereeseeeeesee e seseeenaes

Once amonth..............
2 to 3 times amonth....

At 1east ONCe @ WEEK ... ..cueiiiiiiiiirie ettt aae s

Alot [ Moderately | Somewhat | Notatall
15 22 54 9
16 41 38 6
26 46 25 3
49 33 15 2
13 29 47 11
26 38 29 7
31 42 23 4
52 31 16 2
15 29 51 5
24 39 34 2
36 43 20 1
49 31 18 3
22 38 38 2
26 46 26 2
46 31 21 2
62 23 15 *
9 32 47 12
20 22 41 16
15 34 40 11
28 30 33 8
11 25 50 13
31 39 23 7
50 31 19 0
70 18 11 1

*Less than 0.5 percent.

NOTE: Percents are computed across each row, but may not sum to 100 because of rounding.
SOURCE: U.S. Department of Education, National Center for Education Statistics, Fast Response Survey System, Teacher Survey on

Professional Development and Training, 1998.

participated for more than 8 hours were far more
likely than those who participated for fewer hours
to report that the activity improved their teaching.

Participation in collaborative activities was also
perceived to yield positive outcomes for
classroom teaching. Most teachers felt that
collaborative activities helped improve their
teaching to some degree. Moreover, the
frequency of participation in a collaborative
activity was generally positively related to
teachers’ beliefs about the extent to which the
activity improved their classroom teaching. For

example, 70 percent of teachers who were
mentored at least once a week reported that it
improved their teaching “a lot.”

Formal professional development  and
collaboration with other teachers are important
features of teacher learning. However, these
experiences are most beneficial when coupled
with a supportive work environment. Teachers’
work environment is the focus of the next
chapter.
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4. SUPPORTIVE WORK ENVIRONMENT

Teachers’ work environment is the final aspect of
teacher quality addressed in this report. The
model for thinking about teacher quality
(presented in the introduction chapter) began with
different types of teacher learning and ended with
the support teachers receive to pursue continued
learning. This model suggests that in addition to
teacher learning (both preservice and continued),
one key factor to understanding teacher quality is
focusing on what happens to teachers once they
enter the work force, including if they receive
support from the schools and communities in
which they work (e.g., induction programs for
new teachers and the number of students for
whom teachers are responsible) and from the
parents of the children they teach.

Three features of teachers’ work environment
were measured in the 1998 survey: (1) induction
programs; (2) class size; and (3) teachers’
perceptions of parent and school support.

Induction Programs

Formal induction programs, particularly for new
teachers, are the first feature of teachers’ work
environment investigated here. Induction
programs are typically designed to both improve
teaching skills of beginning teachers and reduce
attrition.  Providing support for beginning
teachers in U.S. schools has been the focus of
increasing attention since the mid-1980s, mainly
because attrition rates among new teachers are
often much higher than among experienced
teachers. This suggests that the transition into
teaching is difficult for beginning teachers
(Asian-Pacific Economic Cooperation, 1997).
Often, new teachers are hired at the last minute,
isolated in their classrooms, and provided little
assistance with their often overwhelming duties
(Asian-Pacific Economic Cooperation, 1997).
From a policy standpoint, induction may increase
the efficacy and retention of quality teachers
because it has the potential to help new teachers
cope with classroom realities and adjust to school
environments. By providing continuity and
support to beginning teachers’ transition into
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teaching, induction programs may address a
critical stage of the career-long continuum of
teacher professional development.

Comprehensive induction programs are often tied
to certification. In general, these programs
emphasize instructional support in the form of
skills, knowledge, and strategies for effective
classroom teaching, and psychological support in
the form of encouraging confidence building
(Gold, 1996). These initial experiences exert a
powerful influence in anchoring new teachers’
feelings and perceptions about their capabilities
and future careers. Teacher participation in an
induction program is, therefore, a useful indicator
of the extent to which elementary and secondary
public schools are addressing the issue of training
and retaining quality teachers.

The 1998 survey asked teachers to indicate if,
when they first began teaching, they participated
in a formal induction program (e.g., a program to
help beginning teachers by assigning them to
master or mentor teachers). Thirty-four percent
of full-time public school teachers in the 1998
study indicated that they had participated in such
a program (table B-13). The 1993-94 survey
asked a similar question and found that 28 percent
of full-time public school teachers had
participated in an induction program during their
first year (table C-10). Participation in an
induction program varied considerably by
teaching experience (figure 12 and table B-13).
Newer teachers were more likely to have
participated in an induction program than were
more experienced teachers, ranging from 65
percent of teachers with 3 or fewer years of
experience to 14 percent of teachers with 20 or
more years of experience. The 1993-94 data
showed similar findings, with less experienced
teachers being more likely to have had a formal
induction into teaching than teachers with more
experience (figure 13). Teachers with 3 or fewer
years of experience were more likely to have
participated in an induction program in 1998 than
in 1993-94 (65 percent compared with 59
percent), suggesting that there may be more
emphasis on induction programs in recent years.
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Figure 12.—Percent of full-time public school teachers who participated in a formal induction
program when they first began teaching, by teaching experience: 1998

Percent

100 -
80 -
60 4 55
40 4

20 4 14

3 or fewer years 4 to0 9 years 10 to 19 years 20 or more years

Teaching experience

SOURCE: U.S. Department of Education, National Center for Education Statistics, Fast Response Survey System, Teacher Survey on
Professional Development and Training, 1998.

Figure 13.—Percent of full-time public school teachers who participated in a formal induction
program during their first year of teaching, by teaching experience: 1993-94

Percent

100 -
80
60 4
40 4

20 - 17 16

3 or fewer years 4109 years 10 to 19 years 20 or more years

Teaching experience

SOURCE: U.S. Department of Education, National Center for Education Statistics, 1993-94 Schools and Staffing Survey, unpublished
tabulations, 1998.
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Figure 14.—Percent of full-time public school teachers indicating the length of the formal induction
program in which they participated when they first began teaching: 1998

Percent
100 -

80

60

40 4

20 4 12

3 months or less

More than 3 months
to 8 months

9 months to 1 year

66

12

More than 1 year

SOURCE: U.S. Department of Education, National Center for Education Statistics, Fast Response Survey System, Teacher Survey on

Professional Development and Training, 1998.

Teachers in the 1998 study who participated in an
induction program were asked to write in the
length of that program. Two-thirds of the
teachers indicated that they participated in
induction programs that lasted from 9 months to a
year (figure 14). Some of the induction programs
in which teachers participated lasted more than a
year (12 percent of the teachers), while some
were quite short, lasting 3 months or less (also 12
percent of the teachers). The remaining 10
percent of the teachers participated in induction
programs that were more than 3 months through 8
months in length. Unfortunately, it is not possible
to determine the intensity or usefulness of the
induction program from its length. In fact,
comments written in on the questionnaire by
some teachers indicated that some programs that
lasted for a year actually involved relatively little
interaction with the master or mentor teacher to
whom they were assigned, such as a few meetings
between the teachers over the course of the year.

Class Size

The second feature of the work - environment
examined in this report is class size. Reducing
class size is among President Clinton’s priorities
as outlined in his Education and Training
Priorities for the Fall (August 1998). The
relevance of class size to student outcomes is a
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hotly debated issue that has come to the forefront
of current policy initiatives. Common-sense
appeal and considerable research evidence
suggest that smaller classes contribute to
improved student performance, especially for
elementary school students and students who are
at risk. Others contend that the lack of consistent
research evidence makes it difficult to justify the
cost of implementing across-the-board reductions
in class size. However, there is some agreement
that class size matters when certain sizes are
compared (very large and very small classes) and
when some populations are considered (students
disadvantaged by poverty and disabilities).
Moreover, research shows that teachers prefer
smaller classes (U.S. Department of Education,
1997). Although the academic debate continues
and despite the substantial costs involved, many
states and the federal government have taken
initiatives to reduce class size.

Both the 1998 and 1993-94 surveys asked
teachers about the number of students taught.
From this information, average class size was
calculated. In 1998, the average class size for
full-time public school teachers in general
elementary classrooms'® was 23 students; it was

'® The category labeled general elementary classrooms for the 1998
FRSS study includes all teachers of self-contained classrooms.
regardless of instructional level. Almost all (95 percent) of the
self-contained classrooms were at the elementary school level.
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Table 19.—Average class size for full-time public school teachers in general elementary classrooms
and departmentalized settings, by selected school characteristics: 1998

Teaching assignment

School characteristic General elementary Departmentalized
classrooms’ settings
All targeted public school LEACRETS ovvvorereeee e res s nssrae s 23 24

Locale

CenMral CItY ..ovveirieeiivieerererre s e e st s e e se e b snesbeseesesasesens 23 25

Urban fringe/large town . 23 25

Rural/small LOWN ........ooreoriiiiirreen e sre s rennesren 21 22
Region

INOTTNEASE ..o eveveeeeeetenieiieeestuta e taeteteeaesneseaeseesseseaseessse b sesess e sassesusseesnssnsssssssins 23 23

MIAWESL. ..ottt et e st em st 22 23

SOULH 1ottt bttt et e e 22 23

WWESE cevveeireererieteersesesssessssesseeseesaeeasatesestas st tas st etassasetassassasesssassasesmesassansensasansens 23 28
Percent minority enrollment in school

S PEICENL OF 1€5S.....ueieieeeneeeretieieeeeseeeee st et e srereaeseae st s e st eaaenn s ereestesessenes 22 23

6 10 20 PEICEML .o ceeeteeieeeeeciet et ettt ceceeemeser et s s s e aeessemsasem seebesnanan 23 24

2110 50 PEICENL......coiiiiiiie ettt sttt e e ae s e s ae s re s e se e s ree e s 23 24

More than 50 PErCENL........ccievereeiereieriiieeerreteeeiseseseesessaeseesesessesseesnasseseann 23 25
Percent of students in school eligible for free or reduced-price school lunch

Less than 15 Percent....c.ccvoiieeeeeeinermerenseeneeeseeseentnscneecssisisssssiossssssssesnns 23 24

15 to 32 percent.......... 22 24

33 to 59 percent.......... 22 24

60 percent or more 23 24

'The category labeled general elementary classrooms includes all teachers of self-contained classrooms in the 1998 FRSS study, regardiess of
instructional level. Almost alt (95 percent) of the self-contained classrooms were at the elementary school level.

*Targeted public school teachers were full-time public school teachers in grades 1 through 12 whose main teaching assignment was in
English/language arts, social studies/social sciences, foreign languages, mathematics, or science, or who taught a self-contained classroom.

SOURCE: U.S. Department of Education, National Center for Education Statistics, Fast Response Survey System, Teacher Survey on

Professional Development and Training, 1998.

24 students for teachers in departmentalized
settings (tables 19 and B-14). In 1993-94, the
average class size for full-time public school
teachers was 24 students for both general
elementary classrooms'’ and departmentalized
settings'® (tables 20 and C-11). Thus, average
class size was larger for teachers in 1993-94 than
in 1998 for teachers in general elementary
classrooms, but not for teachers in
departmentalized settings. This difference in
class size for general elementary classrooms may
represent an actual decrease in class size over
time, due to factors such as increased emphasis
on smaller classes in recent years. Alternatively,

1 The category labeled general elementary classrooms for the 1993-
94 SASS study includes the teachers who indicated that their main
teaching assignment was general elementary.

"% The category labeled departmentalized settings for the 1993-94
SASS study includes the teachers who indicated that their main
teaching assignment was in English/language arts, social
studies/social sciences. foreign language, mathematics. or science.

this difference may be due to methodological
differences between the studies, such as the
different ways in which the class size information
was collected on the questionnaires, or
differences in data collection procedures.” Both
studies did, however, show some of the same
general patterns of differences by school
characteristics.

Average class size was found to differ by school
locale. The 1998 data indicate that for both,
general elementary and departmentalized
teachers, teachers in rural areas and small towns
had smaller classes, on average, than did teachers
in central cities or in urban fringe areas or large
towns (tables 19 and B-14). Teachers in 1993-94
also showed differences by locale (tables 20 and
C-11), with both general elementary and
departmentalized classrooms in rural areas and

19 . . . .
See appendix A for a discussion of comparisons between the two
surveys.
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Table 20.—Average class size for full-time public school teachers in general elementary classrooms
and departmentalized settings, by selected school characteristics: 1993-94

Teaching assignment

School characteristic General elementary Departmentalized
classrooms’ settings’
All targeted public school 1EACKETS” oo 24 24

Locale

CENTAl CILY cuiiiietiete ettt ettt ettt et e e ss e s s s b s e e e 25 25

Urban fringe/large town 25 24

Rural/Small LOWI ...cc.commiiiiiieicieie ettt ettt e s et e e b e s s e senan 23 22
Region

INOTHNEASE ..ttt eee et ettt ee st et e b e tesbe st et e s s be s st sab e sen e s sbe e 24 22

Midwest... 23 23

South ... 23 24

WESE ceveuieuierieieieeeeetes teseetestessesseesebesasabassestesesenseatastasesatesssnas b sbanesheneaee st esenen 27 26
Percent minority enroliment in school

5 PEICENL OF 1ESS...ouviiiiieieciieieeieeeeer et caeae s e e see st s b s et e st ss e e eaee 23 23

610 20 POICENML...ooueeiiiieiiietiieciieeieeeeeteete e e reessbeeseessrbaeseesnsesestan sbasnsnennssenns 24 23

21 10 50 PEICENL....uvecuiiieieeieeeeeiiieseenceesee et e et et ettt e s eee st ebar e saeseeeabensenis 24 24

MoOre than 50 PEICENL......ccueivieiiieeeeietietietetieetee s beae e e saee s eeeseatsssa e saensan 24 25
Percent of students in school eligible for free or reduced-price school lunch

Less than 15 PErCeNL.......ciiuiiiiiieiecre oot e e s 24 24

15 to 32 percent.... 24 23

33 to 59 percent.... 24 24

60 percent or more 24 24

'The category labeled generat elementary classrooms includes teachers in the 1993-94 SASS study who indicated that their main teaching

assignment was general elementary.

*The category labeled departmentalized settings includes teachers in the 1993-94 SASS study who indicated that their main teaching assignment
was in English/language arts, social studies/social sciences, foreign language, mathematics, or science.

Targeted public school teachers were full-time public school teachers in grades 1 through 12 whose main teaching assignment was in
English/language arts, social studies/social sciences, foreign languages, mathematics, science, or general elementary.

NOTE: Approximately 5 percent of the teachers were excluded from the SASS class size analyses, either because they taught “pull-out” classes,
where they provided instruction to students who were released from their regular classes (2 percent), or because of reporting problems in their

class size information (3 percent).

SOURCE: U.S. Department of Education, Nationai Center for Education Statistics, 1993-94 Schools and Staffing Survey, unpublished

tabulations, 1998.

small towns smaller on average than those located
in central cities or in urban fringe areas or large
towns.

Average class size also varied by region. In
1998, departmentalized teachers in the West
taught an average of 28 students in a class,
compared with an average of 23 students in the
other regions. In 1993-94, average class size also
differed by region, although the pattern was
somewhat different for general elementary and
departmentalized  teachers. For general
elementary teachers, teachers in the West had the
largest class sizes. For departmentalized teachers,
average class size differed for each region,
ranging from 22 to 26 students. Teachers in the
West had the largest classes, followed by teachers
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in the South, then teachers in the Midwest, and
then teachers in the Northeast.

In addition, average class size varied by minority
enrollment in the school. In 1998, depart-
mentalized teachers in schools with very low
minority enrollment (5 percent or less) had
smaller classes, on average, than did teachers at
schools with minority enrollments of 6 to 20
percent and 21 to 50 percent, who in turn taught
smaller classes than did teachers at schools with
more than 50 percent minority enrollment.
Average class size also showed differences by
minority enrollment for teachers in 1993-94. For
departmentalized teachers, teachers in schools
with minority enrollments of 5 percent or less
taught smaller classes, on average, than did
teachers in schools with minority enrollments of
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Figure 15.—Percent of full-time public school teachers agreeing or disagreeing with selected
statements about parent and school support for teachers: 1998
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SOURCE: U.S. Department of Education, National Center for Education Statistics, Fast Response Survey System, Teacher Survey on

Professional Development and Training, 1998.

21 to 50 percent and more than 50 percent.
General elementary teachers showed this same
pattern. In addition, departmentalized teachers in
schools with 6 to 20 percent minority enrollment
had smaller classes than did teachers at schools
with more than 50 percent minority enrollment.

Parent and School Support

The final aspect of teachers’ work environment
addressed in this report is teachers’ perceptions of
parent and school support. These indicators have
been included in this chapter based on the
premise that effective teaching requires support
beyond that typically available to teachers
working alone in isolated classrooms (Newmann,
1994). According to the Center on Organization
and Restructuring of Schools (Kruse, Louis, and
Bryk, 1994: 5): “Teachers must feel they are
honored for their expertise—within the school as
well as within the district, the parent community
and other significant groups.”

The 1998 survey asked teachers to indicate the
extent to which they agreed or disagreed with
four statements about supportive working
conditions: one statement about the extent to
which goals and priorities of the school are clear,

and three statements about the extent to which
teachers receive support from other teachers,
school administrators, and parents. Teachers in
the 1993-94 study were asked similar questions
for three of these areas, although only the
statement about goals and priorities for the school
was exactly the same in the two surveys.

In 1998, most of the teachers believed that goals
and priorities for the school were clear, with 47
percent agreeing strongly and 38 percent agreeing
somewhat with this statement (figure 15). In
1993-94, most teachers also believed that the
goals and priorities for the school were clear, with
37 percent agreeing strongly and 45 percent
agreeing somewhat (figure 16). Teachers in 1998
and 1993-94 did differ in whether they strongly
agreed that the school’s goals and priorities were
clear, but methodological artifacts, such as the
response contexts for the items, could contribute
to the difference.

Collegial support is key to creating and sustaining
a collaborative environment. Apart from the
school administration’s responsibility to nurture
such an environment, it can exert a strong
influence on teacher commitment and job
satisfaction by providing one-to-one support to
teachers. It is therefore important to examine the
extent to which teachers feel supported by other
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Figure 16.—Percent of full-time public school teachers agreeing or disagreeing with selected
statements about parent and school support for teachers: 1993-94
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SOURCE: U.S. Department of Education, National Center for Education Statistics, 1993-94 Schools and Staffing Survey, unpublished

tabulations, 1998.

teachers and the school administration. In
response to the statement about collegial support,
most teachers in 1998 felt that other teachers
shared ideas with them that were helpful in their
teaching; 63 percent of teachers strongly agreed
with this statement, and 33 percent somewhat
agreed with it (figure 15 and table B-15).

In 1998, most teachers felt supported by the
school administration, with 55 percent of teachers
agreeing strongly and 36 percent agreeing
somewhat that the school administration
supported them in their work (figure 15 and table
B-15). Most teachers in 1993-94 also felt that the
school administration was supportive; 41 percent
of teachers agreed strongly and 38 percent agreed
somewhat that the school administration’s
behavior toward them was supportive and
encouraging (figure 16 and table C-12).

Support from parents provides a necessary link
between home and school, laying the foundation
for a partnership that serves to engage student,
parent, and teacher commitment. The 1998 and
1993-94 data showed that teachers perceived
somewhat less support from parents than from
other teachers (1998) and the school
administration (both studies). For example, in
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1998, 32 percent of teachers in 1998 agreed
strongly and 54 percent agreed somewhat that
parents supported them in their efforts to educate
their children (figure 15 and table B-15). The
1993-94 study asked a somewhat differently
worded question about parental support: teachers
were asked to indicate the extent to which they
agreed or disagreed with the statement that they
receive “a great deal of support” from parents for
the work they do (as compared with “parents
support me in my efforts to educate their
children” in 1998). For teachers in 1993-94, 11
percent agreed strongly and 42 percent agreed
somewhat with this statement, and 30 percent
disagreed somewhat and 17 percent disagreed
strongly that they received a great deal of support
from parents (figure 16 and table C-12).

In 1998, teachers’ perceptions of collegial and
school support varied by the instructional level of
the school, with elementary school teachers
perceiving stronger collegial and school support
than high school teachers (figure 17 and table B-
15). For example, 69 percent of elementary
school teachers compared with 53 percent of high
school teachers strongly agreed that other
teachers shared ideas that were helpful to their
teaching. The 1993-94 data also showed some
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Figure 17.—Percent of full-time public school teachers who strongly agreed with selected
statements about parent and school support for teachers, by school instructional level:
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SOURCE: U.S. Department of Education, National Center for Education Statistics, Fast Response Survey System, Teacher Survey on

Professional Development and Training, 1998.

variation in perceived school support by the
instructional level of the school (figure 18 and
table C-12), with elementary school teachers
perceiving more support than high school
teachers. For example, 44 percent of elementary
school teachers compared with 33 percent of high
school teachers strongly agreed that the school
administration’s behavior toward the staff was
supportive and encouraging.

Teachers’ perceptions of parental support also
varied by the instructional level of the school.
For example, 36 percent of 1998 elementary
school teachers compared with 24 percent of high
school teachers strongly agreed that parents
support them in their efforts to educate their
children (figure 17 and table B-15). For 1993-94,
teachers’ perceived support from parents, while
low overall, also showed this pattern of variation
by instructional level, with 15 percent of
elementary school teachers compared with 6
percent of high school teachers strongly agreeing
that they received a great deal of support from
parents for the work that they do (figure 18 and
table C-12).

In 1998, teachers’ perceptions of parent and
school support also showed some variation by
years of teaching experience. Less experienced
teachers perceived more support from other
teachers and the school administration, and less
support from parents, than did more experienced
teachers. For example, 67 percent of teachers
with 3 or fewer years of experience compared
with 60 percent of teachers with 20 or more years
of experience strongly agreed that other teachers
shared ideas that were helpful to their teaching;
26 percent of the least experienced teachers
compared with 33 percent of the most
experienced teachers strongly agreed that parents
supported them in their efforts to educate their
children (figure 19 and table B-15). Teachers in
1993-94 also varied by years of teaching
experience in their views of support from the
school administration. For example, 48 percent
of the least experienced teachers compared with

" 38 percent of the most experienced teachers

strongly agreed that the school administration’s
behavior toward the staff was supportive and
encouraging (figure 20 and table C-12).
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Figure 18.—Percent of full-time public school teachers who strongly agreed with selected
statements about parent and school support for teachers, by school instructional level:
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SOURCE: U.S. Department of Education, National Center for Education Statistics, 1993-94 Schools and Staffing Survey, unpublished
tabulations, 1998.

Figure 19.—Percent of full-time public school teachers who strongly agreed with selected
statements about parent and school support for teachers, by teaching experience: 1998
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SOURCE: U.S. Department of Education, National Center for Education Statistics, Fast Response Survey System, Teacher Survey on
Professional Development and Training, 1998.
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Figure 20.—Percent of full-time public school teachers who strongly agreed with selected
statements about parent and school support for teachers, by teaching experience:
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SOURCE: U.S. Department of Education, National Center for Education Statistics, 1993-94 Schools and Staffing Survey, unpublished

tabulations, 1998.

Perceived support from parents was also related
to the concentration of poverty in the school (as
defined by the percentage of students eligible for
free or reduced-price lunch) (figure 21 and table
B-15). In 1998, 41 percent of the teachers in
schools with the lowest concentration of poverty
(less than 15 percent eligible for free or reduced-
price lunch) strongly agreed that parents support
their efforts, compared with 29 percent of
teachers in schools with 33 to 59 percent eligible
for free or reduced-price lunch, and 23 percent of
teachers in schools with 60 percent or more
eligible for free or reduced-price lunch (figure 21
and table B-15). The 1993-94 data also showed
differences in perceived support from parents by
concentration of poverty in the school. As with
the 1998 data, the general pattern in 1993-94 was
for teachers in schools with the lowest
concentration of poverty to perceive somewhat
more support from parents than did teachers in
schools with the highest concentration of poverty
(figure 22 and table C-12).

Summary

This chapter began with the premise that in
addition to good training and opportunities for
continued learning, quality teaching is dependent
on the environment in which teachers work.
Talented, well-trained teachers are most effective
in environments that support their work and
professional growth.

Results of the 1998 survey indicate that in many
respects, teachers do view their work
environments as supportive. Most teachers in
1998 felt supported by the school administration
and felt that school goals and priorities were
clear. In addition, most teachers believed that
other teachers shared ideas with them that were
helpful to their teaching. Additionally, average
class sizes were lower in 1998 than in 1993-94
for teachers in general elementary classrooms.

The 1998 survey also indicates aspects of
teachers’ work environments that could be
improved. For example, in 1998, two-thirds of
America’s full-time public school teachers have
not participated in an induction program.
However, the 1998 survey indicates that about
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Figure 21.—Percent of full-time public school teachers agreeing or disagreeing that parents support
them in their efforts to educate their children, by percent of students in school eligible
for free or reduced-price school lunch: 1998
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SOURCE: U.S. Department of Education, National Center for Education Statistics, Fast Response Survey System, Teacher Survey on
Professional Development and Training, 1998.

Figure 22.—Percent of full-time public school teachers agreeing or disagreeing that they receive a
great deal of support from parents for the work they do, by percent of students in
school eligible for free or reduced-price school lunch: 1993-94
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two-thirds of new teachers (those with 3 or fewer
years of experience) did participate in such
programs. In addition, teachers with 3 or fewer
years of experience were more likely to have
participated in an induction program in 1998 than
in 1993-94 (65 percent compared with 59
percent), suggesting that there may be more
emphasis on induction programs in recent years.
One-third of teachers in 1998 agreed strongly that
parents support their efforts to educate the

46—

parents’ children, with elementary school teachers
perceiving greater support from parents than high
school teachers. There was also variation in
perceived support by the poverty concentration in
the school. The general pattern in both the 1998
and 1993-94 studies was for teachers in schools
with the lowest concentration of poverty to
perceive somewhat more support from parents
than did teachers in schools with the highest
concentration of poverty.
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5. TEACHERS’ FEELINGS
OF PREPAREDNESS

The final aspect of the teacher quality model used
in this study is teachers’ feelings of preparedness.
In previous chapters, this FRSS report provided
information on a number of measures of teacher
preparation and  qualifications, including
preservice and continued learning and work
environments. However, teachers now are
challenged by reform initiatives to meet new
requirements that have not been part of the
conventional repertoire of expectations for
effective classroom teaching and for which many
teachers have not been adequately prepared
during their professional training. As a result,
information about teacher qualifications and
preparation does not completely address whether
preservice and continued learning and work
environments adequately prepare teachers to meet
the often complex and changing demands they
face in their classrooms. Teachers’ feelings of
preparedness may indicate the extent to which
their training prepares them to meet these
challenges.

Teachers’ Preparedness for
Classroom Requirements

To fully answer the question of whether educators
are adequately prepared to teach our children
requires extensive, in-depth studies of teachers
(including  their practices) and  student
outcomes—both of which are beyond the scope
of this report. However, one approach to
addressing these concerns is to examine the
extent to which teachers themselves feel prepared
to meet these demands. The 1998 survey asked
teachers to indicate how well prepared they felt
for some of the most compelling classroom
demands; these requirements were discussed
earlier as content areas in which teachers had
professional development (see chapter 3). The
requirements were:

= Maintain order and discipline in the

classroom,;

= Implement new methods of teaching (e.g.,
cooperative learning);

] Implement state or district curriculum and
performance standards;

] Use student performance assessment
techniques;

= Address the needs of students with
disabilities;

] Integrate educational technology into the

grade or subject taught; and

= Address the needs of students with limited
English proficiency or from diverse
cultural backgrounds.

The data indicate that teachers generally felt
either “moderately” or “somewhat” well prepared
for most classroom activities (tables 21 and B-
19). One exception was teacher preparedness to
maintain classroom order and discipline; a
majority (71 percent) of teachers felt “very well
prepared” for this classroom demand. In contrast,
few teachers (9 percent or less) felt they were not
at all prepared for various activities. The one
exception was that 17 percent of teachers felt not
at all prepared to address the needs of students
who lack proficiency in English or come from
diverse cultural backgrounds.

Since feeling “very well prepared” is one possible
indicator of a high-quality teacher, it is useful to
compare teachers’ self-assessments across
classroom activities to identify the requirements
for which teachers felt most prepared. Teachers
were most likely to report being very well
prepared for maintaining order and discipline in
the classroom (71 percent; tables 21 and B-19).
Classroom management has been identified as a
major influence on teacher performance, a key
source of teachers’ job-related stress, and, in
general, an essential prerequisite for student
learning (Jones, 1996). Having an overwhelming
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Table 21.—Percent of full-time public school teachers indicating how well prepared they feel to do
various activities in the classroom: 1998

How well prepared teachers feel
Activity Very well Moderately Somewhat Not at all
well well

prepared prepared prepared prepared
Maintain order and discipline in the classroom.........cccccevveeveeeceeceeencne 71 24 4 1
Implement new methods of teaching (e.g., cooperative leamning).......... 41 41 16 2
Implement state or district curriculum and performance standards........ 36 41 20 3
Use student performance assessment techniques ..........ccceeeeereercnerucne. 28 41 26 4
Address the needs of students with disabilities® ..............ccceeveicnnceee. 21 41 30 7
Integrate educational technology in the grade or subject you teach ....... 20 37 34 9

Address the needs of students with limited English proficiency or

from diverse cultural backgrounds® ...........cccccorreeeeeeeereeerirriereens 20 33 30 17

*Percents are based on teachers who teach students with these characteristics.
NOTE: Percents are computed across each row, but may not sum to 100 because of rounding.
SOURCE: U.S. Department of Education, National Center for Education Statistics, Fast Response Survey System, Teacher Survey on

Professional Development and Training, 1998.

majority of teachers who felt very well prepared
to meet this core classroom requirement is an
important indicator. Fewer teachers felt very well
prepared to meet other typical classroom
requirements for which teachers receive both
initial and on-the-job training (tables 21 and B-
19). For instance, fewer teachers believed they
were very well prepared to implement new
teaching methods (41 percent), implement state or
district curriculum and performance standards (36
percent), and use student performance assessment
techniques (28 percent).

Teachers were least likely to report being very
well prepared for activities that have more
recently become an essential part of expectations
for classroom teaching: integrating educational
technology into the grade or subject taught,
addressing the needs of limited English proficient
or culturally diverse students, and addressing the
needs of students with disabilities (tables 21 and
B-19). While many educators and policy analysts
consider educational technology a vehicle for
transforming education, relatively few teachers
felt very well equipped to integrate technology
into classroom instruction (20 percent).

Increased classroom diversity has brought equity
issues to the forefront of the education reform
agenda, but past studies have shown that many
teachers were not trained to meet the demands of

diverse student populations.”® The 1998 survey
found that 54 percent of the teachers taught
limited English proficient or culturally diverse
students, while 71 percent taught students with
disabilities (not shown in tables). However, at a
time when classrooms are becoming increasingly
diverse, relatively few teachers reported being
very well prepared to address the needs of limited
English proficient or culturally diverse students
(20 percent) or students with disabilities (21
percent, tables 21 and B-19).

The likelihood of being very or moderately well
prepared to address the needs of limited English
proficient or culturally diverse students varied
with the percent minority enrollment in the school
(figure 23 and table B-19). Thus, among teachers
who taught limited English proficient or
culturally diverse students, 27 percent of teachers
from schools with more than 50 percent minority
enrollment believed they were very well prepared
to meet the needs of these students, compared
with 10 percent feeling very well prepared at
schools with minority enrollments of 5 percent or
less.

2 For instance, an earlier report on the 1993-94 SASS data showed
that while 39 percent of all teachers taught students with limited
English proficiency. just over one-quarter of teachers with these
students had any training to meet this student need (U.S.
Department of Education. 1997) .
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Figure 23.—Percent of full-time public school teachers indicating they feel very well or moderately
well prepared to address the needs of students with limited English proficiency or from
diverse cultural backgrounds, by percent minority enrollment in the school: 1998
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SOURCE: U.S. Department of Education, National Center for Education Statistics, Fast Response Survey System, Teacher Survey on

Professional Development and Training, 1998.

Teacher Preparedness and
Teaching Experience

Beginning teachers are rarely totally prepared to
meet core classroom requirements, including
classroom management. Yet, in the context of
education reform, experience may not necessarily
translate into better teacher preparedness for
certain classroom activities, unless experienced
teachers have had continued training to upgrade
their skills and knowledge in those areas.
Integrating technology into classroom instruction
and employing new teaching strategies are two
such areas. It is therefore useful to examine
whether teaching experience makes a difference
in the extent to which teachers felt prepared for
various classroom requirements.

Teachers’ self-perceived preparedness for various
classroom activities did not always vary by
teaching experience (tables 22 and B-19). For
instance, teachers’ perceptions of being very well
prepared to implement new methods of teaching

did not vary significantly by teaching experience.
Similarly, newer teachers did not differ from
more experienced teachers in feeling very well
prepared to address the needs of students with
limited English proficiency or from diverse
cultural backgrounds.

Teaching experience might be expected to make a
difference in being prepared to manage
classrooms because this area of expertise may be
particularly problematic for beginning teachers
(Jones 1996). The 1998 data supported this
expectation (tables 22 and B-19). Teachers with
3 or fewer years of teaching experience were less
likely than more experienced teachers to report
being very well prepared to maintain order and
discipline in the classroom. The extent to which
teachers felt prepared to implement state or
district curriculum also varied by teaching
experience, with newer teachers less likely than
more experienced teachers to report being very
well prepared for this classroom requirement
(tables 22 and B-19).
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Table 22.—Percent of full-time public school teachers indicating they feel very well prepared to do
various activities in the classroom, by teaching experience: 1998

Content area

Teaching experience

Maintain order and discipline in the classroom........cccccocvveeccncnne

Implement new methods of teaching (e.g., cooperative leaming)

Implement state or district curriculum and performance standards
Use student performance assessment techniques .............ccccccoeeeeeee
Address the needs of students with disabilities® ............ccoccoevniine
Integrate educational technology in the grade or subject you teach

Address the needs of students with limited English proficiency or
from diverse cultural backgrounds® ...........ccccoovviiiniinii

3 or fewer 4109 10to 19 20 or more
years years years years
54 70 72 76
37 44 41 40
28 36 37 39
23 27 29 30
15 21 25 21
24 23 19 19
18 21 22 18

*Percents are based on teachers who teach students with these characteristics.
SOURCE: U.S. Department of Education, National Center for Education Statistics. Fast Response Survey System, Teacher Survey on

Professional Development and Training, 1998.

Teacher Preparedness
and Participation in
Professional Development

As a subjective measure of teacher quality,
teacher preparedness incorporates what the
teacher brings to the classroom from preservice
learning and on-the-job learning. To the extent
that professional development is geared to
provide on-the-job-learning in key areas of
classroom teaching, recent participation in
professional development programs should
contribute to teachers being better prepared for
the requirements of classroom teaching. It is
therefore important to examine the degree of
correspondence between the level of teacher
participation in professional development in
various content areas in the past 12 months and
the extent to which teachers felt prepared for
classroom responsibilities in these areas.

High levels of recent teacher participation in
professional development in various content areas
generally did not match overall levels of self-
perceived teacher preparedness for a classroom
activity (table 23). In every classroom activity
except one, the proportion of teachers who had
recently participated in professional development
on a relevant topic was considerably higher than
the proportion of teachers who felt very well
prepared for that classroom requirement. The one
exception to this pattern was classroom
management. While about half of the teachers had

recent professional development in this content
area, a much higher proportion of teachers felt
very well prepared for the classroom requirement
(71 percent).

Differences between the proportion of teachers
who had recent professional development versus
the proportion of teachers who felt very well
prepared for classroom demands provide a rough
assessment of the degree of correspondence
between opportunities for on-the-job learning and
overall needs for ongoing teacher preparation.
These differences point to disparities between
recent teacher participation in professional
development and  self-perceived  teacher
preparedness for classroom demands, but they do
not directly address the impact of recent
professional development on teacher
preparedness. It is not easy, however, to assess
this impact, since recent exposure to professional
development is only one of several influences on

teacher preparedness for core classroom
requirements.?!
In every content area except classroom

management, less than half of the teachers who
had recent professional development felt very
well prepared to meet classroom requirements in
these areas (table 23). For example, of the
teachers who recently participated in professional

2] . . - . .
Other influences include initial teacher preparation, teaching
experience, and other opportunities for teacher learning.
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Table 23.—Comparison of recent teacher participation in professional development in various
content areas and perceived teacher preparedness for classroom requirements in those

content areas: 1998

Activity

Percent of teachers
indicating they
participated in

professional
development activities

Of the teachers who
participated in
professional
development, percent
indicating they felt very
well prepared for the
classroom activity

Percent of all teachers
indicating they felt very
well prepared for the
classroom activity

Maintain order and discipline in the classroom 49
Implement new teaching methods ........coooeeeiinies 77
Implement state or district curriculum and

performance standards..........cccoeeeeeiennnnnnennenns 81
Use student performance assessment techniques....... 67
Address the needs of students with disabilities........... 48
Integrate educational technology into the grade or

SUBJECT LAUBAL .ot 78
Address the needs of students with limited English

proficiency or from diverse cultural

bACKZIOUNAS «..cecveeeeieeeciee ettt e 31

71 68
41 43
36 38
28 33
21 25
20 23
20 28

SOURCE: U.S. Department of Education, National Center for Education Statistics, Fast Response Survey System, Teacher Survey on

Professional Development and Training, 1998.

development in implementing new teaching
methods, 43 percent felt very well prepared for
this classroom activity. Similarly, 38 percent of
teachers who had professional development in
implementing state or district curriculum and
performance standards felt very well prepared for
the classroom activity.

Another way to assess the impact of professional
development is to examine differences in
preparedness between the proportion of teachers
who had recently participated in professional
development in each content area versus those
who did not participate (figure 24). In general,
teachers who had participated in professional
development in a content area were more likely
than their peers to indicate that they felt very well
prepared in that area. For example, those who
had professional development in implementing
new teaching methods were more likely than
those who did not participate to believe they were
very well prepared to implement new teaching
methods in the classroom (43 versus 34 percent).

Maintaining classroom order and discipline was
the only activity in which teacher preparedness
did not vary according to the general pattern, but
this finding may be clouded by the association
between teaching experience and participation in
professional  development in  classroom

management. Newer teachers were more likely to
have had recent professional development in this
content area, but they also felt least prepared to
maintain order and discipline in the classroom.
These data might suggest that attending
workshops and seminars may not be the most
effective way of developing this important
classroom expertise, since managing students
may be more easily learned in the classroom
environment and with teaching experience.

Teacher Preparedness
and Intensity of Professional
Development

Professional development is more likely to bring
about long-term change in teacher performance if
it is intense. One measure of intensity is the time
spent in the programs. The frequency of
participation in various professional development
programs was examined against the extent to
which teachers felt prepared to do various
activities in the classroom (tables 24 and B-20).
The extent to which teachers felt very well
prepared to engage in most activities increased
with the time spent in recent professional
dévgopment in that activity. For example,
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Figure 24.—Percent of full-time public school teachers indicating they feel very well prepared to do
various classroom activities, by whether they participated in professional development
activities in the last 12 months that focused on these content areas: 1998

Percent

100 -
WParticipated
ODid not participate
80 4 74
68
60 4
43
38
40 4 34
28
25 23
20 20 17
20 - 14
11
0
Maintain order  Implement  Implement state  Use student Address the Integrate Address the
and discipline in new methods or district performance needs of educational needs of
the classroom of teaching  curriculum and  assessment students with technology into  students with
(e.g., coop- performance techniques disabilities the grade or  limited English
erative learning) standards subject taught  proficiency or

from diverse
cultural
backgrounds

SOURCE: U.S. Department of Education, National Center for Education Statistics, Fast Response Survey System, Teacher Survey on

Professional Development and Training, 1998.

teachers who spent over 8 hours in programs in
the last 12 months that focused on the integration
of technology in classrooms were more likely
than those who spent 1 to 8 hours or those who
did not participate at all to indicate that they felt
very well prepared to meet this classroom
requirement.

The data suggest that for professional
development to achieve its goal of improving
teacher preparedness for classroom requirements,
teachers need to spend more than a day of
training in a relevant content area. The extent to
which teachers felt very well prepared for
classroom requirements did not always vary by
whether teachers spent 1 to 8 hours or did not
participate at all in relevant professional
development during the past 12 months (tables 24
and B-20). For instance, teachers who spent 1 to
8 hours in professional development programs
that focused on implementing state or district

curriculum and performance standards, did not
differ from those who had no relevant
professional development to report they felt very
well prepared to meet this classroom requirement
(33 versus 30 percent).

Teacher Preparedness and
Collaborative Activities

Teacher collaboration was identified as a second
major mechanism of on-the-job learning. To the
extent that collaborative activities provide
teachers with opportunities for on-going
development, participation in these activities
should better prepare teachers for classroom
demands. The 1998 survey data partially
supported this expectation (table 25).
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Table 24.—Percent of full-time public school teachers indicating how well prepared they feel to do
various activities in the classroom, by the number of hours spent in professional
development in the content area of the activity in the last 12 months: 1998

Moderately Somewhat
Content area Very we(:l well well N:: alr:;l
prepare prepared prepared prepa

State or district curriculum and performance standards

D ROUTS oottt ittt et e e ete et e beas s sbe e et sbebasesestssebast e seaetens 30 4] 22 6

1 to 8 hours 33 43 20 3

More than 8 hours ..ot 44 37 17 1
Integration of educational technology into the grade or subject taught

0 HOUTS ettt ettt et e e et et e sbe st et e bt st e ba s e ebe s e 11 25 40 23

110 8 ROUTS....oovttteiceeet et ettt e et e e es e 17 39 37 6

More than 8 hOUTS ........cccceiiiiiiiicicic ettt eee 33 42 23 2
New methods of teaching (€.g., cooperative learning)

D ROULS <.ttt ettt e et st eae et st e bese s st e s e sa s 34 41 20 5

1to 8 hours........... 38 43 17 1

More than 8 hours 51 38 11 *
Student performance assessment

D ROUTS ettt eteiet e e eeessaeseeaeasbessessesatesessasaneatentes s enatstnsenen 20 39 32 9

110 8 hours....cooiicecce e 27 44 27 2

More than 8 hours 45 40 14 2
Classroom management, including student discipline

O HOUTS ettt et ettt e st st s 74 21 4 1

110 8 hOUTS ...t 68 27 4 1

MOTE than 8 hOUTS ...cveoieiietieieierecieiecee sttt sreae st seaes s st 68 27 5 *
Addressing the needs of students with disabilities'

O HOUTS ettt ettt ettt e et ettt aess et s sess st e s s ae s 17 37 35 11

1 to 8 hours 20 46 29 5

MOore than 8 hOUTS ....ccoeiuiiciicicire et cte ettt sreae et 4] 38 18 2
Addressing the needs of students with limited English proficiency or
from diverse cultural backgrounds'

D ROUTS ..oneieeeiceieeieteeieieaseereeteesbeeasesteasteanasasssesenesteneaeaanas 14 26 34 26

110 8 ROUTS.....ecviiieeieecee et etee ettt etesees e eae et bebebessessssessessesaanasan 21 4] 30 8

More than 8 ROUTS ......ceieiieieie et ete ettt ee e eee e et seeaeas 4] 43 15 1

*Less than 0.5 percent.

'Percents are based on teachers who teach students with these characteristics.

NOTE: Percents are computed across each row, but may not sum to 100 because of rounding.
SOURCE: U.S. Department of Education, National Center for Education Statistics, Fast Response Survey System, Teacher Survey on

Professional Development and Training, 1998.

Common planning periods for team teaching and
regularly scheduled collaboration with other
teachers explicitly emphasize teacher exchange of

pedagogical and subject matter knowledge.
Teacher preparedness varied by recent
participation in both of these collaborative

activities (table 25). Teachers who engaged in
common planning periods for team teaching were
more likely than those who did not participate in
the activity to report that they felt very well
prepared to implement new teaching methods,
implement state and district curriculum and
performance standards, use student performance

assessment techniques, maintain order and
discipline, and address the needs of students with
disabilities. Similarly, teachers who participated
in regularly scheduled collaboration with other
teachers felt better prepared than their peers to
implement new teaching methods, implement
state or district curriculum and performance
standards, use student performance techniques,
and address the needs of students with
disabilities.

Networking with teachers outside the school was

related to teacher preparedness for most
!

¢
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Table 25.—Percent of full-time public school teachers indicating they feel very well prepared to do
various classroom activities, by whether they participated in various teaching-related
activities in the last 12 months: 1998

Feel very well prepared to:

Address the
needs of
Implement Integrate students
Maintain state or Address the | educational | with limited
Whether teacher orderand | [mPlement | e | Useswdent | o cdsof | technology | English
participated in the discipline i new cul performance tudents into th ofici
activity isciplinein | 1 odsof | curmculum assessment studen into the proficiency
the teachin and techniques . wflh. gradg or or from
classroom & performance disabilities’ subject diverse
standards taught cultural
back-
groundsl
Common planning
period for team teachers
73 45 38 31 23 20 20
68 34 33 24 19 21 20
Regularly scheduled
collaboration with other
teachers, excluding
meetings held for
administrative purposes
YES oo 71 43 37 30 22 21 20
NO oo 68 33 33 33 17 18 19
Being mentored by
another teacher in a
formal relationship
YES oeereerrererereeenene 61 4] 39 33 19 23 23
NO (oo 73 4] 36 27 22 20 19
Mentoring another
teacher in a formal
relationship
YES ceovieininierisaienens 80 50 45 37 27 24 23
NO et 68 38 33 25 19 19 19
Networking with
teachers outside your
school
YeS .ooeeerneereeeenene 72 45 39 31 22 23 20
NO (et 68 34 32 24 19 16 20
Individual or
collaborative research
on a topic of interest to
you professionally
YES ceoornrninircierisninns 73 47 40 34 23 24 22
NO coeecccteeeeeeene 68 33 32 22 19 17 17

'Percents are based on teachers who teach students with these characteristics.
SOURCE: U.S. Department of Education, National Center for Education Statistics, Fast Response Survey System, Teacher Survey on

Professional Development and Training, 1998.




classroom requirements, with those who recently
participated in collaborative activities more likely
to report feeling very well prepared for the
classroom demand (table 25). For example,
teachers who recently engaged in networking
with teachers outside the school were more likely
than those who did not participate to report that
they felt very well prepared to implement new
teaching methods (45 versus 34 percent) and
integrate educational technology into the grade or
subject taught (23 versus 16 percent). Similarly,
teachers who engaged in individual and
collaborative research felt better prepared than
their peers to meet most of the classroom
requirements considered in the survey.

Mentoring relationships may yield benefits for
both mentor teachers and those who are
mentored. The survey found mixed patterns on
the relation between being mentored and teacher
preparedness for various classroom demands
(table 25). Teacher preparedness for a few
classroom requirements differed by whether
teachers were mentored. Teachers who were
mentored felt better prepared than their peers to
use student performance techniques (33 versus 27
percent) and address the needs of limited English
proficient or culturally diverse students (23 versus
19 percent) but /ess likely to report feeling very
well prepared to maintain order and discipline in
the classroom (61 versus 73 percent). Moreover,
being mentored was not related to teacher
preparedness for the other four classroom
requirements examined in the survey. One
possible interpretation of these findings is being
mentored may not necessarily contribute to
teachers feeling better prepared for classroom
demands. However, the findings may also be
clouded by the influence of teaching experience
on whether or not teachers were mentored. As
discussed earlier, for example, newer teachers
were far more likely than more experienced
teachers to be mentored, but they also felt less
prepared for classroom management.

In contrast to teachers who were mentored, those
who served as mentors were more likely than
their peers to report that they felt very well
prepared for six of seven classroom requirements
examined in the survey (table 25). Again, these
patterns may be clouded by the influence of
teaching experience, since experienced teachers

were more likely than newer teachers to serve as
mentors.

Summary

Teachers’ feelings of preparedness are one
important indicator of the extent to which they are
prepared to meet the challenges that characterize
their profession. Results presented in this report
indicate that a majority of teachers felt either
“moderately” or “somewhat” well prepared for
most classroom requirements; relatively few
teachers felt “very well prepared” for many of the
activities. Although a majority of the teachers
felt very well prepared to manage classrooms and
41 percent felt very well prepared to implement
new teaching methods, less than a third felt very
well prepared to integrate educational technology
or to address the needs of students with limited
English proficiency or from culturally diverse
backgrounds, or with disabilities.

Teachers’ feelings of preparedness may also
provide insight into the extent to which
opportunities for continued learning prepare them
to teach. For example, do teachers who recently
participated in formal professional development
activities or in collaborative activities actually
feel more prepared for wvarious classroom
requirements than their peers? Results presented
in this section suggest that participation in the
activities yielded some positive outcomes for
teacher preparedness.

In general, teachers who recently participated in
formal professional development felt better
prepared than their peers for most classroom
demands. Moreover, teachers’ feeling of
preparedness increased significantly with the
number of hours spent in professional
development activities. However, preparedness
for classroom demands did not always vary by
whether teachers spent less than 8 hours or did
not participate at all in formal professional
development, suggesting that the duration of
exposure to opportunities for learning may be an
important consideration.

Teachers who recently engaged in various
collaborative activities also felt better prepared
than their peers to meet most classroom demands.
For example, those who had common planning
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periods for team teaching felt better equipped
than their peers to address many of the classroom
demands examined in the survey. In contrast,
being mentored did not always yield similar
benefits; for example, teachers who were
mentored felt less prepared than their peers to

f]O

maintain order and discipline in the classroom.
However, this finding may be clouded by the fact
that newer teachers were far more likely to be
mentored than more experienced teachers, but
they also felt less prepared to manage classrooms.
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6. CONCLUSIONS

This report began with the statement that a
national profile of teacher quality is a necessary
tool for tracking our progress toward the goal of
providing every child with a high-quality teacher.
As suggested, however, providing a national
profile of teacher quality is not an easy task.
Teacher quality is a complex phenomenon,
defined and measured in a variety of ways. An
overview of this complexity was provided in the
first chapter of this report.

In this study, teacher quality was defined as
teachers’ preparation and qualifications, as well
as the environments in which they work. Teacher
quality was measured using a large-scale survey
administered to a nationally representative sample
of full-time public school teachers. The
framework for organizing this report began with a
description of different types of full-time public
school teacher learning, continued with a
consideration of the support teachers receive in
their schools and communities, and ended with a
discussion of teachers’ feelings of preparedness.
This was based on the assumption that the
preparation of high-quality teachers begins prior
to entering their own classrooms (e.g., their
formal postsecondary training) and continues
once they are on the job (e.g., their participation
in professional development activities).  In
addition, teacher learning and preparation are
enhanced in environments that support their
learning and work. Finally, teachers’ feelings of
preparedness were included because they are one
important indicator of the extent to which
teachers’ training has prepared them to meet the
challenges that characterize their profession.

Results of the 1998 survey address some of the
major concerns regarding teacher quality. The
data on preservice learning indicate that full-time
public school teachers possess many of the basic
prerequisites for teaching—advanced degrees and
the appropriate certification and education. For
example, virtually all the teachers had a
bachelor’s degree and about half had a master’s
degree. Two-thirds of high school teachers and
44 percent of middle school teachers majored in
an academic field. Moreover, most of the

teachers were fully certified in the field of their
main teaching assignment.

Despite the fact that the measure of out-of-field
teaching used in this report is conservative—it
only includes teachers’ main teaching
assignments in core fields—the results indicate
that a number of educators were teaching out of
field. For example, the percent of teachers in
grades 9 through 12 who reported having an
undergraduate or graduate major or minor in their
main teaching assignment field was 90 percent
for mathematics teachers, 94 percent for science
teachers, and 96 percent for teachers in
English/language arts, social studies/social
science, and foreign language. This means that
10 percent of mathematics teachers, 6 percent of
science teachers, and 4 percent of English/
language arts, foreign language, and social
studies/social science teachers in grades 9 through
12 were teaching out of field. The percent of
teachers who reported having an undergraduate or
graduate major or minor in their main teaching
assignment field was significantly lower for
teachers of grades 7 through 12 than for teachers
of grades 9 through 12 for mathematics (82
percent), science (88 percent), English/language
arts (86 percent), and social studies/social
sciences (89 percent), indicating that teachers in
grades 7 and 8 are less likely to be teaching in
field than are teachers in grades 9 through 12.

The data suggest that most teachers participate in
activities that provide opportunities for continued
learning: almost all teachers had recently
participated in at least one formal professional
development activity and one teacher-
collaboration activity. Teachers were more likely
to have had professional development on topics
that emphasize curricula and pedagogical shifts in
education, including the implementation of state
or district curricula, the integration of technology
into classroom instruction, and the implementa-
tion of new teaching methods.  Typically,
participation in  professional development
activities lasted 1 to 8 hours. Moreover,
increased time spent in an activity was
consistently associated with the perception of
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significant improvements in teaching. Similarly,
teachers who participated more frequently in
collaborative activities were more likely than
those who participated less frequently, or did not
participate at all, to report that the experience
improved their teaching “a lot.”

Results of the 1998 survey suggest that in many
respects, teachers work in  supportive
environments.  For example, most teachers
reported feelings of support from other teachers
and the school administration, and most of them
felt that school goals and priorities were clear.
However, the data also indicate aspects of
teachers’” work environments that can be
improved. On the issue of providing formal
support for teachers during their early years of
teaching, the survey found that two-thirds of
America’s teachers had not participated in an
induction program, although participation was
higher for new teachers than for more
experienced teachers. Moreover, teachers
perceived less parental than collegial and school
support. For example, one-third of teachers
agreed strongly that parents support their work,
although higher levels of parental support were
perceived by elementary school teachers than
high school teachers, and by teachers in schools
with the lowest concentration of poverty
compared to those with the highest concentration

of poverty.

Finally, results presented in this report indicate
that although a majority of teachers felt “very

well prepared” to manage classrooms, and 41
percent felt very well prepared to implement new
teaching methods, relatively few teachers felt
very well prepared for other core classroom
requirements. In particular, about 20 percent of
the teachers felt very well prepared for classroom
requirements that have most recently become part
of the repertoire of expectations for effective
teaching: integrating educational technology, or
addressing the needs of students with limited
English proficiency or from culturally diverse
backgrounds, or those with disabilities.

This national profile of teacher quality provides
important information regarding the preparation
and qualifications of American teachers—their
preservice learning, teaching assignment, oppor-
tunities for continued learning, work environ-
ment, and feelings of preparedness. However,
this study does not address concerns raised by
individuals such as Mandel (1996, p. 3-31); that
is, that the indicators presented in this report
“provide only the most modest threshold of
confidence regarding the quality of practice in the
nation’s schools.” In conjunction with the
Education Statistics Services Institute (ESSI) and
a team of nationally regarded experts, the
National Center for Education Statistics is
currently involved in developing measures of
teaching practices. Future plans may include
combining efforts to provide a profile of teacher
quality that includes both teacher preparation and
qualifications and teaching practices.
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Nation at Risk, to data collected in the same areas in 1998. The report ends with ten recommended
changes in education for the next century.
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http://www.pdkintl.org/kappan/king9806.htm.

Ingersoll presents the consideration of out-of-field teaching as a critical issue in the American
education system.

ERIC a0




Interstate New Teacher Assessment and Support Consortium (1995). INTASC Core Standards. [online].
http://develop.ccsso.cybercentral.com/intascst.htm.
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Newmann, F.M., and Wehlage, G.G. (1993). Five standards of authentic instruction. Educational
Leadership, 50(7), 8-12.

Newmann and Wehlage argue that innovations alone will not lead to improved achievement.
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pressing issue in education and review existing research on the subject.

84
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mathematics instruction in Germany, Japan, and the United States. Research and Development
Report No. 98-047, by James W. Stigler, Patrick Gonzales, Takako Kawanaka, Steffen Knoll, and
Ana Serrano. Washington, DC: U.S. Government Printing Office.
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Sample Selection

The sample for the FRSS Teacher Survey on
Professional Development and Training consisted
of 4,049 full-time teachers in regular public
elementary, middle, and high schools in the 50
states and the District of Columbia. To select the
sample of teachers, a sample of 1,999 public
schools was first selected from the 1994-95
NCES Common Core of Data (CCD) Public
School Universe File. The sampling frame
constructed from the 1994-95 CCD file contained
79,250 regular public schools. Excluded from the
sampling frame were special education,
vocational, and alternative/other schools, schools
in the territories, overseas Department of Defense
schools, and schools with a high grade lower than
one or ungraded, or that taught only adult
education. The frame contained 49,955 regular
elementary schools, 14,510 regular middle
schools, and 15,785 regular high/combined
schools. A school was defined as an elementary
school if the lowest grade was less than or equal
to grade 3 and the highest grade was less than or
equal to grade 8. A middle school was defined as
having a lowest grade greater than or equal to
grade 4 and a highest grade less than or equal to
grade 9. A school was considered a high school
if its lowest grade was greater than or equal to
grade 9 and the highest grade was less than or
equal to grade 12. Combined schools were
defined as having a lowest grade less than or
equal to grade 3 and a highest grade greater than
or equal to grade 9. High schools and combined
schools were combined into one category for
sampling.

The public school sampling frame was stratified
by instructional level (elementary, middle, and
high school/combined), locale (city, urban fringe,
town, and rural), and school size (less than 300,
300 to 499, 500 to 999, 1,000 to 1,499, and 1,500
or more). Within the primary strata, schools were
also sorted by geographic region and percent
minority enrollment in the school to produce
additional implicit stratification. A sample of
1,999 schools was then selected from the sorted
frame with probabilities proportionate to size,
where the measure of size was the estimated
number of full-time-equivalent (FTE) teachers in
the school. The sample contained 665 elementary
schools, 553 middle schools, and 781
high/combined schools.
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“(English/language

Each sampled school was asked to send a list of
their teachers, from which a teacher sampling
frame was prepared. The teacher sampling frame
was designed to represent full-time teachers who
taught in any of grades 1 through 12, and whose

main teaching assignment was in
English/language arts, social studies/social
sciences, foreign language, mathematics, or
science, or who taught a self-contained

classroom. To prepare the teacher lists, schools
were asked to start with a list of all the teachers in
the school, and then to cross off the following
types of teachers:  part-time, itinerant, and
substitute teachers, teachers’ aides, unpaid
volunteers, principals (even those who teach),
kindergarten or preschool teachers, or anyone on
the list who was not a classroom teacher (e.g.,
librarians, secretaries, or custodians). Next,
schools were instructed to cross off the list any
teachers whose primary teaching assignments
were any of the following: art, bilingual
education/English as a second language, business,
computer science, health, home economics,
industrial arts, music, physical education,
remedial or resource, special education, or any
other teachers who did not primarily teach a core
academic subject or a self-contained class. Then,
schools were asked to code all teachers remaining
on the list to indicate the primary subject taught,
using the general categories of (1) math and
science teachers, (2) other academic teachers
arts, social studies/social
sciences, or foreign language), or (3) self-
contained, for teachers who teach all or most
academic subjects in a self-contained classroom
setting (including most elementary school
teachers). Schools were then asked to code the
total years of teaching experience for all teachers
remaining on the list, using the categories of 3 or
fewer years, or 4 or more Yyears teaching
experience, counting the current academic year as
one full year.

Within selected schools, eligible teachers were
stratified by years of teaching experience (3 or
fewer, or 4 or more), and primary teaching
assignment  (mathematics/science or  other
academic/self-contained for middle and high
schools; all elementary school teachers were
treated for sampling as self-contained classroom
teachers, because too few teachers at this level
teach in departmentalized settings). Teacher
sampling rates were designed to select at least one
but no more than four teachers per school, with an
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average of about two, and were designed to be
self-weighting (equal probability) samples within
strata. A total of 4,049 teachers were selected.
The sample contained 1,350 elementary school,
1,130  middle school, and 1,569 high
school/combined teachers.

Respondent and Response Rates

A letter and instruction sheet for preparing the list
of teachers was sent to the principal of each
sampled school in September 1997. The letter
introduced the study, requested the principal’s
cooperation to sample teachers, and asked the
principal to prepare a list of teachers that included
only full-time teachers of self-contained classes
or core academic subjects. Telephone followup
was conducted from October 1997 through March
1998 with principals who did not respond to the
initial request for teacher lists. Of the 1,999
schools in the sample, 14 were found to be out of
the scope of the survey (no longer in existence),
for a total of 1,985 eligible schools. Teacher lists
were provided by 1,818 schools, or 92 percent of
the eligible schools. The weighted response rate'
to the teacher list collection was 93 percent.

Questionnaires were mailed to the teachers in two
phases, so that data collection on the teacher
questionnaire would not be delayed while the list
collection phase was being completed. The first
phase of questionnaires was mailed in mid-
February 1998, and the second in mid-March
1998. Telephone followup was conducted from
March through June 1998 with teachers who did
not respond the initial questionnaire mailing. In
addition, a postcard prompt was sent to
nonresponding teachers in April 1998. Of the
4,049 teachers selected for the sample, 183 were
found to be out of the scope of the survey, usually
because they were not a regular full-time
classroom teacher, or because their main teaching
assignment was not in a core academic subject or
as a self-contained classroom teacher. This left a
total of 3,866 eligible teachers in the sample.
Completed questionnaires were received from
3,560 teachers, or 92 percent of the eligible
teachers. The weighted teacher response rate was
also 92 percent. The unweighted overall response
rate was 84 percent (91.6 percent for the list

1 . . .
All weighted response rates were calculated using the base weight.

collection multiplied by 92.1 percent for the
teacher questionnaire). The weighted overall
response rate was 86 percent (93.1 percent for the
list collection multiplied by 92.1 percent for the
teacher  questionnaire). Weighted item
nonresponse rates ranged from O percent to 1.9
percent. Because the item nonresponse was so
low, imputation for item nonresponse was not
implemented.

Sampling and
Nonsampling Errors

The responses were weighted to produce national
estimates (see table A-1). The weights were
designed to adjust for the variable probabilities of
selection and differential nonresponse. The
findings in this report are estimates based on the
sample selected and, consequently, are subject to
sampling variability.

The survey estimates are also subject to
nonsampling errors that can arise because of
nonobservation (nonresponse or noncoverage)
errors, errors of reporting, and errors made in data
collection. These errors can sometimes bias the
data. Nonsampling errors may include such
problems as misrecording of responses; incorrect
editing, coding, and data entry; differences related
to the particular time the survey was conducted;
or errors in data preparation. While general
sampling theory can be used in part to determine
how to estimate the sampling variability of a
statistic, nonsampling errors are not easy to
measure and, for measurement purposes, usually
require that an experiment be conducted as part of
the data collection procedures or that data
external to the study be used.

To minimize the potential for nonsampling errors,
the questionnaire was pretested with respondents
like those who completed the survey. During the
design of the survey and the survey pretest, an
effort was made to check for consistency of
interpretation of questions and to eliminate
ambiguous items. The questionnaire and
instructions were extensively reviewed by the
National Center for Education Statistics and the
Office of the Secretary, U.S. Department of
Education. Manual and machine editing of the
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Table A-1.—Number and percent of responding full-time public school teachers in the study
sample and estimated number and percent of full-time public school teachers the
sample represents, by selected school and teacher characteristics: 1998

Sch " o Respondent sample National estimate
chool and teacher characteristic Number I Percent Number j Percent
All targeted public school 1eaChers’ ...t 3,560 100 1,460,261 100
School instructional level
Elementary SChOO! ........covucircriier ettt 1,211 34 766.212 52
Middle school ..... 983 28 284,776 20
High SChool.....c.comiiciccecse e 1,128 32 338.406 23
COMBINED ...vvevee ettt ettt ettt et ranans 238 7 70,867 5
School enroliment size
Less than 300 .......oreieierrerererrtrireeeetenesereresresraeserstesasmsensmenrassese 362 10 157.481 11
300 t0499.... 677 19 329,779 23
500t0999.... . 1,517 43 652,949 45
1,000 OF MOTE ..ottt sttt ar e s 1,004 28 320.053 22
Locale
Central ity .....cooceeeee. 1,048 29 453,094 31
Urban fringe/large town . 1,335 38 554,043 38
Rural/Small tOWN .....ccoovvemrienieirercre e eee s e srearaaraersessaesserrsane 1,177 33 453,124 31
Region
636 18 259,653 18
877 25 357,746 24
1,386 39 563,111 39
661 19 279,751 19
Percent minority enrollment in school
5 PETCENL O €SS ... vreeeererermeceereerenrcrecare et ecrssserrresetrasasrerararasas 926 26 376,307 26
610 20 percent........cceceveerecrnennnnnn . 888 25 371,809 26
21 to 50 percent........ . 856 24 349,323 24
More than 50 percent 875 25 356,971 25
Percent of public school students in school eligible for free or
reduced-price school lunch
Less than 15 PErcent .....c..c.ccvueirricrmmncrrirrrserennseress e esaeaes 957 27 368,984 25
15to 32 percent ........ . 888 25 348,641 24
33 to 59 percent...... . 872 25 367,132 25
60 PETCENL OF MOTE . ..voverercrrrirritertinieeserensmecrsresesararen rerssssnssrsrsnss 833 24 372,331 26
Main teaching assignment
General ElEMENIAY? .. ...ccorvrmirereceieiere e et issararasere 1,210 34 733,651 50
Math/science..........cocoevvvereeenne . 1,041 29 307,840 21
Other targeted academic SUBJECT ......cvvrcriricrimriensereieienteer e 1,309 37 418,771 29
Teaching experience
3 OF FEWET YEAIS +..eeerrcrenceravcnerrrenens e sssrensrerrraesr e s asinness 845 24 202,204 14
B0 D YEALS ..ooeccerecerreeeererer vt temsoeees s ren s s s b 808 23 324,219 22
10 to 19 years ... . 745 21 369.393 25
20 OF INOTE YEAIS ....veterecnieramenctan e reeestraeeseenraesraenas ses st assarasans 1,161 33 564,107 39
Teacher race/ethnicity
White, NON-HISPANIC ... ..coeuereuimeceieniererencnireccre e carmarencrseens 3.069 87 1,259,063 87
Black, non-Hispanic . 243 7 103,552 7
O .o tr et reeveeearar e eeabasrasars s bessesenee rasanreressearareenen 227 6 90,082 6
Sex
MALE....etieie et ettt e e e bbb b e et amas s 1,093 31 367,638 25
Female 2,467 69 1,092,623 75

'Targeted public school teachers were full-time public school teachers in grades 1 through 12 whose main teaching assignment was in
English/language arts, social studies/social sciences, foreign languages. mathematics, or science, or who taught a self-contained classroom.

The category labeled general elementary includes all teachers of self-contained classrooms in the 1998 FRSS study, regardless of instructional
level. Almost all (95 percent) of the self-contained classrooms were at the elementary school level.

NOTE: Details may not sum to totals because of rounding or missing data. There were very small amounts of missing data for the following
variables: percent minority enrollment in school (0.4 percent), percent of students in school eligible for free or reduced-price lunch (0.2 percent),
and teacher race/ethnicity (0.5 percent). Percents are computed within each classification variable, but may not sum to 100 because of rounding.

SOURCE: U.S. Department of Education, Nationat Center for Education Statistics, Fast Response Survey System. Teacher Survey on
Professional Development and Training, 1998.
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questionnaire responses were conducted to check
the data for accuracy and consistency. Cases with
missing or inconsistent items were recontacted by
telephone. Data were keyed with 100 percent
verification.

Variances

The standard error is a measure of the variability
of estimates due to sampling. It indicates the
variability of a sample estimate that would be
obtained from all possible samples of a given
design and size. Standard errors are used as a
measure of the precision expected from a
particular sample. If all possible samples were
surveyed under similar conditions, intervals of
1.96 standard errors below to 1.96 standard errors
above a particular statistic would include the true
population parameter being estimated in about 95
percent of the samples. This is a 95 percent
confidence interval. For example, the estimated
percentage of teachers who have a master’s
degree is 45.3 percent, and the estimated standard
error is 1.1 percent. The 95 percent confidence
interval for the statistic extends from [45.3 — (1.1
times 1.96)] to [45.3 + (1.1 times 1.96)], or from
43.1 to 47.5 percent. Tables of standard errors for
each table and figure in the report are provided in
the appendices.

Estimates of standard errors were computed using
a technique known as jackknife replication. As
with any replication method, jackknife replication
involves constructing a number of subsamples
(replicates) from the full sample and computing
the statistic of interest for each replicate. The
mean square error of the replicate estimates
around the full sample estimate provides an
estimate of the variances of the statistics. To
construct the replications, 50 stratified
subsamples of the full sample were created and
then dropped one at a time to define 50 jackknife
replicates. A computer program (WesVarPC)
was used to calculate the estimates of standard
errors. WesVarPC is a stand-alone Windows
application that computes sampling errors for a
wide variety of statistics (totals, percents, ratios,
log-odds ratios, general functions of estimates in
tables, linear regression parameters, and logistic
regression parameters).

The test statistics used in the analysis were
calculated using the jackknife variances and thus
appropriately reflected the complex nature of the
sample design. In particular, an adjusted chi-
square test using Satterthwaite’s approximation to
the design effect was used in the analysis of the
two-way tables. Finally, Bonferroni adjustments
were made to control for multiple comparisons
where appropriate. For example, for an
“experiment-wise” comparison involving g
pairwise comparisons, each difference was tested
at the 0.05/g significance level to control for the
fact that g differences were simultaneously tested.

Definitions of
Analysis Variables

School instructional level — Schools were

. classified according to their grade span in the

Common Core of Data (CCD).

Elementary school - lowest grade less
than or equal to grade 3 and highest
grade less than or equal to grade 8.

Middle school — lowest grade greater
than or equal to grade 4 and highest
grade less than or equal to grade 9.

High school - lowest grade greater than
or equal to grade 9 and highest grade
less than or equal to grade 12.

Combined school — lowest grade less
than or equal to grade 3 and highest
grade greater than or equal to grade 9.

School enrollment size — total number of student
enrolled as defined by the Common Core of Data
(CCD).

Less than 300 students
300 to 499 students
500 to 999 students
1,000 or more students

Locale — as defined in the Common Core of Data
(CCD).

Central city — a large or mid-size
central city of a Metropolitan Statistical
Area (MSA).
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Urban fringe/large town — urban fringe
is a place within an MSA of a central
city, but not primarily its central city;
large town is an incorporated place not
within an MSA, with a population
greater than or equal to 25,000.

Small town/rural — small town is an
incorporated place not within an MSA,
with a population less than 25,000 and
greater than or equal to 2,500; rural is a
place with a population less than 2,500
and/or a population density of less than
1,000 per square mile, and defined as
rural by the U.S. Bureau of the Census.

Geographic region —

Northeast - Maine, New Hampshire,
Vermont, Massachusetts, Rhode Island,
Connecticut, New York, New Jersey,
Pennsylvania

Midwest - Ohio, Indiana, Illinois,
Michigan, Wisconsin, Minnesota, lowa,
Missouri, North Dakota, South Dakota,
Nebraska, Kansas

South - Delaware, Maryland, District of

Columbia, Virginia, West Virginia,
North Carolina, South Carolina,
Georgia, Florida, Kentucky, Tennessee,
Alabama, Mississippi, Arkansas,

Louisiana, Oklahoma, Texas

West - Montana, Idaho, Wyoming,
Colorado, New Mexico, Arizona, Utah,
Nevada, Washington, Oregon,
California, Alaska, Hawaii

Percent minority enrollment in the school —
The percent of students enrolled in the school
whose race or ethnicity is classified as one of the
following: American Indian or Alaskan Native,
Asian or Pacific Islander, black, or Hispanic,
based on data in the 1995-96 CCD file. Data on
this variable were missing for 0.4 percent of the
teachers. The break points used for analysis were
based on empirically developed quartiles from the
weighted survey data.

S percent or less

6 to 20 percent

21 to 50 percent
More than 50 percent
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Percent of students at the school eligible for
free or reduced-price lunch — This was based on
information collected from the school during the
teacher list collection phase; if it was missing
from the list collection, it was obtained from the
CCD file, if possible. Data on this variable were
missing for 0.2 percent of the teachers. This item
served as the measurement of the concentration of
poverty at the school. The break points used for
analysis were based on empirically developed
quartiles from the weighted survey data.

Less than 15 percent
15 to 32 percent

33 to 59 percent

60 percent or more

Main teaching assignment — based on responses
to the survey questionnaire.

Self-contained classroom — The teacher
teaches all or most academic subjects to
the same group of students all or most of
the day (Q1=1).

Math/science — The teacher teaches
mathematics or science in a
departmentalized setting, teaching the
subject to several classes of different
students all or most of the day (Q1=2
and Q4A1=43 or 44).

Other targeted academic subject —
The teacher teaches English/language
arts, social studies/social science, or
foreign language in a departmentalized
setting, teaching the subject to several
classes of different students all or most
of the day (Q1=2 and Q4A1=41 or 42 or
45).

Teaching experience — total years of teaching
experience, based on responses to question 14 on
the survey questionnaire.

3 or fewer years
4 to 9 years

10 to 19 years
20 or more years

Teacher race/ethnicity — based on responses to
questions 12 (Hispanic or Latino origin) and 13
(race) on the survey questionnaire. Question 13
specified that teachers should circle one or more
racial categories to describe themselves. Data on
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this variable were missing for 0.5 percent of the
teachers.

White, non-Hispanic — white only, and
not Hispanic.

Black, non-Hispanic — black or African
American only, and not Hispanic.

Other — Hispanic or Latino, American
Indian or Alaska Native, Asian, Native
Hawaiian or other Pacific Islander, and
multi-racial (i.e., anyone who selected
more than one race to identify
themselves).

Sex — The sex of the teacher, based on question
11 on the survey questionnaire.

Male

Female

It is important to note that many of the school and
teacher characteristics used for independent
analyses may also be related to each other. For
example, enrollment size and instructional level
of schools are related, with middle and high
schools typically being larger than elementary
schools. Similarly, poverty concentration and
minority enrollment are related, with schools with
a high minority enrollment also more likely to
have a high concentration of poverty. Other
relationships between analysis variables may
exist. Because of the relatively small sample size
used in this study, it is difficult to separate the
independent effects of these variables. Their
existence, however, should be considered in the
interpretation of the data presented in this report.

Comparisons to the 1993-94
Schools and Staffing Survey

Data from the 1993-94 Schools and Staffing
Survey (SASS) teacher questionnaire were
reanalyzed for questionnaire items that are the
same or similar to items on the FRSS
questionnaire. The questionnaire items from the
SASS teacher survey are shown in- appendix F,
and the detailed tables from the analyses are
shown in appendix C. As a first step in the
reanalysis process, a subset of teachers and
schools was selected from SASS that was
approximately the same as the teachers and

schools sampled for FRSS. Regular full-time
teachers who taught in grades 1 through 12 in
regular public schools (i.e., excluding special
education, vocational, and alternative/other
schools) in the 50 states and the District of
Columbia defined the overall eligible group of
teachers.  Within that group, teachers were
selected for inclusion in the subset for these
analyses if their main teaching assignment was
either general elementary or a core academic
subject area (defined here as English/language
arts, social studies/social science, foreign
language, mathematics, or science), based on
question 21 in the SASS teacher questionnaire.
For comparability to the FRSS survey, a teacher
was considered to be a self-contained classroom
teacher if the main teaching assignment was
specified as general elementary (code 03).2 A
teacher was considered to be a math/science
teacher if the main assignment was specified as
mathematics (33), or one of the sciences (57
through 61 and 09). A teacher was considered to
be a teacher of one of the other targeted academic
subjects if the main teaching assignment was
specified as English/language arts (21),
journalism (16), reading (43), social studies/social
science (47), or one of the foreign languages (51
through 56).

Teachers were classified for instructional level of
the school based on the categorization used for
the FRSS survey (see above). In addition, the
category splits for the percent minority
enrollment in the school and the percent of
students eligible for free or reduced-price lunch
were based on the empirically developed quartiles
from the weighted FRSS survey data.
Information about the race of the teacher was
collected in a slightly different way on the SASS
questionnaire. Teachers were only allowed to
select one racial category to describe themselves,
and the categories were American Indian or
Alaska Native, Asian or Pacific Islander, black,
and white. The weighted distributions of the
SASS teachers by the various classification
variables are shown in table C-1. Teachers were
assigned as departmentalized or general
elementary for the average class size calculations
based on their main teaching assignment, with
math/science and other targeted academic

2 .
~ For clarity. these teachers are referred to throughout the report as

general elementary teachers for both the 1998 FRSS and 1993-94
SASS studies.
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teachers considered departmentalized.
Approximately 5 percent of the teachers were
excluded from the SASS class size analyses,
either because they taught “pull-out” classes,
where they provided instruction to students who
were released from their regular classes (2
percent), or because of reporting problems in their
class size information (3 percent).

When there are differences between the FRSS
and SASS data, there are a number of possible
reasons for such differences that should be
considered. One possible reason, of course, is
that the differences show actual change between
1993-94 and 1998. However, it is also important
to consider other possibilities. While the subset
of schools and teachers from SASS was selected
to be as comparable as possible to the FRSS
sample of schools and teachers, there may still be
some differences in the samples for the two
surveys. In addition, the questionnaires that the
teachers completed were very different. The
FRSS questionnaire was very short, consisting of
three pages of questions and one page of codes.
Information was collected in a very compact
format, and at a fairly aggregated level. For
example, teachers in departmentalized settings
were asked about their main and secondary
teaching assignments, rather than about all the
courses they taught, and were asked about their
teaching assignments and about major and minor
fields of study for degrees held at an aggregated
level (i.e., whether they taught courses or had
degrees in science, rather than in chemistry or
physics). The SASS questionnaire, on the other
hand, was 35 pages long and asked teachers for
very detailed information about courses taught
and degrees held, as well as a lot of other
information about the teacher and his or her job.
Thus, the questionnaires provided very different
response contexts for the teachers.

It is also important to be aware that some of the
questions asked on the two questionnaires appear
more similar at first glance than they actually are.
For example, the FRSS questionnaire asked
teachers whether they had participated in
professional development activities in the last 12
months that focused on “new methods of teaching
(e.g., cooperative learning).” The SASS
questionnaire asked teachers whether they had
participated in  professional  development
programs since the end of the last school year that
focused on “methods of teaching your subject
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field,” and “cooperative learning in the
classroom” as two separate questions. Another
example is the item on parent support for
teachers. The FRSS survey asked whether
teachers agreed or disagreed with the statement,
“parents support me in my efforts to educate their
children.”  The SASS questionnaire asked
whether teachers agreed or disagreed with the
statement, “I receive a great deal of support from
parents for the work I do.” In addition, the FRSS
survey had four statements about parent and
school support, compared with 25 statements
about school climate in the SASS survey, again
creating a very different response context for the
teachers. Thus, while differences between the
FRSS and SASS data may reflect actual change,
measurement issues must also be considered as
possible explanations.

Calculations of Major Field
of Study for a Bachelor’s
or Graduate Degree

A variable was constructed that combined
information about all the major fields of study for
the bachelor’s, master’s, and doctorate degrees
into the categories of academic field, subject area
education (i.e., the teaching of an academic field,
such as mathematics education), general
education, and other education fields (e.g., special
education, curriculum and instruction, or
educational administration). For the analyses
presented in the text (see tables 1 and 2), each
teacher was counted only once, even if he or she
had more than one major or more than one
degree. Major fields of study were selected in the
order of academic field, subject area education,
other education, and general education. For
example, if a teacher had a bachelor’s degree in
general education and a master’s degree in
English, he or she was considered for these
analyses to have majored in an academic field.
Similarly, if a teacher had a bachelor’s degree in
mathematics and a master’s degree in curriculum
and instruction, he or she was also considered for
these analyses to have majored in an academic
field. Tables A-2 and A-3 provide information
about duplicated degree counts. In these tables,
teachers with more than one major or more than
one degree are counted for each field of study in
which they have a major or degree. Thus, a
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Table A-2.—Percent of full-time public school teachers with any undergraduate or graduate major
in various fields of study, by selected school and teacher characteristics: 1998

School characteristic Academic Subject'arela Genex:al Otht?r ,
field education education education

Al targeted public sChoO] teachers’ ...........ovoeveeemmmrerreeeeessrneeessesss 38 24 62 15
School instructional level

Elementary SChoOl.......coveviiieeeeeeetee et 22 11 85 14

Middle SChOOL....ceeeeeeeeeee ettt 44 31 52 16

High school 66 44 24 15

Combined... 55 48 28 14
Teaching experience

3 OF fEWET YEATS....cueeueeieeieeeeeerieiereeeeetretesesessessesesesensonssnssnssneserassasesenn 50 16 53 5

B0 D YEATS ..ttt e et 4] 21 59 10

JO 10 19 YEATS ..ottt ettt 32 26 66 19

20 OF IMOTE YEAS....c.veveueerereeeeerreiesesenenieesssesersssarnsssssessssssstasssssssssasens 36 28 63 18

'Subject area education is the teaching of an academic field, such as mathematics education.

?Examples of other education fields are special education, curriculum and instruction, and educational administration.

*Targeted public school teachers were full-time public school teachers in grades 1 through 12 whose main teaching assignment was in
English/language arts, social studies/social sciences, foreign languages, mathematics, or science, or who taught a self-contained classroom.

NOTE: Percents are duplicated. That is, teachers with more than one major or more than one degree are counted for each field of study in which

they have a major or degree.

SOURCE: U.S. Department of Education, National Center for Education Statistics, Fast Response Survey System, Teacher Survey on

Professional Development and Training, 1998.

Table A-3.—Percent of full-time public school teachers with any undergraduate or graduate major
in various fields of study, by selected school and teacher characteristics: 1993-94

School characteristic Academic Subject'arela Genex:al Othgr ,
field education education education
All targeted public school teachers’ .............cooooveevueeeeeeeeeereeeeeeaenens 39 29 61 15
School instructional level
Elementary SChOO] .....c.coeoviueumeeeieeee et 24 16 84 15
Middle SChOOL......cneieeie ettt 44 36 51 15
High SChOO! ...ttt 67 50 19 14
COMBINEA....eeveeireeieiese ettt sttt ne e e iae e bt eseeseas 55 47 31 12
Teaching experience
3 OF fEWET YEATS . eaeriieieeee ettt et e e et e e 46 22 52 5
B 10 D YEAIS...cuveeeeeeeiieceieeeseseeeeteeeeeesest et et et es st s s etes s e et sn s eseseeen 38 25 60 11
JO L0 19 YOAIS ..ottt et e 35 30 64 17
20 OF IMOTE YEATS.....eeuererrereeeereeerseseesaesesseseeeesteseassssesssasessessesssesssasanens 40 33 61 17

'Subject area education is the teaching of an academic field, such as mathematics education.

Examples of other education fields are special education, curriculum and instruction, and educational administration.

*Targeted public school teachers were full-time public schoo! teachers in grades 1 through 12 whose main teaching assignment was in
English/language arts, social studies/social sciences, foreign languages, mathematics, science, or general elementary.

NOTE: Percents are duplicated. That is, teachers with more than one major or more than one degree are counted for each field of study in which

they have a major.

SOURCE: U.S. Department of Education, National Center for Education Statistics, 1993-94 Schools and Staffing Survey, unpublished

tabulations, 1998.
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teacher with a bachelor’s degree in general
education and a master’s degree in English would
be counted once under academic field and once
under general education in table A-2 or A-3.
However, a teacher with a bachelor’s degree in
English and a master’s degree in history would be
counted only once in table A-2 or A-3, since both
degrees were in an academic field.

Calculations of
In-Field Teaching

A measure of in-field teaching was constructed
that compared the fields in which teachers had
undergraduate or graduate majors or minors with
the fields in which they had their main teaching
assignments (i.e., the field in which they reported
that they taught the most courses). A major or
minor was considered in field if it was in either
the academic field (e.g., mathematics) or subject
area education (e.g., mathematics education) that
matched the main teaching assignment. This
measure was constructed for any teacher who
taught English/language arts, foreign language,
social studies/social science, mathematics, or
science in a departmentalized setting in any of
grades 7 through 12. Teachers were defined as
teaching in field if they had an undergraduate or
graduate major or minor in the field of their main
teaching assignment. Details of how this measure
was constructed are provided below.

The in-field teaching analyses were based on
teacher level (grades taught) rather than on the
instructional level of the school. Any teacher
who provided departmentalized instruction and
who taught in grade 7 or above (for the first set of
analyses) or grade 9 or above (for the second set

of analyses) was included, regardless of whether
he or she also taught any lower grades. Teachers
of self-contained classrooms at all levels were
excluded, as were teachers who taught only in
grade 6 or below, even if they provided
departmentalized instruction. The in-field
teaching measure was constructed only for the
main teaching assignment, because there were too
few teachers in the FRSS sample with a
secondary teaching assignment to provide
meaningful estimates for in-field teaching in the
secondary assignment.

In-field teaching was defined as having a major or
minor at the bachelor’s, master’s, or doctorate
level in the field of the main teaching assignment.
The in-field teaching measure was constructed at
the aggregate level of English/language arts,
social studies/social science, foreign language,
math, and science. The measure was constructed
this way because the FRSS questionnaire
collected information about degrees and teaching
assignments at this aggregated level, rather than
at a lower level of aggregation (e.g., whether a
teacher had degrees or taught courses in
chemistry or physics) because of space limitations
on the FRSS questionnaire. The main teaching
assignment field was matched against the major
and minor fields of study for the FRSS data as
shown in exhibit A-1, using the categorization
approach from SASS. The numbers in
parentheses indicate the code numbers on the
FRSS questionnaire.

The main teaching assignment field was matched
against the major and minor fields of study for the
SASS data as shown in exhibit A-2. The numbers
in parentheses indicate the code numbers on the
SASS questionnaire.

Exhibit A-1.—Match of main teaching assignment field with major and minor fields of study:

FRSS 1998

Teaching assignment
English/language arts (41)
Foreign languages (42)
Mathematics (43)

Major and minor fields of study

English/reading education (54), English (72)

Foreign languages education (55), foreign languages (73)
Mathematics education (56), engineering (71),

mathematics (74)

Science (44)
Social studies/social science (45)

Science education (57), science (75)
Social studies/social sciences education (58),

social sciences (76)
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Exhibit A-2.—Match of main teaching assignment field with major and minor fields of study:

SASS 1993-94

Teaching assignment

Major and minor fields of study

English/language arts (21),
journalism (16), reading (43)
Foreign languages (51-56)

English education (22), reading education (43),
English (21), communications and journalism (16)
Foreign languages education (24),

foreign languages (51-56)

Mathematics (33)

Mathematics education (34), engineering (20),

mathematics (33)

Science (57-61, 09)
Social studies/social science (47)

Science education (46), science (57-61)
Social studies/social sciences education (48),

social sciences (62-66), psychology (41), public affairs
and services (42), other area and ethnic studies (87)

Background Information

The survey was performed under contract with
Westat, using the Fast Response Survey System
(FRSS). Westat’s Project Director was Elizabeth
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Dozier, Office of the Secretary, U.S. Department
of Education.
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® Martin Orland, Associate Commissioner,
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Table B-1.—Number and percent of full-time public school teachers, by selected school and teacher
characteristics: 1998

School and teacher characteristic I Number I Percent
All targeted public SChOO! tEAChETS.........c.cvmmriecerirerierecnccen s 1,460,261 100
School instructional level
Elementary SChOO .......c.coueimirimie et 766.212 52
Middle school . 284,776 20
High school.......oocviiriirirnce e “ 338.406 23
COMDBINE <.ttt ee e teteee e e e e eaeseteeaseeensarasasaerssassemrererasesareeeareaseeraesmres et sr s eaneen 70,867 5
School enrollment size
LESS ThAM 300 .. ceeeririecrereie et eeseeasreesresstesnneesesssaaraeoreesesreetr s teamteaarereeereeeeneesmeesaneseens 157,481 11
30010 499.... 329.779 23
50010 999t e s 652,949 45
1000 OF INIOTE «.oveneeveeteerremeereeeeesrarsearesesteeuesasesssarasarsesasenreseseseaseeantererresennseeasssoseonnoaseans 320,053 22
Locale
Central City .....occeeeurncne. 453.094 31
Urban fringe/large town 554,043 38
RUTA/SMAIL LOWR <.ttt e creers e et e etens et sae s reseenssasssr s e e s ean e bearennares 453,124 31
Region
NOTEREASE .....o.vvereirveiririririeesereiescseserassaereresssesesaerer et ssressssreserarasaarareasesers st asarersasasasanas 259,653 18
Midwest... 357.746 24
South ... 563,111 39
WWVESL....eeeeeee et eees e e es st e s e e et e s s sas e sas s ans et od R e R eate SRR e a R et At e st e Rt et s rareren 279,751 19
Percent minority enroliment in school
5 PETCENL O 1ESS ...vvvriirmrermceeccreresaererare e s sesseeaee . 376,307 26
6 to 20 percent... . 371,809 26
21 to 50 percent........ . 349,323 24
MOTE than 50 PEFCENL...c.c.cruiririiiriererirrieere e sssssesreserasreas e rearaasr e e rasasrar st sstsasasen 356,971 25
Percent of students in school eligible for free or reduced-price school lunch
LesS than I35 PEFCENL.......coicvriiiricrereerre e esieesresiraressrs et ressaet s s es e s s sasasrarassanens 368.984 25
151032 percent ......oeeccevnermneeccanee 348,641 24
33 to 59 percent...... 367,132 25
60 PEFCENL OF MOTE ... cevrrerrtceieccnracarts e mes et s as et ar e seaeens 372,331 26
Main teaching assignment
GENEIAl CIEMENLATY . .......ooooooer e esee e es s sas st sens st ettt ees e 733,651 50
MAtSCIENCE .....cvcvoveee vt ee e et rere e sereseserreer s ess st senasrersaens i rans 307,840 21
Other targeted academic subject 418,771 29
Teaching experience
3 OF FEWET YEAIS .....ovvvveecireieeeeres e oo serese e e sr st as bt st st 202,204 14
4t09years ... 324219 22
JO 10 19 YEAIS ... 369,393 25
20 or more years 564,107 39
Teacher race/ethnicity
White, NON=HISPANIC ......eecueririrrerereecreie seceereseeariernr s essress s ettt ase s 1,259,063 87
Black, NON-HISPANIC ........vveceriirrerrienireeiri et ittt ccess s e e s s 103,552 7
OHNET ..ttt et e s ettt e et et ettt R e ea et et s eae e st 90,082 6
Sex
IMLE......ooeecee ettt e seaarar s s s es et s R e R R RS e RSt e e s st et ettt es 367,638 25
T FRIMANE ..ot ettt et et ener et rer e saarareasan 1,092,623 75

"Targeted public school teachers were full-time public school teachers in grades 1 through 12 whose main teaching assignment was in
English/language arts, social studies/social sciences, foreign language, mathematics. or science, or who taught a self-contained classroom.

*The category labeled general elementary includes all teachers of seif-contained classrooms in the 1998 FRSS study, regardiess of instructional
level. Almost all (95 percent) of the self-contained classrooms were at the elementary school level.

NOTE: Details may not sum to totais because of rounding. Percents are computed within each classification variable, but may not sum to 100
because of rounding.

SOURCE: U.S. Department of Education, National Center for Education Statistics, Fast Response Survey System, Teacher Survey on
Professional Development and Training, 1998.
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Table B-1a.—Standard errors of the number and percent of full-time public school teachers, by
selected school and teacher characteristics: 1998

School and teacher characteristic i Number T Percent
Al targeted public school teachers'...................oocovveeieieere oo 14.464 *

Schoo! instructional level

Elementary SCHOOI «...c...oiiei et e vt e ettt n e e 12.938 05

Middle school 5,164 04

HIh SCROOL ... oottt et et et as 7.501 05

COMDINEA ...ttt e e e et e e s e st oo eae e st eeeseesra s 6,150 04
School enrollment size

Less than 300 ........ociiiiiii ettt bbbt e 11.563 08

30010 499..... 11,799 0.7

500 to 999 14,712 1.0

F,000 OF TNOTE ...ttt ettt e e et e e ee e et s see e seemeenaeseesss s eeaeae s eensen 6,621 0.5
Locale

CONIAL CILY oottt ettt ee e et et benes e st ne e e e bt eeen e bt bennensebessnsnes 9.014 0.6

Urban fringe/large town 13,868 08

RUTal/SMall LOWI ... e et b e e assne e snean 11,505 0.7
Region

INOFEREASE ...ttt ettt ettt e e et es e et e e s e e e e ebe e eb e e esebesebeneenseseeeeeses sesesessssens 13,780 09

Midwest..... 15,707 1.0

SOULN L.t ettt e bt e bbbt bbb et bnt s b s sa s es 17.723 1.3

WS cetrir it ceeeae st asemee e e es st s s b b s bbbt s bt bttt een et e e b b et e 19,201 1.3
Percent minority enrollment in school

5 percent or less 15,614 1.0

610 20 PETCENL ..ot e ea e 16,000 1.1

21 to 50 percent 13,527 09

More than 50 PETCENT.........ccoiiiiiiii ettt ettt s b eba e beee e nean 14,233 09
Percent of students in school eligible for free or reduced-price school lunch

Less than 15 PEICENL ..ottt et as et ee s beeee s 16,508 . N

1510 32 PEICENL ...ooiiiiiiiit ettt ettt ettt e e ensts e e b nene s sanneesenneanoan 20,308 1.3

3310 59 PEICENL ...ttt ettt e e e s et e et e et et ee et eens 17,868 13

60 PETCENE OF TMOTE ...c..ccvieeeectee e eaenees et e e et enant et sss e s etenebeb e er s st snbessbenenseesnsassensnsenens 14312 09
Main teaching assignment

General EleMENtArY 2. ... ... oot 14,149 06

IMALI/SCIEIICE ...ttt ettt et e et e s eae et et e eaesateeeeesseeseesesaee 7,695 05

Other targeted academic SUDJECE ..........cooiiiiiiii e 8,295 0.6
Teaching experience

30T fEWET YRS ..ottt ettt ettt et b et et e e e stest et e ts et ete e 7.235 05

GO D YEAIS ...ooeiiiiiiieie ettt et es bbb b b et a b e et sae b e eeeseaeasans 13,765 09

TO R0 19 YRS ....oiiiiiiiiiiei ettt ettt ettt e e e et esen et et eeen s eneaeen 12,308 08

20 OF IMOTE YEALS ...ttt ceeecete e eeeeeteaesbeneetese et s eeseessseseneas e et seesemseesesansane et eensmannsanes 15,615 1.0
Teacher race/ethnicity

White, non-Hispanic 15,090 08

Black, non-Hispanic 8973 0.6

(011,73 SO O OO OO O PO O RO UP RN 6.644 0.5
Sex

MLALE. ..ottt b e et b e st senanen s eas 11.995 08

FEMAIE ...ttt ee e e et et et et et en et eenetns 17.909 08

*Estimate of standard error is not derived because it is based on a statistic estimated at 0 or 100 percent.

'Targeted public school teachers were fuil-time public school teachers in grades 1 through 12 whose main teaching assignment was in
English/language arts, social studies/social sciences, foreign language, mathematics, or science, or who taught a self-contained classroom.

*The category labeled general elementary includes all teachers of self-contained classrooms in the 1998 FRSS study, regardless of instructional
level. Almost all (95 percent) of the self-contained classrooms were at the elementary school level.

SOURCE: U.S. Department of Education, National Center for Education Statistics, Fast Response Survey System, Teacher Survey on
Professional Development and Training, 1998.
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Table B-2.—Percent of full-time public school teachers who hold bachelor’s, master’s, doctorates,
other degrees, and/or other certificates, by selected school and teacher characteristics:
1998

School and teacher characteristic Bachelor’s Master’s Doctorate Other Other
choo degree degree degree degree certificate
All targeted public school teachers'...... 100** 45 1 1 5
School instructional level
Elementary school ...........cccoceeeiniiinns 100 40 1 1 4
Middle school .... 100** 46 1 2 5
High school. 100 55 2 1 5
Combined -......ccveerrienenienrre et 100 49 3 * 7
School enrollment size
Less than 300.........ccoooininiiiinciniiiiinee 100 37 0 1 6
300t0499...... 100 47 1 1 5
500 to 999...... 100 42 1 1 4
1,000 or more .......... 100** 54 2 1 5
Locale
Central City ....ocoveeee e 100** 46 2 1 6
Urban fringe/large town.........cccocevnnan, 100 49 1 1 4
Rural/small town .........c.cccooeinivciinin. 100 40 * 1 5
Region
Northeast 100** 60 2 1 6
Midwest.. 100 51 * 1 4
SOULH .ot 100** 39 1 2 4
WESE. ..o recrereneeenree e sranes 100 38 1 1 5
Percent minority enrollment in school
5 percent or less 100 49 * 2 5
6 to 20 percent .. 100 51 1 1 3
21 to 50 percent 100 43 1 1 4
More than 50 percent........ccccooeiinrecinn 100** 38 1 1 7
Percent of students in school eligible for
free or reduced-price school lunch
" Lessthan 15 percent.........cccccoooouevrvrrennnne 100 57 2 1 4
151032 percent .......cccoovveveereeenineeecenene. 100 46 1 1 5
33 to 59 percent .... 100** 41 1 2 4
60 percent or more 100 37 1 1 6
Main teaching assignment
General elementary®......................... 100 41 1 1 4
Math/science.......cccccceneurirennane . 100** 49 2 1 4
Other targeted academic subject ............... 100** 50 1 1 6
Teaching experience
3 or fewer years ..........cooieeeeeeinieiees 100** 16 1 2 4
4to9years ... . 100 31 * 1 3
1010 19 years ........cooceivceccinccieinene 100 48 1 1 5
20 OF MOTE YEAS ...c...ceveeereneieieiirerieeerenaes 100 62 2 1 6
Teacher race/ethnicity
White, non-Hispanic ..o 100** 46 1 1 5
Black. non-Hispanic ... . 100 41 2 1 2
OHhET ...t eerene e 100** 34 1 2 6
Sex
Male........ooiereeereeiiieee e 100** 51 2 1 4
Female .....oooiiiiiiiii e 100** 43 1 1 5

*Less than 0.5 percent.
**Rounds to 100 percent for presentation in the tables.

'Targeted public school teachers were full-time public school teachers in grades 1 through 12 whose main teaching assignment was in
English/language arts, social studies/social sciences, foreign language. mathematics, or science, or who taught a self-contained classroom.

*The category labeled general elementary includes all teachers of self-contained classrooms in the 1998 FRSS study, regardless of instructional
level. Atmost all (95 percent) of the self-contained classrooms were at the elementary school level.

NOTE: Zeros indicate that no teacher in the sample gave the indicated response.

SOURCE: U.S. Department of Education, National Center for Education Statistics, Fast Response Survey System, Teacher Survey on
Professional Development and Training, 1998.
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Table B-2a.—Standard errors of the percent of full-time public school teachers who hold
bachelor’s, master’s, doctorates, other degrees, and/or other certificates, by selected
school and teacher characteristics: 1998

School and teacher characteristic Bachelor’s Master’s Doctorate Other O.Lher
degree degree degree degree certificate
All targeted public school teachers’...... 0.02 1.1 0.2 0.2 0.3

School instructional level

Elementary school ..., * 1.8 0.2 0.3 0.6

Middle school 0.1 1.9 0.2 0.5 0.7

High sChool.........cooircicciiee * 1.5 0.5 03 0.7

Combined .........c.ooovevemeeeeicceeereeeeeene * 3.7 1.6 02 1.8
School enroliment size

Less than 300.... . .o 26 * 0.5 1.8

300 t0 499..... * 2.1 0.5 03 1.0

5001t0999..... . * 1.9 03 03 0.6

1,000 OF MOTE ... 0.1 1.7 04 03 0.7
Locale

Central CItY .o 0.1 2.1 04 03 038

Urban fringe/large town.. . * 1.6 03 0.3 0.5

Rural/small town .........ccocoieiniiicinnne. * 1.5 0.2 04 0.7
Region

Northeast 0.1 28 0.8 03 1.2

Midwest * 20 0.2 0.4 0.7

South 0.03 1.6 03 03 0.7

West * 20 03 0.3 09
Percent minority enroliment in school

S percent or 1ess........oceeeivcviencenencnini * 19 0.2 0.6 08

610 20 PErCent .....cccermrierimeecrireeerereeanne * 2.1 0.5 03 0.7

21 to 50 percent....... . * 2.1 0.4 04 0.7

More than 50 percent............cocoveeevueneene 0.1 2.2 03 04 09
Percent of students in school eligible for
free or reduced-price school lunch

Less than 15 percent .........cocvcreicnnnee. * 1.8 0.6 03 0.7

15032 percent .......oooceueeveneenveeenicninnnns * 20 0.3 03 08

33 to 59 percent....... 0.1 24 03 04 0.6

60 percent or more * 23 0.2 04 1.1
Main teaching assignment

General elementary®.......c....cocovveviverevean. * 1.8 03 03 0.6

Math/science..........ocoeeeeevveemvcrerenns 0.05 1.8 04 0.4 08

Other targeted academic subject 0.05 1.5 0.3 03 0.6
Teaching experience

3 or fewer Years ........cocovecvvmvieimsennennenennns 0.1 1.6 03 0.5 038

4t09 years ......... * 23 0.1 04 0.6

10 to 19 years * 1.8 03 03 09

20 OF IMOFE YEATS ....coevrrncneriieieeirneanns * 1.5 04 03 0.7
Teacher race/ethnicity

White, non-Hispanic...... 0.02 1.1 0.2 0.2 0.4

Black, non-Hispanic .. * 4. 08 0.4 1.1

OLRET ..ot e e 0.2 4.1 0.9 1.0 1.8
Sex

Male.....ooeiiee e 0.1 1.8 0.6 0.3 0.6

Female .......cocooovviininiiiiiiiccees 0.01 1.4 0.2 02 0.4

*Estimate of standard error is not derived because it is based on a statistic estimated at 0 or 100 percent.

'Targeted public school teachers were full-time public school teachers in grades 1 through 12 whose main teaching assignment was in
English/language arts, social studies/social sciences, foreign language, mathematics, or science, or who taught a self-contained classroom

The category labeled general elementary includes all teachers of self-contained classrooms in the 1998 FRSS study, regardless of instructional
level. Almost all (95 percent) of the self-contained classrooms were at the elementary school level.

SOURCE: U.S. Department of Education, National Center for Education Statistics, Fast Response Survey System, Teacher Survey on
Professional Development and Training, 1998.
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Table B-3.—Average number of total years as a teacher and as a teacher in the current school for
full-time public school teachers, by selected school and teacher characteristics: 1998

School and teacher characteristic

Total years as a teacher

Years as a teacher in the
current school

All targeted public School teaChers’.................oovurveeeenieeerer et e

School instructional level
Elementary SChoOl .........cccco it
IMIAAIE SCROOL ...ttt e e e s s ses e e e es e s e e sae e e sneean
High SChOOL. ...t
(0003 1113 11T OO OO

School enroliment size

500 10 999..
1,000 OF MOTE <...coiiiiieiici e bbb s s s se bbb eeb e e ene e sb s s e e s sas

Locale
CENIAL CHLY -ttt et ee e st ne e e es e e st e e e ene s e e st eee e nnnnes
Urban fringe/large town..
RUTal/SMall LOWI c..cciiiiiiiiiient ettt e e ee e se e seeesnn e

Region

Percent minority enroliment in school
S PEICENE OF 185S ...t e eeetre e ee e et et e e e e s nee e e e e s e seme e se e e e e menennan
6 to 20 percent .....
21 10 50 PETCENT ...ttt ee e e e e ee e se e eeseee e see e s s e ene e aess b e e e e e eaennene
MOre than S0 PEICENL ... ....oi i ereesreseereeesseere s e ees ses cee s e se see e enee e e eneenes

Percent of students in school eligible for free or reduced-price school lunch
Less than 15 PEICENE .....coiiii e e s oo s s s
IS 10 32 PETCENE ..ottt et sttt et s sttt ee e et ee
33 to 59 percent ...
60 PETCENE OF MOTE .......cvviiiaiititer ettt et ettt st ettt e see e seees

Main teaching assignment
GENEral EIEMENLANY............ovoeeieeieesieecies e ssss st essennses st ens s sses s s ssseens
Math/science..........coceeiceninnnns
Other targeted academic SUDJECE .......ccoveiieiiiiiiiiiiir e s

Teaching experience .
3 OT FEWET YEAIS ...ttt ettt e et et e et et es e e
4to9years ...
10to 19 years ...
20 OF IMOTE YEALS ...ceeveieieniiietesiteisenc et e eeeteeeaesteseseenesseaeneenssseseeneneeneeseeenssenensesbessnens

Teacher race/ethnicity
White, non-Hispanic.............
Black, non-Hispanic ...

17
16

15
13

16

15
13

16
15

10

11
10

'Targeted public school teachers were full-time public school teachers in grades 1 through 12 whose main teaching assignment was in
English/language arts, social studies/social sciences, foreign language. mathematics. or science, or who taught a self-contained classroom.

*The category labeled general elementary includes all teachers of self-contained classrooms in the 1998 FRSS study. regardless of instructional
level. Almost all (95 percent) of the self-contained classrooms were at the elementary school level.

SOURCE: U.S. Department of Education, National Center for Education Statistics, Fast Response Survey System, Teacher Survey on

Professional Development and Training, 1998.



Table B-3a.—Standard errors of the average number of total years as a teacher and as a teacher in
the current school for full-time public school teachers, by selected school and teacher
characteristics: 1998

Years as a teacher in the

School and teacher characteristic Total years as a teacher
current school
All targeted public SChoO! teaChers'............ovuruieciriire et 02 0.2
School instructional level
Elementary SCROO! .........ouiiiiiciecc et 03 03
Middle school 0.4 0.3
High SChOOL.... ... e 03 03
COMDINED ...ttt ettt ettt e e n s e 08 08
School enrollment size
Less than 300............ et eeree et tebeteaessb et et ehessane teeea et ettt r et ansanres 0.6 0.6
30080 499 ...t er bt r e en et et e e e e eb s s s s 03 03
SO0 L0 999 ...ttt ctetet et etttk t et b et ke s e e eae e 03 03
1,000 OF INOTE ..oviiiireiiiai ettt sttt et be s e et et eb et ettt st eas b sae s eanes 03 03
Locale
CNLFAL CILY -vvt ettt et st st a e e 03 03
Urban fringe/large town. 0.3 03
RUFAI/SMAIL LOWI ...ttt e et r st sa s 03 03
Region
04 04
03 03
0.2 02
05 04
Percent minority enrollment in school
5 PEICENL OF JESS ...t e et sa s st ettt aensnns 04 04
610 20 PEFCENML ..ottt ettt et et et st sa s i s 04 03
21 to 50 percent ...... 04 03
More than 50 PEFCENL..........c..couiiiiieieriiciiiere ettt ettt e eere s e 0.5 03
Percent of students in school eligible for free or reduced-price school lunch
Less than 15 percent 03 03
151032 percent .........ccccueeveucenneenenenene . 04 04
331059 percent ......ccoooveveiviirireic e 04 04
60 PETCENL OF MOTE .......oveveueiereiseteiereieeeeenseees s oresseaee s esesssobraateseseass s eareesareabesaneetoresrann 04 03
Main teaching assignment
GeNEral CIEMENTAIY?.......oo.oooioeieoieoeeeeeeeverae e est bt ees s et et e 03 0.3
MAUH/SCIBIICE ...t ce et veteeteeaseee e e sens et st et eeeeembaaseesaases s rae st seesaes e e saae e seasaa s e nranan 03 03
Other targeted academic SUBJECE ...........coriiriiriiiriiiiii e s 0.3 0.2
Teaching experience
3 or fewer years ......... oot 0.03 0.03
409 years.... . 0.1 0.1
10to 19 years ..... . 0.1 02
20 OF IMOTE YEATS ....tevrvietieeiaetieesaeeeaestesesassataseareese sbeeaesaesertesesenesaebentassararesssnseensesrnns 0.1 03
Teacher race/ethnicity
White, non-Hispanic 0.2 0.2
Black, non-Hispanic 0.7 06
OURET ...ttt et ettt ettt et be s s et en s e s 0.7 0.6
Sex
MLE ... .ottt ettt ettt et v et s e ettt e et s eer e n bbb s et e 0.3 03
FOMAIE ...ttt ettt ettt ettt a et 02 0.2

Targeted public school teachers were full-time public school teachers in grades 1 through 12 whose main teaching assignment was in
English/language arts, social studies/social sciences, foreign language, mathematics, or science, or who taught a self-contained classroom.

The category labeled general elementary includes all teachers of self-contained classrooms in the 1998 FRSS study, regardless of instructional
level. Almost all (95 percent) of the self-contained classrooms were at the elementary school level.

SOURCE: U.S. Department of Education, National Center for Education Statistics, Fast Response Survey System, Teacher Survey on
Professional Development and Training, 1998.

O

ERIC B-12

Aruitoxt provided by Eic:



Table B-4.—Percent of full-time public school teachers in general elementary classrooms with
various types of teaching certificates in their state, by selected school and teacher

characteristics: 1998

Provisional or

Regular or other type of
standard state certificate
School and teacher certificate, or given while Probationary Temporary Emergency
. ’ SOV . . certificate or No certificate
characteristic advanced participating in certificate certificate .
. “ > waiver
professional an “alternative
certificate certification
program”
All targeted public school
teachers' .......coocovuceirn. 93 3 2 1 1 0
School instructional level®
Elementary school ...........ccc..... 93 3 2 ] 1 0
School enrollment size
96 1 1 1 * 0
94 3 1 1 * 0
92 4 2 2 1 0
85 3 7 4 2 0
Locale
Central City ......cccooviniveirnnn 91 3 2 2 1
Urban fringe/large town........... 92 4 2 2 *
Rural/small town ................... 96 2 1 * *
Region
Northeast 91 5 1 3 0 0
Midwest 96 3 * 1 0 0
South 94 3 2 1 * 0
West 90 3 3 2 2 0
Percent minority enrollment in
school
5 percent or less ........co.cccceeneee. 96 2 1 2 0 0
6 to 20 percent - 95 3 1 1 * 0
21 to 50 percent .......coeeeeeene 93 3 2 1 * 0
More than 50 percent............... 88 5 3 2 2 0
Percent of students in school
eligible for free or reduced-
price school lunch
Less than 15 percent................ 94 3 1 2 * 0
15 to 32 percent 95 3 ] 1 0 0
33 to 59 percent 95 2 1 1 1 0
60 percent or more................... 90 4 3 2 1 0
Teaching experience
3 or fewer years .......coccceveenene 65 11 11 8 4 0
4t09 years ...... 92 5 1 2 * 0
10 to 19 years .. . 99 1 * * 0 0
20 or more years ...................... 99 1 0 0 0 0
Teacher race/ethnicity
White, non-Hispanic...... 94 3 2 1 * 0
Black, non-Hispanic ... 88 7 1 4 1 0
(07117 SO 88 5 3 1 4 0
Sex
Male......ooiivnnnrcienns 91 3 2 3 ] 0
Female.........ccooooovniincns 93 3 2 1 1 0

*Less than 0.5 percent.

'Targeted public school teachers were full-time public school teachers in grades 1 through 12 whose main teaching assignment was in
English/language arts, social studies/social sciences, foreign language, mathematics, or science, or who taught a self-contained classroom.

*Data for general elementary classrooms are reported for elementary schools only. Data for all schoo! levels are included in the totals and in

analyses by other school and teacher characteristics.

NOTE: Teachers referred to here as teachers in general elementary classrooms include all teachers of self-contained classrooms in the 1998
FRSS study, regardless of instructional level. Almost all (95 percent) of the self-contained classrooms were at the elementary school level.
Percents are computed across each row, but may not sum to 100 because of rounding. Zeros indicate that no teacher in the sample gave the

indicated response.

SOURCE: U.S. Department of Education. National Center for Education Statistics, Fast Response Survey System, Teacher Survey on
Professional Development and Training, 1998.
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Table B-4a.—Standard errors of the percent of full-time public school teachers in general
elementary classrooms with various types of teaching certificates in their state, by

selected school and teacher characteristics: 1998

Provisional or

Regular or other type of
standard state certificate
School and teacher certificate, or given while Probationary Temporary Emergency
- y & L . b certificate or No certificate
characteristic advanced participating in certificate certificate .
. “ > waiver
professional an “alternative
certificate certification
program”
All targeted public school
teachers'.......ccoveeeeerennen. 0.7 0.4 0.3 03 02 *
School instructional level®
Elementary school ........c.......... 0.7 04 0.3 03 02 *
School enroliment size
Less than 300 1.1 0.6 0.5 0.6 0.2 *
300t0499..... 1.1 0.9 04 0.5 0.2 *
50010999 1.0 0.6 0.6 0.5 04 *
1,000 0r more .......cocoevvvvevieenns 29 1.5 2.3 19 13 *
Locale
Central City ...ccoeovveearernrcens 13 08 0.5 0.6 0.6 *
Urban fringe/large town. 1.0 0.7 0.6 0.6 0.2 *
Rural/small town .................... 0.9 08 0.5 03 02 *
Region
Northeast 1.8 1.7 0.6 0.8 * *
Midwest.... 1.1 1.1 03 04 * *
South . 1.0 0.7 0.6 0.5 03 *
West. 14 0.8 0.8 0.7 0.8 *
Percent minority enrollment in
school
5 percentorless ..o 0.8 0.7 04 05 * *
6 to 20 percent..... 1.1 0.7 0.5 0.5 0.1 *
21 to 50 percent .........cccecuecennn. 1.6 1.0 0.8 0.5 04 *
More than 50 percent............... 1.7 1.1 0.7 0.7 08 *
Percent of students in school
eligible for free or reduced-
price school lunch
Less than 15 percent................. 1.3 1.0 0.6 08 03 *
15to 32 percent .....coeeeeeneranene. 1.5 1.1 0.5 0.6 * *
33to 59 percent .........ccocueenn. 09 0.7 0.5 0.3 03 *
60 percent or more................... 1.3 09 0.7 05 0.7 *
Teaching experience
3orfeweryears ..o 31 2.1 2.1 19 1.5 *
4 10 9 years 1.6 14 04 0.7 03 *
10to 19 years ...cocoeereriinnene 0.6 0.6 02 0.2 * *
20 or more years .........cocccccnune 0.5 0.5 * * * *
Teacher race/ethnicity
White, non-Hispanic................. 0.6 0.4 04 0.4 02 *
Black, non-Hispanic .. 35 27 0.6 1.7 08 *
Other......cooooviiiiii e 32 20 13 0.6 1.6 *
Sex
Male....coooiiiie e 20 1.1 09 1.1 0.8 *
Female ..o, 0.7 0.5 03 03 02 *

*Estimate of standard error is not derived because it is based on a statistic estimated at 0 or 100 percent.

"Targeted public school teachers were full-time public school teachers in grades 1 through 12 whose main teaching assignment was in
English/language arts, social studies/social sciences, foreign language. mathematics. or science, or who taught a self-contained classroom.

?Data for general elementary classrooms are reported for elementary schools only. Data for all school levels are included in the totals and in

analyses by other school and teacher characteristics.

NOTE: Teachers referred to here as teachers in general elementary classrooms include all teachers of self-contained classrooms in the 1998
ERSS study. regardiess of instructional level. Almost alt (95 percent) of the self-contained classrooms were at the elementary school level.

SOURCE: U.S. Department of Education, National Center for Education Statistics, Fast Response Survey System. Teacher Survey on
Professional Development and Training, 1998.
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Table B-5.—Percent of full-time public school teachers in departmentalized settings with various types
of teaching certificates in their state in their main teaching assignment field, by selected

O

school and teacher characteristics: 1998

Provisional or
Regular or other type of
standard state geniﬁcat.e Emergency
School and teacher characteristic ce;t(;‘f/i::éz,dor p i‘;:;:);ml;in Pztzt:ztfnlzr;;ry 1225.?23 certifi cate or No certificate
professional an “alternative waiver
certificate certification
program”
All targeted public school
teachers’ ..o 92 4 2 1 1 *
School instructional level’
Middle school 93 3 2 1 1 *
High school.... . 91 4 3 I 1 *
Combined .....cococverreiiiirnenennns 87 4 5 3 * 1
School enroliment size
Less than 300 ......cccooocninininncncne 95 2 2 0 1 *
30010499 .. 89 5 4 1 ] 1
50010999 oo 93 4 2 1 1 *
1,000 OF MOTE....ceceerieamimnineaniannnnnens 91 3 3 2 1 0
Locale
Central City .......cococeceeeereiiecracanannnns 90 3 3 2 1 *
Urban fringe/large town.......cocccoeeee 92 3 2 1 1 *
Rural/small town.........coccoeiiivininnns 92 5 2 1 *
Region
NOMheast ........ccovvveeeeieeceeneeerenenns 90 5 4 1 0 *
Midwest.. 93 4 2 1 0 *
92 3 2 1 1 *
90 1 3 2 3 0
Percent minority enrollment in
school
S percent or less 92 3 3 1 * *
6 to 20 percent ..... 94 3 2 1 * *
21 to 50 percent 93 3 2 1 1 *
More than 50 percent............c..cc..... 87 5 3 2 3 *
Percent of students in school eligible
for free or reduced-price school
lunch
Less than 15 percent..........ccevevenene. 92 3 3 1 * 1
15 to 32 percent 93 3 2 2 1 *
33 to 59 percent 94 3 2 1 * 0
60 percent Or MOTe .........ovevemereremninins 87 5 3 2 3 1
Main teaching assignment
Math/SCIENCE ..« ceeeveeeneeeereimeiainninne 91 4 3 1 *
Other targeted academic subject ...... 92 4 2 1 *
Teaching experience
3 OF fEWET YEArS .oeeoeeeeecicrneninnaenanns 64 13 12 5 6 *
4109 years ........... 89 5 3 1 * *
10 to 19 years... 97 1 * * * 1
20 OF MOTE YEAIS «.ceveenervenveeervereenenans - 99 1 * 0 0 0
Teacher race/ethnicity
White. non-Hispanic..........c..c........ 93 3 3 1 * *
Black. non-Hispanic .........ccccccceeeee. 82 7 3 3 4 1
OHher ..o eesesennas 85 5 2 2 5 1
Sex
Male..... 90 4 3 1 1 1
Female ..o 92 4 2 1 1 *

*Less than 0.5 percent.

'Targeted public school teachers were full-time public school teachers in grades 1 through 12 whose main teaching assignment was in

English/language arts, social studies/social sciences, foreign language, mathematics, or science, or who taught a self-contained classroom.
Data for departmentalized settings are not reported for elementary schools. Data for all school levels are included in the totals and in analyses by other

school and teacher characteristics.

NOTE: Percents are computed across each row, but may not sum to 100 because of rounding. Zeros indicate that no teacher in the sample gave the

indicated response.

SOURCE: U.S. Department of Education, National Center for Education Statistics. Fast Response Survey System, Teacher Survey on Professional

Development and Training. 1998.
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Table B-5a.—Standard errors of the percent of full-time public school teachers in departmentalized
settings with various types of teaching certificates in their state in their main teaching
assignment field, by selected school and teacher characteristics: 1998

Provisional or

Regular or other type of
standard state certificate Emergency
School and teacher certificate, or given while Probationary Temporary certi ﬁ:ate or No centificate
characteristic advanced participating in certificate certificate waiver
professional an “altemative
certificate certification
program”
All targeted public school
teachers'......cccveerevirnnnns 0.5 03 03 0.2 0.2 0.1
School instructional level®
Middie school ..........ccorveveenae 0.6 04 03 03 03 0.2
High school... 09 0.6 0.5 03 0.2 0.1
Combined .....c.cccceiminncinnc 29 13 20 0.8 0.2 0.5
School enroliment size
Less than 300 1.7 1.1 0.8 * 0.5 0.3
300 to 499 22 14 1.5 0.5 0.5 0.5
500 to 999 0.7 05 03 0.2 04 0.2
1,000 or more 09 0.6 05 0.5 03 *
Locale :
Central City ...ccoooovveinineerrrieens 0.8 0.5 0.6 0.5 04 03
Urban fringe/large town........... 08 0.5 0.5 03 04 0.2
Rural/small town ..............c...... 1.1 0.8 0.7 0.3 02 0.1
Region
1.0 09 0.7 0.5 * 03
1.5 0.8 0.8 03 * 03
0.7 0.6 04 03 03 0.2
1.4 04 08 0.7 1.1 *
Percent minority enrollment in
school
5 percentorless........co.......... 14 0.7 08 03 0.1 03
610 20 percent..........ccccccerenenene 0.9 0.6 0.5 0.3 02 0.1
21 to 50 percent.........ccoeeenuenene 1.0 0.7 0.6 0.4 03 02
More than 50 percent............... 1.2 0.8 0.6 0.7 08 03
Percent of students in school
eligible for free or reduced-
price school lunch
Less than 15 percent ................ 12 0.6 0.7 04 02 03
15 to 32 percent 1.0 0.6 0.5 0.5 02 0.1
33 to 59 percent 1.0 0.7 04 03 02 *
60 percent or more.................... 1.5 0.9 0.7 0.6 1.1 04
Main teaching assignment
Math/science...........ccovurvenennne 0.7 05 0.5 0.3 03 0.2
Other targeted academic
SUDJECT ...t 0.6 0.5 04 03 03 0.2
Teaching experience
3 or fewer years 23 1.5 1.5 1.2 14 03
4109 years ......... 1.5 1.0 0.8 0.6 03 03
10to 19 years ..... 0.7 05 02 0.2 02 03
20 Or MOTe YEars ..........cceeeeuene 04 0.4 0.1 * * *
Teacher race/ethnicity
White, non-Hispanic................ 0.5 03 03 0.2 0.1 0.1
Biack, non-Hispanic .. 30 1.7 1.4 1.1 1.5 1.0
3.0 1.5 09 1.3 27 08
09 0.5 0.5 03 03 03
0.6 0.5 03 0.3 0.3 0.1

*Estimate of standard error is not derived because it is based on a statistic estimated at 0 or 100 percent.

'"Targeted public school teachers were full-time public school teachers in grades 1 through 12 whose main teaching assignment was in
English/language arts, social studies/social sciences, foreign language, mathematics, or science, or who taught a self-contained classroom.

?Data for departmentalized settings are not reported for elementary schools. Data for all school levels are included in the totals and in analyses by
other school and teacher characteristics.

SOURCE: U.S. Department of Education, National Center for Education Statistics, Fast Response Survey System. Teacher Survey on
Professional Development and Training, 1998.
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Table B-6.—Percent of full-time public school teachers in departmentalized settings with various types
of teaching certificates in their state in their secondary teaching assignment field, by
selected school and teacher characteristics: 1998

Provisional or

Regular or other type of
stan.dard state geniﬁca!e ) Emergency
School and teacher characteristic ce:;\f}:::zhor p z;grll\ilzi';);:ihr:lgein Pl::bnailfllc:;;ry Ii:ﬁ_?::g ceniﬁFate or No certificate
professional an “alternative waiver
certificate certification
program”
All targeted public school teachers' ... 85 3 1 2 1 8

School instructional level’

Middle school......ccccorriiiiriiiniiiiciiinns 86 2 0 1 1 9

High schoot .... 82 3 2 3 * 9

Combined.....c.coeveeeereeee s 78 8 * 0 0 13
School enrollment size

Less than 300 88 3 0 0 0 9

3000499 ..... 81 5 3 2 * 9

5000999 ..ot s 87 3 1 1 2 7

1,000 or more 81 2 1 3 3 10
Locale

Central City.......cocoruerininiiciiereeeeeeee 81 4 1 3 1 10

Urban fringe/large town . 85 2 2 2 2 7

Rural/small town ... 88 3 1 * 1 7
Region

Northeast 84 4 2 1 0 10

Midwest . 87 6 1 0 0 6

South 88 2 1 2 1 7

West 77 2 2 3 6 12
Percent minority enroliment in school

5 percent or less 84 4 2 * 0 9

6 to 20 percent...... 93 2 1 1 0 3

21 to 50 percent 87 1 * 2 * 9

More than 50 percent...........ccovenuennnnn. 75 4 1 3 6 11
Percent of students in school eligible for
free or reduced-price school lunch

Less than 15 percent..........ccoovvvoninnnnn. 81 4 3 1 0 10

15 to 32 percent....... 88 3 1 1 0 7

33 to 59 percent... 87 2 0 2 * 9

60 PETCENt OF MOTE ...covvmneininininianens 82 2 1 2 6 7
Main teaching assignment

Math/SCIENCE .....oovveereeere e 86 3 1 1 1 8

Other targeted academic subject.............. 84 3 2 2 2 8
Teaching experience

3 or fewer years 68 6 7 4 6 9

4to9 years....... 74 7 0 4 1 14

10to 19 years...... . 92 0 1 * 1 6

20 OF MOTE YEAIS.....ooeemrreerenearreerereenenes 94 1 0 0 0 5
Teacher race/ethnicity

White, non-Hispanic... 86 3 1 2 * 8

Black, non-Hispanic ... # # # # # #

Other .ottt 76 4 0 1 7 11
Sex

Male ..o 81 3 2 2 1 11

Female. ..o 87 3 1 1 2 7

*Less than 0.5 percent.
#Too few cases for a reliable estimate.

'Targeted public school teachers were full-time public school teachers in grades 1 through 12 whose main teaching assignment was in English/language

arts. social studies/social sciences. foreign language, mathematics, or science, or who taught a self-contained classroom.

?Data for departmentalized settings are not reported for elementary schools. Data for all school levels are included in the totals and in analyses by other

school and teacher characteristics.

NOTE: Percents are computed across each row. but may not sum to 100 because of rounding. Zeros indicate that no teacher in the sample gave the

indicated response.

SOURCE: U.S. Department of Education, National Center for Education Statistics, Fast Response Survey System. Teacher Survey on Professional

Development and Training. 1998.
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Table B-6a.—Standard errors of the percent of full-time public school teachers in departmentalized
settings with various types of teaching certificates in their state in their secondary
teaching assignment field, by selected school and teacher characteristics: 1998

Provisional or

Regular or other type of
standard state certificate
School and teacher certificate, or given while Probationary Temporary Emergency .
e ’ AT . . certificate or No certificate
characteristic advanced participating in certificate certificate .
) “ > waiver
professional an “alternative
certificate certification
program”
All targeted public school
teachers’ ......cooooovvveeeeenenne 1.8 08 0.5 0.6 0.7 1.5
School instructional level®
Middle school ............cccocoeeenne. 22 0.7 * 0.6 0.7 2.0
High school.....ccccovvevvicnnnnnns 3.0 1.5 1.1 1.5 03 2.7
Combined .........ccccoveinnnnnann. 8.9 5.3 0.4 * * 49
School enroliment size
Less than 300..........cccoccoeieeee. 38 20 * * * 3.0
300 to 499 45 24 24 14 0.4 2.8
500 to 999 25 1.0 0.5 05 1.2 21
1,000 ormore .....c..coovevvenennn. 4.8 1.0 0.7 1.6 1.6 3.7
Locale
Central City ....o.ccververreerreneennne 34 1.5 0.7 1.6 08 29
Urban fringe/large town.. 31 0.9 1.4 1.0 1.7 23
Rural/small town ......... 26 13 0.5 02 0.6 2.1
Region
NOMheast ......ccovveerevcriccrencrrnns 45 2.1 1.6 0.7 * 4.1
Midwest.. 4.1 2.0 0.6 * * 29
South ...... 26 09 1.0 09 0.6 1.8
WESL. .. eeereeriesessanes 4.1 1.0 1.1 1.5 32 32
Percent minority enrollment in
school
5 percentorless.........cooeuene. 38 1.6 1.6 03 * 29
6 to 20 percent ..... 1.8 1.1 0.8 08 * 14
21 to 50 percent ....... 3.0 0.6 05 14 03 2.8
More than 50 percent............... 5.6 19 09 1.8 3.1 36
Percent of students in school
eligible for free or reduced-
price school lunch
Less than 15 percent................ 4.8 20 20 09 * 33
15 to 32 percent ....... 31 14 0.7 09 * 238
33 to 59 percent ... 2.6 13 * 12 03 23
60 percent or more ... 46 13 0.8 13 30 23
Main teaching assignment
Math/science........cccoeeciiniinennes 2.6 1.2 0.5 0.7 0.7 1.7
Other targeted academic
SUBJECE ..cvveercvecceeceecrenrans 23 09 09 09 1.0 19
Teaching experience
3 or fewer years........ccccceeruenne 4.8 2.5 34 22 4.0 25
4109 years ......c.cooreeeneerinnae 42 24 * 1.6 1.0 32
10 to 19 years .. 24 * 0.7 04 08 2.1
20 Or more years ..........coccevennen. 2.2 0.7 * * * 2.1
Teacher race/ethnicity
White, non-Hispanic... 1.7 0.7 0.6 0.6 02 1.6
Black, non-Hispanic ... # # # # #
Other.....oiiiivcccrenecererereeeene 73 26 * 1.4 6.6 45
Sex
Male ..o 3.0 1.1 1.5 1.1 0.8 29
Female........ocoevivieciccenn, 20 0.9 04 0.7 0.9 1.5

*Estimate of standard error is not derived because it is based on a statistic estimated at 0 or 100 percent.

#Too few cases for a reliable estimate.

'"Targeted public school teachers were full-time public school teachers in grades 1 through 12 whose main teaching assignment was in
English/language arts, social studies/social sciences, foreign language. mathematics, or science, or who taught a self-contained classroom.

*Data for departmentalized settings are not reported for elementary schools. Data for all school levels are included in the totals and in analyses by
other school and teacher characteristics.

SOURCE: U.S. Department of Education, National Center for Education Statistics, Fast Response Survey System. Teacher Survey on
Professional Development and Training, 1998.
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Table B-7.—Percent of full-time public school teachers in grades 7 through 12 who reported having
an undergraduate or graduate major or minor in their main teaching assignment
field, by selected school and teacher characteristics: 1998

School and teacher characteristic English/ Foreign Soc.' al S“.’d'eS/ Mathematics Science
language arts language social science
All targeted public school teachers'...... 86 96 89 82 38

School enroliment size

Less than 300.........ccooinniiiniinnciins 85 # # 82 88

30010499 79 # 91 87 86

50010 999 ..ot e 83 94 87 78 87

1,000 0r MOTe ..ot 92 99 91 85 91
Locale

Central City ...oooeeeeveicicii e 82 99 85 81 79

Urban fringe/large town 91 97 90 83 94

Rural/small town ..o 85 94 91 82 89
Region

NOMHEAST ......ceeceenieice e 85 9 87 87 89

Midwest... 89 97 82 86 93

South ...c.covvneeee 87 90 92 80 88

WESL...oootieieeeeie vt ee b en e essseseeis 84 # 92 78 80
Percent minority enroliment in school

Spercent or 1ess .....coovivvininniiiniieens 87 94 88 85 93

6 to 20 percent ....... .89 95 88 81 89

21 to 50 percent 86 100 93 87 88

More than 50 percent.........ccoocevcnrncnns 83 # 86 76 81
Percent of students in school eligible for
free or reduced-price school funch

Less than 15 percent ........ccoccoeveveiieccnee. 90 96 91 87 93

15to 32 percent ........ 89 99 87 89 92

33 to 59 percent .... 86 # 89 81 81

60 percent or more 76 # 86 69 83
Teaching experience

3 0r feWer Years .......cococvveveruicucnceineccinnes 85 # 89 79 82

4109 years ........ 79 95 87 86 83

10to 19 years .... 85 96 86 77 88

20 OF MOTE YEATS ...coeenieiiiiiinirireeeceenens 90 100 91 85 96
Teacher race/ethnicity

White, non-Hispanic ..o 87 96 88 81 88

Black, non-Hispanic .... 70 # 96 90 #

OThEr ...t # # # 87 93
Sex

Mal€ ..o 91 95 93 87 92

Female ..o 85 97 81 79 84

#Too few cases for a reliable estimate.

"Targeted public school teachers were full-time public schoo! teachers in grades 1 through 12 whose main teaching assignment was in
English/language arts, social studies/social sciences, foreign language, mathematics, or science, or who taught a self-contained classroom.

SOURCE: U.S. Department of Education, National Center for Education Statistics, Fast Response Survey System, Teacher Survey on
Professional Development and Training, 1998.
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Table B-7a.—Standard errors of the percent of full-time public school teachers in grades 7 through
12 who reported having an undergraduate or graduate major or minor in their main
teaching assignment field, by selected school and teacher characteristics: 1998

School and teacher characteristic lanrfgt:igih;ns I:r(l)g:f;e igg;:{ :?;:;zil Mathematics Science
All targeted public school teachers'...... 14 1.3 1.6 2.1 1.8

School enroliment size

Less than 300.......cooeincecceinnisinans 52 # # 8.2 6.8

300 to 499 5.0 # 4.6 5.7 6.0

500 to 999 28 34 32 36 31

1,000 or more 1.5 08 1.8 3.0 24
Locale

Central City ...ooooveieiice s 34 1.4 37 44 38

Urban fringe/large town... 1.8 22 25 33 1.8

Rural/small town ..o 25 29 2.8 44 25
Region

INOTTREASE ....cocveeeeeeereecenieceeesneens e 36 1.3 42 48 39

MIAWESE ... e 33 20 43 3.7 22

SOULH ..voveve et e saas 19 5.2 24 34 2.7

WESL....viiecernreseserceencees e ssvssesanesae s aasans 43 # 3.7 49 59
Percent minority enrollment in school

5 percent or I€SS......ooovrmuieininieeinencacnenes 3.0 32 38 44 22

6 to 20 percent...... . 2.6 28 3.6 37 31

21 to 50 percent....... . 2.6 * 27 39 34

More than 50 percent........ . 3.7 # 3.6 5.6 4.7
Percent of students in school eligible for
free or reduced-price school lunch

Less than 15 percent .........ccccconeverncneeane 20 23 26 34 2.1

1510 32 PEreent ....ccceevviveinienecrieeanenennnnes 2.7 1.1 3.6 3.1 28

3310 59 percent .......cooeeieniinininnieeineens 3.1 # 32 41 49

60 PErcent OF MOTE ..........oovivivirirmsusunsasanss 5.0 # 44 6.4 6.0
Teaching experience

3 OF fEWET YEATS ...oeiiieieiiceceesicieceeecenns 36 # 36 39 33

4 to 9 years ... 43 37 34 4.0 48

10to 19 years ... . 33 2.7 43 5.3 34

20 OF MOFE YEAIS ....oovoveeineaninieeeererenrannaenes 19 * 26 35 20
Teacher race/ethnicity

White, non-Hispanic ..o 1.3 1.4 1.7 23 20

Black, non-Hispanic ..o 10.2 # 33 53 #

OFRET. ...ttt eeeee # # # 7.2 5.2
Sex

Male......oiieiii e 26 39 1.7 2.6 1.6

FEmMale ..ot 1.7 13 3.6 32 33

#Too few cases for a reliable estimate.
*Standard error is not derived because it is based on a statistic estimated at 100 percent.

"Targeted public school teachers were full-time public school teachers in grades 1 through 12 whose main teaching assignment was in
English/language arts, social studies/social sciences, foreign language. mathematics, or science, or who taught a self-contained classroom.

SOURCE: U.S. Department of Education, National Center for Education Statistics, Fast Response Survey System, Teacher Survey on
Professional Development and Training, 1998.
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Table B-8.—Percent of full-time public school teachers in grades 9 through 12 who reported having
an undergraduate or graduate major or minor in their main teaching assignment field,
by selected school and teacher characteristics: 1998

School and teacher characteristic I English/ Foreign Soc.lal stgdnes/ Mathematics Science
anguage arts language social science
All targeted public school teachers'...... 96 9% . 96 90 94

School enroliment size

Less than 300 ... # # # # #

300t0499........ 97 # # 91 #

50010999 ..o s 97 # 95 94 96

1,000 OF MOTE ..o 95 99 96 88 94
Locale

Central City ....cooeoiieiiiieie e 94 100 96 88 90

Urban fringe/large town...........ccccocoveeeeee. 97 96 95 90 98

Rural/small town ...........cccocinviiniiiinnn 97 93 97 90 93
Region

NOFHEASE ...t 98 98 92 89 90

Midwest.... . 94 97 94 93 97

SOULh ..o 97 # 97 90 94

WESE..eteteeeiciie ettt see e e 96 # 100 84 94
Percent minority enrollment in school

5 PETCENL OF 1SS ...c.cvvieearieiiccericreiverenes 96 93 95 90 95

610 20 PErCent .....cccooveieiiiiiiiccieee e 99 95 93 91 94

21 to 50 percent .......ccueeviiecieciiciienneeienn 95 # 98 94 95

More than 50 percent...........c.coooevireeenennn. 94 # 97 82 92
Percent of students in school eligible for
free or reduced-price school lunch

Less than 15 percent............cooiciieinninnns 97 96 97 90 94

15 to 32 percent 96 99 94 92 96

331059 percent......c.ocoevieecieiiecnene. 96 # 97 91 90

60 PErcent OF MOTe.........ccovimierereererieinns 93 # # . 81 #
Teaching experience

3orfewer years ...........ccoiieiiviiiiceieeen 92 # 93 88 91

4109 years......... 97 # 98 85 94

10to 19 years ..... 97 96 98 79 91

20 OF MOTE YEAIS .....oveviveeeeicreieierceeeeenea 96 100 95 98 98
Teacher race/ethnicity

White, non-Hispanic..............cccocvvennnn, 97 96 95 89 94

Black, non-Hispanic .. # # # # #

ORET ...ttt # # # # #
Sex

Male... oo 95 # 96 89 95

Female . ..c.occooiniiiiiiciicciicic e, 96 96 96 90 93

#Too few cases for a reliable estimate.

"Targeted public school teachers were full-time public school teachers in grades 1 through 12 whose main teaching assignment was in
English/language arts, social studies/social sciences, foreign language, mathematics, or science, or who taught a self-contained classroom.

SOURCE: U.S. Department of Education, National Center for Education Statistics, Fast Response Survey System, Teacher Survey on
Professional Development and Training, 1998.
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Table B-8a.—Standard errors of the percent of full-time public school teachers in grades 9 through
12 who reported having an undergraduate or graduate major or minor in their main
teaching assignment field, by selected school and teacher characteristics: 1998

Schoot and teacher characteristic English/ Foreign Soc.' al St‘.’d'ey Mathematics Science
language arts language social science
All targeted public school teachers'...... 1.0 1.5 1.2 20 1.4
School enroliment size
Less than 300..........ccoovviiiivnnnnnnininnnns # # # # #
300 t0 499.. . 33 # # 5.7 #
500 t0 999..... . 1.5 # 29 37 2.1
1,000 OF MOTE ....ovenrrieireeererecreeereaareeene 14 0.8 1.6 31 19
Locale
Central CIty «ocooveeenereerr et 23 * 22 4.6 45
Urban fringe/large town. 1.6 29 23 35 1.3
Rural/small town .........c..cccoovvivnniniinnnns 1.6 33 1.9 26 23
Region
NOMhEaSt .....o.coiirirririrenrreece e 1.9 1.7 39 52 44
MIAWESL....cccrreerrirriiecr e 2.6 22 33 28 19
1.5 # 1.6 28 2.1
23 # * 49 4.0
Percent minority enroliment in school
5 percent or less.......cccccooeveeinnnn. 1.9 38 2.7 4.0 24
6 to 20 percent ... 14 33 32 2.8 3.0
21 to 50 percent ...... 27 # 19 2.6 25
More than 50 percent........ccccocoeevccrnecceenne. 2.6 # 23 6.3 3.7
Percent of students in schoo! eligible for
free or reduced-price school lunch
Less than 15 percent .........ccoccevvvviiininnnn. . 27 1.8 39 24
15 to 32 percent ............. 1.8 1.3 27 25 3.0
33 to 59 percent............. 23 # 2.1 35 42
60 percent or more 39 # # 88 #
Teaching experience
3 or fewer years ........ccooevveereriinniiiniens 32 # 39 45 32
410 9 YEAIS ..c.cvirreiieneeee et 24 # 24 54 46
1010 19 YEArS .o.eeeiicreeeecececeereeceneenas 2.0 32 25 53 36
20 OF IMOTE YEATS ....vivveerereeerreerieirearaesrraaone 1.5 * 2.0 1.3 1.7
Teacher race/ethnicity
White, non-Hispanic........ccccovccrcrnnnnne. 1.1 1.7 14 2.1 1.5
Black, non-Hispanic .........c.cccoeceiecennnnne. # # # # #
Oher...o it # # # # #
Sex
Male....ooicrie e e eeens 2.1 # 14 2.7 1.5
Female ...t 1.2 1.6 2.5 2.6 2.6

#Too few cases for a reliable estimate.
*Standard error is not derived because it is based on a statistic estimated at 100 percent.

'Targeted public school teachers were full-time public school teachers in grades 1 through 12 whose main teaching assignment was in
English/language arts, social studies/social sciences, foreign language. mathematics, or science, or who taught a self-contained classroom.

SOURCE: U.S. Department of Education, National Center for Education Statistics, Fast Response Survey System, Teacher Survey on
Professional Development and Training, 1998.
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Table B-9.—Percent of full-time public school teachers who participated in professional
development activities of various lengths in the last 12 months that focused on various
topics, by selected school and teacher characteristics: 1998

In-depth study in the subject area of New methods of teaching
your main teaching assignment (e.g.. cooperative learning)
School and teacher characteristic Total hours spent Total hours spent
More More
0 lto8 91032 than 32 0 lto8 9 to 32 than 32
All targeted public school
teachers' ........cooocorrvvenrirecunncnes 27 32 24 17 23 47 21 8
School instructional level
Elementary school .......................... 25 32 26 17 22 48 20 9
Middle school 27 33 23 16 23 45 24 8
High school.........cccoovveienes 33 31 19 17 24 47 22 6
Combined ........occoomermeeeiin 29 30 23 19 22 47 20 11
School enrollment size
Less than 300 ........coooovovcveeirecnnes 28 34 22 16 25 46 19 11
300 t0 499.... 28 33 22 17 25 48 20 8
5000 999........ 26 32 26 17 23 47 22 9
1,000 OF MOTE ... 30 30 21 18 21 49 23 8
Locale
Central City ...cocoeoeeeieeeee e 24 32 26 18 22 48 22 9
Urban fringe/large town.................. 28 31 23 18 23 47 22 9
Rural/small town ...........cccocoviinin 30 34 21 15 25 47 20 8
Region
NOHEAST ... 29 31 23 18 23 46 22 9
Midwest....... 31 35 19 14 25 47 20 8
South ... 26 32 25 16 22 50 21 7
WESL .ot 24 28 26 22 22 44 23 11
Percent minority enrollment in
school
Spercentor 1ess.......cocoeeeceeenenns 31 36 20 14 25 48 20 7
6 to 20 percent .... 24 34 25 17 25 49 20 7
21 to 50 percent.......... 29 29 25 16 23 45 22 10
More than 50 percent...................... 25 29 25 21 19 48 23 11
Percent of students in school
eligible for free or reduced-price
schoot lunch
Less than 15 percent ............c.......... 28 33 21 18 23 49 21 7
15 to 32 percent ....... 30 30 23 16 25 45 22 7
33 to 59 percent..... 27 34 25 14 22 49 20 9
60 percent OF MOre........c.ereeveurucrens 25 30 25 20 22 46 22 10
Main teaching assignment
General elementary’..........cooccoceenee 25 32 26 17 22 48 20 10
Math/science 28 31 22 19 27 46 20 7
Other targeted academic subject ..... 31 33 20 15 22 47 24 7
Teaching experience
3orfeweryears......ocoocoeeecvreccenns 23 33 27 16 18 47 26 9
4t09years........ 22 32 28 18 21 48 23 8
10to 19 years ... 26 32 25 17 22 49 20 10
20 or more years 33 32 19 16 27 46 19 8
Teacher race/ethnicity
28 32 23 16 24 47 21 8
19 33 28 21 17 44 26 12
24 29 24 24 15 49 22 14
Sex
Male.....ooooeeeerrre e 30 32 21 17 24 46 23 7
Female ..o 27 32 24 17 23 48 21 9
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Table B-9.—Percent of full-time public school teachers who participated in professional
development activities of various lengths in the last 12 months that focused on various
topics, by selected school and teacher characteristics: 1998 (continued)

State or district curriculum and Integration of educational technology
performance standards in the grade or subject you teach
School and teacher characteristic Total hours spent Total hours spent
More More
0 lto8 91032 than 32 0 1t0 8 91032 than 32
All targeted public school
teachers'............ococooeniennnn. 19 50 25 7 22 49 22 7
School instructional level
Elementary school .......................... 17 50 25 7 21 49 23 7
Middie school 19 48 27 6 20 50 23 7
High school...........coevecrnrreenne 21 50 22 7 25 48 19 8
Combined .......ccooeeremrcrenneeeeecne 18 53 17 11 22 47 24 6
School enroliment size
Less than 300 18 48 29 5 23 50 21 6
300t0499........... 16 52 26 7 18 51 24 7
5001t0999........... 18 50 25 8 22 47 23 7
1,000 or more 23 49 21 7 24 49 20 8
Locale
Central City oo 20 51 22 7 22 51 19 8
Urban fringe/large town 18 51 25 7 22 47 24 7
Rural/small town ........cccocoervvenencne. 18 48 27 7 22 49 22 7
Region
NOTheast .........cooeeverorreeceserceecens 17 50 26 7 23 48 22 7
MidWeSL ... 20 50 23 7 20 49 23 8
South ..o 19 53 22 6 21 51 22 6
WESL....ceni e 18 44 29 9 25 45 23 8
Percent minority enroliment in
school
5 percent or less. 18 50 25 7 22 46 25 7
6 to 20 percent ... 15 49 28 8 21 51 22 6
21 to 50 percent ......... 21 49 23 7 22 47 23 8
More than 50 percent...................... 21 52 21 6 23 52 18 7
Percent of students in school
eligible for free or reduced-price
school lunch
Less than 15 percent........................ 18 50 24 8 19 47 27 7
15t032 percent .......cccceveereneenennnen. 17 51 26 6 23 48 23 6
33to59 percent.........c.c.ocvenvnnnnnn. 20 48 25 7 22 51 19 8
60 percentormore...........cccoceeeen. 19. 51 23 6 23 49 20 7
Main teaching assignment
General elementary’....................... 17 50 26 7 20 50 23 7
Math/science.........cceerueeeee 20 53 21 7 23 49 19 9
Other targeted academic subject..... 21 49 24 7 24 47 23 6
Teaching experience
3 or fewer years .........c.cocoeeneeennne. 22 55 19 4 28 49 18 5
4t09years ........ 16 51 25 8 21 46 23 10
10to 19 years .... 16 48 28 8 21 48 23 7
20 or more years 20 49 24 7 21 51 22 6
Teacher race/ethnicity
White, non-Hispanic.........ccc.cec... 19 50 25 7 22 48 23 7
Black, non-Hispanic 20 51 21 8 16 56 20 8
Other......eceecee e 16 50 24 10 22 52 18 8
Sex
Male.......coovomeieieee e 23 47 24 5 23 48 21 8
Female .......ccocoermenioeernirieene 17 51 25 7 22 49 22 7
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Table B-9.—Percent of full-time public school teachers who participated in professional
development activities of various lengths in the last 12 months that focused on various
topics, by selected school and teacher characteristics: 1998 (continued)

Classroom management.

Student performance assessment including student discipline

School and teacher characteristic Total hours spent Total hours spent
More More
0 l1to8 9to 32 than 32 0 108 9to 32 than 32
All targeted public school
teachers' ........coovvivvvveecereeeannn 33 47 15 5 51 38 8 3
School instructional level
Elementary school ..........cccoceeneuns 28 49 17 6 46 43 8 3
Middle school ......ccce e 35 48 13 3 33 36 8 3
High school..........c.oviniinnne. 39 45 11 4 60 31 6 2
Combined ....oeoovieiee e 39 40 16 5 55 34 9 3
School enrollment size
Less than 300.........cccooevcrvnnncnnnn 34 47 13 6 52 40 8 1
300t0499.... 31 48 16 4 48 41 8 3
500to 999.... 32 47 15 6 50 39 8 3
1,000 0r more «....ocvveevvevnvveneencenens 35 46 13 5 56 34 7 3
Locale
Central City ..ooeveereereeec e 31 48 16 5 47 40 9 3
Urban fringe/large town.................. 31 49 15 5 53 37 7 3
Rural/small town ..........cccooeeennnne 36 45 13 5 53 38 7 2
Region
Northeast .....cccooevvererercrinermeececeeens 35 46 15 5 54 36 6 4
Midwest... 37 48 12 4 56 36 7 1
South ... 32 49 15 4 46 42 9 3
WESE....ooiemerii e erene e ceneenees 28 45 19 8 54 36 7 3
Percent minority enrollment in
school
5 percent Or 1ess ........covvcveuciverncnnnns 37 47 11 5 58 35 5 2
6 to 20 percent ... 31 50 15 4 57 34 6 3
21 to 50 percent.......... 35 44 15 6 48 42 8 2
More than 50 percent..........cccoeeeee. 28 49 18 6 41 43 12 4
Percent of students in school
eligible for free or reduced-price
school lunch
Less than 15 percent .........c.ccoceeee 34 47 14 4 60 31 6 3
15 to 32 percent ......... 36 46 13 4 56 36 7 1
33 to 59 percent ..... 32 48 14 6 51 38 8 3
60 percent or more.........ccccceeenvnene 29 48 18 6 39 47 10 4
Main teaching assignment
General elementary®...........cccconunens 28 49 17 6 47 43 8 3
Math/science 4] 44 12 3 60 31 6 2
Other targeted academic subject...... 35 46 14 5 53 35 8 4
Teaching experience
3or fewer years .........occoeeveeeeennenene 34 48 15 3 35 46 14 4
4t09years....... 28 48 18 6 47 42 7 4
10to 19 years ... 31 48 16 4 54 36 7 2
20 or more years 36 46 12 5 57 35 6 2
Teacher race/ethnicity
White, non-Hispanic....................... 34 48 14 4 54 37 7 3
Black, non-Hispanic .. 24 47 20 9 33 48 13 6
27 42 23 8 37 46 12 5
Sex
Male......oiiii e 39 45 12 4 55 36 6 3
Female.....coocovevemenieiciieninieieenans 31 48 16 35 50 39 8 3
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Table B-9.—Percent of full-time public school teachers who participated in professional
development activities of various lengths in the last 12 months that focused on various
topics, by selected school and teacher characteristics: 1998 (continued)

Addressing the needs of students with
limited English proficiency or from Addressing the needs of students with disabilities
o diverse cultural backgrounds
School and teacher characteristic Total hours spent Total hours spent
More More
0 1t08 9to 32 than 32 0 lto 8 91032 than 32
All targeted public school
teachers' .........c.ccooorruinncnrincnns 69 22 6 4 52 39 6 2
School instructional level
Elementary school ......................... 69 21 6 4 50 41 6 3
Middle school ......c.ccoeercnciinnae 66 26 5 2 50 40 7 3
High school.....c.ccoooremncnriiin 68 22 5 4 59 33 6 1
Combined ... 75 17 5 3 52 35 8 5
School enrollment size
Less than 300.......c.ccocerrvnnccncnnnes 80 16 3 1 52 38 7 4
30010499 ... 74 20 4 2 51 41 6 2
50010 999..... 67 23 6 4 51 39 7 3
1,000 0r MOre ...ooveeeeeeie e 60 26 9 6 57 35 6 2
Locale
Central City .....cooeoiiiiciinininenns 58 29 8 5 53 38 6 2
Urban fringe/large town. 67 22 7 4 52 39 6 3
Rural/small town ........cccccceennenn 82 15 2 2 53 38 7 2
Region
Northeast .. 78 17 3 2 51 39 7 3
Midwest.... 78 17 3 2 54 38 6 3
South ..... 67 23 6 3 51 40 7 2
WESL. ..ot sesses et eeereeeseene e 49 31 12 8 54 37 6 3
Percent minority enrollment in
school
5 percent or 1ess.....cocovenenenieiiennns 86 12 1 1 50 41 7 2
610 20 percent .......ccoueuveevineennane 71 23 3 3 53 38 6 3
21 to 50 percent .......cooevreccinnnnne 66 24 6 4 54 37 7 2
More than 50 percent...................... 49 31 13 7 53 38 6 3
Percent of students in school
eligible for free or reduced-price
school lunch
Less than 15 percent ...........cccc........ 75 20 3 2 52 39 7 2
15 to 32 percent....... 74 19 5 2 53 37 7 3
33to 59 percent.......cooeeeiiicninene. 70 22 4 4 52 38 7 3
60 percent or MOre..........cceveenuenenns 56 27 11 6 52 40 6 3
Main teaching assignment
General elementary’ 70 20 7 4 51 40 6 3
Math/science..........cccoeiiinincnennne. 74 21 3 2 58 36 4 2
Other targeted academic subject ..... 63 27 6 51 37 8 3
Teaching experience
3 or fewer years............. 64 25 8 4 51 39 7 3
4t09years ......... 66 23 7 4 53 38 7 3
10to 19 years ..... 64 25 7 4 50 40 8 3
20 OF MOFE YEArS ......cccoueremrecnenenne 75 19 4 3 54 38 5 2
Teacher race/ethnicity
White, non-Hispanic...................... 72 21 5 3 54 38 6 3
Black, non-Hispanic .. 50 36 10 4 46 41 10 3
Other....c.coviriiiiincerreee e 44 28 17 11 44 44 10 1
Sex
Male....coiiiii e 67 23 6 4 55 37 6 2
Female.......covmoriinmiiicciinine 69 . 22 6 3 52 39 7 3

'Targeted public school teachers were full-time public school teachers in grades 1 through 12 whose main teaching assignment was in
English/language arts, social studies/social sciences, foreign language, mathematics, or science, or who taught a self-contained classroom.

*The category labeled general elementary includes all teachers of self-contained classrooms in the 1998 FRSS study, regardless of instructional
level. Almost all (95 percent) of the self-contained classrooms were at the elementary school level.

NOTE: Percents are computed across each row for each type of professional development program, but may not sum to 100 because of rounding.

SOURCE: U.S. Department of Education, National Center for Education Statistics, Fast Response Survey System, Teacher Survey on
Professional Development and Training, 1998.
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Table B-9a.—Standard errors of the percent of full-time public school teachers who participated in
professional development activities of various lengths in the last 12 months that
focused on various topics, by selected school and teacher characteristics: 1998

In-depth study in the subject area of New methods of teaching
your main teaching assignment (e.g.. cooperative learning)
School and teacher characteristic Total hours spent Total hours spent
More More
0 108 9to 32 than 32 0 lto8 9to 32 than 32
All targeted public school
teachers'..........coooovvvvrreiran. 08 0.7 0.7 05 0.7 1.0 0.8 0.5
School instructional level
Elementary school ...................... L5 1.2 1.1 1.0 1.3 1.6 1.3 09
Middle school ..........cccoooivinninns 1.6 1.7 1.5 1.2 1.6 1.6 15 09
High school..........ccconnne. 14 1.4 1.2 1.3 1.6 1.6 12 08
Combined ........cccoooviiiiiinnicinnns 3.0 29 3.0 26 31 26 3.0 4.0
School enrollment size
Less than 300..........ccocooinrinne 24 2.8 22 23 2.6 28 2.8 22
300to 499 20 2.0 1.7 13 1.4 23 1.6 12
500 to 999 1.3 12 1.3 1.0 1.3 1.5 1.3 09
1.000 or more 1.5 14 12 1.4 1.3 1.6 1.4 1.1
Locale
Central City ......cccoeevniniiiiciaeee 13 . 1.5 14 1.4 19 6 1.0
Urban fringe/large town.................. 1.5 12 1.3 13 12 13 1.2 0.7
Rural/small town ... 1.5 14 1.3 1.3 1.4 1.7 14 1.0
Region
Northeast .........ccoouiiiieciiinnnnns 23 22 1.8 1.6 20 25 20 1.3
Midwest.. 1.7 19 1.6 1.3 1.7 1.9 1.6 1.1
South ... . 14 1.4 1.4 12 1.5 14 13 09
WS ..o 20 2.1 2.1 1.8 1.7 21 19 1.3
Percent minority enrollment in
school
S percentorless........o.ooeoenninene 1.9 1.6 4 5 1.8 1.7 1.6 1.1
61020 percent ...........coooooiiriienen. 1.5 1.6 1.6 1.3 4 1.7 1.4 09
21 to 50 percent . 1.5 1.6 1.6 14 1.7 2.1 1.7 1.5
More than 50 percent...................... 1.7 1.6 20 20 1.3 1.1
Percent of students in school
eligible for free or reduced-price
school lunch
Less than 15 percent ....................... 1.6 1.6 14 1.5 1.7 1.9 1.6 0.7
15 to 32 percent .... 1.7 1.7 1.4 13 1.5 20 1.4 1.0
33 to 59 percent..... 1.8 20 1.7 1.4 1.5 1.7 1.5 1.2
60 percent or more 1.6 1.7 1.6 1.8 23 1.6 1.2
Main teaching assignment
General elementary’..........c.ccccooeeees 1.6 1.2 12 1.0 1.3 1.6 1.3 0.9
Math/science.........ccoooeieienicninnnns 1.4 1.4 14 1.1 1.5 1.8 12 09
Other targeted academic subject..... 1.4 1.6 12 1.0 12 1.5 1.1 0.8
Teaching experience
3 or fewer years ..........ccccceeeeeunnenne 1.8 1.8 1.5 1.5 13 1.6 1.7 1.0
4109 years ... 19 20 19 1.6 1.5 20 1.8 1.1
10to 19 years ... 1.7 1.6 1.6 1.3 1.8 20 1.6 1.0
200rmore years...............cccccoueen. 1.6 12 12 1.1 14 1.5 13 09
Teacher race/ethnicity
White, non-Hispanic.................... 0.8 09 0.7 0.6 0.8 1.1 08 0.5
Black, non-Hispanic . 34 3.6 37 36 29 34 3.1 27
Other.....oo e 29 33 29 34 26 39 3.0 2.8
Sex
Male....ooo 6 1.6 1.3 12 14 1.5 13 1.0
Female ... 09 08 0.7 09 1.1 0.8 0.6
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Table B-9a.—Standard errors of the percent of full-time public school teachers who participated in
professional development activities of various lengths in the last 12 months that
focused on various topics, by selected school and teacher characteristics: 1998

(continued)
State or district curriculum and Integration of educational technology
performance standards in the grade or subject you teach
School and teacher characteristic Total hours spent Total hours spent
More More
0 l1to8 9o 32 than 32 0 1to 8 91032 than 32
All targeted public school
teachers' ... 0.8 1.1 0.8 04 0.8 1.0 08 05
School instructional level
Elementary school ................c.ccc..e. 1.2 1.9 1.4 0.7 14 1.6 1.2 0.7
Middle school ... 1.4 1.8 1.8 09 1.5 1.8 1.2 09
High school..........cccocerniicicnins 15 14 1.2 08 1.5 1.7 13 0.9
Combined.........oooo v 34 35 25 26 31 35 26 2.1
School enroliment size
Lessthan 300..........ccccoviviienne. 26 37 30 1.4 29 33 23 1.5
30010499 ... s 13 2.1 20 1.0 1.7 2.0 1.6 1.1
12 1.6 12 0.7 1.3 1.6 13 0.7
1.5 1.7 1.2 1.0 1.5 13 1.0
Locale
Central City ....ccoooviiiciiriiee 1.5 20 1.8 09 1.6 2.1 1.3 0.9
Urban fringe/large town 1.5 1.6 1.3 0.7 1.5 1.5 1.4 0.8
Rural/small town ........cccoeeennnnne 13 1.5 1.6 09 1.3 1.5 1.4 09
Region
NOTheast ......c.ccoveruireere e 2.0 24 19 1.2 2.1 25 1.7 1.3
MidWeSt ..o 1.7 1.9 1.5 0.8 1.7 1.9 1.5 1.0
SOUth ..o 1.3 1.6 13 0.7 1.4 1.5 1.4 0.6
WESL. .o ecerinee et ene 1.8 24 22 14 22 25 2.1 1.2
Percent minority enrollment in
school
S percent or less.........oeceuvueiincnee 1.6 1.8 1.7 1.0 1.7 19 1.5 1.0
6 to 20 percent ...... 1.5 19 1.6 1.0 1.6 1.7 13 08
21 to 50 percent......... 1.7 22 1.5 1.1 1.7 22 1.8 1.1
More than 50 percent.... 1.7 22 1.9 0.9 1.9 22 1.4 09
Percent of students in school
eligible for free or reduced-price
school lunch
Less than 15 percent ...................... 1.5 1.6 14 1.0 1.6 1.5 1.7 1.1
15 to 32 percent ........ 1.4 1.8 14 0.9 1.9 20 1.5 1.0
33 to 59 percent ... 1.4 2.0 1.8 1.0 1.6 19 1.2 0.9
60 percent or more 1.5 23 19 08 1.9 2.1 1.8 09
Main teaching assignment
General elementary?’.. 1.4 20 14 0.7 14 1.7 1.1 0.7
Math/science........cccooeoveeiniencecreenenne 1.1 1.5 12 09 1.3 1.7 1.3 12
Other targeted academic subject...... 13 1.2 12 0.7 1.3 14 1.2 08
Teaching experience
3orfewer Years .........oceeeeuveceennnns 1.5 2.1 1.7 0.8 1.8 25 18 1.0
4t09years..... 1.5 22 1.7 1.3 1.9 1.9 1.6 12
10to 19 years ....... 13 22 20 1.1 1.5 2.0 1.7 1.0
20 Or MOTe YEArS .......ccovvveereriecnnne 1.4 1.4 1.6 0.7 1.3 14 1.5 0.7
Teacher race/ethnicity
White, non-Hispanic 0.8 12 09 0.5 09 1.0 08 0.5
Black, non-Hispanic . 33 5.0 38 1.9 25 39 35 1.7
Other.......cooeoiereiici et 30 4.5 32 24 29 3.6 31 19
1.5 1.6 14 0.7 1.6 1.6 1.2 1.1
1.0 14 0.5 0 1.1 09 0.5
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Table B-9a.—Standard errors of the percent of full-time public school teachers who participated in
professional development activities of various lengths in the last 12 months that
focused on various topics, by selected school and teacher characteristics: 1998

(continued)
Classroom management,
Student performance assessment including student discipline
School and teacher characteristic Total hours spent Total hours spent
More More
0 o8 91032 than 32 0 1t08 9to 32 than 32
All targeted public school
teachers' .........ccoo..vverveeverenae 09 1.0 0.7 04 0.9 09 04 0.4
School instructional level
Elementary school .......................... 1.5 1.6 1.3 0.7 1.6 1.7 0.8 0.6
Middle school ........c.coooerveiirrinns 1.7 1.7 1.1 0.7 1.7 1.6 09 0.6
High school........cococovviiiiicn 1.7 1.5 1.1 0.6 135 1.2 0.7 0.5
Combined ..., 36 32 22 1.6 37 27 1.8 12
School enroliment size
Less than 300.......ccccovevreienrncrinennnns 3.1 32 1.8 1.3 33 30 1.8 0.5
300 to 499 22 23 1.7 09 20 23 1.0 0.8
500 to 999 1.5 14 1.1 0.7 14 14 0.7 0.6
1,000 OF MOTE .ceevreii e 1.7 1.7 1.3 0.7 1.6 1.6 0.7 0.7
Locale
Central City .....cooooviriieieee e 1.6 1.8 1.4 08 2.1 22 1.0 0.6
Urban fringe/large town .. 1.5 1.4 1.2 0.7 1.5 1.3 08 05
Rural/small town .............cceevnen. 1.5 1.3 I.1 08 1.6 1.7 09 0.5
Region
NOThEaSt .........coovrereereerieeeeeie e 22 2.1 1.6 1.2 2.0 1.9 1.0 - 09
MidWeSL......ooiiiiiie e 1.8 1.8 1.1 0.7 20 2.1 09 04
SOUH oo 1.6 1.7 12 0.7 1.8 1.7 08 0.7
L] S 25 23 20 1.4 21 23 1.0 0.7
Percent minority enroliment in
school
Spercentor less........oocoeinnciinnn. 2.0 18 13 0.8 2.0 1.7 0.7 05
6 to 20 percent 1.7 20 14 08 1.5 1.6 0.9 08
2] to 50 percent .......ccoceeniniiennnnnn 2.1 1.8 1.4 1.2 19 21 1.1 0.6
More than 50 percent...................... 1.7 1.8 1.5 09 22 25 1.2 08
Percent of students in school
eligibie for free or reduced-price
school lunch
Less than 15 percent ....................... 1.8 18 14 0.7 1.8 14 0.8 0.6
15 to 32 percent........... 1.8 1.6 13 0.7 1.6 1.5 0.8 04
33 to 59 percent...... 22 22 1.6 09 2.1 19 1.0 0.7
60 percent or more 1.8 1.5 1.5 09 . 22 23 1.2 038
Main teaching assignment
General elementary’..........cc..coovrene. 1.5 15 13 07 15 1.7 08 0.5
Math/SCience. ........ccooveierieccnncniinnns 1.6 1.8 1.2 0.6 1.6 1.7 08 04
Other targeted academic subject ... 14 14 09 0.7 1.4 1.1 038 0.6
Teaching experience
3 Or fewer Years ......cccococeerenernenne 1.5 1.7 1.6 08 1.8 1.8 1.5 0.9
4 10 9 years 1.8 22 1.7 1.1 1.9 1.8 1.0 08
10to 19 years ....ccooeveviiiiceeenee 17 22 1.2 09 19 1.8 1.0 0.6
20 Or MOTe Years .......cooevevrrervrinens 1.6 1.5 1.0 08 13 13 038 0.6
Teacher race/ethnicity
White, non-Hispanic...........c....c...... 1.0 1.1 0.8 05 09 09 04 04
Black, non-Hispanic ............cc.c...... 35 39 3.1 2.1 4.0 43 26 1.9
OHher ..ot 4. 3.7 3.6 2 37 42 23 1.7
Sex
Male......cooooviiiieieeiice e 16 1.7 1.1 0.7 18 1.9 0.7 0.6
Female .......coooovnnniiic 12 1.2 05 1.1 12 0.5 04
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Table B-9a.—Standard errors of the percent of full-time public school teachers who participated in
professional development activities of various lengths in the last 12 months that
focused on various topics, by selected school and teacher characteristics: 1998

(continued)
Addressing the needs of students with
limited English proficiency or from Addressing the needs of students with disabilities
L diverse cultural backgrounds
School and teacher characteristic Total hours spent Total hours spent
More More
0 108 91032 than 32 0 108 9to 32 than 32
All targeted public school
teachers’.......oooooerieeemiiiiens 1.1 038 04 04 1.1 09 0.4 03
School instructional level
Elementary school .......cc.cocvveeee. 7 0.7 0.7 7 1.5 0.7 0.5
Middle school 7 1 0.7 0.5 1.7 1.5 0.8 0.6
High school 1.7 4 0.8 0.6 1.9 1.7 0.7 0.3
Combined .......coovenveveiiereiccnees 7 3.2 1.6 1.4 6 3.3 1.9 1.6
School enrollment size
3.1 1.1 08 33 3.0 1.5 1.1
2.1 1.7 0 0.7 23 23 1.0 0.6
1.8 3 0.6 0.8 1.7 1.6 0.7 0.5
1.7 1.1 0.7 1.5 1.5 0.7 04
Locale
Central City «....cocovverneeeireninrrcnenens 20 1.7 1.0 0.9 1.9 1.6 09 0.5
Urban fringe/large town.................. 1.5 1.2 08 0.7 1.8 1.6 0.7 0.5
Rural/small town ..o 13 04 0.4 1.7 1.5 0.6 04
Region
NOMhEaSt .........c.eeereereeerrirceereneeneas 22 1.7 0.7 0.6 27 1.0 09
MiIAWESE. ... 1.9 1.6 0.6 0.6 1.7 20 0.7 0.6
SOUh .o 1.7 1.5 08 0.6 19 1.7 08 04
WESL. ot 24 1.9 1.3 1.4 20 9 1.1 0.7
Percent minority enrollment in
school
5 percent or 1ess .......ocooevioiinnennnne 1.5 1.3 03 03 19 2.0 0.8 0.5
61020 percent ........ocoevrnnencnnenncne 19 1.7 0.6 0.5 22 2.1 08 0.6
21 to 50 percent ........ 20 1.7 1.0 09 24 24 1.0 0.5
More than 50 percent 25 20 1.1 2.1 1.7 1.0 0.6
Percent of students in school
eligible for free or reduced-price
school lunch
Less than 15 percent........cccocoeeeneee 1.7 1.5 0.6 0.3 24 2.1 09 0.5
15 to 32 percent 6 09 06 19 i8 0.8 0.7
33 to 59 percent 19 14 0.7 08 1.7 1.7 09 0.6
60 percent Or MoOre.........ccoeeveeeeeeencne 23 1.9 1.1 1.1 24 2.1 0.9 06
Main teaching assignment
General elementary’ 1.7 13 0.7 0.7 1.8 1.6 0.7 05
Math/science........ccoceenvevnicciiinn 1.6 14 0.7 0.5 1.6 1.6 0.6 04
Other targeted academic subject...... 1.6 1. 0.8 0.4 1.8 1.5 09 0.5
Teaching experience
3orfeweryears .......ccooevnnicnnenene 22 1.8 1.0 0.8 1.7 1.6 1.0 0.7
4109 Years .......oooeeieieeeeeeen 22 1.9 1.0 0.8 2.6 24 0.8 0.6
1010 19 years .....cccovvvvrnncrcnncennens 2.1 1.7 1.0 08 2.1 1.7 1.0 0.6
20 OF MOFE YEArS .....ccoceevinveeanencnrnns 14 1.1 05 0.6 1.6 1.5 0.7 0.5
Teacher race/ethnicity
White, non-Hispanic............c......... 1.1 09 04 04 12 12 0.4 03
Black, non-Hispanic .........cc.c.cc..... 35 3.6 25 19 3.5 39 2.5 1.2
Oher ...t 40 3.8 29 2.6 3.1 3.1 23 09
Sex
Male ... 16 1.5 0.7 0.6 19 1.8 0.7 0.6
Female .......ocooviviiiieieeeecceeaes 1.4 09 0.5 0.6 12 12 0.6 03

'Targeted public school teachers were full-time public school teachers in grades 1 through 12 whose main teaching assignment was in
English/language arts, social studies/social sciences, foreign language, mathematics, or science, or who taught a self-contained classroom.

*The category labeled general elementary includes all teachers of self-contained classrooms in the 1998 FRSS study. regardless of instructional
level. Almost all (95 percent) of the self-contained classrooms were at the elementary school level.

SOURCE: U.S. Department of Education, National Center for Education Statistics, Fast Response Survey System. Teacher Survey on
Professional Development and Training. 1998.
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Table B-10.—Percent of full-time public school teachers who participated in professional
development activities in the last 12 months indicating the extent to which they
believe the activity improved their classroom teaching, by selected school and teacher
characteristics: 1998

In-depth study in the subject area of New methods of teaching
your main teaching assignment (e.g., cooperative learning)
School and teacher characteristic Improved my teaching Improved my teaching
A Moder- Some- Not A Moder- Some- Not
lot ately what at all lot ately what at all
All targeted public school
teachers’ ... 28 44 26 2 22 42 31 4
School instructional level
Elementary school ..........ccoovevvreeee 30 44 25 1 27 43 27 3
Middle school 25 46 27 2 18 43 35 5
High school.... . 29 41 27 3 18 40 37 5
Combined ..o 27 44 27 2 13 36 44 7
School enrollment size
Less than 300.........ccooviincrnene 30 36 30 4 23 36 38 3
30010499 .crviii e 33 40 26 1 25 43 28 3
50010 999 ... 26 48 24 2 23 43 30 4
1,000 OF MOTE ..oovvereeriiceieineeenneeen 28 41 28 3 19 41 34 6
Locale
Central City ... 28 43 26 3 25 42 29 4
Urban fringe/large town.. - 30 44 25 1 24 42 30 5
Rural/small town ...........cccocoenenne 27 44 27 2 19 42 35 4
Region
Northeast ..........covvvcrcrorncnnnnenns 29 44 25 2 22 43 32 3
Midwest. 25 45 28 2 22 41 34 4
South ...... . 27 45 26 2 22 42 31 5
WESL. .ottt ceceenneneeeenbeseesenee 36 38 25 1 25 44 28 4
Percent minority enrollment in
school
Spercent or1ess.......ccoceeceecericcnenne 24 46 26 3 19 43 35 4
6 to 20 percent..... 27 44 28 1 20 42 33 6
21 to 50 percent ....... . 31 43 24 1 24 42 30 3
More than 50 percent...................... 31 41 25 3 27 41 28 4
Percent of students in school
eligible for free or reduced-price
school lunch
Less than 15 percent..............c....... 29 44 26 2 20 41 32 6
15 to 32 percent........ . 28 45 25 1 18 46 32 4
33 to 59 percent... . 26 44 27 3 24 39 33 5
60 percent or more........c.coceveeennen 31 42 26 1 28 42 28 2
Main teaching assignment
General elementary’. . 30 44 25 1 27 43 26 3
Math/science.........coocoveereiinniiiecnns 26 40 31 3 16 39 40 5
Other targeted academic subject ..... 27 45 24 3 19 42 34 5
Teaching experience
3orfeweryears.........ocooceeviiiveennens 33 42 23 2 24 48 25 3
4109 years .......... 31 42 26 1 24 40 33 3
10to 19 years ...... 28 43 27 2 23 42 31 4
20 OF MOTE YEAIS ....cvveererirereareeneens 26 46 26 2 21 41 34 5
Teacher race/ethnicity
White, non-Hispanic....................... 27 45 26 2 20 43 33 4
Black, non-Hispanic ... 36 34 28 2 41 33 24 1
Other.....ooviiinecrecrrrene s 38 43 17 2 32 45 17 7
23 43 32 3 16 38 37 8
Female ... 30 44 24 2 24 43 29 3
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Table B-10.—Percent of full-time public school teachers who participated in professional
development activities in the last 12 months indicating the extent to which they
believe the activity improved their classroom teaching, by selected school and teacher
characteristics: 1998 (continued)

State or district curriculum and Integration of educational technology
performance standards in the grade or subject you teach
School and teacher characteristic Improved my teaching Improved my teaching
A Moder- Some- Not A Moder- Some- Not
lot ately what at all lot ately what at all
All targeted public school
teachers'...oocovvveorerenienienes 12 36 39 13 21 38 34 6
School instructional level
Elementary school ........ccccoveneee 14 40 38 8 23 40 33 4
Middle school.......... 13 33 41 13 18 36 39 6
High school...........c.cccoiiininn. 7 28 40 24 21 36 34 10
Combined .....c.ccooveeveerniirccieins 8 35 39 18 18 43 31 8
School enrollment size
Less than 300.........cccooveoroncccncnnens 12 35 43 10 20 41 34 5
300 to 499 12 35 42 11 21 41 33 5
500 to 999 13 39 37 12 22 39 34 5
1,000 or more 10 32 39 20 22 34 34 9
Locale
Central City ....oooeeieeeceee e 14 37 36 12 24 36 34 7
Urban fringe/large town 11 37 39 13 21 38 35 5
Rural/small town ... 12 33 41 14 20 41 33 6
Region
NOIheast ......cccccoemvereriereercrmiennaeenn 13 35 39 13 20 39 35 6
MIAWESL ..ot 12 34 38 16 21 37 35 6
South oceiiiiiicc e 11 38 41 11 22 39 33 6
WESL. ..ot cereceeceeneneeseeerereneeeeneeneas 13 37 36 14 21 38 34 7
Percent minority enrollment in
school
S percent or 1SS ......ccuvuvvucenecvencnnnne. 12 30 42 16 21 39 36 4
6 to 20 percent .... 11 37 39 14 19 40 33 7
211to 50 percent.......... 12 37 39 12 23 37 34 5
More than 50 percent.... 14 40 36 10 22 37 33 8
Percent of students in school
eligible for free or reduced-price
school lunch
Less than 15 percent ..o 11 32 40 17 23 37 33 7
15 to 32 percent 10 38 39 14 18 42 34 6
33 to 59 percent 12 36 40 12 22 35 37 6
60 percent Or more...........ccocveeeeneene 15 39 37 9 23 39 32 5
Main teaching assignment
General elementary’.. 14 40 38 8 22 40 33 5
Math/science.........c.oeevinvincnnnnnne 10 32 39 19 22 36 34 8
Other targeted academic subject..... 10 32 40 18 20 38 35 7
Teaching experience
3 or fewer years .........ccccooeeeeeieenne 12 39 39 10 19 38 37 6
4 to 9 years ........ 12 38 40 10 23 37 34 6
10to 19 years .... 14 33 39 14 23 39 32 6
20 or more years 11 35 39 16 21 39 34 6
Teacher race/ethnicity
White, non-Hispanic 11 35 40 14 20 39 34 6
Black, non-Hispanic .... 22 44 30 3 33 34 30 2
Other......ooooiiiiereeen 17 34 34 14 25 33 34 8
8 30 43 18 20 37 35 8
13 38 38 12 22 39 34 6
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Table B-10.—Percent of full-time public school teachers who participated in professional
development activities in the last 12 months indicating the extent to which they
believe the activity improved their classroom teaching, by selected school and teacher
characteristics: 1998 (continued)

Classroom management,

essment . . A
Student performance ass including student discipline

School and teacher characteristic Improved my teaching Improved my teaching
A Moder- Some- Not A Moder- Some- Not
lot ately what atall lot ately what at all

All targeted public school

teachers' ..., 17 39 38 6 19 39 35 7
School instructional level
Elementary school ......................... 21 40 35 5 20 42 31 6
Middle school ...........c.cccooevevevrnnnn. 14 37 43 6 20 39 35 6
High school..........c.cccocooviiiinenn, i1 35 43 10 15 32 42 11
Combined ... 13 45 35 8 13 39 45 3
School enrollment size
Less than 300.. 16 42 38 4 15 38 42 5
300t0499....... 18 40 37 5 23 39 33 6
500t0999....... 18 39 37 6 19 43 30 8
1,000 0r more .....ooovcvieieee 15 35 40 9 15 34 42 9
Locale
Central City ........coccoooceeeeeen 19 36 39 5 21 39 31 9
Urban fringe/large town 18 40 35 6 19 42 32 6
Rural/small town .......... 14 39 40 7 16 37 41 6
Region
Northeast ..o 18 40 38 4 20 37 35 8
Midwest ... 14 39 40 8 18 35 40 7
South ... 19 38 37 6 19 42 32 7
WESL. ..o 18 39 37 7 18 40 34 8
Percent minority enroliment in
school
Spercent or 1ess.......cccoovveeineeeenene. 14 38 42 6 I3 37 44 6
6 to 20 percent ....... 17 38 38 7 18 40 34 7
2110 50 percent ......... 18 40 37 5 17 42 35 7
More than 50 percent..................... 21 38 36 6 25 40 27 8
Percent of students in school
eligible for free or reduced-price
school lunch
Less than 15 percent....................... 18 37 38 7 18 39 36 7
15to 32 percent ......... 13 43 37 6 13 42 39 5
33 10 59 percent ..... 18 36 40 6 18 39 34 9
60 percent or more 20 39 36 5 24 39 30 7
Main teaching assignment
General elementary’®................ 21 39 35 5 21 40 32 6
Math/science..........c.ocooveniienennnn. 12 33 46 9 16 39 36 9
Other targeted academic subject ..... 15 40 38 7 17 38 38 7
Teaching experience
3orfeweryears ..o 20 39 36 5 28 39 30 3
410 9 years 16 40 38 7 18 43 35 4
10to 19 years ......ccccoovveviieeenn, 18 38 36 7 17 37 38 8
20 Or more years..........cccoeeceuveenenn. 17 38 40 5 16 40 34 10
Teacher race/ethnicity
White, non-Hispanic.................... 15 39 40 6 16 39 37 8
Black, non-Hispanic .................... 36 37 24 3 36 39 20 5
Other......ccoooiiiieeiie e 26 37 30 7 27 40 30 4
Sex
Male..... 13 36 42 9 13 36 41 10
Female 19 39 37 5 21 41 33 6
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Table B-10.—Percent of full-time public school teachers who participated in professional
development activities in the last 12 months indicating the extent to which they
believe the activity improved their classroom teaching, by selected school and teacher
characteristics: 1998 (continued)

Addressing the needs of students with
limited English proficiency or from Addressing the needs of students with disabilities
diverse cultural backgrounds

School and teacher characteristic

Improved my teaching Improved my teaching
A Moder- Some- Not A Moder- Some- Not
lot ately what at all lot ately what at all
All targeted public school
teachers’ ........cc.overereneinineins 18 34 40 9 14 36 44 6
School instructional level
Elementary school .........c...ccccoeecae 20 33 38 8 15 37 43 5
Middle school ........cccoooieiieeinnnee 14 36 40 10 16 35 44 5
High school... 18 32 42 8 1 36 46 8
Combined 11 35 43 11 9 30 50 12
School enroliment size
Lessthan 300.........cccoeiieinicecnnenee 17 25 48 10 15 33 47 5
30010499 ... 21 31 39 8 16 32 47 5
50010999.... 17 35 38 9 13 40 40 7
1,000 Or MOTe ...covcevecneeceeene 16 34 41 8 14 31 47 7
Locale
Central CHY ....oooiviieieeciic e 17 33 39 11 13 36 44 6
Urban fringe/large town. 19 34 4] 7 17 36 42 5
Rural/small town ... 17 36 40 7 12 35 46 7
Region
NOheast .......ccoooovieeiiiieiieceiiee 16 37 38 8 17 30 44 8
Midwest.... 17 28 45 10 14 35 46 6
South .... 17 36 38 9 15 38 42 6
WESL ..ot 20 32 40 8 11 38 46 6
Percent minority enroliment in
school
5 percent or [esS......cocceveciieueinenene 18 26 42 13 14 35 43 7
6 to 20 percent..... 15 34 44 8 16 35 44 5
21 to 50 percent..... 15 36 42 7 13 39 44 4
More than 50 percent...................... 21 35 35 9 14 34 44 8
Percent of students in school
eligible for free or reduced-price
school lunch
Less than 15 percent ...........c.ccooeeeee 17 31 44 8 18 35 40 6
15 to 32 percent ... 14 33 44 9 14 34 47 6
33 10 59 percent...... 12 34 43 11 13 37 45 5
60 percent or more...........cocceeeeene. 24 36 33 8 13 37 44 7
Main teaching assignment
General elementary®.................. 21 33 38 9 15 35 44 5
Math/science 10 35 45 10 9 34 51 5
Other targeted academic subject ..... 17 35 40 8 16 37 39 8
Teaching experience
3 or fewer years 18 36 38 8 18 34 42 6
4to09years........ 17 33 40 10 13 37 43 7
10to 19 years ........ 17 35 37 10 15 37 42 6
20 Or MOTe YEArS....ccovecvveecieeeieeeenes 18 31 43 7 13 35 47 6
Teacher race/ethnicity
White, non-Hispanic..... 15 34 43 9 14 36 45 5
Black, non-Hispanic . 28 29 33 10 26 28 36 10
Other.......c.ooooieeceee e 28 38 28 6 8 41 41 9
Sex '
Male. ..o 16 29 44 11 10 33 48 8
Female ...ccoovviiiiiiic s 18 35 38 8 15 37 43 5

"Targeted public school teachers were full-time public school teachers in grades 1 through 12 whose main teaching assignment was in
English/language arts, social studies/social sciences, foreign language, mathematics, or science, or who taught a self-contained classroom.

*The category labeled general elementary includes all teachers of self-contained classrooms in the 1998 FRSS study. regardless of instructional
level. Almost all (95 percent) of the self-contained classrooms were at the elementary school level.

NOTE: Percents are computed across each row for each type of professional development program, but may not sum to 100 because of rounding.

SOURCE: U.S. Department of Education, National Center for Education Statistics, Fast Response Survey System. Teacher Survey on
Professional Development and Training, 1998.
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Table B-10a.—Standard errors of the percent of full-time public school teachers who participated
in professional development activities in the last 12 months indicating the extent to
which they believe the activity improved their classroom teaching, by selected
school and teacher characteristics: 1998

In-depth study in the subject area of New methods of teaching
your main teaching assignment (e.g., cooperative learning)
Schoo} and teacher characteristic Improved my teaching Improved my teaching
A Moder- Some- Not A Moder- Some- Not
lot ately what at all lot ately what at all
All targeted public school
teachers’ .........ccccoovvcirricnnnene 12 1.0 1.0 03 08 1.1 1.0 0.4
School instructional level
Elementary school ...................... 1.6 1.8 1.4 04 1.5 1.7 1.7 0.6
Middle school ..o 22 22 19 0.6 1.6 1.8 22 0.8
High school...........cooiiiiiice 1.5 1.8 12 0.5 13 1.8 1.8 08
Combined ... 38 38 39 1.5 29 49 4.1 20
School enrollment size
Less than 300 ..........coooiniiinniennee 38 33 2.8 1.4 34 37 38 1.1
3001t0499.... . 29 27 23 03 25 27 3.0 09
50010 999........ . 1.7 19 1.6 04 1.4 1.6 1.5 0.6
1,000 OF MOTE .....coomeeerereiiiceaee 23 22 1.7 0.6 1.6 20 1.9 1.0
Locale
Central City ..o 1.7 1.7 1.6 0.6 1.8 1.7 1.4 0.7
Urban fringe/large town.................. 2.0 22 1.6 03 1.5 19 1.5 0.6
Rural/small town ...........ccccovneninne 1.7 1.9 1.8 0.6 1.4 2.1 1.7 0.8
Region
Northeast 2.8 23 25 0.7 20 2.1 22 0.7
Midwest ... 22 22 1.8 0.7 1.8 22 2.1 1.0
South .... 1.8 1.5 1.7 05 1.4 1.9 1.6 0.7
West 23 25 1.5 0.4 22 2.6 20 09
Percent minority enroliment in
school
S percentor less.........oooocevnnnnnnn 19 22 1.9 0.8 23 2.1 08
6 to 20 percent ... 25 2.1 20 04 1.6 1.7 1.7 1.0
21 to 50 percent ........cocooerererceencnenn 23 24 2.1 04 22 2.1 2.0 0.8
More than 50 percent...................... 20 16 1.9 0.6 2.1 24 19 0.8
Percent of students in school
eligible for free or reduced-price
school lunch
Less than 15 percent ....................... 23 25 20 0.6 1.6 2.1 1.8 1.0
15 to 32 percent 21 2.1 1.8 03 1.6 22 1.9 0.7
33 to 59 percent 1.8 20 1.9 08 20 1.7 1.8 09
60 percent OF MOTE.........coouveuenennns 2.1 2.1 0 04 19 23 20 05
Main teaching assignment
General elementary®...................... 1.6 19 1.5 04 1.4 1.7 1.7 0.6
Math/SCience...........coveverevencennnnnn 22 2.1 20 0.6 2.1 2.1 2.1 1.1
Other targeted academic subject ..... 1.4 14 1.3 0.6 12 1.7 08
Teaching experience
3 or fewer years .........c.cocooooereeennn. 1.9 23 20 05 1.7 22 1.8 0.7
4109 years 25 25 20 04 1.7 23 2.1 0.8
10to 19 years ..o 21 23 23 0.6 2.1 23 22 0.7
20 0T MOre YEars ........cceoevuneereeenenns 20 19 1.5 06 1.5 1.5 1.8 0.7
Teacher race/ethnicity
White, non-Hispanic...................... 13 12 1.0 03 09 1.2 1.1 05
Black, non-Hispanic ....................... 4.1 33 39 0.8 4.7 36 34 0.7
Other........cooooiiieieeeeeeeee e 45 42 36 13 44 43 29 1.9
Sex
Male...oo e 1.7 22 19 0.7 1.4 1.8 19 1.1
Female ... 1.4 14 1.3 04 1.0 1 1.1 04
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Table B-10a.—Standard errors of the percent of full-time public school teachers who participated
in professional development activities in the last 12 months indicating the extent to
which they believe the activity improved their classroom teaching, by selected
school and teacher characteristics: 1998 (continued)

State or district curriculum and Integration of educational technology
performance standards in the grade or subject you teach
School and teacher characteristic Improved my teaching Improved my teaching
A Moder- Some- Not A Moder- Some- Not
lot ately what at all lot ately what at all
All targeted public school
teachers' ..o 0.6 1.1 1.1 0.7 1.0 1.0 1.0 0.5
School instructional level
Elementary school ... 09 1.9 1.7 1.1 1.6 1.6 0.8
Middle school 1.2 20 19 1.4 1.8 1.8 19 0.9
High school..... 09 1.6 1.7 1.4 14 20 19 1.0
Combined ..o 23 4.0 4.1 2.6 35 35 33 1.9
School enrollment size
Less than 300 2.1 3.7 35 1.8 3.1 34 28 1.3
300t0499...... 1.7 23 22 1.2 2.1 23 2.1 09
500 t0 999...... 12 1.7 1.6 1.1 1.5 14 1.4 0.7
1,000 or more 1.5 1.7 19 14 1.6 19 2.1 13
Locale
Central City ......cooereveneeeiereeeceaens 1.3 20 1.8 1.2 18 1.6 20 1.1
Urban fringe/large town . 1.7 1.7 1.3 1.5 1.5 1.3 0.7
Rural/small town ... 1.1 1.8 19 1.3 1.7 2.1 1.8 09
Region
Northeast ............ooereernncreneenn 23 20 1.6 20 26 24 1.2
Midwest.......cooeiiiiieercene 14 19 23 14 1.7 1.7 1.5 1.1
SOUth . 09 1.8 1.7 1.1 1.5 1.5 1.7 0.8
WESL. ..ottt 1.6 24 22 1.8 2.1 23 24 1.2
Percent minority enrollment in
school
5 percent or 1esS......cccooveiocenenicienens 1.5 20 22 5 19 2.0 20 0
6 to 20 percent....... 1.3 1.8 1.7 5 19 23 22
21 to 50 percent ........ 14 22 2.1 4 22 2.1 1.8 1
More than 50 percent...................... 1.4 24 1.8 3 22 1.9 2.1
Percent of students in school
eligible for free or reduced-price
school lunch
Less than 15 percent ............c.......... 13 20 22 1.5 1.6 2.0 1.8 0.8
15 to 32 percent.... 20 24 1.1 1.7 20 20 1.1
33 to 59 percent ... 1.7 1.7 1.3 20 20 23
60 percent or more 6 27 22 1.3 19 1.8 20
Main teaching assignment
General elementary”....................... 1.0 19 1.8 12 1.6 1.7 1.7 0.8
Math/science.........ccccccvveveneenennne. 1.5 20 1.9 1.3 1.5 1.7 1.8 1.2
Other targeted academic subject ..... 09 1.6 1.5 1.3 1.4 1.7 1.6 09
Teaching experience
3 or fewer years .........ooovennnenn. 1.3 20 23 1.8 2.0 2.1 1.0
4 to 9 years 1.6 2.7 2.1 19 23 22 1.2
10t0 19 years ..o 1.5 1.7 24 5 1.6 24 2.1 1.0
20 Or MmOrTe YEars ..........ccceveueeveeennans 1.2 18 18 2 1.8 1.7 20 08
Teacher race/ethnicity
White, non-Hispanic 0.7 12 1.1 08 1.0 1.1 1.1 0.6
Black, non-Hispanic 29 43 44 1.0 42 42 35 1.1
Other......oiuiiiirreneseeieene 3.7 35 39 29 3.6 3.6 42 2
1.1 2.1 21 1.6 1.8 1.6 14 1.0
0 1.2 1.3 09 1.1 3 1.2 0.6
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Table B-10a.—Standard errors of the percent of full-time public school teachers who participated
in professional development activities in the last 12 months indicating the extent to
which they believe the activity improved their classroom teaching, by selected
school and teacher characteristics: 1998 (continued)

Classroom management,

erform . . A
Student performance assessment including student discipline

School and teacher characteristic Improved my teaching Improved my teaching
A Moder- Some- Not A Moder- Some- Not
lot ately what atall lot ately what atall

All targeted public school

teachers’.......ccooeoveeiiereeereens 0.9 1.2 1.0 0.6 1.1 12 13 0.8
School instructional level
Elementary school ........c.c.coennan 1.5 19 1.9 09 1.6 1.5 1.8 11
Middle school ....... 1.5 25 2.2 1.0 1.9 2.1 20 13
High school.... . 13 22 1.8 1.2 1.5 2.2 23 1.4
Combined ......coceermrincrccnceenns 29 5.4 4.7 24 32 5.0 5.5 1.6
School enrollment size
Less than 300......c.ccccoircmmminnnnn. 3.1 42 4.5 1.5 37 45 42 2.0
30010 499..... 2.2 2.5 2.4 1.1 3.0 2.6 2.6 1.4
50010 999..... . 1.1 2.0 1.8 0.9 1.7 1.7 20 1.2
1,000 Or MOTE .....cccovruvremmmereererererns 1.5 22 22 1.1 19 24 27 1.5
Locale
Central City ...ooevreeerreeireenenveee e 1.6 20 23 0.8 2.1 2.6 22 1.1
Urban fringe/large town.. 1.5 21 14 08 1.9 2.1 2.0 1.2
Rural/small town ........ 1.5 24 22 1.2 1.8 19 2.6 1.2
Region
25 31 3.0 1.0 2.6 24 2.6 19
1.8 24 24 1.4 24 2.6 29 1.7
14 1.8 1.9 08 19 19 23 1.0
20 2.8 2.6 1.2 25 31 31 1.8
Percent minority enrollment in
school
5 percent or 1ess .....ocuevericeenncnnene 1.7 25 24 14 2.0 2.8 3.1 1.8
6 to 20 percent ..... 1.7 2.1 2.0 1.2 2.1 23 2.6 1.7
21 to 50 percent ...... 1.7 22 23 09 20 2.6 25 1.6
More than 50 percent.........cc..cccce... 2.0 25 23 0.9 22 2.7 23 14
Percent of students in school
eligible for free or reduced-price
school lunch
Less than 15 percent ........ccoccoecueee 22 2.7 23 12 22 2.7 2.8 2.1
15 to 32 percent....... 1.7 2.1 24 1.0 20 26 28 1.4
33 to 59 percent...... 1.8 22 23 1.3 1.6 24 24 1.5
60 percent or more.........c.ccoeveeuneee 1.8 2.6 25 0.8 22 25 25 1.3
Main teaching assignment
General elementary®....................... 1.5 1.8 1.8 0.9 1.6 1.6 19 1.1
Math/science.........cccvivnmiiiininnn 1.8 1.7 2.1 1.3 1.9 28 235 1.5
Other targeted academic subject ..... 1.1 2.0 1.7 08 1.5 22 19 1.1
Teaching experience
3 or fewer years .........ccocceeereeennene 20 23 24 09 23 23 2.0 0.8
4109 YEATS ....c.ceveererircrcrenrrnnnas 19 25 24 © 12 23 2.8 31 1.1
1010 19 years .....c..coeevvncvcvcnenenns 19 24 23 13 24 29 3.6 1.6
20 OF MOTE YEATS ...c.couovveeeerenearens 1.6 1.7 1.8 0.8 22 23 24 1.7
Teacher race/ethnicity
White, non-Hispanic....................... 1.0 13 1.2 0.7 1.1 1.2 14 09
Black. non-Hispanic .. 42 46 39 13 52 52 35 18
Oher......oiiieiececeeeeeeiee e 42 4.8 4.5 2.1 4.8 49 49 22
1.7 22 2.1 1.1 19 2.6 2.6 1.4
1.0 1.4 1.4 0.7 12 1.5 0.8

El{fC‘ B-37 139

Aruitoxt provided by Eic:



Table B-10a.—Standard errors of the percent of full-time public school teachers who participated
in professional development activities in the last 12 months indicating the extent to
which they believe the activity improved their classroom teaching, by selected
school and teacher characteristics: 1998 (continued)

Addressing the needs of students with
limited English proficiency or from Addressing the needs of students with disabilities
diverse cultural backgrounds

School and teacher characteristic

Improved my teaching Improved my teaching
A Moder- Some- Not A Moder- Some- Not
lot ately what atall lot ately what atall
All targeted public school
teachers’.....cooevve e 14 1.6 1.6 09 09 1.6 1.6 06
School instructional level
Elementary school .............ccccoeeeee. 24 26 2.6 14 1.5 25 23 1.0
Middle school....... 1.9 29 35 19 1.7 22 24 1.1
High school...... 1.9 24 25 1.4 14 23 25 1.4
Combined ......cccccernvecencenccrmnnreennnn 43 6.4 6.8 39 34 4.6 44 35
School enroliment size
Less than 300..........ccccovvurvernnnenne 6.4 5.7 59 38 29 39 42 6
30010 499....ccoiieeeinens 33 38 38 2.1 2.7 34 32 2
50010999 19 24 24 14 14 2.1 19 1
1,000 OF MOTE «v.ovvvveerereeneeeenreeeee 2 23 2.1 1.3 19 23 25
Locale
Central City .....oocceeerrccrcreerennenns 2.1 26 29 1.7 . 24 2.6 13
Urban fringe/large town.................. 23 26 28 1.1 1.4 24 23 1.1
Rural/small town ........c.cccocovevninnnns 2.6 34 35 19 6 25 22 13
Region
31 45 4.1 27 3.0 2.8 37 1.8
2.6 4.1 4.1 2.1 2.0 28 25 1.1
23 22 2.6 1.5 1.2 20 21 1.0
30 30 29 1.4 2.1 32 33 1.7
Percent minority enrollment in
schooi
5 percent or 1esS......ocuvuererrnnercnenne. 39 3.7 4.7 37 20 23 24 12
6 to 20 percent ... 3.0 42 39 1.7 22 34 34 1.1
21 to SO percent ....ccccecvecrcciecracnnnnn 28 32 35 1.5 1.6 24 23 1.1
More than 50 percent..........ccccccence. 24 3.0 25 1.7 1.9 24 29 15
Percent of students in school
eligible for free or reduced-price
school lunch
Less than 15 percent ..ot 26 34 39 18 2.4 33 32 1.3
15to0 32 percent......... 27 31 36 2.1 1.6 23 28 1.3
33 to 59 percent ..... 22 35 34 1.8 21 2.8 33 1.1
60 percent or more 28 2.8 2.6 1.7 19 3.0 32 14
Main teaching assignment
General elementary’.........o..cc.cooonn. 4 26 2.6 13 1.5 2.6 23 0
Math/science.......occovvivicniiniininnn 1.9 34 33 1.5 19 23 3.1 1.1
Other targeted academic subject...... 1.8 2.1 24 14 1.5 25 25 1
Teaching experience
3 or fewer Years ......ccoccerecceerereennne 23 36 34 1.7 22 3.1 32 1.6
4109 Years ...coocooeeieiieeiines 31 32 38 20 1.8 25 30
10to 19 years ..... 25 3.6 3.1 19 23 26 2.7 1.5
20 or more years 25 29 32 1.6 1.8 24 2.6 0
Teacher race/ethnicity
White, non-Hispanic .........ccccceeenee. 1.6 19 1.9 09 1.1 1.8 1.8 0.6
Black, non-Hispanic . 52 5.0 49 35 5 6 5.5 34
OLhET....coeieiiirieerenrreeecenreeereeenae 54 5.0 53 24 25 5.1 45 31
Sex
Male... .o 25 - 26 25 19 1.3 25 2.7 1.5
Female ..o 1.6 1.9 2.1 1.0 1.1 2.0 1.7 0.7

'"Targeted public school teachers were full-time public school teachers in grades 1 through 12 whose main teaching assignment was in
Englishvlanguage arts, social studies/social sciences, foreign language, mathematics. or science, or who taught a self-contained classroom.

’The category labeled general elementary includes all teachers of self-contained classrooms in the 1998 FRSS study. regardless of instructional
level. Almost all (95 percent) of the self-contained classrooms were at the elementary school level.
SOURCE: U.S. Department of Education, Nationai Center for Education Statistics. Fast Response Survey System. Teacher Survey on
Professional Development and Training. 1998.
O
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Table B-11.—Percent of full-time public school teachers who participated with various frequency in the last 12
months in various activities related to teaching, by selected school and teacher characteristics: 1998

Common planning period for team teachers

Regularly scheduled collaboration with other teachers,
excluding meetings held for administrative purposes

School and teacher

Frequency of activity

Frequency of activity

characteristic

A few 2t03 At least A few 2103 At least
Never times a Once a times a once a Never times a Once a times a once a
month N month
year month week year month week
All targeted public school
teachers’ ...c..covoeerervennnne 38 9 7 9 38 19 19 17 18 27
School instructional level
Elementary school ................... 27 11 9 12 40 15 18 18 20 29
Middle school........ 21 4 3 8 64 13 15 18 18 36
High school .... 69 8 4 5 15 29 23 16 13 19
Combined.......cocoevivciviaereannnes 65 10 4 4 16 30 27 14 11 18
School enrollment size
Less than 300 44 6 6 10 34 28 20 13 15 24
30010499 ...... 32 10 7 9 41 16 21 18 16 29
50010999 ...... 31 10 7 10 42 16 17 17 20 29
1,000 or more 54 7 6 6 27 24 19 19 15 24
Locale
Central City......cooveererecnnnee 34 9 8 9 40 16 17 18 21 28
Urban fringe/large town 35 10 6 9 39 19 18 18 17 28
Rural/small town...................... 44 8 5 8 34 22 22 15 15 26
Region
Northeast ............ccoovennniinnne 39 8 4 11 39 21 18 15 16 31
Midwest.........oovriieiranereee. 42 9 5 8 35 20 23 17 16 23
SOuth ..o 35 9 6 8 42 18 17 17 18 30
WESL .. ererenenes 35 10 12 12 31 18 19 21 19 24
Percent minority enrollment in
school
S percentorless........coceeuene... 45 8 4 9 34 21 24 15 15 26
6 to 20 percent... 35 9 7 9 40 18 20 18 19 26
21 to 50 percent..... 37 9 7 9 38 19 17 16 18 30
More than 50 percent............... 33 10 8 10 38 17 15 20 19 28
Percent of students in school
eligible for free or reduced-
price school lunch
Less than 15 percent................ 42 7 6 8 37 19 21 18 16 26
15 to 32 percent 39 10 7 9 36 21 21 16 17 26
33 to 59 percent 40 8 6 9 37 17 20 16 19 27
60 percent or more................... 29 11 8 10 41 19 14 19 18 30
Main teaching assignment
General elementary’ 28 11 10 12 39 15 18 17 20 30
Math/science .........cooevevererennee 48 3 6 37 23 19 18 15 24
Other targeted academic
SUbject......cooerieiciriereeeen 47 8 4 5 36 22 21 17 15 26
Teaching experience
3 or feweryears.......cocooeecceenne 39 7 7 9 38 19 14 16 19 32
4to9years..... 35 8 8 8 40 18 18 18 18 28
10to 19 years ... 36 10 6 8 39 18 22 18 15 28
20 or more Years......ccocouvevereenee 40 10 6 10 35 20 20 17 18 25
Teacher race/ethnicity
White, non-Hispanic 39 9 6 9 37 19 20 17 17 27
Black, non-Hispanic. 35 9 7 9 4] 14 11 18 23 34
Other ..o 26 12 10 12 40 17 20 17 22 24
Sex
Male ..o 49 9 5 7 30 22 20 18 15 25
Female.....ooooceeinnniicne. 34 9 7 10 40 18 18 17 18 28
o ~
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Table B-11.—Percent of full-time public school teachers who participated with various frequency in the last 12
months in various activities related to teaching, by selected school and teacher characteristics: 1998

(continued)
Being mentored by another teacher in a formal relationship Mentoring another teacher in a formal relationship
School and teacher Frequency of activity Frequency of activity
characteristic A few 2103 At least A few 2103 At least
Never times a Once a times a once a Never times a Once a times a once a
month . month )
year month week year month week
All targeted public school
teachers’ .......o.cocoocoeiei 81 9 3 3 5 74 7 3 4 11
School instructional level
Elementary school .................. 81 9 2 4 4 74 8 3 4 11
Middle school........ 80 8 4 3 5 73 7 3 5 12
High school .... 82 9 2 3 4 76 7 4 4 10
Combined.......cccooveeveinninne. 80 10 3 3 5 75 8 4 7 7
School enroliment size
Less than 300 .......ccccccviine 84 9 2 2 4 78 8 1 3 10
30010499 ..o 82 8 2 2 5 78 5 3 4 11
50010 999 ..o 80 9 3 4 4 72 9 3 5 11
1,000 OF MOre ...c.vevenreeeiiiains 80 9 3 3 4 74 7 4 5 10
Locale
Central CitY ......ooovoeevee e 78 9 3 4 5 71 8 4 13
Urban fringe/large town .......... 82 8 2 3 5 74 8 3 4 11
Rural/small toWn ............ceee 82 9 2 2 4 78 3 4 8
Region
Northeast 86 7 2 2 4 76 5 2 4 12
Midwest.. 87 5 2 2 3 78 6 2 3 10
South 77 10 3 4 6 71 9 4 5 11
West 76 12 3 5 4 74 8 4 4 10
Percent minority enrollment in
school
5 percentorless............ccee.ee. 85 8 2 2 4 79 6 3 4 8
610 20 percent...........ccooennenn. 85 6 2 2 4 77 6 3 4 11
21 t0 50 percent..........ccocevnn. 80 10 2 3 5 71 8 3 5 12
More than 50 percent............... 73 12 4 6 6 69 10 4 5 12
Percent of students in school
eligible for free or reduced-
price school lunch
Less than 15 percent................ 84 7 2 3 4 75 7 3 4 12
1510 32 percent.........ccceeueeeee 84 8 2 2 4 76 7 3 5 10
33 t0 59 percent.... 82 8 2 4 4 74 8 4 3 11
60 percent or more 74 11 4 4 6 72 9 3 5 11
Main teaching assignment
General elementary’ 81 9 3 3 4 74 8 3 4 11
Math/science ..........ccccevininie 81 9 3 3 4 76 7 4 4
Other targeted academic
SUDJECT...oviiviiiicii e 81 8 3 3 5 74 8 3 5 11
Teaching experience
3 or fewer YEars...........cocoeneee 42 18 8 14 18 88 5 2 2 2
4109 years....... . 79 11 3 4 4 75 7 3 5 10
10to 19 years.......cccocuvrunnnn. 88 7 1 1 2 68 9 4 5 14
20 Or mOre Years..........c.co.ceee. 91 5 1 1 2 73 8 3 4 12
Teacher race/ethnicity
White, non-Hispanic 83 8 2 3 4 75 7 3 4 10
Black, non-Hispanic... 64 11 4 7 14 61 9 8 6 16
OhEr ..ot 72 12 3 5 8 75 7 4 3 10
79 10 3 4 5 79 7 3 4 7
81 8 3 3 4 73 8 3 5 12
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Table B-11.—Percent of full-time public school teachers who participated with various frequency in the last 12
months in various activities related to teaching, by selected school and teacher characteristics: 1998

(continued)
Networking with teachers outside your school lnt?)lpvilcd:)]?li:tl;::;tl E:go;sz‘;;::;r::aﬁ; 2
Schoot and teacher Frequency of activity Frequency of activity
characteristic A few o 2103 At least A few o 2103 At least
Never times a nce a times a once a Never times a nee a times a once a
month month
year month week year month week
All targeted public school
teachers’ .......cooooeveeeccns 39 37 11 7 6 47 25 8 9 10
School instructional level
Elementary school................... 38 37 11 7 7 47 26 8 9 10
Middle school.... . 37 37 11 9 6 43 28 7 10 11
High school ... 4] 35 11 7 6 50 23 8 9 11
Combined.....ccccoovverenrincinn. 39 39 10 5 7 46 20 11 9 14
School enrollment size
Less than 300 .....cccocovviceene 44 37 7 7 5 50 23 8 10 9
30060499 ..o 39 39 10 5 7 46 26 9 9 10
5000999 .o 38 36 12 8 6 46 26 8 9 10
1,000 or more .......ccoocecrveeeneee 37 35 12 9 7 47 24 8 10 11
Locale
Central city ..ot - 34 37 12 8 9 46 25 9 10 11
Urban fringe/large town .. 36 38 12 8 5 46 26 9 9 10
Rural/small town............cc...... 46 35 8 5 5 49 24 8 9 9
Region
Northeast .........cooeevvueueiricennnes 39 38 9 8 7 42 27 7 13 12
Midwest.......cooovuireiieene 41 35 10 8 6 49 25 7 8 10
SOUth .. 42 36 11 6 5 49 25 8 8 9
WESE .o 30 39 14 8 9 43 24 11 11 12
Percent minority enrollment in
school
S percent or less...........cccceeneeene 45 37 8 5 5 49 25 7 9 10
6 to 20 percent... . 36 40 12 7 5 46 26 9 8 11
2] to 50 percent........... . 39 35 11 9 7 47 24 8 10 10
More than 50 percent............... 35 35 12 9 9 46 26 9 10 10
Percent of students in school
eligible for free or reduced-
price school lunch
Less than 15 percent...............
15 to 32 percent.... - 35 39 12 8 6 44 27 8 9 12
33to 59 percent......ccoceueeennnn. 41 36 11 6 6 48 24 9 10 10
60 percent ormore................... 4] 36 9 7 7 50 24 7 10 10
39 36 11 8 7 46 26 10 9 9
Main teaching assignment
General elementary®................ 38 36 11 8 7 46 26 9 9
Math/science .........ccccoieeenenne 39 37 12 7 6 54 22 6 8 11
Other targeted academic
SUBJECT ..o 40 37 10 7 6 43 26 9 11 11
Teaching experience
3or feweryears..........cocnnee. 34 32 14 9 10 45 23 12 12
4to9years....... 32 38 16 8 6 40 30 8 10 11
10to 19 years... - 37 40 10 8 6 48 23 8 10 11
20 Or more years.........cc..eeueuene 46 35 8 6 6 51 25 7 9 8
Teacher race/ethnicity
White, non-Hispanic................ 39 37 11 7 6 47 25 8 10 10
Black, non-Hispanic . 33 34 13 12 8 43 28 14 7 9
Other ..o 39 32 13 9 8 43 24 10 9 14
Sex
Male ...coovvininei e 44 31 10 7 8 50 20 8 9 13
Female.......ccooccovmveneeierrcne 37 39 11 7 6 46 27 8 10 9

'Targeted public school teachers were full-time public school teachers in grades 1 through 12 whose main teaching assignment was in English/language arts, social
studies/social sciences, foreign language, mathematics, or science, or who taught a self-contained classroom.

*The category labeled general elementary includes all teachers of self-contained classrooms in the 1998 FRSS study. regardless of instructional level.
Almost all (95 percent) of the self-contained classrooms were at the elementary school level.

NOTE: Percents are computed across each row for each type of professional development program. but may not sum to 100 because of rounding.

SOURCE: U.S. Department of Education, National Center for Education Statistics. Fast Response Survey System, Teacher Survey on Professional Development and
Troicin~ 1998
Y .
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Table B-11a.—Standard errors of the percent of full-time public school teachers who participated with various
frequency in the last 12 months in various activities related to teaching, by selected school and
teacher characteristics: 1998

Common planning period for team teachers

Regularly scheduled collaboration with other teachers,
excluding meetings held for administrative purposes

School and teacher

Frequency of activity

Frequency of activity

characteristic A few 2103 At least A few o 2103 At least
Never times a Once a times a once a Never times a nee a times a once a
month month )
year month week year month week
All targeted public school
teachers' ........ccccoovinenn, 09 0.6 05 0.6 0.9 0.9 09 0.8 0.7 09
School instructional level
Elementary school.................. 13 1.2 09 1.0 1.6 1.2 1.4 1.4 1.0 1.4
Middle school..............cccooeurnne 1.6 0.8 0.7 1.0 1.7 12 15 1.2 1.2 1.9
High school .... 1.6 08 0.5 0.7 1.2 14 1.2 1.2 1.1 13
Combined........cccooevrcininnccns 43 23 1.7 1.3 33 35 33 2.0 2.6 4.0
School enrollment size
Less than 300 ...........c.cccoevevne. 3.1 1.3 1.5 23 31 2.7 31 20 24 2.8
300 to 499 1.9 1.6 12 1.4 2.5 1.6 2.1 1.5 1.6 1.9
500 to 999 1.5 1.1 08 1.0 1.6 1.1 1.1 1.3 1.3 1.3
1,000 o0rmore .........cccoovrerennn. 1.5 1.0 10 0.8 14 1.6 14 1.3 14
Locale
Central City ... 1.3 1.1 1.1 1.0 1.7 12 1.4 1.4 14
Urban fringe/large town 1.7 1.2 09 1.1 1.7 1.4 13 1.2 14
Rural/small town ............ccc...... 1.9 0.9 08 12 1.5 1.5 1.5 1.2 1.5
Region
Northeast.... 23 1.2 1.1 1.7 2.6 1.9 1.7 19 2.0 22
Midwest... 1.7 1.1 0.9 1.0 2.0 1.6 1.9 1.6 1.4 1.8
South....... 1.6 09 09 0.9 1.6 1.3 1.1 1.4 1.2 1.7
R S 2.5 2.0 14 1.5 23 14 1.6 1.7 1.9 1.7
Percent minority enroliment in
school
5 percentorless..........c.cco.o.... 2.2 09 0.7 12 1.8 1.7 1.8 14 14 1.5
61020 percent...........ococerrenenne 22 1.5 12 1.3 23 1.7 1.7 14 1.8 1.8
21 to 50 percent...........cooceveeee. 1.6 1.1 1.1 1.1 22 1.6 1.6 1.7 1.6 1.6
More than 50 percent............... 22 14 12 14 22 1.2 1.4 1.9 1.5 1.6
Percent of students in school
eligible for free or reduced-
price school lunch
Less than 15 percent 19 1.0 12 1.1 2.1 15 1.6 1.5 1.5 1.7
15 to 32 percent............ 22 1.7 1.2 1.3 20 1.5 1.8 1.3 1.3 1.6
33 to 59 percent............ 1.8 1.2 12 12 1.7 14 1.8 1.8 1.5 1.6
60 percent or more.................. 1.6 1.3 12 13 2.1 1.5 14 1.6 12 1.8
Main teaching assignment
General elementary® ................ 13 1.2 1.0 1.1 1.6 1.3 1.4 1.4 1.1 1.5
Math/science .........ccccoveennne 14 09 0.7 09 14 1.6 1.6 1.3 1.5 1.4
Other targeted academic
subject......coooei i 1.4 0.8 05 0.7 12 12 1.2 1.1 1.1 13
Teaching experience
3 or fewer years.........ccoooveuenene 2.0 1.2 12 1.2 2.0 1.8 1.4 1.0 1.5 1.7
4109 years. ..o 2.1 13 14 1.2 25 1.5 1.7 1.7 14 13
10to 19 years ... 1.6 14 1.1 1.2 23 1.6 1.6 1.7 1.5 19
20 ormore years...........c.couu.... 1.7 1.2 0.8 1.0 1.5 1.3 1.3 1.1 12 1.5
Teacher race/ethnicity
White, non-Hispanic................ 09 0.7 0.6 0.7 1.0 1.0 1.0 09 0.7 1.0
Black, non-Hispanic. 38 2.4 20 24 44 26 22 3.1 29 38
Other .....cooeeiecrieii e 2.8 26 24 29 38 25 37 29 35 3.1
Sex
Male ... 1.7 1.0 0.7 1.0 1.7 1.5 1.3 12 15
Female........ccocooriiiiiicce 1.0 0.9 0.7 0.8 1.1 09 1.1 09 1.1
O
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Table B-11a.—Standard errors of the percent of full-time public school teachers who participated with various
frequency in the last 12 months in various activities related to teaching, by selected school and
teacher characteristics: 1998 (continued)

Being mentored by another teacher in a formal relationship

Mentoring another teacher in a formal relationship

School and teacher

Frequency of activity

Frequency of activity

characteristic A few Once a 2t03 At least A few Once a 2t03 At least
Never times a times a once a Never times a times a once a
month month .
year month week year month week
All targeted public school
teachers' ...........corrnenen. 0.6 0.5 0.2 0.3 0.4 0.8 05 03 0.5 0.6
School instructional level
Elementary school.... 1.1 08 04 0.5 0.6 13 09 05 0.7 1.0
Middle school...... 1.6 09 0.7 0.5 038 1.6 09 0.6 08 1.1
High school ..... . 1.1 038 03 0.5 0.6 1.2 08 0.5 0.5 08
Combined ..o 3.0 22 13 1.0 1.6 3.6 1.9 1.6 20 1.9
School enrollment size
Less than 300 ..o 19 1.6 0.7 0.7 1.4 2.8 23 04 1.1 1.7
3000499 ....... 1.5 1.0 0.4 0.6 09 1.9 1.1 0.7 0.8 14
500 t0 999 ... 1.1 08 04 05 0.5 14 09 0.6 0.7 1.0
1,000 or more .........ccceuveenenee 1.1 1.0 0.5 0.5 0.6 1.5 09 0.7 0.7 1.1
Locale
Central City....cocoviiiinnnn 1 03 0.6 0.7 1.6 09 0.7 0.7 12
Urban fringe/large town .......... 1.1 03 0.5 0.6 14 1.0 0.6 0.8 1.1
Rural/small town ..................... 0.5 04 0.7 1.6 1.0 0.5 0.7 2
Region
Northeast ......cccccrveerrenicnanns 1.3 1.0 05 0.5 0.6 22 1.0 0.7 1.0 14
Midwest... 1.0 09 04 0.5 0.5 1.6 09 0.6 0.6 13
South.... 13 1.0 04 0.7 0.8 14 1.1 0.5 0.7 1.0
WESL oo 1.8 14 0.6 0.8 09 1.8 1.1 038 1.0 1.5
Percent minority enrollment in
school
S percentor less........cccovvenee 1.3 1.1 04 04 0.7 14 0.8 0.6 0.7 1.1
6 to 20 percent.... 1.2 09 0.5 0.5 0.6 1.6 0.9 0.6 0.8 1.2
21 to 50 percent......... 14 1.1 0.5 0.6 0.7 1.6 1.1 0.7 08 1.1
More than 50 percent............... 1.7 1.5 0.6 1.1 0.9 2.1 1.5 0.7 0.9 1.6
Percent of students in school
eligible for free or reduced-
price school lunch
Less than 15 percent............... 1.2 09 0.5 04 0.6 1.4 09 0.7 0.8 12
15 to 32 percent......... 1.2 1.0 04 0.4 0.7 1.5 1.0 0.6 09 1.2
33 to 59 percent..... 1.7 1.0 0.5 0.8 0.8 1.9 1.0 0.8 0.8 1.5
60 percent OF MOTe................... 1.7 1.4 0.6 0.9 09 20 1.7 0.6 0.8 1.5
Main teaching assignment
General elementary” ............... 1.0 038 0.4 0.5 05 1.3 0.8 0.5 0.7 1.0
Math/science .......ococvevereicecnnnne 14 09 04 0.5 0.5 1.3 0.9 0.7 0.7 1.0
Other targeted academic
SUDJECL..o e 0.9 09 04 05 0.7 1.2 0.7 05 0.6 038
Teaching experience
3 or fewer years. 1.8 1.7 09 14 1.5 13 0.7 05 0.7 05
4109 years........ 1.7 . 0.6 0.7 0.7 20 1.6 0.6 1.0 1.5
10to 19 years ... 1.4 1.1 0.5 0.4 0.7 1.8 1.1 0.8 1.0 14
20 or more years 0.8 0.7 03 0.2 0.4 1.2 0.9 0.3 0.7 1.0
Teacher race/ethnicity
White, non-Hispanic................ 0.7 0.6 03 0 03 09 0.6 03 0.5 0.7
Black, non-Hispanic 4.1 23 12 1 29 4.1 24 22 1.6 42
Other ... 31 2.1 5 20 34 19 1.7 6 2.1
14 1.0 0.5 0.6 0.6 1.0 08 0.3 05 08
0.9 0.7 03 04 0.4 1.0 0.7 04 0.5 0.7
O
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Table B-11a.—Standard errors of the percent of full-time public school teachers who participated with various
frequency in the last 12 months in various activities related to teaching, by selected school and
teacher characteristics: 1998 (continued)

. . . Individual or collaborative research on a
King with . . .
Networking with teachers outside your school topic of interest to you professionally
School and teacher Frequency of activity Frequency of activity
characteristic A few 2t03 At least A few 2103 At least
. Once a . . Oncea :
Never times a times a once a Never times a times a once a
month month )
year month week year month week

Al targeted public school

teachers' ... 09 1.0 0.5 0.5 0.4 09 0.8 0.6 0.6 0.5
School instructional level
Elementary school................... 1.4 1.7 1.1 0.8 0.7 14 1.4 1.0 1.0 09
Middle school........ 1.8 20 1.2 09 0.6 1.8 1.7 09 0.9 1.1
High school.... 1.5 1.6 0.8 0.8 0.8 1.5 L. 0.8 0.8 .0
Combined...........cooovnvinnnne. 39 32 3.0 1.5 1.7 36 3.0 28 1.7 2.6
Schootl enrollment size
Lessthan300 ...................... 3.6 34 1.7 1.4 1.2 32 26 1.8 19 2.0
300t0499 ...... 23 22 14 09 1.0 1.7 1.8 1.5 1.2 12
500 to 999 ... 1.1 14 0.8 0.8 0.7 16 1.6 09 0.8 09
1,000 or more ........ccoovnreennene. 1.9 19 1.2 1.0 0.8 1.6 1.3 09 1.1 1.1
Locale .
Central City........cooerviniianne 1.6 2.0 1.1 1.0 0.8 20 1.8 09 1.1 1.0
Urban fringe/large town .......... 1.4 1.5 1.1 09 0.7 1.6 1.3 08 1.0 09
Rural/small town .................... 1.6 1.5 09 0.6 0.7 1.6 1.6 1.0 1.0 09
Region
Northeast 23 19 1.2 1.0 25 20 1.5 1.4
Midwest... 1.8 19 1.3 1.0 09 19 1.7 1.1 1.2 12
South 1.6 1.6 08 0.7 0.6 1.5 1.7 1.0 09 09
West 23 25 1.6 1.0 12 21 1.8 14 1.8 14
Percent minority enrollment in
school
5 percentorless..........ccccoceene 1.9 19 1.1 08 0.8 1.7 1.6 1.1 1.0 1.0
6to 20 percent............ccccocoe... 1.8 19 14 09 0.7 1.7 1.6 1.1 1.0 1.3
21to 50 percent......... 1.7 1.8 1.1 13 0.9 1.7 19 1.2 12 1.1
More than 50 percent 1.7 20 1.2 1.0 1.0 23 1.8 1.2 1.3 09
Percent of students in school
eligible for free or reduced-
price school lunch
Less than 15 percent............... 1.7 24 13 13 1.0 1.8 14 1.0 14
15 to 32 percent..... 1.8 19 1.0 0.7 09 19 1.5 12 1.1 1.0
33 to 59 percent..... 2.1 19 1.1 1.0 09 2.1 1.8 09 4 1.1
60 percent or more 19 2.1 1.2 1.0 09 2.1 1.8 1.2 2 09
Main teaching assignment
General elementary’ . w14 1.8 1.0 08 0.7 14 13 L1 1.0 09
Math/science ............ccccoeeeee 1.6 1.7 09 1.0 09 19 1.4 09 0.7 1.0
Other targeted academic
SUbJEC..oiii 1.6 1.8 08 0.7 0.6 14 13 0.8 09 09
Teaching experience
3orfeweryears..........c.o....... 1.6 1.7 1.3 1.0 14 18 1.7 1.2 1.0 1.1
4to9years........ 1.8 1.8 14 1.1 1.0 20 20 1.1 13 13
10to 19 years ... 1.8 19 09 1.1 0.8 19 1.8 12 13 14
20 or more years 14 13 09 0.7 0.7 1.5 12 0.8 09 0.8
Teacher race/ethnicity
White, non-Hispanic............... 09 1.0 0.6 05 0.5 09 1.0 0.6 0.7 0.6
Black. non-Hispanic. 39 4.0 26 20 22 35 35 30 1.9 1.7
Other ..o 37 34 24 2.1 23 37 35 22 23 24
Sex .
Male ..o 1.7 14 08 09 1.0 1.8 1.4 0.8 09 1.1
Female ..o 1.0 1.3 0.8 0.6 0.5 1.0 1.0 0.7 0.8 0.6

"Targeted public schoo! teachers were full-time public school teachers in grades 1 through 12 whose main teaching assignment was in English/language arts, social
studies/social sciences, foreign anguage. mathematics, or science, or who taught a self-contained classroom.

*The category labeled general elementary includes all teachers of self-contained classrooms in the 1998 FRSS study, regardless of instructional level.
Almost all (95 percent) of the self-contained classrooms were at the elementary school level.

SOURCE: U.S. Department of Education, National Center for Education Statistics, Fast Response Survey System, Teacher Survey on Professional Development and
Training, 1998.
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Table B-12.—Percent of full-time public school teachers who participated in various activities
related to teaching in the last 12 months indicating the extent to which they believe

the activity improved their classroom teaching, by selected school and teacher
characteristics: 1998

Common planning period for team teachers

Regularly scheduled collaboration with
other teachers, excluding meetings held

for administrative purposes

School and teacher characteristic

Improved my teaching

Improved my teaching

A Moder- Some- Not A Moder- Some- Not
lot ately what at all lot ately what at all
All targeted public school
teachers' . ....o.cooevverieiieicieenns 40 33 23 4 29 35 31 5
School instructional level
Elementary school ..........cccccevienn. 40 33 24 4 32 36 27 4
Middle school......... 46 33 18 4 29 37 30 4
High school...... 30 35 27 7 23 32 39 7
Combined.......ccccoorerivrenncncicicnnns 33 27 33 7 18 27 49 6
School enroliment size
Less than 300........c.cccoeevrrnrmnnnncnn. 35 37 24 4 25 34 33 7
300t0499.... 43 33 20 3 33 33 31 3
500t0999........ 40 33 23 4 29 37 29 5
1,000 or more 38 31 24 6 27 33 34 6
Locale
Central City ...ccocov i, 38 32 26 4 32 35 28 6
Urban fringe/large town.................. 42 31 22 5 30 34 32 4
Rural/small town ........ccccocovivennn 39 37 20 4 25 36 35 4
Region
38 36 23 4 32 34 30 4
40 33 23 4 25 32 36 6
41 31 23 4 29 37 29 4
41 33 21 4 31 34 30 5
Percent minority enroliment in
school
5 percentorless......coocovuccececennne. 39 34 24 3 27 31 36 6
6 to 20 percent..... 44 32 20 4 33 34 30 3
2110 50 percent.......... 42 35 19 4 27 39 29 4
More than 50 percent.................... 36 30 27 6 29 36 29 6
Percent of students in school
eligible for free or reduced-price
school lunch
Less than 15 percent....................... 45 30 22 3 33 32 30 5
15 to 32 percent..... 40 35 22 4 28 34 34 4
33 to 59 percent .. 39 33 23 4 24 36 34 5
60 percent Or more...........ocverveenean. 37 34 24 5 32 37 26 5
Main teaching assignment
General elementary®........................ 41 32 23 3 33 36 27 4
Math/science.........ccooooviieierieniancnns 35 37 23 5 22 33 38 7
Other targeted academic subject...... 41 31 22 6 27 34 34 6
Teaching experience
3or feweryears .....coooovvicecnicnnne 46 28 23 4 32 35 28 4
4109 years......... 41 35 21 4 34 32 31 4
10to 19 years ..... 41 33 22 4 28 37 29 6
20 or more years 37 34 24 5 26 35 34 5
Teacher race/ethnicity
White, non-Hispanic..... 40 33 23 4 28 35 32 5
Black, non-Hispanic .. 4] 32 24 3 33 37 26 4
Other ..o 46 27 21 7 36 30 31 3
Sex
Male.....ccoiriricieceneee s 30 34 29 6 20 33 40 7
Female........ccooiiiiiiiinincnccene 43 32 21 4 32 36 28 4
5 143
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Table B-12.—Percent of full-time public school teachers who participated in various activities
related to teaching in the last 12 months indicating the extent to which they believe
the activity improved their classroom teaching, by selected school and teacher
characteristics: 1998 (continued)

Being mentored by another teacher

. . . Mentoring another teacher in a formal relationship
in a formal relationship

School and teacher characteristic Improved my teaching Improved my teaching
A Moder- Some- Not A Moder- Some- Not
lot ately what at all lot ately what at all

All targeted public school

teachers'........cooooovveeneeenns 34 27 32 7 19 30 39 11
School instructional level
Elementary schoo! ..ol 37 24 32 7 23 31 37 9
Middle school......... 32 28 33 6 18 30 42 10
High school................cooonni 31 32 29 8 14 31 38 16
Combined...........cocooevvriieiinnenens 27 28 36 8 11 25 52 12
School enrollment size
Lessthan 300.........ccconveinniinnns 31 30 36 3 12 25 55 8
42 21 29 7 26 30 35 9
31 28 34 7 20 30 39 11
36 27 28 9 15 33 38 15
Locale
Central City .cooooeeeeeee e 36 28 30 7 20 36 32 12
Urban fringe/large town... 37 23 30 9 19 31 40 10
Rural/small town ... 29 29 35 6 20 22 47 11
Region
NOMheast .......ccccceveeiriiriecininns 31 39 22 8 19 32 39 9
Midwest...... 33 24 38 4 21 30 41 8
South .. 35 26 33 6 17 31 38 14
WESL. .ot 35 23 32 11 22 29 40 9
Percent minority enrollment in
school
5 percent or less.........cocoveiureinennne 30 31 36 3 17 27 43 13
6 to 20 percent...... 44 22 27 7 25 32 34 8
21 to 50 percent 28 31 32 8 19 28 40 13
More than 50 percent..........cccco..c.. 37 23 31 9 16 34 39 11
Percent of students in school
eligible for free or reduced-price
school lunch
Less than 15 percent .........ccccoeeee. 38 27 30 5 23 25 41 11
15 to 32 percent 29 30 37 4 19 33 36 12
33 to 59 percent 30 28 33 9 17 31 42 11
60 percent Or more...........cooecevnnnne 38 24 29 9 19 32 38 11
Main teaching assignment
General elementary’ 36 25 31 8 23 31 37 9
Math/science.......coevveerrvcnunnens 30 29 38 4 15 27 46 13
Other targeted academic subject ..... 35 28 28 9 16 31 40 14
Teaching experience
3orfeweryears ......cooooneiecnnnne 45 26 25 5 19 35 41 6
4109 YEArS oeovvencrrerrcrreneneree e 31 26 36 8 18 29 42 11
1010 19 years ......coooevreencveeecnenns 32 28 35 5 18 35 33 14
20 or more years .. 18 27 39 15 21 27 42 10
Teacher race/ethnicity
White, non-Hispanic...........c........... 31 27 35 7 17 31 40 11
Black, non-Hispanic ............c.c....... 50 23 21 6 31 24 35 10
41 24 24 11 25 28 36 12
29 31 31 9 18 29 42 10
37 25 32 7 20 31 39 11

Q 1 4 54
E MC B-46

Aruitoxt provided by Eic:



Table B-12.—Percent of full-time public school teachers who participated in various activities
related to teaching in the last 12 months indicating the extent to which they believe
the activity improved their classroom teaching, by selected school and teacher
characteristics: 1998 (continued)

Individual or collaborative research on a topic

Networking wi outside your school . .
g with teachers ¥ of interest to you professionally

School and teacher characteristic Improved my teaching Improved my teaching
A Moder- Some- Not A Moder- Some- Not
lot ately what at all lot ately what at all
All targeted public school
teachers’......ooocueruveinecienenenne 23 33 41 4 34 35 29 2
School instructional level
Elementary school .............cccceuee. 25 32 40 3 35 35 29 1
Middie SChOOl .......c.ccveveeiriciiens 22 32 43 3 34 33 31 2
High school...........ccccoovimieninnnn 19 35 42 5 34 37 27 2
Combined ........cccoviieeiieeeceee, 20 38 37 5 29 47 22 2
School enroliment size
Less than 300..........ccocovniiiicinecne 26 27 46 2 30 43 26 1
30010 499....coiiiiineeetee e 24 32 39 5 40 34 25 1
50010 999 ... 23 33 41 3 32 34 32 1
1,000 OF MOTE ...ocooveceeiieceeicieeene 21 35 39 5 35 35 27 2
Locale
Central City ...ccooovevieiiieceee 25 32 38 4 36 34 28 2
Urban fringe/large town... . 20 35 41 4 35 35 29 1
Rural/small town ........ccoceeoeeincnene 24 31 43 2 32 37 29 2
Region
NOMheast .....cocooeeveiiiceice e 22 36 40 2 37 36 26 1
Midwest........cccoeeeenne. 26 32 39 4 32 40 27 *
South .. 21 32 42 4 34 32 32 2
WESL..ooeveeeeeieevecen v seeeeeeeeee e 23 32 40 5 36 34 28 2
Percent minority enroliment in
school
3 percent Or IesS .....occvverrceeerienenene 25 29 42 4 31 42 27 1
610 20 percent.........cccooveeveeiennnne 20 34 43 3 36 33 31 1
21 to 50 percent........ . 21 31 44 4 35 34 28 2
More than 50 percent..........cocceeunee 26 35 34 4 37 32 29 2
Percent of students in school
eligible for free or reduced-price
school lunch
Less than 15 percent..........ccccoeueeee. 22 30 42 5 38 34 27 1
1510 32 percent....... 21 36 40 3 32 39 27 1
33 to 59 percent..... 22 33 43 2 33 37 29 1
60 percent or more 25 33 38 4 35 31 32 2
Main teaching assignment
General elementary’................... 25 32 39 4 35 35 29 1
Math/science........ccooocereccneneenncnes 21 32 45 3 31 35 33 *
Other targeted academic subject...... 20 35 41 4 36 36 26 3
Teaching experience
3 or fewer years .......ccceevieecenneninnen. 27 37 33 3 32 34 31 2
4109 YEArS .ot 25 32 41 2 31 36 31 1
1010 19 years .......ooorveenvrnrr e 21 32 42 4 40 32 26 2
20 OF MOTE Years ......cceveevrrenenncnns 21 32 43 5 34 37 28 1
Teacher race/ethnicity
White, non-Hispanic..........c..co.c..... 22 33 42 3 33 36 29
Black. non-Hispanic ... 33 27 37 4 46 24 29 1
Other...cooie e 29 34 31 7 37 33 27 *
Sex
Male ..., 22 31 42 5 31 36 32 2
Female .....cooooiiniiie 23 33 40 3 36 35 28 2

*Less than 0.5 percent.

'Targeted public school teachers were full-time public school teachers in grades 1 through 12 whose main teaching assignment was in
English/language arts, social studies/social sciences, foreign language, mathematics, or science, or who taught a self-contained classroom.

*The category labeled general elementary inciudes all teachers of self-contained classrooms in the 1998 FRSS study, regardless of instructional
level. Almost ail (95 percent) of the self-contained classrooms were at the elementary school level.

NOTE: Percents are computed across each row for each type of professional development program. but may not sum to 100 because of rounding.

SOURCE: U.S. Department of Education, National Center for Education Statistics, Fast Response Survey System. Teacher Survey on
Professional Development and Training, 1998.
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Table B-12a.—Standard errors of the percent of full-time public school teachers who participated
in various activities related to teaching in the last 12 months indicating the extent to
which they believe the activity improved their classroom teaching, by selected school
and teacher characteristics: 1998

Regularly scheduled collaboration with
Common planning period for team teachers other teachers, excluding meetings held
S h L for administrative purposes
chool and teacher characteristic Improved my teaching Improved my teaching
A Moder- Some- Not A Moder- Some- Not
lot ately what at all lot ately what at all
All targeted public school
teachers’ . ..o 1.5 1.1 1.1 05 09 1.0 0.8 05
School instructional level
Elementary school ......................... 22 1.6 1.5 0.7 1.6 1.1 0.7
Middle School ....ccoevenrnrcrinninnnns 1.9 19 1.5 0.7 1.8 1.6 1.7 09
High school 23 23 22 14 1.6 1.7 1.8 1.0
Combined .........c.ccoveencrnnennns 104 6.0 74 33 32 31 44 2.1
School enroliment size
Less than 300 .........coovviviiniinnneninns 42 47 39 1.5 33 3.6 32 2.1
300 to 499 29 2.6 25 09 2.7 2.6 1.9 0.7
500 to 999 2.1 1.7 1.6 0.7 1.5 1.6 1.4 0.7
1,000 OF MOTFE ..c.ooviiniiiniiiiiiiiniininas 26 22 22 14 1.8 1.7 1.8 1.0
Locale
Central City ...o.oceeeeieeeeccerircnniiins 2.1 1.6 1.7 09 1.8 1.7 1.5 09
Urban fringe/large town.................. 24 1.9 1.8 0.7 1.7 1.7 1.6 0.7
Rural/small town ..o 2.1 2.1 1.6 09 18 1.8 1.7 1.0
Region
Northeast 30 32 25 1.0 24 25 23 09
Midwest... 28 23 22 08 1.9 1.8 2.1 1.1
South 1.7 1.5 1.5 1.0 1.5 1.6 1.4 08
West 33 32 22 13 24 22 1.6 1.0
Percent minority enroliment in
school
5 percent Or 1ess......coveviviinininnne 25 24 2.1 0.7 1.7 2.1 22 1.1
6 to 20 percent... 32 24 2.0 1.0 2.1 19 1.6 0.7
21 to 50 percent......... 27 26 20 1.0 20 2. 1.7 0.9
More than 50 percent.............ccccc.... 23 2.1 19 1.3 1.9 2.0 1.9 1.1
Percent of students in school
eligible for free or reduced-price
school lunch
Less than 15 percent .......c.cccooenee. 24 23 1.7 0.7 2.0 2.0 1.6 09
151032 percent .......ccoeeveeievceuennnnn 3.1 23 23 08 19 1.8 1.7 0.7
3310 59 percent .......covveenieniiinennn. 30 2.7 20 1.1 1.5 1.7 1.6 1.0
60 percent Or MOre.........ccevevenennnnns 22 23 2.0 1.1 2.1 20 1.7 1.0
Main teaching assignment
General elementary™........................ 23 1.9 1.5 0.7 1.6 1.4 1.3 0.6
Math/science. ......cooveveienineeinnnnns 22 24 20 0.9 1.7 1.8 2.0 1.0
Other targeted academic subject..... 18 2.1 1.4 09 1.7 1.8 1.5 08
Teaching experience
3 or fewer years ........ccocoevenicinennn. 28 2.7 25 1.1 22 19 2.1 08
4109 YEArS ..o e 25 23 20 1.2 22 2.1 23 1.1
1010 19 years ... rurmrcrcecvenunnne 33 22 24 09 21 1.8 1.7 1.2
20 OF MOre YEars ........ccccevveneerenencns 23 2.0 1.5 0.8 1.8 2.1 1.5 0.7
Teacher race/ethnicity
White, non-Hispanic ........c.c.ceerne. 1.6 1.2 1.2 0.5 1.0 1.0 08 0.6
Black, non-Hispanic .... 46 43 4.0 1.3 45 33 34 1.7
Other.......ccocoiiiiirnecirecceae 45 39 4.1 26 5.0 4.0 38 1.7
Sex
Male.....ooocriiier e 22 3 23 1.2 1.5 1.9 1.8 1.0
Female ...c..oooovecviniiiiincciieicnienes 1.8 1.2 1.2 0.6 1.2 1.1 0.8 0.6
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Table B-12a.—Standard errors of the percent of full-time public school teachers who participated
in various activities related to teaching in the last 12 months indicating the extent to
which they believe the activity improved their classroom teaching, by selected school
and teacher characteristics: 1998 (continued)

Being mentored by another teacher
in a formal relationship

Mentoring another teacher in a formal relationship

School and teacher characteristic Improved my teaching Improved my teaching
A Moder- Some- Not A Moder- Some- Not
lot ately what at all lot ately what at all

All targeted public school

teachers’......ccccovvencceorneneenn. 1.8 1.7 2.0 1.1 1.6 2.1 19 L
School instructional level
Elementary school ...........cccccceeeeee 2.7 24 3.0 1.8 26 33 31 1.8
Middle school .......c.cccvrrvnnenncns 34 35 32 1.5 2.7 34 33 25
High school........cccoiiiinnnnen 25 32 3.0 1.7 21 2.7 35 1.9
Combined ........coovrnnnnnnnienn 6.6 88 85 44 49 6.1 3.5 43
School enrollment size
Less than 300 6.5 6.5 7.6 28 4.5 63 7.6 38
300t0499....... 44 4.1 44 24 43 35 47 28
500t0999....... 27 25 28 1.5 1.9 29 2.7 1.6
1,000 OF MOTE ...cocecuecerirccinenenne 2.7 29 3.0 20 24 3.1 3.7 2.1
Locale
Central City ..o 3.0 23 28 1.7 29 37 32 2.0
Urban fringe/large town 3.6 25 3.8 24 22 35 34 1.5
Rural/small town .........cccocovenenenens 34 33 37 22 3.6 2.7 34 1.9
Region
NOheast .........cvvnerverrrrnerceennes 43 54 5.1 25 36 5.0 4.7 29
Midwest.. 58 52 5.1 1.5 4.0 4.7 45 2.1
South ... 28 23 26 15 21 29 25 20
WESL. ..ottt ereenes 4.1 42 39 3.1 4.1 48 5.0 2.1
Percent minority enroliment in
school
5 percent or Iess .........ccoeveueeurnnnnne 3.6 36 4.0 1.5 29 3.8 3.6 32
6 to 20 percent 3.7 39 39 23 33 39 43 2.0
21 to 50 percent .........oceverenenencncnn 32 33 45 24 28 34 30 25
More than 50 percent..........cccccc.c.. 3.7 3.0 34 22 3.1 43 36 22
Percent of students in school
eligible for free or reduced-price
school lunch
Less than 15 percent.........ccccoeeeeee 4.1 39 43 1.9 2.6 4.0 35 20
15 to 32 percent ........ 4.1 4.1 39 12 34 38 4.0 1.9
33 to 59 percent ..... 33 3.7 37 27 29 39 33 22
60 percent or more 3.7 30 33 23 33 3.7 37 22
Main teaching assignment
General elementary’.............cco........ 25 25 28 1.8 26 33 3.0 1.8
Math/science........cccoovevervivncnnnne 3.7 36 38 1.2 22 32 3.1 22
Other targeted academic subject ..... 29 27 34 1.7 1.9 29 32 1.7
Teaching experience
3orfeweryears . ........ccocoeennn. 24 1.9 22 1.0 4.0 5.8 54 26
4 to 9 years 44 36 4.6 1.8 36 37 36 24
10 t0 19 years ......cocoveuerecevennnenenenes 4.5 48 5.0 28 28 36 32 24
20 Or mOre Years .........cccoeeveveevecnnae 43 52 5.1 43 2.1 33 34 1.6
Teacher race/ethnicity
White, non-Hispanic ............c...... 1.7 1.8 22 1.1 1.7 23 2.1 1.2
Black. non-Hispanic ...........cccccce.. 6.1 52 43 29 5.1 5.5 6.0 39
OMher......ocviveiieieee e 6.0 52 6.2 5.5 69 6.9 735 38
Sex
Male....cooiiicncie e 2.7 26 32 1.5 31 34 33 2.1
Female ... 22 1.9 23 1.5 2.0 26 2.0 3
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Table B-12a.—Standard errors of the percent of full-time public school teachers who participated
in various activities related to teaching in the last 12 months indicating the extent to
which they believe the activity improved their classroom teaching, by selected school
and teacher characteristics: 1998 (continued)

Individual or collaborative research on a topic

Networking with teachers outside your school . .
of interest to you professionally

School and teacher characteristic Improved my teaching Improved my teaching
A Moder- Some- Not A Moder- Some- Not
lot ately what at ail lot ately what at all
All targeted public school
teachers’ ..o 1.2 1.0 12 0.4 1.2 1.1 1.2 03
School instructional {evel
Elementary schoo! .........ccccoeurnnne. 1.7 1.7 2.0 0.7 1.9 1.7 2.0 04
Middle school ........ocoverrccrcecnnnnn 1.7 1.7 1.9 0.7 23 22 25 0.6
High School.......c.oooiiirniciiiiin 1.6 2.0 25 0.8 22 22 2.1 0.5
Combined .......cccormerecmmnciinienenenne 43 44 45 23 6.0 52 4.0 13
School enrollment size
Less than 300.......cccooorvorvccinnenns 3.7 4.1 49 1.0 37 4.2 33 1.1
30010499....coiiiiece 24 23 2.8 1.2 29 24 32 0.6
50010999 ... 1.7 1.7 19 0.6 1.8 1.8 1.7 04
1,000 OF MOTE ..overnerrerirrrcreceenens 6 19 2.1 0.8 23 23 23 0.6
Locale
Central City «ooeveveeeeeeerecrer s 1.9 2 2.1 09 2 19 22 05
Urban fringe/large town. 1.6 1.8 20 0.8 1.7 1.8 2.0 03
Rural/small town ...........cccoeevivens 22 2 23 0.6 22 23 22 0.6
Region
Northeast .........cooccevirerreiccreene 1.9 24 25 0.6 24 2.7 2.1 03
MIAWESL. ...t ceesens 2.7 24 26 09 22 238 24 03
SOUth ..o 19 20 2.1 08 1.9 19 2.0 0.6
WESL oottt 23 2.6 3.0 1.1 29 25 29 0.7
Percent minority enrollment in
school
5 percent or Iess ........ccereeeerernenne. 22 2.1 2.6 09 22 25 23 03
6 t0 20 percent .........ccoooeniiiienanne 2.1 22 25 0.8 2.8 24 23 04
21 to 50 percent....... 2.1 2.1 22 09 25 2.6 22 08
More than 50 percent...................... 23 22 24 09 2.7 2.6 2.6 0.7
Percent of students in school
eligible for free or reduced-price
school lunch
Less than 15 percent ....................... 2.0 22 22 1.2 22 24 22 04
15 to 32 percent....... 1.9 2.1 24 09 25 2.6 23 04
33 to 59 percent ...... 2.5 2.1 22 08 23 23 23 0.7
60 percent Or MOTe.......cccvueueurrurannne 24 2.1 22 09 25 2.1 25 0.7
Main teaching assignment
General elementary’...........cc.cc.oo.... 1.7 1.8 2.1 0.7 2.1 1.7 2.0 04
Math/science.........ccccoooenvinniencnnnn 20 1.8 2.1 0.8 24 2 2.7 03
Other targeted academic subject ..... 1.5 1.5 2.1 0.8 1.9 1.8 1.8 0.5
Teaching experience
3 or fewer years .......ccoooeeeeeecanne 23 24 25 09 2.7 25 2.5 0.7
4t09years.... 25 2.3 26 0.6 23 25 22 0.6
10to 19 years ..... 24 23 26 1.0 2.5 2.7 2.5 0.7
20 Or MOTe YEars ......ccoeeeuemeeeeanennas 1.7 19 24 1.0 23 22 1.8 0.5
Teacher race/ethnicity
White, non-Hispanic ....................... 1.1 1.1 12 0.5 1.2 12 13 03
Black, non-Hispanic ..... 5.2 39 52 1.6 5.6 4.1 43 09
Other.....oooiiiiccee 37 43 42 26 4.6 5.1 4.6 04
Sex
Male. ..o 21 2.1 24 1.1 2.1 2.1 2.1 0.5
Female....cooooiniiiiicee e 14 1.2 1.5 0.5 14 13 14 0.3

'"Targeted public school teachers were full-time public school teachers in grades | through 12 whose main teaching assignment was in
English/language arts. social studies/social sciences, foreign language, mathematics, or science, or who taught a self-contained classroom.

*The category labeled general elementary includes all teachers of self-contained classrooms in the 1998 FRSS study, regardless of instructional
level. Almost all (95 percent) of the self-contained classrooms were at the elementary school level.

SOURCE: US. Department of Education, National Center for Education Statistics. Fast Response Survey System. Teacher Survey on
Professional Development and Training, 1998.
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Table B-13.—Percent of full-time public school teachers who participated in a formal induction
program when they first began teaching, by selected school and teacher
characteristics: 1998

School and teacher characteristic l Participated in induction program
All targeted public School teaChers’............o.ooovuiiieriiiiiiei e 34
School instructional level
Elementary SChOO] ..o 33
Middle school 36
High SChOOL.......c.ooiiic e e 34
COMDINEA ..ottt bt ettt s 32
School enroliment size
Less than 300 27
300t0499..... 31
50010 999..... 35
1000 OF INOTE .ooveeeie ettt bee e et 39
Locale
Central city 37
Urban fringe/large town. 37
RUFAI/SMAN TOWN ...t e 27
Region
NOMREASE ... e 29
Midwest.... 26
South ..... 38
WWESL....ooeeeececee oot et eee et et es ke ne a4 neE e bR Rt 39
Percent minority enroliment in school
5 PEICENE OT JESS ....ceviiiiiiitiiet ettt ettt e sb e nr e 25
610 20 PEICENL ... e e 34
21 to 50 percent ...... 37
More than 50 PETCENL...........cooiiiiiii ittt e st 39
Percent of students in school eligible for free or reduced-price school lunch
Less than 15 PEICENT ..ottt ettt e 35
15 to 32 percent ...... 32
33 to 59 percent ...... 32
60 PEICENME OF IMOTE ........ooiiiieiciiis ettt ettt 37
Main teaching assignment
General CIEMENUANY?........co.ooivooe oo ee e eneereee et es s tent et 33
MAB/SCIEMCE ...ttt ettt ettt e 35
Other targeted academic subject 35
Teaching experience
3 or fewer years 65
4to9years ... 55
10to 19 years ..... 28
20 OF MOTE YEAIS ......eviiiiieiitieeie ettt eee sttt eas e bbb ne e s e s st st 14
Teacher race/ethnicity
White, NON=-HISPaniC...........ocooiiiiiiiii i et 32
BIacK, NON-HISPANIC ....c.cveieiriii ettt e e e e 48
OET. et e e e e et e e e 45
39
32

'Targeted public school teachers were full-time public school teachers in grades 1 through 12 whose main teaching assignment was in
English/language arts, social studies/social sciences, foreign language, mathematics. or science, or who taught a self-contained classroom.

*The category labeled general elementary includes all teachers of self-contained classrooms in the 1998 FRSS study, regardless of instructional
level. Almost all (95 percent) of the self-contained classrooms were at the elementary school level.

SOURCE: U.S. Department of Education, National Center for Education Statistics, Fast Response Survey System, Teacher Survey on
Professional Development and Training, 1998.
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Table B-13a.—Standard errors of the percent of full-time public school teachers who participated
in a formal induction program when they first began teaching, by selected school
and teacher characteristics: 1998

School and teacher characteristic l Participated in induction program
All targeted public SChOOl teaChers |.............coo.uivieeimiecereneeecreieecesns s ees s seseeee 038

School instructional level

Elementary school ..........ccccoovoieieiiiniic e 14

Middie school 1.8

High SChOOL. ...t et e 1.5

COMDBINEd ...t et eest e b s b s e bbb bbb 35
School enrollment size

Less than 300...... .o e 27

300 to 499..... 2.0

500t0999..... 1.5

1,000 OF IMOTE ....ooivieiieeiiiiieeceeeeenes e eeeseeeenn v ne saeseasseseasbeabesmaeb s eemeesressbesheeebe sebsesbnsnmsnmnrnnis 2.0
Locale

CENLIAL CILY ..ottt ettt e s sem e s s s sa s ens e s creer s s er e eare s 1.6

Urban fringe/large town..... 1.6

RUral/SMall TOWN ....ooiiiiiiiit et s nen 1.4
Region

INOPTREESE ...ttt et b e b b b s e sr e st s e e s s ems et sr e s et e 21

Midwest.... 14

South .o 1.3

L U O OO OO U USSP GOSN 25
Percent minority enroliment in school

S PEICENL OF IS5 ...oe vttt ccee e e e sr e sr s e s et et 1.2

610 20 PEICENME ... tiiiicieiire bt e e e s s b b e s he bt ee e e e 20

21 to S0 percent 2.0

More than 50 PEICENL.........ccooivieiiiii ettt seaeb e on 1.9
Percent of students in school eligible for free or reduced-price school lunch

Less than 15 PErCent .....oooooiiiiric e 1.8

1510 32 PEICENL -...oouiniiiiciiirec et et s b e sb b e s b 1.9

3310 5 PEICENL .c.eieireietiereet st eeaeeeteete e e e e em st e be e e s bbb s s b e e e 1.8

60 PEICENE OF IMOTE ...viveereirereeeeereceeeereereeeeesessssesra e e srteseseestsemereesessesasesesanesessassseseerenee 1.6
Main teaching assignment

GENEral EIEMENMIAIY . ....oeeoeeeeeeeecte ottt ses s css st ses et st ees st ss s ersaessneesbneans 1.3

Math/science.......co.coveennennneen. 1.6

Other targeted academic subjec 13
Teaching experience

3 0F fEWET YEAIS ..ottt e 1.9

4to9years........ 21

10to 19 years ..... 1.7

20 or more years . 1.1
Teacher race/ethnicity

White, non-Hispanic 09

Black, non-Hispanic 34

ORET ...t eb bt st s e e s b e e e e e e 39
Sex

Y O OO OO O SO SOR 1.6

310 L OO OGOV OO RO OOV 09

'Targeted public school teachers were full-time public school teachers in grades 1 through 12 whose main teaching assignment was in
English/language arts, social studies/social sciences, foreign language, mathematics, or science, or who taught a self-contained classroom.

>The category labeled general elementary includes all teachers of self-contained classrooms in the 1998 FRSS study, regardiess of instructional
level. Almost all (95 percent) of the seif-contained classrooms were at the elementary school level.

SOURCE: U.S. Department of Education, National Center for Education Statistics, Fast Response Survey System, Teacher Survey on
Professional Development and Training, 1998.
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Table B-14.—Average class size for full-time public school teachers in general elementary
classrooms and departmentalized settings, by selected school and teacher
characteristics: 1998

Teaching assignment
School and teacher characteristic General Departmentalized settings
elementary 3 -
classroom' Total Main Secondary
All targeted public school teachers’...........ccc...... 23 24 24 24

School instructional level

Elementary school ... 23 # # #
Middle school ....... # 25 25 25
High school.... “ # 24 24 23
Combined ..ot e # 22 22 21
School enroliment size
Less than 300 20 19 19 18
300t0499...... . 22 22 22 22
50010 999...... . 23 24 24 24
1.000 or more 26 26 26 27
Locale
Central CitY .....coovviiiiiiiicie e 23 25 25 24
Urban fringe/large town.. . 23 25 25 25
Rural/small town ........cccooiiiiniiniiiiiiin e 21 22 22 22
Region
23 23 23 23
22 23 23 23
22 23 23 23
23 28 28 26
Percent minority enrollment in school
S PEFCENL OF 1ESS ...viuiniiiiiece e e 22 23 23 23
610 20 PETCENT .....ooiiiiiieiiiiee et 23 24 24 26
21 10 50 PEFCENL ......oviuiiniieiieretneer et 23 24 24 23
More than 50 Percent.........ccccevveneurverenanrnesne i 23 25 25 23
Percent of students in school eligible for free or
reduced-price school lunch
Less than 15 percent ..........cocoovviveieineniensenennerneeeenee 23 24 24 24
15to 32 percent........... . 22 24 24 25
3310 59 percent ...... . 22 24 24 23
60 percent or more 23 24 24 22
Teaching experience
307 fEWET YEATIS ....oueniiiiiei ettt 22 24 24 23
4to9years ... 23 24 24 25
10t0 19 years .......cccoceeieeee 23 24 24 23
20 or more years 23 24 24 23
Teacher race/ethnicity
White, non-Hispanic.........cc.cconviiniiiiininnnniniens 23 24 24 24
Black, non-Hispanic ............ccccoemiencenniennenceinene 23 25 25 *
L6 (=] OO O SO O TSRO PUTS OO PO 23 24 25 22
Sex
MaLE...c.occiieete e e e 24 25 24 25
FemMale ..o 22 23 24 23

#Data for general elementary classrooms are reported for elementary schools only; data for departmentalized settings are not reported for
elementary schools. Data for all school levels are included in the totals and in analyses by other school and teacher characteristics.

*Too few cases for a reliable estimate.

"The category labeled general elementary classrooms includes all teachers of self-contained classrooms in the 1998 FRSS study, regardless of
instructional level. Almost all (95 percent) of the self-contained classrooms were at the elementary school level.

*Total includes class size information for main, secondary, and other teacher assignments. Data for other teaching assignments are not shown
separately because few teachers in this study reported other teaching assignments.

*Targeted public school teachers were full-time public school teachers in grades ! through 12 whose main teaching assignment was in
English/language arts, social studies/social sciences, foreign language. mathematics, or science, or who taught a self-contained classroom.

SOURCE: U.S. Department of Education, National Center for Education Statistics, Fast Response Survey System, Teacher Survey on
Professional Development and Training, 1998.
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Table B-14a.—Standard errors of the average class size for full-time public school teachers in
general elementary classrooms and departmentalized settings, by selected school
and teacher characteristics: 1998

Teaching assignment
School and teacher characteristic lGeneral Departmentalized settings
element.
classroorig‘ Total® Main Secondary
All targeted public school teachers’........cc.ccoccvceen. 02 0.1 0.1 0.4

School instructional level

Elementary school ... 0.1 # # #
Middle school # 02 0.2
High school..........cocoooiiineas # 02 0.2 1.1
Combined ..o # 0.6 0.6
School enroliment size
Less than 300.. sttt et e et ee e san 0.5 0.5 0.5 1.0
300t0499...... 0.2 0.5 0.5 1.0
500t0999...... . 0.2 0.2 0.2 05
1,000 OF MIOTE ..covvvrerrcrenereeceeneeneemen et ceseesnmnnes 09 02 02 09
Locale
Central CItY .voeeeeeereee e e e 0.2 03 03 09
Urban fringe/large town.. 03 0.2 0.2 09
Rural/small tOWn .......ccoooviiniiniit i 03 0.2 0.2 0.6
Region
INOTMHEASE ..ot 04 03 03 1.2
Midwest.. 03 03 03 0.6
South ...... 0.2 02 02 0.7
WESL. ..o ceeeeneree e e e s seeee oo eeenen s e s nanens 03 04 0.4 12
Percent minority enroliment in school
S percent or 1eSS ...ccovvririiiiccee e 04 0.2 0.2 0.7
610 20 PEFCENT ..ot 03 02 0.2 0.7
21 to 50 percent ....... 03 03 03 1.0
More than 50 PErcent..........ocooveviienernnecenranreeane 03 03 03 09
Percent of students in school eligible for free or
reduced-price school lunch
Less than 13 percent ..........ocoooveiininimnnecncrenrecnines 03 03 03 0.8
15 to 32 percent ... 0.4 03 03 1.0
33 to 59 percent ... 0.2 03 03 0.7
60 PErCENL OF MOTE ...o.eeecvinvirecreccniseeresrsns s nnsranens 03 04 04 1.0
Teaching experience
3 0T fEWET YEATS ..ot cereensmsannnene 04 0.3 03 09
409 years ... 03 03 03 09
10to 19 years ...... 03 0.3 03 1.0
20 OF MOTE YEALS ....ocovvrreereeereeeeeneeesseseeerecnemseeesesrens 0.2 0.2 02 0.7
Teacher race/ethnicity
White, non-Hispanic.........c.oovrirrinirennninnrcnens 0.2 0.1 0.1 035
Black, non-Hispanic ... 05 0.6 0.6 *
0.6 0.7 0.7 19
Sex
MalE. ... e 04 02 0.2 1.0
Female ..o 02 0.2 0.2 0.5

#Data for general elementary classrooms are reported for elementary schools only; data for departmentalized settings are not reported for
elementary schools. Data for all school levels are included in the totals and in analyses by other school and teacher characteristics.

*Too few cases for a reliable estimate.

'The category labeled general elementary classrooms includes all teachers of self-contained classrooms in the 1998 FRSS study, regardless of
instructional level. Almost all (95 percent) of the self-contained classrooms were at the elementary school level.

*Total includes class size information for main, secondary, and other teacher assignments. Data for other teaching assignments are not shown
separately because few teachers in this study reported other teaching assignments.

*Targeted public school teachers were full-time public school teachers in grades 1 through 12 whose main teaching assignment was in
English/language arts, social studies/social sciences, foreign language. mathematics, or science, or who taught a self-contained classroom.

SOURCE: U.S. Department of Education, National Center for Education Statistics. Fast Response Survey System, Teacher Survey on
Professional Development and Training, 1998.
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Table B-15.—Percent of full-time public school teachers agreeing or disagreeing with selected
statements about parent and school support for teachers, by selected school and

teacher characteristics: 1998

Parents support me in my efforts
to educate their children

The school administration
supports me in my work

School and teacher characteristic

Some-

Some-

Some-

Some-

Strongly what what SFrongly Strongly what what SFrongly
agree . disagree agree . disagree
agree disagree = agree disagree
All targeted public school
teachers’ ..oovvovrerreeverierieenies 32 54 11 3 55 36 7 2
School instructional level
Elementary school ........cccocovvncnin 36 52 9 3 56 36 6 2
Middie schootl ...... . 30 56 11 2 59 33 7 1
High school.......cccoocvnvniiciinns 24 58 14 4 49 39 9 3
Combined .......ocoovviiniiiinccinn 25 59 13 2 48 42 6 4
School enrollment size
Lessthan 300 .......cooiiiiniiininnn. 36 54 9 1 57 37 5 1
30010499 34 56 8 2 54 38 6 3
500t0999........ 32 53 11 3 57 35 7 2
1,000 or more 26 56 13 4 50 37 9 3
Locale
Central City ....oecevierececrrcecreecccrnee 31 50 14 6 53 36 8 4
Urban fringe/large town. . 33 55 9 2 55 36 8 2
Rural/small town .......cccc.ocoveverrnnes 30 58 10 2 56 37 6 1
Region
NOIheast .......coveveveneeireeieeeeirenns 34 55 8 3 46 43 9 2
Midwest.... 34 54 10 1 52 39 7 2
South ... 28 56 12 5 60 32 6 2
WESL. ..ottt 34 52 12 2 55 34 8 3
Percent minority enrollment in
school
5 percentor less.........coeeevcrincnnnnne. 33 58 8 1 50 42 7 1
6 to 20 percent .... 39 53 7 1 57 33 8 2
21 to 50 percent ......... 31 55 11 3 61 32 6 2
More than 50 percent...........coce... 24 51 18 8 51 37 8 4
Percent of students in school
eligible for free or reduced-price
school lunch
Less than 15 percent........cccccceeee 41 53 5 1 56 34 8 2
15 to 32 percent 34 56 9 1 53 38 8 1
33 to 59 percent 29 57 11 3 55 36 6 3
60 percent Or MOre ......ccccevvcnrnenennne. 23 53 17 7 54 36 7 3
Main teaching assignment
General elementary’ 37 51 9 3 56 35 7 2
Math/SCIENCE ..o 28 57 12 4 53 39 6 2
Other targeted academic subject...... 25 58 14 3 54 35 8 3
Teaching experience
3 or fewer Years ........ccoeevenincrcnanns 26 55 14 5 60 32 7 2
4109 years ........ 32 55 11 2 56 34 7 2
10to 19 years .... 32 54 10 3 53 38 6 3
20 or more years 33 54 10 3 52 38 8 2
Teacher race/ethnicity
White, non-Hispanic...........ccocconueee 31 56 11 3 54 36 7 2
Black, non-Hispanic ........c.cccccenn... 36 47 13 4 58 35 4 2
Other.....o.oiiiirinieiciereeeeereeees 42 43 12 3 59 33 7 1
Sex
Male...oooiiiiiicnee 31 52 13 4 51 38 8 3
Female ........coeiiviiniiiiiinnncces 32 55 10 3 56 35 7 2
B-55



Table B-15.—Percent of full-time public school teachers agreeing or disagreeing with selected
statements about parent and school support for teachers, by selected school and
teacher characteristics: 1998 (continued)

Other teachers share ideas that

. . and prioriti the school are clear
are helpful to me in my teaching Goals and priorities for

chool an isti - - . -
S d teacher characteristic Strongly S:;:,e[ S:}r‘r; S!rongly Strongly S:;:,e[ S\?,}r:,e[ S!rongly
agree . disagree agree . disagree
© agree disagree agree disagree
All targeted public school
teachers' ..o 63 33 4 ] 47 38 11 4
School instructional level
Elementary school ..............c..cc....... 69 28 2 1 52 36 9 3
Middle school .........ccooeeniirnnne 60 36 3 1 48 39 11 3
High school... . 53 40 7 1 37 42 16 5
Combined .........coooovrrrcie 49 43 5 3 32 41 17 9
School enroliment size
Lessthan 300, 61 35 2 2 45 40 9 6
300 to 499 65 31 4 1 48 37 12 3
500 to 999 65 32 3 1 49 37 10 4
1,000 or more 58 36 6 1 42 40 14 4
Locale
Central City ......cccovuiiiiiinine e 64 31 4 1 48 37 10 5
Urban fringe/large town.................. 64 32 4 1 47 37 12 4
Rural/small town ..o 60 36 3 1 46 40 11 3
Region
Northeast 61 36 2 1 42 40 14 5
Midwest. 61 34 4 1 39 43 13 4
South 62 33 4 1 56 34 7 3
West 68 27 5 1 44 38 13 5
Percent minority enroliment in
school
Spercent or less .........ococovieiiinnn. 59 37 3 1 40 44 12 4
6 to 20 percent..... 66 29 4 1 48 37 12 3
21 to 50 percent ... 64 3 4 1 54 36 8 3
More than 50 percent...................... 61 34 4 1 46 36 12 6
Percent of students in school
eligibte for free or reduced-price
school lunch
Less than 15 percent...............cc....... 63 33 3 1 44 39 12 4
15 to 32 percent 62 34 3 1 47 39 11 4
33 to 59 percent 62 32 5 1 48 39 11 2
60 percent OF MOTe ........ccoeeeereeneenne 63 33 3 1 50 35 11 5
Main teaching assignment
General elementary’................... 70 27 2 1 52 36 9 3
Math/science..........cccccceeveene 55 40 4 1 41 41 14 4
Other targeted academic subject ..... 56 38 5 1 43 39 13 5
Teaching experience
Jorfeweryears.........ccocooeeieinn. 67 28 4 1 46 39 10 5
4 to 9 years 66 29 5 1 46 39 11 4
10to 19 years ..o 62 33 4 1 48 37 11 4
20 OFr MOre YEars ............cocoveueeveenns 60 36 3 1 48 38 11 3
Teacher race/ethnicity
White, non-Hispanic........cccccoeee. 62 33 4 1 45 .39 11 4
Black, non-Hispanic ....................... 63 34 2 1 61 29 7 2
67 30 3 1 52 32 11 4
52 41 5 2 37 43 15 5
66 30 3 1 50 36 10 4

"Targeted public school teachers were full-time public school teachers in grades 1 through 12 whose main teaching assignment was in
English/language arts, social studies/social sciences, foreign tanguage. mathematics, or science, or who taught a self-contained classroom.

The category labeled general elementary includes all teachers of setf-contained classrooms in the 1998 FRSS study, regardless of instructional
level. Almost all (95 percent) of the self-contained classrooms were at the elementary schoot level.

NOTE: Percents are computed across each row for each statement, but may not sum to 100 because of rounding.

SOURCE: U.S. Department of Education. National Center for Education Statistics, Fast Response Survey System, Teacher Survey on
Professional Development and Training, 1998.
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Table B-15a.—Standard errors of the percent of full-time public school teachers agreeing or
disagreeing with selected statements about parent and school support for teachers,
by selected school and teacher characteristics: 1998

Parents support me in my efforts The school administration
to educate their children supports me in my work
School and teacher characteristic Stronel Some- Some- Stronel Stronel Some- Some- Stronel
wrongly what what Fron,, Y ronsty what what Frona y
agree . disagree agree . disagree
< agree disagree = it agree disagree e
All targeted public schoo!l
teachers’ ..o 1.1 1.1 0.6 03 1.1 1.0 0.5 03
School instructional level
Elementary SChOOl ......c.ccourvivunnne 1.7 1.7 0.8 0.5 19 1.7 08 0.4
Middle school ...... . 1.6 1.7 1.1 05 1.6 1.7 09 04
High school.........cccoiiiiinnnnnn. 1.4 1.7 1.0 0.7 1.7 1.6 0.9 04
Combined ......ccccoorrnvievciecnenes 33 4.1 23 09 38 32 29 1.8
School enrollment size
Lessthan 300..........cccocoveiininnnne. 2.8 32 1.7 0.7 3.2 25 2.0 0.6
30010499 ..o 20 1.9 1.2 0.6 28 2.6 1.2 08
50010 999.... . 1.6 1.6 1.0 0.6 1.7 1.4 0.8 03
1,000 OF MOTE ..ceceereernrecrccrinanes 1.2 1.7 1.1 0.7 1.7 1.7 09 0.5
Locale
Central CIty .....o.ooovveeriicrniicinen 1.8 1.7 1.2 0.8 20 1.9 09 0.6
Urban fringe/large town. 1.4 1.7 08 0.4 1.6 1.6 08 03
Rural/small town .........c.ccccceinnnee 1.5 1.7 0.9 04 1.8 1.6 09 04
Region
NOMHEEST ... rereienins 24 24 1.0 0.8 2.6 2.1 1.4 0.5
MIAWESE ..o 1.9 2.1 1.3 0.5 2.1 1.8 1.0 0.4
SOoUth ..o 1.6 1.6 09 0.7 1.5 1.5 0.7 0.5
WESL...oeieeeeete e 24 2.6 1.5 0.7 24 19 1.3 0.9
Percent minority enrollment in
school
5 percent or 1eSS . .....coeueureemrueenunnas 20 1.8 0.9 03 20 1.8 1.2 0.4
6 to 20 percent ... 20 1.8 1.1 04 20 1.7 1.1 0.5
21 to 50 percent ......... 1.9 22 1.3 0.7 20 1.9 09 05
More than 50 percent...............c.... 1.7 19 1.7 10 1.8 1.5 10 0.7
Percent of students in school
eligible for free or reduced-price
school lunch
Less than 15 percent ........cccccevennnen. 19 20 0.5 04 2.6 22 12 0.5
15 to 32 percent 20 1.8 1.0 04 1.7 1.9 1.1 0.4
33 to 59 percent 22 2.1 1.2 08 22 19 12 0.6
60 percent Or more...........c.eeeveurnene. 1.8 22 1.7 0.9 19 19 0.8 0.7
Main teaching assignment
General elementary”... 1.8 1.8 0 0.5 1.9 1.6 09 0.4
Math/science..........cooceneninuceinnnns 1.5 1.6 2 0.7 1.5 1.6 0.7 0.5
Other targeted academic subject...... 1.2 1.7 0.6 1.5 1.5 0.7 0.5
Teaching experience
3orfeweryears ......ccccoooieininnne. 1.7 1.8 13 09 26 21 1.5 04
4to09 years........ 2.1 2.1 12 0.7 20 1.7 1.1 0.6
10 to 19 years .... 20 2.1 1.3 0.6 2.1 19 1.0 0.6
20 or more years 1.6 1.7 1.0 0.6 1.4 1.6 08 0.6
Teacher race/ethnicity
12 1.2 0.6 0.4 1.2 1.1 0.5 03
38 38 23 1.5 4.0 37 13 12
35 37 23 1.0 3.6 35 1.7 0.7
Sex
Male.... e 19 2.0 1.3 0.6 1.9 1.7 09 0.6
Female 1.2 12 0.7 0.4 1.4 13 0.6 03
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Table B-15a.—Standard errors of the percent of full-time public school teachers agreeing or
disagreeing with selected statements about parent and school support for teachers,
by selected school and teacher characteristics: 1998 (continued)

Other teachers share ideas that

. N and priorities for the school are clear
are helpful to me in my teaching Goals priorities

and isti - - . -
School teacher characteristic Strongly s:;:let s:;;et S!rongly Strongly s:;::t s:;:; SFrongly
agree agree disagree disagree agree agree disagree disagree
All targeted public school
teachers'..........c..coovvvernerinnns 0.9 09 03 0.1 1.1 1.0 06 04
School instructional level
Elementary school ...........cccocoeeuennen. 1.5 15 04 02 1.7 1.7 1.0 0.7
Middie school ..o 1.8 1.7 0.6 03 1.5 1.5 1.1 0.6
High school........c.cccocvmvnnnnnnnae. 1.5 14 0.7 03 1.6 1.5 13 0.7
Combined ........cccoocerveemnirennee 38 31 1.5 1.2 36 36 2.8 26
Schoof enroliment size
Less than 300........c.ccocvcvccninnrirennns 29 29 08 0.7 33 27 1.5 1.5
300t0499..... 22 23 0.7 03 2.7 22 1.6 0.8
500t0999..... 1.2 1.3 04 0.2 1.4 14 0.8 0.6
1,000 0r more .......cooeveernieeereeenene 1.5 1.5 0.7 0.3 1.7 1.7 I.1 0.6
Locale
Central City ......coeceicinne 1.8 1.6 0.6 03 20 2.0 1.0 0.7
Urban fringe/large town. 14 1.4 04 03 1.5 1.4 1.1 0.6
Rural/small town .........coeoeciivinins 19 1.9 0.4 02 1.7 1.6 1.2 0.6
Region
NOTTheast ..........ccceruvrmirenerrerreenneaes 2.0 19 0.6 0.5 29 27 1.6
Midwest.... 22 21 0.6 03 22 2.1 1.5 1.0
South . 1.5 14 0.6 03 1.2 14 0.8 0.5
WESL.cecvierreiere et ceeeneneeaeseeneseen 24 2.1 0.7 03 3.0 23 1.6 09
Percent minority enroliment in
school
5 percent or less.......coeoeeeenreanenne. 2.1 22 0.5 04 2.0 1.9 1.3 09
6 to 20 percent ... 1.7 1.7 0.6 03 2.1 1.7 1.3 08
21 to 50 percent...... 1.7 1.8 0.6 03 1.9 1.8 0.9 0.6
More than 50 percent..............ccc... 1.8 1.6 0.7 03 22 1.8 1.1 0.8
Percent of students in school
eligible for free or reduced-price
school lunch
Less than 15 percent....................... 20 19 0.5 03 22 1.8 1.3 0.8
15 to 32 percent...... 1.6 1.7 0.5 04 1.6 19 1.1 0.9
33 to 59 percent...... 1.8 1.8 0.6 04 22 2.1 12 0.6
60 percent Or more..........ccoceeceeerenes 2.0 19 0.6 0.2 22 19 1.1 0.7
Main teaching assignment
General elementary’.............c.......... 14 1.5 0.4 02 1.7 16 09 0.6
Math/science.......ccoceevvvninneniciienenns 1.6 1.5 0.7 03 19 2.0 0.9 0.6
Other targeted academic subject..... 1.3 13 0.5 03 1.6 1.6 1.1 0.6
Teaching experience
3 orfewer years........cooevvirinnennnns 1.6 1.5 0.7 04 2.8 2.0 1.2 1.0
4 to0 9 years 1.6 1.7 0.8 0.4 2.0 2.1 14 0.9
10t0 19 years .....ccococeevieinininninnnas 1.9 19 0.7 03 20 2.0 1.2 0.7
20 Or MOTE YEArS ......cccevvuerieereneraanne 1.4 1.5 04 03 1.6 1.6 1.1 0.7
Teacher race/ethnicity
White, non-Hispanic.............c..cc.c... 1.0 1.0 03 02 1.1 1.1 0.7 0.5
Black, non-Hispanic .. 3.7 3.7 0.7 0.5 42 39 1.7 0.8
Other ... e 35 34 1.1 0.5 4.0 33 2 1.5
Sex
Male....orrrccere e 1.4 1.5 0.6 04 1.5 1.5 1.3 0.7
Female.......cococoeevviiiniiiiaiian 1.1 1.1 04 0.2 1.2 1.1 0.7 0.5

Targeted public school teachers were full-time public school teachers in grades 1 through 12 whose main teaching assignment was in
English/language arts, social studies/social sciences, foreign language, mathematics, or science. or who taught a self-contained classroom.

The category labeled general elementary includes all teachers of self-contained classrooms in the 1998 FRSS study. regardless of instructional
level. Almost all (95 percent) of the self-contained classrooms were at the elementary school level.

SOURCE: U.S. Department of Education. National Center for Education Statistics, Fast Response Survey System, Teacher Survey on-
Q Professional Development and Training, 1998.
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Table B-16.—Percent of full-time public school teachers indicating how well prepared they feel to
do various activities in the classroom, by selected school and teacher characteristics:

1998
Implement new methods of teaching Implement state or district curriculum
(e.g., cooperative leaming) and performance standards
Schoot and teacher characteristic Moder- Some- Not Moder- Some- Not
Very well Very well | 1
repared ately well | what well at alt prepared ately we what well at all
P prepared prepared prepared prepared prepared prepared

All targeted public school

teachers........cooverireneies 41 41 16 2 36 41 20 3
School instructional level
Elementary school ...........ccoeenee. 42 42 15 1 35 42 21 3
Middle school ... 45 40 14 2 41 4] 16 2
High school... . 38 40 19 3 38 37 20 5
Combined ........ccoooivinnnnnnnn 26 47 21 6 27 45 25 3
School enrollment size
Less than 300 36 41 21 2 32 39 26 3
300 to 499..... 39 42 17 2 31 47 20 2
50010 999..... 42 41 15 2 38 40 19 3
1,000 or more 42 41 15 2 40 38 19 4
Locale
Central City .o..ovoveviiiieiieiiiee e 44 41 14 1 38 40 18 4
Urban fringe/large town. 43 40 15 2 38 41 19 2
Rural/small town ...........ccc.cceenneee 35 43 20 2 32 42 22 3
Region
Northeast ........ccccoeeirrnencvrcrnerennne 44 38 15 2 32 42 22 5
MIAWeESE ..o 39 4] 18 2 30 4] 25 4
South ..o 40 43 16 1 43 40 15 2
WESL. ..t eereee e 43 42 13 1 35 4] 21 3
Percent minority enroliment in
school
5 percent or Iess........cccovvvenirinnnas 35 43 19 3 30 42 24 4
6to20 percent...........coccveveviercrinenen 44 37 16 2 38 39 20 3
21 10 50 percent .......ccccoveeicinnrnnnne. 41 44 14 1 40 43 15 2
More than 50 percent..........cc.c....... 43 40 15 1 37 39 21 3
Percent of students in school
eligible for free or reduced-price
school lunch
Less than 15 percent....................... 45 38 14 2 38 39 19 4
15 to 32 percent......cooveiineniiennnee 40 41 16 3 37 41 19 4
33 to 59 percent...... 39 43 17 1 35 43 19 2
60 percent or more 39 42 17 1 35 40 22 3
Main teaching assignment
General elementary’.........ccoooeceeenee 42 42 15 ] 35 42 21
Math/science........ccooivinnnccnne 34 43 21 2 35 42 20 3
Other targeted academic subject ..... 44 39 15 2 40 39 17 4
Teaching experience
3 or fewer years ........cooevereerencenne 37 45 16 1 28 47 22 3
4109 years 44 42 13 1 36 41 20 3
10t0 19 years ......ccccoieiennnnneennane 41 41 15 2 37 4] 19 3
20 OF MOTE YEAIS ......oveurereeraanerneneas 40 39 18 3 39 39 19 3
Teacher race/ethnicity
White, non-Hispanic .. 40 41 17 2 35 41 20 3
Black, non-Hispanic .. 46 42 11 1 43 40 16 2
Other....cooiiiiiinncenreceerenes 43 42 13 2 44 36 17 3
Sex
Male....iiiiin e 34 40 22 3 34 41 21 4
Female .........ccccooviinniniinie 43 4] 14 1 37 41 19 3
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Table B-16.—Percent of full-time public school teachers indicating how well prepared they feel to
do various activities in the classroom, by selected school and teacher characteristics:
1998 (continued)

Integrate educational technology
into the grade or subject taught

Use student performance assessment techniques

School and teacher characteristic Moder- Some- Not Moder- Some- Not
Very well Very well
repared ately well | what well at all repared ately well | what well atall
prep prepared prepared prepared prep prepared prepared prepared
All targeted public school
1€AChETS . ..vveveeveertcerteeneaeeceeees 20 37 34 9 28 41 26 4
School instructional level
Elementary school ..........ccccoooeee. 18 37 36 9 28 43 25 3
Middle school 23 38 31 8 30 42 23 5
High school... 24 36 31 10 29 36 29 6
Combined .....cccoveviivninciiinne. 23 38 31 8 20 44 30 5
School enrollment size
Less than 300.... 20 34 35 11 27 38 29 6
30010499 18 37 37 8 26 44 27 3
50010 999 ..o 19 39 34 9 27 44 25 4
1,000 Or MOTe ..cooevvvveiveniciciiirins 26 35 29 9 34 35 25 6
Locale
Central City ....ccooevevririnieiiirireans 22 37 32 9 32 41 23 4
Urban fringe/large town...........c...... 20 39 32 9 29 42 25 4
Rural/small town .........c.ccoeeonrnnne 18 36 38 8 24 41 30 5
Region
NOMhEASt ... e 22 36 35 8 29 37 29 5
MiIAWEST..cecerveeniieeeninrerecreeieienns 17 38 35 10 23 43 29 5
SOUth ..o 22 38 31 8 33 41 22 4
WESE. ... ceveererensrermseerersaeseremsoemmsssans 20 35 35 9 26 43 27 4
Percent minority enroliment in
school
5 percent or less ........ccoovviiinnine 17 36 37 9 24 42 30 4
6 to 20 percent..... 20 38 34 9 28 41 26 6
21 to 50 percent ......... . 23 39 31 8 29 42 25 4
More than 50 percent.......c........c... 22 36 33 9 33 40 22 4
Percent of students in school
eligible for free or reduced-price
school lunch
Less than 15 percent........coecveueneen. 23 38 31 8 28 39 27 5
15 to 32 percent ......... 20 36 36 3 26 42 27 4
33 to 59 percent ..... 18 38 34 10 28 44 25 4
60 percent or MOre.........ccoouvvvvvvvnnns 20 37 33 9 32 40 24 3
Main teaching assignment
General elementary’............c.cc....... 18 37 36 9 29 44 25 3
Math/SCience........ccoeurevecneencniincnnn 25 38 30 8 24 41 30 6
Other targeted academic subject ..... 21 37 33 9 31 38 25 5
Teaching experience
3orfeweryears. ... 24 38 32 7 23 44 29 4
4109 years 23 41 30 7 27 44 26 3
10t0 19 years ...c..ocooeevininisivcnens 19 36 35 10 29 40 26 5
20 OF MOTE YEATS .....ovtreriririnas 19 36 36 10 30 40 25 5
Teacher race/ethnicity
White, non-Hispanic.........cccccoceneee. 19 37 34 9 27 42 27 4
Black, non-Hispanic ....................... 30 38 27 4 46 38 16 *
Oher.......occceeercre e 23 33 31 13 33 40 20 7
Sex
Male....oooicii e 24 37 30 8 23 40 31 6
Female oo 19 37 35 9 30 42 24 4
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Table B-16.—Percent of full-time public school teachers indicating how well prepared they feel to
do various activities in the classroom, by selected school and teacher characteristics:

1998 (continued)

Maintain order and discipline in the classroom

Address the needs of students with limited
English proficiency or from diverse cultural

L backgrounds'
School and teacher characteristic " Moder Some- Not Moder- Some- Not
ery well Very well
repared ately well | what well at all repared ately well | what well at all
prep prepared prepared prepared prep prepared prepared prepared
All targeted public school
1€AChErS .. cvvveenceeecrrenerrenennes 71 24 4 1 20 33 30 17
School instructional level
Elementary school 71 24 3 1 21 35 28 16
Middle school....... 73 22 4 1 18 36 29 17
High school.... “ 69 24 6 1 19 28 35 18
Combined ......cocoieeericiiiees 62 29 7 2 21 35 26 18
School enroliment size
- Less than 300 66 27 6 1 13 24 43 20
30010499......... “ 68 27 5 1 18 28 32 21
. 500 to0 999..... 73 23 3 1 19 37 27 17
1.000 or more 72 22 4 1 24 33 30 13
Locale
Central City .ooveeeeeerererere s 71 23 5 1 24 36 29 11
Urban fringe/large town.. . 73 22 4 1 18 34 30 18
Rural/small town .....cccooercmmncncne 67 27 4 1 15 28 32 25
Region
NOFhEAST ...ceveveerrerer ettt 73 22 5 * 18 35 28 19
MidWeSt ..ot 70 23 5 2 15 27 32 26
69 27 4 1 19 32 32 17
73 23 3 * 26 39 27 9
Percent minority enrollment in
school
5 percent Or less ........coecovevevcnennns 69 26 4 2 10 25 34 31
610 20 percent ......c.c.ceveveurveneennnines 74 22 3 * 15 33 33 19
21 to 50 percent .......... 73 22 4 1 20 34 31 15
More than 50 percent 68 26 6 1 27 37 25 11
Percent of students in school
eligible for free or reduced-price
school lunch
Less than 15 percent .......cocoennnes 74 22 3 1 17 32 32 20
15 to 32 percent ...... 72 23 4 1 17 31 34 18
33 to 59 percent ...... 69 26 4 1 16 34 32 17
60 percent Or MOTE........coceervevernnne 68 26 5 1 27 35 24 13
Main teaching assignment
General elementary’..........ccoocovennnn. 7 25 4 1 22 35 28 16
Math/science......ccoocoeiiriniennnas 68 26 5 1 13 28 37 21
Other targeted academic subject...... 73 22 5 1 22 35 28 15
Teaching experience
3orfeweryears. ..o 54 36 9 1 18 35 34 13
4109 YEAIS c.oveeeeecereneee e 70 25 3 1 21 32 30 17
1010 19 Years «.c.ccovererererveneeneenne 72 24 3 1 22 37 28 13
20 Or MOTE YEArS ......oceoveveiiieienannns 76 20 3 1 18 31 30 21
Teacher race/ethnicity
White, non-Hispanic....................... 71 24 4 1 17 33 31 19
Black, non-Hispanic .. 69 25 5 1 26 33 35 7
Other.......ovoeeiecie e 72 21 6 * 43 31 19 7
Sex
Male........cooooverereceeere e 68 24 5 2 17 29 36 18
Female ....c..ooovimurcrciiicien 72 24 4 1 21 35 28 16
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Table B-16.—Percent of full-time public school teachers indicating how well prepared they feel to
' do various activities in the classroom, by selected school and teacher characteristics:

1998 (continued) '
Address the needs of students with disabilities'
School and teacher characteristic Very well Moderately Somewhat Not at all
prepared well prepared well prepared prepared
All targeted public school teachers®.......... 21 41 30 7
School instructional level
Elementary school ..........ccooovvveeveiiieieecenee. 22 42 30 7
Middle school....... 23 44 27 6
High school... 19 36 35 10
Combined .........ccoooniiie e 17 45 31 7
School enrollment size
Less than 300..........cooviiiininnns 25 42 30 4
3000499 ..o 21 41 31 7
500 t0 999..... 21 43 29 7
1,000 Or mMOre ..coeeeeicecce e 21 37 32 10
Locale
Central City ..o 21 37 33 9
Urban fringe/large town..........cccooeoeieiae. 21 42 30 8
Rural/small town ... 22 44 29 5
Region
NOIhEASE «..c..eeeeeecre e 22 38 32 9
Midwest.... 19 44 30 6
South ..... 23 40 31 7
WESE. ..ottt 19 43 30 8
Percent minority enroliment in school
S PErcent Or 1€SS .c..vvmmeeeeneeieeeeeenrenes 20 45 29 5
610 20 PEICENt ..o.ovveiiiieeee e 23 43 27 7
2110 50 Percent .......coovereecreneeeenenen 23 38 32 7
More than 50 percent...............ccococennnn. 18 37 34 11
Percent of students in school eligible for free
or reduced-price school lunch
Less than 15 percent ..........ccooovinvninnnnnn. 22 43 28 6
1510 32 PErcent .....ooovvvererennccrcreneineesrnenes 20 42 31 7
3310 59 percent ......ocovieiiiiiie e 22 41 31 6
60 percent Or MOre..........cccvuvivirmeireneneieeens 20 37 33 10
Main teaching assignment
General elementary’ ... 21 43 30 6
Math/science..........cccccoerennnne 19 40 31 10
Other targeted academic subject .................. 22 40 31 8
Teaching experience
301 fEWEr YEArS .....ecoreiiiciirere e 15 41 34 9
41t09years...... 21 39 33 8
10to 19 years ..... 25 44 25 6
20 OF MOTE YEAS ..ocooenrnrreeeeeeeee e eeennaeees 21 40 32 7
Teacher race/ethnicity
White, non-Hispanic.......................cocoee 21 41 31 7
Black, non-Hispanic ..........c..cccooiniiiinnns 24 37 31 8
Other ..o 21 40 30 9
Sex
Male....o s 17 37 37 9
Female ..o 22 43 28 7

*Less than 0.5 percent.
'Percents are based on teachers who teach students with these characteristics.

*Targeted public school teachers were full-time public school teachers in grades 1 through 12 whose main teaching assignment was in
English/language arts, social studies/social sciences. foreign language. mathematics, or science, or who taught a self-contained classroom.

*The category labeled general elementary includes all teachers of self-contained classrooms in the 1998 FRSS study, regardless of instructional
level. Almost all (95 percent) of the self-contained classrooms were at the elementary school level.

NOTE: Percents are computed across each row for each type of professional development program, but may not sum to 100 because of rounding.

SOURCE: U.S. Department of Education, National Center for Education Statistics, Fast Response Survey System. Teacher Survey on
Professional Development and Training, 1998.
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Table B-16a.—Standard errors of the percent of full-time public school teachers indicating how
well prepared they feel to do various activities in the classroom, by selected school
and teacher characteristics: 1998

Implement new methods of teaching Implement state or district curriculum
(e.g., cooperative learning) and performance standards
School and teacher characteristic v 1 Moder- Some- Not v " Moder- Some- Not
ery we ately well | what well at all ery wed ately well | what well at all
prepared prepared prepared prepared prepare prepared prepared prepared
All targeted public school
1€AChErS”......eveereaneecereeeceene 038 038 0.7 03 09 1.1 1.0 03
School instructional level
Elementary school ....c.cccovriemuenacee 13 1.2 1.1 04 4 1.7 1.4 0.6
Middle school .... 1.4 1.7 1.1 04 1.8 1.8 1.1 03
High school.... 1.5 1.7 1.4 0.5 1.2 1.5 1.4 0.7
Combined .......ccconeviiivcniianeinne 2.7 38 3.0 1.9 34 43 33 1.0
School enrollment size
Less than 300 2.1 26 22 1.1 2.6 28 32 1.1
30010499............. 1.8 20 1.7 0.5 20 24 20 0.6
50010999....corrunnn. 1.6 1.5 10 03 1.5 1.8 1.2 0.5
1,000 or more 1.5 1.7 1.3 0.3 1.5 1.4 1.4 0.6
Locale
Central City ....oooeeceee e 1.6 1.6 1.2 03 1.5 0 13 0.6
Urban fringe/large town... . 1.7 1.7 1.1 0.4 1.6 1 14 0.4
Rural/small town ......cccccooenmnnns 1.6 1.7 12 0.5 1.7 5 1.6 0.6
Region
NOhEAST ......ovveereercmriceeieieaiinienens 23 2.1 1.8 038 2.1 19 1.8 09
MIAWESL.....coovreeirccrcecrieeninssiaees 1.5 19 1.6 0.5 1.7 0 09
SOUH ..o 1.6 1.6 1.2 0.4 1.4 1.7 1.5 0.4
WESL.....oveececececrerrereecresmesesmnmesenes 23 26 1.8 0.4 1.7 9 7 0.6
Percent minority enrollment in
school
5 Percent or 1ess......ccoevencvencueuennnns 20 20 1.6 0.6 1.7 2.1 2.1 0.7
610 20 percent ...........coeceveeeecereeennns 2.1 1.7 14 0.5 19 2.0 1.5 0.6
21 10 50 percent...........ccoooecnciinnnns 1.8 1.8 1.3 03 1.9 2.1 1.5 0.6
More than 50 percent............ccon.... 22 2.1 14 03 20 2.1 22 0.6
Percent of students in school
eligible for free or reduced-price
school lunch
Less than 15 percent ...........c...o.o..... 22 1.7 1.3 08 1.9 1.6 0.8
1510 32 percent .........ccceeeeeeeccecnunnnns 1.9 23 1.4 0.6 1.6 1.8 1.5 0.6
33 to 59 percent ... . 1.8 2.1 1.4 04 1.8 25 20 0.5
60 percent Or more.............ccccceueunne. 20 1.7 14 04 1.8 22 2.1 0.7
Main teaching assignment
General elementary’...........coccooveeee. 13 1.4 1.1 04 13 1.7 1.5 0.6
Math/SCIENCE ...vevevreecriicriaiieeaeiens 1.6 1.6 1.2 05 1.5 1.5 1.5 0.6
Other targeted academic subject ... 1.4 1.4 1.0 04 1.2 1.6 1.1 0.6
Teaching experience
3 or fewer Years .......ccooeceeceniinnnnns 20 19 13 04 1.9 22 2.1 0.7
4109 YEarS ..o 1.8 20 1.2 03 1.7 19 22 0.7
10 to 19 years 19 1.9 1.4 0.5 20 20 0.6
20 OT MOTE YEarS ......c..covurrmrinrieenns 1.8 1.8 13 0.5 1.3 1.7 0.6
Teacher race/ethnicity
1.0 1.0 0.7 03 0.9 1.0 1.1 0.4
4.4 38 26 08 35 36 29 1.1
3.7 34 25 09 35 35 25
1.7 1.5 1.3 0.6 1.5 1.7 16 0.6
1.0 1.1 0.8 03 1.1 1.3 04
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Table B-16a.—Standard errors of the percent of full-time public school teachers indicating how
well prepared they feel to do various activities in the classroom, by selected school
and teacher characteristics: 1998 (continued)

Integrate educational technology
into the grade or subject taught

Use student performance assessment techniques

School and teacher characteristic v " Moder- Some- Not N 1 Moder- Some- Not
ery we ately well | what well atall ery we ately well | what well at all
prepared prepared prepared prepared prepared prepared prepared prepared
All targeted public school
teachers?........ocoovviververrrnrennens 0.8 1.0 1.0 05 1.0 09 08 04
School instructional ievel
Elementary school ...........cccccceeee 1.1 1.6 09 1.6 1.6 1.4 0.7
Middle school ...... 1.5 1.8 6 1.1 1.7 1.8 1.8 0.7
High school.... . 12 1.1 0.7 1.6 1.6 1.2 0.7
Combined .......ccoveirnenninicrinnnnnes 32 39 1.9 30 44 3.0 16
School enroliment size
Less than 300........ccoovniinnininnne. 24 33 35 26 24 29 3.0 1.7
300t0499...... 1.9 22 2.1 1.0 2.1 2.1 2.0 0.6
500t0999...... . 12 1.5 1.3 08 1.5 1.6 1.3 0.6
1,000 0r Mmore ...coooeererecrccrecrcnnennne. 1.5 1.6 1.7 09 1.9 1.8 1.1 0.8
Locale
Central City ......ccocovvevininr i 1.6 2.0 1.5 1.0 1.8 14 0.7
Urban fringe/large town.. 1.4 1.4 1.8 09 1.5 1.4 08
Rural/small town .......ccooovcceeeeene. 1.2 1.6 1.6 12 1.7 1.7 0.7
Region
NOThEASE .o 18 2.0 1.7 1.1 2.1 22 1.5 1.1
MiIAWESE ..o 1.6 1.9 22 1.3 13 1.7 1.6 09
SOULh v 13 1.7 1.5 1.1 1.6 1.5 1.5 0.6
WESE. vt eri e 1.9 1.7 20 14 23 25 1.7 09
Percent minority enrollment in
school
Spercent or less ......cocuevieeueeeeeeneane. 15 1.7 1.7 1.6 20 1.5 0.7
6 t0 20 percent ..........cccoeoereinnnininns 1.5 1.5 1.8 22 1.8 1.5 09
21 to SO percent .....c..occeeenveeieiecanne 1.7 19 1.8 1.1 1.7 1.8 1.5 0.7
More than 50 percent............cccoe.ee 1.6 2.1 18 1.0 22 2.1 1.8 08
Percent of students in school
eligible for free or reduced-price
school lunch
Less than 15 percent ........occocenenee... 14 1.3 1.7 0.8 22 19 14 1.0
15t0 32 percent ........ccocceovvniiencnnne 1.6 1.8 1.8 12 1.5 1.7 13 08
33 to 59 percent....... 1.6 1.7 19 12 19 2.1 20 0.7
60 percent or more 14 19 1.6 1.0 19 2.1 20 0.7
Main teaching assignment
General elementary’............coocoone. 1.1 1.5 1.5 1.0 1.5 1.6 1.4 0.7
Math/science........ccccoovvivevicncrnennnn 1.6 1.7 1.4 12 14 1.6 1.5 08
Other targeted academic subject ... 13 1.5 14 0.8 13 1.3 1.2 0.7
Teaching experience
3 or fewer Years .......cocevereveivecnanne 1.7 9 22 1.0 1.7 23 2.1 0.7
4109 YEArS covee e, 18 1.8 14 1.0 1.5 1.8 15 0.6
10to 19 years ..... 19 20 22 12 1.7 1.8 19 1.0
20 OF MOTE YEATS ...eevenvenrrerieerennnes 14 1.6 1.7 09 1.5 14 1.2 0.7
Teacher race/ethnicity
08 1.0 1.0 0.6 1.0 09 08 0.5
3.1 35 36 12 38 34 25 0.2
26 34 34 22 32 34 27 24
Sex
Male....coooiiiiiie e 1.5 1.8 7 1.0 1.6 1.5 14 0.8
Female oo 0.8 1.2 2 0.6 12 13 1.0 0.5
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Table B-16a.—Standard errors of the percent of full-time public school teachers indicating how
well prepared they feel to do various activities in the classroom, by selected school
and teacher characteristics: 1998 (continued)

Maintain order and discipline in the classroom

Address the needs of students with limited
English proficiency or from diverse cultural

- backgrounds'
School and teacher characteristic . Moder- Some: Not Moder- Some: Not
ery well Very well
od ately well | what well at all repared ately well | what well at all
prepar prepared prepared prepared prep prepared prepared prepared
All targeted public school
teachers’..........cooovrereveeruenes 0.7 0.7 03 02 1.1 1.4 1.0 09
School instructional level
Elementary school ..........c..cccovenne 12 1.1 0.5 03 1.9 22 19 1.6
Middle SChOOl ....c.cocovruvemciririiernnee 13 1.3 0.7 04 1.6 20 26 1.8
High school..........c.cc.cccoiinnninn. 1.3 1.4 08 03 1.7 1.8 20 1.6
Combined .......ccocoreeeivircinncnnes 4.1 37 1.8 09 6.0 54 44 4.0
School enroliment size
Less than 300...........c.cocvvieiininnnnne. 29 25 1.4 08 31 3.6 42 39
30010 499... 1.7 1.7 1.0 04 2.7 27 32 28
50010 999....... 1.4 1.2 0.5 03 1.5 22 20 1.4
1,000 OF MOTE .ceoovvnrnriiveieevereneee 14 14 0.7 03 1.8 1.9 1.5 1.4
Locale
Central City .....occrevereeeiceennennnne 1.6 1.5 0.7 03 1.8 27 19 14
Urban fringe/large town 1.2 1.1 0.5 03 1.6 1.9 20 1.5
Rural/small town ......c.cccoovururunenenn. 1.7 1.5 0.7 03 22 27 22 23
Region
Northeast 1.7 1.7 09 0.2 24 29 27 2.0
Midwest 1.9 1.7 0.7 0.5 2.1 25 2.6 28
South 1.1 1.1 0.5 03 1.6 1.9 1.8 15
West 19 1.8 0.6 0.2 25 28 27 1.5
Percent minority enrollment in
school
S percentorless..........ccoevevevenenenne 1.6 1.3 0.7 04 20 29 32 32
6 to 20 percent 14 1.5 0.6 03 1.9 2.6 2.1 19
2110 50 percent ..........c.cocovcrerennnee 1.7 1.7 0.6 04 1.9 2.5 23 1.7
More than 50 percent...................... 1.6 1.6 08 03 24 24 19 13
Percent of students in school
eligible for free or reduced-price
school lunch
Less than 15 percent........c.cccennee. 1.5 14 0.6 03 18 2.1 1.9 20
15 to 32 percent ........ 1.5 1.5 0.7 04 1.8 2.6 23 2.1
33 to 59 percent.... 20 1.6 0.7 0.4 2.0 27 24 18
60 percent or more 14 1.4 09 03 24 22 2.1 1.6
Main teaching assignment
General elementary® ... 1.2 1.1 0.5 0.3 1.9 23 2.0 1.7
Math/science.........cocooveeninenicnnnne. 14 1.5 0.6 0.4 1.4 20 24 20
Other targeted academic subject ..... 1.2 1.2 0.6 03 1.4 19 1.7 1.5
Teaching experience
3 or fewer years 20 18 1.3 0.5 19 2.7 2.7 1.6
410 9 years ....... 1.7 1.8 0.7 0.4 22 2.5 28 19
10to 19 years ....... 1.7 14 0.7 04 20 24 23 18
20 Or MOre Years ........c..ccveveeveennen. 1.2 1.2 0.6 0.2 1.8 2.1 1.8 1.7
Teacher race/ethnicity
White, non-Hispanic.................... 08 0.8 04 02 1.0 1.6 1.1 1.1
Black, non-Hispanic .........c.coco.c.... 36 33 1.4 08 42 52 4.7 24
Other.. ..o 30 28 1.7 03 5.1 4.7 35 22
Sex
Male.....cooiiiii 1.5 1.4 0.6 0.4 2.1 2.0 1.8
Female ... 09 09 04 0.2 1.7 13 1.0
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Table B-16a.—Standard errors of the percent of full-time public school teachers indicating how
well prepared they feel to do various activities in the classroom, by selected school
and teacher characteristics: 1998 (continued)

Address the needs of students with disabilities'
School and teacher characteristic Very well Moderately Somewhat Not at all
prepared well prepared well prepared prepared
All targeted public school teachers®.......... 0.8 1.1 1.0 0.6
School instructional level
Elementary SChool ..........cccocevnnirivinciiiinns 1.5 1.9 1.6 1.0
Middle School ......cccocereirriinriciercrinrire e 1.7 24 2.1 09
High school........cccccooiinni 1.4 1.9 1.7 1.1
Combined ....cccceeerrireieceeceecr e 33 39 4.0 1.9
School enrollment size
29 3.7 43 .
22 28 23 14
1.5 1.8 14 0.9
1.6 20 19 1.1
Locale
Central CitY .o.vvovveveeeeieceicreeeetceieneceenerarannens 1.7 22 2.1 .
Urban fringe/large town.....c.coccooviviinnnnns 1.4 1.9 1.5 1.0
Rural/small town .....coooeviviriiciiniiiriiienens 1.5 23 1.9 0.8
Region
INOFREAS ...c.eeieirirniiee e 2.1 2.7 2.7
Midwest.. 1.5 22 2.2 1.1
South .. 14 1.9 1.6 0.9
WESL.e.eeeearenmea e reserear e erercrere s snssarasees 22 24 23 1.5
Percent minority enrollment in school
5 percent or less 19 2.1 20 0.8
6 to 20 percent ...... 19 25 2.1 1.1
21 to 50 percent 20 2.3 22 2
More than 50 percent........ccoccoeenvirrvnurinnnnn 19 24 24 4
Percent of students in school eligible for free
or reduced-price school lunch
Less than 15 percent .........cocccoviviiincncnncns 1.7 24 2.1 0.9
1510 32 Percent .......ocovcvvvrmccrevcnccancnnennens 1.6 2.1 2.1 1.0
331059 PErcent.....cocvmiininiriiiece e 1.8 22 26 1.0
60 PErcent Or MOTE.........vvvmvvericirucirirreiansenes 1.6 2.1 2.1 1.5
Main teaching assignment
General elementary’............cocoovecvereccnecnens 1.6 1.9 1.6 09
Math/science 19 24 22 1.1
Other targeted academic subject ................... 1.4 1.7 1.7 0.8
Teaching experience
3 OF fEWET YEATS ...oveeeeereicriereeeeiecnerenerens 19 23 22
4to9years...... 1.6 2.6 24
10to 19 years ...... 2.1 25 2.1 .
20 OF MOTE YEAIS -..ovenrrmeeeareaeeraraoneenssnanas 1.6 1.9 1.7 1.2
Teacher race/ethnicity
White, non-Hispanic ..........ccccovuevnvrirrnenen. 09 1.2 1.0 0.7
Black, non-Hispanic ... 4.0 4.8 52 25
OHRET ...t crenenerenes 3.6 4.8 4.1 25
Sex
Male... oo 1.5 24 2.1 1.2
Female ......o.ooivieiiiiiiccicce e 1.1 13 12 0.7

'Estimates are based on teachers who teach students with these characteristics.

*Targeted public school teachers were full-time public school teachers in grades 1 through 12 whose main teaching assignment was in
English/language arts, social studies/social sciences, foreign language, mathematics, or science, or who taught a self-contained classroom.

3The category labeled general elementary includes all teachers of self-contained classrooms in the 1998 FRSS study, regardless of instructional
level. Almost all (95 percent) of the self-contained classrooms were at the elementary school level.

SOURCE: U.S. Department of Education, National Center for Education Statistics, Fast Response Survey System. Teacher Survey on
Professional Development and Training, 1998.
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Table C-1.—Number and percent of full-time public school teachers, by selected school and teacher
characteristics: 1993-94

School and teacher characteristic l Number [ Percent
All targeted public school EACKETS ..ottt et s 1,427,637 100

School instructional level

Elementary school .......... R TRRORT . 751,896 53

Middle school ....... 249,962 18

High school.... 312,903 22

COMBINEA <ottt et e st ese e e eeae e esee e beeeanssasssemsbeessemene e seeseeseseseseansennnas 112,875 8
School enrollment size

LeSS ThAN 300 ... oottt eee et e e e e st este s e e e eaeeeabeeaseaaseessessaebeensesbeseebeensenseabaeaee 154,837 1

300 to 499 333,264 23

500 to 999 640,920 45

1,000 OF MOTE ......veveeiietcaceeieienetresesese e eeesessenseeeemeesseens seememesssassesesesssessesesnsesasasenien 298,617 21
Locale

CERALFAL CILY oottt et b b e e e e re e s eb s e se s s se e ceme e ee e sesensshes 377354 26

Urban fringe/large town 454,223 32

RUFAI/SIAI OWI ..ottt et ee e e e en e e e bt es e e b e esae b e e seeme e mseeebeeeben 596.061 42
Region

INOFEREASE ...t e ee e e ee e e e m e e e e b e bbb neneesesesnenennanes 280.182 20

Midwest.. 340,980 24

SOULR ettt e sttt e et en e et een et eb bbbt 539,154 38

WESE. ..ot ee et et e e senneneeemesseseses e b b s esee e e e e e b e et b et e s et bbb ebe b n e enesee b e e eeeninen 267,322 19
Percent minority enrollment in school

S PEFCENME OF IESS .- cveueeniencrieieneiree it esr e ee e s se e s s s e en e s 496,511 35

6 to 20 percent 333.358 23

20 10 SO PEICENE ...ttt ettt et e a e s s e et 296,121 21

More than 50 PEFCENT ... ..ottt et 301,648 21
Percent of students in school eligible for free or reduced-price school lunch

LesS than 15 PEICENT .......oii et eerenese e seeeeececmen s esmsese s s et ersnen 374,373 27

1510 32 PEICENE oottt ettt et s s 368.534 26

3380 59 PEICENME ....eiiiiiieiei ettt bbb 358,508 25

60 PETCEME OF MOTE ......oitiiiiiieeeieiteec ettt et e e e s ee e s bbb sesaes e 305,214 22
Main teaching assignment

General EIEMENLANY ...t eeseaeees e eveeeee e esememsnsssenseeenate st seense s nseenseeenen 717,116 50

IMAR/SCIBIICE ....ceeievveieee ettt teeee e ee e eaneeseebeesbeeeane eebeeemee et en e et eane ere seteeeenbeneaseeses 300,811 21

Other targeted academic SUBJECE ............cccoiiiiiiiiininiiii e 409,711 29
Teaching experience

30T FEWEE YEAIS ....vveviicreececece et eeeseereaese oo se s sbme b e e e e bbb bbb nen s 168917 12

4109 years ..o 284,902 20

10 to 19 years ... 420,281 29

20 OF IMOTE YEAIS ....oovvieiereecieceeeeeecaeeetebeeebebeaeseeseseeeeseme s e st et sbenenenensmenemeesansenbanensncn 553,537 39
Teacher race/ethnicity

White, non-Hispanic 1,246,618 87

Black, non-Hispanic ... 101,743 7

(01T 2O UV O U OO O OO SRR 79.276 6
Sex

MLttt e e 352,900 25

FBIMALE ..ottt se e e b e e e e emeesne e ene e emeeesreabesetebe e ee et en e et et se e e 1,074,737 75

!Targeted public school teachers were full-time public school teachers in grades | through 12 whose main teaching assignment was in
English/language arts. social studies/social sciences, foreign language. mathematics. science, or general elementary.
2 = = = = = 2 =

*The category labeled general elementary includes teachers in the 1993-94 SASS study who indicated that their main teaching assignment was
general elementary.

NOTE: Details may not sum to totals because of rounding. Percents are computed within each classification variable, but may not sum to 100
because of rounding.

SOURCE: U.S. Department of Education, National Center for Education Statistics. 1993-94 Schools and Staffing Survey. unpublished
tabulations, 1998.
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Table C-1a.—Standard errors of the number and percent of full-time public school teachers, by
selected school and teacher characteristics: 1993-94

School and teacher characteristic L Number I Percent
All targeted public school teaChers’..............covuoviee oottt e 16,613 *
School instructional level
Elementary SCROO! .........ccooiiiiiieee ettt e e s e e 14,474 0.7
Middle school 10,464 0.7
High SChOOL ... e e e 5,997 0.3
COMDBINED -ttt e e s e e e e s et b e bes e en e neen s es b et et esbsenseemenbeesantnseas 3,197 0.2
School enroliment size
Less than 300... . 4,067 0.4
300 to 499..... 7.365 0.5
500t0999..... . 13.994 0.7
1,000 OF IO ..ottt ettt eteete et v e s easaeeb b eb b ebese e eaeenebe e eaeeeesbebbesbes b e e eneemeeneeneas 9.285 05
Locale
CONIAL CILY ettt ettt st s e e b e b b e e s e b e me b e b e smesmeeneaeeenenan 9,720 0.5
Urban fringe/large town 11,275 0.6
RUTal/SMall LOWI .....ooviitiniiiiniiice ettt et et ceee et cer bbb beb b e nesnean 8,452 0.6
Region
7.119 0.4
6.328 0.3
7,700 0.5
6,332 0.4
Percent minority enroliment in school
5 PEICENE OF FESS .oeeiiiieitii ittt et st bbb 9,543 0.6
6 to 20 percent..... 9,533 0.7
21 to 50 percent...... . 9.251 0.6
MOTE than 50 PEICENL..........c.oiiiiiiiei ittt s e e 11,830 0.7
Percent of students in school eligible for free or reduced-price school lunch
Less than 15 PEICENT .......coiiiiiiiiie ettt s e e n 11,061 0.7
IS 80 32 PEICEML ..ottt ettt et e et et et b e te et sbe b ebessesbebbese et e e eseeebesean 11,657 0.8
33059 PEICENL ...ttt e e b 10,207 0.7
60 PEICENML OF IMOTE ....eocvetieieeeetiereeneeae e net e tetesees ee e sessensennsseceseaseseeeecasesbeesbennesneneneas 11,271 0.7
Main teaching assignment
General EEMENTAIY ... oo 12,428 0.6
Math/science . 5.492 0.3
Other targeted academic SUBJECT ...........cciniiiiiiiriiriiiie oo s 8.305 0.5
Teaching experience
3 0T fEWET YRS ...c.ecuiiii it e e e e e e e e e es s e n s e anae
4t09 years ..... . 4,742 0.3
10 to 19 years ..... . 5,661 0.3
20 OF MOTE YEATS «...ceiieiriecnriieiieietiai e sttt s ee e bbb s s et e ere s be et ee e nennen 7,282 0.5
10,098 0.4
Teacher race/ethnicity
White, nOn=HiSpaniC ... e 16,522 04
Black, non-Hispanic .. . 3.892 0.3
OheEr. ... . 4277 0.3
Sex
MAIE......ooiiiec ettt ettt s st s e e e e e eb et abe s 7.485 04
FOMIALE e et e e e e e e e e eabnnee e e etbbnnbeeeeenneaes 14,266 04

*Estimate of standard error is not derived because it is based on a statistic estimated at 0 or 100 percent.

'Targeted public school teachers were full-time public school teachers in grades 1 through 12 whose main teaching assignment was in
English/language arts, social studies/social sciences, foreign language, mathematics, science. or general elementary.

*The category labeled general elementary includes teachers in the 1993-94 SASS study who indicated that their main teaching assignment was
general elementary.

SOURCE: U.S. Department of Education, National Center for Education Statistics, 1993-94 Schools and Staffing Survey, unpublished
tabulations, 1998.
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Table C-2.—Average number of total years as a teacher and as a teacher in the current school for
full-time public school teachers, by selected school and teacher characteristics:

1993-94
School and teacher characteristic Total years as a teacher Years as ateacher in the
current school
All targeted public SChOOI taChETS' ...........oo.uiieiierreiececrreireceree e 16 10
School instructional level
E1EmENtary SCROO .......oeo.vrreeirierirerie et e rrnc e sss s s s st st 15 10
Middle school ....... 15 9
High SCROOL. ...ttt bt 17 12
COMDINEA ...ttt e e et e e een e sss e s soean st saessse st s aa s e e raeae 16 11
School enrollment size
Less than 300 16 11
30010499...... 16 11
5001t0999...... 15 10
1,000 or more 16 10
Locale
CNTAL CILY «oveieiieiietiteeee et et emes sttt a s s ea e sann e 15 9
Urban fringe/large town 16 10
RUTAI/SMAIT LOWI ...oiiieiii ettt sttt st e s s e 15 11
Region
NOTTREAST ..ottt ieee ettt eae i eve e e e eeee se e s esesnasssmse s ra s rteas s ste e st sar st sasea e s ae s saaesoerae 18 13
17 12
14 9
15 9
Percent minority enrollment in school
5 percent or less 16 12
6 to 20 percent ..... 16 10
21 to 50 percent 16 9
MOTE than 50 PETCEML.......eciimireiririetirieeamsirmstseeree et sases st ra et sa e st ss e oasnanas 14 9
Percent of students in school eligible for free or reduced-price school lunch
Less than 15 PEICENT.......cuviiiiiiiiiii ittt s s 17 11
1500 32 PETCONL ..ottt ettt st sttt aa st et d st st a e b e s 16 10
3310 59 PEICENL ..cc ittt ettt ee ettt e sae s 15 10
60 PEICENL OF MOTE ...ttt eneee e asaes s ea s sttt in s et ea e s et sasas s 14 9
Main teaching assignment
General EleMENIATY. ... . . oottt esse et st e e 15 10
Math/science 16 11
Other targeted academic SUDJECE .........ccooiiriimiieiiei e 16 11
Teaching experience
3 OF FEWET YEATS .......voveneerrierieee s e ere et eseteanas s aemse et sstessms s am st ene e e ar et s s aaesne e s oasmeaen 2 2
B10 D YEATS ....oieeeieetie e ce e ceececte et e em et eene e st e e e eR Rt st et e e et anaen 6 5
TO 10 19 YEATS ..ottt ettt sr et a e ee e e 15 9
20 OF MOTE YEATS ...cvermeiereieteteeareesesssenmnsstssrsstarssstrstrtese s s oae s e ss s s nassoesseassas e e ntansannas 26 17
Teacher race/ethnicity
WHhite, ON-HISPANIC ...cvrrrrmiiiei ittt sttt s 16 10
Black, non-Hispanic ... 17 10
ORET et ettt eae et e et et et e e et ee e eesan ettt es et s ettt et s s et e st et et an e raeas 13 8
Sex
LGttt ettt e b e see st ettt et et st 17 12
FOIMAIE ..ottt ettt et st a e et a e enn 15 10

'Targeted public school teachers were fuli-time public school teachers in grades 1 through 12 whose main teaching assignment was in
English/language arts, social studies/social sciences, foreign language, mathematics, science, or general elementary.

*The category labeled general elementary includes teachers in the 1993-94 SASS study who indicated that their main teaching assignment was

general elementary.

NOTE: Details may not sum to totals because of rounding. Percents are computed within each classification variable, but may not sum to 100

because of rounding.

SOURCE: U.S. Department of Education, National Center for Education Statistics, 1993-94 Schools and Staffing Survey, unpublished

tabulations, 1998.
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Table C-2a.—Standard errors of the average number of total years as a teacher and as a teacher in
the current school for full-time public school teachers, by selected school and teacher
characteristics: 1993-94

School and teacher characteristic ’ Total years as a teacher Years as a teacher in the
current school
All targeted public SChOO! teAChErS ...........v.ivier ettt s e 0.1 0.1
School instructional level
EJEMENLary SCROO! .......cciueiiiriieiieire e eee e et coeecec e eseaeann s s s 0.1 0.1
Middie school 03 02
HIZH SCROOL. ... ettt a e e 0.1 0.1
COMDBINEM ...ttt ettt ettt e 02 0.2
School enrollment size
Less than 300 02 02
3001t0499..... 02 0.2
500 t0 999..... 0.2 0.1
1,000 or more 0.2 02
Locale ‘
CONIAL CILY ..ottt ettt ee e s 0.2 0.2
Urban fringe/large town 0.2 02
RUFAI/SMAI TOWI <.ttt e e ee e e cee s et s enar s eae e eneenanas 0.1 0.1
Region
02 0.3
0.2 0.1
0.1 0.1
03 0.2
Percent minority enrollment in school
5 percent or less 02 02
610 20 PEICEIME ......ouiiiiitiiiicteter et ae b et s s b es e et 02 02
21 to 50 percent . 02 0.2
MOTE than 50 PEFCENT. ...t stctctetececaeteesreasesaeensaeassar s s essse e s sesbesnbein 02 0.2
Percent of students in school eligible for free or reduced-price school lunch
Less than 15 percent 02 0.2
1500 32 PEICENT ...ttt ceceeaeaeeeesae s nsas . 02 0.2
3300 59 PEICENL ...emieeeieiiieieteeee e cece s canecaeas . 0.2 02
60 percent or more 0.2 02
Main teaching assignment
General €lEMENMANY? .. . ettt 0.1 0.1
Math/science . 0.1 0.1
Other targeted academic SUDJECT ..........coimmieirimiii et 02 0.1
Teaching experience
30T EWET YEAIS ...ttt ettt et e st ee e 0.02 0.04
B IO YEAIS ...t ettt n bbb s saes b f s e eb et 0.04 0.1
1O 10 19 YEAIS ..ottt ce e et aessa s e e e 0.04 0.1
20 OF MOTE YEALS ..ot esieieeieseseeee e eee e essneeaescscacacsseecaeseneeasaeesasceeseacacscseessesescstasass 0.1 0.1
Teacher race/ethnicity
White, RON-HISPANIC . ...ttt et 0.1 0.1
Black, non-Hispanic .. . 04 03
(11,71 OO OO T OO s U U U SO U O USROS O SR O RSO SRS UGG OPRPPO 03 0.3
Sex
IMBIE.....oooee ettt ettt e b s 02 0.1
FOIMAIE - oottt ettt et ae e neeeen 0.1 0.1

"Targeted public school teachers were full-time public school teachers in grades 1 through 12 whose main teaching assignment was in
English/language arts, social studies/social sciences, foreign language, mathematics, science, or general elementary.

*The category labeled general elementary includes teachers in the 1993-94 SASS study who indicated that their main teaching assignment was
general elementary.

SOURCE: U.S. Department of Education, National Center for Education Statistics, 1993-94 Schools and Staffing Survey, unpublished
tabulations, 1998.
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Table C-3.—Percent of full-time public school teachers who hold bachelor’s, master’s, and
doctorates, by selected school and teacher characteristics: 1993-94

Schootl and teacher characteristic I Bachelor’s degree ‘ Master’s degree l Doctorate degree

All targeted public schoo! teachers’............oooovcoeceermniiire e 100** 46 1

School instructional level

Elementary SChOOL .........cooooiiiiiiiiiiccc e 99 42 *
Middle school . 99 46 1
High school.... . 100** 55 1
COMDBINED - e e 100** 47 1
School enroliment size
Less than 300 ......coiu it be e b bbb ae s ebee 99 36 1
300t0499...... 100** 45 *
500t0999...... 99 45 *
1,000 or more .... 100** 54 1
Locale
CNTAl CILY -..oieiei ittt ee bbbttt e b et s eee e e s enen s 100** 49 1
Urban fringe/1arge tOWN ... e 99 49 1
Rural/small LOWN ... e 100** 4] *
Region
Northeast 100** 60 1
Midwest.. 100** 47 *
SOULN ..ottt et 99 42 1
WWVESE. .ottt ettt b e e b st e bbb et et e e e et ee bt 99 37 1
Percent minority enroliment in school
5 PEICENL OF JESS ..eniiniuiitiiieeceteteeetetces e bete st beseeaebaee st eeeebeseeseeeesenennsens 100** 47 *
6 to 20 percent ... 99 48 1
21 to 50 percent ....... . 100** 44 1
MOre than 50 PETCENL. .. .....oiiiiiiiiiiit ittt ettt ettt ee e b ebeneneens 99 43 1
Percent of students in school cligible for free or reduced-price school lunch
Less than 15 PEICENL ..ottt e bee i 100** 53 1
1580 32 PEICENL ...ttt e 100** 46 *
3310 59 PEICENL ...ttt e e 99 41 1
60 PEICENL OF IMOTE ......oiiiiieii ettt st e e 99 41 I
Main teaching assignment
General EleMENtAIY . . .....oo oot 99 4] *
Math/science . 100** 50 1
Other targeted academic SUDJECE .........oiivieiiiiiiiiie e 100** 51 1
Teaching experience
30T fEWET YEATS -.ceenneieeieeeinnieeeeertertee b es e e ee e sbes e st e e se s e sebe st eee e e see s eeenneeen 99 15 1
410 9years ... . 100** 30 *
10to 19 years ....... . 99 49 1
20 OT INOTE YEAIS ....ceeeieeueieiieeetieeeeeeeeseeebeseeebesbesteaeebeesbeessesseeantsbesbaeeeesebenene 99 61 1
Teacher race/ethnicity
White, non-HiSpaniC........c.cooeiiiiiinainiii e 100** 46 1
Black, non-Hispanic 99 52 1
(071 1-] SR 100** 36
Sex
ML ...ttt ettt et ettt e 100** 53 1
FOMALE oottt aees 99 43 *

*Less than 0.5 percent.
**Rounds to 100 percent for presentation in the tables.

'Targeted public school teachers were full-time public school teachers in grades 1 through 12 whose main teaching assignment was in
English/language arts, social studies/social sciences, foreign language, mathematics, science, or general elementary.

*The category labeled general elementary includes teachers in the 1993-94 SASS study who indicated that their main teaching assignment was
general elementary.

SOURCE: U.S. Department of Education, National Center for Education Statistics, 1993-94 Schools and Staffing Survey, unpublished
tabulations, 1998.
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Table C-3a.—Standard errors of the percent of full-time public school teachers who hold
bachelor’s, master’s, and doctorates, by selected school and teacher characteristics:

1993-94
School and teacher characteristic l Bachelor’s degree I Master’s degree I Doctorate degree
All targeted public school teachers'.............ccocorrruroricercincencrcereenieneennes 0.1 05 0.1

School instructional level

Elementary SChool ........coooiiiiiiiie e e 0.1 0.7 0.1

Middle school ....... 0.2 14 02

High school.... 0.1 0.7 0.1

CombBINEd ..o 0.1 08 0.2
School enroliment size

L€ Than 300 ..ot ses et caee e 0.2 1.3 03

300 to 499 0.1 1.1 0.2

500 to 999 0.2 08 0.1

1,000 OF MOTE ..ot ettt ettt ettt e e an e e ee e enae e 0.1 09 0.1
Locale

CONLIAL CILY «oeeeeereeireceeeceecenaceeamman s se s se st ess e e ses et et 0.1 12 0.2

Urban fringe/1arge tOWN. ..........ourruirirerrcecencececesineecames e es s enees 02 09 0.1

Rural/small TOWN ..o ceeim s e 0.1 0.7 0.1
Region

Northeast ... 0.1 1.1 0.2

Midwest..... 0.1 12 0.04

South ..... 0.1 0.7 02

WESE.ovcveeveeeieeeeee e sees s eec e aea e e s e s cee e ce et ettt a e es 03 1.2 0.1
Percent minority enroliment in school

5 PEICENL OF FESS ....eoereiiieeceeceececeeecccecacaeaacaners s es s e ne st es e e ees 0.1 0 0.1

6 to 20 percent ............... 02 1.1 0.1

21 to 50 percent .......... 0.1 1.0 02

More than 50 percent 0.1 3 02
Percent of students in school eligible for free or reduced-price school lunch

LeSS than 15 PEICENL ......ouoiiiieieceicecciiiececeeeeecaeaes s sr s 0.1 1.0 0.1

15 to 32 percent ...... 0.1 09 0.1

3310 59 PEICONL ...euereiiceece et aeccacecarcms s en s en st 0.1 1.0 0.1

60 PEICENL OF IMOTE ......eeeeeeeeeeeceerereeeeereceeececeeeeeasaearacssasesassssesesssasssessasasasacas 02 2 0.2
Main teaching assignment

General EIEMENLAIY .. .o oo oooeeieeeeees oo e es st ees et e et s eneeneeens 0.1 0.7 0.1

Math/science..........cccoornnnnnn. 0.1 08 0.1

Other targeted academic SUDJECE ..o 0.1 0.9 0.2
Teaching experience

307 FEWET YEAIS ...t cecacaceeaeeeeeesm e s s e es s e e 03 1.0 03

410 9 YEAIS ..o 0.1 1.1 0.2

1010 19 years .......cocouieenniiiniiecicceeae . 0.1 1.1 0.1

20 or more years 0.1 0.9 0.1
Teacher race/ethnicity

White, RON-HISPANIC ........oueriiieieieieieie e 0.1 0.6 0.1

Black, non-Hispanic .. 03 18 0.2

OHNEE ...t ce e es ettt ce e e et eaea st 02 1.7 0.5
Sex

IVIBIE....o ootttk en e 0.1 09 0.2

Female 0.1 0.6 0.1

"Targeted public school teachers were full-time public school teachers in grades 1 through 12 whose main teaching assignment was in
English/language arts, social studies/social sciences, foreign language, mathematics, science, or general elementary.

*The category labeled general elementary includes teachers in the 1993-94 SASS study who indicated that their main teaching assignment was
general elementary.

SOURCE: U.S. Department of Education, Nationél Center for Education Statistics, 1993-94 Schools and Staffing Survey, unpublished
tabulations, 1998.
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Table C-4.—Percent of full-time public school teachers in general elementary classrooms with
various types of teaching certificates in their state, by selected school and teacher
characteristics: 1993-94

Provisional or

Regular or other type of
standard state certificate
Schoot and teacher certificate, or given while Probationary Temporary Emergency
. iy S . . certificate or No certificate
characteristic advanced participating in certificate certificate .
. “ : waiver
professional an “alternative
certificate certification
program”
All targeted public school
teachers' ...............oocoo.... 94 2 2 1 * 1

School instructional level

Elementary school ................... 94 2 2 ! * 1
School enrollment size

Less than 300.......c.ccccoeeenennnn 97 1 1 1 * 1

300t0 499..... 94 2 2 * * 1

50010 999..... 93 1 2 1 * I

1,000 ormore .....coocvevveivinenn 86 1 3 5 1 4
Locale

Central City .....cccceviineninnnnn. 90 2 2 2 * 2

Urban fringe/large town........... 96 1 2 1 * 1

Rural/small town ..................... 95 2 1 1 * i
Region

Northeast .........cccooeceerinecenncne. 91 2 3 1 * 2

Midwest.... 95 3 1 * 0 1

South ..... 95 1 2 1 * 1

WESL.ocr e 92 * 2 2 1 2
Percent minority enrollment in
school

S percentor less.........ococcoenne. 95 1 1 1 * 1

61020 percent..........oooveeuvnenns 95 2 2 i 0 *

21 to SO percent.............c.o.n.... 94 1 2 i * 1

More than 50 percent............... 90 2 2 1 1 2
Percent of students in school
eligible for free or reduced-
price school lunch

Less than 15 percent................. 96 1 1 1 0 *

15 t0 32 percent ....................... 96 1 1 * * 1

33 to 59 percent...... 93 2 2 1 * 1

60 percent or more 91 2 2 1 1 2
Teaching experience

3 or fewer years ........cccooccenene. 73 5 9 5 2 3

410 9 years 92 2 2 1 * 1

10to19years........cccveeveenennnn. 97 1 * * 0 1

20 or more years....................... 99 * * * * 1
Teacher race/ethnicity

White, non-Hispanic................ 95 1 2 1 * 1

Black, non-Hispanic ................ 87 4 0 1 1 4

Oher......ociirirnmiire e 89 2 4 1 1 3
Sex

Male.....ccoooiecinrees 9 2 3 1 * 3

Female 94 2 1 1 * 1

*Less than 0.5 percent.

"Targeted public school teachers were full-time public school teachers in grades 1 through 12 whose main teaching assignment was in
English/language arts, social studies/social sciences. foreign language. mathematics, science, or general elementary.

*Data for general elementary classrooms are reported for elementary schools only. Data for all school levels are included in the totals and in

analyses by other school and teacher characteristics.

NOTE: Teachers referred to here as teachers in general elementary classrooms include teachers in the 1993-94 SASS study who indicated that
their main teaching assignment was general elementary. Percents are computed across each row. but may not sum to 100 because of rounding.

Zeros indicate that no teacher in the sample gave the indicated response.

SOURCE: U.S. Department of Education, National Center for Education Statistics. 1993-94 Schools and Staffing Survey. unpublished

tabulations. 1998.
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Table C-4a.—Standard errors of the percent of full-time public school teachers in general
elementary classrooms with various types of teaching certificates in their state, by
selected school and teacher characteristics: 1993-94

Provisional or

Regular or other type of
standard state geniﬁcate ) Emergency
School and t.ea.cher certificate, or siven w_hnle. Probguonary Tem.porary certi ﬁ:ate or No certificate
characteristic advanced participating in certificate certificate .
. “ : waiver
professional an “altemative
certificate certification
program”
Al targeted public school
teachers'.........cocoecerenerne. 05 0.2 0.2 0.2 0.1 0.2

School instructional level®

Elementary school ................... 0.5 02 02 0.2 0.1 02
School enroliment size

Lessthan 300.............cooee. 0.8 04 04 03 0.1 05

300t0499........ 0.7 0.5 0.4 0.2 02 0.2

500t0999........ 0.7 03 03 03 0.2 03

1,000 or more .. 38 09 1.5 1.7 0.8 1.8
Locale

Central City .......cooccoeeeriiinnn. 1.2 0.6 0.4 0.4 0.2 0.6

Urban fringe/large town........... 0.7 0.2 05 03 03 0.2

Rural/small town ..................... 0.6 04 02 02 02 0.2
Region

Northeast ...........ccoceevrivienne. 1.4 08 0.7 03 0.2 08

Midwest.... 09 0.7 03 0.1 * 0.2

South ..o 0.6 03 03 0.2 0.01 0.2

WESL.. ..ot eeneeeeneaens 1.3 0.1 04 0.7 0.6 0.5
Percent minority enrollment in
school

Spercentorless........ooeee. 0.8 03 0.4 0.4 0.01 03

6 to 20 percent .... 0.6 0.5 04 03 * 0.1

21 to 50 percent...... 0.9 0.6 05 04 02 04

More than 50 percent............... 1.5 0.6 0.5 0.4 0.6 0.7
Percent of students in school
eligible for free or reduced-
price school lunch

Less than 15 percent ................ 0.7 0.4 03 05 * 03

15 to 32 percent ..... 0.7 03 0.4 0.2 02 04

33 to 59 percent ..... 0.8 0.6 04 03 02 03

60 percent or more................... 1.3 05 05 03 04 0.6
Teaching experience

3 or feweryears .........cccoeeeeee. 2.8 1.2 1.5 1.1 1.0 08

4109 years ......... 0.9 0.6 0.4 04 03 0.2

10to 19 years ..... 0.6 04 0.2 0.2 * 04

20 or more years 04 0.2 0.1 0.01 0.01 03
Teacher race/ethnicity

White, non-Hispanic................ 04 0.2 0.2 02 0.1 0.1

Black, non-Hispanic ................ 25 1.7 * 0.8 08 1.3

Other......coooiiiineeieeee 23 0.7 1.2 0.4 03 15
Sex

Male....oooeieie et 1.4 0.7 1.1 0.6 0.1 08

Female .........ccoooveeneinnne 0.5 0.2 02 0.2 02 02

*Estimate of standard error is not derived because it is based on a statistic estimated at 0 or 100 percent.

"Targeted public school teachers were full-time public school teachers in grades 1 through 12 whose main teaching assignment was in
English/language arts, social studies/social sciences, foreign language, mathematics, science. or general elementary.

*Data for general elementary classrooms are reported for elementary schools only. Data for all school levels are included in the totals and in

analyses by other school and teacher characteristics.

NOTE: Teachers referred to here as teachers in general elementary classrooms include teachers in the 1993-94 SASS study who indicated that
their main teaching assignment was general elementary.

SOURCE: U.S. Depariment of Education, National Center for Education Statistics, 1993-94 Schools and Staffing Survey, unpublished

tabulations. 1998.
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Table C-5.—Percent of full-time public school teachers in departmentalized settings with various types of
teaching certificates in their state in their main teaching assignment field, by selected school
and teacher characteristics: 1993-94

Provisional or

Regular or other type of
standard state certificate Emergency
School and teacher characteristic ce:;?::ézhor pz;grlt‘ilcfi?a:t/ihr::in PZ?::&Z;? 1(;?:!’;::3 ceniﬁ.cate or No certificate
- > waiver
professional an “alternative
certificate certification
program”
All targeted public school teachers' ...... 90 2 2 1 * 4

School instructional level®

Middle school..........ooooiiiiiiie. 87 2 2 1 * 7

High school..... 93 2 2 1 * 2

Combined......ccoooiiriiinniiceinens 92 2 2 1 * 3
School enrollment size

Less than 300 ..o 91 2 2 1 * 4

300 to 499 88 3 2 1 * 6

500 to 999 89 2 1 1 * 5

1,000 OF MOTE ...eovveiiiirireeineerereneerevereae e 91 2 2 1 1 3
Locale

Central City....cooooceeeerieece e e 88 2 1 1 1 6

Urban fringe/large town .. 91 2 2 1 * 4

Rural/small town ......cc.ooveinciinniininnn 90 2 2 * 4
Region

NOThEaSt ..ot 89 3 2 2 * 4

Midwest .. 92 3 1 1 * 3

South... 90 2 2 1 * 5

WESE...verurecrcecerereeamnnenesssemsas s nnas 88 1 2 2 1 5
Percent minority enroliment in school

5 PErcent O 1ESS ....oevmeimiciir e 91 2 2 1 * 4

6 to 20 percent....... 90 2 2 1 * 4

21 to 50 percent........ 91 1 1 1 * 4

More than 50 percent .........occcerveenninnnns 87 3 1 1 1 7
Percent of students in school eligible for
free or reduced-price school lunch

Less than 15 percent.........c.cccoevieinnnnnn 91 2 2 1 * 3

15 to 32 percent........ 91 1 2 1 * 3

33 to 59 percent.... 89 2 2 1 1 6

60 percent or more 86 3 1 1 * 8
Main teaching assignment

Math/SCIENEE ....eovveiiiriiiiricireeceiaenes 88 2 1 1 1 5

Other targeted academic subject................ 91 2 2 1 * 4
Teaching experience

3 or fewer Years..........covvnninerininenieennnns 66 8 11 4 2 9

4109 YEArS.....cooviiiiiciiceiee e 86 3 1 2 * 5

10 to 19 years.... 94 1 * * * 4

20 OF MOTE YEATS......coeviriimmiaeriraeeerenanenns 96 * 0 * 0 3
Teacher race/ethnicity

White. non-Hispanic ... 91 2 2 1 * 4

Black, non-Hispanic.... 82 5 * 3 1 8

OURET ..o e 83 2 2 2 1 7
Sex

MaLE s 92 2 1 1 1 3

Female......coooocoiiiiini 89 2 2 1 * 6

*Less than 0.5 percent.

'Targeted public school teachers were full-time public school teachers in grades 1 through 12 whose main teaching assignment was in English/language arts,
social studies/social sciences, foreign language, mathematics, science. or general elementary.

?Data for departmentalized settings are not reported for elementary schools. Data for all school levels are included in the totals and in analyses by other

school and teacher characteristics.

NOTE: Teachers referred to here as teachers in departmentalized settings include teachers in the 1993-94 SASS study who indicated that their main
teaching assignment was in English/language arts, social studies/socia) sciences. foreign language, mathematics. or science. Percents are computed across
each row, but may not sum to 100 because of rounding. Zeros indicate that no teacher in the sample gave the indicated response.

SOURCE: U.S. Department of Education, National Center for Education Statistics, 1993-94 Schools and Staffing Survey, unpublished tabulations. 1998.
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Table C-5a.—Standard errors of the percent of full-time public school teachers in departmentalized
settings with various types of teaching certificates in their state in their main teaching
assignment field, by selected school and teacher characteristics: 1993-94

Provisional or

Regular or other type of
standard state certificate
. - . . Emergency
School and teacher characteristic certificate, or siven w.h 1|e. Probguonary TemP orary certificate or No certificate
advanced participating in certificate certificate .
professional an “alternative waiver
certificate certification
program”
All targeted public school teachers' ...... 04 0.2 0.1 0.1 0.1 03
School instructional level®
Middle school ..o 09 04 04 03 02 0.6
High Schoo] ....co.coeoiicnerncnccccene 03 0.1 0.1 0.1 0.1 0.2
Combined...........ccoooeiiiii 0.5 0.2 02 02 0.1 03
School enrollment size
Less than 300 1.0 03 0.9 0.2 0.1 0.7
300t0 499 ...... 1.7 0.7 0.5 03 0.1 1.3
5000999 ...... 0.6 03 0.1 02 0.1 04
1,000 or more 0.5 0.2 0.2 0.1 0.2 04
Locale
Central City......ccooiiiiiiinieeeceeeceiene 0.9 04 02 04 02 0.8
Urban fringe/large town ........c.coccevecenncn. 0.7 03 03 0.1 0.1 0.5
Rural/small town ..o 0.5 02 0.2 0.2 0.1 0.4
Region
1.2 0.6 0.6 04 0.1 08
0.7 04 02 0.2 0.01 0.4
0.5 02 02 0.1 0.1 04
09 04 02 02 03 0.6
Percent minority enrollment in school
5 Percent or 1ess ....c..ocecveeeencncieccnincnieenas 0.5 03 0.2 02 0.2 0.4
6 to 20 percent . 0.8 04 0.5 02 0.1 0.5
2110 50 PErcent........oceveueiecieieeeeeeeeene 0.7 02 0.2 0.2 0.1 0.6
More than 50 percent ..........cccccoeoeneenicecn 1.1 0.6 02 04 0.2 I.1
Percent of students in school eligible for
free or reduced-price school lunch
Less than 15 percent.........ccooccenvennenennn 0.6 04 04 0.2 0.05 0.4
15 to 32 percent....... 0.6 0.2 02 0.1 0.1 04
3310 59 Percent........coovcveremenenecerenrreeeseenes 0.7 03 03 0.2 03 0.6
60 percent Or MOTe .......ccoocverenrercereenecencens 1.5 0.7 0.2 0.5 0.2 1.5
Main teaching assignment
Math/SCience ......coccocrervcrenecieiene s 05 03 0.1 0.2 0.1 04
Other targeted academic 0.5 02 0.2 0.2 0.1 03
Teaching experience
3 or fewer Years........ccoccevrreneenicinnnenes 1.5 08 0.9 0.5 0.5 1.0
4109 years....... 12 0.6 03 04 0.1 0.8
10t0 19 years........cccceevennne 0.6 03 0.1 0.1 0.04 05
20 OF MOTE YEAIS....coeeveeiieenereeeeeeeeneeeereneas 04 0.1 * 0.03 * 04
Teacher race/ethnicity
White, non-Hispanic ..........cccovvnnnnn 04 02 02 0.1 0.1 03
Black, non-Hispanic... 2.7 1.5 03 1.1 0.8 1.2
OhEr . 2.0 0.6 0.5 05 03 1.8
Sex
Male ..o 0.5 0.1 0.2 0. 02 05
Female. ... 0.5 03 0.2 0.1 0.1 04

*Estimate of standard error is not derived because it is based on a statistic estimated at 0 or 100 percent.

"Targeted public schooi teachers were full-time public school teachers in grades 1 through 12 whose main teaching assignment was in English/language arts,
social studies/social sciences, foreign language, mathematics, science, or general elementary.

?Data for departmentalized settings are not reported for elementary schools. Data for all school levels are included in the totals and in analyses by other

school and teacher characteristics.

NOTE: Teachers referred to here as teachers in departmentalized settings include teachers in the 1993-94 SASS study who indicated that their main teaching
assignment was in English/language arts, social studies/social sciences, foreign language. mathematics, or science.

SOURCE: U.S. Department of Education, National Center for Education Statistics. 1993-94 Schools and Staffing Survey, unpublished tabulations, 1998.



Table C-6.—Percent of full-time public school teachers in departmentalized settings with various types of
teaching certificates in their state in their secondary teaching assignment field, by selected

school and teacher characteristics: 1993-94

Provisional or
Regular or other type of
standard state ceniﬁcat'e ) Emergency
School and teacher characteristic certificate, or siven w'h ']e. Proba'uonary Tem'porary certificate or No certificate
advanced participating in certificate certificate .
professional an “alternative watver
certificate certification
program”
All targeted public school teachers' ...... 58 2 1 1 * 38
School instructional level®
Middle school..........coiv 55 1 1 1 * 41
High School ..o 61 1 1 1 * 33
Combined.......coveiiiinneeeee e 62 2 1 1 * 32
School enroliment size
Less than 300 ..o e, 65 1 * * * 31
30010499 ..o 60 2 1 1 * 36
500 10 999 .o 55 2 1 1 * 41
1,000 OF MOTE .ceveiiieireteiireeecee e 57 1 1 1 * 36
Locale
Central City....ocooierirercre e 49 1 1 1 * 46
Urban fringe/large town .........c.ccccccernnn. 60 1 1 1 37
Rural/small town..........cccoooniiniiince 61 2 1 1 * 34
Region
60 3 * * 0 36
62 2 1 1 * 33
57 1 1 * * 39
53 1 1 2 * 42
Percent minority enrollment in school
5 percent or less ......coovviinennenniinens 61 2 1 1 * 34
610 20 PETCENt.....cc.ovieiiiiiecccecececeeee s 60 1 1 * * 37
2110 50 percent.........coooveinrneeneneneens 60 1 * 1 * 36
More than 50 percent .........ccocccevcernninnannne 48 1 * 1 * 46
Percent of students in school eligible for
free or reduced-price school lunch
Less than 15 percent.........coeeieiiiienn. 61 2 1 1 * 35
1510 32 percent........coooeveeeeenceencenenenens 58 2 1 1 * 37
33to 59 percent..... 56 1 1 1 * 38
60 percent or more 54 1 1 * * 42
Main teaching assignment
Math/SCIENCE .......ovrviiciiiirerceceeieeae 58 2 1 1 * 37
Other targeted academic ......ccocooeoeveee. 58 1 1 1 38
Teaching experience
3 or fewer years.........cooevevevnunmnencneenennn 36 4 5 2 * 51
4109 years . 50 2 * 1 * 44
1010 19 YeArS...c.oovieeereemececccrmre o 65 1 1 * * 32
20 OF MOTE YEAIS....ccovmreremrcnieneaneniennns 64 1 * * * 34
Teacher race/ethnicity
White, non-Hispanic .........ccccoooenin 59 1 1 1 36
Black, non-Hispanic. 41 3 0 * 54
Oher ..o 50 2 * 2 * 42
Sex
Male ..ot 61 1 1 1 * 35
Female. ..o, 56 2 1 1 * 39

*Less than 0.5 percent.

'Targeted public school teachers were full-time public school teachers in grades 1 through 12 whose main teaching assignment was in English/language arts,
social studies/social sciences, foreign language, mathematics, science, or general elementary.

*Data for departmentalized settings are not reported for elementary schools. Data for all school levels are included in the totals and in analyses by other
school and teacher characteristics.

NOTE: Teachers referred to here as teachers in departmentalized settings include teachers in the 1993-94 SASS study who indicated that their main teaching
assignment was in English/language arts, social studies/social sciences. foreign language. mathematics. or science. Percents are computed across each row,
but may not sum to 100 because of rounding. Zeros indicate that no teachers in the sample gave the indicated response.

SOURCE: U.S. Department of Education, National Center for Education Statistics, 1993-94 Schools and Staffing Survey. unpublished tabulations, 1998.
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Table C-6a.—Standard errors of the percent of full-time public school teachers in departmentalized
settings with various types of teaching certificates in their state in their secondary teaching
assignment field, by selected school and teacher characteristics: 1993-94

Provisional or

Regular or other type of
standard state certificate
. . . . Emergenc
School and teacher characteristic certificate, or given w.h 'le. Probgtlonary Temp orary certificate c))lr No certificate
advanced participating in certificate certificate .
professional an “alternative waiver
certificate certification
program”
All targeted public school teachers'...... 0.9 0.2 0.2 0.1 0.05 0.9
Schoo! instructional level?
Middie school.........ccccooininininiinn 20 0.3 0.5 0.1 0.1 20
High school 1.1 03 0.2 0.2 0.1 1.0
Combined........coveeveernennniiniiriiriirer 1.4 03 03 0.2 0.1 1.2
School enroliment size
Less than 300 22 03 03 0.1 0.1 24
30010 499 ....... 2.1 0.7 0.5 03 0.1 2.1
5000999 ....... 1.7 05 03 03 0.03 1.7
1,000 or more 03 03 02 0.2 1.3
Locale
Central CitY ....oocoveceerreirereicecercsie e 22 03 0.4 0.4 0.1 2.0
Urban fringe/large town ...........ccooevivennnne 1.6 0.1 0.2 0.2 0.1 1.5
Rural/small town.........cccceervinnnnninnns 1.3 05 03 0.1 0.03 1.4
Region
NOMhEASL........coeveeercrirecrirrereceecreseiararees 2.1 1.0 0.2 0.1 * 21
Midwest .. 1.7 05 0.5 04 0.05 1.5
1.5 0.2 03 02 0.04 1.6
22 0.3 0.2 03 0.2 22
Percent minority enroliment in school
5 PErCENt OF I€SS cveveevivrriiiiirivirrcicri e 1.6 0.4 04 0.1 0.1 1.6
6 to 20 percent.... . 1.9 0.7 0.4 0.1 0.01 20
2110 50 percent.......cceeeveniiniiiiiniinnnens 22 0.2 0.1 0.6 0.1 22
More than 50 percent .........c.cooevecrvinnns 24 04 0.2 03 02 24
Percent of students in school eligibie for
free or reduced-price school lunch
Less than 15 percent.........ccccececeeercviienns 1.7 0.6 03 02 0.1 1.6
1510 32 percent........ccoeveereevnvcrinneeninnens 1.3 0.5 0.5 02 0.1 1.3
3310 59 percent.......ccocevrminiininniiiinniaens 27 04 0.3 0.5 0.1 26
60 PErcent Or MOTE ......ccccevenreverenineniennanens 2.1 03 0.3 0.1 0.02 2.1
Main teaching assignment
Math/SCIENCE ..c.oovvreiiiiiiciic e 0.4 0.1 0.1 03
Other targeted academic subject 03 0.4 02 0.1
Teaching experience
3 or fewer years 2.6 0.9 1.4 05 0.1 32
4to9years..... 22 0.8 0.2 0.5 0.1 22
10 to 19 years.............. 1.8 02 0.3 02 0.1 1.3
20 or more years 12 03 0.02 0.1 0.1 1.3
Teacher race/ethnicity
White, non-Hispanic ............cceevvicencnnnne 09 03 0.2 0.2 0.05 09
Black, non-Hispanic.... 44 1.3 * * 0.2 4.8
OLhEr ..ttt 53 1.0 0.1 08 0.1 53
Sex
Mal€ .ot 1.3 0.2 0.2 02 0.1 14
Female.......coooovivveiiiiiirircicccrans 1.3 04 03 0.2 0.02 1.2

*Estimate of standard error is not derived because it is based on a statistic estimated at 0 or 100 percent.

'Targeted public school teachers were full-time public school teachers in grades 1 through 12 whose main teaching assignment was in English/language arts,
social studies/social sciences, foreign language, mathematics, science, or general elementary.

Data for departmentalized settings are not reported for elementary schools. Data for all school levels are inctuded in the totals and in analyses by other

school and teacher characteristics.

NOTE: Teachers referred to here as teachers in departmentalized settings include teachers in the 1993-94 SASS study who indicated that their main teaching
assignment was in English/language arts, social studies/social sciences, foreign language, mathematics. or science.

SOURCE: U.S. Department of Education. National Center for Education Statistics, 1993-94 Schools and Staffing Survey, unpublished tabulations. 1998.
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Table C-7.—Percent of full-time public school teachers in grades 7 through 12 who reported having
an undergraduate or graduate major or minor in their main teaching assignment field,
by selected school and teacher characteristics: 1993-94

School and teacher characteristic English/ Foreign Soc'x al S“.ld'eS/ Mathematics Science
language arts language social science
All targeted public school teachers'.......... 78 93 87 77 82
School enrollment size
Less than 300......ccccirmmninininnesnnnnnns 72 92 8i 70 83
30010 499.... 77 90 86 73 75
50010 999....... 73 93 83 71 80
1,000 OF MOTE .vvmririniieirirecie e 84 94 92 85 86
Locale
Central CILY ....coovveeeeeririreeieereer e resrarerans 78 96 89 76 83
Urban fringe/large town 79 ] 93 89 77 79
Rural/small town ..........ccooiviiiniininnninnns 77 92 85 78 84
Region
80 97 88 82 86
78 95 88 80 85
77 92 86 78 78
76 87 87 64 84
Percent minority enrollment in school
S PErcent Or 1SS ......cooeeieivnieinnicriniaerinnenans 78 93 88 79 82
610 20 PEICENL......vciiiiiiniiiriece e eneeneees 78 94 87 79 89
21 10 50 PEICENt ....c.ceevivirernmreiiriiaresensnsnnns 81 90 85 77 79
More than 50 percent..........ccoueivininiiiniannans 74 96 88 71 77
Percent of students in school eligible for free
or reduced-price school lunch :
Less than 15 percent ........ccooveveviininiiiniinnans 84 94 89 81 86
1510 32 PEICent .....ccccervviiriimiiirirrae e 78 92 89 79 84
3310 59 PErcent .......coovcieiniininienriirenniieanas 73 92 84 70 76
60 PErCENt OF MOTE ......ccviviviriririsrnrsrasasssneans 70 95 81 70 75
Teaching experience
3 0r fEWET YEArS ..o 81 87 91 80 78
410 9 YEAIS ..ot e s 76 92 82 72 . 81
1010 19 YEars .........cccveeeruveecnennnes . 73 96 86 76 81
20 OF MOTE YEATS .....covevvnrincecieereinreneeannans 82 94 88 80 85
Teacher race/ethnicity
White, non-Hispanic.........covniiiiniiinns 79 94 87 78 83
Black, non-Hispanic ............coccinnncranunnnns 69 # 85 77 73
OHNET ...ttt eeessatees 69 88 88 63 83
Sex
Male......ooiiiiirerere et 82 89 90 79 87
FEmMale .ot 77 94 81 75 76

#Too few cases for a reliable estimate.

"Targeted public school teachers were full-time public school teachers in grades 1 through 12 whose main teaching assignment was in
English/language arts. social studies/social sciences, foreign language, mathematics, science, or general elementary.

SOURCE: U.S. Department of Education, National Center for Education Statistics, 1993-94 Schools and Staffing Survey, unpublished
tabulations, 1998.
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Table C-7a.—Standard errors of the percent of full-time public school teachers in grades 7 through
12 who reported having an undergraduate or graduate major or minor in their main
teaching assignment field, by selected school and teacher characteristics: 1993-94

School and teacher characteristic English/ Foreign Soc!al Sn.’d'eS/ Mathematics Science
language arts language social science
All targeted public school teachers'.......... 1.0 0.8 0.9 09 1.1
School enrollment size
Less than 300.........coeceoreimeeenenececeenrnrenne 32 2.7 29 32 2.6
30010 499t et 24 3.6 2.1 33 3.1
50080 999 ...cr ittt eneees 1.8 1.1 1.8 1.8 22
1,000 OF MOTE ....eoeeecricrecreee e 1.2 1.0 09 1.1 1.4
Locale
Central City v.v.oevecvre et 2.1 12 14 22 1.9
Urban fringe/large town 9 1.2 1.5 22 23
Rural/small town .........c..ccoovrevnnrcnccnnnns 4 1.3 1.5 1.6 14
Region
NOIhEaSt .........covvuveeriireiriee e 22 0.6 25 23 22
Midwest 1.7 1.0 12 23 1.7
South ........ 1.6 1.5 1.7 1.7 2.0
WESE....cnmerraeeeerenrnrete e sesreee s ee e s 26 25 16 23 2.1
Percent minority enroliment in schoot
Spercentorless . .......ooocoeocvviirencneceeienenn 1.6 1.1 1.3 1.6 1.8
6 to 20 percent .... 1.6 1.2 19 2.7 1.4
21 to 50 percent ......... 1.6 24 23 2.6 22
More than 50 percent............cccccoovecernecrenne 2.6 14 1.8 2.8 2.8
Percent of students in school eligible for free
or reduced-price school tunch
Less than 15 percent .........ccoovvevvcnccnnnnnne. 1.3 0.9 1.4 19 14
15 to 32 percent..... 1.6 1.7 1.5 22 1.2
33 to 59 percent..... 2.1 27 26 26 2.6
60 percent Or MOTe ........o.ceemeeeeerenrerecnrannes 29 1.9 32 38 39
Teaching experience
3 0r fewer years .......ccoocovecereeeerecrecnnenennes 33 3 13 25 34
4109 years ..... 2.6 1.5 24 27 22
10 to 19 years ..... 2.1 0.9 1.7 21 19
20 0T MOTE YEAIS ........oecveriercrecerereeeererareanas 12 1.0 4 1.6 6
Teacher race/ethnicity
White, non-Hispanic..........cc.cocovcveniinnnn. 1.0 09 1.0 1.0 1.2
Black, non-Hispanic ............ccocoeveciirriricnnnne 4.5 # 2.6 37 4.7
OHhEr ...ttt eeeene 6.1 23 25 6.5 3.7
Sex
Mal€...ciiiiirienneeeeer e 1.5 2.1 1.0 14 0.9
Female ..o 12 0.8 1.6 1.5 2.0

#Too few cases for a reliable estimate.

'Targeted public schoo! teachers were full-time public school teachers in grades 1 through 12 whose main teaching assignment was in
English/language arts, social studies/social sciences, foreign language, mathematics, science. or general elementary.

SOURCE: U.S. Department of Education, National Center for Education Statistics, 1993-94 Schools and Staffing Survey, unpubtished
tabulations, 1998.
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Table C-8.—Percent of full-time public school teachers in grades 9 through 12 who reported having
an undergraduate or graduate major or minor in their main teaching assignment
field, by selected school and teacher characteristics: 1993-94

School and teacher characteristic | English/ Foreign Soc.lal Su.ld'eS/ Mathematics Science
anguage arts language social science
All targeted public school teachers'.......... 88 93 92 87 90
School enroliment size
Less than 300 89 90 87 85 92
300t0499...... 87 93 93 88 88
50010 999......... 88 92 89 86 91
1,000 or more 87 94 93 87 89
Locale
Central CIty ......ooceeeenieiinceincarmcreress e 86 96 94 84 90
Urban fringe/large town.. 88 93 91 88 89
Rural/small town ... 88 92 91 87 91
Region
NOTREASE ...vevoeereceeenicncrrrcemerce s casines 85 96 93 88 91
Midwest 89 95 90 92 92
SOUH ..ottt e e 88 92 92 87 87
WESE.c.eitiieieeiereseeeseserre s et seerereceeseeenesens 88 88 92 77 90
Percent minority enroliment in school
5 PETCENL OF 1ESS ..ot sesannans 88 94 90 88 91
6 t0 20 percent ........ccoeceenunne 88 94 92 89 94
21 to 50 percent .......... 87 90 91 88 85
More than 50 percent 87 95 94 80 87
Percent of students in schoo! eligible for free
or reduced-price school funch
Less than 135 percent........cccooonniiiniiencnns 89 94 91 87 91
151032 percent ..o 86 92 92 88 89
3310 59 PErCent ..o 88 93 92 84 86
60 PErCent OF MOTE ......oovuiumiininiriecnieriareanaes 89 95 90 83 91
Teaching experience
3 0F fEWET YEAIS ....oovmrceerrerircnirencreecmsassensans 91 88 90 90 88
410 9 YEAIS ..ot 84 91 91 82 88
10 to 19 years 87 96 91 85 88
20 or more years 88 94 92 89 92
Teacher race/ethnicity
White, non-Hispanic........c.cccvveniiiinninnnnns 88 94 92 87 90
Black, non-Hispanic ... 92 # 87 81 88
81 87 92 84 85
Sex
Male..oooieiiieii e 88 88 92 87 90
Female ..cooooiiiiiiiiicccc e 88 95 90 87 89

#Too few cases for a reliable estimate.

"Targeted public school teachers were full-time public school teachers in grades 1 through 12 whose main teaching assignment was in
English/language arts, social studies/social sciences, foreign language, mathematics, science, or general elementary.

SOURCE: U.S. Department of Education, National Center for Education Statistics, 1993-94 Schools and Staffing Survey, unpublished
tabulations, 1998.
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Table C-8a.—Standard errors of the percent of full-time public school teachers in grades 9 through
12 who reported having an undergraduate or graduate major or minor in their main
teaching assignment field, by selected school and teacher characteristics: 1993-94

School and teacher characteristic | English/ Foreign Soc-xal Sn_jdleS/ Mathematics Science
anguage arts language social science
All targeted public school teachers'.......... 0.7 0.7 0.7 0.7 0.6
School enroliment size
Less than 300.......ccovcmenccnninnn s 2.1 29 22 I
30010499 ... s 1.9 29 11 23 9
50010 999.....couiiimirreercrere e 1.2 14 1.3 13 12
1,000 0F MOTE «.ovvirerirercrciseemie e 0.9 1.0 0 1.0 0.9
Locale
Central City .......ooecevieieiiciec e, 1.9 1.4 1.1 1.7 14
Urban fringe/large town.. - 1. 1.3 1.0 1.2 1.4
Rural/small town ................ IRUTURR 1.1 1.2 1.0 09 0.8
Region
7 0.7 1.5 15 1.5
1.2 1.2 12 1.0 1.0
0 1.6 1.2 1.2 12
1.7 25 1.4 19 1.2
Percent minority enroliment in school
5 PErcent OF 1€SS ...ouccvvvecvmiieirimiesiniiesenans 1.2 1.0 1.0 1.0 1.0
610 20 PEICENT ......oreiecneieiite e 6 1.2 1.4 1.5 09
21 10 50 PErCeNt ..cccveiniiiiimrerere et 1.1 2.6 1.4 1.6 1.9
More than 50 percent.........ccoconveeeriinecnenns 9 1.7 0.9 22 1.7
Percent of students in school eligible for free
or reduced-price school lunch
Less than 15 percent......cococoveneeiiniiiicinennns 09 0.9 1.0 2 1.0
15 to 32 percent.........cooveeennnnene. 1.2 1.9 1.0 1.1 1.2
3310 59 percent .........coeevevnenne 14 1.8 1.5 24 1.8
60 Percent Or MOME ....c..vvvrvereevrreeeisesrnnnaees 19 1.5 1.6 1.8 1.5
Teaching experience
3 O fEWET YEATS ....oveerereeneeerevee i cnrnesnnes 1.7 2.8 1.7 8 1.6
4to09years....... 2.1 1.6 1.8 19 1.5
10 to 19 years ...... 12 1.0 1.3 4 14
20 OF MOTE YEAIS ..covevoctrreceniiiree b 1.1 1.1 0.8 1.0
Teacher race/ethnicity
White, non-Hispanic ........ocooveeeinnieinsiinneee 0.7 08 0.7 0.8 0.7
Black. non-Hispanic ..........coococviiviincinns 1.7 # 33 3.6 29
Other. ..o v scaea s 3.8 23 3.0 25 4.7
Sex
Mal€. ..ot s 1.1 22 0.8 0.9 08
Female .....cooviiiciiercrcreccrc e 0.8 0.7 1.0 12 1.0

#Too few cases for a reliable estimate.

'Targeted public school teachers were full-time public school teachers in grades 1 through 12 whose main teaching assignment was in
English/language arts, social studies/social sciences, foreign language, mathematics, science, or general elementary.

SOURCE: U.S. Department of Education, National Center for Education Statistics, 1993-94 Schools and Staffing Survey, unpublished
tabulations, 1998.
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Table C-9.—Percent of full-time public school teachers who participated in in-service or
professional development activities of various lengths that focused on various topics,
by selected school and teacher characteristics: 1993-94

Uses of educational technology for instruction Methods of teaching your subject field
School and teacher characteristic Total hours spent Total hours spent
More More
0 lto8 9to 32 than 32 0 lto8 9to 32 than 32
All targeted public schoot
teachers' ..o 49 36 12 3 33 38 20 8
School instructional level
Elementary school .......................... 49 35 13 3 26 41 24 9
Middle school ................ 49 37 11 3 38 36 19 7
High school...... 48 37 12 3 44 34 15 6
Combined .......coocvrenccis 52 35 10 3 44 36 13 7
School enrollment size
Less than 300........cccccconininncnns 53 35 10 2 37 38 19 7
300 t0 499.... 50 35 12 3 32 37 22 9
500 t0 999........ 48 37 12 3 31 39 22 8
1,000 0r mOre ..o 48 36 12 4 40 36 17 8
Locale
Central City ..ocovvveveerere s 48 36 13 3 28 40 23 10
Urban fringe/large town. 47 38 12 3 33 38 20 8
Rural/small town .........cccooceinnnee. 51 35 11 3 37 37 19 7
Region
Northeast ............ccoooeiiiiiiiiccs 57 30 11 2 37 37 18 7
Midwest ..o 52 36 9 3 39 38 17 6
South .... 45 38 14 4 30 40 22 8
WESE. .ot 46 37 13 4 30 35 24 12
Percent minority enroliment in
school
S percentor Jess.........cococovvniiins 51 35 11 3 37 37 19 7
6to20percent ......cocoviieiniee 45 39 13 3 35 37 20 8
21to 50 percent .........coccooeniieinnn. 48 36 12 4 32 40 20 8
More than 50 percent.............ccoceue. 51 34 12 3 28 39 24 9
Percent of students in school
eligible for free or reduced-price
school lunch
Less than 15 percent ...........ccconee 46 38 13 3 36 37 19 7
15 to 32 percent ......... 47 38 11 3 36 38 18 8
33 to 59 percent...... 51 34 12 3 31 38 22 8
60 percent or more 52 32 13 3 30 40 23 8
Main teaching assignment
General elementary’ 50 36 12 3 26 41 24 9
Math/science..............cocooennccnnnns 43 39 14 4 42 33 17 8
Other targeted academic subject..... 53 34 11 3 40 37 17 7
Teaching experience
3 or fewer years .........ccoovceennecenne. 54 32 11 2 32 36 22 10
4109 years ......... 47 37 13 3 27 40 22 11
10to 19 years ... 47 37 12 4 31 38 22 8
20 or more years 49 36 12 3 38 37 18 6
Teacher race/ethnicity
White, non-Hispanic...................... 50 36 12 3 34 38 20 8
Black, non-Hispanic ..........c.cc..c.... 44 38 13 4 27 43 23 7
Other ... 47 34 14 4 28 35 23 13
Sex
Male......ooooieiiie e 48 37 12 3 45 35 15 6
Female.........cccooovvviviecccncnn 49 35 12 3 30 39 22 9
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Table C-9.—Percent of full-time public school teachers who participated in in-service or
professional development activities of various lengths that focused on various topics,
by selected school and teacher characteristics: 1993-94 (continued)

In-depth study in your subject field Student assessment
School and teacher characteristic Total hours spent Total hours spent
More More
0 108 91032 than 32 0 lto8 9to0 32 than 32
All targeted public school
teachers’ . ......coocorrenrierrnrenninns 71 14 9 6 45 43 10 3
School instructional ievel
Elementary school ........c.cooceceeenen. 68 16 10 6 40 47 10 3
Middle school ..... 73 14 8 6 46 41 9 3
High school...... 74 12 8 7 53 36 8 2
Combined ......cccoiveieenniccirennns 79 11 6 5 54 36 8 2
School enrollment size
Less than 300.......ccccvrcormernincns 73 12 10 5 47 41 10 3
300 to 499.... 7 15 9 5 43 45 9 2
500t0 999.... 71 15 9 6 43 44 10 3
1,000 Or More ......cccceccvverenarencenenes 72 13 8 7 51 37 9 3
Locale
Central City ....ocooveviriniiicciirins 66 17 10 7 43 43 10 3
Urban fringe/large town. 71 13 9 6 43 44 10 3
Rural/small town ........ccccoveviinnnnns 74 13 8 5 48 41 9 2
Region
NOThEASE ...c.vvvvreeerreccrerecieeceeees 73 13 8 5 47 42 9 3
Midwest... 75 13 7 5 50 40 8 3
SOUth ..o 70 16 9 5 45 43 9 2
WESL.o oottt e enceeaeeeseeneesenenees 67 13 11 9 38 45 13 4
Percent minority enrollment in
school
5 percent or 1ess .......couveviivinvicninenne 74 13 8 5 47 41 9 3
6 to 20 percent.... 72 14 10 5 45 43 10 3
21 to 50 percent..... 70 14 9 6 46 43 9 2
More than 50 percent............cccccceee 67 16 10 7 42 45 10 3
Percent of students in school
eligible for free or reduced-price
school lunch
Less than 15 percent .. 72 13 9 6 47 42 9 2
15 to 32 percent ......... 73 13 8 6 47 42 9 2
33 to 59 percent...... 72 14 9 5 43 43 10 4
60 percent Or more............oceceerueeene. 69 15 9 7 43 44 10 2
Main teaching assignment
General elementary®............coo.eu..e. 69 16 10 5 40 47 10 3
Math/science 74 12 6 51 38 8 3
Other targeted academic subject..... 72 13 8 6 49 38 10 3
Teaching experience
3 or fewer Years .......ccoveevecurecenrnans 73 13 6 44 43 11 2
4109 years........ 70 13 11 7 43 42 11 3
10 to 19 years ... 70 15 6 45 43 10 3
20 OF MOTE YEAIS .....ceeeveuneenrveneaneane 73 15 8 5 47 42 8 2
Teacher race/ethnicity
White, non-Hispanic.........ccccceeee. 72 14 9 6 46 42 9 3
Black, non-Hispanic . 66 21 9 5 37 47 13 3
Other......ccoieiiiiienecerreeserenene 65 15 10 10 43 42 12 3
Sex
Mal€....ooreriiiireieee e 75 7 5 52 38 8 2
Female .....c.ocvveivcnniiiiiiccin 70 5 10 6 43 44 10 3
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Table C-9.—Percent of full-time public school teachers who participated in in-service or
professional development activities of various lengths that focused on various topics,
by selected school and teacher characteristics: 1993-94 (continued)

Cooperative leaming in the classroom

School and teacher characteristic Total hours spent
0 | 108 | 91032 | More than 32
All targeted public school teachers'.......... 47 39 11 3
School instructional level
Elementary SChOO! ........coommiicnnicciiine 46 39 12 3
Middle school 45 41 11 4
High school 50 37 10 3
Combined ......o.ooveee et 49 40 8 2
School enroliment size
Less than 300.......ccoiniimiininicne e 48 40 9 3
30010499 ..o 48 38 11 2
50010 999 ..o 46 39 12 3
1,000 OF MOTE ... 47 38 10 4
Locale
43 40 13 4
48 38 11 3
49 39 10 2
48 37 11 4
54 34 9 2
40 44 12 3
51 36 11 3
Percent minority enrollment in school
5 percent or less 50 38 10 3
61020 PEICENt ..ot . 50 38 9 3
21 to 50 percent 46 40 12 3
More than 50 percent.............ocoovniiecieenns 4] 41 14 4
Percent of students in school eligible for free
or reduced-price school lunch
Less than 15 Percent .........ccovmemcicininneennene 49 38 10 3
151032 percent.......ccoccovivennnnnns 50 37 10 3
33 to 59 percent ...... 45 40 11 3
60 Percent Or MOTE .........coovrirrrierinrinrie e 44 40 13 3
Main teaching assignment
General elementary’..........ccoooverineerconeicns 46 39 12 3
Math/science.......coccoeevevcveennnnns 47 40 10 4
Other targeted academic subject ... 49 37 10 3
Teaching experience
3 0F fEWET YEAIS ..o 47 39 12 3
4109 YEATS ...ooovvinieeceiiir e en e 47 . 38 12 3
1010 19 years ..... 46 38 11 4
20 OF MOTE YEATS ...cevieninrrianiiiinsennieserieniens 48 40 10 3
Teacher race/ethnicity
White, non-Hispanic ... 49 38 10 3
Black, non-Hispanic ..o 31 45 18 6
OURET.....ooieieeeeeeee et e 37 42 15 6
Sex
Male.......cooieeinniinnn e 49 38 10 3
Female 46 39 12 3

"Targeted public school teachers were full-time public school teachers in grades 1 through 12 whose main teaching assignment was in
English/language arts, social studies/social sciences. foreign language, mathematics, science, or general elementary.

*The category labeled general elementary includes teachers in the 1993-94 SASS study who indicated that their main teaching assignment was
general elementary.

NOTE: Percents are computed across each row for each type of professional development activity, but may not sum to 100 because of rounding.

SOURCE: U.S. Department of Education, National Center for Education Statistics, 1993-94 Schools and Staffing Survey, unpublished
tabulations. 1998.
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Table C-9a.—Standard errors of the percent of full-time public school teachers who participated in
in-service or professional development activities of various lengths that focused on
various topics, by selected school and teacher characteristics: 1993-94

Uses of educational technology for instruction Methods of teaching your subject field
School and teacher characteristic Total hours spent Total hours spent
More More
0 1to08 91032 than 32 0 lto8 91032 than 32
All targeted public school
teachers' ............coeoiiieeenn. 0.6 0.5 03 0.2 0.4 0.5 03 03
School instructional level

Elementary school ...........c..cc.cc.... 09 0.8 05 02 0.7 09 05 05
Middle school ........ 1.5 13 1.0 05 1.1 1.0 1.0 0.7
High school..... 0.7 0.5 0.4 0.3 0.7 05 04 03
Combined.... 0.8 09 0.5 0.2 1.0 0.8 0.6 05

School enroliment size

Less than 300 1 08 03 1.2 1.2 09 0.7
300t0499....... 1.1 0.7 03 09 1.1 0.7 0.6
50010 999....... 0.8 0.7 03 0.8 0.9 0.6 0.5
1,000 or more 0.8 05 03 0.8 08 0.7 0.6
Locale
Central City .......ooeciiiiicicniciee 1.3 1.1 0.6 04 0.8 0.7 0.8 0.7
Urban fringe/large town 1.1 1.1 0.6 03 1.0 1.0 0.7 0.6
Rural/small town ...........cccoooevnnne 0.8 0.6 05 02 0.7 0.6 0.4 04
Region
NOFEASE -....covvveereeir e rreeen 1.5 12 1.0 0.3 1.1 1.3 1.1 0.7
Midwest... 1.0 09 0.6 03 09 1.0 08 0.5
0.8 0.7 0.5 03 0.7 0.7 0.7 04
1.4 13 08 04 1.0 0.9 09 09
Percent minority enroflment in
school
5percent orless..........coooooeeeeiiincn. 09 08 0.6 03 0.7 09 06 0.5
6 to 20 percent........ 1.1 1.0 0.9 03 1.1 1.0 0.8 0.6
21 to 50 percent 1.2 1.2 09 04 1.0 1.2 09 0.7
More than 50 percent...................... 15 14 08 04 1.2 13 1.0 0.7
Percent of students in school
eligible for free or reduced-price
school lunch
Less than 15 percent ....... 09 08 0.7 04 1.0 09 0.7 06
15 to 32 percent......... 1.1 1.1 06 0.4 08 09 0.6 05
33 to 59 percent ... 13 08 0.3 0.7 09 08 08
60 percent Or MOTe........c.cceeeenrennne 1.1 0.7 04 12 13 1.0 0.7
Main teaching assignment
General elementary’....................... 038 0.8 05 02 0.7 038 0.6 05
Math/science............coooovirrcicinenn. 1.1 0.8 0.6 03 1.0 08 0.6 05
Other targeted academic subject..... 0.8 08 0.6 03 0.7 0.6 0.5 04
Teaching experience
3 or fewer years .........cccecerreecneennns 15 1.2 1.0 05 1.2 1.5 15 1.5
4109 Yyears ..........ccoerererieeeeiriecnns 1.2 1.1 09 04 09 1.0 08 08
10to 19 years ....c.ovveriieeiiiienne 09 09 0.5 03 09 0.7 0.7 05
20 OF MOTE YEArS .....ccvvvrneneeiceriiane 09 08 0.5 0.3 0.7 0.7 0.5 03
Teacher race/ethnicity
White, non-Hispanic..................... 06 05 04 0.2 0.5 0.5 04 0.3
Black, non-Hispanic .... 19 19 1.2 0.7 1.4 1.7 1.6 1.1
OHher........cooveeiees e eseseeen e 2.1 1.7 1.8 08 1.7 22 1.5 19
Sex
Male........coveerrien e 09 08 0.7 03 0.8 0.7 0.5 0.5
Female ..o 0.7 0.6 04 02 0.5 0.6 04 0.4
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Table C-9a.—Standard errors of the percent of full-time public school teachers who participated in
in-service or professional development activities of various lengths that focused on
various topics, by selected school and teacher characteristics: 1993-94 (continued)

In-depth study in your subject field Student assessment
School and teacher characteristic Total hours spent Total hours spent v
More ore
0 108 9to 32 than 32 0 1t08 9to 32 than 32
All targeted public school
teachers' . ..o 0.4 0.3 03 0.2 0.5 0.5 0.3 0.2
School instructional level
Elementary school .........c.cccovuevennnes 0.7 0.6 0.5 0.3 0.8 0.9 0.5 03
Middle SChoOl .....ovvcveveereiiicrrcranen, 1.0 09 0.6 0.6 1.1 1.2 0.7 0.5
High school.... 0.4 04 0.3 03 0.6 0.5 03 0.2
Combined .....c.coovveeeereeiiirecreenes 0.7 0.5 04 04 1.3 1.2 0.4 0.2
School enroliment size
Less than 300.........cccocrviveeriienerennnns 1.2 0.7 0.7 0.6 1.3 1.3 0.9 0.3
30010 499 1.1 0.7 3 0.5 1.1 1.2 0.6 03
50010 999......cmmirerererre e 0.7 0.6 0.5 0.3 0.8 0.8 0.6 03
1,000 OF MOTE ....covvveeecvereneere v 0.5 0.5 0.3 0.3 0.8 08 0.5 0.3
Locale
Central City .......ocovererevereriiaearenenes 1.0 0.8 0.6 0.6 1.1 1.1 0.7 0.5
Urban fringe/large town... 0.9 0.6 0.5 04 0.8 1.0 0.6 0.3
Rural/small town .........ccocoeeecinnne. 0.6 0.4 0.4 0.2 0.7 0.6 0.5 0.2
Region
NOheast ......ccovrvrievevreriirierereaeaeens 0.9 0.9 0.7 0.5 14 14 0.9 04
MIAWESL ..o 0.8 0.6 05 0.3 0.7 0.7 0.5 03
SOUth ..o 0.7 0.6 0.5 0.4 1.0 0.9 0.5 0.2
WESL. ..o ee st snssssans 1.2 0.9 0.8 0.6 1.0 14 0.7 0.5
Percent minority enroliment in
school
5 percent or 1ess......oovvevesreiecevenanns 0.7 0.5 0.4 0.3 0.7 0.8 04 0.3
6 to 20 percent..... 0.9 0.7 0.7 0.4 1.0 1.0 0.5 0.4
21 to 50 percent ... 1.0 0.7 0.7 0.7 1.4 1.3 0.8 0.3
More than 50 percent...........c.couoee.. 1.1 1.0 0.8 0.7 1.1 14 0.7 0.5
Percent of students in school
eligible for free or reduced-price
school lunch
Less than 15 percent..........c.ccoueee 0.8 0.5 0.6 0.4 0.9 1.0 0.6 04
15 to 32 percent 0.9 0.6 0.6 04 0.9 0.9 0.6 0.3
33 to 59 percent 0.9 0.6 0.6 0.4 1.1 1.1 0.7 0.4
60 percent OF more..........coveverrvananns 1.0 0.7 0.6 0.7 1.2 1.2 0.7 0.3
Main teaching assignment
General elementary?, 0.6 0.6 05 0.3 08 09 0.5 03
Math/SCience....coovvevereeeieiereeseerereee 0.8 0.5 05 0.4 0.9 0.9 0.5 0.3
Other targeted academic subject...... 0.6 0.5 0.4 0.5 0.8 0.7 0.5 03
Teaching experience
3 or fewer years .........cccovveereenecnnne 1.3 1.0 0.9 0.7 1.3 1.5 0.9 0.3
4109 years .......... 0.9 0.7 0.8 0.5 1.1 1.1 0.6 0.4
10to 19 years ...... 0.9 0.7 05 04 1.1 1.0 0.5 0.4
20 or more years 0.7 0.5 0.4 0.3 0.6 0.6 0.5 03
Teacher race/ethnicity
White, non-Hispanic....................... 04 0.3 03 0.2 0.5 0.5 03 0.2
Black. non-Hispanic ... 1.6 1.4 0.9 08 1.5 1.6 1.2 0.7
Other.......cooioeicecceereereeeee 2.1 1.3 1.2 1.5 2.1 1.9 1.0 0.8
Sex
Male......ooiieeeicrereeee s 0.8 0.6 0.4 0.4 0.8 0.8 0.4 03
Female ..o 0.5 0.4 04 0.3 0.6 0.6 0.4 0.2
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Table C-9a.—Standard errors of the percent of full-time public school teachers who participated in
in-service or professional development activities of various lengths that focused on
various topics, by selected school and teacher characteristics: 1993-94 (continued)

Cooperative learning in the classroom
School and teacher characteristic Total hours spent
0 | 1108 [ 91032 | Morethan32
All targeted public school teachers'.......... 0.5 0.5 0.3 0.2
School instructional level
Elementary sChOO! ........ccoovceririencneceicreene 0.7 09 0.6 0.3
Middle school ......coeurrrerceececc e 1.4 13 0.8 0.5
High school 0.7 0.6 04 02
Combined ...c.oeoviiieec e 1.2 1.0 0.5 0.2
School enroliment size
Less than 300.......ccoooiiiniiinccceeece 1.3 1.3 0.7 04
3001t0499.... . 1.0 0.8 0.7 0.3
50010999 e 09 09 0.6 03
1,000 OF MOTE .o 0.8 08 0.5 04
Locale
Central CItY «.ooeeee e 1.1 12 0.7 0.5
Urban fringe/large town...........ccccociiinnnnnne. 1.1 1.0 0.7 0.3
Rural/small town ... 0.6 0.6 0.4 0.2
Region
NOMBEASE ...t 1.5 1.3 0.8 0.5
Midwest... 0.8 0.8 0.5 0.3
South .... 0.7 0.8 0.5 0.3
WESL. .. creeerreeeneesrenoe e st an et et ree e 1.3 12 0.7 04
Percent minority enroliment in school
5 PErCENt OF JESS . .mcucecrvircieecececicsieerens 0.8 08 0.5 0.3
6 to 20 percent.... 1.1 1.0 0.6 0.3
21 to 50 percent ......... 12 1.2 0.6 0.5
More than 50 percent...........ccooevvemncnneennnae 1.2 1.2 1.0 0.5
Percent of students in school eligible for free
or reduced-price school lunch
Less than 15 percent .........ococooiiiiiininnnnns
15 to 32 percent 1.0 09 0.5 03
33 to 59 percent 09 1.0 0.5 03
60 Percent Or MOre........c.coceeeernrncrrncerereeens 1.1 1.0 0.7 04
11 1.0 1.0 0.5
Main teaching assignment
General elementary®.............cococooorerevennns
Math/SCIence.....c..ccvirriciieciciecieeienn 08 09 0.6 0.3
Other targeted academic subject ................... 0.8 0.7 0.4 04
0.8 0.7 04 03
Teaching experience
30r fEWET YEArS ...ocooceiiieiecereiceerne e
4109 YEAIS ... eenes 1.3 1.3 0.8 05
10to 19 years .... 1.1 1.0 0.6 03
20 or more years 0.8 09 0.6 0.3
09 09 0.5 03
Teacher race/ethnicity
White, non-Hispanic..........cccoeeneiiniinns 0.5 0.5 03 02
Black, non-Hispanic . 1.5 20 1.5 1.0
OHNET ...t e nenae 2.1 25 1.6 1.2
Sex
Mal€.....ioieiiecr et 09 0.7 0.5 03
Female .....ooooieiiiiieie e 0.5 0.6 04 02

"Targeted public school teachers were full-time public school teachers in grades 1 through 12 whose main teaching assignment was in
English/language arts, social studies/social sciences, foreign language, mathematics, science, or general elementary.

*The category labeled general elementary includes teachers in the 1993-94 SASS study who indicated that their main teaching assignment was
general elementary.

SOURCE: U.S. Department of Education, National Center for Education Statistics, 1993-94 Schools and Staffing Survey, unpublished
tabulations, 1998.
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Table C-10.—Percent of full-time public school teachers who participated in a formal induction
program during their first year of teaching and percent of full-time public school
teachers who are currently a master or mentor teacher in a formal teacher induction
program, by selected school and teacher characteristics: 1993-94

Participated in

- . . Currently a or
School and teacher characteristic induction program Y amaster

during first year mentor teacher
All targeted public SChool teachers’............ccovvueveienreercrree e, 28 12
School instructional level
EIEmMENtAry SCHOO! ...v it ettt 29 12
MIAAIE SCROOL ...t et e s 29 13
High SCROOL. ...t e s 26 13
COMBINED ...t e e 24 10
School enroliment size
LSS than 300 ... et st 20 10
25 11
30 12
30 13
Locale
Central CILY ..o 33 14
Urban fringe/large town... 29 12
RUFal/SMAall TOWN ..o ettt e et ettt sa e e 23 11
Region
INOTTREASE .......vvceececeieee s eea e esas s et s e se s eee e e s eea et an e ens e ne s necenenee 26 9
21 10
31 15
31 11
Percent minority enroliment in school
5 PEICENE OF LSS ...ttt ittt ettt s e oot 22 11
6 to 20 percent....... 26 11
21to 50 percent ........... 30 13
More than 50 PEICENT...........oiiiiee e e et s e 36 14
Percent of students in school eligible for free or reduced-price school lunch
Less than 15 PErCENT......c...oociiiiiii e 24 12
15 to 32 percent 25 12
33 to 59 percent .... 29 13
60 percent or more 33 12
Main teaching assignment
General EIEMENIATY ...........ovveeoeeieeee e ceeee et s 29 1
MaAth/SCIENCE ...ttt e 27 12
Other targeted academic subject 26 13
Teaching experience
3 or fewer years ... 59 3
4t09years ........ 47 10
10 to 19 years ...... 17 14
20 OF MOTE YEATS ....o.oueeeaeieeiseieieee et se e seseeasee e aeeeseeraca e s s saesssens s en b se st es s st 16 14
Teacher race/ethnicity
WHite, NON=HISPANIC ..o ittt s s 26 11
Black, non-Hispanic ... 39 19
OHRET. ...ttt ettt oo et e s et ea e ees e 37 12
Sex
MALE.....ooooe ettt ettt e e e enn e e e ees 27 11
FOMALE ..ottt et et ea et eaes 28 12

"Targeted public school teachers were full-time public school teachers in grades 1 through 12 whose main teaching assignment was in
English/language arts, social studies/social sciences, foreign language, mathematics, science, or general elementary.

*The category labeled general elementary includes teachers in the 1993-94 SASS study who indicated that their main teaching assignment was
general elementary.

SOURCE: U.S. Department of Education, National Center for Education Statistics. 1993-94 Schools and Staffing Survey, unpublished
tabulations, 1998.
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Table C-10a.—Standard errors of the percent of full-time public school teachers who participated
in a formal induction program during their first year of teaching and percent of
full-time public school teachers who are currently a master or mentor teacher in a
formal teacher induction program, by selected school and teacher characteristics:
1993-94

Participated in

.. . . Currently a master or
School and teacher characteristic induction program y

during first year mentor teacher
All targeted public school teaChers'..............ooiiiiuuiiiiireci e 0.6 0.4

School instructional level

Elementary SCROO! .........coooiiiiiiiie et 09 05

Middle school 1.2 1.0

HIZR SCROOL. . ..o et eeeenen 04 04

COMBINEA -ttt s e ea e e en e 09 0.6
School enrollment size

Less than 300. ettt et ettt et ettt et e nne s 1.2 1.0

30010 49T ..ottt ettt e et ettt ee e e e e eenear 1.0 0.6

50010 999..... 09 0.5

1,000 OF IMOTE ..ottt e et ee e sae e st e eteeateeeereeeese e e s s aaareanees s 09 0.6
Locale

CNLTAL CILY ..ottt ettt s e e ce e e e e s s e eeececeenee 12 0.8

Urban fringe/large towWn .......c.cccouinmiiin ittt 1.0 0.6

RUFAl/SMAll TOWN ..ot ccectraeceeeeeaereseaerer et sa s ea st sss s 0.7 0.5
Region

INOTEREAST ...ttt e re e e eceeeeees e ae e s ae e eeaenseneeeneeeeeneeneeneens 14 0.9

Midwest..... 09 0.5

SOUR e ettt e et eeteee e e et arar e reaes 0.8 0.6

VST et b e e et e e ce e e ee et eecaeeeaee s are et t e eserarer s 13 0.8
Percent minority enrollment in school

S PEICEML OF LESS .. ..ottt e et cae e casees e e s e er e et e et e ereere s e 08 05

61020 PErCENL ...t s 1.0 08

21to 50 percent .......... 1.0 08

More than 50 percent 1.3 1.0
Percent of students in school eligible for free or reduced-price school lunch

Less than 15 percent 08 0.6

15 to 32 percent........... 1.0 0.5

33 to 59 percent....... . 1.1 0.7

60 percent or more 1 09
Main teaching assignment

General EIEMENTATYZ. .........oeooeceecieeeeeeeeeeeeeereee e ee e e e e eeser e ene e eneean 09 0.6

Math/science.........cccovvcrineenene . 0.8 0.7

Other targeted academic SUDJEC ... e 0.7 0.6
Teaching experience

30T FEWET YEAIS ... oottt eb ettt e bttt e aer e nn s 1.5 0.5

10 D YOS ..ottt bttt ettt et bbbt n e enn s 14 08

TO L0 19 YEAIS ...ttt ebe st b eb e ee bbb s et s caecacsescecsnbnaes 0.7 0.7

20 OF IMOTE YEATS .....c.iviiiiiiieiictt ettt ettt et se e st s e e s bae e nesss e eee s bess e 0.6 0.5
Teacher race/ethnicity

White, nOn-HiSPaniC ..........ocoooiiiiiiii e e 0.6 04

Black, non-Hispanic .. 2.1 1.5

OTRET ..ottt e s b ettt b bt bt eb et be e a b ea 22 13
Sex

ALttt ettt e e ee e e bb bbb en s e e 0.8 0.5

FOMAIE ...ttt ettt 0.7 0.4

'"Targeted public school teachers were full-time public school teachers in grades 1 through 12 whose main teaching assignment was in
English/language arts, social studies/social sciences, foreign language, mathematics, science, or general elementary.

*The category labeled general elementary includes teachers in the 1993-94 SASS study who indicated that their main teaching assignment was
general elementary.

SOURCE: U.S. Department of Education, National Center for Education Statistics. 1993-94 Schools and Staffing Survey, unpublished
tabulations, 1998.
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Table C-11.—Average class size for full-time public school teachers in general elementary
classrooms and departmentalized settings, by selected school and teacher
characteristics: 1993-94

Teaching assignment
School and teacher characteristic General elementary Departmentalized
classrooms' settings’
All targeted public SCh00] teaChErS®..............ocueieree e 24 24

School instructional level

Elementary SChOO! ............ooiiiiiiiiiiicic et s 24 #

Middte school ..... . # 25

High school..... “ # 23

COMDBINE ...ttt e e ettt # 23
School enrollment size

Less than 300 . ..ot e e 21 19

30010 499.... 23 22

S00L0 999 ...ttt et ettt ettt b et ettt 25 24

JL000 OF IMOTE <.ooneeeeeee ettt eee ettt eeen seeaeeae s e e nasaae et eneeneeeas smeab et aneaemseeebeees 26 25
Locale

CNITAl CILY ...ttt eae st ebe e se e et see e et e e b e ee e sbense e ee e m e semeeebeensinn 25 25

Urban fringe/large town... - 25 24

RUral/small EOWI ....oc.oiiiiiiii et e 23 22
Region

NOTTREASE ...ttt ee e b bbb bbb e e e e e enies 24 22

MIAWESL. ...ttt et et ee ettt neb et e ss e enens 23 23

South .... 23 24

VS ettt ettt et s et es et eb e bbb n e e h e ettt ettt e b et eee 27 26
Percent minority enroliment in school

5 PEICEIMLOT JESS «o.evieieeeicceie it e seansnane s b ese s ebs e s sseeeeeeseeeeeee et nemecacaceeeeeseenbereac 23 23

610 20 PEICENT ...ttt ettt ettt ettt et ee e 24 23

21 to 50 percent . 24 24

More than 50 PEICENML..........ooiiiiiieeeeeeee et ettt e e e e ebe e e s ene e b e sbesee e ebeens 24 25
Percent of students in school eligible for free or reduced-price school lunch

Less than 15 PEICENT........ooiiiiie ettt ettt nees 24 24

15 to 32 percent 24 23

33 to 59 percent 24 24

60 percent or more 24 24
Teaching experience

3 0T FEWET YEAIS «..ocnoiiiii et et et e e et et eseeeeese e se e e s e e e s e e e meebenenbee e see st emee e e sbeneeenes 24 24

4109 years ........ 24 24

10to 19 years .... 24 23

20 or more years 24 24
Teacher race/ethnicity

White, non-HiSpanic ..........coiriririe e 24 24

Black, non-Hispanic . 24 25

(87117 SO OO SV SOV 25 24
Sex

MALE... .ottt sa e st e s e ettt en e et b e eat 23 24

FeMALe ... e 24 23

#Data for general elementary classrooms are reported for elementary schools only; data for departmentalized settings are not reported for
elementary schools. Data for all school levels are included in the totals and in analyses by other school and teacher characteristics.

'The category labeled general elementary classrooms includes teachers in the 1993-94 SASS study who indicated that their main teaching
assignment was general elementary.

*The category labeled departmentalized settings includes teachers in the 1993-94 SASS study who indicated that their main teaching assignment
was in English/language arts. social studies/social sciences. foreign language, mathematics, or science.

Targeted public school teachers were fuli-time public school teachers in grades 1 through 12 whose main teaching assignment was in
English/language arts, social studies/social sciences, foreign language, mathematics, science, or general elementary.

NOTE: Approximately 5 percent of the teachers were excluded from these SASS class size analyses. either because they taught “pull-out”
classes, where they provided instruction to students who were released from their regular classes (2 percent), or because of reporting problems in
their class size information (3 percent).

SOURCE: U.S. Department of Education, National Center for Education Statistics. 1993-94 Schools and Staffing Survey. unpublished
tabulations. 1998.
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Table C-11a.—Standard errors of the average class size for full-time public school teachers in
general elementary classrooms and departmentalized settings, by selected school
and teacher characteristics: 1993-94

Teaching assignment
School and teacher characteristic General elementary Departmentalized
classrooms’ settings’
All targeted public SChool teaChers’..........coovmivriiorcerccecenceries e s 0.1 0.1
School instructional level
Elementarny SCROO! .........ocimiriirieiiiircire et s s 0.1 #
Middle school # 0.2
High SCROOL.... ... e bbb # 0.1
COMBINED ...oees ettt ee bbb bbbt et st # 0.2
School enroliment size
Less than 300 e 0.3 0.3
300t0499..... 02 0.2
SO0T0 DD ..ottt bt e st e 0.1 0.1
1000 OF MNOTE ..ottt ettt e e ettt s e e bbb e e e n et 0.5 0.2
Locale
CENTAL CILY ..ot et et s s e 0.2 0.2
Urban fringe/large town. 0. 0.1
Rural/small TOWN ..ot s 0.1 0.1
Region
INOTTREASE ....e et e se e bt sh s b an s e e anbeem e cn et e s ba bbbt sm s a e ns e 03 0.2
IMAWESL ... oottt ee et e st se e e ee e em b ee bbb nr e b nesean b snabn 0.2 0.1
SOULN .ottt ket et e b e enen 0.1 0.1
WWESE. ettt ree et st s eb e cm o ee et s b m e se e e ean R e R R eEeE et bR b b aenen s ea et en 02 0.2
Percent minority enrollment in school
3 PEICENL O 1SS ... voeuieeeceeeeerece e eireeie e siesmeeeeera e se e s e b mm bbb s b s e en et eb e 0.2 0.1
6 to 20 percent .... . 0.2 0.1
2110 50 PEICENL ..ot cosms s b es e 0.2 0.2
MOTE than 50 PEICENL........ccuiiiiiiieieeeeer s ereseeiesereeeetenemicerm e erensbecsnie s e s beassassanates 0.3 0.3
Percent of students in school eligible for free or reduced-price school lunch
Less than 15 percent........ccccoooovvinnnnnns s - 02 0.1
15 to 32 percent ...... . 02 0.1
3310 59 PEICENL ...oeiereiie et eeerireneese et st st ene e e sem e emm et embms s n et anna e 0.2 0.2
60 PEICENT OF MIOTE ... et eeeeeeteeeeseeseseaesoneesenesaemeneaeeiennemansbensnas b ben st sn b ea e nnane e 0.2 0.3
Teaching experience
30T FEWET YEAIS ....e.iviciieenecceier e ee st cm e sesb e e eaemenesseae e en e e sh e s s st ebes 03 02
B 10D YEAIS ....cviieeererereeeae sttt eie e oo e e e b s ettt 02 0.2
10to 19 years ..... . 0.1 0.2
20 or more years 0.1 0.1
Teacher race/ethnicity
White, non-Hispanic 0.1 0.1
Black, non-Hispanic 04 4
(11 Y= O OO OO OSUP SOOI 04 1.5
Sex
Y L O OO SRS 03 0.1
FOMAIE .t e e e e b e s et 0.1 0.1

#Data for general elementary classrooms are reported for elementary schools only; data for departmentalized settings are not reported for
elementary schools. Data for all school levels are included in the totals and in analyses by other school and teacher characteristics.

'The category labeled general elementary classrooms includes teachers in the 1993-94 SASS study who indicated that their main teaching
assignment was general elementary.

*The category labeled departmentalized settings includes teachers in the 1993-94 SASS study who indicated that their main teaching assignment
was in English/language arts, social studies/social sciences, foreign language, mathematics, or science.

3Targeted public school teachers were full-time public school teachers in grades 1 through 12 whose main teaching assignment was in
English/language arts, social studies/social sciences. foreign language, mathematics, science, or general elementary.

NOTE: Approximately 5 percent of the teachers were excluded from these SASS class size analyses, either because they taught “puli-out”

classes. where they provided instruction to students who were released from their regular classes (2 percent). or because of reporting problems in
their class size information (3 percent).

SOURCE: U.S. Department of Education. National Center for Education Statistics. 1993-94 Schools and Staffing Survey. unpublished
tabulations, 1998.
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Table C-12.—Percent of full-time public school teachers agreeing or disagreeing with selected
statements about parent and school support for teachers, by selected school and
teacher characteristics: 1993-94

The school administration’s behavior toward the

staff is supportive and encoura,

oine
=ln=

1 receive a great deal of support from

parents for the work I do

School and teacher characteristic Strongly s:;ln; s:;ln; SFrongly Strongly s:}rln; 5‘3:1; SFrongly
agree . disagree agree . disagree
agree disagree = agree disagree =
All targeted public school
teachers’ . ....cccooreeerecenniicvnninens 4] 38 14 7 11 42 30 17
School instructional level
Elementary school ............ccoccoeee. 44 36 12 7 15 46 26 13
Middle school.......... 41 37 14 8 8 37 34 21
High school.......cccoonriininnn. 33 42 17 8 6 36 36 23
Combined .......coomrmernneceiene 36 39 16 8 7 38 34 21
School enrollment size
Less than 300 40 39 14 7 13 43 30 13
300t0499....... 42 38 14 7 12 44 28 16
500t0999....... 43 37 13 7 12 42 30 16
1,000 or more 36 40 15 9 7 37 33 23
Locale
Central City ..o.ocoveereeerree e 42 35 14 9 11 37 31 21
Urban fringe/large town. 41 38 14 7 13 44 28 15
Rural/small town .....ccc.cooceervrnneen. 40 40 14 7 10 42 31 16
Region
NOMhEast .......c.cemreerreveeircecencecnnan 33 39 18 10 13 43 27 17
MiIAWESE ... 37 38 15 9 10 46 30 14
SOUth ... 45 38 11 6 10 38 32 20
WESL..oceniiins ceeeeecreerrerer e 45 37 13 6 12 43 28 17
Percent minority enroliment in
school
S percent or 1ess........cccervieverirennns 38 39 15 8 11 46 29 14
6 to 20 percent..... 42 39 13 6 15 48 26 11
21 to 50 percent ......... 44 37 13 6 9 40 32 19
More than 50 percent.... 40 37 14 9 9 30 34 27
Percent of students in school
eligible for free or reduced-price
school lunch
Less than 15 percent...........c.ccoe..... 38 40 ) 8 15 48 27 11
15 to 32 percent 42 38 14 7 11 44 30 16
33 to 59 percent 43 38 12 7 9 41 31 19
60 percent or More........cccveuenenene. 41 37 13 9 10 33 33 25
Main teaching assignment
General elementary®............c..ccoo..... 44 37 12 7 15 47 25 13
Math/science........cooermrreernernneneae 36 40 16 8 7 36 35 22
Other targeted academic subject ..... 37 39 15 9 7 37 34 22
Teaching experience
3 0r fewer Years ......ccoceeeeerevecnnenns 48 37 10 5 10 38 34 19
4109 YEarS ....coevererererriecenecnreaes 40 38 14 8 10 38 31 20
10to 19 years ... 41 38 14 8 11 42 30 17
20 or more years 38 39 15 8 12 44 28 15
Teacher race/ethnicity
White, non-Hispanic...........c.cece. 40 38 14 7 11 42 30 17
Black, non-Hispanic 47 33 10 9 18 36 27 19
Other....cooiiiiiccieenees 39 41 12 8 12 42 30 17
Sex
Male...ouiiiiieiiiieiiee e 36 41 15 8 8 38 34 20
Female ......c.oooooovmnniicniniinins 42 37 13 7 12 43 29 16
0 C-31
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Table C-12.—Percent of full-time public school teachers agreeing or disagreeing with selected
statements about parent and school support for teachers, by selected school and
teacher characteristics: 1993-94 (continued)

School and teacher characteristic

Goals and priorities for the school are clear

Strongly agree

Somewhat agree

J Somewhat disagree ] Strongly disagree

All targeted public school teachers'..........

School instructional level
Elementary school ...
Middle school .....
High school......
Combined ..o

School enrollment size
Lessthan 300 ..o
300t0499.....
500t0999........
1,000 OF MOTE ....eviiiiieiiiieeeieie e

Locale
Central City ..o
Urban fringe/large town.
Rural/small town ...t

Region

Percent minority enrollment in school
S percent or [ess.......oovvveninieiiiiiniinii s
610 20 PErcent ..........coovevieeeiniinninienieneen e
21 10 50 percent .......cccueeveeieiceeniiiciecneee
More than 50 percent...........c.ccccocveceninenieenee

Percent of students in school eligible for free
or reduced-price school lunch
Less than 15 percent ..........ccccvvieiniinicinenne
15t032 percent .......cceeerenciicnnieieniniccene,
3310 59 Percent ......cccueeeiiieeecec s
60 percent OF MOTE...........oeeriieieieniriieeeeeens

Main teaching assignment
General elementary?.............cccoocoeeevircvrinnnn.
Math/science
Other targeted academic subject ...................

Teaching experience
3 or fewer years ........ccoceeerrinceccciee e
4109 Years ........couiiiiiii e
10t0 19 years ......cccoooeiieiniiicccecie e
20 OF MOYE YEAIS ...c.eeuenieerriee et ereeneas

Teacher race/ethnicity
White, non-Hispanic..........c..ccoeiinnnnne.
Black, non-Hispanic ..

37

27
41

45

47
44
45
43

47
30
43

50
43

14 4
10 3
17 4
19 5
19 5
13 4
11 4
13 3
18 5
12 5
13 3
15 4
17 5
15 4
11 3
16 4
15 4
13 3
12 3
14 5
14 3
14 4
12 3
13 5
10 3
18 5
17 5
13 2
15 4
13 4
14 4
14 4
9 4
12 4
18 5
12 3

'Targeted public school teachers were full-time public school teachers in grades 1 through 12 whose main teaching assignment was in
English/language arts, social studies/social sciences, foreign language. mathematics, science, or general elementary.

*The category labeled general elementary includes teachers in the 1993-94 SASS study who indicated that their main teaching assignment was

general elementary.

NOTE: Percents are computed across each row for each statement, but may not sum to 100 because of rounding.
SOURCE: U.S. Department of Education, National Center for Education Statistics, 1993-94 Schools and Staffing Survey, unpublished

tabulations, 1998.
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Table C-12a.—Standard errors of the percent of full-time public school teachers agreeing or
disagreeing with selected statements about parent and school support for teachers,
by selected school and teacher characteristics: 1993-94

The school administration’s behavior toward the

I receive a great deal of support from

staff is supportive and encouraging parents for the work I do
School and teacher characteristic Some- Some- Some- Some-
Strongly what what SFroneg Strongly what what S!rongly
agree . disagree agree . disagree
agree disagree e agree disagree
All targeted public school
teachers' ..o 05 05 0.3 0.3 03 0.5 0.4 04
School instructional level
Elementary school ...............cccouee.e. 038 0.7 0.5 0.5 0.6 0.8 0.6 0.5
Middle school ..........cccoovnniiiiinnnn. 1.3 12 09 0.7 0.7 1.1 1.2 1.0
High school...........c.ccooiniinns 0.6 0.6 0.5 03 03 0.7 0.5 0.6
Combined ... 09 1.0 0.7 0.6 04 0.8 09 0.8
School enrollment size
Lessthan 300..........ccoeveeneencinnen 1.4 1.7 1.0 0.6 1.0 1.3 14 0.9
300 to 499 1.1 09 0.8 0.7 0.7 1.0 09 08
500 to 999 08 0.7 0.5 05 0.3 0.8 08 0.6
1.000 OF MOTE ..o 1.0 08 0.6 05 05 1.0 09 0.8
Locale
Central CIty .....ccoovverrrrreecc e 3 1.2 0.7 0.6 0.6 1.0 1.0 08
Urban fringe/large town. . 1.0 09 0.7 04 0.6 1.1 08 0.7
Rural/small town ..., 0 0.7 05 04 0.5 0.7 0.6 05
Region
Northeast ......c.cocovveiviiiiiereciieeiens 4 1.5 1.2 1.0 1.1 1.2 1.2 1.1
MiIdWeSt ..o 1.0 1.0 0.6 05 0.6 1.0 08 08
SOUth ..o 0.9 08 04 04 05 0.6 0.6 05
WESL....oeiiiii e 1.2 1.3 08 0.6 0.8 1.3 1.1 1.0
Percent minority enroliment in
school
Spercent Or less ......ccoovovevvveneennnnn. 0.7 0.8 0.6 0.5 0.5 0.7 0.7 0.5
6 to0 20 percent ... 1.1 1.1 07 0.6 09 1.2 1.0 0.7
2110 50 percent .......cocecvvevrieerneenee 1.0 09 0.6 0.4 08 1.2 1.1 0.8
More than 50 percent...................... 13 1.0 09 0.8 0.7 1.1 1.0 1.0
Percent of students in school
eligible for free or reduced-price
school lunch
Less than 15 percent .........ccccoeenne. 1.0 0.8 0.7 05 0.7 0.9 09 0.6
15 to 32 percent ...... 0.8 0.7 06 05 0.6 09 0.7 0.7
33 to 59 percent ...... 1.2 1.3 0.7 0.6 0.7 1.1 1.0 0.8
60 percent or more 3 1.2 08 0.7 0.6 12 10 1.1
Main teaching assignment
General elementary®........................ 08 0.7 05 06 0.6 09 06 0.5
Math/science.........cocooreriieinencinenne 08 0.8 0.6 05 0.6 09 0.8 08
Other targeted academic subject ..... 0.8 0.9 0.5 0.4 04 0.7 0.7 0.5
Teaching experience
3 or fewer Years ........ccccoevnveienenne 15 1.4 0.8 0.7 10 13 14 1.0
4109 YEArS oo 1.0 1.1 06 08 0.7 09 09 09
10 to 19 years 08 08 0.6 04 0.7 0.7 0.6 0.6
20 OF MOTE YEAIS ....o.vmverereeiirieneenne 09 09 0.6 04 0.5 0.8 0.6 0.6
Teacher race/ethnicity
White, non-Hispanic....................... 05 0.6 0 03 03 05 0.4 0.4
Black, non-Hispanic .. 1.7 1.6 1 1.6 13 19 1.6 1.4
Other........coooivieeeee e 2.1 1.8 1.0 14 1.8 22 1.5
Sex
Male...oooooiiiiie e 08 09 0.5 0.6 05 08 0.7 0.7
Female.... 0.6 0.6 04 0.4 04 0.6 0.4 0.4
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Table C-12a.-—Standard errors of the percent of full-time public school teachers agreeing or
disagreeing with selected statements about parent and school support for teachers,
by selected school and teacher characteristics: 1993-94 (continued)

Goals and priorities for the school are clear

School and teacher characteristic - -
Strongly agree I Somewhat agree ] Somewhat disagree [ Strongly disagree
All targeted public school teachers'.......... 0.5 0.4 0.4 0.2
School instructional level
Elementary school ......c.cccccooveimrivncvnrirnennne 0.7 0.7 04 03
Middle SChool ......ccoecccevriniairierriieceeiriene 1.3 13 1.0 0.5
High school 0.6 0.5 0.5 0.2
Combined .......ooeeiiiiiiceeens 1.0 1.0 0.8 0.4
School enrollment size :
Less than 300......c..cccovivnecnriecceen 1.2 13 0.8 0.5
300 to 499 11 0.8 0.7 0.3
500 to 999 0.7 0.8 0.6 04
1,000 OF MOTE ..ot cerreros 0.9 09 0.7 03
Locale
Central City «.c.ovvverieeeeiceeeereee e 1.0 09 0.8 0.5
Urban fringe/large town.........cccccoocovveurennce 1.1 1.0 0.6 0.3
Rural/small town ... 0.8 0.6 0.5 03
Region
1.1 1.5 0.9 0.6
0.8 0.7 0.7 0.4
0 0.8 0.5 03
1.1 1.1 0.7 0.4
Percent minority enrollment in school
S Percent Or 1€SS .....coovvvveeerveeecerceiceeereeiereenas 0.6 0.8 0.5 03
6 to 20 percent ....... 1.0 09 0.6 03
21 to 50 percent......... 1.1 1.0 0.6 03
More than 50 percent...........c.ocooevveivuiriercennes 1.2 09 0.9 0.7
Percent of students in school eligible for free
or reduced-price school lunch
Less than 15 percent ........ccocorviinnininaneee 0.7 0.7 0.6 : 03
15to 32 percent ........ 1.0 09 0.7 0.4
33to 59 percent.... 1.1 1.0 0.7 03
60 percent or more 1.1 1.0 0.8 0.7
Main teaching assignment
General elementary®............ccoooovviveecrennn. 0.8 0.8 0.4 03
Math/science..........ocooecivecveeeeireereeceeeeeiee i 0.7 0.7 0.7 0.4
Other targeted academic subject ................... 0.7 0.7 0.6 03
Teaching experience
30r fEeWEr YEArS .........ccoeuviierieectecveveveanenes 1.8 18 0.9 03
4109 YEAIS ..o e 09 1.0 0.9 0.6
10to 19 years ... 09 09 0.6 0.4
20 or more years 08 0.8 0.5 03
Teacher race/ethnicity
White, non-Hispanic.............cccconviininne 0.5 05 0.4 02
Black, non-Hispanic . 2.1 1.8 1.1 13
OLhEr ..ot eevee 23 20 1.1 0.6
Sex
Male.....coieiiiciii et 0.8 0.8 0.6 04
Female........o.coovviiiiiriiriiincccniieceene 0.5 0.5 0.4 0.2

'Targeted public school teachers were full-time public school teachers in grades 1 through 12 whose main teaching assignment was in
English/language arts, social studies/social sciences, foreign language, mathematics, science, or general elementary.

The category labeled general elementary includes teachers in the 1993-94 SASS study who indicated that their main teaching assignment was
general elementary.

SOURCE: U.S. Department of Education, National Center for Education Statistics, 1993-94 Schools and Staffing Survey. unpublished
tabulations, 1998.
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Table D-1a.—Standard errors of the percent of public school teachers who majored in various fields

of study for a bachelor’s or graduate degree, by selected school and teacher

characteristics: 1998

School characteristic Academic Subject_arela Gene@l Othgr ,
field education education education
All targeted public school 1€ACRETS” wooeeeeeeeeee et 0.9 0.7 0.8 05
School instructional level
Elementary school... 1.5 1.1 1.3 0.9
Middle school 22 1.5 1.7 08
High SCROOL....cucueeiieeiiee ettt ettt bbbt 1.2 1.3 0.7 0.2
COMDBINED ...eveieiieiieeeeeieviee et e st etestsbe e e et ee e bt st b cae st ebe e 3.4 33 1.9 1.5
Teaching experience
3 OF FEWET YEATS ..covuieeeeieieceieie s sttt et en b e st et e 2.1 0.8 2.1 08
410 9 YEATS ..o 2.0 1.5 23 0.8
1O 10 19 YEATS ..o rb bttt st bt sttt s 1.5 1.5 1.7 1.0
20 OF MOTE YEATS o..ceueceeueucucucucceucacesesesessabebisb b sbebabassbeb e st st st sssnassbsba e 1.6 1.1 1.5 1.1

'Subject area education is the teaching of an academic field, such as mathematics education.

2Examples of other education fields are special education, curriculum and instruction, and educational administration.

3Targeted public school teachers were full-time public school teachers in grades 1 through 12 whose main teaching assignment was in
English/language arts, social studies/social sciences, foreign languages, mathematics, or science, or who taught a self-contained classroom.

SOURCE: U.S. Department of Education, National Center for Education Statistics, Fast Response Survey System, Teacher Survey on Professional

Development and Training, 1998.
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Table D-2a.—Standard errors of the percent of full-time public school teachers who majored in
various fields of study for a bachelor’s or graduate degree, by selected school and
teacher characteristics: 1993-94

School characteristic Academic Subject_arela Generfxl Olhc?r ,
field education education education
All targeted public school teachers® ...........c...coovvvreeveesvoeenseecenceeneennn, 0.5 0.3 0.5 03
School instructional level
Elementary school.. TS 0.8 0.5 08 0.4
Middle SCHOOL.....ccvieiierer e et reeer st s ses e e s ir b enae saeneene 12 0.9 1.0 0.6
High SChOOL ..ottt e e e e e e 0.6 0.5 0.2 0.1
ComMDINEd.....coviiiiiiineieerere et e seereesas et ese st enstressasassssesns srens 0.9 0.7 0.5 0.2
Teaching experience
3 OF fEWET YEAIS.....cctriieeniercttenneeniet et esnee et nssmssnnsennen 1.7 1.0 1.7 04
B0 D YOAIS....ccveriereieereeresreeeeenceseeseentraeseesnareresasneens saeenrerasaeanerasesannes 1.1 0.7 1.1 0.6
TO L0 19 YOS .....cveeiiereere et e eereie et sne s sae st eneesnane e e s e saneetennas 0.7 0.7 09 0.5
20 OF IMOTE YEATS.cvrerveveerirererrrerreeentreeansareeeeneesnsesentsoseessnsensnsntsosersesns 0.8 0.6 0.8 04

'Subject area education is the teaching of an academic field, such as mathematics education.
*Examples of other education fields are special education, curriculum and instruction, and educational administration.

Targeted public school teachers were full-time public school teachers in grades 1 through 12 whose main teaching assignment was in
English/language arts, social studies/social sciences, foreign languages, mathematics, science, or general elementary.

SOURCE: U.S. Department of Education, National Center for Education Statistics, 1993-94 Schools and Staffing Survey, unpublished tabulations,
1998.
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Table D-3a.—Standard errors of the percent of full-time public school teachers in general elementary
classrooms and departmentalized settings with various types of teaching certificatesin

their state: 1998

Type of teaching certificate

Teaching assignment

General elementary

Departmentalized settings:

classrooms' main teaching assignment

Regular or standard state certificate, or advanced professional certificate .. 0.7 0.5
Provisional or other type of certificate given while participating in an

“alternative certification Program™.......cccceriiieueiuesenenreiemren e e eaens 04 0.3
Probationary Certificale ........ocoomuiiuimirirncecncsimeninie et 03 0.3
Temporary CertifiCate ...t et e 03 0.2
Emergency certificate Or WaiVer.........c.occoiimmiimnmninniic v 0.2 0.2
NO CEIITICALE 1.ttt et et * 0.1

*Estimate of standard error is not derived because it is based on a statistic estimated at 0 or 100 percent.
'"The category labeled general elementary classrooms includes all teachers of self-contained classrooms in the 1998 FRSS study. regardless of

instructional level. Almost all (95 percent) of the self-contained classrooms were at the elementary school level.

SOURCE: U.S. Department of Education, National Center for Education Statistics, Fast Response Survey System, Teacher Survey on Professional

Development and Training, 1998.
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Table D-4a.—Standard errors of the percent of full-time public school teachers in general elementary
classrooms and departmentalized settings with various types of teaching certificates in

their state: 1993-94

Type of teaching certificate

Teaching assignment

General elementary
classrooms’

Departmentalized settings:

main teaching assignment’

Regular or standard state certificate, or advanced professional certificate .. 0.5 0.4
Provisional or other type of certificate given while participating in an

“alternative certification Program™.........ccccevevveesririnnnrecesierisesinre e senens 0.2 0.2
Probationary certificate ..... . 0.2 0.1
Temporary CertifiCate ......ocociciciieiiiiceiii e sccrce st e eeeeeie 0.2 0.1
Emergency certificate Or WalVer........c.coccereiiniicriorireeiesesreesesessevesresesesnas 0.1 0.1
No certificate 0.2 0.3

'"The category labeled general elementary classrooms includes teachers in the 1993-94 SASS study who indicated that their main teaching

assignment was general elementary.

*The category labeled departmentalized settings includes teachers in the 1993-94 SASS study who indicated that their main teaching assignment was
in English/language arts, social studies/social sciences. foreign language, mathematics, or science.

SOURCE: U.S. Department of Education, National Center for Education Statistics, Fast Response Survey System, Teacher Survey on Professional

Development and Training, 1998.

D-10



Table D-5a.—Standard errors of the percent of full-time public school teachers in grades 7 through
12 who reported having an undergraduate or graduate major or minor in their main
teaching assignment field, by selected school characteristics: 1998

Social
School and teacher characteristic 1 English/ Foreign S[Ud'.CS/ Mathematics Science
anguage arts language social
science
All targeted public school teachers' ................... 1.4 1.3 1.6 2.1 1.8
Locale
Central CILY c.cceeeieeee et e 3.4 1.5 3.7 44 38
Urban fringe/town/rural 1.6 1.7 1.9 2.6 1.5
Percent minority enrollment in school
50 percent or 1€ss.....cvcmviininiiiiicisce s 1.5 1.4 2.0 22 1.7
More than 50 Percent.........ccoeeueeeeeereeeeseseceesecenene 3.7 3.0 3.7 5.6 4.8
Percent of students in school eligible for free or
reduced-price school lunch
Less than 60 percent. . 1.3 1.3 1.9 2.1 1.8
60 PErCENt OF MOTE ...evueeneeeeiiereeececereese s 5.0 # 44 6.4 6.0

#Too few cases for a reliable estimate.

"Targeted public school teachers were full-time public school teachers in grades 1 through 12 whose main teaching assignment was in
English/language arts, social studies/social sciences, foreign languages, mathematics, or science, or who taught a self-contained classroom.

SOURCE: U.S. Department of Education, National Center for Education Statistics, Fast Response Survey System, Teacher Survey on
Professional Development and Training, 1998.
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Table D-6a.—Standard errors of the percent of full-time public school teachers in grades 7 through
12 who reported having an undergraduate or graduate major or minor in their main
teaching assignment field, by selected school characteristics: 1993-94

Social
School and teacher characteristic English/ Foreign S[UdfeS/ Mathematics Science
language arts language social
science
All targeted public school teachers' ................... 1.0 0.8 0.9 0.9 1.1
Locale
Central CILY coevveeerrerrerereie s ceees e s ssesaes e iesnas 2.1 1.2 1.4 2 1.9
Urban fringe/town/rural 1.1 1.0 1.0 1.3 1.3
Percent minority enrollment in school
50 percent or less........ ereree e 0.9 0.9 1.0 1.2 1.2
More than 50 percent 2.6 1.4 1.8 2.8 2.8
Percent of students in school eligible for free or
reduced-price school lunch
Less than 60 percent............ooveeeecveeceereeeeenensenrennnns 1.0 0.9 1.0 1.2 1.1
60 percent or more ..... 2.9 1.9 3.2 3.8 3.9

!Targeted public school teachers were full-time public school teachers in grades 1 through 12 whose main teaching assignment was in
English/language arts, social studies/social sciences, foreign languages, mathematics, science, or general elementary.

SOURCE: U.S. Department of Education, National Center for Education Statistics, 1993-94 Schools and Staffing Survey, unpublished tabulations,
1998.
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Table D-7a.—Standard errors of the percent of full-time public school teachers in grades 9 through
12 who reported having an undergraduate or graduate major or minor in their main
teaching assignment field, by selected school characteristics: 1998

School and teacher characteristic English/ Foreign Soc.n al Su.]d'eS/ Mathematics Science
language arts language social science
All targeted public school teachers'...............cc.cc.... 1.0 15 12 2.0 14

Locale

Central CItY ...oeeeeeeeeee et 23 * 22 4.7 4.6

Urban fringe/town/rural ..........ccccooiinciecoccccnecnae 12 21 1.6 23 1.3
Percent minority enrollment in school

SO PErcent Or 1SS ......cvcveviiiciriieccress et 1.1 1.7 1.5 20 1.4

More than 50 Percent...........ococeeeiciiecrinice s 25 # 23 6.3 37
Percent of students in schoo! eligible for free or
reduced-price school lunch

Less than 60 percent ..........ccocoevvevccesinnnncineinc s 1.0 1.6 1.2 2.0 1.5

60 PEICENL OF MOTE ........oviveerimeeiiriinene it 4.0 # # 89 #

*Estimate of standard error is not derived because it is based on a statistic estimated at 0 or 100 percent.
#Too few cases for a reliable estimate.

'Targeted public school teachers were full-time public school teachers in grades 1 through 12 whose main teaching assignment was in
English/language arts, social studies/social sciences, foreign languages, mathematics, or science, or who taught a self-contained classroom.

SOURCE: U.S. Department of Education, National Center for Education Statistics, Fast Response Survey System, Teacher Survey on Professional
Development and Training, 1998.
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Table D-8a.—Standard errors of the percent of full-time public school teachers in grades 9 through
12 who reported having an undergraduate or graduate major or minor in their main
teaching assignment field, by selected school characteristics: 1993-94

Social
School and teacher characteristic English/ Foreign S[Udl.eS/ Mathematics Science
language arts language social
science
All targeted public school teachers' ................... 0.7 0.7 0.7 0.7 0.6
Locale
Central CiLy ....ooovieiereeees e e e enennenen 1.9 14 1.1 1.7 14
Urban fringe/town/rural.......ccccooeeeeiiiinnineveccnenne. 0.7 0.9 0.7 0.8 0.8
Percent minority enrollment in school
50 percent Or 1€SS.....cvveveeereeriererreseeeseree e seeeennes 0.8 0.9 0.8 0.7 0.7
More than 50 percent........coocccvvevenernnesrinnesnisenns 1.9 1.7 0.9 22 1.7
Percent of students in school eligible for free or
reduced-price school lunch
Less than 60 Percent.....ooceeueiveveeeneeneereerensenensens 0.7 0.8 0.7 0.8 0.7
60 percent or more 1.9 1.5 1.6 1.8 1.5

'Targeted public school teachers were full-time public schoo! teachers in grades 1 through 12 whose main teaching assignment was in
English/language arts, social studies/social sciences, foreign languages, mathematics, science, or general elementary.

SOURCE: U.S. Department of Education, National Center for Education Statistics, 1993-94 Schools and Staffing Survey, unpublished tabulations,
1998.
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Table D-9a.—Standard errors of the percent of full-time public school teachers who participated in
professional development activities in the last 12 months in various content areas, by
teaching experience: 1998

Teaching experience

Content area 3 or fewer 4109 10t0 19 20 or more

years years years years

State or district curriculum and performance standards .........c.cceceeeeienreeierreenee. 1.5 1.5 1.3 14

Integration of educational technology in the grade or subject you teach........... 18 1.9 1.5 1.3

New methods of teaching (e.g., cooperative learning).........cc.ccocovireiiccennnn 1.3 1.5 1.8 14

In-depth study in the subject area of your main teaching assignment .............. 1.8 1.9 1.7 1.6

Student perfOrmance aSSESSMENL......co.euuruieeesceueireeseueecaiesssssee it eea et saeneen 1.5 1.8 1.7 1.6

Classroom management, including student discipline..........cccocouvveniiiiiiiinnns 1.8 19 1.9 1.3

Addressing the needs of students with disabilities 1.7 2.6 22 1.6
Addressing the needs of students with limited English proficiency or from

diverse cultural backgrounds............cooceriimieiiniiiiiec e 22 2.2 2.1 14

SOURCE: U.S. Department of Education, National Center for Education Statistics, Fast Response Survey System, Teacher Survey on Professional

Development and Training, 1998.
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Table D-10a.—Standard errors of the percent of full-time public school teachers who participated in
professional development activities since the end of the school year in various content

areas, by teaching experience: 1993-94

Teaching experience

Content area 3 or fewer 4109 10t0 19 20 or more
years years years years
Methods of teaching your subject field...........ccc.cceiiiiniiiciiicniee s 1.2 0.9 0.9 0.7
StUAENt ASSESSMENL.......veiverieiieireirene et st etesess e sr s bbb aes e st shen s e e s 1.3 1.1 1.1 0.6
Cooperative learning in the classroom.... 1.3 1.1 0.8 0.9
Uses of educational technology for instruction 1.5 1.2 0.9 0.9
In-depth study in your subject field ........ccocooovivcriiiiiccceciiii e 1.3 0.9 0.9 0.7

SOURCE: U.S. Department of Education, National Center for Education Statistics, 1993-94 Schools and Staffing Survey. unpublished tabulations,

1998.
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Table D-11a.—Standard errors of the percent of full-time public school teachers indicating the
number of hours spent in professional development activities in the last 12 months in
various content areas: 1998

Total hours spent*
Content area P

1108 iMorethanS

State or district curriculum and performance StaNAards ..........ccoeviiiiiiii e 1.1 1.1
Integration of educational technology in the grade or Subject YOU teaCh .....cvvmimiiiiiiiiins i 1.0 1.0
New methods of teaching (e.g., cOOperative 1arming) .......cccoowi it 1.1 1.1
In-depth study in the subject area of your main teaching aSSigNMENt ......c.ccocumimiinimiii s 0.8 0.8

Student PErfONMANCE ASSESSIMENL. ......vuvusruseurrserssirsessnssaes et sastsess b sabas ikt st ese b as s bbb st bt 1.2 1.2
Classroom management, including student diSCIPINe............ooioiiiiiiiniiiiiie s 12 1.2
Addressing the needs of students with diSabIlItIes «.....c.cvivimiiiiiiii 0.8 0.8
Addressing the needs of students with limited English proficiency or from diverse cultural backgrounds...... 1.5 1.5

*Estimates are based on those who participated in professional development activities in a particular content area.

SOURCE: U.S. Department of Education, National Center for Education Statistics, Fast Response Survey System, Teacher Survey on Professional
Development and Training, 1998.
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Table D-12a.—Standard errors of the percent of full-time public school teachers indicating the
number of hours spent in professional development activities since the end of the last
school year in various content areas: 1993-94

Total hours spent*

Content area
1108 | More than 8

Methods of teaching your subject field.................ccoe. 0.6 0.6
Student aSSESSMENL ...c..eeuuervieeeirreeeersiesissssssssesssasssasas 0.7 0.7
Cooperative leaming in the ClaSSTOOM . ....cciuiiiiiiiiiie s s e et tsb st b en s s s 0.7 0.7
Uses of educational technology for instruction 0.6 0.6

0.9 0.9

In-depth study in your subject field .................
*Estimates are based on those who participated in professional development activities in a particular content area.

SOURCE: U.S. Department of Education, National Center for Education Statistics, 1993-94 Schools and Staffing Survey, unpublished tabulations,
1998. :




Table D-13a.—Standard errors of the percent of full-time public school teachers who participated in
professional development activities in the last 12 months indicating the extent to which
they believe the activity improved their teaching: 1998

Content area Improved classroom teaching
A lot l Moderately [ Somewhat [ Not at all
State or district curriculum and performance standards ............ccocovvnininiiiiinns 0.6 1.1 1.1 0.7
Integration of educational technology in the grade or subject you teach 1.0 1.0 1.0 0.5
New methods of teaching (e.g., cooperative 1earning) ........occccocovvviniinciiinnnenns 0.8 1.1 1.0 0.4
In-depth study in the subject area of your main teaching assignment ................. 1.2 1.0 1.0 0.3
Student performance aSSESSMENL........o.ivcviriiserinsessersieensinsessnesessnessssassssssssssssens 0.9 1.2 1.0 0.6
Classroom management, including student discipline..........ooiiimeniiniiniicnnnnns 1.1 1.2 1.3 0.8
Addressing the needs of students with disabilities .......ccocooovevriiiniiiiieenninnnes 0.9 1.6 1.6 0.6

Addressing the needs of students with limited English proficiency or from
diverse cultural backgrounds...........cocccoviviiiiiririmnenriiiieiiecr e 1.4 1.6 1.6 0.9

SOURCE: U.S. Department of Education, National Center for Education Statistics, Fast Response Survey System, Teacher Survey on Professional
Development and Training, 1998.
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Table D-14a.—Standard errors of the percent of full-time public school teachers who participated in
professional development activities in the last 12 months indicating that the activity
improved their teaching a lot, by teaching experience: 1998

Teaching experience
Content area 3 or fewer 4109 1010 19 20 or more
years years , years years

State or district curriculum and performance standards ..............ccccoeennicnen. 1.3 1.6 1.5 1.2
Integration of educational technology in the grade or subject you teach........... 1.8 1.9 1.6 1.8
New methods of teaching (e.g., cooperative learming) .........cceceeeeveveecvecrnennnne. 1.7 1.7 2.1 1.5
In-depth study in the subject area of your main teaching assignment ............... 1.9 25 2.1 2.0
Student performance aSSESSMENL...............ocveiieeverseeeceieieieieseseseseesseseseeeeneseenanas 20 1.9 1.9 1.6
Classroom management, including student discipline...........ccccoeoeiiniinnnnnnn. 2.3 23 24 22
Addressing the needs of students with disabilities ........cccoceeriniiiiiiinneneenee. 2.2 1.8 2.3 1.8
Addressing the needs of students with limited English proficiency or from

diverse cultural backgrounds............o.ooiiiiimiiiiiiccc e 2.3 3.1 25 2.5

SOURCE: U.S. Department of Education, National Center for Education Statistics, Fast Response Survey System, Teacher Survey on Professional
Development and Training, 1998. '
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Table D-15a.—Standard errors of the percent of full-time public school teachers indicating the extent
to which participation in professional development activities in various content areas
improved their classroom teaching, by the number of hours spent in professional
development in that content area in the last 12 months: 1998

Improved my teaching
Alot [ Moderately | Somewhat | Not at all

Content area

State or district curriculum and performance standards

1 to 8 hOUMS ..ot s 0.6 1.2 1.3 0.8

More than 8 hours 1.3 1.6 1.6 1.1
Integration of educational technology in the grade or subject you teach

T EO 8 MOURS. ..ottt ettt e e st s s b b b s sass e e bersebs b sensseres 0.8 1.1 1.1 0.8

MOTre than 8 MOUES ...ccvooviieiieict i e cevete e tet e bt s s b ss s s s s s she b 1.8 1.5 1.7 0.5
New methods of teaching (e.g., cooperative learning)

110 B OURS ... ceeeeieeecetere et teteecete s beae st et s b e et es s saes b e ime s ese e sasassass b s es s sannen 1.0 1.7 1.5 0.6

IMOTE thAN 8 MOULS «.vvivvveenieeitiesieeeeessaeetesetes et et e erae s eaeeb e sob b es e e b e ss s sssis seea e 1.6 1.7 14 0.5
In-depth study in the subject area of your main teaching assignment

110 8 HOUDS oottt et ee et et ea ettt e b bbbt sen e e bt b nb e . 1.5 1.6 0.6

MOTe than 8 HOUTS .....ooveieiie e saceeestesess s ettt s e e s e e e eae b 1.7 1.4 1.3 0.3
Student performance assessment

110 8 ROUTS ... ottt te ettt eb et e ea e s s ssb st e bs s sab st sbestetas 038 1.5 1.2 0.8

MOTE than 8 MOUES ......oovieiieeiiieeietteee e eeie e er e s b ess bbbt e e ereanas 1.8 1.9 2.0 0.7
Classroom management, including student discipline

110 8 MOUDS .ot iteteeteeteae e b etes e b eseesseses besesbse s b sb e sh bbb ae e bbb bt aeaesaes 1.2 1.3 1.7 0.9

More than 8 hours 2.7 23 1.8 1.3
Addressing the needs of students with disabilities

110 8 ROUDS ..ottt eeteiete e eee ettt bt e s e s eb s s e s sb s sass sasa s e sb bbb rbaaee 0.9 2.0 1.8 0.7

More than 8 hours 3.0 3.1 3.0 1.1
Addressing the needs of students with limited English proficiency or from diverse
cultural backgrounds

THO B ROUIS ...ttt et e er e et s e 1.0 1.9 2.2 1.2

More than 8 hours 35 3.1 23 1.4

SOURCE: U.S. Department of Education, National Center for Education Statistics, Fast Response Survey System, Teacher Survey on Professional
Development and Training, 1998.
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Table D-16a.—Standard errors of the percent of full-time public school teachers who participated in
activities related to teaching in the last 12 months, by frequency of participation: 1998

Frequency of participation*

Activity A few Once a 2 o3 At least

times a times a once a

month

year month week

Regularly scheduled collaboration with other teachers ..... 1.1 1.0 0.8 1.1
Common planning period for team teachers ................. 1.0 0.8 1.0 14
Networking with teachers outside your school...........coccccvviiinniinninnnns 12 0.8 0.8 0.7
1.4 1.1 1.1 0.8

Individual or collaborative research on a topic of interest professionally .

Mentoring another teacher in a formal relationship ... 2.0 1.2 1.7 1.9

Being mentored by another teacher in a formal relationship.........cccoocoviiiiiiiiiinnenannn. 2.3 1.2 1.6 1.8
*Estimates are based on those who participated in a particular activity related to teaching.
SOURCE: U.S. Department of Education, National Center for Education Statistics, Fast Response Survey System,
Development and Training, 1998.
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Table D-17a.—Standard errors of the percent of full-time public school teachers who participated in
various activities related to teaching in the last 12 months indicating the extent to
which they believe the activity improved their teaching: 1998

Activity

Improved classroom teaching

A lot l Moderately I Somewhat ] Not at all
Regularly scheduled collaboration with other teachers..........cccccoeiiins 0.9 1.0 0.8 0.5
Common planning period for team teachers ........ooreiiininvininniinnnsiicsesenens 1.5 1.1 1.1 0.5
Networking with teachers outside your school.............ccooi 1.2 1.0 1.2 04
Individual or collaborative research on a topic of interest professionally ......... 1.2 1.1 1.2 0.3
Mentoring another teacher in a formal relationship ... 1.6 2.1 1.9 1.1
Being mentored by another teacher in a formal relationship 1.8 1.7 2.0 1.1

SOURCE: U.S. Department of Education, National Center for Education Statistics, Fast Response Survey System, Teacher Survey on Professional

Development and Training, 1998.



Table D-18a.—Standard errors of the percent of full-time public school teachers indicating the extent
to which participation in activities related to teaching improved their classroom
teaching, by the frequency with which they participated in that activity in the last 12
months: 1998

improved my teaching

Activity

Alot [ Moderately [ Somewhat | Notatall
Regularly scheduled collaboration with other teachers, excluding meetings
held for administrative purposes
A few LIMES @ YEAT .o...oiiiiiieeiieieeie et eeseeeaeeseecenseanmeaanee 1.8 1.7 2.1 14
Once amonth ........... 19 22 23 1.1
2 to 3 times a month 2.1 25 25 09
At least once a week 1.8 20 1.2 0.6
Common planning period for team teachers
A few times a year ... 2.5 35 34 2.0
Once amonth........... 3.8 4.7 4.1 23
2 to 3 times a month..... 35 37 3.1 12
At 1east ONCe @ WEEK....ccoouiiiiiai it ceicteteeetereercr e ee e cee et aeeee et eene e mene 1.7 14 1.2 04
Networking with teachers outside your school
A fEW LINES @ YEAT c..oiiniienier e etrete e aesseeenereeereeaae et eecaererarsraretetaareearanns 1.1 14 1.5 0.5
Once amonth........... 2.8 25 24 0.9
2 to 3 times a month.... 3.6 35 3.0 0.5
AL 1St ONCE @ WEBK.....oeeieieeiier et reeeeceeraeetereeas e seeereetseensetent e ee e rane 3.7 35 2.7 1.5
Individual or collaborative research on a topic of interest to you
professionaily
A fEW HIMNES @ YEAT c.veiieiieieriereecee e et seer et eereesereeenee e eeeae et eeaneaeereaeneeanerass 1.7 1.7 22 0.4
Once a month 3.3 33 33 0.6
2103 times amONth ... 24 3.1 25 1.0
AL1EaSE ONCE @ WEBK.....uiieiiieeneirieciee seeceeseeeeneeeereeae et eecas o s areasess eneeens erasane 26 2.0 2.1 03
Mentoring another teacher in a formal relationship
A fEW LIMNES @ YEAT ... eeeeeieeee e reeietetecetes e aeeeeten e st eeeueeteeenrasrsacnas 2.1 33 3.7 23
Once amonth ........... e reeearaeeerensanras 4.6 45 5.1 43
2t03times amonth . ... e 35 53 4.6 3.0
AL1EaSt ONCE @ WEEK ... ceitiieeiaieicn ettt s ssssaesaeas s saanne 2.6 3.0 28 2.0
Being mentored by another teacher in a formal relationship
A few times a year ... e et eeteateeteteateeaeaatentetesteeataeneenaeratan 2.1 2.6 33 22
Once amonth ............. 43 48 3.8 2.0
2103 times amonth.......coceiriennnncneene e 45 4.0 3.8 *
At [east Once @ WEeK.......cciieuicuiciinieecicrieee et 4.0 33 3.0 0.7

*Estimate of standard error is not derived because it is based on a statistic estimated at 0 or 100 percent.

SOURCE: U.S. Department of Education, National Center for Education Statistics, Fast Response Survey System, Teacher Survey on Professional
Development and Training, 1998.
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Table D-19a.—Standard errors of the average class size for full-time public school teachers in general
elementary classrooms and departmentalized settings, by selected school
characteristics: 1998 :

Teaching assignment

School characteristic General elementary Departmentalized
classrooms' settings
All targeted public SChOOl teACRETS? .......orveueeeenetreeneeereeeeseentiesseenssseess e venes 0.2 0.1
Locale
Central City..cccoeeereeeeeiecieieneeen 0.2 0.3
Urban fringe/large town .. 0.3 0.2
RUTal/SMall LOWI c.vvieieriectieieeeteiet ettt st eb et bbb bbb ereas 0.3 02
Region
INOTEREASE ...ovvveeiterecrnirerieaieterereaesss et siese bbb bbb eb et en bbb es s e s snen 0.4 0.3
0.3 0.3
0.2 0.2
0.3 0.4
Percent minority enrollment in school
5 PEICENL OF IESS . .ueeeueueeerteieirteseiseeseres i sis e sbb et sat s s ers b b te e st ebese e easanenens 0.4 0.2
6 to 20 percent.... 03 0.2
21 10 50 PEICENL.crerreeceieieererreirrer et sttt er e bbb s s 0.3 0.3
MOre than 50 PErCENL.......oceierereirieiriiei et ettt ettt 0.3 0.3
Percent of students in school eligible for free or reduced-price school lunch
Less than 15 PErCent . .. e ececeeriereceee ettt st et bees et s a s 0.3 0.3
15 to 32 percent..... 0.4 0.3
3300 59 PEICENL.c.ucriecrrietietetitetetitecerveaeeneses e sse bbb s asb s rsas et e e ae e 0.2 0.3
60 PETCENL OF MOTE ...ooeieeuueeucecacaeceteucreeer et ebe e et surbesriesbseberssasababebentasesesbensestse 0.3 0.4

'The category labeled general elementary classrooms includes all teachers of self-contained classrooms in the 1998 FRSS study, regardiess of
instructional level. Almost all (95 percent) of the self-contained classrooms were at the elementary school level.

*Targeted public school teachers were full-time public school teachers in grades 1 through 12 whose main teaching assignment was in
English/language arts, social studies/social sciences, foreign languages, mathematics, or science, or who taught a self-contained classroom.

SOURCE: U.S. Department of Education, National Center for Education Statistics, Fast Response Survey System, Teacher Survey on Professional
Development and Training, 1998.
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Table D-20a.—Standard errors of the average class size for full-time public school teachers in general
elementary classrooms and departmentalized settings, by selected school
characteristics: 1993-94

Teaching assignment

School characteristic General elementary Departmentalized
classrooms' settings’
All targeted public SCh00] teaChErs® ..............uierceeeeeeeeoeeeeee e 0.1 0.1
Locale
Cenral CItY ..ottt 0.2 0.2
Urban fringe/large toWn ......co.ceeveveirieeeieicicieieieeeeietee ettt 0.2 0.1
Rural/small tOWN ......ovieeieecieee ettt et ea st 0.1 0.1
Region
NOTHREASE ...ttt ettt et en s bbb st e et e e s et et ee s 03 0.2
0.2 0.1
0.1 0.1
0.2 0.2
Percent minority enroliment in school
S PEICENE OF LSSttt ettt ettt ebe st et es b s s s eaeaeae
610 20 PETCENL....oovoeiiieirieeete ettt e et e sas 0.2 0.1
21 to 50 percent........ 0.2 0.1
More than 50 PErCent............oooiiiii ettt et 0.2 0.2
0.3 03
Percent of students in school eligible for free or reduced-price school lunch
Less than 15 Percent......c.occevuceeireeteerentieeieieieieeeetetee et et ens st et tee e 0.2 0.1
15 to 32 percent 0.2 0.1
33 to 59 percent 0.2 0.2
60 PETCENT OF MNOTE ...t e cteeet i ee e e st ee et ebesssnatebebsbesseetessasa 0.2 0.3

'"The category labeled general elementary classrooms includes teachers in the 1993-94 SASS study who indicated that their main teaching
assignment was general elementary.

*The category labeled departmentalized settings includes teachers in the 1993-94 SASS study who indicated that their main teaching assignment was
in English/language arts, social studies/social sciences, foreign language, mathematics, or science.

*Targeted public school teachers were full-time public school teachers in grades 1 through 12 whose main teaching assignment was in
English/language arts, social studies/social sciences, foreign languages, mathematics, science, or general elementary.

NOTE: Approximately 5 percent of the teachers were excluded from these SASS class size analyses, either because they taught “pull-out” classes.
where they provided instruction to students who were released from their regular classes (2 percent), or because of reporting problems in their class
size information (3 percent). '

SOURCE: U.S. Department of Education, National Center for Education Statistics, 1993-94 Schools and Staffing Survey, unpublished tabulations,
1998.
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Table D-21a.—Standard errors of the percent of full-time public school teachers indicating how well
prepared they feel to do various activities in the classroom: 1998

How well prepared teachers feel
Activity Very well Moderately | Somewhat Not at all
well well

prepared prepared prepared prepared
Maintain order and discipline in the ClassSroOm .......eveveimvecccmnciiiininiiiienaes 0.7 0.7 0.3 0.2
Implement new methods for teaching (e.g., cooperative learning)........c.c.... 0.8 0.8 0.7 0.3
Implement state or district curriculum and performance standards............... 0.9 1.1 1.0 0.3
Use student performance assessment t€ChNIQUES .........coeevvmrmomivinsiiininnes 1.0 0.9 0.8 0.4
Address the needs of students with disabilities™ .......cooivvveevereniiiniininnnns 0.8 1.1 1.0 0.6
Integrate educational technology into the grade or subject taught... 0.8 1.0 1.0 0.5

Address the needs of students with limited English proficiency or from

diverse cultural backgrounds® ..........coovviomreiiniirernnsenisniiiiii s 1.1 1.4 1.0 09

*Estimates are based on teachers who teach students with these characteristics.

SOURCE: U.S. Department of Education, National Center for Education Statistics, Fast Response Survey System, Teacher Survey on Professional
Development and Training, 1998.
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Table D-22a.—Standard errors of the percent of full-time public school teachers indicating they feel
very well prepared to do various activities in the classroom, by teaching experience:

1998
Teaching experience
Content area 3 or fewer 4109 101019 | 200r more

years years years years
Maintain order and discipline in the classroOm..........cccceeerrerreeeercnneerencnes 0.7 0.7 0.3 0.2
Implement new methods of teaching (e.g., cooperative learning)................. 2.0 1.8 1.9 1.8
Implement state or district curriculum and performance standards.............. 1.9 1.7 2.0 1.7
Use student performance assessment teChRIQUES .............ccoeevrerierecreerveenrens 1.7 1.5 1.7 1.5
Address the needs of students with disabilities* ........... eueeareeenreteatanentessarene 08 1.1 1.0 0.6
Integrate educational technology into the grade or subject taught................ 1.7 1.8 1.9 1.4

Address the needs of students with limited English proficiency or from
diverse cultural backgrounds™®..........ccceeeeereeneveerererereaecrniurseseeraeannes 1.1 1.4 1.0 0.9

*Estimates are based on teachers who teach students with these characteristics.

SOURCE: U.S. Department of Education, National Center for Education Statistics. Fast Response Survey System. Teacher Survey on Professional
Development and Training, 1998.
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Table D-23a.—Standard errors of the comparison of recent teacher participation in professional
development in various content areas and perceived teacher preparedness for
classroom requirements in those content areas: 1998

Activity

Percent of teachers
indicating they
participated in

professional
development activities

Percent of all teachers
indicating they felt very
well prepared for the
classroom activity

Of the teachers who
participated in
professional
development, percent
indicating they felt very
well prepared for the
classroom activity

Maintain order and discipline in the classroom ..................
Implement new teaching methods ...
Implement state or district curriculum and performance
SEANAATAS .. ooveveeereiiecne ettt crete sttt e i
Use student performance assessment techniques...............
Address the needs of students with disabilities..................
Integrate educational technology into the grade or
SUDJEC TAUGRL ..ot ettt
Address the needs of students with limited English
proficiency or from diverse cultural backgrounds...........

0.9
0.7

0.8

1.1

0.7
0.8

1.
1.

(=23

.........
wivo

0.9

1.8

SOURCE: U.S. Department of Education, National Center for Education Statistics, Fast Response Survey System, Teacher Survey on Professional

Development and Training, 1998.
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Table D-24a.—Standard errors of the percent of full-time public school teachers indicating how well
prepared they feel to do various activities in the classroom, by the number of hours
spent in professional development in the content area of the activity in the last 12
months: 1998

Very well Moderately | Somewhat Not at all
Content area d well well ared
prepare prepared prepared prep

State or district curriculum and performance standards

0 BOUTS eovitetieteteteteteteteiesirses et eaeete e ebese et ebsasans s eae st e b b e b r s R e bt abs sens s sbnababan 22 22 1.8 1.0

110 8 MOUTS. ..ottt ettt s et b e beaeasa s s eb e st b e b s 1.2 1.4 1.4 0.5

MOTE than 8 HOUTS wveveeciceiirieiecrieieteccereeieetes et sse st eae et se s e st s e s et s sse e erb s 1.9 1.9 1.5 0.3
Integration of educational technology into the grade or subject taught

D BOUTS oottt et beebsastebesbeebebesbea et ebese e sesb e sen s resbeb e s s b s e e beebeebeeberen 1.1 1.4 2.0 1.7

1 to 8 hours 0.8 1.3 1.2 0.6

MOTE than § hOUTS «.oecveeeerereiete ettt eier e s et e bbb s 1.9 1.9 6 0.5
New methods of teaching (e.g., cooperative learning)

0 POUTS creieteeietetiteteeteteaectesesestes b eesateseaeseesesasseeseaeae se s ssaneacas et s eaessasassrss s aasssnaen 1.7 1.9 5 09

110 8 MOULS..c.cvetiiritieiricrtctet v iie e s et bbb et ebe s e seenis 1.3 1.3 1.0 0.3

MOTe than 8 hOUTS ......oeveeiitieeiietieerecreiesese st s s e sa b ss s b b beabebes 1.7 1.6 0.9 0.1
Student performance assessment

O MOUTS oottt er e ere e ee e eb st ee e eae e et as s . 1.2 1.4 14 1.1

1 to 8 hours . 1.1 1.4 1.2 04

MOTE than 8§ hOUTS ...cceecveieiieieetiieieetieieveeae s s et b s s s sb b as e b baera st 23 1.9 3 0.6
Classroom management, including student discipline

D ROUTS ..o ceie et b e beebe et s e e sbebesbeatrs e ebeueeaes e eesbassh ek e s bessab e beebeersennenn 1.2 1.1 0.5 0.2

1to 8 hours.............. 1.4 1.3 0.6 0.3

More than 8 hours 28 25 1.0 03
Addressing the needs of students with disabilities'

0 NOUTS cvoreetetiieteteteteteteie e esese st eseesasesseae e s b essasest e ae s e e s e st s s e ensasassra s e sansas 1.0 1.8 1.4 1.1

110 8 MOULS ...ttt ettt ettt ettt st s ene 1.4 1.7 1.3 0.8

MOre than 8 hOUTS ...c.ccveeeeeiee ettt et st ecsae st s s ab s 3.6 3.0 2.6 0.9
Addressing the needs of students with limited English proficiency or from
diverse cultural backgrounds'

D POUTS «oovinitetescieete et etstbe e saeevbesaeseabesbese s ebe st satsesab s bbb s ae s sas e b e e s e ebeebeetesen 1.1 1.8 1.5 1.6

110 8 NOULS. .o e s R 22 1.9 1.0

MOTE than 8 hOUS ...c.oviiiiiiieictiriece ettt ettt s sttt 3.5 3.1 24 0.6

'Estimates are based on teachers who teach students with these characteristics.

SOURCE: U.S. Department of Education, National Center for Education Statistics, Fast Response Survey System, Teacher Survey on Professional
Development and Training, 1998.
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Table D-25a.—Standard errors of the percent of full-time public school teachers indicating they feel
very well prepared to do various classroom activities, by whether they participated in
various teaching-related activities in the last 12 months: 1998

Feel very well prepared to:

Address the
Implement needs of
L s:}ale or lnlegx_'ale students with
Whether teacher Maintain Implement district Use student | Address the | educational limited
plem istric imite
. . . order and . performance needs of technology .
participated in the activity disciline in | "€Y methods | curriculum . . English
iscipline in f . assessment | students with { into the grade ;
the classroom | ° teaching and techniques disabilities' or subject proﬁcxe_n cy or
performance q a ) from diverse
standards taught cultural
backgrounds'
Common planning period
for team teachers
Yes. e 1.2 1.2 1.2 1.1 1.1 1.3
NO s 1.5 1.5 1.5 1.5 1.1 1.9
Regularly scheduled
collaboration with other
teachers, excluding
meetings held for
administrative purposes
0.9 1.0 0.9 1.0 1.0 1.0 1.2
1.9 1.8 1.8 2.0 1.7 1.4 22
Being mentored by another
teacher in a formal
relationship
YES orieererennenirce e 1.9 1.9 2.1 1.7 1.6 1.5 1.7
NO e 0.9 1.0 1.0 1.1 0.9 0.8 1.2
Mentoring another teacher
in a formal relationship
YeS oo 1.5 1.9 1.7 22 2.1 1.8 2.0
NO (e, 0.8 0.9 0.9 1.1 0.8 0.9 1.1
Networking with teachers
outside your school
Yes e 1.0 3 1.0 1.3 1.0 1.1 1.4
NO et e 1.2 1.4 1.3 1.5 1.2 1.2 1.6
Individual or collaborative
research on a topic of
interest to you
professionally
YesS o 1.1 1.2 1.0 1.2 1.3 1.3 1.5
NO e 1.3 1.2 1.3 1.3 1.2 1.0 1.7

'Estimates are based on teachers who teach students with these characteristics.

SOURCE: U.S. Department of Education, National Center for Education Statistics, Fast Response Survey System, Teacher Survey on Professional
Development and Training, 1998.
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Table D-26.—Standard errors for the figures and for data not shown in tables: FRSS 1998 and SASS

1993-94
. Standard
Item Estimate

error
Figure 1: Percent of full-time public school teachers who hold master’s degree, by selected
school and teacher characteristics
Schoo! level: elementary SCHOOL ........cuceeveeeuieeeieeeeeiete et e se st st sessaesesrststssssrsssssssrassssnas 40 1.8
School 1eVel: MIAAIE SCROOL......c.ocieeeeiieturieteete s etcetet e eetetetesaseesaesesasssae s eass seb s s snransarasessasssasntsnses 46 1.9
School 1eVEL: high SCROOL.........i ittt ettt et ettt eteseaese e s s s st snsn s snsnanios 55 1.5
School level: combined 49 3.7
Teaching experience: 1655 thAN 3 YEAIS.......cccueeveeieeteeeieeeeeceserteeeeresreestst s seassressesassssesssasansessssnssasara 16 1.6
Teaching eXPErEnCE: 4 10 9 YEAIS ......c.ocveeeecereeeeerieeteeeeteeereeseseseseses s ssessasessesessssssssessssasasasssassssssasssasasn 31 2.3
Teaching experience: 10 to 19 years 48 1.8
Teaching eXperience: 20 OF MOTE YEAIS .........cocceeeueeeeerieeeeeeeereeeeeitesssessesesansessestessesessstssssssssessssesesns 62 1.5
Free or reduced-price lunch: less than 15 Percent...........cococieimiionincccncnieci e 57 1.8
Free or reduced-price lunch: 15 to 32 percent ...... 46 2.0
Free or reduced-price Junch: 33 t0 59 PEICENL .....ueoneieeeeeieeeeeeeeer et ettt et e 4] 24
Free or reduced-price lunch: 60 PErcent OF MOTE ...............ocveviveveeieeeerieeeeeeerieeeeeiereesssereere s seesessesnseen 37 23
Region: Northeast........c.ccceeeeeeeveeceeeeeecierieeeeeneas 60 2.8
Region: Midwest ...... 51 2.0
Region: South..... 39 1.6
REZION: WESL ..ottt ettt et ete e st eee s ss st e ees st e e st e e s s s ssesesenstesasstsussseseas 38 2.0
Figure 2: Percent of full-time public school teachers who hold master’s degree, by selected
school and teacher characteristics: 1993-94
School level: elementary SCHOOL............co.ooveeeeeieceeet ettt eteeetse e eeetass e et e ssnssnene 42 0.7
School level: middle school.... 46 1.4
School level: high school.... 55 0.7
School level: combined ........................... 47 0.8
Teaching experience: less than 3 years.... 15 1.0
Teaching experience: 4 to 9 years ........... 30 1.1
Teaching experience: 10 to 19 years........ 49 1.1
Teaching eXperience: 20 OF MOTE YEAIS .....coueumeuueeeieieeieeeeeetesesteeesetseesteseesesestes e stssesstssssasesesssssssssssses 61 0.9
Free or reduced-price lunch: less than 15 percent...........ocoooommiiiiii e 53 1.0
Free or reduced-price Junch: 1510 32 PErCENL .....ceceeeieeeeeceee ettt e st anaens 46 0.9
Free or reduced-price lunch: 33 to 59 percent 4] 1.0
Free or reduced-price lunch: 60 percent or more 4] 1.2
REZION: NOTTNEASL......cceeeeeeeeie et eettei e eee e eetete s eeaeeasesss e stessessnsesseessssese s stesesssestessesessnsesnsnas 60 1.1
REZION: MIAWESL ... ettt e et eete e eteanes e sesnsse st essessnsssssnsbsness b st essssntnsensennasensessanan 47 1.2
REZION: SOUN ...ttt ettt s sttt s s s st eae e esesese s s esassssesesnnennnn 42 0.7
REGION: WESLe.eeeeieeeee et ettt eee e ese e e st esesaeseessese s sessabesesssassassssnssatabassessasasssantasasassasasarasasaen 37 1.2
Figure 3: Percent of full-time public school teachers in general elementary classrooms and
departmentalized settings with a regular or standard state certificate or advanced professional
certificate, by teaching experience
General elementary classrooms: 3 OF fEWET YEAS........oucuveueueeeeeeeeeeeeeeeieeeeeeteeeeseeseesssssissssesessssssessssessees 65 3.1
General elementary classrooms: 4 to 9 years 92 1.6
General elementary classrooms: 1010 19 YEAIS......coiueoieeeiieieeeee ettt et 99 0.6
General elementary classrooms: 20 OF MOTE YEALS .........c.oceevevrerveierieeesessesresessessessessssessssssssssssssssssssssans 99 0.5
Departmentalized setting: Main teaching assignment: 3 or fewer years 64 23
Departmentalized setting: Main teaching assignment: 4 10 9 YEars .....cccoceveeuieeeeereveereeveeeeeeereeeeeerene 89 1.5
Departmentalized setting: Main teaching assignment: 10to 19 years ............ocoooviiinieeeieiieee 97 0.7
Departmentalized setting: Main teaching assignment: 20 or more Years .........ccccoeeeeeeeeeeeercreseereneencne. 99 04
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Table D-26.—Standard errors for the figures and for data not shown in tables: FRSS 1998 and SASS
1993-94 (continued)

. Standard
Item Estimate
error
Figure 4: Percent of full-time classroom and departmentalized teachers in public schools with a
regular or standard state certificate or advanced professional certificate, by teaching
experience: 1993-94
General elementary ClassrOOMS: 3 OF fEWET YEAIS.....oreuriruuiriariieis it s 73 28
General elementary ClassroOms: 4 10 9 YEAIS......oouoiuiiuriimmiiniseisens et i 92 0.9
General elementary classrooms: 10 10 19 YEAIS ...ttt s 97 0.6
Self-contained: 20 OF MOTE YEATS ...c.coviiiiuiiresetarrsessstassssssssssse et s st 99 04
Departmentalized setting: Main teaching assignment: 3 Or fewer years ..o 66 1.5
Departmentalized setting: Main teaching assignment: 410 9 YEATS .voiiriiiteteser s 86 1.2
Departmentalized setting: Main teaching assignment: 1010 19 years .........cconreennnee 94 0.6
Departmentalized setting: Main teaching assignment: 20 OF MOFE YEAIS ......ovvwuvsiosuusmssmunsssenninssssisss e 96 0.4
Figure 5: Percent of full-time public school teachers who participated in professional
development activities in the last 12 months that focused on various topics: 1998
State or district curriculum and performance SIandards....... ..ot s 81 0.8
Integration of educational technology in the grade or subject you 1each ..o 78 0.8
New methods of teaching (€.g., COOPETALVE EAMMING)...c.ovoriumivminrieir st 77 0.7
In-depth study in the subject area of your main teaching aSSIAMENT......ccc.ommmummesimissssiississsnnssenes 73 0.8
Student PErfOMANCE ASSESSIMENL ..........cvuoeiiessirsssessssseerisereusseserass s s ot 67 0.9
Classroom management, including Student diSCIPINE . ....ooevrriveriiiiiiieiiinni it e 49 0.9
Addressing the needs of students with disabilities. ...t 48 1.1
Addressing the needs of students with limited English proficiency or from diverse cultural
DACKBIOUIMAS ... oo oeceecumresaeresesres e ses e bss bt s s s e 31 1.1
Figure 6: Percent of full-time public school teachers who participated in professional
development activities since the end of the last school year that focused on various topics:
1993-94
Methods of teaching your SUBJECt fleld. .......ouiumiiirrie ettt 67 04
GLUAETIL ASSESSITIEM c.vvveeerenrereeeneersssssmaesesssenssensessesesasariass st esashssbat s e st en s senas b a RSt 55 0.5
Cooperative learmning in the ClassroOM......ouurmiiiniiniciinins . 53 0.5
Uses of educational technology fOr INSIUCHON. .....ociuerueterueririiiis sttt 51 0.6
In-depth Study in YOUT SUBJECT fIEld ..v..voiieeee s 29 0.4
Figure 7: Percent of full-time public school teachers who participated in professional
development activities in the last 12 months that addressed the needs of students with limited
English proficiency or from diverse cultural backgrounds, by percent of minority enrollment in
the school: 1998
Percent minority enrollMent: 5 PErCENt OF IESS wu.vurrrunrurriseiieiic ittt 14
Percent minority enroliment: 6 t0 20 PETCENL ... iiiiiiitisitisist st s 29 1.9
Percent minority enrollment: 21 to 50 percent........ocoeveennnnns 34 2.0
Percent minority enrollment: more than 50 PEMCENT........o.oiiiiiiiiirinni st 51 2.5
Figure 8: Percent of full-time public school teachers who participated in professional
development activities in the last 12 months that addressed the needs of students with limited
English proficiency or from diverse cultural backgrounds, by region: 1998
22 22
22 1.9
33 1.7
51 2.4
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Table D-26.—Standard errors for the figures and for data not shown in tables: FRSS 1998 and SASS
1993-94 (continued)

. Standard
Item Estimate

error
Figure 9: Percent of full-time public school teachers who participated in various activities
related to teaching in the last 12 months: 1998
Regularly scheduled collaboration with Other teaChers..........c.couiiiiiiieee et 81 0.9
Common planning period for team teachers 62 0.9
Networking with teachers outside the SChOO] .....oocvieieuiiieieieieiet ettt s 6l 0.9
Individual or cONabOrative TESEATCh ..ooeeveeieieieiee ettt ettt et e e st sebe s st ss b e e 53 0.9
Mentoring another teacher in a formal relationship 26 0.8
Being mentored by another teacher in a formal relationship ... 19 0.6

Figure 10: Percent of full-time public school teachers who participated in mentoring activities in
the last 12 months, by teaching experience: 1998

Being mentored by another teacher in a formal relationship: 3 or fewer years.........cccoeoiiininiininn, 58 1.8
Being mentored by another teacher in a formal relationship: 4 t0 9 years ..o, 21 1.7
Being mentored by another teacher in a formal relationship: 10 to 19 years ... 12 1.4
Being mentored by another teacher in a formal relationship: 20 or more years............ccccoooviieieienennns 9 0.8
Mentoring another teacher in a formal relationship: 3 or feweryears ... 12 1.3
Mentoring another teacher in a formal relationship: 4 to 9 years 25 2.0
Mentoring another teacher in a formal relationship: 10 to 19 years..............cooniiiiiiiiiii 32 1.8
Mentoring another teacher in a formal relationship: 20 Or moOre YEars ...........cccoeneireccecenensceeececeene e 27 1.2
Figure 11: Percent of full-time public school teachers indicating the extent to which being

mentored improved their classroom teaching, by teaching experience: 1998

Improved @ 1ot: 3 OF fEWET YEAS.....coviimiiieiiiee ettt ettt es e s et 45 24
IMProved @101 4 10 YEATS ......cuciviiiiciveritcieieeete ettt ettt et s s e s bbb bbb er e 31 44
Improved alot: 10 to 19 years ... eeree et ettt . 32 45
Improved a 10t 20 OF MOTE YEAIS . ..ooioiiiieeeieeeeietete e ee st eaeae st es s seseaeteae e caeasa s sa s ass s s s s sbs s 18 43
Improved moderately: 3 OF fEWEr YEATS ......ccoruimiiiiiiii ittt 26 1.9
Improved moderately: 4 10 9 YEAIS ......cui ittt ettt s e e 26 3.6
Improved moderately: 10 to 19 years ..... 28 4.8
Improved moderately: 20 or more years. 27 5.2
Improved somewhat: 3 or fewer years.... 25 22
Improved SOMEWhaL: 4 10 9 YEATS.......coiiiiccii et bbb bbb e bbb i b 36 4.6
Improved somewhat: 1010 19 YEATS........o.ouiiiiie ettt ettt 35 5.0
Improved somewhat: 20 or more years... 39 5.1
Improved not at all: 3 OF fEWET YEATS .......oeouieiiiiieieeecee et ss s s s 5 1.0
IMproved ROt At @1l 4 10 9 YEATS ...c.covieeieeieieeeee ettt s et bbbt bt s s ene e 8 1.8
Improved not at all: 10 to 19 years 5 2.8
Improved not at all: 20 Or MO YEArS.......ccocveieireereeneenceeee et ettt et bt a e e een 15 43
Figure 12: Percent of full-time public school teachers who participated in a formal induction

program when they first began teaching, by teaching experience: 1998

3 0r fEWEr YEArS ..cceerureeeeieeeereeeee e 65 1.9
4109 years....... . 55 2.1
1010 19 years .....cccoevereeeceinececeeecees 28 1.7
20 OF INIOTE YEAIS ....omveurireireeriiresisersiseassesestesessastatesatassase st et sbsss s sassbesa st s s s b sassbssbas b ebe s kst s b ebeas st e snnbenn 14 1.1
Figure 13: Percent of public school teachers who participated in a formal induction program

during their first year of teaching, by teaching experience: 1993-94

3 or fewer years....... . 59 1.5
4t09years.......... . 47 1.4
10to 19 years. ...... . 17 0.7
20 or more years 16 0.6
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1993-94 (continued)
. Standard
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error

Figure 14: Percent of full-time public school teachers indicating the length of the formal
induction program in which they participated when they first began teaching: 1998
Length of program: 3 months OF I8SS........oooiiimiiiei e e bbb 12 1.0
Length of program: more than 3 to 8 months 10 09
Length of program: 9 months t0 1 YE&T ......c..eeerrererrreereeeeeeerreresesersrseesseesesesnnes 66 1.5
Length of program: more than @ YEar ...t s e isae e 12 1.0
Figure 15: Percent of full-time public school teachers agreeing or disagreeing with selected
statements about parent and school support for teachers: 1998
Other teachers share ideas that are helpful to me in my work: strongly agree ...........ooccoeovieivininnnne. 63 09
Other teachers share ideas that are helpful to me in my work: somewhat agree 33 09
Other teachers share ideas that are helpful to me in my work: somewhat disagree ..........ccoooeeeeeeenee 4 03
Other teachers share ideas that are helpful to me in my work: strongly disagree ... 1 0.1
The school administration supports me in my work: strongly agree 55 1.1
The school administration supports me in my work: somewhat agree...........cccccovvreieenreienisnnirennns 36 1.0
The school administration supports me in my work: somewhat disagree ...............cocceccerrncecenenieinncns 7 0.5
The school administration supports me in my work: strongly disagree 2 03
School goals and priorities are clear: strongly agree ... e 47 1.1
School goals and priorities are clear: SOMEWhat 8Bree ... 38 1.0
School goals and priorities are clear: somewhat disagree . 11 0.6
School goals and priorities are clear: strongly diSagree..........occoooouirieeicninie e 4 04
Parents support me in my efforts to educate their children: strongly agree ..........ccooevoiiiiiin 32 1.1
Parents support me in my efforts to educate their children: somewhat agree ...... 54 1.1
Parents support me in my efforts to educate their children: somewhat disagree............. 11 0.6
Parents support me in my efforts to educate their children: strongly disagree...............o.cocoviiiiinnn 3 03
Figure 16: Percent of full-time public school teachers agreeing or disagreeing with selected
statements about parent and school support for teachers: 1993-94
The school administration behavior toward the staff is supportive and encouraging: strongly agree...... 41 0.5
The school administration behavior toward the staff is supportive and encouraging: somewhat agree .. 38 0.5
The school administration behavior toward the staff is supportive and encouraging: somewhat

QESABIEE ..ot et b s e e e e bbb ehe e e 14 0.3
The school administration behavior toward the staff is supportive and encouraging: strongly disagree. 7 0.3
Goals and priorities for the school are clear: strongly agree........o.ocvceeeererenvurvemieniemienereere e 37 0.5
Goals and priorities for the school are clear: somewhat agree......... 45 0.4
Goals and priorities for the school are clear: somewhat disagree . 14 04
Goals and priorities for the school are clear: strongly disagree .........ccccoccceenreeene 4 0.2
I receive a great deal of support from parents for the work I do: strongly agree..... 11 0.3
I receive a great deal of support from parents for the work I do: somewhat agree ........ 42 0.5
I receive a great deal of support from parents for the work I do: somewhat disagree.... 30 04
I receive a great deal of support from parents for the work 1 do: strongly disagree...........ccccoceoennn 17 04
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Figure 17: Percent of full-time public school teachers who strongly agreed with selected
statements about parent and school support for teachers, by school instructional level: 1998
Other teachers share ideas that are helpful to me in my work: elementary school.................cccooieies 69 1.5
Other teachers share ideas that are helpful to me in my work: middle school ... 60 1.8
Other teachers share ideas that are helpful to me in my work: high school 53 1.5
Other teachers share ideas that are helpful to me in my work: combined school.......................... 49 3.8
The school administration supports me in my work: elementary school ..., 56 1.9
The school administration supports me in my work: middle school 59 1.6
The school administration supports me in my work: high school...........ooiii e 49 1.7
The school administration supports me in my work: combined SchoOl ..., 48 38
Goals and priorities for the school are clear: elementary school 52 1.7
Goals and priorities for the school are clear: middle SChOOl ... 48 1.5
Goals and priorities for the school are clear: high SchoOl ... 37 1.6
Goals and priorities for the school are clear: combined 32 3.6
Parents support me in my efforts to educate their children: elementary school........coccoooeiennicnns 36 1.7
Parents support me in my efforts to educate their children: middle school...........ccooereiennin. 30 1.6
Parents support me in my efforts to educate their children: high school 24 1.4
Parents support me in my efforts to educate their children: combined ... 25 33
Figure 18: Percent of full-time public school teachers who strongly agreed with selected
statements about parent and school support for teachers, by school instructional level: 1993-94
The school administrations’ behavior toward the staff is supportive and encouraging: elementary

SCROOL ..ottt e ete et es e et eue e esa e bt e s aebeehe eae 2 et e s b et e e e et e R e et s e SRS S s saas s e a s 44 0.8
The school administrations’ behavior toward the staff is supportive and encouraging: middle school... 41 1.3
The school administrations’ behavior toward the staff is supportive and encouraging: high school ...... 33 0.6
The school administrations’ behavior toward the staff is supportive and encouraging: combined ......... 36 0.9
Goals and priorities for the school are clear: elementary school 44 0.7
Goals and priorities for the school are clear: middle school 35 1.3
Goals and priorities for the school are clear: high school ................. 27 0.6
Goals and priorities for the school are clear: combined...............ooiim e 27 1.0
I receive a great deal of support from parents for the work I do: elementary school .. 15 0.6
I receive a great deal of support from parents for the work I do: middle school.........ocooeiiniirnnn. 8 0.7
I receive a great deal of support from parents for the work I do: high school.........ccooiiiiiiiniens 6 0.3
I receive a great deal of support from parents for the work 1 do: combined ... 7 0.4
Figure 19: Percent of full-time public school teachers who strongly agreed with selected
statements about parent and school support for teachers, by teaching experience: 1998
Other teachers share ideas that are helpful to me in my work: 3 or fewer years...........cooooi 67 1.6
Other teachers share ideas that are helpful to me in my work: 4 t0 9 years ........cccoevrmrniiininciinenes 66 1.6
Other teachers share ideas that are helpful to me in my work: 10to 19 years .......ccccocoonnniiiiniinnns 62 1.9
Other teachers share ideas that are helpful to me in my work: 20 or more years. 60 1.4
The school administration supports me in my work: 3 or fewer years.........cccooooiiiinininnes 60 2.6
The school administration supports me in my work: 410 9 years ... 56 2.0
The school administration supports me in my work: 10 to 19 years . 53 2.1
The school administration supports me in my work: 20 Or MOTE YEarS..........oouoiirniiiriessieieieesieieneas 52 1.4
Goals and priorities for the school are clear: 3 or fewer Years...........cccooiiiiiinen s 46 2.8
Goals and priorities for the school are clear: 4 to 9 years . 46 20
Goals and priorities for the school are clear: 1010 19 years ..o 48 20
Goals and priorities for the school are clear: 20 Or MOTe YEars. ..ottt 48 1.6
Parents support me in my efforts to educate their children: 3 or fewer years .. . 26 1.7
Parents support me in my efforts to educate their children: 4 to 9 years..........c.ocooiiiiiiinnn 32 2.1
Parents support me in my efforts to educate their children: 10to 19 years..........cocoovvenniiinnn 32 20
Parents support me in my efforts to educate their children: 20 or more years ... 33 1.6
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Figure 20: Percent of full-time public school teachers who strongly agreed with selected
statements about parent and school support for teachers, by teaching experience: 1993-94
The school administrations’ behavior toward the staff is supportive and encouraging: 3 or fewer years 48 1.5
The school administrations’ behavior toward the staff is supportive and encouraging: 4 to 9 years ....... 40 1.0
The school administrations’ behavior toward the staff is supportive and encouraging: 10 to 19 years... 4] 0.8
The school administrations’ behavior toward the staff is supportive and encouraging: 20 or more years 38 0.9
Goals and priorities for the school are clear: 3 or fewer Years.........c.ccvreeeineerceinnnnc e 37 1.8
Goals and priorities for the school are clear: 4 10 9 YEars .....ccueovieuvieiieiieeieecere e e e 35 0.9
Goals and priorities for the school are clear: 1010 19 years .......c.c.cooeeveieeniniiiniicc e 40 0.9
Goals and priorities for the school are clear: 20 Or MOre YEAIS.........cocviiiiineie e 37 0.8
1 receive a great deal of support from parents for the work 1 do: 3 or fewer years ......... rerr oo 10 1.0
I receive a great deal of support from parents for the work 1do: 4 to 9 years.........cocooiiiiiininiiinees 10 0.7
1 receive a great deal of support from parents for the work 1do: 10to 19 years............coooil 11 0.7
1 receive a great deal of support from parents for the work 1 do: 20 or more years .........c.cccccocceerennns 12 0.5
Figure 21: Percent of full-time public school teachers agreeing or disagreeing that parents
support them in their efforts to educate their children, by percent of students in school eligible
for free or reduced-price school lunch: 1998
Less than 15 percent: SIrONGLY @BIE...........oeieuirieieriereerercerer e eeerere s eersanrete s esse b essesse s ssass s s sesssesensas 4] 1.9
Less than 15 percent: SOMEWhAL 8EE .........cocoomiiiiiiiiiei et e 53 2.0
Less than 15 percent: somewhat disagree... 5 0.5
Less than 15 percent: strongly disagree............. 1 0.4
15 1o 32 percent: strongly agree...........ccoocoeeee 34 2.0
15 to 32 percent: somewhat agree ....... 56 1.8
15 to 32 percent: somewhat disagree... 9 1.0
15 to 32 percent: strongly disagree...... 1 0.4
33 to 59 percent: strongly agree........ 29 22
33 to 59 percent: somewhat agree ... 57 2.1
33 10 59 percent: SOMEWRAL dISAZIEE ......c.co.veeveniieieeeiiee et eeer e ree et reer e rere e raesee e crpe s se s sesnseseesas 11 1.2
33 10 59 percent: Srongly diSAEIEE ......c.ccuerueiieuireeriereveevere e sae e erserae s oo e 3 0.8
60 percent or more: strongly agree....... 23 1.8
60 percent or MOre: SOMEWRAL ABTBE .....c..o.iiiiiiiie et ettt s se e st b e s b b e i 53 22
60 percent or More: SOMEWhAL QISAZIEE........cc.curerrricietieeeteteeeeeseesenseseeseeseesesesaesessenersesenenaesseserensnene 17 1.7
60 percent or more: SLrONZIY ISAZIEE.........ouiriimiiiiieericeirerere e s e e e s s sb e sa b saeee 7 0.9
Figure 22: Percent of full-time public school teachers agreeing or disagreeing that they receive a
great deal of support from parents for the work they do, by percent of students in school eligible
for free or reduced-price school lunch: 1993-94
Less than 15 percent: SroNgly @8TEE.........ccooviiiiiniiiree e e e ebe e eas 15 0.7
Less than 15 percent: SOMEWhAL 8BIEE .........ocoroiiirvereieeinc e e e 48 0.9
Less than 15 percent: somewhat disagree... 27 0.9
Less than 15 percent: Strongly diSABIEe ..........cc.ivieiieeeiiieircercreceeeecrerer oot s e rn e e 11 0.6
15 10 32 percent: SITONZLY @BIEE.....c..oviiiiiirerererreeererenr e teaeeseresaecere e eseesesapreaes e e s et s e saessensesasssrnsanen 11 0.6
15 to 32 percent: somewhat agree ... 44 0.9
15 to 32 percent: SOMEWRAL QISAZIEE .....c..couuiiirireteie et rr et te e rece e res e ses bbb e sac e en e 30 0.7
15 10 32 percent: Strongly diSABIEE ....cccucueeiureii ittt reae et et e rresase s bt are e e e 16 0.7
33 to 59 percent: strongly agree 9 0.7
3310 59 percent: SOMEWHAL AETEE ......cceeteriirririeeiimecereeriiree oo sn e s e e s sa e s e naes 4] 1.1
3310 59 percent: SOMEWhAL diSAZIEE ........ouoiiiiiiiiiiiiecicie e e e 31 1.0
33 to 59 percent: strongly disagree 19 0.8
60 percent or more: strongly agree 10 0.6
60 percent or MOre: SOMEWHAL ABTBEC .....c..cruiiuiirrerere et st 33 1.2
60 percent or more: somewhat disagree.. 33 1.0
60 percent or more: Strongly AISAZIEE.......c..oviiiruurreeeirerreeee ettt ens 25 1.1
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Figure 23: Percent of full-time public school teachers indicating they feel very well or
moderately well prepared to address the needs of students with limited English proficiency or
from diverse cultural backgrounds, by percent minority enrollment in the school: 1998
5 percent or less: very Well Prepared ..ottt e e 10 2.0
5 percent or less: moderately well prepared..........ccooooiiiiiiiinni e 25 29
6 to 20 percent: very well prepared 15 1.9
6 to 20 percent: moderately well prepared.............ooviiiiiiiiiii e s 33 2.6
21 to 50 percent: very Well Prepared ..........c.cccourveeiiceremincce e e enee e e ranssnsna s sasae e ere e 20 1.9
21 to 50 percent: moderately well prepared... 34 25
More than 50 percent: very Well Prepared ..........cocoeeuirrenenennerrersereeseereereere sereeeesessesessressencsssnenss 27 2.4
More than 50 percent: moderately well prepared ...........ccocoooiiiionencneiiee et e eeesesesaesenserens 37 24
Figure 24: Percent of full-time public school teachers indicating they feel very well prepared to
do various classroom activities, by whether they participated in professional development
activities in the last 12 months that focused on these content areas: 1998
Maintain order/discipline in the classroom: PArtiCiPALed ..........cc.cveveeereerrerrrerenrrarerrasessssersessesaenssesonnas 68 1.3
Maintain order/discipline in the classroom: did not PartiCipate .........ccoeceereeeereeneerneninnniscseeesnassnes 74 1.3
New methods of teaching: PartiCipated ...........cccverrevrenniin it sesess s e sens 43 1.0
New methods of teaching: did not participate . 34 1.7
State/district curriculum and performance standards: participated ............ocveerveneeesienrerecerereeereerneeneennes 38 1.0
State/district curriculum and performance standards: did not PartiCipate ...........cccoeevieeereererrsnerrersnereress 20 23
Student performance assessment: participated ............ccococuereereenereeeneenenns . 33 1.2
Student performance assessment: did NOL PANICIPALE ...........ccceerererereeerreeersarsenseeresserssrerserseresssenenrssnss 20 1.2
Addressing the needs of students with disabilities: participated .........ccoeevivininninicinnennenrenreeieeeennenes 25 1.3
Addressing the needs of students with disabilities: did not participate... . 17 1.0
Integration of educational technology: participated.............ccocvrennece. . 23 09
Integration of educational technology: did not participate........ . 11 1.1
Addressing the needs of limited English students: participated.......... . 28 1.8
Addressing the needs of limited English students: did not participate.............cccecurrirvercrereerenncreeereenenes 14 1.1
Chapter 2, section on teacher certification
Percent of teachers in 1998 with 3 or fewer years of teaching experience that had emergency or
LEMPOTATY CEILIfICALION ....ueeiiuereeniaereeeeeraenatarareerrertsassaesenreasestarsrssassrssressssrorserassennsasensnssssnssssasnensons 12 23
Percent of teachers in 1998 with 10 or more years of teaching experience that had emergency or
LEMPOTATY CETLIICALION ....oeviiiveiiicteecreete e i s ereeieeesraena s e snesnnaesessneseens e anseesase sensesrsaansssesenssesosennensanseeanre 0.1 0.1
Chapter 3, section on formal professional development
Percent of teachers in 1998 that had participated in professional development programs in at least one
OF the 1iSted CONTENTL ArEAS ....c.covrvieiriiereetereere ettt ettt st s s s e sa s b s s s b e se st sra s s s e nesantenearesas 99 0.2
Percent of teachers in 1993-94 that had participated in professional development programs in at least
One Of the 1iSted CONIENT ATEAS.......ccverirueerreertenecererrentnnerererrererarsers et esresesesseseestesssasasensersnseseassinsencensars 90 0.3
Chapter 3, section on participation in collaborative activities
Percent of teachers in 1998 that had participated in at least one of the listed collaborative activities...... 95 0.4
Chapter 5, section on teachers’ preparedness for classroom requirements
Percent of teachers in 1998 that taught limited English proficient or culturally diverse students............. 54 1.3
Percent of teachers in 1998 that taught students with disabilities..........c.eovereieiieeiiverrr e e 71 09

: l{fC‘ D382 33
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Table D-A-2a.—Standard errors of the percent of full-time public school teachers with any under-
graduate or graduate major in various fields of study, by selected school and
teacher characteristics: 1998

School characteristic Academic Subject.arcla Gener.al Othc?r ,
field education education education
All targeted public school S 1T SO 0.9 0.7 0.9 0.6
School instructional level
Elementary SChOOL. . ....c.c.ouiiiiiairiatcinsn sttt 1.5 1.2 1.2 1.0
Middle SChOOL. ... .. iirriririreece ettt rereseecnena 22 1.6 23 1.1
High SCHOO! c.c.vvreemerceceriieiir sttt sttt 1.3 1.5 1.2 1.1
Combined 3.4 3.0 3.8 24
Teaching experience
3 OF FEWET YEAIS......occveeicverrconcenmeneuieancrscnsaesseenaertnssnsmessnsesansassstonsonsases 2.1 1.2 2.2 1.1
B0 D YEAS ...oooeieiirrereeererecete et eee s e snerareas st aa s a et s b s anassanatn 20 1.8 22 1.2
1010 19 YEAIS cecvevericecececrrtcencucatsenesss e etss s asn s s seessesesanseseecscon 1.5 1.8 1.7 1.3
200 OF IMOTE YEAIS...c.v.vereeeraeeesereeorareeecnisseeereasesesenseerearesemsrsstonsnsasans 1.6 1.0 1.5 13

'Subject area education is the teaching of an academic field, such as mathematics education.
2Examples of other education fields are special education, curriculum and instruction, and educational administration.

3Targeted public school teachers were full-time public school teachers in grades 1 through 12 whose main teaching assignment was in
English/language arts, social studies/social sciences, foreign languages, mathematics, or science, or who taught a self-contained classroom.

NOTE: Estimates are duplicated. That is, teachers with more than one major or more than one degree are counted for each field of study in which
they have a major or degree.

SOURCE: U.S. Department of Education, National Center for Education Statistics, Fast Response Survey System, Teacher Survey on Professional
Development and Training, 1998.
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Table D-A-3a.—Standard errors of the percent of full-time public school teachers with any under-
graduate or graduate major in various fields of study, by selected school and teacher
characteristics: 1993-94

School characteristic Academic Subject'are'a Gener:al Olht?r )
field education education education
All targeted public school teachers’ .............cooovvcerveeeeeeeencrcenees 0.5 0.4 0.5 0.3
School instructional level
Elementary school................... JOT PSRN UPPUSTUPOUPOURRTPIN 0.8 0.6 0.6 0.5
Middle SChOOL........cviieereeeeeeee et 1.2 1.1 1.4 1.0
High SChool ... oeieeieeee et 0.6 0.5 0.5 0.4
COMDBINEd.......coueieeeeeeeeetre e e e ta ettt e 0.9 0.7 0.6 0.6
Teaching experience
3 OF fEWET YEAS....eiiieeeeeieeeeietceieieseeeeaesessess et et aesesse st e st aseesesseseseees 1.7 0.9 1.7 0.5
4 to 9 years......... 1.1 0.8 1.1 0.7
1010 19 YEAS ..oenieeeeeeeeceeeeetetecete et et ees e s et seees s 0.7 0.8 0.8 0.6
20 OF TNOTE YEATS..eeeuiereeeeniieeeereseanseeeeeestesinesaeesteseassaasssasesesesssessenseas 0.8 0.7 0.6 0.5

'Subject area education is the teaching of an academic field, such as mathematics education.

*Examples of other education fields are special education, curriculum and instruction, and educational administration.

*Targeted public school teachers were full-time public school teachers in grades 1 through 12 whose main teaching assignment was in
English/language arts, social studies/social sciences, foreign languages, mathematics, science, or general elementary.

NOTE: Estimates are duplicated. That is, teachers with more than one major or more than one degree are counted for each field of study in which
they have a major or degree.

SOURCE: U.S. Department of Education, National Center for Education Statistics, 1993-94 Schools and Staffing Survey, unpublished tabulations,
1998.
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Professional Development and Training
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U.S. DEPARTMENT OF EDUCATION i FORM APPROVED

NATIONAL CENTER FOR EDUCATION STATISTICS ' O.M.B. No.: 1850-0733
WASHINGTON, D.C. 20208-5651 ' EXPIRATION DATE: 07/99
TEACHER SURVEY ON ‘

PROFESSIONAL DEVELOPMENT AND TRAINING

FAST RESPONSE SURVEY SYSTEM

This information collection is authorized by law (P.L. 103-382). While participation in this collection is voluntary, your
cooperation is critical to make the results comprehensive, accurate, and timely.

IF ABOVE INFORMATION IS INCORRECT, PLEASE UPDATE DIRECTLY ON LABEL.

Name:

Telephone: E-mail:

Best days and times to contact you:

THANK YOU. PLEASE KEEP A COPY OF THIS QUESTIONNAIRE FOR YOUR RECORDS.

RETURN COMPLETED FORM TO: IF YOU HAVE ANY QUESTIONS, CALL:
WESTAT, INC. Laurie Lewis at Westat
1650 Research Boulevard 800-937-8281, Ext. 8284 or 301-251-8284
Rockville, Maryland 20850 Fax: 800-254-0984
ATTN: Lewis, 900282 E-mail: lewisl1@westat.com

According to the Paperwork Reduction Act of 1995, no persons are required to respond to a collection of information uniess it displays
a valid OMB control number. The valid OMB control number for this information collection is 1850-0733. The time required to
complete this information collection is estimated to average 15 minutes per response, including the time to review instructions, search
existing data resources, gather the data needed, and complete and review the information collection. If you have any comments
concerning the accuracy of the time estimate or suggestions for improving this form, please write to: U.S. Department of Education,
Washington, DC 20202-4651. If you have any comments or concerns regarding the status of your individual submission of this form,
write directly to: National Center for Education Statistics, 555 New Jersey Avenue, NW, Washington, DC 20208.

FRSS Form No. 65, 02/98
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Subject Area Education

CODES FOR TYPE OF TEACHING CERTIFICATE (FOR QUESTIONS 3 AND 4)

31 Regular or standard state certificate, or advanced professional certificate

32 Provisional or other type of certificate given to persons who are still participating in what the state calls
an “alternative certification program”

33 Probationary certificate (the initial certificate issued after satisfying all requirements except the
completion of a probationary period)

34 Temporary certificate (requires some additional college coursework and/or student teaching before
regular certification can be obtained)

35 Emergency certificate or waiver (issued to persons with insufficient teacher preparation who must
complete a regular certification program in order to continue teaching)

36 No certificate

CODES FOR TEACHING ASSIGNMENT FIELD (FOR QUESTION 4)

41 English/language arts (reading, writing, composition, journalism, literature, other English/language arts)

42 Foreign languages (French, German, Latin, Spanish, other foreign language)

43 Mathematics (general mathematics, algebra, geometry, trigonometry, calculus, other mathematics)

44 Science (general science, biologyl/life science, chemistry, physics, geology/earth science, other physical
or natural science)

45 Social studies/social science (social studies, history, world civilization, political science/government,
civics, geography, economics, sociology, psychology, other social science)

46  All other fields (please specify the field)

CODES FOR MAJOR AND MINOR FIELD OF STUDY (FOR QUESTION 5)
- EDUCATION FIELDS GENERAL FIELDS

General Education 71 Engineering

51 Pre-elementary/early childhood education 72 English (English/language arts, literature,

52 Elementary education speech, classics, communications

583 Secondary education and journalism)

73 Foreign languages
74 Mathematics

:‘; Eg?eh;: Ie::gc::g:é ree::;r;?ioenducatlon 75 Science (biologyjlife science_, chemistry,

56 Mathematics education geolqu/earth tSC|eInc§, physics, other

57 Science education 76 ghys_lclal o_r natura hsp;ence) litical

58 Social studies/social sciences education 9cna sciences (history, politica

59 Other subject area education smence/_govern'ment, geography, .
economics,sociology, psychology, public

Other Education o affairs and services, other social science,

61 Special education ethnic/area studies)

62 Curriculum and instruction 77 All other fields (please specify the field)

63 Educational administration

64 Other education

Q
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Which one of the following best describes your main teaching assignment at this school? (Circle only one number.)
Teach a self-contained classroom (i.e., you teach all or most academic
subjects to the same group of students all or most ofthe day) .....cccmviniiiiiiieee 1 —Pp(Go to question 2.)

Teach math, science, English/language arts, social studies, or foreign
language in a departmentalized setting (i.e., you teach one of these
subjects to several classes of different students all or most of the day)

Other teaChing @SSIGNMENT .........ooiiiiiiiiiri it 33— (Stop. Call Westat

FOR TEACHERS OF SELF-CONTAINED CLASSROOMS: Answer questions 2 and 3, and then go to question 5.
2,
3.

How many students are enrolled in your self-contained class?

Do you have a general elementary or secondary education teaching certificate in this state? If yes, enter the code
for the type of teaching certificate, using the list provided with this questionnaire.

Yes....... 1 (Enter code from list for type of teaching certificate: Y No........ 2

FOR TEACHERS IN DEPARTMENTALIZED SETTINGS
4.

For each different field you are assigned to teach at this school, write in the code for the teaching assignment field,
the number of classes or sections in that field you teach, and the number of students you teach in that field. Then,
for each teaching assignment field, write in the code for the type of teaching certificate, if any, you have in that field
in this state. See the lists provided with this questionnaire for the codes for teaching assignment field and type of
teaching certificate.

Write in information for your main teaching assignment field at this school first, that is, the field in which you teach
the most classes. Next write in information about your secondary teaching assignment field, that is, the field in
which you teach the second most classes, followed by information for any other teaching assignments you may
have at this school. If your teaching schedule is divided equally between two fields, record either field as your main

assignment.

Number of Total number of Code for !:ype of

classes or students taught teaching
sections taught in field 9 certificate in this
in field field in this state

Code for
Teaching assignment at this teaching
school assignment field

Main (i.e., the field in which you
teach the most classes)

Secondary (i.e., the field in
which you teach the second most
classes)

Other teaching assignments

Q

E119

Please check the box(es) next to the degrees you hold, and write in the codes for your major and minor fields of
study for each degree, using the list provided with this questionnaire. If you completed more than one degree at a
level or had a double major or minor, please provide information for ali fields of study at that degree level.

Degree Code(s) for major(s) Code(s) for minor(s)
Bachelor's degree(s) [}

Master's degree(s) [}

Doctorate degree(s) [}

2
Other degree(s) O v
(specify:)

e
w
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6. Considering all of the professional development activities in which you participated in the last 12 months (excluding
preservice training), how many total hours, if any, have you spent in activities in which the following content areas
were a major focus? For any content area that was a major focus of professional development activities, indicate to
what extent you believe it has improved your classroom teaching.

Total hours spent Improved my teaching
Content area More Moder-| Some-| Not
0 18 | 932 |inan32| A0 | ately | what | atan

a. In-depth study in the subject area of

your main teaching assignment.............. 1 2 3 4 1 2 3 4
b. New methods of teaching (e.g.,

cooperative learning)...........ccc.cecceeenneen. 1 2 3 4 1 2 3 4
c. State or district curriculum and

performance standards ......................... 1 2 3 4 1 2 3 4
d. Integration of educational technology in

the grade or subject you teach................ 1 2 3 4 1 2 3 4
e. Student performance assessment

(e.g., methods of testing, applying

results to modify instruction).................. 1 2 3 4 1 2 3 4
f. Classroom management, including

student discipline ... 1 2 3 4 1 2 3 4
g. Addressing the needs of students with '

limited English proficiency or from

diverse cultural backgrounds.................. 1 2 3 4 1 2 3 4
h. Addressing the needs of students with

disabilities ........c.ccceiiiiiiie 1 2 3 4 1 2 3 4
i. Other (please

describe) 1 2 3 4 1 2 3 4

7. In the last 12 months, how frequently have you participated in the following activities related to teaching? For any

activity in which you participated, indicate to what extent you believe the activity has improved your classroom
teaching. Exclude any activities you participated in during preservice training.

Frequency of activities Improved my teaching
Atleast| 2to 3 A few
Activity Never |once a [times a Once a timesa| Alot Moder- | Some- | Not
month ately what atall
week | month year

a. Common planning period for
team teachers..............ccccc. 1 2 3 4 5 1 2 3 4

b. Regularly scheduled
collaboration with other
teachers, excluding
meetings held for
administrative purposes ....... 1 2 3 4 5 1 2 3 4

c. Being mentored by another
teacher in a formal

relationship.......ccccocccccce. 1 2 3 4 5 1 2 3 4
d. Mentoring another teacher

in a formal relationship ......... 1 2 3 4 5 1 2 3 4
e. Networking with teachers

outside your school .............. 1 2 3 4 5 1 2 3 4

f. Individual or collaborative
research on a topic of

interest to you professionally 1 2 3 4 5 1 2 3 4
g. Other (please
describe) 1 2 3 4 5 1 2 3 4

B30



10.

11.

12.

13.

14.

15.

O
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How well prepared do you feel to do the following activities in your classroom? (Circle one number on each line.)

Moderately Somewhat

Very well well well Not at all
prepared prepared  prepared prepared
a. Implement new methods of teaching (e.g., cooperative
J8AMNING) ... 1 2 3 4
b. Implement state or district curriculum and performance
StANAArS. ... 1 2 3 4
c. Integrate educational technology into the grade or subject
BAUGNt e 1 2 3 4
d. Use student performance assessment techniques (e.q.,
methods of testing, applying results to modify instruction)........ 1 2 3 4
€. Maintain order and discipline in the classroom ......................... 1 2 3 4

f.  Address the needs of students with limited English

proficiency or from diverse cultural backgrounds (/f you teach

no students with these characteristics, check the box and go

£O TN G.) oo [] 1 2 3 4
g. Address the needs of students with disabilities (/f you teach

no students with disabilities, check the box and go to

QUESEION 9.)....oeoeoeeee e, [] 1 2 3 4

When you first began teaching, did you participate in a formal teacher induction program (for example, a program to
help beginning teachers by assigning them to master or mentor teachers)? Do not include student teaching.

Yes ........... 1 (Length of program: ) No....... 2

Do you agree or disagree with each of the following statements? (Circle one number on each line.)

Strongly Somewhat Somewhat Strongly
agree agree disagree disagree

Parents support me in my efforts to educate their children ..... 1 2 3 4
The school administration supports me in my work................. 1 2 3 4
c. Other teachers share ideas that are helpful to me in my

tACHING ..o 1 2
d. Gaoals and priorities for the school are clear...........c.coovveeo..... 1 2

oo

3 4
3

What is your sex?

WRIE ... e e 5

Including this school year, how many years have you been employed as a teacher? At this school?
(Include years spent teaching both full and part time, and in both public and private schools.)

What grades do you currently teach at this school? (Circle all that apply.)

PK K 1 2 3 4 5 6 8 9 10 11 12



Appendix F

Selected Questionnaire Items from the 1993-94 Schools and
Staffing Survey Teacher Questionnaire
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NOTICE - This report is authorized by law (20 U.S. Code 1221e). Your answers will be kept confidential
and will be used only for statistical purposes.
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SECTION B - TEACHING EXPERIENCE - CONTINUED
9a. Have you ever worked as an elementary or secondary teacher in a PRIVATE SCHOOL?

1 Yes

I—z[_—_l No

.60 toiitem 10s..

0090

b. How many years did you teach FULL-TIME in private schools?

Record whole years, not fractions or months. If less than 4 months, mark “None”.

0095 olJNoneor______ Years

C. How many years did you teach PART-TIME in private schools?

Record whole years, not fractions or months. If less than 4 months, mark “None.”

0100 ol Noneor________ Years

103. How many years have you worked as a FULL-TIME elementary or secondary
teacher in PUBLIC schoois?

Include the current school year if you are a full-time teacher this year.

Record whole years, not fractions or months. If less than 4 months, mark “None.”

0105 olJNoneor_______ Years

b. How many years have you worked as a PART-TIME elementary or secondary
teacher in PUBLIC schools?

Include this school year if you are a part-time teacher this year.

Record whole years, not fractions or months. If less than 4 months, mark “None.”

0110 olJNoneor_______ Years

12. In what year did you begin teaching in THIS school?

If your assignment at this school has included a break in service of one year or
more, please report the year that you returned to this school from your most
recent break in service.

0145 1 9

FORM SASS-4A {11-4-93) Page 7
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SECTION C - TEACHER TRAINING

EDUCATION FIELDS
General education

01 Pre-elementary/early
childhood education

03 Elementary education
04 Secondary education

Subject area education
07 Agricultural education
11 Art education

13 Bilingual education

15 Business, commerce, and
distributive education

89 Crosscultural education

22 English education

23 English as a second language
24 Foreign languages education
29 Home economics education

88 Indian education (Native
American)

30 Industrial arts, vocational
and technical, trade and
industry education

34 Mathematics education
38 Music education

40 Physical education/health
education

43 Reading education

45 Religious education

46 Science education

48 Social studies/social
sciences education

Special education

67 Special education, general

68 Emotionally disturbed

69 Mentally retarded

70 Speech/language impaired

71 Deaf and hard-of-hearing

72 Visually handicapped

73 Orthopedically impaired

74 Mildly handicapped

75 Severely handicapped

76 Specific learning disabilities

77 Other special education

Other education

78 Curriculum and instruction
79 Educational administration
80 Educational psychology
81 Counseling and guidance
82 Other education

MAJOR AND MINOR FIELD OF STUDY CODES FOR QUESTIONS 15, 17, 18, 19, AND 20

06
86

87
08
10
14
16
17
19
20
21

25
27
28
85
31
32
33
35
36
37
39
41
a2
44

Foreign languages

51
52
53
54
55
56

Natural sciences

57
58
59
60
61

Social sciences

62
63
64

65
66

84

GENERAL FIELDS
Agriculture and natural resources

American Indian studies
{Native American)

Other area and ethnic studies
Architecture and environmental design
Art, fine and applied

Business and management
Communications and journalism
Computer and information sciences
Drama, theater

Engineering

English (literature, letters, speech,
_classics)

General studies

Health professions and occupations
Home economics

Humanities

Law

Library science

Mathematics

Military science
Muiti/interdisciplinary studies
Music

Philosophy

Psychology

Public affairs and services
Religion, theology

French

German

Latin

Russian

Spanish

Other foreign languages

Biology/life science

Chemistry
Geology/earth science
Physics

Other natural sciences

Economics
History

Political science
and government

Sociology

Other social
sciences

All others

Page 10

FORM SASS-4A {11-4-33)
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SECTION C - TEACHER TRAINING - CONTINUED
15a. Do you have a bachelor’'s degree?

0170 1[:] Yes
r 2[INo

GO to'item 18a, page 12.

b. What was your major field of study?
Record the two-digit field code from the list on page 10 and the field name.

0175

Code Major field

€. In what year did you receive your bachelor’'s degree?

119

d. Did you have a second major field of study?
0185 1] Yes

rzD No

GO- to item 157

€. What was your second major field of study?
Record the two-digit field code from the list on page 10 and the field name.

0130

Code Second major field

f. Did you have a minor field of study?
0195 1] Yes

rz[:] No

GO to item 16a.

g. What was your minor field of study?
Record the two-digit field code from the list on page 10 and the field name.

0200

Code Minor field

16a. What is the name of the college or university where you earned your
bachelor’s degree?

0205

{Office use only) Name of college or university

b. in what city and state is it located?

0210

{Office use only) City State

0215 10 Located outside United States

FORM SASS-4A (11-4-93)

Page 11




SECTION C - TEACHER TRAINING - CONTINUED

17a. Do you have a second bachelor’s degree?

0220

0225

1L Yes
rzD No

GO to hem 18s.

What was your major field of study?

Record the two-digit field code from the list on page 10 and the field name.

Code Major field
C. In what year did you receive your second bachelor's degree?
0230 1 9
18a. Do you have a master’s degree?
0235 1 Yes
r ZD No
GO to item 208, page 13.
b. What was your major field of study?
Record the two-digit field code from the list on page 10 and the field name.
0240
Code Major field
C. In what year did you receive your master’s degree?
0245 119
19a. Do you have a second master’s degree?
0250 1L Yes
r 2LINo
GO to item 20a; page 13,
b. What was your major field of study?
Record the two-digit field code from the list on page 10 and the field name.
0255
Code Major field
C. In what year did you receive your second master’'s degree?

0260

119

"1 247
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SECTION C - TEACHER TRAINING - CONTINUED
20a. Do you have any other type of degree?
0265 10 Yes

rzD No

GO to'itom 21a, page 14.

b. what other degrees have C. What was your major field d. in what yvear did you
you earned? of study for each degree? receive each degree?
Mark (X below. Record the two-digit field
ark (X) all that apply below. code from the list on page 10
and the field name.
0270 1 Associate degree 0275 0280 1/9
Code Major field
0285 1[J Educational 0290 0295 1 9
specialist or Code Major field

professional
diploma (at least
one year beyond
master’s level)

0300 1[:] Doctorate or first 0305 0310 1 9
professional Code Major fieid
degree (Ph.D.,
Ed.D., M.D.,
L.LB.,J.D,
D.D.S)

Notes

FORM SASS-4A (11-4-93) Page 13
F-8
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SECTION C - TEACHER TRAINING - CONTINUED

TEACHING ASSIGNMENT FIELD CODES FOR QUESTION 21
Foreign languages

General

01 Prekindergarten

02 Kindergarten

03 General elementary

Special areas

86 American Indian/Native
American studies

10 Art

12 Basic skills and remediat
education

13 Bilingual education

17 Computer science

18 Dance

19 Drama/Theater

21 English/Language arts

23 English as a second language

26 Gifted

28 Home economics

16 Journalism

33 Mathematics

35 Military science

37 Music

39 Philosophy

40 Physical education, health

43 Reading

44 Religion

47 Social studies/Social science

{including history)

51 French

52 German

53 Latin

54 Russian

55 Spanish

56 Other foreign language

Science

57 Biology/Life science

58 Chemistry

59 Geology/Earth science/Space
science

09 Physical science

60 Physics ,

61 General and all other science

Vocational-technical education

05 Accounting

06 Agriculture

14 Business, marketing

27 Health occupations

30 Industrial arts

49 Trade and industry

50 Technical

83 Other vocational/technical

education

Special education

67
68
69
70
71
72
73
74
75
76
77

84

Special education, general
Emotionally disturbed
Mentally retarded
Speech/Language impaired
Deaf and hard-of-hearing
Visually handicapped
Orthopedically impaired
Mildly handicapped
Severely handicapped
Specific learning disabilities
Other special education

All others

21a. What is your MAIN teaching assignment at this school, that is, the field
in which you teach the most classes?

0315

0320

Record the two-digit code from the list above and the field name. If your
teaching schedule is divided equally between two fields, record either field as
your main assignment, mark (X) in box 1, and report the other field in itern 21c.

Code

Main assignment field

WOJ Teaching assignment equally divided between two fields

b. Do you teach classes in OTHER fields at this school?

0325

1 Yes
rZD No

GO to item 22a, page 15.

€. In what field do you teach the second most classes?

0330

Use codes listed above.

Code

Other assignment field

F-9
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SECTION C - TEACHER TRAINING - CONTINUED

22a. Do you have a teaching certificate in this state in your MAIN teaching
assignment field?

0335 11 Yes

rzD No

GO to item 23a.

b. what type of certificate do you hold in this field?
Mark (X) only one box.

0340 2] Advanced professional certificate
s Regular or standard state certificate

s[_] The certificate offered in your state to persons who HAVE COMPLETED
what the state calls an “alternative certification program”

s[_] Provisional or other type given to persons who are still participating in
what the state calls an “alternative certification program®

s[_] Probationary certificate (the initial certificate issued after satisfying all
requirements except the completion of a probationary period)

2 Temporary certificate {requires some additional college coursework and/or
student teaching before regular certification can be obtained)

s Emergency certificate or waiver (issued to persons with insufficient teacher
preparation who must complete a regular certification program in order to
continue teaching)

C. In what year were you certified in your main teaching assignment field by this state?

119

0345

23a. Do you have a teaching certificate in this state in your OTHER teaching
assignment field at this school?

0350 o] Not applicable; | do not have a second teaching assignment field —» GO to item 248, page 16.

1] Yes
rZD No

GO to item 24a, paga"1 6.

b. What type of certificate do you hold in this field?
Mark (X) only one box.

0355 2] Advanced professional certificate
s Regular or standard state certificate

sl The certificate offered in your state to persons who HAVE COMPLETED
what the state calls an “alternative certification program”

s Provisional or other type given to persons who are still participating in
what the state calls an "alternative certification program*

sL_] Probationary certificate (the initial certificate issued after satisfying all
requirements except the completion of a probationary period)

20 Temporary certificate (requires some additional college coursework and/or
student teaching before regular certification can be obtained)

s Emergency certificate or waiver (issued to persons with insufficient teacher
preparation who must complete a regular certification program in order to
continue teaching)

C. In what year were you certified in this field by this state?

119

0360
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SECTION C - TEACHER TRAINING - CONTINUED
31. Since the end of last school year, have you participated in any in-service or
professional development programs which focused on the following topics?
a. Uses of educational technology for instruction (e.g., use of computer, satellite learning)
0ss0  1L] Yes - How many hours did the program last? —» 0555 1] 8 hours or less
2[INo 2] 9-32 hours
a[_] More than 32 hours
b. Methods of teaching your subject field
o600 1] Yes - How many hours did the program last? — 0605 1[CJ 8 hours or less
2 No 2[[] 9-32 hours
3] More than 32 hours
C. In-depth study in your subject field
o610 1] Yes - How many hours did the program last? —» o615 1] 8 hours or less
21 No 2[C]9-32 hours
a[_] More than 32 hours
d. Student assessment (e.g., methods of testing, evaluation, performance assessment)
0s20 1] Yes -~ How many hours did the program last? —> 0625 1] 8 hours or less
2LINo 2[[]9-32 hours
a[_] More than 32 hours
e. Cooperative learning in the classroom
o630 1] Yes - How many hours did the program last? —» 0535 1] 8 hours or less
2[LINo 2] 9-32 hours
3] More than 32 hours
35a. During your first year of teaching, did you participate in a formal teacher induction
program, i.e., a program to help beginning teachers by assigning them to master or
mentor teachers?
Do not include student teaching.
000 1] Yes
2] No
b. Are you currently a master or mentor teacher {i.e., a teacher who provides guidance
and assistance for beginning teachers) in a formal teacher induction program?
Do not include supervision or training of student teachers.
or0s 1] Yes
21 No

FORM SASS-4A (11-4.93)
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SECTION D - CURRENT TEACHING LOAD

36. In what grade levels are the students in your classes at THIS school?

Mark (X) all that apply.

0710 O Ungraded ors0 1] 6th

0715 O Prekindergarten oss 1] 7th

0720 O Kindergarten A o760 1(_)8th

0725 1 1st ores 1 J9th

0730 1 2nd o170 1[J10th

0735 1 3rd or1s 1[J11th

0740 1] ath o0 1(J12th

0745 1[Jsth orss 1 Postsecondary

NOTE: The following questions request information on classes you taught at THIS school during
your most recent full week of teaching (i.e., the last week when school was in session for 5 full
days and you taught your normal schedule).

37. Which of these categories best describes the way your classes at this
school are organized?

Mark (X) only one box.
0790 1] DEPARTMENTALIZED INSTRUCTION - You teach subject
matter courses {(e.g., biology, history, typing) to several classes
of different students all or most of the day. » GO to item 39, page 22.

2[_] ELEMENTARY ENRICHMENT CLASS - You teach only one
subject (such as art, music, physical education, computer
skills) in an elementary school —» GO to item 41a, page 24.

3[] SELF-CONTAINED CLASS - You teach multiple subjects to the
same class of students all or most of the day

.[J TEAM TEACHING -- You collaborate with one or more teachers
in teaching multiple subjects to the same class of students

KsD *PULL-OUT" CLASS - You provide instruction (e.g., special
education, reading) to certain students who are released from
their regular classes.

GO to item 38a, page 21.

Notes

FORM SASS-4A {11 4-93)




SECTION D - CURRENT TEACHING LOAD - CONTINUED

38a.

0795

0800

0805

0810

0815

At THIS school, how many students were enrolled in the class or
program you taught during your most recent FULL WEEK of teaching?

If you teach two kindergarten or prekindergarten sessions per day, or two or
more pull-out classes, report the average number of students.

Students

During your most recent FULL WEEK of teaching, approximately how
many hours did you spend teaching each of these subjects at THIS school?

If you taught two or more subjects at the same time, apportion the time to each
subject as best you can.

Report hours to the nearest whole hour; do not record fractions or minutes.

If you did not teach a particular subject during the week, mark (X) the "None” box.

(1) English/Reading/Language arts
o[ JNoneor ______ Hours per week\

(2) Arithmetic/Mathematics

oJNoneor___ Hours per week

] ] >—> GO to item 42a, page 24.
(3) Social studies/History

o JNoneor_____ Hours per week

{(4) Science

ol JNoneor_______ Hours per week _/

Notes
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SECTION D - CURRENT TEACHING LOAD - CONTINUED

NOTE: Answer items 39 and 40 ONLY if you taught subject matter (departmentalized) courses
to different groups of students, i.e., you marked box 1 for item 37 on page 20.

39.

0820

During your most recent FULL WEEK of teaching, how many separate
classes (or sections) did you teach AT THIS SCHOOL?

Do not include:

* Homeroom periods
¢ Study halls

o Classes taught at any other school

If you teach two or more classes of the same subject (e.g., algebra 1) to different groups
of students at this school, count them as separate classes.

EXAMPLES:

(1) If you teach chemistry to two classes of students and physics to two classes of
students, you would report 4 classes.

(2) If you teach English Il to four classes of students and journalism to one class, you

would report 5 classes.

(3) If you teach drama to one class of students at this school and English IV to three

classes of students at another school, you would report 1 class.

Classes (or sections)

SUBJECT MATTER CODES FOR QUESTION 40a

Vocational education

Mathematics

Social science

01 Agriculture 41 General mathematics 70 Social studies
02 Business, marketing 42 Business math 71 History
03 Industrial arts 43 Algebra, elementary 72 World civilization
04 Health occupations 44 Algebra, intermediate 73 Political science/government
05 Vocational home economics 45 Algebra, advanced 74 Geography
06 Trade and industry 46 Geometry, plane/solid 75 Economics
07 Technical 47 Trigonometry 76 Civics
08 Accounting/bookkeeping 48 Analytic geometry/math 77 Sociology/social
09 Shorthand analysis organization
10 Typing 49 Probability/statistics 78 Other social science
11 Career education 50 Calculus . .
12 Other vocational education 51 Other mathematics \sl;suz:::::::r:?;frgmg arts
English/Language arts Computer science 82 Filmmaking/photography
21 Literature 52 Computer awareness/ 83 Chorus
22 Compositionfjournalism/ applications . 84 Band
creative writing 53 Computer programming 85 Dramaj/theater/dance
23 Reading 54 Other computer science 86 Music
24 English as a second . 87 Other visual/performing arts
language Natural science
25 Other English/language arts 61 General science Other areas ]
courses 62 Biology/life science 91 Driver education
63 Chemistry 92 Health
Foreign languages 64 Physics 93 Nonvocational home
31 French 65 Geology/earth science/space economics
32 German : science 94 Philosophy
33 Latin 66 Other physical science 95 Physical education
34 Russian 67 Other natural science 96 Psychology
35 Spanish 97 Religion
36 Other foreign language 98 Other courses not elsewhere
classified
Page 22 FORM SASS.4A (11-4.93)




SECTION D - CURRENT TEACHING LOAD -~ CONTINUED

NOTE: Answer items 41a—c below, only if you marked "Elementary enrichment
class” (hox 2) in item 37 on page 20.

41

0975

0980

0985

What is the total number of students enrolled in all the classes you
teach at THIS school?

Students

How many times per WEEK does each class usually meet?

If your classes have alternating schedules, e.g., 3 times one week and 2 times
the next, mark the box for the most times a class would meet in one week.

N

Mark (X) only one box.

1] Once

2] Twice

3] Three times

«[J Four times

sL_] Five times

sL_] More than 5 times

During your most recent FULL WEEK of teaching, how many
separate classes (or sections) did you teach?

Count each group of students that you taught as a class. For example, ifyou

taught P.E. to 4 classes of first graders, 3 classes of second graders, 3 classes of
third graders and 2 classes of fourth graders, you would report 12 classes.

Classes

42

0990

0995

1000

How many hours were you required to be at this school during your
most recent FULL WEEK of teaching?

Report in whole hours, not fractions or minutes.

If you teach at more than one school, report only the hours required for THIS school.

Hours per week

During your most recent full week, how many hours did you spend
AFTER school, BEFORE school, and ON THE WEEKEND on each of
the following types of activities?

Report in whole hours.

(1) School-related activities involving student interaction (e.g.,
coaching, field trips, tutoring, transporting students)

oLJNoneor___ Hours per week

(2) Other school-related activities (e.g., preparation, grading papers,
parent conferences, attending meetings)

o) Noneor_______ Hours per week

F-15 255
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SECTION E - PERCEPTIONS AND ATTITUDES TOWARD TEACHING - CONTINUED

47. Do you agree or disagree with each of the following statements?

Strongly |Somewhat|Somewhat| Strongly
agree agree disagree | disagree

a. Teachers in this school are evaluated fairly. nes 1] 2] 3] ]
b. The principal lets staff members know what is

expected of them. 1200 10 2] s o]
C. The school administration’s behavior toward the

staff is supportive and encouraging. 1208 10J 2] ] ]
d. 1 am satisfied with my teaching salary. w210 0] 2] 3] ]
€. The level of student misbehavior (e.g., noise,

horseplay or fighting in the halls, cafeteria or student

lounge) in this school interferes with my teaching. 1215 10J 2] s 4D
f. Teachers participate in making most of the important

educational decisions in this school. 1220 1] 2] s ]
g. lreceive a great deal of support from parents for the

work | do. 1225 0] 2 s ]
h. Necessary materials (e.g., textbooks, supplies, copy

machine) are available as needed by the staff. 1230 10 2] 3] ]
i. The principal does a poor job of getting resources

for this school. 235 10J 2] 3] ]
i. Routine duties and paperwork interfere with my job

of teaching. 1200 1] 2] 3] J
k. My principal enforces school rules for student

conduct and backs me up when | need it. 128 1] 2] sJ [
l. The principal talks with me frequently about my

instructional practices. w2s0 1] 2] aJ ]

mM. Rules for student behavior are consistently enforced

by teachers in this school, even for students who are

not in their classes. 12 1] 2 3] ]
N. Most of my colleagues share my beliefs and values

about what the central mission of the school

should be. w260 1] 2] s J
0. The principal knows what kind of school he/she wants

and has communicated it to the staff. 12ss 1] 2] s 0
P. There is a great deal of cooperative effort among the

staff members. 1270 1] 2] s 0
Q. In this school, staff members are recognized for a job

well done. w25 L] 2] s 0
T. | have to follow rules in this school that conflict with

my best professional judgement. w20 10 2 3] 0

FORM SASS-4A (11-4-93) Page 27
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SECTION E - PERCEPTIONS AND ATTITUDES TOWARD TEACHING - CONTINUED
47. Continued

Do you agree or disagree with each of the following | Strongly |Somewhat]Somewhat| Strongly

statements? agree agree disagree | disagree
S. | am satisfied with my class sizes. wes 1 2] a(] 0
t. 1 make a conscious effort to coordinate the

content of my courses with that of other teachers. |15 WO (0 3 Al
U. Goals and priorities for the school are clear. Cfes (0 J sJ O

V. The amount of student tardiness and class cutting
in this school interferes with my teaching. 1300 1] 2 s J

W. I sometimes feel it is a waste of time to try to do
my best as a teacher. 3os 1] 2] 3(J J

X. | plan with the library media specialist/librarian
for the integration of library/media services into

my teaching. w1 2] ] Al

Y. Library/media materials are adequate to support
my instructional objectives. s ] 2] 3] 0

56. Are you male or female?

1525 1 Male
2[:] Female

57a. What is your race? .
Mark (X) only one box.

1530 1J American Indian or Alaska Native (Aleut, Alaska Indian, Yupik, Inupiat)

2[] Asian or Pacific Islander (Japanese, Chinese,
Filipino, Korean, Asian Indian, Vietnamese, o
Hawaiian, Guamanian, Samoan, other Asian) “BOto itor 58..
3] Black GO to item 58..
«J White

b. Are you enrolled in a state or federally recognized tribe?

1535 1] Yes
2 JNo

B58. Are you of Hispanic origin?

1540 1 Yes
z[:] No

BEST COPY AVAILABLE

FORM SASS-4A {11-4-93)




BEST COPY AVAILABLE

199
Hp]
Q2




ka3

U.S. Depariment of Education En Ic
Office of Educational Research and Improvement (OERI)

National Library of Education (NLE)
Educational Resources Information Center (ERIC)

NOTICE

REPRODUCTION BASIS

D This document is covered by a signed “Reproduction Release
(Blanket) form (on file within the ERIC system), encompassing all
or classes of documents from its source organization and, therefore,

does not require a “Specific Document” Release form.

This document is Federally-funded, or carries its own permission to
reproduce, or is otherwise in the public domain and, therefore, may
be reproduced by ERIC without a signed Reproduction Release form
(either “Specific Document” or “Blanket”).

EFF-089 (9/97)




