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ABSTRACT

Booker T. Washington and W. E. B. Du Bois were two African
American scholars of the later 1800s and early 1900s who captured the
imagination of both blacks and whites at various levels of society. They
disagreed on how blacks should be educated and what they should be taught. Du
Bois wanted blacks to become intellectuals, equal to white scholars, while
Washington insisted on basic skills and vocational education. A study of the
childhood of each man reveals the etioclogy of their personal and. professional
philosophies and illustrates how the study of an important figure can be
content for multicultural education. The ideas of James Banks relative to
personal knowledge and cultural knowledge are illustrated in the early lives
of Du Bois and Washington. Washington, born into slavery in 1856, became the
most well-known black educator of his time. Although he founded Tuskegee
University, he stressed the importance of basic education and vocational
skills for all blacks. The roots of this philosophy may be found in his
childhood of poverty and limited access to basic education. Du Bois, born in
1868, was the only black student in his high school graduating class. His
opportunities for schooling were consistent and free, and formed the basis
for his emphasis on higher academic education and the importance of
scholarship. The philosophies of these men were formed by their experiences,
as educational theories have often stressed. A study of their early lives
illustrates the importance of experience in the formation of the individual
and provides material that can be used in multicultural education of
children. (Contains 15 references.) (SLD)

Khhhkhkhkkhkhkhkkhkhkhkhkhkhkrhkrhkhkhkrhhkhkhkhhkhkhhrhkhkrhrhrhbhkhkrhkhkhrhkrhrhhrrhkhkhkrhkrrhkhkrhrhkhkhkhkhkhkhhhhhhhkih

* Reproductions supplied by EDRS are the best that can be made *

* from the original document. *
22222222222 X2 R R X2 A2 AX2 R X222t AZER 22 222 a2l il d i i A2 R 2 i AR R X2 R R R Rt R X

ERIC

Aruitoxt provided by Eic:




3
N
(o]
<t
&

Ve - - s =

' U.S. DEPARTMENT OF EDUCATION
' Office of Educational Research and Improvement

EDUCATIONAL RESOURCES INFORMATION PERMISSION TO REPRODUCE GT:ES)
CENTER (ERIC) DISSEMINATE THIS MATER 1AL
This document has been reproduced as BEEN GRANTED BY
received from the person or organization
originating it.
O Minor changes have been made to /—/arfy_/‘i@ya’n
improve reproduction quality.
Harry Morgan "
: -
State University of West Georgia " ot o e o e EoUCATONA FESOUICES
College of Education official OERI position or policy. ] INFORMATION CENTER {
Carrollton, GA 30118 :

HISTORICAL PERSPECTIVES ON
BIOGRAPHIES FOR CHILDREN AS CONTENT FOR MULTICULTURAL EDUCATION

Introduction

Booker T. Washington and W. E. B. Du Bois were two African American Scholars of the late 1800s and
early 1900s who captured the imagination of both blacks and whites at various levels of society. Du Bois,
was the first black to graduate from Harvard, the founder of the NAACP and superb scholar. Booker T.
Washington was a graduate of a post-Civil War industrial education school, and founded what today is
Tuskegee University in Alabama. '

They disagreed vehemently over how blacks should be educated and what they should be taught. Du
Bois wanted blacks to become intellectuals equal to white scholars, Washington insisted that this was not
practical because blacks, for the most part had not had access to even rudimentary education, therefore,
they needed basic skills and vocational education. A study of their childhood reveals several essential
elements that formed the etiology of their personal and professional philosophies.

Theoretical framework

Professional knowledge that is brought to the classroom by teachers has been influenced by their
experiences as students in university based teacher education programs. Professors in university
settings, who served as their teachers, were in turn, also influenced by thinkers and scholars who came
before them. Philosophical beliefs, more often than not, form the values that direct classroom practice,
research interests, and ultimate discoveries by scholars who are active in various fields of study. The work
of scholars and thinkers in various fields of study are represented in the university based curriculum, and
those active in promoting it. Information derived from this process will ultimately influence the relationship
between teachers who take courses in these programs, and children in classrooms where they teach.

Within the aforementioned context, Experience can be viewed as an important focus for the study of
multicultural issues. From the perspective of our own experience, the understanding of other cultures
can emerge from the underlying factors of personalized experiences from childhood through adulthood.
In human experiences there are investments of self with various intensities.

From the philosophical perspective of phenomenology, experience has two dimensions. Objects of
consciousness is one dimension of human experience, and it prevails at the level of our ordinary
awareness. Acts of consciousness is the other dimension, and it involves perceptions, values, and the
unconscious processing of information. These two dimensions are related in significant ways, and this
relationship is labeled intentionality by phenomenologists. In Landscapes of Learning, Maxine Greene
captures the pragmatic nature of this theme.

..... consciousness is always of something; it is characterized by intentionality. To say that | am conscious of
someone approaching me is to say that | am perceiving a figure down the street as a man coming closer and closer to
my space. As he comes nearer to me, | may intuit a threatening quality in his stance..... or | may suddenly remember
that he was once a coworker of mine. Who he turns out to be, for me, depends upon the way | finally become
conscious of him. At best | can only come in touch with certain aspects of the man, because my understanding of
him depends upon my vantage point and previous experiences. | know that there are sides to him that are hidden
from me; there are profiles of his personality, of his character, that are out of my reach.

..... Consciousness as perspective grasping is our way of encountering the natural and human world. (pp 14-15)



Phenomenology is a philosophy that has been a subject of scholarly pursuit in various fields of study like
education, psychology, psychiatry, social work, theology, anthropology, and other social sciences.
Phenomenology focuses primarily on individual experiences as a basis for analysis. It is theorized that as
individuals process new information derived from our experiences; and the act of experiencing is
influenced by knowledge acquired from previous experiences. The knowledge that is retained from
various experiences—formal and informal—can be limited by our life circumstances and what we bring to the
experience. Therefore, individuals are involved in a natural process of attempting to expand upon the
consciousness awareness that results from experiences. This effort is limited by previous experiences
that have influenced our ideas, beliefs, and wishes; and limits to a degree, how we think about certain
phenomena. ,

Phenomenologists theorize that individuals attempt to deal with these limitations through creative
imagination. These acts of imagining enable individuals to expand upon the meanings derived from an
experience by increasing the possibility for variations through thought. This method of expansion is
called fantasy variations. It is not possible to remove limiting factors completely, and what remains from the
experience and fantasy variations is called the essence. Fundamental to phenomenological thought is
the belief that individual interpretations of experiences cannot be invalidated by the emergence of a
proposed objective truth. Philosophers and other scholars with major interests in phenomenology have
established common interests with existential philosophers and scholars.

Founded by German philosophers Kant and Hagel, existentialism rejected the prevailing scholarly
thought that dominated European philosophy during the 1800s. European philosophers of great
influence during that time, defined philosophy as an objective science with the capacity to report universal
truths. Kant, Hagel, and their followers, insisted that the scientific methods prevailing at that time were
inappropriate for the study of philosophical issues. Objective methods seeking certainties, they argued,
would obscure a study of experiences as the basic principles of individual existence.

G.W. F. Hagel (1770-1831) remains as one of the most influential German philosophers of his time. It was
his philosophy that was related to his dialectic for which he is most remembered. Here, he theorized three
phases of dialectic emergence; thesis, antithesis, and synthesis. Even though the area of Hagel's
dialectic development gained great attention, as well as his interpretations of social, political, and historical
issues, lt is his ideas related to the inner self that are significant for existentialist phenomenologists. In this
regard, he extended dialectic thought to all areas of the human experience. Hagel argued that we all strive
for an inner tranquility. When individuals attempt to achieve inner harmony and tranquilitythrough external
wealth, influence, and power—whatever conflict might emerge, is usually resolved in favor of inner
states. Such conflicts can be avoided, Hagel theorized, if one’s external activity emerged from an inner
state that is tranquil and harmonious.

Theories of Multicultural issues

James Banks, a major voice in multicultural education has defined the value of knowledge as
fundamental to the study multiculturalism. He articulates five types and knowledge and contends that
each type should be a part of academic discourse. Banks’ typologies of personal knowledge and
cultural knowledge are pertinent to the content in this paper.

All knowledge reflects the values and interests of its creators, and illustrates how the debate between the

" multiculturalists and the Western traditionalists is rooted in their conflicting conceptualizations about the nature of

knowledge (Banks,p. 4,1993).

Anthropologist John Ogbu, defines multicultural content as emerging from the personal group
histories of various racial and ethnic groups in relation to how they came to the United States. Some
groups came as a result of their wish to improve their condition. African Americans, unlike most others,
were brought here against their will as slaves. He labels these different groups as voluntary and
involuntary minorities. '

The primary cultural differences of voluntary minorities and the secondary differences of involuntary minorities affect

minority school learning differently. ...involuntary minorities experience more difficulties in school learning and
performance partly because of the relationship between their cultures and the mainstream culture (Ogbu, p. 9, 1993).
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A Partial Selection of Content

Booker Taliaferro Washington (1856-1915), born into slavery in Hale’s Ford, Virginia, became the most
well known Black educator of his time. By his followers—he would be described as a moderate—the rest
of the nation would consider him an extreme conservative. William Edward Burghardt Du Bois was born in
Great Barrington, Massachusetts. By his followers he would be considered a liberal—the rest of the nation
would think of Du Bois as a radical.

Washington was more well known because he was older, and he had a reputation for helping to
establish an internationally known institution—known today as Tuskegee University in Alabama.
Washington served as principal and later president of Tuskegee for 34 years. During his time at Tuskegee
he pioneered out-reach programs in the rural South. He also developed programs to teach the isolated
and unskilled rural Blacks how to get more out of their crops, the importance of sanitation, hygiene, and
financial matters. He stressed that schools for African Americans should concentrate on vocational
education and the skilled trades in demand at that time. ,

William Edward Burghardt Du Bois (1868-1963), was born in Great Barrington, Massachusetts. The
family of Du Bois’s mother could be traced to the Revolutionary War, and they had farmed in this
community of a few Blacks since that time. His father was the son of a seaman from Haiti whose parents
were Black and White. They moved to Connecticut early in Du Bois’s life, and his father, who had become
a barber, deserted the family. He went to live with his grandfather on the farm in Massachusetts, and by
the time he was seven years old his mother moved back to the farm. By 1875 many northern communities
had organized some type of educational system for their youth. His opportunities for schooling were
consistent and free.

Du Bois was the only Black student in his high school graduating class, and he graduated with the
highest grades in the group. [n that particular high school it was expected that students with the highest
academic records would attend a prestigious New England institution. Instead, this young scholar was
sent off to a Black institution in Nashville, Tennessee—Fisk University. When Du Bois entered Fisk, the
school had been in operation for a mere 20 years.

Booker T. Washington was born a slave on a plantation in Franklin County, Virginia, near a small postal-
delivery crossroads named Hale’s Ford. He reported in his autobiography:

My life had its beginning in the midst of the most miserable, desolate, and discouraging surroundings. . . . | have not
been successful in securing any information that would throw an accurate light upon the history of my family beyond
my mother. She, | remember, had a half brother and a half sister. . . . Her addition to the slave family attracted about
as much attention as the purchase of a new horse or cow. Of my father | know even less of than my mother. | do not
even know his name. | have heard reports to the effect that he was a white man who lived on one of the near-by
plantations. (Washington,1989, pp. 1, 2)

Washington's mother was a plantation cook, and her one-room cabin served as living quarters for her,
Booker and two other children. Their bed consisted of a bundle of rags called a pallet, that rested on a
dirt floor.

During one of his speeches as president of Tuskegee, he was asked about his youth. He gave a
thoughtful reply to this question in his autobiography.

Until that question was asked it had never occurred to me that there was no period of my life that was devoted to play.
From the time that | can remember anything, almost every day of my life has been occupied in some kind of labor;
though I think | would now be a more useful man if | had had time for sports. . . . | had no schooling whatever while 1
was a slave though | remember on several occasions | went as far as the schoolhouse door with one of my young
mistresses to carry her books. The picture of several dozen boys and girls in a schoolroom engaged in studying this
way would be about the same as getting into paradise. (Washington, 1895 pp. 6, 7)

Washington’s descriptions of his childhood bear poignant witness to the type of upbringing that was
common plantation life for Black children of that period.

On plantation life in Virginia, and even later, meals were gotten by the children very much as dumb animals got theirs.
It was a piece of bread here and a scrap of meat there. It was a cup of milk at one time and some potatoes at another.
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(Washington, 1985 p. 9}

There is a noticeable absence of bitterness toward Whites in Washington’s autobiography. He actually
comes close to supporting the period as having positive influences on Black life, especially for artisans.
He often stated that well-respected, talented, craftsmen and craftswomen of his generation probably -
learned their craft on a plantation. During the Civil War his mother married a slave from a nearby plantation,
and their owners cooperated in allowing them occasional visits. Washington Ferguson and Booker's
mother—Jane Burroughs—had a daughter and named her Amanda. Unknown to Booker at the time,
Jane Ferguson gave Booker his White father's surname, Taliaferro. During the Civil War Ferguson left the
plantation for a job in the West Virginia salt mines in Malden. It took the Union Army about two years to
enforce the proclamation in Malden as well as in most communities, so it was not until late in 1865 that the
Ferguson family was free to travel to Malden to join their father and stepfather. Booker and his brother,
John, in a very short time secured jobs at the mine packing barrels. Sometime later their family took in a
homeless boy named James. The salt mines attracted many Blacks to the area for jobs that for most of
them, actually paid salaries. Booker was determined to attend school and did not see that as a possibility
as long as he worked in the mines. He was further inspired when he overheard some fellow workers in the
mine discuss a school for Blacks where you were allowed to work off your tuition costs.

As a child his desire for education was so strong that he was on constant alert about any information
regarding opportunities to be taught. He reported in his autobiography that “from the time | can remember
having thoughts about anything, | recall that | had an intense longing to read.” Soon after the family was
able to live together in West Virginia, Booker pleaded with his mother to get him a book. He relates that his
mother's perseverance enabled her to get a used copy of Webster's spelling book at a time when no
Black person in his village could read. With his mother's encouragement he taught himself the alphabet
phonetically. “In all my efforts to learn to read my mother shared fully my ambition, and sympathized with
me and aided me in every way she could . . . though she was totally ignorant, so far as book knowledge
was concerned, she had high ambitions for her children.”

During Booker's teen years there came to his village a young Black man who had learned to read in
Ohio. Black residents of the village found out he could read and arranged for him to read the newspaper
to them at the end of the day. This became a major event in the Black neighborhood. Booker related later,
“How | used to envy this man! He seemed to me to be the one young man in all the world who ought to be
satisfied with his attainments.” The coming of this teen inspired the community to engage in a quest for
their own school. The community learned that another young man from Ohio with considerable education
had recently arrived. Each family who wanted to learn contributed toward a salary for him so that he would
spend a day with each family.

Children waited in great anticipation for “teacher’s day” in their modest homes. The young teacher was
finally able to make arrangements to attend day school during the early morning hours and part of the day if
he could work in the mines for at least five hours a day. It was common in those days for schools to
accommodate work schedules for chores around the farms and local factories. Word passed quickly
throughout the Black communities in 1891 that a school was being built in Kanawha Valley.

By the time the new school was chartered, Booker had already made plans to attend. However, work in
the salt mines had increased his family’s income, and his father refused to let him attend the new school
for Blacks. Booker later described this experience as “one of the keenest disappointments that | have
ever experienced.” Booker and his mother were able to work out a compromise with his father to pay a
teacher to provide lessons at night. “These night lessons were so welcome that | think | learned more at
night than the other children did during the day.”

The small school Washington attended during his early years was expanded along with the increase in
Black residents. Approximately 20 years after he entered Hampton Institute in Virginia, in 1891, the West
Virginia Collegiate Institute, financed by the state, was opened for Black students in the county.

In addition to providing educational services for African American citizens, the building of schools was
used to advance the interests of politicians in much the same way as putting in a new road or securing a
post office site for a rural community served political ends. It was also commonly acknowledged among
industrialists and state legislators that northern industries would be reluctant to locate in an area where the
labor population could not read or write.



Conclusion

The differences and similarities in the lives of Washington and Du Bois came form their contributions to
the betterment of lives for African Americans through the employment of different philosophies that were
influenced by their unique and different experiences. It is also true, that the study of their lives can serve
as a foundation for the study of multicultural issues in education.

Banks,, J. (1993). The canon debate, knowledge construction, and multicultural education. Educational
Researcher, 22 (5), 4-14.

Douglass, F. (1892). Life and times of Frederick Douglass: Written by  himself
(reprint Collier Books, 1962).

Du Bois , W. E. B. (1970). The souls of black folk. New York: Simon &  Schuster.

. (1971). The autobiography of W. E. B. Du Bois. New York: International
Publishers.

Denton, D. (1974). Existentialism and phenomenology in education. New York:Teachers College.

Dreyfus, H. L. & Hall, H. (Eds.) (1982). Husserl: intentionality and cognitive science. Cambridge, MA: The
MIT Press.

Farber, M. (1943). The foundations of phenomenology: Edmund Husser! and the quest for a rigorous
science of philosophy. Albany, NY: The Research Foundation of the State University of New
York.

Greene, M. (1978). Landscapes of learning. New York, NY: Teachers College Press.

Kaufmann, W. (1965). Existentialism from Dostoevsky to Sartre. New York: Meridian Books.

Kearney, R. (1988). Poetics of imagining: From Husserl to Lyotard. New York: Harper Collins.

Klein, G. S. & Schlesinger, H. (September, 1949). Where is the perceiver in perceptual theory? Journal
of Personality, 18,32-47.

Lifton, R. J. (1971). Existential evil. In, W. H. Henry and N. Sanford, (Eds.), Sanctions for evil: Sources of
social destructiveness. San Francisco, CA: Jossey-Bass.

Natanson, M. (1973). Edmund Husserl: Philosopher of infinite tasks. Evanston, IL: Northwestern
University Press.

Ogbu, J. (1992). Understanding cultural diversity. Educational Researcher. 21 (8), 5-14.

Zaner, R. & lhde, D. (1973). Phenomenology and existentialism. New York: G. P. Putnam's Sons.




U.S. Department of Education
Office of Educational Research and Improvement (OERI)
National Library of Education (NLE)
Educational Resources Information Center (ERIC)

REPRODUCTION RELEASE

(Specific Document)

ERIC

. vD032 50/
I. DOCUMENT IDENTIFICATION:

Title: Historical Perspectives on Biographies for Children as Content for Multicultural
Education

Author(s). Harry Morgan

Publication Date:

Corporate Source: . State University:of West Georgla: - 71997

II. REPRODUCTION RELEASE:

In order to disseminate as widely as possible timely and significant materials of interest to the educational community, documents announced in the
monthly abstract joumal of the ERIC system, Resources in Education (RIE), are usually made available to users in microfiche, reproduced paper copy,
and electronic media, and sold through the ERIC Document Reproduction Service (EDRS). Credit is given to the source of each document, and, if

reproduction release is granted, one of the following notices is affixed to the document.

if permission is granted to reproduce and disseminate the identified document, please CHECK ONE of the following three options and sign at the bottom

of the page.

The sampie sticker shown below will be
affixed to 8l Level 1 documents

PERMISSION TO REPRODUCE AND
DISSEMINATE THIS MATERIAL HAS
BEEN GRANTED BY

Q\e
%"’(0

TO THE EDUCATIONAL RESOURCES
INFORMATION CENTER (ERIC)

Level 1

!
#

Check hare for Level 1 release. permitiing reproduction
and disseminstion in microfiche or other ERIC archival
medis (6.¢.. slectronic) and paper copy

Documents will be processed as indicated provided reproduction quality permits.
- ~— I perTRiSSioN - 10 MEproduce 19 graniad, but no bax t5 checked; mwuuwuw1

The sampie sticker shown below will be
sffixed to all Level 2A documents

The sampis sticker shown below will be
sffixed to ail Level 2B documents

PERMISSION TO REPRODUCE AND
DISSEMINATE THIS MATERIAL IN
MICROFICHE. AND IN ELECTRONIC MEDIA
FOR ERIC COLLECTION SUBSCRIBERS ONLY,
HAS BEEN GRANTED BY

\4
’b((\Q

TO THE EDUCATIONAL RESOURCES
INFORMATION CENTER (ERIC)

PERMISSION TO REPRODUCE AND
DISSEMINATE THIS MATERIAL IN
MICROFICHE ONLY HAS BEEN GRANTED BY

N4
6"’6&

TO THE EDUCATIONAL RESOURCES
INFORMATION CENTER (ERIC)

2A 2B
Level 2A Level 2B
! 1
Chech here for Level 2A release. pemitting reproduction Check here for Level 28 relesse, permitting
gt n o and in electronic media reproduction and dissemination in microfiche only

for ERIC erchivel collection subscribers only

1 hereby grant fo the Educational Resources Information Center (ERIC) nonexclusive permission to reproduce and disseminate this document
as indicated above. Reproduction from the ERIC microfiche or electronic media by persons other than ERIC empioyees and its system
contractors requires permission from the copyright holder. Exception is made for non-profit reproduction by libraries and other service egencies
to satisty information needs of ed

AtorY in response to discrete inquirles.

Sign
here,~>

TR MR G MM

IR By Hurs

S0 B3 b2

i“n“;'o‘{‘%“'@u . 0()55'7%_4»_&‘,_2%@[4@



Ill. DOCUMENT AVAILABILITY INFORMATION (FROM NON-ERIC SOURCE):

Publisher/Distributor: - S

Address:

Price:

IV. REFERRAL OF ERIC TO COPYRIGHT/REPRODUCTION RIGHTS HOLDER:

If the right to grant this reproduction release is held by someone other than the addressee, please provide the appropriate name and
address:

Name:

Address:

V. WHERE TO SEND THIS FORM:

Send this form to the following ERIC Clearinghouse:
ERIC Clearinghouse on Urban Education

Box 40, Teachers College
Columbia University
New York, NY 10027

However, if solicited by the ERIC Facility, or if making an unsolicited contribution to ERIC, retum this form (and the document being
contributed) to:

2 Rev. 9/97)



