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OHIO HISTORY:
A PROFESSIONAL DEVELOPMENT BOOKLET

The study of history provides the context for helping students develop the skills needed to pass the
-fourth grade citizenship proficiency test. Both process and content are essential in helping students pre-
pare for the future. Historical episodes such as the settlement of Ohio provide the content through which
students can develop the skills needed by good citizens. By studying the settlement of Ohio, students
learn about history, geography, economics, and government.

What students should know and be able to do has been discussed at the local, state, and national lev-
els. In Building a History Curriculum (1989), the Bradley Commission on History in Schools identified
six themes which should be stressed throughout the K-12 curriculum (see page 7). The theme of this unit
is hunan interaction with the environment. Students engaged in the study of history develop habits of
mind which can be used in both their public and private lives (see page 8).

The National Standards Project in United States History (1994) identified five topics for study in
grades K-4. The topic which students will examine in this unit is Continuity and Change in the student's
state, region, nation, and world. The settlement of Ohio provides the content. As students learn the story
of western expansion, they will be involved in the acquisition, practice, and development of the historical
processes of chronology, comprehension, analysis and interpretation, issues analysis and decision mak-
ing, and research (see pages 11-13).

In the State of Ohio, the legislature has mandated proficiency testing. The 18 learning outcomes iden-
tified for the Fourth Grade Citizenship Proficiency Test have been identified for teachers in the lessons. Good
history teaching addresses these outcomes.

The Western Pilot was discovered by Nancy Taylor. She used this source in developing her lessons
on moving to Ohio in her fourth grade class at St. Michael School in Worthington, Ohio. Nancy Taylor
was a mentor teacher at the History Academy for Ohio Teachers (1992) and served as a master teacher in
the History Colloquium Project sponsored by the National Council for History Education. She works
with the Ohio Historical Society and has presented programs at state, local and national levels.

The idea for this booklet emerged from a meeting of fourth grade teachers called by Superintendent
Henry Rish of the Maple Heights City Schools during the spring of 1994. He brought together secondary
and elementary teachers and it became apparent that we could learn from each other. Teachers needed
materials to help students prepare for the fourth grade citizenship proficiency test. Nancy Taylor and I
worked on the booklet and exchanged ideas about Ohio history during the summer. In August, Norma
Conner, Director of Instruction for the Maple Heights City Schools, looked at the draft and encouraged
me to share this booklet with my colleagues in the Maple Heights City Schools. At the same time, Elaine
Wrisley Reed of the National Council for History Education urged us to share this material with fourth
grade teachers in the State of Ohio.

The National Council for History Education (NCHE) has worked for the last three years on a unique
professional development project: The History Colloquium. Teachers and historians come together as part-
ners in the development of materials for classroom use. Because NCHE believes that curriculum develop-
ment is a K-university process, developing a booklet on Ohio history to be used in the fourth grade be-
came one of our service projects for Ohio teachers. This project brings together historians in universities
and museums as well as classroom teachers. The booklet will be made available to teachers through The
National Council for History Education.
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We worked with Karen Regina, Youth/School Programs Coordinator of The Cincinnati Historical So-
ciety who provided the historic map of Ohio and gave us permission to use primary source material from
Cincinnati: An Urban History Sourcebook. Her willingness to assist in this project illustrates the im-
portance of bringing together teachers, curriculum specialists, and historians.

We are also grateful to the Ohio Historical Society and Amos Loveday, Chief Curator, for permission
to use materials from Ohio and the Northwest Ordinance.

The material was reviewed by: Kim Hess , 4th grade teacher, Fall-Meyer Elementary School, Toledo

Public Schools; and by Nancy Taylor, 4th grade teacher, St. Michael Elementary School, Diocese of Co-
lumbus.

Thanks to Joe Ribar, Jan Ribar, and Elaine Wrisley Reed who produced this booklet.
For more information about the teaching of history, contact:

The National Council for History Education
Elaine Wrisley Reed, Executive Secretary
26915 Westwood Road, Suite B-2

Westlake, Ohio 44145

(216) 835-1776

This booklet was prepared by Betty B. Franks, Social Studies Teacher at Maple Heights High School.
Along with Nancy Taylor, she served as a mentor teacher at the History Academy for Ohio Teachers and
as a master teacher in the History Colloquium Project sponsored by The National Council for History Ed-
ucation. Past President of The Ohio Council for the Social Studies, she has presented programs at local,
state and national levels.

S
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History’s Vital Themes

Z

€

In our search for historical understanding of our-
selves and others, certain themes emerge as vital,
whether the subject be world history, the history
of Western civilization, or the history of the Unit-
ed States.... To comprehend the forces for con-
tinuity and change that have shaped - and will
continue to shape - human life, teachers and stu-
dents of history must have the opportunity to pur-
sue many or most of the following matters:

Civilization, cultural diffusion, and innovation

The evolution of human skills and the means of
exerting power over nature and people. The rise
of interaction, and decline of successive centers
of such skills and power. The cultural flowering
of major civilizations in the arts, literature, and
thought. The role of social, religious, and polit-
ical patronage of the arts and learning. The im-
portance of the city in different eras and places.

Human interaction with the environment

The relationship among geography, technology
and culture, and their effects on economic, social,
and political developments. The choices made
possible by climate, resources, and location, and
the effect of culture and human values on such
choices. The gains and losses of technological
change. The central role of agriculture. The ef-
fect of disease, and disease-fighting, on plants,
animals, and human beings.

Values, beliefs, political ideas, and institutions

The origins and spread of influential religions
and ideologies. The evolution of political and so-
cial institutions, at various stages of industrial
and commercial development. The interplay
among ideas, material conditions, moral values,
and leadership, especially in the evolution of

S

democratic societies. The tensions between the
aspirations for freedom and security, for liberty
and equality, for distinction and commonality, in
human affairs.

Conflict and cooperation

The many and various causes of war, and of ap-
proaches to peacemaking and war prevention.
Relations between domestic affairs and ways of
dealing with the outside world. Contrasts be-
tween international conflict and cooperation, be-
tween isolation and interdependence. The causes
of war and peace for societies and their cultures.

Comparative history of major developments

The characteristics of revolutionary, reactionary,
and reform periods across time and place. Im-
perialism, ancient and modem. Comparative in-
stances of slavery and emancipation, teudalism
and centralization, human successes and failures,
of wisdom and folly. Comparative elites and
aristocracies; the role of family, wealth, and mer-
1t.

Patterns of social and political interaction

The changing patterns of class, ethnic, racial, and
gender structures and relations. Immigration,
migration, and social mobility. The effects of
schooling. The new prominence of women, mi-
norities, and the common people in the study of
history, and their relation to political power and
influential elites. The characteristics of multi-
cultural societies; forces for unity and disunity.

Source: Building A History Curriculum: Guidelines for Teaching
History in Schools, 1988, Bradley Commission on History in
Schools, Westlake, Ohio. Pgs. 10-11. Available from the National
Council for History Education.
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History’s Habits of the Mind

The perspectives and modes of thoughtful judgement derived from the study of
history are many, and they ought to be its principal aim. Courses in history, geog-
raphy, and government should be designed to take students well beyond formal skills
of critical thinking, to help them through their own active learning to:

* understand the significance of the past
to their own lives, both private and pub-
lic, and to their society.

* distinguish between the important
and the inconsequential, to develop the
“discriminating memory” needed for a
discerning judgement in public and per-
sonal life.

* perceive past events and issues as they
were experienced by people at the time,
to develop historical empathy as op-
posed to present-mindedness.

* acquire at one and the same time a
comprehension of diverse cultures and
of shared humanity.

¢ understand how things happen and
how things change, how human in-
tentions matter, but also how their con-
sequences are shaped by the means of
carrying them out, in a tangle of pur-
pose and process.

* comprehend the interplay of change
and continuity, and avoid assuming that
either is somehow more natural, or
more to be expected, than the other.

* prepare to live with uncertainties and
exasperating, even perilious, unfinished

business, realizing that not all problems
have solutions.

* grasp the complexity of historical
causation, respect particularity, and
avoid excessively abstract gener-
alizations.

* appreciate the often tentative nature
of judgements about the past, and avoid
the temptation to seize upon particular
“lessons” of history as cures for present
ills.

* recognize the importance of in-
dividuals who have made a difference
in history, and the significance of per-
sonal character for both good and ill.

* appreciate the force of the non-
rational, the irrational, the accidental, in
history and human affairs.

* understand the relationship between
geography and history as a matrix of
time and place, and as a context for
events.

* read widely and critically in order to
recognize the difference between fact
and conjecture, between evidence and
assertion, and thereby to frame useful
questions.

To nurture such habits of thought, narrative history must illuminate vital themes
and significant questions, including but reaching beyond the acquisition of useful
facts. Students should not be left in doubt about the reasons for remembering certain
things, for getting facts straight, for gathering and assessing evidence. “What of it?” is

a worthy question and it requires an answer.

Source: Building A History Curriculum: Guidelines for Teaching History in Schools, 1988, Bradley Commis-
sion on History in Schools, Westlake, Ohio. Pg. 9. Available from the National Council for History Education.

[
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The proficiencies to be measured include the
following:

* 1. Demonstrate knowledge of and ability to
think about the relationship among events
by:

a. identifying sequence of events in history;

b. grouping events by broad historical eras on
a time line;

¢. recognizing that change occurs in history;
or

d. identifying cause and effect relationships.

2. Identify and use sources of information
about a given topic in the history of Ohio
and the United States.

* 3. Relate major events in state history to
time periods in the history of the nation
and the world.

4. Identify the various kinds of cultural
groups that have lived or live in Ohio. [The
phrase "cultural groups” refers to a number of
individuals sharing unique characteristics
(e.g., race, ethnicity,national origin and re-
ligion).]

* 5. Identify or explain how various cultural
groups have participated in the state's de-
velopment.

* 6. Identify or compare the customs, tradi-
tions, and needs of Ohio's various cultural
groups.

* 7. Demonstrate map skills by

a. identifying selected major reference points
on the earth;

b. locating major land forms and bodies of wa-
ter; or

c. using a number/letter grid system to locate
places on a map, a map key to understand
map symbols, a linear scale to measure
distances on a map, and a direction in-
dicator.

Grade 4 Citizenship Proficiency Test Outcomes
Approved by the Ohio Board of Education

8. Use maps and diagrams as a source of in-

formation to

a. recognize continents by their outlines and
major physical features;

b. recognize characteristics of major land
forms and bodies of water;

c. describe physical differences between plac-
€s; or

d. explain the influence of the natural environ-
ment on the settlement of Ohio and on
changes in population patterns, trans-
portation, and land use.

* 9, Identify or describe the location of Ohio
in relation to other states to regions of the
United States, and to major physical fea-
tures of North America.

10. Identify the factors of production (land, la-
bor,capital, and entrepreneurship) needed
to produce various goods and services.

*11. Name the resources needed to produce
various goods and services, classify each re-
source by the factors of production, or sug-
gest alternative uses for those factors.

12. Classify various economic activities as ex-
. amples of production or consumption.

*13. Identify the function of each branch of
state government.

14. Identify the purposes of state government.

*15. Identify or explain the purposes of local
government.

*16. Differentiate between statements of fact
and opinion found in information about
public issues and policies.

*17. Identify and assess the possibilities of
group decision-making, cooperative activ-
ity, and personal involvement in the com-
munity.

18. Identify the elements of rules relating to
fair play.

[* These objectives will appear in both forms
of the test. Objectives not flagged may be in-
cluded in one or both forms, as space permits.]o

This article is reprinted from NCHE's O.H.I.O.
Newsletter, Vol 2, #4, June, 1994.
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Chart Showing Correlation of the
Ohio Citizenship Proficiency Outcomes with the
Lessons in this Ohio History Unit
Citizenship Proficiency Outcomes
(see previous page for corresponding numbers)
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National History Standards

Standards in Historical
Thinking

Children’s study of history involves much more than the passive absorption of
facts, names, dates, and places. Real historical understanding requires students to
engage in historical thinking: to raise questions and to marshal evidence in support
of their answers; to read historical narratives and fiction; to consult historical docu-
ments, journals, diaries, artifacts, historic sites, and other records from the past; and
to do so imaginatively — taking into account the time and places in which these
records were created and comparing the multiple points of view of those on the scene
at the time.

- Real historical understanding also requires that children have opportunities to
create historical narratives of their own. Such narratives may take many forms:
group stories dictated to the teacher in grades K-1, and individual stories, letters such
as a child of the time may have written, journals, and reports in grades 2-4, for
example.

Historical understanding also requires that students thoughtfully listen to and
read the historical narratives created by others. Well written historical narratives are
interpretative, revealing conditions, changes, and consequences, and explaining why
things happened as they did. Following such narratives, and analyzing the events
they describe and the explanations they offer, promote important skills in historical
thinking,

Because of the importance of historical fiction in opening the past to children
and engaging their interests in the people and events of long ago, it is especially
important for children to learn to analyze these stories for their historical accuracy,
to compare these stories and their illustrations with primary sources — historical
artifacts, photos, diaries, and other records of the past — and to differentiate fact
and fiction. Children should also have opportunities to compare different stories
about a historical figure or event in order to analyze the facts each author includes or
omits, and the interpretations or point of view communicated by each — important
early steps in the development of students’ abilities to compare competing historical
interpretations of events.

Students engaged in activities of the kinds just considered will draw upon skills
in the following five types of historical thinking:

. Chronological Thinking

Historical Comprehension

Historical Analysis and Interpretation

Historical Research Capabilities

Historical Issues-Analysis and Decision-Making

These skills, while presented in five separate categories, are nonetheless interac-
tive and mutually supportive. In conducting historical research or creating a histori-
cal story of their own, for example, students must be able to draw upon skills in all
five categories. Beyond the skills of conducting their research, students must, for

ER IS
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National History Standards (cont.)

example, be able to comprehend historical artifacts and records consulted in their
search, analyze their purpose and importance, and demonstrate a grasp of the his-
torical time (c.g., long, long ago) and geographic place in which the problem or
cvents developed.

In short, these five sets of skills, developed in the following pages as the five
Standards in Historical Thinking, are statements of the outcomes we desire students
to achieve. They are not mutually exclusive when put into practice, nor do they pre-
scribe a particular teaching sequence to be followed. Teachers will draw upon all
these Thinking Standards, as appropriate, to develop their teaching plans and to
guide students through challenging programs of study in history.

Finally, it is important to point out that these five sets of Standards in Historical
Thinking are defined in the following pages largely independent of historical content
in order to specify the quality of thinking desired for each. It is essential to under-
stand, however, that these skills do not develop, nor can they be practiced, in a vac-
uum. Every one of thesc skills requires historical content in order to function —a
relationship that is made explicit in Chapter 3, which presents the standards inte-
grating historical understandings and thinking.

Overview of Standards in Historical Thinking

Stondard 1. Chronological Thinking

A. Distinguish betwcen past, present, and furure time.

B. Identify in historical narratives the temporal structure of a historical narrative or
story.

C. Establish temporal order in constructing their [students’] own historical
narratives.

Measure and calculate calendar time,
Interpret data presented in time lines.

Create time lines.

O mmo

Explain change and continuity over time.

Standard Z. Historical Comprehension

Reconstruct the literal meaning of a historical passage.

Identify the central question(s) the historical narrative addresses.
Read historical narratives imaginatively.

Evidence historical perspectives.

Draw upon the data in historical maps.

Draw upon visual and mathematical data presented in graphics.

OmmoO 0w >

Draw upon the visual data presented in photographs, paintings, cartoons, and
architectural drawings.

Page 12 OHIO HISTORY: A Professional Development Manual
l: MC 14 National Council for History Education, Inc.
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National History Standards (cont.)

Standard 3. Misterical Analysis and Interpretation

Formulate questions to focus their inquiry or analysis.

=

Identify the author or source of the historical document or narrative.

Compare and contrast differing sets of ideas, values, personalities, behaviors,
and institutions.

Analyze historical fiction.

Distinguish between fact and fiction.

Compare different stories about a historical figure, era, or event.
Analyze illustrations in historical stories

Consider multiple perspectives.

Explain causes in analyzing historical actions.

Challenge arguments of historical inevitability.

R r @ mmy

Hypothesize influences of the past.

Standard 4. Historical Research Capabilities

Formulate historical questions.
Obtain historical data.

Interrogate historical data.

ooy >

Marshal needed knowledge of the time and place, and construct a story, expla-
nation, or historical narrative.

Standard 5. Historical Issues-Anaiysis and Decision-Making

Identify issues and problems in the past.

Compare the interests and values of the various people involved.
Suggest alternative choices for addressing the problem.

Evaluate alternative courses of action.

Prepare a position or course of action on an issue.

Mmoo P

Evaluate the consequences of a decision.

Source: National Standards for History for Grades K-4: Expanding Children’s World in Time and Space, 1994, National Center
for History in the Schools, University of California, Los Angeles, California. Pgs. 15-17.
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OHIO HISTORY UNIT:
Settling Ohio in the 1840s

Lesson One
Topic: Emigrating to Ohio

Theme: Patterns of Political and Social Interaction
Habits of Mind: Comprehend diversity and discover shared humanity
Process Standard: Chronology
Goals: to acquaint students with the diverse backgrounds of settlers
to introduce the components of the historical narrative--the story
Objectives: Students will be able to
*identify the various kinds of cultural groups that have lived in Ohio (CP-4)
Citizenship *demonstrate knowledge of and ability to think about the relationship of events
Proficiency by grouping events in history and recognizing that change occurs in history (CP-
Outcomes 1b and c))

*relate major events in state history to time periods in the history of the nation
and world (CP-3)
Materials: Biocards and Time Line

Who Came Down That Road? by George Ella Lyon (Orchard Books, 1992)

Activities: Instructions for Teachers
Involve students in the lesson by reading the story Who Came Down That Road? Locate various time
periods on the time line. Name the periods. How did Ohio change in each period?

Explain that historians study the past. One event was the settlement of Ohio. In telling the story, stu-
dents have to know the components (parts) of the story:

COMPONENTS OF THE HISTORICAL NARRATIVE--THE STORY
Context: The Setting
Time: When did the story happen?
Place: Where did the story take place?

Characters: Who was involved in the story?
Heroes/Villains

Choices and The Plot

Consequences What happened in the story?
Action/Reaction

Conclusions Why or how did this happen?

Involve students in a role playing activity. Tell the students it is 1849 and they are planning to move to
Ohio. Divide the class into eight groups. Give each member of the group a copy of the same Biocard. Al-
low time for students to read the cards and prepare to tell the story of their settlers. Who are they? Where
did they live? When did they live? What was happening in their own life, the U.S. or the world which
caused them to decide to move? Why did they decide to move to Ohio? Have each group tell its story to
the class.

Explain that Ohio's population is diverse. The settlers had different backgrounds. In what ways were the
people on the Biocards different? In what ways were the settlers the same? In what ways were they the
same as and different from the settlers in the 1790s (if you have studied this period) and from people
moving in the 1990s.

Evaluation: Have the students discuss how they would answer the question: Who came down that
road?
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Lesson Two
Topic: The Era of Expansion

Theme: Human Interaction with the Environment
Habits of Mind: Comprehend the interplay of change and continuity, and avoid assuming that ei-
ther is somehow more natural, or more to be expected than the other
Process Standard: Chronology
Goals: to introduce students to the concept of historical era
Objectives: Students will be able to
*demonstrate knowledge of and ability to think about the relationship among
Citizenship events by:
Proficiency a. identifying sequence of events in history
Outcomes b. grouping events by broad historical eras on a time line

c. recognizing that change occurs in history
d. identifying cause and effect relationships (CP-1)
*relate major events in state history to time periods in the history of the nation
and the world (CP-3)
Materials: Time line of events in U.S. History
Fifth Grade U.S. History books

Activities: Instructions for Teachers

Explain that historians group events together in time and call them periods or historical eras. Give stu-
dents a time line showing major eras or periods in United States history. Ask the students to identify im-
portant events occurring in the United States during the 1840s, the Era of Expansion. Give reasons why
this time period would be called the Era of Expansion. (CP-1b) Give the dates of the Era of Expansion.
In what century did it occur?

Have the students work in small groups to identify events on the time line which might have caused peo-
ple to move to Ohio in two different time periods--the 1790s and the 1840s. Possible responses: For Early
Settlement--End of American Revolution (1783); Northwest Territory organized (1787); Wilderness Road
graded for wagons (1790); Treaty of Greene Ville (1795). For the Era of Expansion--Completion of the
Erie Canal (1825); Completion of the National Road (1852); Growth of Eastern cities such as New York
and Boston (crime, slums, impure water). ( CP-1d)

- Use the data on the time line, and make a time line showing the early settlements in Ohio. In what dec-
ade did most settlement occur? Use the data to explain why.

Brainstorm the positive and negative effects of moving on individuals, families communities, and the
new region in general and then think about how the events in the Era of Expansion might have affected
the persons moving to Ohio. (CP-1d)

Have students write an important event on one side of a notecard. Students can look up the event in a
fifth grade textbook and write information about the event on the other side of the notecard. The note-
cards can become the basis for manipulative time line exercises. Students can work together arranging
the events in order. Possible events: First wagon train leaves for Oregon (1843); Election of James K. Polk
as President (1844), U. S. annexes Texas (1845); Mexican War (1846-48), Discovery of Gold in California
(1848), Gold Rush (1849). (CP-1a)

Evaluation: How did events occurring in the United States and Ohio during the 1830s and 1840s affect the

lives of potential settlers? Have students write diary entries commenting on events from the perspective
of a settler on the Biocard. (CP-3)

Q ISTORY: A Professional Development Manual 1
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(Lesson Two, cont.)
Notes for Teachers:

Time Lines in the Classroom

According to Claudia J. Hoone in Teaching Timelines to Fourth, Fifth, and Sixth Graders, test scores improve
for children who have been taught the unfolding story of history rather than simply the memorization of
dates and events. Timelines are useful in helping students

1. discover trends in the human experience,
2. understand cause and effect relationships,
3. recognize eras and their characteristics.

Large display timelines in the classroom or in the school serve as ready reference points for social studies
students.

Classroom display timelines may be constructed on adding machine tape, cardboard sentence strips, or
wide ribbon. For durability, it is suggested that these timelines be laminated. Student made illustrations
may be attached above the timelines.

Manipulative timelines can be used by teams of students to arrange, debate and determine the correct
sequence of given events. Two types of manipulative timelines, the string/paper-clip and the yarn/

hinged-clip, are easily made.

Huge amounts of time are traditionally invested in lecture-fact-recall. Timelines provide a solid
framework of events through time. See article for details.

Claudia J. Hoone, Teaching Timelines to Fourth, Fifth, and Sixth Graders in Social Studies and the Young
Learner, November/December 1989, pages 13-15.

Chronology:

What "distinguishes history from the other social studies is its temporal reckoning,...the study of the past
must be taken in at least a broad time sequence, allowing students to comprehend both continuity and
change which characterizes a given series of events.

Lester D. Stephens, Probing the Past: A Guide to the Study and Teaching of History. (Boston: Allyn
& Bacon, Inc., 1974), p. 143.

Terms dealing with Chronology: Students should know and be able to use:
Dates: measure calendar time by years, decades, centuries.
Sequence: recount the story and identify the beginning, middle and end of the story.

Causal Relationships: see the relationship between events in a sequence and understand that
some events are not planned, but the result of accidents.

Periods or Eras: distinguish broad categories of time. Periods differ and sometimes overlap.

Continuity and Change: identify trends from the past which continue into the future as well
as the significant changes.

Remind students that when they make time lines, they have to select the events that they think are im-
portant. Time lines help us to organize data about the past.
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Lesson Three
Topic: Finding Out About Ohio

Theme: Values, Beliefs, Political Ideas, and Institutions
Habits of Mind: Read widely and critically in order to recognize the difference between fact and
conjecture, between evidence and assertion, and thereby to frame useful ques-
- tions
Process Standard: Interpretation and Analysis
Goals: to acquaint students with sources of information
Objectives: Students will be able to:
*identify and use sources of information about a given topic in the history of
Citizenship Ohio and the United States (CP-2)
Proficiency
Outcomes *differentiate between statements of fact and opinion found in information about

public issues and policies (CP-16)

Materials: Reading 1--"From Rutland to Marietta”
Reading 2--"Letter from Muskingham”
Reading 3--"Recollections on the First Settlement in Ohio”

Activities: Instructions for Teachers

Have students brainstorm a list of questions that settlers would want to have answered before moving to
Ohio in 1849.

Make a list of the sources which the settlers could use to find out about the state of Ohio in the 1840s.
(Possible responses: newspapers, letters, word of mouth) Evaluate the usefulness of the sources. (CP-2)

Explain the difference between a primary and a secondary source. Which of the sources on the students’
list are primary? secondary? In examining evidence (historical detectives), students should look for the
following information:

Identify the type of source (letter, diary, journal, report, map), name the author, state the date,
give the purpose of the source, list the questions which could be answered by this source, give ex-
amples of bias/prejudice contained in the source, separate fact from opinion, and give examples
of ways to check the information contained in the source.

Read the account of moving to Ohio written by Benjamin Franklin Stone (Reading No. 1). Use a map to
locate Massachusetts and to estimate the distance traveled by the Stone family. How long did the journey
take? Locate the time period in which the Stones traveled. What was happening in the U.S. and the
world which might have caused the early settlers to go to Ohio? How did the family prepare for the jour-
ney? What problems did they encounter?

Read the "Letter from Muskingham” (Reading No. 2). Call attention to the statement about the growth of
corn. Is this description accurate? Discuss.

Review the meaning of fact and opinion and re-read the account. Separate fact from opinion in the ac-
count. Read the description of life in Marietta (Reading No. 3). Compare this description with that con-
tained in the newspaper account. Why do the two accounts differ?

Evaluation: Discuss the extent to which diaries, maps, newspapers written by people in the 1790s would
be useful to settlers in the 1840s.

AHIO HISTORY: A Professional Development Manual

E lk\l‘c{ Council for History Education, Inc. : 1 3

Page 17

IToxt Provided by ERI



{Lesson Three, cont.)
Notes for Teachers

History is the story of the human experience. Historians can never know everything that happened. They have
to be detectives and look at the records of the past. For this reason, history is both a process and a product. His-
torical facts need to be viewed as evidence subject to verification. Historians select, analyze and write about the
past.

. James West Davidson and Mark Hamilton Lytle. After the Fact: The Art of Historical Detection. Vol.
II. (New York: McGraw-Hill, Inc., third ed, 1992), p. xxi.

Separating Fact from Opinion
A fact is usually something that can be proved conclusively by anyone by checking it against other information
or by his or her own observations or research.
An opinion is something a person thinks, believes, or feels is so but which may or may not be true. An opinion
is a subjective judgment.
Barry K. Beyer, Back-to-Basics in Social Studies, (Social Science Education Consortium, Inc., 1977), pp.
38-39.

Documents Analysis Sheet

Type of Document Date

Author

Purpose:

What types of information can you obtain from this document?

What examples of bias or prejudice can you find in this document?

How would you check the information in this document? Separate fact/opinion?

Sources Used By Historians

Primary Source:
Information close to the event. Account by a witness or someone who experienced the event. Objects from
the time period.
a. Material Objects (artifacts--toys, pottery, musical instruments, tools)
b. Written Matter (private and public--diaries, journals, autobiographies, documents, census
reports, laws)
¢. Aural and Visual (phonographs, tapes, films, drawings, posters, portraits, paintings)
d. Oral (myths, legends, folklore)

Secondary Sources:

Based on primary sources.
Textbooks and encyclopedias are examples of secondary sources.

(W8
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Lesson Four
Topic: Emigrating to Ohio

Theme: Human Interaction with the Environment »

Habits of Mind: Understand the relationship between geography and history as a matrix of time
and place, and as a context for events

Process Standard: Comprehension

Goals: to develop core fundamentals--graphic skills

Objectives: Students will be able to:

*demonstrate map skills by using
1) a number/letter grid system to locate places on a map
2) map key to understand map symbols

Citizenship 3) a lipear_scale to measure distances on a map
Proficiency 4) a direction indicator (CP-7¢)
Outcomes

*use maps and diagrams as a source of information to describe physical differ-
ences between places (CP-8¢)

*identify or describe the location of Ohio in relation to other states, to regions of
the United States, and to major physical features of North America (C-9)

Materials: Map of North America (number/letter grid system)
Map of the World (Robinson Projection)
Theme Maps of the U.S. showing resources/climate/topography
Biocards

Activities: Instructions for Teachers

Divide students into small groups and give each group the Biocards describing people planning to move
to Ohio in 1849:
1. farm family (two adults and six children) from western Pennsylvania (near Pittsburgh)
2. immigrant from Germany, (cooper) arrived in Philadelphia (spouse and one child)
merchant from Buffalo, New York (spouse and four children)
land speculator and family from Richmond, Virginia
abolitionist minister (spouse and two children) from Boston, Massachusetts
boatman from Philadelphia (former slave who purchased freedom) spouse and child
laborer from Ireland living in New York City (engaged to be married)
. widow and children from Cumberland, Maryland
. self (select your city, state, region, occupation) - OPTIONAL

©ONOU B W

Each student in the group will assume responsibility for one settler or the group can make recommenda-
tions for all the settlers. They will be selecting the best route to Ohio for each settler.
Ask students to use a map to:

1. locate the country, state, or local community in which the settlers lived before leaving for
Ohio (CP-7c¢)

2. identify physical features which would affect movement--Appalachian Mountains, River
systems, Great Lakes (CP-8b)

3. use the compass rose to describe the relative location of each settler's home to the state of
Ohio (CP-7¢)

4. use the scale to estimate the distance each settler would have to travel to reach Ohio(CP-7c¢)
5. identify the states through which each settler would travel to reach Ohio (CP-9)
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(Lesson Four, cont.)

Have students use theme maps to describe the physical features (soils, climate, land forms, vegetation)
of the place where the people who have decided to move to Ohio lived in 1849. Remind students to use

the map legend and to identify the symbols on each map. (CP7-b) What features would they look for in
a new settlement? (CP-8¢)

Give students a map showing the three regions of the United States in the 1840s: the Northeastern,
Southern, and Western regions. Have the students name the states in each region. Explain that regions
have common characteristics. Describe the physical and cultural geography (language, beliefs, religion)
of each region. Give examples of how life in a western state such as Tennessee, Kentucky, Ohio would
differ from that along the eastern seaboard in states such as Massachusetts, New York, Pennsylvania or in
the southern states such as Virginia, South Carolina, Georgia in the 1840s. Possible answers: Northeast

-would have factories, roads, canals. Southern states would have slavery and plantation system. Western
states would need to build roads. (CP-8c)

Explain that the settlers going to Ohio were often called emigrants: people leaving their home for a new
land. Those living in the United States were involved in migration: movement from one place to an-
other inside a county. The people from Germany and Ireland were emigrants when they left Germany
and Ireland and when they arrived in the U.S., they were immigrants: newcomers to a country.

Ask students to identify the transportation and communication systems that would promote movement
to the west in the 1840s. Most of the early settlers traveled by wagon to Ohio. What changes did the ear-
ly settlers make in the landscape? (Possible answers: built roads, canals, houses) These are examples of
relationships within places.

Have students think about how the region of the Western United States would change with settlement
along the Ohio River. Look at a map of the U.S. today and discuss why Ohio is now considered to be part
of the Midwestern Region of the United States.

Evaluation: Conclude the lesson by having the students describe the route which they would rec-
ommend for each of the settlers. Mark their maps and discuss with the class. (CP-9)

ok o b s o o b o o o b b oo

Notes for Teachers

Geography helps students understand the spaces in which events occur. Five themes were identified in
Guidelines for Geographic Education: Elementary and Secondary Schools (Committee on Geographic
Education, 1984). Those themes are:

LOCATION: Position on the Earth's Surface

What are an area's absolute (latitude and longitude) and relative locations?
PLACE: Physical and Human Characteristics

What is its physical environment (soils, climate, landforms, vegetation) and what

are the patterns of its cultural landscape (language, beliefs, religion)?
RELATIONSHIPS WITHIN PLACES: Humans and Environments

How have people modified the landscape?
MOVEMENT: Humans Interacting on the Earth

What are the effects of the movement of goods, people, and ideas?
REGIONS: How They Form and Change

What are the knowable, regional segments of the land?

Christopher L. Salter, Professor and Chair Department of Geography, University of Missouri, Columbia

(D}
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Lesson Five
Topic: Settling in Ohio

Theme: Human Interaction with the Environment
Habits of Mind: Perceive past events and issues as they were experiencedby people at the time, to
develop historical empathy as opposed to present-mindedness

Understand the relationship between geography and history as a matrix of time
and place, and as context for events .

Process Standard: Comprehension
Goal: to acquaint students with primary sources
Objective: Students will be able to:

Citizenship

. *identify and use sources of information about a given topic in the history of
Proficiency Ohio and the United States (CP-2)

Outcome
Materials: Time Line
The Erie Canal illustrated by Peter Spier
Map of Ohio (1844)

Drawing of a flatboat

Readings 4 and 5 describing flatboat travel (pages 51-52)
Reading 6--"Description of Canal Boat Travel” (page 54)
Flatboats on the Ohio

Map No. 5 from The Western Pilot

The Ohio Gazetteer and Traveler's Guide (page 63)

" Activities: Instructions for Teachers

Introduce the lesson by telling students that changes in transportation helped people move west. Use the
time line to identify the changes. The completion of the Erie Canal occurred during the Era of Expansion.
Read excerpts from the book The Erie Canal.

Give students the map of Ohio (1844). Ask them to identify the best way to travel from Pittsburgh to Cin-
cinnati and from Toledo to Cincinnati. Explain that they would travel by flatboat from Pittsburgh to Cin-
cinnati on the Ohio River and canal boat from Toledo to Cincinnati. Have students color the canals in
Ohio green and the rivers blue.

Read the description of canal boat travel from Toledo to Cincinnati in 1849. Mark off the dimensions of a
canal boat in the room. What items could emigrants take with them?

Show students a drawing of a flatboat used by people traveling the Ohio River. Flatboats were between
20 and 100 feet in length and 12 to 20 feet wide. Compare the dimensions with those of a canal boat.
Compare the dimensions with familiar areas such as the classroom.

Work in small groups to decide what items could be taken by emigrants on a flatboat journey.
Locate Pittsburgh on the map. Name the two rivers which merge and make the Ohio River. Read the de-
scriptions of flatboat travel written by two settlers in different time periods. (Readings four and five)

What did the settlers take with them? Discuss the dangers involved in traveling the river.

Read excerpts (including the description of Pittsburgh) from Flatboats on the Ohio. Discuss the differ-
ences between historical fiction and primary source material.
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(Lesson Five, cont.)

Explain that Samuel Cummings wrote a book published in 1845 called The Western Pilot. His book pro-
vided a guide for navigators of flatboats. The Western Pilot first appeared in 1822 and was updated eve-
ry few years. Discuss why this would make the source more valuable.

Give students Map No. 5 from The Western Pilot and then have them follow the directions included in
The Western Pilot. Does the map have a directional indicator? Discuss why the cardinal directions are
not used in The Western Pilot.

Compare Map No. 5 with the map of Ohio dated 1844. How does this map differ from the river map
found in The Western Pilot? What types of information can the students obtain from this historical map?

Review the terms absolute and relative location. Use the information in The Ohio Gazetteer and Traveler's
Guide to find the absolute and relative location of various settlements in Ohio. Estimate the distances be-

tween various settlements on the map and then compare with the distances listed in The Ohio Gazetteer
and Traveler's Guide.

Refer to the biocards. Would any of the settlements in Ohio be in the same parallel as Pittsburgh, Penn-

“sylvania; Hamburg, Germany; Buffalo, New York; Richmond, Virginia; Boston, Massachusetts; Phil-
adelphia, Pennsylvania; New York City, New York; and Cumberland, Maryland? Why might settlers
choose to live in the same parallel?

Evaluation: Ask the students to discuss the extent to which location would influence where they would
settle.
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Lesson Six
Topic: Settlements Along the Ohio River

Theme: Human Interaction with the Environment
Habits of Mind: Perceive past events and issues as they were experienced by people at the time,
to develop historical empathy as opposed to present-mindedness

Understand the relationship between geography and history as a matrix of time
and place, and as context for events

Process Standard: Comprehension and Historical Decision Making
Goal: to acquaint students with primary sources
" Objective: Students will be able to:
Citizenship

*identify and use sources of information about a given topic in the history of

groflmency Ohio and the United States (CP-2)
utcome
Materials: Settlement Cards

Biocards and Map of Ohio
Poster paper, Marking pens

Activities: Instructions for Teachers

Explain that The Western Pilot also included descriptions of settlements along the Ohio River. Settlers
will want to learn about the settlements before making their decisions. Descriptions of Cleveland and To-
ledo have been included from The Ohio Gazetteer and Traveler's Guide.

Have the students brainstorm a list of questions that they would like to ask about the settlements. Write
them on the board and use as a guide for the students as they read about their settlement.

Read the descriptions of the settlements included in The Western Pilot and The Ohio Gazetteer and
Traveler’s Guide. If you decide to read the descriptions to the entire class. Leave the description of Cin-
cinnati out on the first reading. Have the students decide where to settle. Then read about Cincinnati and
give them an opportunity to change their minds based on new information.

“OR

Divide the class into groups of three or four and assign each group one of the settlements. Their job is to
prepare a poster telling about the settlement and report back to the class. Put the posters around the
room.

After reading about or listening to the descriptions of the settlements, have the students select settlements
for the people on the Biocards. Give each group time to discuss the settlements and to select the ones best
suited to each settler. They should think about geographic features, economic activities, backgrounds of
the settlers, and opportunities for families (churches, education, work, play). Each group should write
the names of the settlers beside the settlement on their map of Ohio.

Evaluation: As each group reports, place dots beside the name of the settlement on a wall size map of
Ohio and /or make a bar graph on the chalkboard. Discuss the positive and negative effects of added
population on each settlement along the Ohio River. Then have the students write their own names be-
side one of the settlements.
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Lesson Seven
Topic: The Western Pilot

Theme: Human Interaction with the Environment
Habits of Mind: Read widely and critically in order to recognize the difference between fact and
conjecture, between evidence and assertion, and thereby to frame useful ques-
tions
Process Standard: Interpretation and Analysis
Goal: to evaluate The Western Pilot as a source of information for settlers during the
Era of Expansion
Objective: Students should be able
Cln;epsmp to differentiate between statements of fact and opinion found in information
Proficiency L ..
o about public issues and policies (CP-16)
utcome
Materials: Excerpts from The Western Pilot and Ohio Gazetteer

Poster Paper, Marking Pens
Fact/Opinion Statements Sheet

Activities: Instructions for Teachers

Divide students into groups of three. Assign each group one settlement. Based on the information in
The Western Pilot or The Ohio Gazetteer, have each group make an illustrated poster advertising the
settlement. OR Use the posters made during lesson six. Place the posters around the room. What types
of information did the students include on the posters?

Review the differences between a fact and an opinion. Write the definitions on the board.

Have the students re-read the descriptions of their settlements. On one sheet of paper, have the students
write the name of their settlement and three statements about their settlement. Quote directly from the
document. On a separate sheet of paper, write the name of the settlement, the number of the statement,
and indicate whether the statement is fact or opinion. Exchange statements and have each group practice
distinguishing between fact and opinion. When the groups have completed their work, discuss the state-
ments as a class.

OR

Have the students make two cards: on one write the word FACT and on the other write OPINION. Read
statements from The Western Pilot and after each statement, have the students hold up their FACT or
OPINION card. Then discuss the responses.

Remind students that The Western Pilot is a primary source. Review the questions historians ask about
primary sources. Have the students apply the questions to this document:

Type of document

Date

Author

Purpose

Types of information contained in the document
Examples of bias and prejudice found in the document
Ways to check the information in the document

Compatre the description of Gallipolis in The Ohio Gazetteer and Traveler's Guide with that contained
in The Western Pilot. If the students had access to The Ohio Gazetteer would they have had a different
opinion of Gallipolis? In what ways were the two descriptions the same? different?
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(Lesson Seven, cont.)

Read students the description of Cincinnati contained on page 11 in Cincinnati: An Urban History
Sourcebook. Compare with the description in The Western Pilot and separate fact from opinion.
(CP-16)

Would the students think differently about settling in the city known as the Hog Capital of the Nation,
where hogs were used to clean the garbage from the streets? Why do they think that Cincinnati was
called the Queen of the West in The Western Pilot?

Evaluation: How useful would settlers on the Biocards find The Western Pilot? Have students work to-
gether to write a response. Grade according to the rubric for short-answer items contained in the in-
formation guide prepared for the fourth grade proficiency test (see below).

Give students copies of the guidelines for grading the short answer. Discuss the meaning of the guide-
lines. Read each groups' response. Then give students an opportunity to re-write.

3o 3o o o oo o o b s o o o
Notes for Teachers:
Short-answer items will be scored on a 2-point scale based on these general guidelines:

* A 2-point response is complete and appropriate. It demonstrates a thorough understanding
of the concept or item. It indicates logical reasoning and conclusions. Itis accurate, relevant,
comprehensive, and detailed.
* A l-point response is partially appropriate. It is mostly accurate and relevant but lacks com-
prehensiveness and demonstrates an incomplete understanding of the concept or item. It

contains minor flaws in reasoning or neglects to address some aspect of the concept or item.

* A 0 is assigned if there is no response or if the response indicates no understanding of the
concept or item.

» A N/S (Not Scorable) is assigned if the response is unreadable, illegible, or written in a lan-
guage other than English.

Ohio Department of Education. Fourth-grade Proficiency Tests: Information Guide. (Columbus:
Ohio Department of Education, August, 1994), pp. 48-49.
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Lesson Eight
Topic: Settlements Along the Ohio River

Theme: Human Interaction with the Environment

Habits of Mind: Understand the relationship between geography and history as a matrix of time
and place

Process Standard: Historical Decision-Making

Goals: to help students understand the economic concepts of resources, goods, services,
factors of production

Objectives: Students will be able to:

* identify the factors of production (land, labor, capital, and entrepreneurship)
needed to produce various goods and services (CP-10)

IC)Zinfz.epship * name the resources needed to produce various goods and services, classify
roticiency each resource by the factors of production, or suggest alternative uses for those
Outcomes factors (CP-11)
*classify various economic activities as examples of production or consumption
(CP-12)
Materials: Excerpts from The Western Pilot

Data Retrieval Sheets

Activities: Instructions for Teachers
Review definitions of the terms consumer, producer, goods and services, resources.

Assign students to small groups to work with the settlement cards. According to The Western Pilot,
identify the economic activities in towns along the Ohio River. Give examples of what was produced in
each settlement. What might the settlers consume in each settlement? (CP-12) Share information.

Use The Western Pilot to identify the resources which could be found along the Ohio River? (CP-11)
Place the list on the board.

Place the terms: factors of production, land, labor, capital, entrepreneurship on strips of paper. Explain
the meaning of each term. Then have the students make symbols for various resources and place them

under the proper heading. Classify each resource according to land, labor, capital, entrepreneurship.
(CP-11)

For example: land--clay, forests; labor--population; capital--factories, roads, canals; entrepreneurship--
Mr. Holdship's paper company.

Explain that most of the early settlers were farmers who grew corn, but the farmers could not get the corn
to market before it spoiled. They had to travel on muddy roads. What other uses could be found for
corn? One alternative was to feed corn to pigs and then drive the pigs to market. CP-11)

Possible uses for corn: oil for lamps
scarecrows bed stuffing (husks)
fences floor mats (woven)
roofing materials (stalks to strengthen) broom (stalks)

fuel in stoves bottle stopper (cob)

From: Houghton Mifflin, This is My Country, page 161.

Page 26 OHIO HISTORY: A Professional Development Manual
National Council for History Education, Inc.

(A
4o
do




(Lesson Eight, cont.)

Discuss how the resource of water could be used as a factor of production. The Western Pilot indicates
that water falls were good mill sites. Water connected cities within Ohio. Water connected Cincinnati
with New Orleans. Water was used for transportation. What other uses might there be for water? (CP-
11)

Use the Data Retrieval Sheet:
e to give examples of how fertile soil, forests, clay could be a factors of production in settle-
ments along the Ohio River.
e to identify the settlements with the best labor supply, bestland for farmers, best sites for
factories.
* to give examples of entrepreneurs and entrepreneurship along the river.
e to identify the settlements which would have the best opportunity for investment.
* to give examples of the uses of capital (CP-10).

Identify the settlements near canals and /or the National Road. How did canals and roads contribute to
the growth of the settlements?

Forecast the future development of each settlement. What will the settlements be like in 1994?

Evaluation: Write a paragraph describing the economic activities along the Ohio River. Grade according
to the rubric for extended response items.

33k 3h 224 2o 2k ok ook o oo ok ok ook ook

Notes for Teachers:

One way to review the terms is to prepare a Search and Find Activity. Nancy Taylor used the illustra-
tions in The Erie Canal for a Search and Find Activity. We decided that instead of having students find a
person wearing a red hat, students would have JUST AS MUCH fun looking for examples of what was

"produced and consumed, examples of labor; examples of entrepreneurship, examples of capital, ex-
amples of how the land was used in economic activities.

Criteria for grading an extended response question:

A 4-point response provides evidence of extensive interpretation and thoroughly addresses the points
relevant to the item. It is well-organized, elaborate, and thorough. It is relevant, comprehensive, de-
tailed, and demonstrates a thorough understanding of the concept or item. It contains logical reasoning
and communicates effectively and clearly. It thoroughly addresses the important elements of the item.

A 3-point response provides evidence that an essential interpretation has been made. It is thoughtful
and reasonably accurate. It indicates an understanding of the concept or item, communicates adequately,
and generally reaches reasonable conclusions. It contains some combination of the following flaws: mi-
nor flaws in reasoning, neglects to address some aspect of the concept or item, or some details might be
missing.

A 2-point response is mostly accurate and relevant. [t contains some combination of the following
flaws: incomplete evidence of interpretation, unsubstantiated statements made about the text, an in-
complete understanding of the concept or item, lacks comprehensiveness, faulty reasoning, or unclear
communication.

A 1-point response demonstrates a partial understanding of the concept or item but is sketchy and un-
clear. It indicates some effort beyond restating the item. It contains some combination of the following
flaws: little evidence of interpretation, unorganized and incomplete, failure to address most aspects of
the concept or item, major flaws in reasoning that led to invalid conclusions, a definite lack of under-
standing of the concept or item, or demonstrates no coherent meaning from text.

From: Fourth-grade Proficiency Tests: Information Guide. (Columbus: Ohio Department of Educa-
tion, August, 1994), p. 49.
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(Lesson Eight, cont.)
ECONOMIC TERMS

Economics: The study of how society uses its scarce resources to satisfy the unlimited desires of its cit-
izens for goods and services.

Want: A psychological or physical desire that may be fulfilled through the consumption of goods and
services.

Good: Any object that is capable of satisfying a human want.
Service: An economic activity that satisfied a consumer's wants. Not a tangible commodity.
Production: The act of combining land, labor, capital, and entrepreneurship to make goods and services.

Land (natural resources): Productive resources which are gifts of nature. Examples include water, iron
ore, trees, and petroleum. )

Labor: A productive resource that consists of the talents and skills of human beings that contribute to the
production of goods and services.

Capital: Productive resources made by past human efforts. These resources are used to produce other
goods and services.

Entrepreneur: A profit-seeking decision-maker who decides which economic activities to undertake and
how they should be undertaken. A successful entrepreneur will make a profit, while an unsuccessful en-
trepreneur will make a loss.

Entrepreneurship: The term used to describe the factor of production, or productive resource supplied by
the entrepreneur.

Market: A term used to represent the interaction of the buyers and sellers of a particular good or service.
A Market need not be located in a single place as long as an exchange of information about prices and
quantities bought and sold exists.

Interdependence: The reliance of one or more individuals upon others to obtain goods and services that
they do not provide for themselves. Interdependence is a result of specialization.

From: Ohio Center on Economic Education, K-8 Model Course of Study in Economics.
Columbus: Ohio Council on Economic Education, 1988.
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Lesson Nine
Topic:  Settlements Along the Ohio River

Theme: Values, Beliefs, Political Ideas and Institutions
Habits of Mind: Comprehend the interplay of continuity and change
Process Standard: Issues Analysis and Decision Making

Goals: to examine functions of local and state government
Objectives: Students will be able to

*to identify the function of each branch of state government (CP-13)

Citizenshi
P;Ofgiiirlzsncg *identify the purposes of local government (CP-15)
Outcomes *identify and assess the possibilities of group decision making, cooperative activ-
ity, and personal involvement in the community (CP-17)
Materials: Excerpts from The Western Pilot

Data Retrieval Sheet
Reading 7--Diary of a volunteer fire fighter
Reading 8--Editorial from Cincinnati Daily Gazette

Activities: Instructions for Teachers
Place the purposes of local government on the chalkboard and discuss each purpose:

a. protect the health and safety of citizens
(fire department, police, snow removal)
b. provide and maintain public services through the collection of taxes
(parks, libraries, public records)
c. provide for a system of justice
(local courts)
d. protect the rights of individual citizens
(fair housing ordinances, zoning)
e. promote the common welfare
(sponsoring day care facilities, provide public parking)

From: Fourth-grade Proficiency Tests: Information Guide, p.46.
What services would students expect from the local government of Cincinnati in the 1840s?

Divide students into groups of three and have them check the services which they would like to have the
local government provide and explain why. Services can be ranked in order of importance. (CP15)

. fire department

. police department

. street cleaning department
. pure water supply

city parks

library

office to keep public records--birth certificates, land ownership
local courts

zoning laws

orphanage

. hospital for the poor
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(Lesson Nine, cont.)
Explain that taxes will be increased for each service provided.
. Use the Data Retrieval Sheet to identify how local government served Cincinnati.

Place the examples under the appropriate purpose. Note that the services provided by local governments
have changed since the 1840s. In the 1840s, many cities did not have police departments. (CP-1c) Cit-
izens volunteered to be on watch. (CP-17)

Read the diary excerpt written by a volunteer fire fighter in Cincinnati in the 1840s. Ask the students to
give examples of how they could work together to create a volunteer fire department. Invite a member of
a volunteer fire department to talk with the class about how it is organized. (CP-17) What opportunities
exist for citizens to volunteer in the present?

A local issue in Cincinnati was whether or not a fire department should be established.

If you lived in Cincinnati at this time, what would be your position? Have students give reasons for and
against this issue. Write letters to the editor of a newspaper expressing their views. Put the letters up
around the room. (Cincinnati established a fire department in 1853.)

Another issue was whether or not a street cleaning department should be established. Have students
give arguments for and against using tax funds to clean the streets. Read the editorial discussing sanita-
tion in Cincinnati. Explain the difference between an editorial and a news item.

Name the three branches of the government. (CP-13) Explain that Cincinnati became a city in 1819. The

city had a mayor and city council. The mayor would be in the Executive Branch of the Government and

the City Council in the Legislative Branch. What is the function of each branch? City Council passes
.laws. The Mayor enforces laws through the police department.

Re-read the editorial. What did the editor of the newspaper want the City Council to do? the Executive
Branch of the government to do?

Explain why each of the following would be in the Executive Branch:
1. Street Cleaning Department

2. Police Department

3. Fire Department

Explain why each of the following would be the function of the legislative branch:

1. deciding whether or not to buy equipment for street cleaning

2. deciding whether or not to buy fire fighting equipment

3. deciding whether or not to raise taxes to pay the salaries of police and firefighters

Evaluation: Work together to make a bulletin board which gives examples of how your local govern-
ment protects the health and safety of its citizens, provides and maintains public services, provides for a
system of justice, protects the rights of individual citizens, and promotes the common welfare.

Invite a representatives of the executive branch and the legislative branch of local government to meet
with the students, discuss their duties, and to help them with the bulletin board.
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Lesson Ten
Topic: Settlements Along the Ohio River

Theme: Values, Beliefs, Political Ideas and Institutions
Habits of Mind: Comprehend the interplay of continuity and change
Process Standards: Issues Analysis and Decision Mnaking

Goals: to examine the function of state government
Objectives: Students will be able to:

*identify and explain the purposes of state government (CP-14)

Citizenshi
Piofzi(ce;:encl}rj *identify and assess the possibilities of group decision making, cooperative activ-
Outcomes ity, and personal involvement in the community (CP-17)
* identify the elements of rules relating to fair play (CP-18)
Materials: Data Retrieval Sheet

- Activities: Instructions for Teachers

Explain that state governments have subdivisions called counties. Each county has a county seat where
the court house is located. Give examples of services provided by county governments in Ohio. Use the
telephone directory to obtain information about the services of county government.

Use the information retrieval sheet to find out how many county seats were located along the River. Why
do the students think that the county seats were located along the river? Ohio was originally divided into
two districts: one county seat was in Marietta and the other was in Cincinnati. As the state grew, more
counties were established. How many counties does Ohio have today? (88)

The county court would be in the Judicial Branch of the government. State the function of the judicial
branch of the government. (to interpret the laws) The county sheriff enforces laws. The sheriff would be
in what branch of the government? (executive)

Write the purposes of state government on the board and discuss the meaning of each purpose:
l. protect the health and safety of citizens
(state highway patrol, use of National Guard in emergencies)
2. provide and maintain public services through the collection of taxes
(road construction, wildlife preserves)
3. provide for a system of justice
(state civil and criminal courts)
4. protect the rights of individual citizens
(rights guaranteed in the state constitution and laws)
5. promote the common welfare
(provide funds for schools, trade missions to other nations)
From: Fourth-grade Proficiency Tests Information Guide, pp. 45-46.

Underline each example which was provided by the state of Ohio in the 1840s. Explain that the state of
Ohio constructed roads, but did not fund wildlife preserves in the 1840s. Why is this an issue in the
present? Give arguments for and against establishing wildlife preserves in Ohio. (CP-14)

Explain that trade missions to other nations was not a function of state government in the 1840s. Why is
this an important issue today? Should the state government send representatives to other countries to en-
courage them to invest in Ohio? Give arguments for and against.
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(Lesson Ten, cont.)

A state issue in the 1820s was should the state of Ohio provide funds for public schools. Write arguments
for and against using state funds for public schools. (In 1825, the General Assembly voted funds for pub-
lic education in Ohio.)

Making Connections with the Past: The Land Ordinance of 1785 provided that the sale of one section of
land would go to promote education. In 1825 the General Assembly, state legislature of the state of Ohio
passed a law providing funds for education. Use the Data Retrieval Sheet. Do the students find evidence
of the establishment of public schools along the river in the 1840s. Establishing schools is an example of

. what governmental purpose? (promote the common welfare) Give examples of how schools promote
the common welfare.

In 1850, the Congress of the United States passed the Fugitive Slave Law which required all people to
help return slaves to their owners. In 1856, the General Assembly of Ohio passed a Personal Liberty Law
which stated that Ohio jails could not be used to house those accused of escaping from slavery. What
purpose of government is being carried out by the Personal Liberty Law? (protect the rights of individual
citizens) Give reasons why members of the Ohio General Assembly would think the Fugitive Slave Law
to be an unfair law. (CP-18)

Review the meaning of the three branches of the government. Explain that the legislature of each state
decided who was qualified to vote. Have students complete the following chart: (CP-13)

Qualified voters (males 21 and older) in the State of Ohio in 1849, would be able to:

Vote for Identify Branch of Govt.
Local Government: Mayor Executive
City Council Legislative
County Government: Justices of the Peace* Judicial
(abolished in 1957)
Sheriff Executive
State Government: Go