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TIMSS PERFORMANCE ASSESSMENT

TIMSS PERFORMANCE ASSESSMENT:

the strengths and weaknesses of students in England

1.

INTRODUCTION

England was one of more than 40 countries that took part in the TIMSS
survey of 13-year-olds. This involved the administration of written
tests in mathematics and science to arandomly-selected representative
sample of students in Years 8 and 9 (equivalent to international grades
seven and eight), together with the completion of questionnaires about
these subjects by the students, their mathematics and science teachers
and headteachers. The Performance Assessment was an additional,
optional component to the study which involved a sub-sample of the
students that had participated in the main survey in attempting a number
of practical tasks in mathematics and science. Approximately half of
the 41 countries that participated in the survey of 13-year-olds took part
in the Performance Assessment with 13-year-olds; England was one of
those countries.

This paper will present background information about TIMSS and the
Performance Assessment element of the study; it will also describe how
both the written test and practical task components relate to the
National Curriculum Orders for mathematics and science in England,
and examine the results for students in England on the Performance
Assessment, with particular reference to their strengths and weaknesses
illustrated by examples of students’ responses.

1.1 TIMSS study design

Some summary information about the design and administration of the
study as a whole is presented here for background purposes, but readers
who seek more detailed information about the aims of the study, its
design, and administrative and analytical processes are referred to other
national' and international reports*

'England was one of the countries taking partin TIMSS. The study was

designed to focus on the teaching and learning of mathematics and
science in three target populations:

* upper primary students, aged about nine years (Population 1)
* lower secondary students, aged about 13 years (Population 2)

* upper secondary students, aged about 17/18 years (Population 3).

2

* See Beatoneral., 1996a; Beaton et al., 1996b; Martin er al., 1997; Mullis ez al., 1997 and Harmon er al.,
1997 for international information.

See Keys er al.. 1996a; Keys et al.. 1996b; Harris er al., 1997a; Harris et al., 1997b:; Kevs eral., 1997a
and Keys et al., 1997b for national information.

5 .
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For each population there were two main aspects to the data collection:
* achievement tests in mathematics and science for the students

* questionnaires covering background information and other issues,
such as attitudes to these subjects, for students, their mathematics
and science teachers and their headteachers.

All countries taking part in TIMSS were required to survey lower
secondary students (Population 2) and participation in the surveys of
Populations 1 and 3 was optional. England was one of 26 countries that
took part in the survey of Population 1 and was one of more than 40
countries that surveyed Population 2.

The assessment of students’ achievement in mathematics and science
was carried out by means of written tests. The content of the written
tests was rotated to provide eight different versions (determined by the
International Study Center). Each of the eight versions of the test
contained both mathematics and science items. The total testing time
for 13-year-olds was 90 minutes, split into two sessions with a short
break in-between.

The Performance Assessment was intended to supplement the data
collected by means of the written tests. It consisted of a number of
specific tasks that allowed students to demonstrate their practical,
investigative, recording and analytical skills in mathematics and science
incontrolled situations. This element of the study was designed for the
upper grades tested in Populations 1 and 2 only; participation in the
Performance Assessment for Population 1 and/or Population 2 was
optional. Twenty-one countries (including England) participated in this
aspect of TIMSS with 13-year-old students, i.e. about half of the total
number of countries who administered the written tests in mathematics
and science to students.

Within England, 450 Year 9 students (equivalent to international eighth
grade) from 50 schools were involved in the Performance Assessment.
This was part of a worldwide sample of approximately 15,000 students
of a similar age in 1,500 schools. More detailed information about the

sampling is provided in Appendices III and V to the TIMSS national -

reports for England (Keys er al., 1996b).

1.2 The context for Performance Assessment

Although cross-national studies have been conducted for more than 30
years by the International Association for the Evaluation of Educational
Achievement (IEA), the data collection in mathematics and science
studies has been predominantly by means of written achievement tests
and questionnaires. Undoubtedly, a consideration in study design has
to be the increased cost of administering practical tasks in controlled
conditions: to attempt to do this with substantial numbers of students
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TIMSS PERFORMANCE ASSESSMENT

can prove costly. Historically, the numbers of countries that have
participated in optional practical components of international
mathematics and science studies have been relatively small, possibly
reflecting considerations associated with the cost of administration, but
also possibly due to less interest in assessing students’ practical skills.
However, in recent years there has been increased interest in assessing
notonly students’ knowledge and understanding using written tests, but
also their practical, investigative, problem-solving and analytical skills
by means of ‘hands-on’ activities. By offering the Performance
Assessment as an additional component, TIMSS has become the largest
international study to include a practical assessment of students’
performance, collecting complementary sets of data that more accurately
reflect the range of students’ curricular experiences in mathematics and
science.

In England a noteworthy predecessor of the TIMSS Performance
Assessment was the series of surveys initiated by the Assessment of
Performance Unit (APU) which were conducted in England, Wales and
Northern Ireland from 1977 to 1990. Surveys in both mathematics and
science were carried out with 11- and 15-year-olds, and, additionally,
the science team surveyed 13-year-olds. The practical activities utilised
in the APU mathematics and science surveys were mostly administered
on a one-to-one basis, with a trained assessor presenting the task to the
student and recording his/her responses. In some instances science
activities were presented as a ‘circus’ of tasks which students attempted
in turn. In the final mathematics survey, in an amended format for the
administration, some students were expected to work collaboratively in
groups of three. Collectively, the activities were designed to assess
students in notonly carrying out routine tasks, such as using measuring
instruments, but also to identify the strategies they adopted in problem-
solving situations and their reasons for choosing particular approaches.

With the introduction of the National Curriculum in 1989 and its
associated assessment arrangements, the work of the APU drew to a
close, although it is true to say ‘... some of the materials, particularly
practical and oracy assessments, have influenced and extended good
practice in their areas’ (Foxman et al., 1991). Historically, therefore,
in England there had been a tradition of assessing students’ practical,
problem-solving and investigative skills in mathematics and science
prior to the TIMSS survey.

1.3 The Performance Assessment tasks

Intotal, 12 different tasks were used in the Performance Assessment for
Population 2: five focusing on mathematics, five focusing on science,
and two with elements of both mathematics and science. (Within the
international report, the information relating to students’ performance
on the two tasks related to both subjects has been included within the
main sections relating to mathematics and science respectively, and this

* 3
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approach will also be adopted within this paper.) The time allowed for
the completion of tasks was either 15 minutes or 30 minutes. Typically,
the 15-minute tasks required routine skills such as constructing tables
to record results, and summarising observations, whereas the 30-
minute tasks involved skills such as planning and carrying out an
investigation, graphing results and drawing conclusions. The times
allocated for each of the tasks are shown in Table 1.3.1.

Table 1.3.1: Times allocated to mathematics and science tasks

Mathematics
Ml Dice 15 mins
M2 Calculator 15 mins
M3 Folding and Cutting 15 mins
M4 Around the Bend 30 mins
M5 Packaging 30 mins
SM2 Plasticine 30 mins

Science
S1 Pulse 15 mins
S2 Magnets 15 mins
S3 Batteries 15 mins
S4 Rubber Band 30 mins
S5 Solutions 30 mins
SM1 Shadows 30 mins

The 12 tasks were organised to form activities at nine workstations:
three of the workstations each presented two 15-minute tasks (one
mathematics and one science task), and the remaining six workstations
each presented one 30-minute task for students. During the
administration, each student visited three different workstations and,
depending on the combination of 15- and 30-minute tasks, attempted
either three, four or five tasks in a total working time of 90 minutes.

Each task was presented to students in the form of a four-page booklet
which provided details of the activity and asked questions related to the
task. Most of the students’ responses were written in the booklets,
although some tasks required additional evidence of work, such as a
graphs, scale drawings, nets of 3D shapes and masses of plasticine.
Students’ marks were based on both their written responses and the
additional evidence (such as that mentioned above) which they produced
in connection with the tasks.
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In summary, the students who attempted the Performance Assessment
formed a sub-sample of the Year 9 (international grade 8) students who
had already completed written tests and questionnaires in these subjects.
The total testing time was 90 minutes for the written tests and a further
90 minutes for the Performance Assessment. There was a rotated test
design for both these elements of TIMSS.

1.4 National Curriculum links to TIMSS

A National Curriculum was introduced in England and Wales in 1989.
This was notable for specifying whar students should learn in each
subject area, whilst allowing teachers freedom in determining the
teaching methods, texts etc. to utilise in teaching the subject matter (i.e.
‘how’ to implement the curriculum). The structure and content of the
Statutory Orders in mathematics and science have been subject to
amendment since their introduction (both subjects were revisedin 1991
and in 1995), but remain, in essence:

* curriculum guidelines: what should be taught to students in
different phases of education (e.g. lower primary: Key Stage 1;
upper primary: Key Stage 2; lower secondary: Key Stage 3)

* assessment criteria: descriptions of typical performance for
different levels of achievement. Descriptions are given for eight
different levels, which span early primary school achievement to
upper secondary school achievement; a final category after the
eighth level is classified as ‘exceptional performance’.

Within the curriculum guidelines, the National Curriculum Orders for
mathematics and science have, since their inception, identified two
main elements of students’ work and achievements in these two subjects:

* knowledge and understanding in each subject (i.e. content)

* process skills related to each subject.

The underlying assumption in the structure of the Orders for mathematics
and science is that students will develop appropriate process skills
related to each of these subjects by carrying out investigations which
are setin the context of work relating to the content-based aspects of the
curriculum. For example, the process skills to be developed in science
include the formulation of hypotheses, the ability to design and carry
outafair test, which would involve identifying and controlling variables,
and the ability to interpret data collected, identify patterns and draw
conclusions. Practical activities which would allow students to develop
and refine these types of skills would be related to part of the
curriculum for which content is specified. For example, as part of their
work concerning Life Processes and Living Things students would
study different organs and systems. They would design and carry out
investigations relating to this work, such as investigating how different
forms of exercise affect respiration and heart rate.

9 s
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In essence. the written TIMSS tests had a stronger link to the content-
based parts of the National Curriculum Orders for mathematics and
science, whereas the Performance Assessment tasks were more
representative of the Orders’ emphasis on designing and carrying out
investigative work in these subjects. Table 1.3.2 shows the links
between the different elements of the National Curriculum Order for
mathematics and the TIMSS written mathematics tests and practical
mathematics tasks; Table 1.3.3 shows similar links for science.

Table 1.3.2: Links between the National Curriculum for mathematics and aspects
of TIMSS

Part qf}Natibnql”Curricull{m Order: | TIMSS-written tests _>TIfMSS practi'é'ﬂilltasksv B
T A C . (Performance-Assessment)

Mal: Using and Applying Mathematics

®) ]
Ma2: Number and Algebra ® O
Ma3: Shape. Space and Measures ® O
Ma4: Handling Data | ®)

Table 1.3.3: Links between the National Curriculum for science and aspects of

TIMSS
Péitt;.Ai)'ﬁNatib;i'a:l.’_Curri'c_ul:lj‘m:'()xfdex'f{i": TMSS;Wﬁeﬂ tests. TIMSS practlcaltasks |
SR el B T Berforimance Asséssment)
Scl: Experimental and
[nvestigative Science o o
Sc2: Life Processes and Living Things ® e)
Sc3: Materials and their Properties ) @)
Scd: Physical Processes L 0]
KEY: @ =strong links O =some links

The written achievement tests completed by the students that participated
in the TIMSS survey collected data about the performance of students
in a range of content areas in the two subjects tested (for details of the
curriculum frameworks see Robitaille, 1993). In terms of relevance to
the National Curriculum Orders for mathematics and science. the
content of the written tests is most closely related to those parts of the
respective programmes of study concerned with knowledge and
understanding of concepts: Ma2, Ma3 and Ma4, and Sc2, Sc3 and Sc4.

The Performance Assessment tasks, because of their practical nature,
are more closely related to the process-oriented aspects of the National
Curriculum Orders for mathematics and science respectively i.e. Mal:
Using and Applying Mathematics and Sci: Experimental and
[nvestigative Science. However, just as classroom work on these
aspects of the programmes of study has to be set in a context (usually

6 D 10
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related to part of the content-focused part of the Order) so the
Performance Assessment tasks similarly have their practical and
investigative activities set in a context related to the content-focused
partof the Order. Consequently, although these tasks are predominantly
linked with the skills-focused parts of the Orders (Mal and Sc1), the
context of each one will have links with the content-focused part of the
Order.

In the same way that the National Curriculum Orders for mathematics
and science emphasise both knowledge and understanding of concepts
in these subjects and experimental and investigative skills, the results
for students on the written achievement tests and on the practical tasks
complementeach other, reflecting both subject knowledge and practical
skills. Whilst the results for students in England on either component
present an incomplete picture of their performance as compared with
that of their counterparts in other participating countries, together, the
data collected by both aspects provide the most accurate reflection of
the standards achieved by students in the two components which
approximate to the two main areas addressed by the National Curriculum
Orders for these subjects. Within the rest of this paper, therefore,
although the focus of the discussion will be concerned with the results
for students in England on the Performance Assessment component of
TIMSS, references will be made to students’ results on the written tests,
and each of the two components should be seen as representing part of
the National Curriculum for both mathematics and science respectively.

a4 7
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2. STUDENTS’ PERFORMANCE

2.1 Students’ overall performance in‘ mathematics and
science

Figure 2.1.1 shows the overall performance of students in England on

the six mathematics tasks, the six science tasks and on the 12 tasks=

altogether, together with the international means and the scores of the
highest-scoring countries for each of these for comparative purposes.

Figure 2.1.1: Mean percentage scores by subject overail

80
70
60
50
40
30
20
10

Maths ! Science ! Overall

International D Highest-scoring
mean country

England

Source: Table 2.3 (Harmon ef al.. 1997)

It is evident from Figure 2.1.1 that the performance of students in
England was above the international means for mathematics, science
and for overall performance on all 12 tasks. In summary, out of the 19
countries® whose results are presented in the international report, the
position of students in England was

* ranked equal seventh on their results on the six mathematics tasks
* ranked second on their results on the six science tasks

* ranked second on their overall results on all 12 tasks.

Itis not possible to make direct comparisons with students’ performance
on the written tests since approximately twice as many countries
participated in the main survey of Population 2 as compared with the
number that took part in the Performance Assessment. However, a

? The results for two of the countries that administered the Performance Assessment, Hong Kong and Israel.
are presented separately from the main tables and fi gures in the international report (Harmon et al., 1997)
due to small samples. Within this paper. therefore. as in the international report, international

comparative data will be based on the results of those 19 countries shown in the main tables and figures
in the international report.

8 i2
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reasonable interpretation would be that the results on the mathematics
tasks were better than on the written tests, and the results on the science
tasks were consistent with performance on the written science tests
(Keys et al., 1996a: the mean overall mathematics score of Year 9
students in England was significantly lower than those of students in
about half of the 41 countries that took part in the survey, whereas the
mean overall science score for the same students was significantly
lower than those of students in only four of the participating countries).
It should be acknowiedged, however, that of the 19 countries whose
students achieved significantly higher scores in the written mathematics
tests for international grade 8 (equivalent to Year 9 in England), only
eight participated in the Performance Assessment.

Students in six countries achieved higher mean percentages scores in
mathematics than those in England on the Performance Assessment;
four of these (Singapore, Sweden, Switzerland and Australia) had also
achieved significantly higher results on the written mathematics tests.
However, infive of these six countries the difference in performance on
the practical tasks was no more than two percentage points; students in
Singapore (the highest-scoring country for mathematics) outperformed
their counterparts in England by six percentage points in mathematics.

Three of the countries whose students had significantly higher results
than those in England on the written mathematics tests achieved
slightly lower mean percentage scores on the mathematics tasks (the
Netherlands, Canada and the Czech Republic), although these differences
amounted to only two percentage points in each case.

In the TIMSS written science tests, students in only four countries
(Singapore, the Czech Republic, Japan and Korea) had science results
which were significantly higher than those of students in England.
Only two of these countries participated in the Performance Assessment:
Singapore and the Czech Republic. In the case of the former country,
students’ results on the Performance Assessment science tasks were
only one percentage point above the mean percentage score for students
in England; in the case of the latter, students’ results on the science tasks
were |1 percentage points lower than the mean percentage score for
students in England. This difference in performance relative to students
in the Czech Republic suggests that there may be different emphases in
the science curriculum in these two countries.

Figure 2.1.2 shows the overall results for studentsin Year 9 (international

eighth grade) on the written tests in mathematics and science, together
with international data for comparison.

i3
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Figure 2.1.2: Mean percentage scores on written tests
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Source: Beaton et al., 1996a and Beaton er al., 1996b

However, it is inevitable that the generally favourable results for
Englandin the Performance Assessment fail to show particular strengths
and weaknesses in students’ performance, simply because when results
over several items within each task, and subsequently, several tasks are
aggregated to produce a mean percentage score for mathematics/
science/overall performance the extremes of performance, both high
and low, are obscured. The rest of this paper will therefore illustrate
some of the strengths and weaknesses in the performance of Year 9
students in England on the practical tasks in mathematics and science.

2.2 Results on mathematics tasks

Figure 2.1.1 above has shown the overall performance of students in
England on the six mathematics tasks, however, performance was not
at a similar level on each one of these tasks. Figure 2.2.1 shows the
performance of students in England on each of the mathematics tasks
together with the international means and the results for these tasks
from the highest-scoring countries* for comparative purposes.

As shown in Figure 2.2.1, the results for students in England were equal
to or higher than the international mean on five of the six tasks. This
1s in contrast to the results on the written mathematics tests, in which
students mean percentage scores were lower than the international
mean for five of the six content areas in the tests.

* Students in different countries achieved the highest mean percentage scores for different tasks.

10
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Figure 2.2.1: Performance on the six mathematics tasks
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Source: Table 2.1 (Harmon et al., 1997)

It is apparent from Figure 2.2.1 that the poorest results for students-in
England were on the Plasticine task, in which their overall performance
(35 per cent) was lower than the international mean (by five percentage
points) and 26 percentage points below the mean percentage score
achieved by students in the highest-scoring country. In contrast, their
results on Calculator (62 per cent) were eight percentage points above
the international mean, and only four percentage points lower than the
mean percentage score achieved by students in the highest-scoring
country.

Figure 2.2.2 shows the overall results for students in Year 9 (international
eighth grade) in England on the six content areas within the written
mathematics test.

Figure 2.2.2: Mean percentage scores on written mathematics tests
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Overall, the performance of students in England was better in the
Performance Assessment than in the written tests in mathematics when
compared with the international means. It is likely that the National
Curriculum emphasis on practical and investigative mathematics
accounts for at least some of the apparent difference in achievement.

Students’ performance on the two tasks mentioned above (Calculator
and Plasticine) will be considered in more detail so as to illustrate more

clearly their strengths and weaknesses that were evident with regard to
mathematics tasks.

2.2.1 Calculator

This task required students to explore patterns in large numbers, to make
predictions about numbers that would continue the pattern (without using
a calculator) and to explore possible factors for a given three-digit number.

Figure 2.2.1.1 shows the results for students in England on each of the items
within the task, together with international data for comparative purposes.
Students in all participating countries achieved high scores on Q1. which

simply asked students to use a calculator to find the answer to several

multiplications. However, on Q2 and Q3, which required students to:
* identify a pattern in the answers given in Q1

* predict the answer to a further multiplication in the same pattern
without using a calculator,

the results for students in England were only one percentage point lower
than the highest-scoring countries in each case.

Figure 2.2.1.2 shows one student’s (fully correct) responses to each of the
questions in this task.

Figure 2.2.1.1: Performance on Calculator task
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Source: Table 1.17 (Harmon et al., 1997)
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The mean percentage score of students in England for QS, in which they
were asked to explain how they worked out their prediction for another
long multiplication (without using a calculator) was higher than that of
students in any of the other countries that participated in the Performance
Assessment, and 19 percentage points above the international mean. In
this context, it is worth noting that responses to questionnaires
administered in the main survey found that calculators were used more
frequently by both 13- and nine-year-olds in England than in any of the
other countries that took part in TIMSS (Keys ez al., 1997a; 1997b). It
is therefore possible that previous work using calculators to explore
number patterns meant that students in England were more confident in
answering this item than their counterparts in other countries.

Given these results, it is perhaps surprising that although a substantial
proportion of students in England could identify and describe the
pattern, they failed to apply it correctly when answering Q4. Itis likely
that some of the students who gave incorrect responses for Q4, but were
able to answer Q5 correctly either assumed that Q4 would have one
more number three in the question than Q3, or incorrectly counted the
number of threes.

2.2.2 Plasticine

This taskinvolved students in making four specified masses of plasticine:
20g; 10g; 15¢g; and 35g. The only equipment available to them was a
simple balance, 50g and 20g masses and a supply of plasticine. Figure
2.2.2.1 shows one student’s (fully correct) responses to each of the
questions on this task.

The results for students in England on the Plasticine task were
undoubtedly their worst on any of the Performance Assessment tasks.
Figure 2.2.2.2 overleaf shows results for England together with
international data for comparison.

Although their results were in line with the international means for Qla
and Q1b (in which students were asked firstly, to make a 20g mass of
plasticine and secondly, to describe how they had done this) students in
England performed poorly on all but one of the subsequent questions in

this task. Not only were they less capable than their counterparts in -

other countries of producing a mass which was close to the target mass
(for the 20g mass the permissible margin of error of +2g; for the 15gand
35g masses the permissible margin was +3g), but they were also less
able to give a description of an appropriate strategy to achieve the
correct mass. For the three questions which asked students to produce
masses of 10g, 15g and 35g, their results were all below the international
mean (by 4-19 percentage points), and were considerably lower than
the results of students in the highest scoring countries (by 23-47
percentage points). However, surprisingly, performance on the final
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question on this task (Q4b) was somewhat better, and at48 per cent, was
four percentage points above the international mean. An examination
of students’ responses, together with an appreciation of the equipment
used in this task will suggest possible reasons for the poor results on
some parts of this task as compared with the international means.

Figure 2.2.2.2: Performance on Plasticine task

100
90
80
70
60
50
40
30
20
10

3b
International
mean D

Highest-scoring
country

Source: Table 1.17 (Harmon et al., 1997)

Clearly, important factors determining the level of success on items in
this task were:

a) development of an appropriate strategy to achieve the specified
masses

b) ability to describe accurately the strategy used.

It is also evident that students who had an appropriate strategy would
have scored marks for Q2a, Q3a and Q4a irrespective of their abilities
to describe the strategy used. The data shown in figure 4, together with
the illustrative examples of students’ responses which follow, suggest
that a considerable number of students in England were unable to
develop an appropriate strategy, since the mean percentage correct was
far lower for each part of the task after items Qlaand Qlb.
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One major reason for relatively low results on Q2b and Q3b (explanations
of the strategies used to produce the 10g and 15g masses) was students’
lack of specificity in describing their approach, for example, making
vague references to halving as shown in the example below.

Example 1

Q2b — (Write down how you made the 10g lump.)

! added and ook  auwvey from a lump  wabill
W Wew halt of FHha L% wevl-},

The coding criteria for students’ responses were explicit and
unambiguous in specifying acceptable responses: for a fully correct
response, the method described had to be plausible AND the method had
to refer to the use of the balance, as was done in these responses which
showed two different approaches to the problem. The first example
below is from a student who had used a halving strategy and the second
an additive strategy.

Example 2

Q2b — (Write down how you made the 10g lump.)

I f-ouwl 20 Ium/: and slp/f FoA "\w(/

nd Pwt ‘e\afp " o buc}cz(' o d l’\a{f oA L‘LL ot
Ul o ughed camedtly.

Example 3

Q2b — (Write down how you made the 10g lump.)

o moRa, Vg \Oc\») lome \ pve e S %wg\ﬁ\h\-

(W e cea DoeRekr cnd ea 7_03 uucﬁ“‘ PN

e uﬁq.\\e@ ensn \ clddad \c\/\aIQQ\) lueo of

laskicine iy wa o o
. Ca oarant. TR Kae<

P\__\Hcgf\a D‘Q-CQS o; @\C\S‘Qg.g_u(\ﬂ m o \OQ_\\QL.)

TEITRS e vt Cents Gagre ws
= Coaana\~ad

SO
LA p\gs*r«_\na_ gnc\ fz—ﬂameb-Cr\o& Tt d\ ;co-okzifii
‘LO%\uMo) and ooy W ecue e AR wu%\\ \Qj
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Only 30 per cent of students in England offered answers such as those
above. Twenty-four percent gave partially-correct responses. The
majority of these (17 per cent) gave answers in which they described
having used the 20g lump of plasticine made in the previous question
(Qla) and halved it, but failed to mention the use of the balance.

Example 4

Q2b — (Write down how you made the 10g lump.)

\ mode 109 \unp st Rne
‘ob\‘ﬁ ~Moking 2.0 Qfoino\ S pliting
k Ulo é&wo Recos.

However, in addition to responses such as those described above, some
students’ responses referred to a scale on the balance, and indicated that
they had determined the 10g mass by allowing the pointer to move to
half the distance it moved to when a 20g mass was placed in one pan.
In reality, there was no such calibrated scale on the balance: the feature
that students mistook for a calibrated scale was a simple guide to allow
the user to level the balance pans before use - by adjusting the position

of a load on the lever arm until the pointer rested on the zero on the
‘scale’.

One response that illustrates this misconception is shown below.

Example 5

Q2b — (Write down how you made the 10g lump.)
/-

lo lecrow b e Scaded ot salancged
trere oo poiriter  and  when U n bhe
mdclhe £ o \oakamced

Ve ooks lile Ui

the oointer v 2% T bicin
Y S\ne M-IAM So ,\ ’D/\S \

e badasnced. nm/‘\ |
\ ode, ik 53 tine Fohkef woul f\:omk © whack

W abouk nobf )
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Students who adopted this incorrect approach for Q2b often went on to
use it in describing their strategy for making a 15g mass (Q3b), again
assuming that the zeroing mechanism on the balance was an accurately
calibrated scale.

Example 5 (continued)

Q3b— (Write down how you made the 15g lump.)
| wade the \AMV\PM Soume as
Hf\&~ lOcﬁ |UMP butk \.nstwfj (j{ e
Pornter ” pointing © the end mark
Mmode Ut POt o bhe midalhe warlc .

Atleastone third of students gave incorrect responses for Q2b and Q3b,
and of those who gave acceptable answers, a substantial proportion
were only partially correct, indicating that they had failed to refer
explicitly to the use of the balance. However, some students’ responses
were fully correct, being both plausible methods and mentioning the

use of the balance, as in the example shown in Figure 2.2.2.1 shown
earlier.

Interestingly, performance was better on Q4b, which asked students to
describe their strategy for making a 35g lump of plasticine, than it had
been on Q2b and Q3b (descriptions of strategies for making 10g and
15g lumps respectively). Not only was the mean percentage score for
Q4b higher than those for Q2b and Q3b, it was also just above the
international mean (by four percentage points). There were cases
where students who had given incorrect responses to the two previous
strategy questions (referring to the ‘scale’ markings on the balance)
gave well-reasoned answers to Q4b, as in the example below.

Example 6

Q4b — (Write down how you made the 35g lump.)

f the 20g- weght o the lunyp o
%ufrmé:r: ,ngcggemid / ha%@F
(20 + (5= 35)
I pué sone {)Icfséc(/lé’, INFO Hae.

cther 6303‘!‘&9( lé
gl &  weos
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Other students offered alternative acceptable strategies, as for example
shown in Figure 2.2.2.1 on page15 and the response shown below.

Examptle 7

Q4b — (Write down how you made the 35g lump.)

S Pér of plashae the I

Tren = > got e S0q Geeght, T

e 209 of P\’Eﬁ-l-\ahe ten
bﬂﬂ%—gﬁwrﬁ“ Sghed Tham
4 Thaks Now T got 334,

It is likely that some of the students who were awarded marks for
partially correct responses to Q2b (and, to a lesser extent, for Q3b)
because they did not mention the use of the balance had in fact used it,
and simply did not mention it because they focused on the main element
(as they saw it) of halving a 20g mass, rather than on the use of
equipment. On the other hand, it must be acknowledged that some
students’ descriptions of halving a 20g mass were succinct summaries
of merely having halved a mass without necessarily having checked the

resultant two masses on the balance to ensure they ended with two 10g
lumps.

20 . 26
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2.3 Resulté on science tasks

Figure 2.3.1 shows the overall performance of students in England on the
six science tasks together with the international means and the results for
these tasks from the highest-scoring countries® for comparative purposes.

. Figure 2.3.1: Performance on the six science tasks

100
90
80
70
60
S0
40
30
20
10

0

Rubber Solutions Shadows

. Band .
International D Highest-scoring
mean country

Pulse Magnets Batteries

England

Source: Table 2.1 (Harmon er al., 1997)

It is evident from Figure 2.3.1.that the performance of students in
England was higher than the international mean for each one of the
tasks: differences ranged from nine to 19 percentage points. For two of
the tasks (Magnets and Solutions), no other country achieved higher
mean percentage scores, and where students in other countries exceeded
the results of students in England, the differences amounted to no more
than four percentage points. This shows a high level of achievement
across all the science tasks, and is consistent with the results for the
written tests, in which the mean scores for students in England were
above the international means in all of the five science content areas
defined within the written achievement tests.

Figure 2.3.2 shows the overall results for students in Year 9 in England

(international eighth grade) on the five content areas within the written
science test, together with international data for comparison.

27
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Figure 2.3.2: Mean percentage scores on written science tests
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Source: Beaton er al., 1996a

2.3.1 Solutions

As with the mathematics results, the mean percentage scores for each
science task obscure the results on each of the items within the task. So
as to demonstrate more clearly the strengths of students in particular

areas, one of the science tasks (Solutions) will be examined in more
detail.

Figure 2.3.1.1 shows the results for students in England on each of the
items within the Solutions task. This task has strong links with the
skills-related element of the National Curriculum for science, Scl:
Experimental and Investigative Science.

Figure 2.3.1.2 shows one student’s (fully correct) responses to each of
the questions in this task.

Figure 2.3.1.1: Performance on Solutions task

100
90
80
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0

Q3 Q4 Q5

Q2a Q2b

England

International
mean
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Source: Table 1.9 (Harmon ef al., 1997)
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The performance of students in England exceeded the international
means for individual parts of the Solutions task by 12-29 percentage
points. The overall mean percentage score for the task was 68 per cent,
which, together with Singapore, was the highest score achieved by any
country on this task.

Although performance on this task was consistently higher than the
international mean, two particular items within the task are particularly
noteworthy as they have strong links with the emphasis placed in the
National Curriculum for science on the design and execution of fair
tests: Q1 which asked students to plan an investigation, and Q35, which
asked students to evaluate the design of their investigation by indicating
where, if atall, during the course of the investigation, they had amended
their original plan, and the reasons for the amendments. These questions
are strongly related to that part of the National Curriculum for science
whichis concerned with planning experimental work (Sc1: Experimental
and Investigative Science).

During the course of ongoing science work under the National
Curriculum students in England will have had opportunities to suggest
investigations, plan how to conduct them, carry out the investigations
and analyse the results. The investigations will have provided
opportunities for students to apply skills in collecting, recording and
interpreting data. A final stage in this type of work would typically

involve reflecting on the design of the investigation, determining, for
example:

* was the design and execution of the investigation ‘fair’, or were
there variables that had not been controlled which therefore made
the results invalid?

* had the data collected enabled the student to draw a conclusion?

* werethere any ways in which the conduct of the investigation could
have been improved?

It is likely that students’ experiences in the design and conduct of
science investigations as part of their National Curriculum work in
science gave themuseful prior experience to draw upon when answering
the questions on the Solutions task.

The mean percentage score for students in England on Q1 (in which
they were asked to outline their plan for the investigation) was 66 per
cent, the highest of any of the participating countries, and 22 percentage
points above the international mean for this question. There were,
however, interesting variations in students’ responses to Q1. At the
workstation, students were provided with a quantity of hot water
(approximately 60(-65(C) in a Thermos flask, and there was a supply of
cold water available within the laboratory. Some students chose to use
only the hot and cold water provided, whereas others (as shown in
Figure 2.3.1.2 above) also mixed the two to obtain samples of water at
a range of different temperatures.
3



TIMSS PERFORMANCE ASSESSMENT

Some students demonstrated that they were aware of the importance of
repeating the test to check their results, as in the following example.

Example 8

Q1 — (Write your plan including measurements and how vou will present them in the table.)

T LW MZOSUTR Bhe amount of &me e wil
Loke for the esbér o compleciy disxoloe. =
v WSk m\(,:zty‘ﬁd\ meosuremen g Ud"\ar\

. ros dissolued T will UhSe 1OOmM\ of

\ .

Lre  not /cold wosel oo Sb\r‘\ t\:’?e
toldeks o\ of Ene &me wnkil 9
hove di%golued. I o\l oo eaa e.xper\ment

3 kimes

Q2— (Carrv out your tests on the tablets. Make a table and record all vour measurements)

T wiaker termp®e eimre e AlsSAlR
. 1S = Bo secorhs’ |
2. L Qe : S =secoanads
3. | o | Sb secondis

n |
s LZF °c : DB m=corois
z Ly St 27 Seconahs
3. 4o HF=r DU S=corAs l

Some students designed and carried out tests in which they investigated
the effects of not stirring/stirring the mixture.

Example 9

Q1 — (Write your plan including measurements and how you will present them in the rable.)

'>- Cit e Leoxer woitn Cold  Llaker ond crnQ

veoier iR ot W te ¢

e revoiet N e Do iler—

o Adss\oe
% fecora EeSoUt=
9 Teoeok =P\ rent e RS e =<¥tirr fer
S Decovals .

fa .cin peode - .

N0 25
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Example 9 (continued)

Q2— (Carry out your tests on the tablets. Make a table and record all your measurements)

Temp SC okl ‘ﬁme.(;) ) g;cpairmmb
‘ PR
1 g =C “4 7

S 3¢ 2 q

Q3— (What effect do different temperatures have on how lon g it takes the tablet to dissolve?)
_e__WPQA‘-"W"\E/n-t\ :
'A-c.r_ot‘.ck 4 o "oy renuils iF tine l:emfje/(—ai‘w'e.
s V\Lc)he,r then A ok €S (ess =imre
For +ne cablet o ddsselue
XL Menk 2
(\c.‘c,oc.-o(.(rxﬁ Co ™9 e UM if you st - Fhs
MiXxrure e~ vk Gokes eue Less Eoere

Co Aissdue ©ox Ehe Wwotter (ooter
Rissol Ueg Cirst.

Some students identified other areas of interest which they included in
their investigation, which might not have been anticipated: the first of
the following examples shows a student who wanted to determine the
water temperature after the tablet had dissolved, and the second example
shows the work of a student who wanted to find out if the quantity of

hot or cold water respectively affected the rate at which the tablet
dissolved.

Example 10

Q1 — (Wnite your plan including measurements and how you will present them in the table.)
Cet above ec‘(w’f)mer\l?. Then pour oul the heobt and
cold water inke * beakers kezPlnﬁ a constanl record

of Lhe Eenf\[:. of the hobt water. Then Put a tablet
\Nkto Lhe wnol water. Time how (of'\s & baRes ko
A ssolue (£. Record Chis . Then do Che same for bine
toldd  waker. Again ‘record thig, -

N6 Before ENis, record how much watber 15 1n the

B eakers - slhaguld be Q“VJ@(:
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Example 10 (continued)

Q2— (Carry out your tests on the tablets. Make a table and record all your measurements)
temp.at storl  temp.atend fii’nem o
Hok water So'c “asc 3sec. s gl
Cold water 20°c \g°C 6 see
( oo ount o.f wakber 1\~ Seaker -ZOonL>

Example 11

Q2— (Carry out your tess on the tablets. Make a table and record all your measurements)

————

Tcidle

st tero 5&5)0\‘@6( How macch water
.ok 200 . |L2e.21 SO,

2. coled 20¢c 42 ICOm] .

\. Yok a5 11737 150 |

2. Ho- 55¢  lacoe (COm 1 .

The mean percentage score for students in England on Q5 was 59 per cent,
29 percentage points above the international mean, and exceeded only by
students in Romania (with a mean percentage score of 73 per cent).

Aninteresting feature of the marking criteria for Q5 was that students were
given full marks for indicating that they had made ‘No change’ to the plan
they had drawn up for the investigation during the course of the activity,
but ONLY if their plan provided in Q1 fulfilled the criteria for an
acceptable investigation (see Figures 2.3.1.3 below and 2.3.1.2 above).

Figure 2.3.1.3: Criteria for a fully correct response for Q1

1. Describes how the investigation will be conducted.

ii. States what variables will be measured or observed; includes both
solution time and temperature.

1ii. Provides control for other variables, or renders other variables irrelevant
by design.

Total possible marks: 2

Source: Figure 1.8 (Harmon et al., 1997)
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2.4 Correlations between students’ performance on the
written tests and the performance assessment tasks

The preceding sections have shown how the two student achievement
components of TIMSS (the written tests and the practical tasks) relate
to the National Curriculum Orders for mathematics and science in
England, compared students’ results with international data and
identified strengths and weaknesses in students’ results on some of the
Performance Assessment tasks. Since the written tests are more closely
related to knowledge and understanding, and the practical tasks to
process sKkills, itis of interest to determine the extent to which students’
results on the practical tasks are correlated with their results on the
written tests. Correlation coefficients (Pearson) have been calculated
between students’ raw scores on each of the 12 tasks and the mathematics
and science scores achieved by the students that attempted each of those
tasks: these are shown in Table 2.4. The correlations between students’
scores on the practical and the written components are all highly
significant (P<0.001 i.e. the probability of these correlations occurring
by chance is fewer than one in a thousand).

Table 2.4:  Correlation coefficients between each of the 12 tasks and
mean mathematics and science scores on written tests

Dice 0.54 0.36
Calculator 0.55 0.40
Folding and Curting 0.48 0.51
Around the Bend 0.53 0.51
Packaging 0.41 043
Plasticine 0.51 0.33
Pulse 0.45 0.47
Magnets 0.22 0.22
Batteries 0.52 0.42
Rubber Band 0.57 0.43
Solutions 0.47 0.48
Shadows 0.53 0.46

The correlation coefficients vary between tasks and also in the
correlations between particular tasks and the mathematics and science
scores on the written tests. Four of the mathematics tasks (Dice,
Calculator, Around the Bend and Plasticine) showed strong correlations
(greater than 0.5) with students’ scores on the written mathematics
tests; this is not surprising, since one would expect students who do well
on written tests also to do well in practical mathematics tasks. However,
there were also strong correlations between three of the science tasks

Q<
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and students’ scores on the written mathematics tests (Batteries, Rubber
Band and Shadows). This is most probably due to the tasks’ including
items which involved the application of mathematical skills, such as
determining mathematical relationships in the investigative data.

Most of the correlations between the students’ results on the Performance
Assessment tasks and on the written tests in mathematics and science
were between 0.4 and 0.55, which suggests that although there was
some overlap of skills tested, these two aspects of TIMSS also each
tested additional skills and/or knowledge which the other component
did not.

These correlations should be set against the context of the correlation
of 0.73 between the scores on the written mathematics and science tests
achieved by all Year 9 students in England. Inessence, this means that
there is a stronger correlation between students’ results on the written
tests in both subjects than between their results on the Performance
Assessment tasks and the written tests.

The results of this analysis are consistent with what one would expect,
taking into account the relationship that each component has to the
National Curriculum Orders in place in England. The written tests in
mathematics and science share similarities with those parts of the
Orders which are related to knowledge and understanding in mathematics
and science; students’ results on both subjects were highly correlated.
The practical tasks had a similar emphasis to the part of the National
Curriculum Orders relating to applying mathematical and scientific
skills and conducting investigations; students’ results on these tasks
were less strongly correlated with their results on the written tests.
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The 12 tasks that comprised the Performance Assessment for 13-year-
olds gave students opportunities to demonstrate their skills in carrying
out routine activities such as taking measurements, recording results
and summarising observations together with investigative and analytical
activities such as planning, carrying out and reflecting on the design of
aninvestigation, drawing conclusions and making predictions based on
experimental data.

The tasks required students to record results, often in the form of a table.
Some required additional work related to these results, such as the
construction of a graph or making predictions based on information
available. These aspects of carrying out practical work are closely
linked with the one content area in the TIMSS written mathematics test
in which the results for students in England were above the international
mean: Data representation, analysis and probability. Itis possible that
students did well in data representation items in the written tests
because they had had extensive experience of this type of work during
the course of practical activities in mathematics and science.

With more countries placing increasing emphasis on developing
students’ problem-solving and investigative skills, it seems appropriate
to conclude that the results on these two components of TIMSS have
given students in 21 countries an opportunity to demonstrate both their
knowledge and understanding of concepts in mathematics and science,
and their practical and investigative skills in these subjects. At a
national level, this information supplements that collected by means of
National Curriculum assessment for students in Year 9, but, importantly,
enables comparisons to be drawn between the performance of students
in England and in other countries. Those who were concerned by the
relatively poor performance of students in England on the written
mathematics tests will no doubt take some comfort from the results on
the TIMSS Performance Assessment, which showed that in addition to
maintaining consistently high levels of achievement in all aspects of
science, there are also aspects of mathematics in which students in
England are doing relatively well.

Itis evident that countries that administered the practical tasks as well
as the written tests in mathematics and science have been rewarded with
valuable national data as well as the opportunity to draw international
comparisons in both aspects. Looking to the future, itis clear that future
international studies in mathematics and science should seriously
consider the benefits to be gained by including a practical component
in the data collection effort, so that the full range of student activity,

relating to both knowledge and understanding and process skills, can be
assessed.



TIMSS PERFORMANCE ASSESSMENT

REFERENCES

BEATON, A.E., MARTIN,M.O., MULLIS, L.V.S., GONZALEZ,E.J.,
SMITH, T.A. and KELLY, D.L. (1996a). Science Achievement in the
Middle School Years: IEA’s Third International Mathematics und
Science Study (TIMSS). Chestnut Hill, MA: Boston College.

BEATON, A.E., MULLIS, L.LV.S., MARTIN, M.O., GONZALEZ, EJ..
KELLY. D.L. and SMITH, T.A. (1996b). Mathematics Achievement
in the Middle School Years: [EA's Third International Mathematics
and Science Study (TIMSS). Chestnut Hill, MA: Boston College.

FOXMAN. D., HUTCHISON. D. and BLOOMFIELD, B. (1991). The
APU Experience 1977-1990. London: School Examinations and
Assessment Council, Evaluation and Monitoring Unit.

HARMON, M., SMITH, T.A., MARTIN, M.O., KELLY, D.L.,
BEATON, A.E., MULLIS, I.V.S., GONZALEZ, E.J. and ORPWOOD,
G. (1997). Performance Assessment in [EA's Third International
Mathematics and Science Studv (TIMSS). Chestnut Hill, MA: Boston
College.

HARRIS, S., KEYS. W. and FERNANDES. C. (1997a). .Third
International Mathematics and Science Study, Second National Reporrt.

Part 1: Achievement in Mathematics and Science at Age 9 in England.
Slough: NFER.

HARRIS, S. with KEYS, W. and FERNANDES, C. (1997b). Third
International Mathematics and Science Study, Third National Report.
Performance Assessment. Slough: NFER. '

KEYS, W., HARRIS. S. and FERNANDES, C. (1996a). Third
International Mathematics and Science Studv, First National Report.
Part I Achievement in Mathematics and Science at Age 13 in England.
Slough: NFER. '

KEYS, W., HARRIS. S. and FERNANDES, C. (1996b). Third
International Mathematics and Science Study, National Reports. .
Appendices. Slough: NFER.

KEYS, W., HARRIS, S. and FERNANDES, C. (1997a). Third
International Mathematics and Science Study, First National Report.
Part 2: Patterns of Mathematics and Science Teaching in Lower

Secondary Schools in England and Ten Other Countries. Slough:
NFER.

KEYS, W., HARRIS, S. and FERNANDES, C. (1997b). Third
International Mathematics and Science Study, Second National Report.
Part 2: Patterns of Mathematics and Science Teaching in Upper
Primary Schools in England and Eight Other Countries. Slough:
NFER.

36

3 \
~

31



i TN'NrvniviANwvoe AooCOoONMIEN

32

MARTIN,M.O.,MULLIS, LV.S.,BEATON, A.E., GONZALEZ,E.J.,
SMITH, T.A. and KELLY, D.L. (1997). Science Achievement in the
Primary School Years: [EA’s Third [nternational Mathematics and
Science Study (TIMSS). Chestnut Hill, MA: Boston College.

MULLIS, .V.S., MARTIN,M.O.. BEATON, A.E., GONZALEZ.E.J..
KELLY, D.L. and SMITH, T.A. (1997). Mathematics Achievement in
the Primary School Years: I1EA s Third [nternational Mathematics and
Science Study (TIMSS). Chestut Hill, MA: Boston College.

ROBITAILLE, D.F. (Ed) (1993). Curriculum Frameworks for
Mathematics and Science (TIMSS Monograph No. 1). Vancouver:
Pacific University Press.



U.S. Department of Education
Office of Educational Research and Improvement (OERI)
National Library of Education (NLE)
Educational Resources Information Center (ERIC)

REPRODUCTION RELEASE

(Specific Document)

T /m);zg//fs#

|. DOCUMENT IDENTIFICATION:

Tite: THRD INTERNATIONAL  MATHEMATCS AND S @NCE  STUDY.
PERBRMANCE AsSESSMBENIT & s wRTENgTHs  AnND
WeAK NS <SSES OF  <STOveNT (N ‘E‘Nq <,,4,31
Author(s): <L IUSIAN) A RRUY
Corporate Source: N Y TioNAL VO NDATION &R Publication Date:
BOUCATIONAL  RESBARCH &N BNGLAND A wWhies] APRWL (a9 8

Il. REPRODUCTION RELEASE:

In order to disseminate as widely as possible timely and significant materials of interest to the educational community, documents announced in the
monthly abstract journal of the ERIC system, Resources in Education (RIE), are usually made available to users in microfiche, reproduced paper copy,
and electronic media, and sold through the ERIC Document Reproduction Service (EDRS). Credit is given to the source of each document, and, if
reproduction release is granted, one of the following notices is affixed to the document.

If permission is granted to reproduce and disseminate the identified document, please CHECK ONE of the following three options and sign at the bottom
of the page.

The sample sticker shown below will be
affixed to all Level 1 documents

The sample sticker shown below will be
affixed to all Levei 2A documents

The sample sticker shown below will be
affixed to all Leve! 2B documents

PERMISS!ON TO REPRODUCE AND
DISSEMINATE THiS MATERIAL HAS
BEEN GRANTED BY

\©
®<(\Q

TO THE EDUCATIONAL RESOURCES
INFORMATION CENTER (ERIC)

PERMISSION TO REPRODUCE AND
DISSEMINATE THIS MATERIAL IN
MICROFICHE, AND IN ELECTRONIC MEDIA
FOR ERIC COLLECTION SUBSCRIBERS ONLY,
HAS BEEN GRANTED BY

\Y
&
60

TO THE EDUCATIONAL RESOURCES
INFORMATION CENTER (ERIC)

2A

PERMISSION TO REPRODUCE AND
DISSEMINATE THIS MATERIAL IN
MICROFICHE ONLY HAS BEEN GRANTED BY

&
%?}(\Q

TO THE EDUCATIONAL RESOURCES
INFORMATION CENTER (ERIC)

2B

Level 1
'
4

Check here for Level 1 release, permitting reproduction
and dissemination in microfiche or other ERIC archival
media (e.g., electronic) and paper copy.

Level 2A

Check here for Leve! 2A release, permitting reproduction
and dissemination in microfiche and in electronic media
for ERIC archival collection subscribers only

" Level 28

!

Check here for Leve! 2B release, permitting
reproduction and dissemination in microfiche only

Documents will be processed as indicated provided reproduction quality penmits.
if permission to reproduce is granted, but no box is checked, d nts will be pr d atLevel 1.

| hereby grant to the Educational Resources Information Center (ERIC) nonexclusive permission to reproduce and disseminate this document
as indicated above. Reproduction from the ERIC microfiche or electronic media by persons other than ERIC employees and its system
contractors requires permission from the copyright hoider. Exception is made for non-profit reproduction by libraries and other service agencies
to satisfy information needs of educators in response to discrete inquines.

Sign [Senatre: , Printed Name/Posttion/Tile:

heie,-) *XAM\ d_é\)"‘M SENWDL RES%:A«QC d OFR e
Organizatior/Address: |} PEQ '—'t‘k’ MERT =) Telephone '%:

please el 2% 2R
UPTond PARk O J EER L= —

Q  [SLL 2D® a\?c‘ DA =ShRE Es“.»'\‘"“q'r%.s(o) Pt ¢ i) | AR

nfer.ac. u'k

{over)



lll. DOCUMENT AVAILABILITY INFORMATION (FROM NON-ERIC SOURCE):

If permission to reproduce is not granted to ERIC, or, if you wish ERIC to cite the availability of the document from another source, please
provide the following information regarding the availability of the document. (ERIC will not announce a document unless it is publicly
available, and a dependable source can be specified. Contributors should also be aware that ERIC selection cntena are significantly more
stringent for documents that cannot be made available through EDRS.)

Publisher/Distributor:

Address:

Price:

IV. REFERRAL OF ERIC TO COPYRIGHT/REPRODUCTION RIGHTS HOLDER:

If the right to grant this reproduction release is held by someone other than the addressee please provide the appropriate name and
address:

Name:

Address:

V. WHERE TO SEND THIS FORM:

Send this form to the following ERIC Clearinghouse:

THE UNIVERSITY OF MARYLAND
ERIC CLEARINGHOUSE ON ASSESSMENT AND EVALUATION
1129 SHRIVER LAB, CAMPUS DRIVE
COLLEGE PARK, MD 20742-5701
Attn: Acquisitions

However, if solicited by the ERIC Facility, or if making an unsolicited contribution to ERIC, return this form (and the document being
contributed) to:
ERIC Processing and Reference Facility
1100 West Street, 2™ Floor '
" . Laurel, Maryland 20707-3598

Telephone: 301-497-4080
Toll Free: 800-799-3742
FAX: 301-953-0263
e-mail: ericfac@Inet.ed.gov
WWW: http:/lericfac.piccard.csc.com

l: KC 18 (Rev. 9/97)
JDUS VERSIONS OF THIS FORM ARE OBSOLETE.




