ED 419 771

DGCUMENT RESUME

SO0 029 313

TITLE Looking at Ourselves and Others.

INSTITUTION Peace Corps, Washington, DC. Office of World Wise Schools.
REPORT NO WWS-30T-98

ISBN ISBN-0-16-049431-1

PUB DATE 1998-00-00

NOTE 109p.

AVAILABLE FROM Peace Corps, World Wise Schools,

9500, Washington, DC, 20526.

1990 K. Street, NW, Suite

PUB TYPE Guides - Classroom - Teacher (052)

EDRS PRICE MF01/PC05 Plus Postage.

DESCRIPTORS *Cultural Activities; *Cultural Awareness; Elementary
Secondary Education; Foreign Countries; *Global Educaticn;
Instructional Materials; *International Cooperation;
International Education; *Multicultural Education; Service
Learning; Social Studies; Teaching Guides

IDENTIFIERS Peace Corps; World Wise Schools

ABSTRACT

This book introduces students to the concept of culture,
cultural perspective,and cross-cultural relations. The personal experiences
of Peace Corps Volunteers are included in the introduction to each section of
the guide and can be used in a variety of ways. Brranged by topic, the guide
includes teacher background information, activity outlines, and student
worksheets. The activities for each topic are further divided according to
suggested groupings of grades 3-5, 6-9, and 10-12. Each activity outline has
at least six parts, including an estimate of class time needed, materials, a
statement of objectives, step-by-step procedures, debriefing exerciges, and
suggestions for extending the activity. The book is divided into three parts:
(1) "Defining Culture"; {2) "Developing Global Perspectives'; and (3)
"Challenging Assumptions.”" (EH)

dhkdrhkhkhkhkhkdhhhdhdhkhddhkhdhhhkddhhhihdhdhhrhkhkdhkhkdhkddkdhdhdkhkhkdkddk dddkdkdhh ko kdhhkhkddkhkddhhhddhdhh

* Reproductions supplied by EDRS are the best that can be made *

* from the original document. *
K hkhkhkkhkhkhkhbbhhkrhhdhhbhbhbhkdkhhhbrhddhdhdhbhhbdhkhbhdddkddhhkdhkhdkhddhkhkhkddhkhkhhkkdhidkhkhkdhkkdkihi




PeAcE CORPS
WaRLD WISE

SCHOOLS

AN ESSENTIAL RESOURCE FOR GLOBAL | ZARNING

W—
[
[N
<

w—
#
ja
23

LOOKIMNG AT
OURSELVES
AND OTHERS

A\\-] e K)
H L\

U 5 Dl !’/\"T"‘L H r)l» L()U( A‘l(yr,

F—[)Uf AH!) JAI RESC leHf E R lN' (IHMM‘(\H
CINTFROLRIC,

Ao gmant b y,.. ~opiea e el g

e e R e perae s Ay e gty
SURIRTIR]

O Mo erangea b que hron m e 1o
B A YL TR (YR VPSP TPR

® e af v o o tanne - Alescpin e
Aucume 11, aat e e I, O HTRN
Attt QERE poston or prhiry

e ——————




-

Peace Corps
W&RLD WISE
SCHOOQOLS

LOOKING AT
OURSELVES
AND OTHERS

Starting in the upper right hand corner and going clockwise, the
individuals in the cover iltustration are from the following countries:
mother and child from Mali, Nepal, Kyrgvzstan, Dominican Repub-
lic, Mali, Uzbekistan, United States.

For sale by the U.S. Government Prnnting Offioe
Superintendent of Documents, Mail Stop: SSOP, Washingion, DC 20402-932¢
ISBN 0-18-049431-1

J




o

Peace Corps Published 1998
World Wise Schools

1990 K Street, N.W.
Washington, D.C. 20526

This study guide contains materials written by educators and others that represent their individual vicwes. These
views are not official opinions of the United States Goverinment or of the Peace Corps.

WWS 30T - 98




Looking at Ourselves and Others e . Introduction

THE Peace CORPs

The Peace Corps was established when President John F. Kennedy issued an Executive Order on
March 1, 1961. Since that time, thousands of Volunteers have dedicated two years of their lives in
another culture to increase international understanding and to transfer valuable skills to the
people of the country they are serving,.

The Peace Corps, seeking to promote world peace and friendship, has three goals:

1. To help the peoples of interested countries and areas in meeting their needs for trained men and women;
2. To help promote a better understanding of the American people on the part of the peoples served;
-3. To help promote a better understanding of other peoples on the part of the American people.

Since the first group arrived in Ghana in 1961, Peace Corps Volunteers have served in more than
130 countries. Although programs vary from country to country based on the host nation’s needs
and requests, Volunteers traditionally offer skills in the areas of education, agricuilture, small
business development, community development, the environment, and health. Before placement
at their sites, Volunteers receive intensive training in the language and culture of their host
countries, as well as in specific technical skills. Cross-cultural training, which includes the study
of the history, customs, and values of the host country, prepares Volunteers to become part of a
local community for the duration of their two years of service.

By living and working within their local communities, Peace Corps Volunteers not only learn
about the people of their host countries but also offer citizens around the world a chance to learn
about Americans.

Goals of World Wise Schools

The World Wise Schools Program contributes to the Third Goal of the Peace Corps: to help
promote a better understanding of other peoples on the part of the American people. World
Wise Schools promotes this goal by creating opportumtles for third through twelfth grade
students to learn from the experience of currently serving and Returned Volunteers. The
program promotes geographical and cross-cultural’awareness while developing the
spirit of volunteerism. Today, thousands of students from all 50 states participate in a
correspondence program that matches currently serving Peace Corps Volunteers to
classes in the United States. Students also benefit from Peace Corps Volunteer experi-
ences as teachers use the World Wise Schools videos, study guides, Web site, speakers
bureau, and other educational resources that reflect Volunteer experiences to bring the
countries and cultures of the world into U.S. classrooms.

When Peace Corps Volunteers return from overseas, they bring intimate knowledge of other
peoples and cultures. They understand that the ability of the United States to function in the
world community depends on its understanding of other cultures. They know that global
interdependence is a reality, not just a catchword. When Volunteers share their experiences with
World Wise classes, the Volunteers help others to fashion a world view based on firsthand
knowledge and grass-roots experience. As Bill Moyers, a prominent journalist and former
deputy director of the Peace Corps, pointed out in a 1988 speech, “We have guides—{thousands
of] Volunteers who have advanced the trip.”"

To become a part of the World Wise Schools global learning community, please complete the
enrollment form found at the back of this baok. If you would like more information about the
program, you may visit aur Web sile at http:/ /www.peacecorps.gov or call us for more informa-
tion at (B00) 424-8580, extension 2283.

World Wise Schools
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Looking at Qurselves and Others. ) . Introduction

Goals of Looking at Ourselves and Others

During Peace Corps service, Volunteers look closely at the assumptions and values that shape
their perspectives as Americans. They learn about themselves as individuals and as representa-
tives of a multifaceted American culture. Similarly, the activities contained in Looking ai Qursclees
and Others will challenge World Wise students to become more conscious of the values they share
with their tamilies, friends, and communities. The materials also provide students with analyti-
cal tool~ that help combat stereotypical thinking and enhance cross-cultural communication.

As vour students learn about other countries and cultures, they—Ilike Peace Corps Volunteers—
will begin to recognize that individuals and groups hold diverse views of the world. They will
realize this diversity often stems from the unique systems of values, beliefs, experierices, and
knowledge that link people ithin cultural groups. In “Neighbors”* (see below), Returned
Volunteer Orin Hargraves iilustrates the profound effect of looking at others from a new perspec-
tive. The activities in this guide are designed to help students develop the habit of viewing
people and pla- m multiple points of view,

Looking at Ours, and Otiers, a revision of an earlier World Wise Schools publication of the
same title, introduces students t~ the concepts of perspective, culture, and cross-cultural relations.
Specifically, the readings and activities in this guide are designed to help students:

1. Recognize and appreciate differences in perception amonyg individuals and cultures;
2. Define culture and recognize its role in developing perceptions of ourseives and others;

3. Challenge assumptions, promote cross-cultural awareness, and provide opportunities to
practice the behaviors that make cross-cultural communication possible.

Learning from the experience of Peace Corps Volunteers

The personal experiences of Peace Corps Volunteers are included in the introduction to each
section of this guide to help teachers prepare for the lessons that follow. But these also have
value as educational resources for students. They could be used to supplement reading materi-
als, to illustrate the use of various writing techniques, to spark interest in volunteerism, and to
learn more about other cultures and the Peace Corps.

Neighbors

It was a hot, dusty afterioon in late August. I hed just returned to EI Hajeb, the village where Ihad taught English for a year. I'd
been wreay for Hhe sununer: a few weeks of being surrotinded by Volunteers old and new at that year's onntibus training program in
Rabat, the capital. El Hajeb was a big conedoren after all that. ©was the only American in town, and though 1'd been quite happy
with that for a year, coming back to it all at once was a shock. T hadn't yet rediscovered any of the parts about it that Tliked.

[ spent most of Hhe afternoon writing letters, catching up on correspondence that had piled up in my maitlbox while | was aweay. | was
alsuumz'mlu‘n!h/az'mdmg the heat and, to some degree, the village itself. At the moment it didin’t feel like the plau' wanted to be. |
stayed inside the thick, cool, stuccoed walls of my fine house. You see, mine weasn't e mud-hut Peace Corps experience. 1iived in
the upstair- apartment of a leautiful cotonial-period villa in the part of the toron that had been built by the French. Walnut trees
lined the avesue outside, and 1 could hear boys throwing stones up into them, trying to knock down the ripening fruit.

A cool breeze from the mountains picked up late in the afternoon, intimating that it might bring seme clonds onr way, along with a
shewer or thunderstorm. 1 took adoaninge of the cooler air to get a litte exercise and walked to the post office. 1 felt fortified now
after the hours of cool seclusion, ready to w ithstand the stares of the children, and the cries of “Christian! Christian'” that aoften
accompanicd me on my walks in the village.

The posi office offered the usual experience: a cluster of people mashed together i front of the sullen clerk, all thrusting their
Dusiness inhis fiaee, with a line of the less determined off to one side, standing patiently in the belief that they would be weaited on
sometime. 1 joined the line, not yet feeling up to the cluster experience. If took 10 minutes or so, hut Hhis way | could stay inside the
thick American shell that 1 still seasi't woilling to come out of. When Istarted back, the rain was looking like a sure thing, The breeze

2 6 ~ PeaceCorps




Looking at Qurselves and Others. o ) B . Introduction

How to use Looking at Ourseives and Others

Arranged by topic, the guide includes teacher background information, activity outlines, and
student worksheets. Many activities are similar to those used to help prepare Peace Corps
Volunteers for their cross-cultural experiences.

The activities for each topic are further divided according to three suggested groupings: grades
3-5,6-9, and 10-12. Teachers are encouraged to review all the activities and to select or adapt
the materials that are most appropriate for their students. Each activity outline has at least six
parts: an estimate of class time needed, materials, a statement of objectives, step-by-step proce-

dures, debriefing exercises, and suggestions for extending the activity.

Promoting Community

Many of these activities ask students to examine personal points of view and share apinions on a
range of social issues with their peers. Therefore, it is essential that each activity is introduced
within a classroom that tolerates diverse opinions, enhances self-esteem, and supports coopera-
tion. In cther words, the work and the spirit of the class is about building community as well as
building knowledge.

The Peace Corps model of service acknowledges that building communities in which diverse
points of view contribute to achieving common goals takes time and trust. What can schools do
to begin this process? Alfie Kohn, educator and author, suggests that school communities can be
forged by “. . . providing for numerous classwide and schoolwide activities in which students
work together toward a common end; and weaving the goal of community through academic
instruction.””

liad become wawind. Little dust devils were whirling avowmd in the dirl streets, and withered leaves toirled doon from the sucantore
trees that formed an arcade over the wide, dilapidated street. Dark clouds were bearing down frome the moieniains fo the south. T prcked
E up my pace, thinking that now I'd have to lrry to get in before the rain.

Down the sireet, coming tewards mie, was a woman wrapped up in a turquoise jellaba. | recognized her as my dowenstairs neighbor.
She wasn't veiled and her hood was off: This was only a walk in the neighborhood and she wouldi't be subject to the prying eyes of

students. As we continned toward cacly other, we were nearly jogging, trying to reach our destinations before the rain. Under these
circumstances, the normal greeting rituals—whicht condd rin fo a few minutes of chattering cven with someone thet you saie all the
time—rwould be overlooked. We ondy exchanged the minimum smiles and helio, how-are-yous as we passed.

“Please tell Aisha to put the qoats in the shed. 1t's qoing to rain,” she shouted at me over her showlder as she continued on her way.
“OK. " Isaid.

It that moment, such a fecling of elation! Andwely, voer something so small and Irivial?. Because she said it in Arabic, not in French.
Because she didn't slow doton or dress it up for speaking to a foreigner. Because she said it to me in the same way she would have said
it to one of her owon children, or one of her other neighbors: without formality, without iy awareness that she was talking to someone
from the other side of the sworld, Dut just saying it Hie way she would normally say it. Because after all [ was only her neighbor, no one
strange or speciel. was just the guy who lived upstairs.,

- Orin Hargraves served as a Peace Corps Volunteer in Morocco from 1980 to 1982,

World Wise Schools o 3




Looking at Qurselves and Others Introduction

Below are some questions that Kohn proposes teachers may want to consider as they work with
their students to explore new ways of thinking about themselves and the world.

1. Are students aware that the adults in their school respect and care about them as
individuals? What would a visitor to the school see and hear that exhibits genuine
respect and caring for each student? Are student views and opinions considered as a
matter of course?

2. Do the students know each other well enough to truly care about one another? Are
they aware of the diverse perspectives represented in the class? Are students taught
alternatives to name-calling and put-downs? How can class activities be reconstructed to

allow students to develop collegial relationships with cach of their classmates?

3. Are there opportunities for the entire class or school to work together? Do the stu-
dents truly have a say in how such projects will be carried out? Are all students invested
in the projects’ success?

4. Are community-building activities used to support academic learning? Do students
have opportunities to learn from each other? Doces the academic curricutum point to
cooperation and community as concepts that have meaning across disciplines?

Promoting community is a challenging task. But it students are to develop global relationships,
they must also nurture local relationships. One way te teach them how is to model behavior that
supports differences and builds communities.

The Importance of Debriefing

Coming to closure is as iinportant as providing a strong beginning. Students need the opportu-
nity to reflect on the meaning of an activity, and teachers need to make sure that students have
not misinterpreted new knowledge. Sivasailam Thiagarajan, a designer of cross-cultural simula-
tion games, structures the debriefings that follow his intense games around six phases. His
suggestions for games are applicable to any class activity. Many of the debricting questions that
appear in this guide are modeled on these phases.?

Phase I. How do you teel? The purpose of this phase is to give students an opportunity
to let off steam and be more objective as the debriefing continues.

Phase 2. What happened? The purpose of this phasce is to collect dala about what hap-
pened during the activity. Students are encouraged to compare and contrast their
recollections and to recognize patterns of individual and group behavior.

Phase 3. What did vou tearn? The purpose of this phase is to encourage
students to construct some general principles or hypotheses based on
their experiences.

Phase 4. How does this relate to the real world? The purpose of this
phase is té encourage a discussion of how the principies identitied in
Phase 3 can be applied to real lite situations.

Phase 5. What itf? The purpose of this phase is to encourage students to
speculate what would happen if the activity were conducted in a
different context or with another set of instructions.

Phase 5. What next? The purpose of this phase is to facilitate action. Students are encour-
aged to use their insights (o come up with specific ways to use new information or behaviors,

4 Peace Corps
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Introduction

These six debriefing topics can be addressed in a number of ways. The teacher can lead class
discussions, or students can lead large or small groups in exploring the topics. Students can
respond to individual questions on index cards and share selected responses during a large-
group discussion. Panel discussions or role-playing can help students identify real-world appli-
cations of what they learn. If class time runs short, students can respond to a questionnaire as
homework or the teacher can schedule an in-class debriefing for the next class meeting.

Extending the ldeas

The activities in this book lend themselves to further development. Each suggested activity is
followed by ideas for extending the concepts presented in the lesson through additional research
or expanded projects. For example, service-learning projects can help students become actively
involved in cross-cultural activities in their schools and communities. A “Service-Learning

Rubric”? is reprinted here to help you reflect on what constitutes a quality service-learning
project.

The activities contained in Looking at Ourselves and Others are designed to challenge assumptions,
promote cross-cultural awareness, and provide opportunities to practice the behaviors that make
cross-cultural communication possible. Presented in a supportive context with opportunities for
reflection and application, these and other World Wise Schools materials can help students join
Peace Corps” exciting and essential mission—right in their own classrooms. We invite you to be
creative in designing lessons built around them, and to share your lessons with us at:

i Peace Corps

; World Wise Schoois
Washington, D.C. 20526

! (800) 424-8580, extension 2283
' dpinfo@peacecorps.gov
http://www.peacecorps.gov

This guide contains materials written by Peace Corps Volunteers and others to represent their
individual views. These views are not official opinions of the United States Government or of the
Peace Corps. Please note that a video tape does not accompany this study guide.

World Wise Schools




Looking at Ourselves and Others

Service-Learning Rubric

Introduction

Service-learning is integrating the regular classroom curriculum with a problem or issue to meet
a community or school-based need. It is the method by which young people learn and develop
through active participation in thoughtfully organized service projects. Dr. Mary J. Selke, UN],
devised the following rubric ramework for determining what projects accomplish.

Strong impact

Good tmpact

Some Impact

Minimal Impact

1. Meet actual
community
needs

Determined by
current research
conducted or
discovered b
students wit
teacher assistance
where appropriate

Determined by past
research discovered
by students with
leacher assistance
where approprialte

Determined by
making a guess at
what community
needs may be

Comununity needs
secondary to what
a project teacher
wants to do; })rojecl
considers only
student needs

2, Are
coordinated in
collaboration
with community

Active, direct
collaboration with
community by the
teacher and/or
student

Comumunity members
act as consultants
in the project
development

Community members
are informed of the
project directly

Community members
are coincidentally
informed or not
knowledgeable at
all

sense of caring
for and about
others

affective growth
regarding self in
community and the
importance of
service

generic growth
regarding the
importance of
community service

restricted to pros
and cons of
particular service
project regarding
the community

3. Are Service-learning as | Service-learning as | Service-learning Service-learning
. ) . instructional a teaching art of curriculum | supplemental to
mteglatgd into strategy with technique with ut sketchy curriculum, in
academic content/ service content/service connections, with essence just a
curriculum components components emphasis on service | service project or
integrated concurrent good deed
4, Facilitate Students think, Students think, Students share with | Ran out of time for
e share, produce share, produce no individual true reflection; just
active ?tudent reflective products | group reflection reflective projects | provideda
reflection individually and as | only summary of events
group members
5. Use new All students have All students have | Some students more | Skill knowledge
. . direct application | some active involved than used mostly in the
academic S_k'u/ of new skill ar aEHWIimtion of new | others or little classroom; no
knowledge in knowledge in skill or knowledge | community service | active community
real world conuurty service invalvement service experience
settings
6. Help develop | Reflections show Reflections show | Reflections Reflections limited

to self-centered
pros and cons of the
service project

7. Improve
quality of life
for person(s)
served

Facilitate change ar
insight; help
alleviate a
suffering; solve a
problem; meet a
need or address an
issue

Changes enhance an
already good
community
situation

Changes mainly
decorative, but new
and unique benefits
realized in
community

Changes mainly
decorative, of
Jimited community
benefit, or are not
new and unique

o)
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Endnotes

" At Home in the World,” To Towich the World: The Peace Corps Experience (Washington, D.C.:
Peace Corps, 1985), p. 156.

= Beyond Discipline: From Complignee to Connmunityy (Alexandria, Virginia: Association for Supervi-
sion and Curriculum Development. 1996).

*From At Honie in the World: The Peace Corps Story (Washington, D.C.: Peace Corps, 1996), pp. 15-17.

* Adapted with permission from Diversity Sintulation Games (Amherst, Massachusctts: HRD Press,
1995), pp. 6-7.

*From Service-Learning Curviciiuny {(Iowa Service-Learning Partnership, 1996).
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Looking at Ourselves and Others ) . Parti: Defining Cufture

PArT!:

DeriNINGCULTURE £ R

The nsima looks fike mashed potatoe and %
you {ake a picce of it and roll it in your

hand, indent it with your thumb, and scoop

Jreweat o soup. Dane stil learning and ~

wstially have more food on my face and arms
thar in my stomach. Today T helped kill a

cliicken for the fivst time. It is supposed to
be an honor, so | tried, but it made me feel

sad. Then we plucked the feathers and are We'se all on the same planet together,
going tocook it Yery different from breathing the same air. We're all living in
America’s way of cating chicken! the sne community.

- Emily Harker” - Dan Barutta”

These twa statemeni:, one from a Peace Corps Volunteer during her first year of service and the
other from a Returned Volunteer 14 years after his experience, speak volumes about the chal-
lenges and benefits of global education. Peace Corps Volunteers and other cross-cultural sojourn-
ers often begin their jourmeys thinking about differences, then return home understanding our
similarities. Along the way they learn about culture—the daily living patterns and the most
deeply held beliefs that a group of people have in common.

According to Ina Corinne Brown in Uniderstanding Other Cultures:

S custan, belief or belavior can be understood owt of its social ov cultural condext.
That 1s, any item of behavior, any tradition or pattern, can be evaluated corvectly only in
the light of its meaning to the people who practice i, its relation to other elements of the
culture, amd the part it plays in the adaptation of the people to their environment or fo
one anather. No custom is “odd” to the people who practice it.

Even younger students can appreciate the "nor-
malcy” of cultural practices different from their
own when they examine these within a [ramework
that links the many factors (e.g., geography, history,
belief systems) influencing cultural norms rather than
study the practices as isolated oddities.

Cultures are systems of behaviors and customs
passed from one generation to the next. The rules,
language, religion, family systems, recreation, and
education that a group of people share provide
predictability and safety in their daily lives. When
people are bound together by common beliefs and
practices, they understand each other and the
world around them has meaning,.

World Wise Schools - 9
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As Brown suggests, a culture is a complex and evolving pattern of life, rooted in tradition as well
as place. Culture is indelibly a part of each person’s identity, but individuals also influence
culture. It defines how we see ourselves and how we perceive others. How can we, then, ever
understand a culture other than our own? One way is to view differences through a neutral
framework that organizes cultural traits around a set of common functions. Over the years
anthropologists have developed lists of cultural universals, or functions, that are found in some
form in every culture on earth. For example, all cultures have customs and habits related to food.
Peace Corps Volunteer Emily Harker’s host may slaughter her own chicken while a U.S. family
buys a precooked bird from a local fast-food restaurant, but each action has the same func-
tion—to acquire food.

The tirst activity in this section is designed to help students under-
stand the concept of culture. The second familiarizes students with a
list of cultural features that can be used as a guide for exploring
differences and similarities among groups. These activities have not
been assigned specific grade levels because they offer important
background for cultural studices at all levels. We recommend that
people using this puide adapt these activities to meet the abilities of
their students and incorporate them earlv in their teaching about culture,

The other lessons in this section will provide students with opportuni-

ties to reflect on the cultural patterns that shape their perceptions.
Activities are included to help students develop awareness of the many groups to which they
belong and to build appreciation for the diverse cultures that share the planet.

Peace Corps




Looking at Ourselves and Others o i e i Part ): Defining Culture

Everyone Has a Culture—Everyone is Different’

VL,

Class time needed: 40 minutes

Materials
An ”Everyone Has a Culture—Everyone is Different” worksheet for each student

Objectives

*Students will be able to define culture.

*Students will recognize that some differences among peaple stem from culture and that some
stem from personal traits and preferences.

introduction

This activity invites students to identify aspects of culture that infiuence our own behavior and
sometimes make it difficult to understand the behavior of other people. Culture is a complex
idea, and teachers should be prepared to offer students many examples of cultural features.

Procedure

1. Write the following statements on the board.
= o one is exactly like me.
I have many things in common with the members of my family and community.
* Every person in the world needs some of the same things I need.

2. Ask students to share ideas that support these statements.
3. Point out that people in various groups often look at people in other groups as “different.”

4. Ask students ta describe some of these difterences. Why may people in one group behave
differently from people in another?

5. Explain that many differences are related to culture—ways of living and beliefs that are
handed down from one generation to the next. Working from the list on the board, explain that
all people share basic needs (food, shelter, etc.), that each of us learns a set of behaviors and
beliefs from the people we grow up with (the kinds of houses we build and foods we eat), and
that each individual has unique talents and preterences (I'm good at math; 1 don't like chocolate).
When we talk about the behaviors and beliefs that a group of people have in common, we are
talking about culture.

6. Ask students to complete the worksheel in order to help them identify aspects of their own
cultures. Explain that each student should answer each question with one sentence ar phrase.
Then students should rank each item as to how important thev feel it is to their culture.

7. After students have completed the worksheets, ask them to share their answers in small
groups. Ask the groups to compare and contrast various aspects of their individual cultures.

8. In some schools, students may share many cultural traits. Some students may not identify
with a particular ethnic or foreign culture.  Ask students if they think there is one American
culture. Discuss characteristics of your region (immigration patterns, geographic location, etc.)
that might explain the similarities and differences among student responses to the worksheet.

World Wise Schools n
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Debriefing

Use the following questions to focus discussion on the role culture plays in forming our behaviors
and beliefs.

1. How does it feel to know vou are part of a cultural group that shares many ideas and
beliefs?

2. What happened when vou compared vour worksheets? How many different cultures
are represented in the class?

3. What did vou learn from this activity?
*Does culture explain why other people sometimes seem “ different”?
*What are some things that vou do that you learned from your culture?
» Are all of our behaviors related "o culture? (Possible answer: Some behaviors are
related to individual preferences and personality traits.)

4. What can vou do to learn about and understand other cultures?

5. What if vou were part of another culture? How might vou be different from the way
vou are now?

6. How can we use what we learned in this lesson to improve our community?

Extending the ldeas

*Have students explore their community's history to trace the influence nf various cultures. Who
were the original inhabitants of the area? Over the vears, what other cultural groups have come
to the area? What are some of the features of vour community that represent these groups (e.g.,
architecture, place names, types of restaurants, religious organizations)?

+ Ask students to imagine @ community that allowed no resident to displav or practice anv
element of cultural identity. Have students write short storjes describing a typical day in such a
community. When students have completed their stories, ask volunteers to read their composi-
tions. Are the fictitious communities desirable or interesting places to be? Would it be possible
or desirable to create such a community in reality?

Peace Corps
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Part I: Defining Culture

Everyone Has a Cuiture—Everyone Is Different

Directions: Write one sentence or phrase about each topic. Then rate each item
from 1-10 (1 is most important) according to what value this topic has in your culture.

Rank

What language(s) do you speak?

What is your religion?

What music do you listen to?

What dances do you know?

What foods do you eat at home?

What do you wear on special occasions?

What holidays and ceremonies are important?

What is most important to you?

What things do you believe are right and wrong?

How important is your extended family?

The name of my culture is

World Wise Schools
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The lceberg”
Class time needed: 30 minutes

Materials
“Features of Culture” handout for each student

Objectives
*Students will identify features that all cultures have in common.
*Students will understand that culture includes visible and invisible features.

Introduction

Culture has been compared to aniceberg. Just as an iceberg has a visible section (one-ninth of it)
above the waterline and a larger, invisible section below the watcrline, culture has some aspects
that you can observe and others that vou can only imagine or intuit. Like an iceberg, that part of
culture that is visible (observable behavior) is only a small part of a much bigger whole.

Procedure
1. Draw a large iceberg floating in the sea an the board. Ask students: What do you know about
icebergs? Emphasize the fact that most of the icebery is hidden from view.

2. Ask students to look aver the “Features of Culture” handout. Explain that this list presents
some of the features all cultures have in common. Pictures of people involved in evervday
activities in various parts of the world will help vou illustrate this idea.

3. Ask students to identify those features from the list that they can see in the behavior of people
and those that are invisible. As students share their ideas, record them above or below the
waterline on vour iceberg drawing,.

4. Point out that there is a relationship between those items that appear above the waterline and
those that appear below it. In most cases, the invisible aspects of culture influence or cause the
visible one. Religious beliefs, for example, are “scen” in certain holiday customs, and notions ot
modesty influence styles of dress. Ask students to find other examples of this from the iceberg
representation of culture.

Debriefing
Use the following questions to help students understand how the “Features of Culture” can be
used to enhance their understanding of other cultures.

1. Does it make sense to compare caltare to aniceberg? Can vou think of other things to
which the visible and invisible features of culture can be compared?

2. A Peace Corps Volunteer serving as 3 feacher in Mongolia had this to say about some
photographs she sent to a group of students in the United States.

Mongolians are very serions wud composed in thetr expressions. b the city, this is
beginning to change stighitly. You'll see a number of my students smiling. But this is
not traditional, Whew ! first came here, my friemds asked me wohy Americans sntile <o ‘
much., They telt that Americans smile even at people they don't like and that His weas
quite msincere.

- Lisa Buchwalder®

What does this tell vou about the visible and invisible features of culture? Does it explain
whyv people from different cultures scometimes misunderstand each other?

1o Peace Corps
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3. Can you match this description of American and Mongolian behaviors to any of the
items on your list of cultural features?

4. How can a list such as "Features of Culture” help you understand differences among
people? (Possible answer: Differences may seem less strange or unusual when we
understand them as variations on fundamental characteristies that all cultures have ..
common.)

Extending the ideas

«1f your class is corresponding with a Peace Corps Volunteer
through World Wise Schools, share the “Features of Culture” list
with your volunteer and ask him or her describe some of the
visible and invisible features of the host country.

*Revisit the first activity in this section. Ask students to match
items from the “Evervone Has a Culture—Everyone is Different”
worksheet to items on the “Features of Culture” list.

-
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Features of Culture

L. facial expressions

o

religious beliefs

religious rituals

Ll

importance of time

()]

paintings
6. values

. literature

~1

8. child-raising beliefs

9. ideas about leadership

10. gestures

11. holiday customs

12. ideas about fairness
13. ideas about friendship
14 ideas about modesty
15. foods

16. eating habits

17. understanding of the natural world
18. concept of self

19. the importance of work
20. concept of beauty

21 music

22, stvles of dress

23. general world view

24, concept of personal space
25, rules of social etiquette

20. housing,

Activify Sheet Peace Corps
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(Activity Suggestions: Grades 3-5)

The Multicultural Person”

Class time needed: 20 minutes

Materials
No materials needed

Objectives
*Students will identify themselves as members of many different groups.
*Students will observe differences without making value judgments.

Introduction

Each of us belongs to many groups that function in ways similar to larger cultures. This exercise
can be used to teach elementary school children about the many groups to which they belong, It
attempts to teach the notion of differences in a neutral framework without evaluating those
differences as being either good or bad.

Procedure

1. The teacher should prepare for this activity by developing three lists of neutral characteristics
that would be likely to divide the group. The first list should include characteristics related to
objects worn or carried by the students, e.g., those wearing black shoes/brown shoes/other-
colored siioes; those wearing red/those not wearing red; those with backpacks/those without
backpacks. The second list may include more personal characteristics, such as hair color, eye
color, birth month, or food and activity preferences. The third set will contain more obvious
cultural differences, such as gender, national background, and race. The lists should be appropri-
ate for the students in the class and designed in such a way that students are not singled out in
embarrassing ways.

2. Move desks and chairs off to one side of the room to clear a large area in the center of the floor.

3. Assemble the students into a large group in the center of the room. Ask students to name a
few characteristics that they all have in common (e.g, all of the students live in the same commu-
nity and are members of a particular class in school). Help students identify ways that these
characteristics set them apart from other groups. For example, all of the students in the school
may be expected to follow a particular set of rules. All of the fifth grade students may take part
in an annual {ield troip.

4. Then give a series of instructions that will divide the group according to items an the first list,
such as: " All those wearing red move to the right side of the room, and all lhose not wearing red

move to the left side of the room.”

5. Reassemble the large group and continue to issue instructions that will divide the group
in a series of ways.

6. After the group has become familiar with the exercise, move toward the more personal
differences related to the second list,

7. End the exercise by using characteristics from the third list.

World Wise Schools 17
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Debriefing
Use the following questions to focus discussion around racial - cultural difference being just one
of the significant components that define us.

1. How did it feel to learn that each of you is a member of many different groups? Were
you surprised by the number of groups t» which you belong?

2. How did you feel about being put into a group based on characteristics you couldn’t
change (e.g., eye color and hair color)?

3. What happened when we started dividing the class into subgroups according to the
color of their clothing or shoes? What comments did you or your classmates make?

4. What did you learn by doing; this exercise?

5. What do you think about judging individuals according to the color of their shoes or
by what kind of food they like?

6. How does this exercise relate to how you get along with people? What kind of
judgments do you make about people? How are vour judgments similar to or different
from food or clothing preferences?

7. What if we had done this exercise by giving difterent treatment to certain groups?
How would you feel? How might other peaple in the group feel?

8. How can we use what we learned during this exercise in real life?

Extending the Ideas

= Point out to students that each of us typically can identify with a number of groups. Provide
several examples, such as “people who speak Spanish,” or “people who like to eat fish.” Have
students brainstorm additional examples of groups. Then, ask students
to list on a sheet of paper 10 groups to which they belong. Have
students arrange the items on their lists in a hierarchy from the group
with largest number of people to the smallest (e.g., from people who
live on the planet Earth to people who hate French fries). Then have
each student collect the signatures of other students in the class
who belong to the same groups. Afterward, discuss the similari-
ties and differences among the student lists. Did students in the
class belong to many of th