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THE USEFULNESS
OF
BILINGUAL SENTENCE ANALYSIS*

Mitsuharu Mizuno

Abstract

The procedure, “Bilingual Sentence Analysis,” with Global English
(defined later) as a target, is designed to help students internalize
English. It involves seven steps, beginning with listening and leading
to conversation. This is accomplished in three ways : contrasting L1
with L2, dividing short sentences into “sense-groups,” and the process
of “self-error-correction.”

Key Words : Bilingual Sentence Analysis, Basic English, SLA.

The goal of “Bilingual Sentence Analysis” (Mizuno, 1995) is to
enhance the acquisition of English through internalizing a certain
number of example sentences in English that contrast with the
learner’s L1. These sentences consist of around one thousand “Global
English!” expressions which are used in daily life.

The teaching procedure in Bilingual Sentence Analysis is as fol-
lows:

(1) Listening, (2) Imitating, (3) Rehearsing, (4) Tansfering, (5)
Internalizing, (6) Dictation, and (7) Conversation.

The activities of (1) to (3), and (6) and (7) are done in the class, while

(4) and (5) are assigned to individual learners as assignments.

* A Revized Paper Presented at 11th World Congress of the International
Association of Applied Linguistics, Jyvaskyla University, Finland, 1996.
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To give an example, distributing the copy of example sentences for
one week to the class, the teacher first introduces how to read the
English sentences by dividing it into “sense-groups.”

Particularly at the early stage of this step the teacher may guide
the learners toward a better knowledge of English phonetics. The
learners then imitate the teacher’s pronunciation before practicing
them individually. For instance, several phenomena of the articula-
tion in English such as sound shift, linking, assimilation, dissimilation,
contraction, strong form & week form, and intonation, etc.

Before a transferring assignment, the learners make cards of the
example sentences by Japanese on one side of them and by “sense-
groups” in English on another, each sense-group making a different
line as seen in the followig diagram :

210

The Scandinavian nations
have long been at peace
with one another.

AArYre TR~z
T b FEMLERICH B,

The number at the upper left corner of the card is the serial
number, which helps students to put cards in order at any time, or to

4
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THE USEFULNESS OF BILINGUAL SENTENCE ANALYSIS 107

check some lost cards. Each line of this sentence is a sense group {(or
breath group). The reverse side is the corresponding Japanese sen-
tence as it is shown above. Let’s consider some examples of the
contrast between English and Japanese sentences as seen in Table 1.

Table 1.
The Contrast of English and Japanese Sentences

1. This will make a good picture.

Koré wa & ni naru.
(Zhiziic e 3,)

2. You are a good judge of men.

Anata wa otoko wo miru mé ga ari masu né.
(BB rR5EH N T T1H.)
3. A kind woman saw me across the street.
Shinsétuna onnanohito ga ité watashi fo isshoni douro wo watatté kuréta.
(B LD ADWTHE —HIER 2> T )
4. 1 didn’t put him in the picture for that reason.
Souiu waké dé karé niwa uchiaké nakatta no désu.
(5 v bITTHIZETLRNT Ld 52D TT,)

5. I have only come round to see how you are getting on.
Ogenki dé irassharu kato, chotto oyorishité mimashita.
(BILATWSE - Lo dhd, biadBHILTAZLE)

6. Nothing gives me more pleasure than sailing.

Watashi ni totté yotto ni noru koto kodo tanoshii mono wa ari masén.
(Bct>TIy MeRBZLBERELVWLNDIEH Y TEA)

7. The window over the door is kept open fo let air in and out.
Kanki no taméni doa no ué no mado wa akété ari masu.
BEN DI FTHLOBIZTTH Y £7,)

8. You are giving all your time to pleasure. Do some learning.
Asondé bakari inai dé sukoshi wa bénkyou démo shi nasai.
(A TEDP I TN TH LB TL LA Ev,)

9. I'll give you the news when he come back.

Karé ga modotté kitara anata ni oshirasé shi masu.
(B R-TE bl iBALELET,)
10. 1 didn’t get married to you because 1 had a love for you.
Anata wo aishité ita kara anata to kékkon shita waké dewa ari masén.
(BurekTL T bbulz LA b TIEH ) T24A,)

No. 1. This will make a good picture.
O
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(Koré wa & ni naru.)
In this case, most Japanese learners tend to take “become” for
“make.” As a result they will frequently make such errors.
No.2. You are a good judge of men.
(Anata wa otoko wo miru me ga ari masu né.)
In this case, there is a large conceptual gap between both lan-

- guages. On one hand “a good judge” in English; on the other “miru

O
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mé” in Japanese. As a result they are in danger of using “eyes”
instead of “judge.”

No.3. A kind woman saw me across the street.

(Shinsétuna onnanohito ga ité watashi to #sshoni douro wo
wattatté kureta.)

Most Japanese learners are awkward to use the verb “see” as seen
in this sentence. They will frequently make error like “walked across
the street with me.” ’

No. 4. Ididn’t put him in the picture for that reason.

(Souiu wake de karé niwa wuchiake nakatta no désu.)

The point here is “put him in the picture” in English in contrast to
“put him in the picture” in Japanese. It is very hard for Japanese to
make such a structure in English. They will rather say it like “talk
him clearly,” but it is not Global English and not necessarily express
the shade of difference in meaning. So it is worth while internalizing
this sentense.

No.5. I have only come round ‘o see how you are getting on.

(Ogenki deé irassharu kato, chotto oyorishité mimashita.)

Most Japanese will have trouble in putting the meaning of “kato”
in Japanese into English. The structure “kato” is able to generalize in
the form of [to see + Interogatives]. This structure is one of patterns
in English that Japanese are to learn by heart.

No. 6. Nothing gives me more pleasure than sailing.

(Watashi ni totté yotto ni noru koto kodo tanoshii mono wa
ari masén.)

. 6
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This case brings out the striking contrast in the way of thinking
between English and Japanese. It is very hard for most Japanese to
make the English sentences with negative subject. Therefore, the
learners will have conflict in the way of expression when making this
sort of English sentences. In general, the expressions in English are
more analytical than those in Japanese. The following is the case.

No. 7. The window over the door is kept open to let air in and out.

(Kanki no tamé ni doa no ué no mado wa akété ari masu.)

The Japanese expression “Kanki no tamé ni” is abstract and not
analytical, most Japanese are not used to this way of expression by
using the basic words.

No.8. You are giving all your time to pleasure. Do some learning.

(Asondé bakari inai dé sukoshi wa bénkyou démo shi nasai.)

This is the case of an emotional expression in English which is put
in the form of “present progressive.” Only a few Japanese learners
have this knowledge. So they are not able to put this meaning in
English without any trouble.

No.9. TI'll give you the news when he comes back.

(Karé ga modotté kitara anata ni oshirasé shi masu.)

Most Japanese learners are liable to take the Japanese form
“modotté kitara” as a past tense though it is an aspect of completion.
Here is a big difference between both languages in the way of
expression.

No.10. [ didn’t get married to you because I had a love for you.

" (Anata wo aishité ita kara anata to kékkon shita wakée
déwa ari masén.)

This means that I got married to you but it was not because I had
a love for you. Not a few Japanese learners will take this sentence as
“I didn’t get married to you, and it was because I had a love for you.”
This makes a contradictory statement. So this is a typical example

- of showing that they have a synthetic constraints in making English
sentences like this.

ERIC o

Aruitoxt provided by Eic:



O

ERIC

Aruitoxt provided by Eic:

I1I0

At the step of (5) the learners may recognize through “self-error-
correction,” the differences between their translation and the English
example sentences in their text. This will give the individual learners
a practical exercise in the process of internalizing through acheive-
ment motivation. From this exercise, the form and mearning of the
example sentences are integrated as learners repeat them until they
become automatic and spontaneous in usage.

A dictation test a week later will help reinforce the sentences
learners have memorized as they write them. After, students con-
verse in pairs using the sentences with their classmates.

Several researchers in this field argues that comprehensible input
contributes to SLA. However, the available evidence tells us that
comprehensible input alone is inadequate. For instance, learners in
long-term immersion programmes do not necessarily develop full
target-language proficiency. Especially in acquisition-poor 'environ-
ments, even if comprehensible input can facilitate acquisition, it is not
necessarily sufficient for acquisition.

The first requisite of SLA is the optimal time (or readiness) for
acquisition. It is also necessary to have the opportunity of experienc-
ing the same input again and again. In addition, a learner’s internal
factors (prior knowledge, attention and motivation), and external
factors (ways of instruction), along with the interaction between them
are key requisites of SLA.

According to Vygotsky (1978), it is quality instruction that
enhances of L2 acquisition if it is given during an optimal period.
Cognitive theorists share the idea that learning occurs through a
meaningful process of relating new items to already existing concepts
in an individual cognitive structure.

After the high school stage, the learner’s cognitive structure is
well-developed. Therefore, it becomes possible for the learners at
this stage to understand more easily or directly L2 input through their
knowledge of L1 without depending on any concrete or sensual

8
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experience.

At this stage the advantages of using L1 are much greater? because
there are both different and common features between L1 and L2.
These common features are likely to be unmarked, and so more
easily acquired.

Recent findings in neuropsychology suggest that there is a cerebral
storage of L1 sentences which we take and rearrange information
when we use our L1. Hence, it is very important to internalize the L2
sentences in early stage of SLA.

In conclusion, by internalizing example sentences using the method
which I have discussed, as an application of C.K. Ogden’s simple
“Basic English” system, the peoples of the world can reach for
greater mutual understanding through the use of English.

Note

1. Global English is International Second Language that expanded the
vocabulary of Ogden’s Basic English into around 1000 words but
follows only the system rule to interact internationally. It is free from
sound or acts like native speakers for effective use of this English.
Basic English has lots of advantages as the tool for international
communications than any other artificial languages. It is a simplified
system of English language intended as a uniform, standardized means
of international communications. This sytem derives its vocabulary
and grammar from English, but reduces both to a remarkable extent :
there are 850 basic vocabulary items, 600 of which are nouns and 150
of which are adjectives. The remaining 100 items are operative words
such as “do,” “among,” “very,” “the,” “not,” and “when.” Only 16 verbs
are used, and these are conjugated as in standard English, but through
combination with direction words such as “at,” “in,” “with,” 16 verbs
can replace over 4000 verbs in full English (e.g. “put together” for
“assemble” or “combine” ; “make up” for “invent” ; “take picture” for
“photograph”). Other than rules for conjugating verbs, there are only a
few rules concerned with formation of purals, comparative degrees of
adjectives, and use of prefixes and suffixes as un-, -er, -ed, -ing, and -
ly.

Therefore, the advantages of Basic English are as follows:

(1) It has more simplified conjugations, and more international words.
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(2) The usefulness of each Basic Word is quite high becasue the
selection of 850 words was based on its meanings and functions,
which facilitates the affluent and simple expression.

(3) The vocabulary comprises words of few syllables.

(4) It is free from the confusion of pronunciation because it has only
a few homonyms.

(5) It is easy to memorize the spelling and articulation due to the
small vocabulary and no accentuation marks as seen in German and
French.

(6) It is easy to learn due to the simplified grammar.

(7) In addition, it has a special device for mechanical communications
such as telephone, faccimili, and computer communications like e-
mail and internet.

2. The advantages of using L1 in the foreign language classroom are as
follows:

(1) It enhances the efficiency of the language teaching.

(2) It avoids the learner’s inner stress which results in reducing their
achievement motivation of L2 learning.

(3) It maintains the teachers’ confidence in their communication to the
class.

(4) It enhances the appropriateness of test questions.

REFERENCES

Ausubel, D. 1968. Educational Psychology : Cognitive View. New York :
Holt Reinehart and Winston.

Baddeley, A. 1986. Working Memory. Oxford : Clarendon Press.

Bahrick, H. 1984. ‘Semantic memory and content in Permastore : fifty
years of memory for Spanish learned in school.” Journal of Experi-
mental Psychology : General 113.1: 1-30.

Bahrick, H. & E. Phephs 1987. ‘Retention of Spanish vocabulary over 8
years.” Journal of Experimental Psychology : Learning Memory &
Cognition 13.2: 344.

Bialystok, E. 1982. ‘On the relationship between knowing and using
forms.” Applied Linguistics I11: 181-206.

Brown, R. 1973. A First Language : The Early Stages. Cambridge, Mass. :
Harvard University Press.

Bruner, J. 1978. ‘“The role of dialogue in language acquisition.’ in Sinclair,
Jarvella, & Levelt (eds.) The Child’s Conception of Language, Ber-
lin: Springer, 241-256.

Cook, V. 1991. Second Language Learning and Language Teaching.
London: Edward Arnold.

Ellis, R. 1985. Understanding Second Language Acquisition. Oxford:

10



O

ERIC

Aruitoxt provided by Eic:

THE USEFULNESS OF BILINGUAL SENTENCE ANALYSIS 113

Oxford University Press.

Gagnét, R. 1977. The Condition of Learning. New York.: Holt, Rinehart
and Winston.

Gass, S. 1987. ‘Integrating research areas: a framework for second
language studies.” Applied Linguistics 9: 198-217.

Hatch, E. & J. Wagner-Gough 1975. ‘Explaining sequence and variation
in second language acquisition’ in H. Brown (ed.) Papers in Second
Language Acquisition. Ann Arbor, Michigan : Language Learning.

Hawkins, E. 1984. Awareness of Language. Cambridge University Press.

Krashen, S. 1982. Principles and Practice in Second Language Acquisition.
Oxford: Pergamon.

Krashen, S. 1981. Second Language Acquisition and Second Language
Learning. Oxford : Pergamon.

Larsen-Freeman, D. 1983. ‘The importance of input in second language
acquisition.” in R. Andersen (ed.) Pidginization and Creolization as
Language Acquisition. Rowley, Mass.: Newbury House.

Larsen-Freeman, D. 1976. ‘An explanation for the morpheme acquisition
order of second language learners.” Language Learning 26 : 125-134.

Long, M. 1983a. ‘Native speaker/non-native speaker conversation and
negotiation of comprehensible input.’ Applied Linguistics 4/2: 126
-141.

Long, M. 1983b. ‘Native speaker/non-native speaker conversation in the
second language classroom.’ in M. Clarke & J. Handscombe (eds.)
On TESOL’82 : Pacific Perspectives on Language Learning and
Teaching. Washington D.C.: TESOL.

MacLaughlin B. 1978. ‘The monitor model : some methodological consid-
erations.” Language Learning 28 : 309-332.

Mizuno, M. 1996. ‘Language Teaching for Intake Enhancement.” Kanag-
awa University. The Journal of Psychology & Education, No. 15.

Ogden, C. 1977. The ABC of Basic English. Tokyo : Hokuseido.

Ogden, C. 1968. Basic English, International Second Language, New
York : Harcourt Brace Javanovich.

Riley, P. 1985. Discourse and Learning. London : Longman.

Rutherford, W. 1987. Second Language Grammer : Learning and Teach-
ing. London: Longman, Harlow.

Schmidt, R. 1993. ‘Awareness and second language acquisition.” Annual
Review of Applied Linguistics 11: 127-158.

Schumann, J. 1975. ‘Affective factors and the problem of age in second
language acquisition.” Language Learning 25: 209-235.

Sharwood-Smith, M. 1981. ‘Consciousness-raising and the second lan-
guage learner.” Applied Linguistics 11 (2): 159-168.

Stevick, E. 1980. Teaching Languages : A Way and Ways. Rowley,

11



114

Mass. : Newbury House.
Tarone, E. 1988. Variation in Interlanguage. London: Edward Arnold.

Tarone, E. 1983. ‘On the variability of interlanguage systems.” Applied
Linguistics 4/2: 143-163.

Vygotsky, L. 1978. Mind in Society : the development of higher psycho-
logical processes. Cambridge, Mass. : Harvard University Press.

12



Fuﬂ&ﬂ o

U.S. Department of Education =
Office of Educational Research and Improvement (OERI) E _/__3 D@
National Library of Education (NLE)
Educational Resources Information Center (ERIC)

REPRODUCTION RELEASE

(Specific Document)

. DOCUMENT IDENTIFICATION:
Title:

The Usefulness of Bilingual Sentence Analysis

Author(s): Mitsuharu Mizano

Corporate Source: | KANAGAWA UNIVERSITY Publication Date:

| STUDIES in LANGUAGE .20 | tuck /, 1775

Il. REPRODUCTION RELEASE:

In order to disseminate as widely as possible timely and significant materials of interest to the educational community, documents announced in the
monthly abstract journal of the ERIC system, Resources in Education (RIE), are usually made available to users in microfiche, reproduced paper copy,
and electronic media, and sold through the ERIC Document Reproduction Service (EDRS). Credit is given to the source of each document, and, if
reproduction release is granted, one of the following notices is affixed to the document.

If permission is granted to reproduce and disseminate the identified document, please CHECK ONE of the following three options and sign at the bottom
of the page.

The sample sticker shown below will be The sample sticker shown below wiil be The sample sticker shown below will be
affixed to all Level 1 documents affixed to all Level 2A documents affixed to all Level 2B documents
PERMISSION TO REPRODUCE AND
PERMISSION TO REPRODUCE AND DISSEMINATE THIS MATERIAL IN PERMISSION TO REPRODUCE AND
DISSEMINATE THIS MATERIAL HAS MICROFICHE, AND IN ELECTRONIC MEDIA DISSEMINATE THIS MATERIAL IN
BEEN GRANTED BY FOR ERIC COLLECTION SUBSCRIBERS ONLY, MICROFICHE ONLY HAS BEEN GRANTED BY
HAS BEEN GRANTED BY
TO THE EDUCATIONAL RESOURCES TO THE EDUCATIONAL RESOURCES TO THE EDUCATIONAL RESOURCES
INFORMATION CENTER (ERIC) INFORMATION CENTER (ERIC) INFORMATION CENTER (ERIC)
1 2A 2B
Level 1 Level 2A Level 2B
! 1 !
Check here for Level 1 release, permitting reproduction Check here for Level 2A release, permitting reproduction Check here for Level 2B release, permitting
and dissemination in microfiche or other ERIC archival and dissemination in microfiche and in electronic media repreduction and dissemination in microfiche only
media (e.g., electronic) and paper copy. for ERIC archival collection subscribers only
Documents will be pr d as indi d provided reproduction quality permits.

if permission to reproduce is granted, but no box is checked, documents will be processed at Level 1.

1 hereby grant to the Educational Resources Information Center (ERIC) nonexclusive permission to reproduce and disseminate this document
as indicated above. Reproduction from the ERIC microfiche or electronic media by persons other than ERIC employees and its system
contractors requires permission from the copyright hoider. Exception is made for non-profit reproduction by libraries and other service agencies
to satisfy information needs of educators in response to discrete inquiries.

Siqn  [Stnature: ' ‘ Printed Name/PositioryTile: r-‘f-nstrtwt,g
hegre,-) W@o 9’%‘%&% “Toshiaki FUKASAWH/H%A of Hea

nlease Organization/Address. In Sfl"t"b\te F’Y’ L-DY\S e Swd “es ) Telepho..rf: - 5_ 6 6 / FAé:“ ~ 13~ 6 .
O 7T [Kanaqawa University, 3-27-] Rolkakubashi, ﬁﬁmﬁf/ Date; A4 L¥2
EMC kanz'EWﬁa—KwToﬁohnma-sM; TJAPAN . 6th May, 1998

(over)



ll. DOCUMENT AVAILABILITY INFORMATION (FROM NON-ERIC SOURCE):

If permission to reproduce is not granted to ERIC, or, if you wish ERIC to cite the availability of the document from another source, please
provide the following information regarding the availability of the document. (ERIC will not announce a document unless it is publicly
available, and a dependable source can be specified. Contributors should also be aware that ERIC selection criteria are significantly more
stringent for documents that cannot be made available through EDRS.)

Publisher/Distributor:

Address:

Price:

IV. REFERRAL OF ERIC TO COPYRIGHT/REPRODUCTION RIGHTS HOLDER:

If the right to grant this reproduction release is held by someone other than the addressee, please provide the appropriate name and
address:

Name:

Address:

V. WHERE TO SEND THIS FORM:

Send this form to the following ERIC Clearinghouse:
’ - «,Jsvv\ 'u)d @ﬂ

v ;"‘01 vy 403

Langu'a ,W\\\,‘i; _\'W
9 v Mb

T o DG 2007

However, if solicited by the ERIC Facility, or if making an unsolicited contribution to ERIC, return this form (and the document being
contributed) to:
: C Processing and Referengi/ cility

1100 West Street, 2" Flo6r

“mail: ericfac@inet.ed
: http:/lericfac.piccard.csc.

e 088 (Rev. 9/97)
PREVIOUS VERSIONS OF THIS FORM ARE OBSOLETE.



U.S. DEPARTMENT OF EDUCATION F L/D)S( Sﬁ

OFFICE OF EDUCATIONAL RESEARCH AND IMPROVEMENT (OERI)

EDUCATIONAL RESOURCES INFORMATION CENTER (ERIC)

REPRODUCTION RELEASE (Specific Document)

DOCUMENT IDENTIFICATION
e _Ihe sefulness of %7%4/ vntorie  Apalysis

Author(s): _ MITSUHARU MIZUND -
Corporate Source (If appropriate): kﬂ/’m{/ﬂﬁ wa — UhnidersityY © Sruvdied in Lansda 32

Publication Uate: U_w

. REPRODUCTION RELEASE

In order to disseminate as widely as possible timely and significant materials of interest to the educétional community,
documents announced in the monthly abstract journal of the ERIC system, Resources in Education (RIE), are.usually made
available to users in microfiche and paper copy (or microfiche only) and sold through the ERiC Document Reproduction Ser-

- vice {EDRS). Cigdil Is given o ihe source of each document, and, if reproduction reiease is granted, one of the foliowing

notices is affixed to the document.

If permission is granted to reproduce the identified document, please CHECK ONE of the options and sign the release
below.

“PERMISSION TO REPRODUCE THQ "PERMISSION TO REPRODUCE THIS
MATERIAL HAS BEEN GRANTED BY MATERIAL IN MICROFICHE ONLY
. . OR Microfiche HAS BEEN GRANTED BY )
HECK \/ Macrofffzhe [PERSONAL NAME OR ORGANIZATION, (4" x 6" film)
ERE (4" x 6" film) : reproduction [PERSONAL NAME OR ORGANIZATION.
and paper co i
8v2 p xp1 1) i AS APPROPRIATE only AS APPROPRIATE
reproduction '
TO THE EDUCATIONAL RESOURCES TO THE EDUCATIONAL RESOURCES
K'NFQRMA“ON CENTER (ERIC)." ) INFORMATION CENTER (ERIC)."
Documents will be processed as indicated provided reproduction quality permits. If permission to reproduce is granted, but neither box is checked,
documents will be processed in both microfiche and paper copy.
*’) hereby grant to the Educational Resources Information Center (ERIC) nonexclusive permission to reproduce this document as
indicated above. Reproduction from the ERIC microfiche by persons other than ERIC employees and its system contractors requires
permission from the copyright holder. Exception is made for non-profit reproduction of microfiche by libraries and other service
agencies to satisfy information needs W Z/hzjsponse to discrete inquiries.’’
/- . .
‘E%: Signature: Printed Name: /"HTSUH/IRU M[ ZU[\IO

Organization: KA/’WQ(MU/( (i

culley of FUFM 0L angua 404 Position: | #24-€55 0y~ i
Address:_ 3 —27—/ 1 Rokxagybdshi , /Q%udwd—&a Tel.No.: (P48 49— S84 (ext.) £26/
—— YOKO ha HLﬂ .&JAPAM--- 2ip Cods: 2&[ e o —aen. Date: _._‘.fMGU’QfZ /Zu/é. *lzfﬁ e e

.

ERIC

DOCUMENT AVAILABILITY INFORMATION (Non-ERIC Source)

If permission to reproduce is not granted to ERIC, or, If you wish ERIC to cite the availability of the document from
another source, piease provide the following information regarding the availability of the document. (ERIC will not an-
nounce a document unless it is publicly available, and a dependable source can be specified. Contributors should aiso be
aware that ERIC selection criteria are significantly more stringent for documents which cannot be made available through
EDRS.)

Publisher/Distributor:
Address:

Price Per Copy: Quantity Price:

REFERRAL TO COPYRIGHT/REPRODUCTION RIGHTS HOLDER

If the right to grant reproduction release is held by someone other than the addressee, please provide the appropriate
name and address:

EFF-53 (Rev. 4/86)



