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Comments {Jw-m the Co-Edifars

We stepped into this new Alabama Counscling Association role with extensive
support from previous ALCA Jowrnal Editors, actively irvolved Editorial Board
members, and many valued ALCA [riends. We have already discovered a grealer
magnitude of responsibility than we anticipated; at the same tinie we have found
the various tasks required lo edit The Journal (o be challenging and satisfving,
We have appreciaied the opportunity (o review manuscripts and become profes-
sionally acquainted with authors. We have also enjoyed a fresh context for net-
working with colleagues on the Editorial Board and friends who have previously
edited The Jowrnal.

Undoubtedly like many ALCA members, we had previously given minimal
thought to the purpose of The ALCA Journal. Two previous editors with whom
we have worked closely during the past three months have frequently alluded lo
The Journal's mission. We, of course, have also refemred to it several times as we
have made editorial decisions. We'd like to amplify on elements of the official
statement of purpose.

“The purpose of The Alahama Counseling Association Journal is to commu-
picate ideas and information which can help counselors in a variety of work set-
tings implement their counseling role and develop the profession of counseling.”
Indecd, this calls for selection of manuscripts that address the various settings in
which our members contribute counseling services. It also reminds us that 7he
Jowrnal is another mechanism to adeance the profession of counseling.

“A function of The Jowrnal is to strengthen the common bond among coun-
sclors and to help maintain a mutual awareness of the roles, the probleins, and the
progress of the profession at 1t various leveis.” Again. ours is a journal that must
be relevant to counselors working in a variety of scttings; at the same time it pro-
vides an opportunity for us lo appreciate the similarities and differences of the
various roles we fill within the profession of counscling, We are alarmed when
counselors in one scetor express disinterest in professional knowledge generated
in ather speciaity arcas. We challenge readers to consider the possibility of a
strengthened bond as they consider relevance of various articles. We also encour-
age ALCA members in diverse work settings to strengthen individual and collee-
tive bonds by collaborating on manuscripls.

“Thought provoking articles, theoretical summaries, reporis of research,
descriptive techniques, summaries of presentations, discussions of professional
issues, reader reactions, and review of books or media are highly regarded.” Yes,
they are highly regarded!

“Manuscripts that are either theoretical-philosophical or rescarch-rricnted
should contain discussions of implications and/or practical applications.” This 1s
often an avca revicwers nole as lacking. We encourage authors (o address this
important mission clement when they prepare manuscripts.

*Authors should ground their work with an appropriate review of related lit-
erature.” Indeed, we have been handed a rich legacy of professional literature
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from which to draw. Writers may be inspired hy the thought that published man-
uscepls become part of the legacy on which authors ol the future will draw!
While archival fiterature is valued. respected and appropriate for certam citations,
the review of literature should focus on comemporary books, articles, or papers.

As co-cditors we have articulaled a personal mission statement. We are com-
mitled te encouraging and promoting authors representing a full spectrum of writ-
ing expericnce. To that end, we ask the Editorial Board 10 provide extensive feed-
back to authors. Whether or not manuscripts are accepted. we endeavor 1o offer
suggestions that will assist them in strengthening their professional writing skills
as well as the present manuscripl.

It is with pleasure that we introduce The ALCA Journal, Yolume 23, Number 1.
All articles in this issue were submitted to the previeus editor, Joel Farrell, who
cither nitiated or completed the review process. We appreciate Joel's working
with ALCA Past President Meg Smith to facilitate a comfortable and expedient
editor transition. We also appreciate the authors’ patience wih the review process
compounded by that transition.

Following an overview of organizational theory, leadership, and management,
Lawrence and Wilcoxon's lead article examines the considerations administrators
miake in the administration of mentai-health centers. The second article, by Chism
and Satcher, describes a research study which assessed human resource manage-
meit students’ perceptions of various types of disabilities and selected employ-
ment variables, (e.g.. productivity, coworker relations, and need for supervision).
A clea implication of the study is that counselors have much work to do to “over-
came stereotypical assumptions aboul persons with specific disabilities.™

The final three articles address counselor preparatic @ and supervision. Cobia
and Kiedinger report the results of a national survey of counselor education stu-
dents’ preparation and experiences in cthics. In additic 1 to summarizing the val-
ue students altaclied 10 various types of cthics traming, the authors address the
students’ perceptions of interactions between students and faculty.

The last two articles are research studies assessing the predictive validity of
entrance requirements for counselor education programs at a regional university
in Alabama. The first study investigated two traditional entrance requirements,
undergraduate grade point averages and Miller Analogies Test scores. The final
article tends credibility to the use of a structured interview for predicting stu
dent’s performance in a counseling practicum.

We hope that practitioners and students wilf find value in these articles, and
gain “awarencess of the roles, the problems, and the progress of the profession at
ils various levels.” We will endeaver to provide a wider spectrum of topics in
future issues.

By the way, have YOU thought about submitting a manuscript? Guidelines for
authors are included at the conclusion of this issue.

KEN NMOREM AND SANDY MAGNUSON
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Managemant and Adminishialtion of Menlal-o4ealth
Cecrlond: @/1&0444 asd @pﬂ&d&uu&&t

VALERIE LAWRENCE AND S. ALLEN WILCOXON

This article offers an examination of fundamental elements of organizational the-
ory, teadership, and management relative to administration of community men-
tal-health apencies. Emphasis is noted for the applicability of these foundational
elements of leadership for upper- and mid-level management within a conmui-
v agency. Specific discussion is also offered regarding unique considerations for
administrators in these settings.

When management of mentad health centers is discussed among helping pro-
fessionals, a subsequent debate ofien follows, Such discussions typically focus
upon whether climicians who are not tramed n organizational and management
practices should be adimimstrators, or if a professional manager who has limited
traintng in mental bealth care should be respnnsihle for administrative duties. Ide-
ally, the most beneficial situation would seem to b for administrative leaders to
have both backgrounds. Thus, counsclors who siave an awareness and knowledge
of management and organizational practices can offer a nonclinical asset in men-
tal health centers (Neugelioren, 1985).

When mental health organizations offer only outpatient or minimat services,
management is relatively uncomplicated. However, with the multitude of services
being offered within typical agency settings and with the tinancial constraints of
contemporary tiqies, management is a complex proposition for govermimental
agencies (Jerrell & Jerrell, 1987). Management of a mental health center needs to
be flexible and o fit the environment. The key aspects of mainstream manage-
ment theorics can provide a basis for development of administrative principles
applicable in community mental health settings. This article offers an overview
of modcls, struciures, and administrative styles that may be considered by clini-
cians and nonclinicians responsible for such administrative duties. The article is
intended to provide an examination of the various considerations both novice and
scasoned administrators must face in organizational management ol mental-
health care in community settings.

Valerie Launesnce, M A, w4t a puvale practicing comsstelon w Allanta, Gose-
gia. 8. Qllen Wilcanos, £dD. is professor and chacr of consselonr educa-
&au af the 'Muwdz& aﬁ Alabama i Tescalorsa (?Maupomﬁmce cancornitg
this arlicle thould éa seid lo & Alless Wilcoxow, £d D, Baxz §70237, The
Unwensity of Alabama, hescalossa. Alabama 35487-0231, Addness elechron-

ic wadl o awdearo@bamaed.ua eds.
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O ganizational Functions and Structures

Models of Organizational Functioning

Onc of the more significant tasks of an organization 1s to define what is (o be
done and who is to do it. In this regard. organizations can be oriented {oward a
variely of modeis which represent composites of cither {(a) the Rational Model,
(b) the Political Model, or {c} the Standards Model of organizational functioning.
When considering how a mental health ceater should operate, a comprehensive
understanding of the varivus aspects of these madels can help adininistrators Lo
identify and address needs i the areas of staff relations, public relations, and
funding (Silverman & Silverman, 1986).Within the Rational Model of organiza-
tional functioning, actions are problem-centered and goal-directed. An organiza-
tion cmploying this model is driven by careful data collection and analysis before
any substantive decision 13 made relative 1o programming and evaluation. An
attractive element of the Rational Model is its clficiency and Nscal accountabili-
ty. When employing the Rational Model, all aspects of the organization are man-
aged in terms of cost-elfectivencss and prospective gains. An unfortunate artifact
of the Rational model of organizational functioning in iental-health care is that
paticnt needs may be considered after cost concerns. Such an approach is often
reflected in corporate managed care systems, often reflecting decisions driven by
cost analysis rather than care. However. such decisions are often beneficial lor
sustaining at lcast minimal care in underserved settings rather than total foss of
care duc (0 cosi-Overnuns.

A system implementing the Political Model of organizational functioning typ-
cally reflects actions bascd upon negotiations instead of established goals and
objectives This model often leads to power struggles and competition within the
system. The Political Model does nat frame conflict as a negative activity but,
rather, as & source of motivation for interested parties, Bargaining and opportunity-
based decisions are key characteristics in the Political Model. Therefore, imple-
mentation of services is generally based upon permission being granted instead
of nceds being met (Silverman & Silverman, 1986). Once of the Political Model's
indisputable strengths is its responsiveness (o public demands and local needs.
Personnel in this type of organization often work closely with public representa-
tives, resulting in substandal influence being exerted by external forces. Such cir-
cumstances can affect both positive and negative perceptions among communnity
leaders, cousequently affecting the "political” viability of the organization.

The Standards Modcl of organizational functioning reflects an assur.ption that
one way of operating the system can be determined and should be * ‘plemented
by its lecadership. Thus, conformity among personnel and associates 1 one of the
major goals of the Standards model. Organizations functioning under the Stan-
dards Model strive to offer the highest quality services within a predictable, reg-
imented format (Sifverman & Silverman, 1986). Such organmizations usually
develop professionally-approved guidolines for practices which are then imple-
meanted on a wholesale basis by organizanonal staff. A liability of this Model is

(]
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that conflicts between professionals often stem from disagreements about inter-
pretating the intented impact of standards (Silverman & Silverman, 1986). By
contrast, many professions have established, national accreditation standards and
expect al! associated agenciesfemployees to adhere (o these uniform guidelines.
Therefore, this model derives its principal benefit from deferring to professional
standards as the basis lor decisions and as the driving force lor programming in
an organization.

Decisions related 1o adopting a maodel of organizational lunctlioning are Lypi-
cally made at a high layer of administrative/managerial operations. Such dect-
sions are oflen the result of task forces at federai/state levels identifying a partic-
ular need or federal/state legislation mandating spectal services. Thus, when an
organizational function is identified, such decisions typically serve as the basis
for driving all subscquent decisions relative to structure, employees, and out-
comes. In this regard, adopting an organizational Tfancuon 1s clearly an upper-
management activity within a conununity mental health center, usually based on
the directives ol a state/lederal ageney to establish 4 new orgamization or the
board ol directors of an existing agency to expand/alier current organizational
functions. Such decisions iypically preceed devisions related 1o organizational
shaeture,

Organizational Structure

After the upper management of @ community mental-health center agrees on
how an agency will function, 11s nexttask is to define the structure {or the orga-
aization to employ in order to accomphsh ils organizational function. “Organiza-
lonal structure” refers Lo the activity patterns of stafll members in their perfor-
mance of roles and tasks within the systemn (Neugeboren, 1985). Organizational
structure defines herrarchical power, agency accountability, and evaluation meth-
ods for agency employees. Organizaticnal structure influences administration
hecause i drives the rules and procedures for orgamzationad behastor as wel as
delinitions for assigmivent and performance evaluation for middle management
and other stall. Organizational structure also tends o ensure unity within the sys-
tem and conformity among staff. Organtzational structure may be cateporized as
either Burcaucratic or Centralized/Decentralized {(Meugeboren, 1985).

In the early [900s, Max Weber first described an organizational structure
which continucs 1o be emulated by many administrators (Abels & Murphy. 19817
The Burcaucratic structure reflects the beliel that individuals should be appoint-
ed to positions based on their abilitics and expertise. This hierarchical concept
assumes that all managers have superior authority and abilities that will allow
them to insure compliance of the staff through their hierarchical control structure
(Neugehoren, 1985). In mental health centers, it is beneficial for professional
clinical cmployees to be involved in many aspects of decision-making. Policy
and agency rules may be decided by the upper management, while their imple-
mentation is affected by other employees. Unlike many profit-based businesses
with corporate owncership, mental-health centers feature substantive clinical
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issues that are most often, and most log cally, resolved by those 1 closest prox-
ity to the actual client concerns. Therelore, mental-health ceaters typically fea-
ture only a minimum of burcaueratic structure, although bureaucratic policics
from governmental (e.g., Medicare/Medicaid) or corporate agencies (e.g., insur-
ance companics) often dictate compliance decisions relative to case management.
Chinical case staffing of clicals s anothet area in which climical professionals
must be at the forefront of decisica-mmaking processes rather than upper-level,
uninvolved administrators attiempting to impose an unworkable burcaucratic
structure,

Centralized and Decentralized organtzational structure refers to the tocus of
authority for decision-making in an organization. A Centralized structure places
alt control at the Lop levels in the system while a decentralized siructure delegates
decision-making o lower-level personnel {Stmon, 1989). Typically. de-ceatral-
izatton connotes upper- and mid-level managerial expertise in evaluating and
implementing programs. In circumstances where managers are expecled Lo func-
uon as professional experts to evaluate program decisious, a centralized structure
typically prevails. By contrast, circumstances in which managers do not have the
professional expertise to evaluate all options within a program, decentralization
is necessary in arganizational structure. Decentralization often predominates in
organizations with multiple offices/sateflites/branches stemming from a central
office. In this regard, the decentrahized structure s ahmost essential for a a men-
tal-healih center with more than one central office and multiple branches/sarellites.

Mid-Level Management

Mid-tevel managers are responsible for coordinaung and integrating goals set
by upper-fevel managers as well as serving as a conduit from stafl/personnel o
policy makers regarding needed adjustments. These employees typically have the
authority to make some decisions concerning program budget. planning, and per-
sotinel, often being expecied to implement fong-rangz goals via objective and
manmageable plans (Hodgelts & Cascia, 1983). Mid-level managers spend a great
deal of their time supervising unit activities and, therefore, must be good leaders.
In mental-health centers, mid-level managers are often Unit Couordinators or Pro-
gram Directors for specific aspects of service (e.g., outpatient services, day treat-
ment, ete.). In this capacity. mid-level managers in mental health centers are often
called upon to be leaders, supervisors, and exemplary practitiongrs.

The style of leadership mid-level nmanagers adopt may affect the entire system
of services within an organization. MeGregor (1960) identifted two distinet styles
for leadership, these being the Theory X and Theory Y styles of leadership. The
Theory X lcader behieves that people lack interest in work, have no motivation,
and resist responsibilities. This type of leader is controlling and uses rewards and
punishiments as supervision tools. The leader in Theory X is authoritarian and
hicrarchal, often demanding an organizational network with the leader clearly
separated from managed employees (Abels & Murphy, 1981). By contrast, The-

-
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ory Y managers assume individuals desire responsibilities, enjoy their work, and
will assist in organizatienal goals and ohiectives (Lewis & Lewis, 1983). This
type of leader witl often delzeate responsibility and ask all to participaie in deci-
sion-making. They encourage and promote creativily and communicalion among
and with subordinates, often reflecting more concerr: for emptoyees than produc-
tlon within the system,

In mental health, power is often construed as negative. Power and its distrib-
ation often lead to many conflicts within systems (Slavin, 1985). In a mental
health setting, the mid-level administrtors attempting to empioy powerful dic-
tates may try to influence all aspects of agencysstaff activity, including the
method by which one counsels. 1t ts impossible for an administrator not 1o have
authority over others. However, one must be carelul not o confuse power and
authority. Authority is descnibed as a result of ane’s position within the organiza-
tion, whereas power rellects 4 means of actually influencing ones behavior (Mid-
dieman & Rhodes. 1985}, Administrators do not have power over oti.er individs
uals unless it is first given to them by their subordinates. In many instances,
upper- and mid-level managers are unaware of their altempts to influence on the
basis of authority when the are essentially “powerless” to unpact others. Whes
leaders are appropriate role models, power to influence the beliefs of others can
be a strength that far exceeds authority (Schwantz, 1989). This dictum is particu-
tarly notable for mid-level management in that their downward attempts at
anthority/posver loward suborndinates may be offset by their upward loss of pow-
ce/authonty in relationships with upper-level management. An imbalance in these
aspects of mid-level management can profoundly impact the services and pro-
gramming in menatal-health centers.

Special Management Concerns in Community Mental Health

When organizing and managing a community mental health center, several
unigue concerns that must be considered. While serving in an administrative posi-
ton, one is often accountable to the interests of several different commanitics
(Elpers & Abbatt, 1992). Conflicts may cccur when the pereeived needs of man-
agement, stafl, clienls. and these communities appear to be at udds. Therefore, for
any rental-health organization to be managed so that client and community
needs are met, administrators must be able to dentify and arbairate conflictive
clements a Vecting the system. In this regard. a vanety of speeial concerns emerge
for admimistrative consideration.

Advisory Boards

The uliimate local governing body of many mental health agencies is the
board of directors, For an agency 1o be successful, there must be a balance of
cffort and infMuence coming from staff, administratton, and the advisory board
(Stavin, 1985). Board members are usually appointed for their expertise or
because of their visibility as a pubhe ligure. Most mental health agency boards
include individuals with specializations in law, public relations, finance/budget-
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ing, or administration. Such compositions usually provide readilv available assis-
tance when concerns specific to these fields anse within the a- A well-orga-
nized and utilized board can be a valuable asset, especially for programs with {im-
ited resources.

Staffing Community Mental Health Centers

One of the most important aspects tn agency administration is assembling a
staff of professionals who are both capable and motivaled in working toward
ageney goals and objectives. The first step v agency staffing is to identify the
programs and program elements needed to implement and achieve the identified
agency goals and objectives. Collaboration of administrators, program supervi-
sors, stalf, and board members, in addition to consultation from others who have
special expertise in the arca, is often required in any stage of program develop-
ment. Throughout this process. work-related program elements can be organized
and categorized in terms of position descriptions or duties. After a job description
is established, the agency can deiermine the required staff credentials for the posi-
tion. These credentials will be essential elements for screening and asses.ing
potential candidates for employment (Simon, 1989,

Training and experience should be carefully examined during staff sclection.
Once qualified candidates have been identified, the agency must carefully follow
legal requirements and guidelines. The Civil Rights Act of 1964, the Equal
Opportunity Act of 1972, the Rehabilitation Act of 1973, and the Amiericans with
Disabilitics Act of 1992 all require that staff selection be & nondiscriminatory
process. If the agency docs not follow these taws, legal actions by job applicants
may result. Whea discrimination complamnts occur, the burden of proof lies with
the employer. Therefore, administrative energies devoted Lo clear and discernable
staft duties, along with specific guidelines for employment, retention, suspension,
and dismissal arc "musts” in effective management for mental-health agencies.

Paraproressionals

There has always been controversy within the mental health ficld concerning
professional traintng. Debates abound concerning administrative and staff cre-
dentials. Conservative opinions often hold that only persons with a business
degree should administrate and that individuals with professional counseling
degrees and licensures should provide counseling services. However, established
traditions and state agency regulattons permit paraprofessionals o provide a vari-
ety af services (Lewis & Lewis, 1983). Supporters of this trend feel that individ-
uals who have experien_ed specific problems can help those with similar con-
cerns (Silverman, 1982). It also may be economically prudent o employ para-
professionals in times of financial cutbacks.

If w mental-health center uses paraprolessionals, such persons shauld have job
deseriptions which spectfically define dutics and limitations which are consistent
with their training and expericnce. When paraprofessionals are not qualified for
the position they hold, the agency will be particutarly liable [or services provided
by these individuals. The best reconmmendation is that whenever paraprofession-
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als arc employed, they should be closely supervised by a professional experi-
enced in the area. However, onc should note that prospective “losses” in using
paraprofessionals (¢.g., time in supervision and training, lack ol agency linkage,
etc.j may often be offset by the “gains” in expanded services, enhanced public
rclations, and even preventive clforts.

Velunteers

Mental-health agencies alten use the services of volunteers. A volunteer is an
unpaid helper in the organization and the agency is the recipient of their services
(Lewis & Lewis, 1983). Like th~ paraprofessional, volunteers often have minimal
training in mental health services. However, paraprofessionals are often
employed as workers in day treatment, residential and in-patient programs, while
volunteers might provide nonprofessional services {e.g.. bring clothes o i needy
clieat. serve as a mentor o service recipients, ele.). Because there are no mone-
lary incentives, volunteers are usually motivated by their altruistic values and
beliefs.

Volunteers should be provided with all staff policies and guidelines which per-
tain to their duties and be clear on their accoumatnlity. Agencies should provide
a supervisor who will select. train, and monitor all volunteers. Occassionally, vol-
unteers will he involved in actually providing services to clients. When volun-
teers provide services, managers should be aware of some specific concerns.
Specifically, managing volunteer activities reflects less control over behaviar
than with paid employces. Admnistrators are often grateful for the volunteer's
participation but are reluctant to assert too much control and managerial intrusion
for fear ol putential repercussions. When there is a great need for volunteers, it is
often casicr to overlook nonprofessionalism than to closcly manage a volunieer's
style and actions (Allen, 1987).

Final Thoughts

The field of community mental health counseling is continually changing and
growing. For a mental health center to be effective, administrators at every level
of managenient need a sound understanding of basic management theories and
skills. The development and confinuous improvement of community mental
health centers also depends on professional leadership, successful staffing, pro-
gram cvaluation, and ethical awareness. For a community mental health admin-
istrator 1o be most cffective, a background in both management and counseling
waould be beneficial. The ability to ascenain ways to accomplish established orga-
nizational functioning within a1 management structure demands keen obscrvation,
considered opinion, and commitment to long-range organizational visions. In this
rcgard, the managerial and administrative skills of ageney leaders would seem 1o
be most meaningful when they are grounded in an understanding the fundamen-
tal options for leadership and organizational theory. Toward this end, this article
has been fashioned to promole inquiry and sensitivity by beth novice and
scasoned administrators in mental-health agencies. ;
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2 ' £ Vanialled and Individuals
PP o e S

MICHELE CHISM AND JAMIE SATCHER

This studvy examined the perceptions of hmman resource management siudentys
regarding emploxment variables and six disabilitv ypes: (a} blindness, {b)
epilepsy. {¢) mental retardation, (d) mental illness, (e} spinal cord injury, and (f)
cardiovascular disease. Multivariate analysis of variance followed by post hoc
testing (Scheffé) indicated that persons with meatal retardation and mental itl-
ness were viewed less favorably on almost all aspects of emplovment studied
including productivity, communication, need for supervision, and adaptahility.
Individuals with blindness and spinal cond injury were viewed as needing higher
levels of job and worksite maodifications than the other disabilitv types. Implica-
tions of these findings are discussed and recommendations for future rescarch are
provided.

Persons wath disabilities have historically faced discrimination in all aspects
of their lives. Pervasive social and culivral norms, standards. and expectations
have led o negative attttudes + ards individuals with disabilities. These nega-
tive attitudes have created substantial barriers o mdividuals with disabilities as
they seek full participation in the mainstrcam of American society (Bnwman,
1987. Livneh, 1982).

Negative attitudes toward persons with disabilities have been particularly
reflected in the hiring and retention practices of employers and have contributed
to the fact that only one-third of the 35 million Americans with disabilities are
working (Burcau of the Census, 1991). Examples of stereotypical thinking and
myth accepiance have been described in the literature addressing employers' per-
ceplions of individuals with disabiliies Employers have viewed persons with
disabilities as having potential limitations in attendance. coworker relations, safe-
ly, communication, need for supervision, and nced for work accommodation
when compared with nondisabled workeis (Greenwood & Johnson, 1987,
Mithaug, 1979; Stone & Sawalzki, 1980). Such perceptions have led to the con-
clusion that any adverse physical condition may negatively influence the chances
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that a person with a disability will be hired for some positions (Wages, Manson,
& Jordan, 1990).

Sweeping protection from employment discrimination has only recently been
afforded tndividuals with disabiliiies. While the Rehabilitation Act of 1973 pro-
hibiled empleyment discrimination against persons with disabilities by agencies
and institutions with federal grants or coniracts, this legislation did not affect the
cinployment practices of the majority of employers in the private secwor (Perlman
& Kirk, 1991). This changed. however, in 1990 with the passage ol the Ameri-
cans with Disabilities Act of 1990 (ADA). The ADA prohibiis private-sector
emipioyers from discriminating against vualificd individuals with disabilities at
all levels of employment, from recrritment through retention (Adams, 1991).

Legislating nondiscrimination in employment, however, may not in and ol
itsell enhance opportunities for persons with disabilities without substantial aui-
tudinal change. As Yuker and Block (1986) explained, prejudice against persons
with disabilities is usoally hidden. Outwardly stated support of employment {or
persons with disabilities may not be reflected in posidve action. Although
employers often state a willingness to hire workers with disabilities, the prevail-
ing opininn is that employer atlitudes continue o be a major barricr tu the
employment of such persons (Weisenstein & Koshman, 1991).

Resecarch conducied prior to the passage of the ADA indicated that employer
perceptions differ depending on type of disability. For example. Johmson, Green-
waood, and Schriner (198R8) asked employers to compare workers with various
types of disabilities with nondisabled workers. They found that rersons with sen-
ous emotional disorders, blindness, mental retardation, back ailments, epilepsy,
and miid mental disorders were <een less favorably thar persons with diabetes or
unilateral amputations. It has also been reported that individuals with obvious
physical impairments are viewed more favorably than those with mental, cmo-
tonal, or communication disorders on almost every aspect of recruitment, selec-
tion, acceptance and performance expectation (Bolton & Roessler, 1985; Bow-
man, 1987; Combs & Omvig, 1986; Greenwood & lohnsan, 1987, Minskoff,
Sautier, Hoffman, % Hawks, 1987; Schriner, Greenwood, & Johnson, 1989),

The purpose of the current study was to investigale perceptions of employ-
ment variables and iadividuals with disabilities seven years after the ADA was
passed. Because no current research 1s avatlabie which would allow predicting
the direction of responses, the following null hypothesis was ested: There will
be no significant differences among human resource management students’ per-
ceplions of employment variables and individuals with disabilities when com-
pared by the following disabling conditions: (a) blindness, (b) mental retarda-
tion, (c) cpilepsy. (d) spinal cord injury, (¢) mental illness, and () cardiovascu-
tar discase. The cmployment variables studied were productivity, interpersonal
communication skills, coworker relatians, need for worksite accommodation,
need for job accommodation, level of required supervision, altendance, safety,
and adaptabhility.

i
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Methodology

Participants

The participants in this study were 147 sludents taking human resource man-
agement classes at the five universities in Alabama which ofter degrees in this
specialty arca. Human resource management students were sclected because,
upon graduation, they will likely be in positions in which they will recruit and
hire workers, inclixling these with disabilities. Five responses were not used
beeause of incomplete responses, resufting in @ final sample size of 140. The stu-
dents were either juniors {28%), seniors {58%). or graduate students (119%).
Racial groups represented were as follows: White (65% ), African American
(34%%), and Qther (1%). Five students reported having a disability.

Instrumentation

The instrument used 10 this study, the Disebility Perceptions Survey, was
adapted with permission ltam The Inventory of Hiring Practices Related 1o Per-
sons with Disabilities (McGowan & Gurley, 1994). McGowan and Gurley's
instrument was developed through a comprehensive renew of the literature
describing employer concerns when hiring and managing workers with disabih-
ties. Face and content validity were determined through review of the instrument
by experts in rehahilitation counseling. Using Cronbach’s Alpha. the reliability of
the original instrument was determined o be 93,

Word Table 1.
Statements: Disability Perceptions Survey

When compared to nondisabled individuals. | {eel that persons with «dis-
ability type) will:
1. make productive employces
be capable of communicating well with others in the workplace
get along well with coworkers
require that ro modifications be made 1n the worksite
require that no modifications be made in the job itself
6. require only that supervision which is appropriate o the Lask
maintain a satisfactory attendance record
8. maintain a satisfactory salely record
9. adapt successfully to changes tn the workplace

A e b

=

For this study, the original instrument was adapted to reflect terminology
which would be more specific. For example, the stalement “visual impairmenlts
including blindness' was changed to “blindness.” The adapted instrument. which
can be found in World Table 1, asks participanis (o respond to nine statements
about employment variables and individuals with six types of disabihities: Blind-
ness, epilepsy, spinal cord injury, cardiovascutar disease. mental dlness, mental
retardation. The statements are rated using a 5 point Likert scale ranging from |

2 13
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(strongly agree) 1o 5 (strongly disagree). Content validity ol the revised instru-
ment was tested using item (o total correlations. Al correlations were signilicant
atp <.05 and ranged from .52 - .79. Using Cronbach's Alpha, the adapied instru-
ment yielded a reliability cocfficient of .87.

Data Collection

The data were collected during regular class meetings. One instructor from
each university was solicited to take part in the study and was provided a packel
containing demographic questionnaires, the Disability Perceptions Survey, and
mstructions for how to request student participation. Students were provided a
brief explanation of how to complete the instrument and were read a statement
addressing informed consent. The students were volunteers and were oftered no
incentives for their participation. All students in cach of the classes etected to par-
ticipate in the study. Upon completion, wstruments were gathered by the course
instructors and returned to the primary tnvestigator,

Data Analysis
The hypothesis was tested using a Multivariate Analysis of Variance (MANO-
/A). This statistical approach is used when comparing one of more independent
variables across a number of dependent vaniables. It is used as a means of con-
trolling for the familywise error rate. or inflated chance of Type | error, which
may oceur when a series of univariate tests are conducted on a single set of data
(Hair, Anderson, & Tasaam, 1987) In this study the independent variable was
disability type and the dependent variabies were the nine statements of the instru-

ment. Bach student responded (o each statement for each of the six disability
typos.

The results of MANOVA mdicaied that there were significant dilferences tn
howe the students viewed employment variables by dic shility {ype, F(5.819) =
9.01, p <.01. The results of follow-up univariate £ tests can be found in Table 1.
All were significant, indicating that difterences existed in how the six types of
disabilities were viewed for each statement,

Table 1.
Univariate F Tests: Disability Type by Employment Variables

Variable F

Productivity 8.37*
Communication 17.04%
Coworker Relations 12.77%
No Worksite Modifications H10*
No Job Modifications 10.97*
iNeed for Supervision 9.46*
Satisfactory Altendance g.05¢%
Satssfactory Salety 186"
Adaptability 1213
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Post hoc Scheffé tests were used o identify specilic arcas of mean differences,
Mean scores for cach disability type of cach statement can be found in Table 2.
Individuals with m~=tal illness and mental retardation were seen as less produc-
tive than those with _lindness, epilepsy, or cardiovascular discase. They were also
seen as less able to communicate effectively in the workplace, less adaptable, and
in nced of higher levels of supervision than persons with blindness, epilepsy.
spinal cord injuries, or cardiovascular discase, Persons with mental illness were
the ieast favorably perecived group iy termis of abilty w get aloag well with
coworkers.

Table 2.
Mean Results: Disubility Type by Entployment Variable

Vanahle Rlindnes Fpilepsy Meatal Mental Spinal  Cardiwvascular
Retardation ness Coré §njury Disease
Productivity 28K 2 26a 2 87h 28lb 258 2.3
Cammunication R 226 ASTY 2.74b 220 22a
Coworker Relatons 1.95: RELE N U 13 ) 2.84h 2.2 202
Worksite Mod. 3.78b 2 68y 7 28N 141 275
Job Muoditication 1590 270, 24b 294 1215h J RS
Supervision 2 65h 251h REISH 00 2 59b 2 4n6b
Attendance 1 99 2 dnb 2 di 287k 2.59h 28
Safety RR T 254 27 2R5h 2.5 248
Adaptabrhity J a5y 234, 03k 207 251 IR AL

Nowe: Means with differing subscripts ditfer [rom cach other at p < .05

Indsviduals with b dness and spinal cord injuries were seen as more likely to
need worksile modifications than those with ¢ other types of disabilitics. Those
with blindness, mental retardation, and spinal cord injury were viewed as more
likely to need jub accommodations than those with epilepsy. mental 1liness, or
cardiovascular disease. Persons with blindness were perceived as having more
satisfactory attendance records than any of the other disabiluy types. Only one
sigmlicant difference was tound for safety: Individuals with blindness were per-
cenved as having more <atisfactory safety records than those with mental Hiness,

Discussion

The purpose of this study was to investigate human resource management stu-
dents’ perceptions of employment variables and individuals with specilic disabii-
ities. The finding raise concerns that stereotypical attitudes toward individuals
with certain types of disabilitics may limit the consideration that these students
will give « such persons when they are in positions to recruit and hire einploy-
eces. Individuals with mental iliness and mental retardation appeared to be per-
ceived less favorably than the other disability Lypes studied. Tlas finding supports
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previous research in mental retardation in which employers viewed persons with
mental refardation as needing extra supervision, not adaptable, slow to perferm,
and undependable (Hartlage & Roland, 1971; Hill & Wehman, 1979; Shafer, Hill,
Wehman, & Scyfarth, 1987). In effect, perce  1ons of persons with mental retar-
dation appear to have changed little in the past 25 years. The finding (hat persons
with mental retardation were not viewed differer<'y from most of the other dis-
ability types regarding attendance also supports previous rescarch. Shafer et al.
(1987 reported that employcers are often willing to overlook the limitations asso-
ciated with mental retardation in exchange for reliable attendance.

Persons with mental illaess have historically been subjecied to prejudice and
discrimination. Magi, McBroom, and Colletts (1972) reported that employers are
more hesitant (o hire former mental paticnts than persons with other disabilities
because mental illness is perceived as uncontroliabic. More recent, but sull dated
rescarch (Farina, Murray, & Groh, 1978; Florian, 1978). indicated that it is [eared
that employees with mental illness will have greater difficulty gaining acceptance
by their coworkers than other disability groups due to lack of understandiog of
mentd Hiness. This study indicates that little has changed regarding perceptions
of mental illness. Mental idlness was the only disability type for which the stu-
dents perceived coworker relations significantly less favarably than the other dis-
ability types. Persons with mental illness were also viewed more negatively than
mast of the other disability types in regard to productivity, communication, need
for supervisian, and adaptability.

Persons with spinal cord injurics and blindness were seen as needing greater
levels of worksite and job modilication than the other disability types. This find-
ing supports the view of Cambs & Omvig (1986) that individuals with blindness
are one of the hardest groups to accommodate in the workplace. It also supports
a stereotypical assumption that individuals with severe physical impairments may
need more accommedation than those with lndden or less severe physical impair-
ments.

Conclusions

The findings of s study suggest that negative perceptions of employment
variables and individuals with disabilities continue to exist, seven years after the
passage of the ADA. These lindings have one clear implication for rehabilitation
counselors and other counsetors working with individuals with disabilibes: Much
work still needs to be done 10 overcome stereotypical assumplions about persons
with specific disabilities. This is particularly true for individuals with mentat
retardation and mental illness. As part of the counseling process, special consid-
eration may need to be given to the employment concerns of mdividuals with dis-
abilities as they scek community integration. Counselors should be prepared to
help individuals with disabilities cope with the rejection which may result from
dercotypreal attitudes toward thems. They should also be prepared o act as advo-
cates on the behall of individuals with disabilities by promoling positive percep-

106 2 J_ ALABAMA COUNSELING ASS0CIATION JOURNAL




.

EMPLOYMENT VARIABLES

tions of the work capabilities of persons with disabilities.

This study was limiled in several ways so specific reccommendations for coun-
sclor practice would be inappropriate. The first limitation was that human
resource management students. rather than employers, were studied. Therelore,
the results may not relflect current employer perceptions. It is recommended that
researchers conduct similar studies using employers or human resource managers
as subjects. Such siudies would ailow comparisons (0 be made hetween those
who arc directly involved in hiring decisions and those who are in training 1o be
making these decisions. Also, the study was conducted in one geographic arcea.
Thercfore, the results cannot be generalized to populations in ather arcas. Final-
ly, this study did not address the possible effects of interventions on the students’
perceptions. Future rescarch using control group designs would be helpful in
determining if specific interventions {c.g.. casc studies, awarcness training, cte)
can alter negative pereeptions of individuals with disabilities.
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ELihics: A

DEBRA C. CORIA AND ROBERT . KIEDINGER

Resulis of u national survey of counselor education studenis” preparation and
expericnces in counseling ethics are preseated Students vhservations of faculties
and reir interactions with students are emphasized.

AL a recent meeting of the Alabama Association for Counscelor Education and
Supervision (AIACES)Y, the executive director of the Alibama Board of Examin-
ers in Counseling (ABEC) implored members to emphasize ethics education in
counsclor preparation programs (Cox, 1995). In 1987, a similar call was made

nationally for coilaboration between counselor educators and state heensing
boards to prepare counselars to practice ethically (Herlihy, Healy, Cook, & Hud-
son). In the wtervening years, reports of uncthical behavior among counselors
have increased (ACA Ethies Committee. 1992). and recommendations by
rescarchers examining both ethics knowledge and ethical behavior have included
suggestions for including traming in counseling ethics in counselor preparation
(Baldick, 1980; Robinson & Gross, 1989). Preparation in counscling ethics is
included in the curricular requirements for acereditation by the Council for
Accreditation and Related Educational Programs (CACREPY (1994, (uriher evi-
denee of the widely recognived need for such training.

As more attention has been focused on ethics education, descriptions have
appeared in the professional literature of formal courses in counseling ethics for
both graduate and undergraduate students (Eberlein, 1987; Hacmerlie & Matthews,
1980; Lamb. 1991; McGovern, 1988). Such courses typically include didactic
instruction combined with ethical deciston making and problem solving based on
case examples and legal and clhical dilemmas. One such study indicates that
mental heaith counselors who participate in an ethics course are hetter able to ree-
ognize when an ethical standard is violated than those who have no course
{Robinson & Gross, 1989). Other curricubar experiences tnclude the infusion of
counseling ethics into courses which do not have ethics as their primary focus,
but where cthical issues figure pronunently into the course conlent (e.p.
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practicum, assessment. social and cultural foundations). Additionally, counscelors
may enhance their knowledge of counseling cthites through participation in con-
[erence programs, continuing education workshops, teleconferences, ete.

While in fraining, graduate students also learn about ethical behavior by abscer-
vation of the behaviors of their professors and through participation in an cthi-
cally congruent learning eavironment (Brown & Krager, 1985). In a recent arti-
¢le, Hazler & Carney (1993 emphasized the umportance of informal contacts
between facuity and stdents in counsclor education. They cited several studies
in related disciplines in which informal contacts between faculty and students
inftuenced cducational outcomes (c.f. Endo & Harpel, 1982: Pascarella, 1980:
Wilson, Gaff, Dienst, Wood, & Bavry, 1975). Extending this notion specifically
lo ethics education, Kitchner (1986} noted that "By modeling, through discus-
sions, and valuing ethical behaviors, counselor educators can encourage young
professionals to develop a sense of responsibitity o act in an ethically responsi-
ble manner™ (p.310). She lurther stated that sirategics designed (o meet the goals
af ¢thics cducation will not be effective in an atmosphere that neither respects nor
vilues being ethical. Consistent with this point of view, Brown and Krager (1985)
stated that "Graduate and professional school students cannot become ethical and
maral practitioners unless they are conlronted with their ethical responsihilities
as sludents and work with advisors and professars who exhibit ethical behavior™
(1. 417} The present study, exploratory in nature, was designed to describe the
current status of preparation of counselors-in-tratping in ethics including the
tvpes of Tearning modalities used and the peccenved vatue of vanons modalities,
including observation ol professors” ethical behavior.

Method

Subjects

The samiple for this study consisted of 215 students enrolled 1 counselor edu-
cation programs accredited by CACREP (1 ster’s = 93; doctoral = 119; other =
). Of these, 68,55 were female (1 = 148) and 30,677 male (1 = 66). This ratio of
approximately two females to cach male student i< consistent with national trends
(Hollis & Wantz, 1994). In referenee 10 diversity, 85.6% of the participants were
Caucasian (n = 185), 6.9% were Afvican Amencan (n = 15), 2.3% were Asian
American (i = 5). 9% were Native American (= 2), .5% were Hispanie (= 1),
and 3.2% identified themselves as other (n = 7). Participants ages were between
20 and 29 years (n = 78), 30 and 39 years (0 = 68), 40 and 49 years (a4 = 59) and
50 and 59 years (n = 10).

Materials

The Survey of Students’ Traming and Experience in Counscling Ethics was
developed by the authars to solicit information in three areas: (aj hasic demo-
graphic information; (b) the contributions of ninc learning modalities (o partici-
pants’ understanding of caunseling ethics; and (¢) faculty and student tnteractions
participants had either ohserved or experienced which they believe to be unethi-

20 ALABAMA COUNSELING ASSOCIATION JOURNAL




ETRICS EDUCATION

cal. Content of the survey instrument was based on a review ol the IHerawre in
the areas of ethics education, cthical practices of counselors and faculty student
interactions. Seven doctoral students in counselor education and supervision who
had completed a required course in counseling ethics at a CACREF accredited
institution reviewed the questionnaire and provided feedback to the authors.
Their feedback led 1o revisions in format and wording of the instrument prior to
implementation of the study.

Data Collection

Participation was solicited through the department chairs at 28 institutions
which had CACREP accreditation at hoth the master’s and doctoral levels at the
time of data collection. Departinent chairs at the identified programs were matled
a package containing the {ollowing: a letter describing the project, 30 copies of
the instrument, 30 copies of the information and consent letter, and 30 stamped
envelopes addressed to the researchers. To proiect participant confidentiality. the
department chairs were asked to distribute the instruments to subjects who would
then complete and return them directly to the rescarchers. The respondents were
instructed not 1o identify themselves en cither the instrument or return envelope.
Respondents were anonymous to the researchers, and department chars were not
to see the data provided by individual participants.

Reminder notices with response post cards were mailed to department chars
approximately 30 day« after the initial mailing asking whether they had partici-
pated and, if so. hew many surveys they had distributed. Post cards were returned
frem 12 institutions indicating that a total of 255 surveys had been disseminated
to students, with two institutions declining to participate. Geographic representa-
tion from respondent institutions included the Southern (60% §, Wesiern (1047),
Midwest (30% ). and North Atlantic (). Ol the institutions from which participa-
tion was solicited, regional representation included Southern (50%), Western
(14%), Midwest (32%), and North Atlantic (0). The percentage of respondents
across regions was highly similar to the total pool of institutions {from which par-
licipation was requested.

Data Analysis

Demagraphic data as well as identification of learning modalities and their rel-
alive importance to the participants' understanding of counseling ethics were
summuarized using descriptive statistics. Responses to the open ended questions
were Feviewed and like responses were coded and categorized, leading to the
identification of dominant themes.

Results

Participants first identified through which of the nine learmng modalities they
had acquircd knowiedge about counseling ethics. They then indicated on a §-
point Likert scale the degree to which each learning experience had contributed
Lo their understanding of counseling ethics. The modalities and numbers of par-
ticipants who had heen exposed to each appear in table one.
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TABLE L.
Persons Exposed to Each Learning Modality

- Modality n %%
Ethics course {master’s) 136 63.0
Ethics course (doctoral) &0 273
Infused across curriculum i76 815
Continuing education 63 292
Conferences 68 35
Observation of professars 158 73.1
Observation of colleagucs 144 66.7
Formal consultation 99 458
Informal consultation 153 70.8

*Subjects were asked Lo check all that appited

Participants had been exposed (o multiple learning modalities with most of the
sample indicating that counseling ethics had heen infused across courses in the
curricuium (n = 176). Formal course work at the master’s level was widespread (n
= |36) with relatively fewer courses taken at the docteral level (n = 60). While
some indicated that they had participaled in professional development opportuni-
ties such as conference programs and continuing education workshops, these were
not common. Almost three-fourths (73.1%) of the sample indicated that they had
learncd ahout ¢thics in counscling by observing their professors, and two-thirds
(66.7%) Icarned by cbserving other protessional colleagues, Informal consullation
was meationed by more students than formal consultation as a learming modalily.

The relative importance assigned to cach fearning modality identified by par-
ticipants is reported in lable two.

The percentages reported refer to the total number of participants who ident-
ficd the modality in question as one to which they had both been exposed and rat-
ed as having contributed greatly to their understanding of counseling cthics.

TABLE 2.
Persons Rating Modality as Greatly Influential To Achieving
Understanding of Counseling Ethics

Modality " Valid 7%
Ethics course {master’s) 13 74.3
Ethics course {(doctaral) 51 R
Infused across curriculum 12 674
Continuing cducalion KX 36.7
Conferences 13 155
Observation of professors 120 76.2
Obscervation ol colicagues 112 734
Formal consultation 84 728
informal consultalion 129 59.7
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Of the 216 participants, 168 (77.8% ) reported never having experienced an
interaction with faculty which they believed to be uncthical. When asked about
their observations of others who had experienced interactions which they
believed to be unethical, 150 (69.49%) reported no such observations. Those who
had expericneed or observed interactions they believed to be unethical identified
s1x types of violations. Based on participant descriptions, these were labeled dual
relationships, rescarch conflicts, sexual harassment, breaches of confidentiality,
houndary violations, and lack of professionat responsibidity. The frequency with
which each type of interaction was identified is reported in able 3.

Tf\BI:E 3-
Observed and Experienced Interactions Believed to be Unethical

n (valid %) n {valid %)

Tvpe Observed Experienced
Dual refationships I(15.3%) 14 (0.5%%)
Research conflicts TLR25 Atid
Sexual harassment R (3.7 52340
Confidentiality 6 (2.8%) 13(6.0%)
Boundaries 7(3.39%) (149
Professionalisin 4(1.9%) 9 (.£.2¢H)

Total 62 130.2%) 17 121.8%)

The [irst, dual relationships, included descriptions of faculty who held evaiu-
ative roles and were invelved in amorons (mutually desired) or nop-amorous
social relationships, or therapeutic relationships with students. Research conflicts
described most often were disputes over levels of contnibution reflected in order
of, or inclusion in, authorship for work submilted by facuity for publication. Sex-
ual harassment( included inappropriate sexuval innuendo, pressure (o engage in sex
in exchange for favorable grades. and verbal come ons to students by faculty.
Breaches of confidentiality were most often described in terms of faculty reveal-
ing client or student information inappropriately. Boundary violations included
course requirements of personal disclosure in arder to be successful, soliciting
clicnts for privade practice, proselytizing. and demonstrations of favoritism.
Examples of lack of professional responsibiinty included faculty who failed 10
assess or screen students for suitabifity for the profession. Allowing doctoral stu-
dents to provide supervision without adequate preparation was also cited by sev-
cral participants. A surprising finding regarding these interactions was that as
supervisors, evaluators, and professional role models, doctoral students were
included in responses to the open ended questions which specifically requested
information about faculty.

In summary, the formal mecharisms through which the majority of respon-
dents reported lfearning about counseling ethics were coursework and infusion
across the curriculum. Informally, they reported observing the behavior of facul-
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ty and secking consultation. Less {requently, they reported participation in pro-
fessional development activities such as conferences and seminars. Respondents
indicated that a formal course at the master’s level, formal consultation activities,
and observation of colleaguces and professors were the most influential means for
achicving an understanding of ethics. Most frequently reported observations of,
or experiences with, colleagues and professors which respondents belicved o be
uncthical included dual relationships, breaches of confidentiality, seaual harass-
ment, and lack of professionalism.

Discussion and Implications

In 1983, Paul and Stadler indicated that 46.6% of the participants in ticir study
of counselors and psychologists had pariicipated in masters” level courses in
counseling ethies {¢ited in Stadler & Paul, 1986), In the current study, 63% of the
sample had participated in such 2 course and viewed their paticipation as con-
tributing greatly to their understanding of counseling ethics. It seems impartant
to continue 1o offer such courses and to examine their outcomes. Thus far in the
literawure, support for such courses resides in the fact that counselors who have
participated are more readily able to recognize that an ethical standard has been
violaled than those who have not participated (Robinson & Gross, 1986). One
criticism of such courses 13 the focus on the codes of various professional orga-
nizations rather than on ethical decision making (Kitchner, 1986). Kitchner expli-
cated a framework for teaching ethics which integrated psychelogical processes
and phifosophical analysis. Such an approach purportedly takes students beyond
identifving code violations, placing more emphasis on decision making and
behavior. Now that many programs have begun to incorporate courses in ethics,
perhaps counselor educators should examine the content and instructional strate-
gics most widely used and determine their effectiveness in preparing future coun-
selors to meel their ethical responsibilitics.

Paralleling the increased offerings of formal course work has been che
increased opportunity for participation in cthics focused professional develop-
ment workshops. Although the need for such opportunities was identificd by
Rebinson and Gross (1989), participants in this study did not identily those learn-
ing experiences as having been particularly valuable. Prior to recommending
such learning experiences (o studeats, counscelor educators need to evaluate the
objeciives of the training and to determine whelther the experiences planned are
appropriate to the students evels of development, as well as whether the content
and experiences may be redundant.

As calls for scelf-scruliny have increased in both counselor education (Hazler
& Carncy, 1993) and academia in general (Tabachnik, Keith-Spiegel, & Pope,
1991), the nced to address and evaluate the impact of faculty and student inter-
actions on student, and [uture praclitioner, behavior is obvious. Consistent with
the findings of others who have identificd the context in which learning occurs as
important (Brown & Krager, 1985; Kitchner, 1986) participants in this study con-
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stdered learning through observations ol faculty and other professional col-
leagues as a highly influential aspect of their ethics education. Finding that 30%
of the respondents had observed, and one-fifth experienced, lfacully interactions
with students that they believed miglt be unethical seems relevant, even alarm-
ing. As the profession abserves increased reports of inappropriate dual relation-
ships, particularly those of an amorous aature, between counselors and clients,
the concept of faculty members modeling appropriale professional behaviors for
students becomes increasingly more imporiant. in fact, Brown and Krager (1985)
suggested that in ordes .o meet cthical obligations to society, auenion should first
be focused on the day (o day interaction between facuity and students. They tur-
ther suggested a framewaork for these interactions based on the ethical principles
of autonomy, nonmaleficence. heneficence. justice and fidelity. H implemented,
such a ramework would encourage both faculty and students to examine their
ethical responsibilities in the coniext of the various roles they occupy during
graduate training, [{ seems prudent o move beyond teaching the codes, and even
the principles which underfic them, to providing counseling students with a rele-
vant comtexi for experiencing and resolving dilemmas when ethical principles
conflict. Otherwise, the unethical behavior observed by students may well
become the uncthical behavior practiced by them as counselors

Bascd on the descriptions provided by participants in this study, several
implications Tor [uture research in the area of ethics education emerge. As has
already been stated, the climate in which students experience ethics education
seems an inmportant focus {or program evaluation efforts. Achieving a clearer
understanding of the outcomes of interactions between students and faculty mem-
bers. as well as those between doctoral students and miaster's students. may pro-
vide insight into [uture ethical decision making and behavior, Finatly, while this
study focused on training and uncthical interactions between laculty and students,
deserihing the ethical practices of counselor educators wlhich influence <tudents”
ethical understanding and practice would be of equal impottance.

References

Brown, R 1 & Kiager, L (1985). Ethical issues m higher edocation: Faculty
and student responsibilitics. Jowrnal of Higher Education, 36, J03-418,

Counctl for Accreditation of Counseling and Related cducational Programs
(1994). CACREP accreditarion standards and procedures manual. Alexandria,
YA: Author.

Cox, W. (1995, Juney. Up-date on reguirements {or licensed professional coun-
selors, presentation ALACES Summer Retreat. Montgomery, AL

Eberlein, L. (1987). Introducing cthics to heginning psychologists: A problem-
solving approach. Professional Psycholagy: Research and Practice, 18, 353-359.

Haemerlic, ¥ M., & Maithews, J. R. (1988). Prepanng undergrads for para-
professional positions: What, where, when, and how are ethical wsues taugtt?
Teaching of Psychoelogy, 15, 192-194.

.

'1 1
VOLUME 23, NUMBER 1 » SUMMER 1997 NV 25




Coiia! KIEDINGER

Hazler, R. D.. & Carney. §. (1993). Student-faculty interactions: An underem-
phasized dimension of counselor education. Counselor Education and Supervi-
sion, 33, 80-88.

Herlihy, B., Healy, M., Cook, E. P, & Hudson, P. (1V'87). Ethicat pracuces of
licensed professional counselors: A survey of state licensing boards. Counselor
Education and Supervision, 27, 69-76.

Hollis, I. W., & Wantz, R. A, (1994). Counselor Preparation 1993-1995: \ol-
ume {1: Status, Trends, and Implications (8th Ed.). Muncie, IN: Accelerated Dev,

Kitchner, K. S. (1986). Teaching applied ethics in counselor education: An
ittegration of psychological analysis. Journal of Counseling and Devetopment,
64, 306-310.

Lamb, C. 5. (1991). Teaching professional ethies o undergraduate counseling
students. Psvehological Reports, 69, 12151223,

McGovern, T. Y. (1988). Teaching the ethical principles of psychology. Teach-

Robinson. S. E., & Gross, D. R (1989), Applied ethics and the mental health
counseling. Jowrnal of Mental Health Counseling, 11, 289-2499

Stadler. H. & Paul, R. D. (1986). Counsclor educators” preparation in cthics.
Jourral of Counseling and Development, 64, 328-330)

ALABAMA COUNSELING ASSQCIATION JOURNAL



] e

The ifiller Analogies Test and Undorgradsate Grade
Maslors Level Coundelon Educalion pfwgmam

KEN NUREM AND SANDY MAGNUSON

This studyv investigated the Miller Analogies Test (MAT) and undergraduate
grade point average (UGFPA) as predictors of success ina masters level counselor
edncation program. The MAT scores and UGPAs were staustically significamt
predictors of success as measured by graduate grade point average (GGPA) and
scores on « Comprehensive Examination. UGPA was alse a statisticalls signifi-
cant predicior of practicum ratings.

Counselor education programs continue to rely on adnussion critersa which
have limited empirical support for predicting academic success and the attain-
ment of counscling skitls (Hosford, Johnson & Atkinson, 1984; Markert &
Monke, 1990; Ridgway & Sharpley, 1990). Many counselor education programs
use undergraduate grade point average (UGPA) and scores on either the Miller
Analogics Test (MAT) or the Graduate Record Examination (GRIZ) to select stu-
dents (Markert & Monke, 1990).

Results of research have not uniflormly supported a relationship between these
measutes and success in masters fevel counselor education programs as assessed
by a student’s final graduate grade point average (GGPA} or scares on a compre-
hensive examination (Camp & Clawson, 1979 Cantwell, 1990; Hostord et al.,
1984: Omizo & Michael. 1979). UGPA and traditional aptitude tests have not
been useful in predicting the attainment ol counseling skills (Markert & Monke,
1990).

Young (19%6), in a study of the relationship between adinissions information
and success in a preparation progran: for student personnel workers, found a
Spearman Rank Correlation of only 17 (p < .(05) hetween UGPA and GGPAL A
higher correlation of 32 (p < .01} was found between the Verbal test on the Grad-
vate Record Examination (GRE} and GGPA. Young (1986) suggested the predic-
tive power of UGPA may be affected by applicants” diverse backgrou nds.

The Psychological Corporation (1994) recerved information fcom 80 graduate
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school departments to assess the predietive validity of the MAT. Swatistically sig-
nificant (p < 001} Pearson Product-moment correlations of .23 and .29 were
reporied between MAT scores and GGPA and between UGPA and GGPA, respec-
tively, A muluple regression caefficient of .37 (p < 001) was reported for MAT
and UGPA a< predictors of GGPA. The writers of the Miller Analogies Test Tech-
nical Manwal (Psychological Corporation, 1994 suggested that consideration be
given to potential sources of underprediction (e.g.. restricton o) range due fo
adimussion requirements and grading practices).

The availabifity of MAT and UGPA data for students in counsclor education
programs between 1991 and 1995 at a regional university in Alabama provided
an opportunity to assess the refationship of these admission requirements with
academic success in graduate counselor education programs. At the beginning of
the four year period no mimmmum score was specified for the MAT;, a minimum
UGPA of 2.0 was required. Thus, a relatively large range of MAT scores and
UGPAs was available for the study.

Admission standards published by the Council (or Accreditation of Counsel-
g and Related Educational Programs (1994} require consideration of each appli-
cant's aptitude (or graduate-level study. Therefore, valid assessments of students’
potential for attaining academic and performance skills are necessary for setting
admission criteria and offering bencficial student advisement. This study repre-
sents an effort to meet the professional responsibilities for sereening students who
anply for counselor education programs. The purpose of the investigation was to
determine the predictive validits of MAT scores and UGPAs relative to Muaaters

Comprehensive Examination (COMIPY scores, GGPAs and performance ratings
durng counseling pracucum.

Method

Sample
This study was conducted at a regional university in Alabama with a student
enroliment of approximately 5,000 undergraduate students and 500 graduate stu-
dents. Almost all of the graduate students were part-time studeats commuting
witlun a 100 mile radivs of the umversity. The student enrollment (full-time
cquivalenty in the graduate counscelor education programs was approximately 35.
The sample Tor this study consisted of 78 students (16 males and 62 females)
enrolled in the community and school counselor education programs during the
Summer, 1991, through the Spring, 1995, semesters. The ethnic composition of
the sample included 76 Euro-Amenicans, [ African American, and 1 Asian Amer-
ican. The students ranged in age from 22 (o 58. Fificen students were enrolled in
the Schuol Counseling Program and 63 students were enrolled in the Communi-
ty Counscling Progran. Practicum performance ratings (PPR) were available for
34 students who had taken practicum during the Fall, 1993, throaugh the Spring,

1995, semesters.
During the course of this study, admission requirements were increased 1o a
JJ
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minimum score of 35 on the MAT and a 2.5 UGPA. The mitial absence of mini-
mum cnirance requirements provided a sample with a range of MAT scores from
1810 78, and a range of UGPAs from 2.04 to 2.90.

dMeasures

Criterion variables. The criterion variables were COMP scores. GGPAs, and
PPRs. The comprehensive examinativn contained 141 multiple choice items
assessing knowledge and understanding of the content Lwght in the counselor
education programs. Performance ratings were assigned o counseling practicum
students on a S point scale primanly assessing ability to meet the following cni-
teria: {a} demonstrate facilitative responding and appropriale use of counseling
techaiques, (b) demonstrate understanding and application of counscling theory
to client sitvations, and (¢} demensirate awareness of streagths and weaknesses
tn counseling.

Predictor variables. The predictor varables were MAT scores and UGPAs.
The MAT publisher (Psychological Corparation, 1994) claimed internal consis-
tency reliability coefficients ranging from 90 to 94, Criterion. predicuive validi-
iy (described previously) was reporied by the Psvchological Comporanon in a
study ol the relationship between MAT and GGPA for 1,035 students in S0 grad-
uale prograims.

Data Analysis

Multiple regression analyses of the data were conducted vsing MYSTAT
Staustical Applications (Hale, 1990). MAT scores and UGPAs were predictor var-
izbles; three critesion measures, COMP, GGPA and PPR, were dependent variables,

Findings

MAT scores and UGPAs were statistically significant {p < .001) in predicting
scores on the comprehensive examination. The results of the muktiple regresston
analysis for predicting COMP scores are shown in Table 1. MAT scores and
UGPAs accounted for 28% of the variation in COMP scores. Stepwise regressian
showed that MAT scores accounted for 23¢% of the variance, and UGPAs acconnt-
cd for an additional 5% variance. The addiional variance accouted for by
UGPAs was statistically significant (p < .05).

Table 1.
Multiple Regression Analysis for Variables Predicting COMP Scores (N = 78)
Variable B SEB ]
MAT 042 0.10 043>+
UGPA 5.97 2.68 0.22*

Note. R? = 28 F (2,75} = 14.57 p < .001)
*p e 05 **p< 01 *+%p <001
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MAT scores and UGPAs were statistically significant (p < .001) in predicting
final GGPAs. The results of the multiple regression analysis for predicting
GGPAs are shown in Table 2. MAT scores and UGPAs accounted for 37% of the
variation in GGPAs. Stepwisc regression showed that UGPAs accounted for 335¢
of the variance. The additional 4% variance accounted for by MAT scores was
statistically significant (p < .05).

Table 2.
Alultiple Regression Anal  is for Variables Predicting GGPA (N = 78)

Variable [ SEB B

MAT 0.01 0.00 0.20*
UGPA (.37 (.07 (.53%**

Note. R'= 37 F {2, 75} = 21.68 p < .00
*p < 05 **p < 0l ***p <(01.

UGPAs and MAT scores were statistically significant in predicling
practicum perlormance ratings. The results of the multiple regression analysis for
predicting PPRs arc shown in Table 3. UGPAs accounted for 19% of the varia-
tion in PPRs. MAT scores did not account for additional variance.

Table 3.
Multiple Regression Analysis for Variables Predicting Practicum Ratings (N = 24)

¥ariable B SEB f}

MAT 0.01 0.02 0.08
UGPA 1.02 0.40 0.42*

Note. R*= 18 F {2. 31} =3.72 p <.05)
<05 **p < 01, ***p < 001.

Discussion

The signilicant correlations between the predictor variables (i.c., MAT scores
and UGPAs) and criterion variables (i.c., COMP scores and GGPAs} are consis-
tent with, although somewhat higher than reports by other investigalors
(Cantwell, 1990; Omizo & Michacl, 1979; Young, 1986). The inclusion of stu-
dents who entered the counsctor education program prior to the increased admis-
ston standards resulled in refatively large ranges, 61 and 1.87 for the MAT scores
and the UGPAs respectively. The introduction of more stringent admission stan-
dards will restrict the range in both MAT scores and UGPAs. Thus, the cfficacy
of the MAT and UGPA as predictors of academic success will be more difficult
to demonstrate in the future.

-
\_5‘!.}
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The results of this study did not show a relationship between MAT and PPR.
The relationship between UGPA and PPR was statistically signific nt; however
the number in the sample was small. Therefore, the relationship hetween UGPA
and PPR was not substantial cnough to refute the assertion by Markert & Monke
(1990} that academic criteria were not useful in predicting the avainment of coun-
seling skills, The skills required for successful performance in counseling
practicum are somewhat differeat from the skills required in other classes. Other
criteria should be investigated to find valid predictors of outcome variables relat-
ed to the practice of counseling. For example, a structured admissions iaterview
has shown promise in predicting student success in this area (Norem & Magnu-
son, 1997).

The variables used for predicung success must be consistent with the goals of
the counsclor educaiion program (Hosford ¢t al.. 1984), and should be validaied
for each program (Psychological Corporation, 1994). The criterion variables used
in this study may be different from the outcome measures used in other counselor
cducation programs. Additionally, generalization of the results ol this study is
limited by the lack of cultural diversity among the students. Thus, the findings in
this study cannot be gencralized to counselor education programs in other
universities.

More restrictive admission requirements and corresponding smaller ranges in
the variables vused for predieting academic success will obstruct efforts 10 assess
their predictive validity. Nonetheless, the findings in this study support the con-
tinued use of the MAT and UGPA as part of admission requirements o counsclor
education programs
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paac&o&ng Secccedd a{ Studends Emnclled in Marlerd
Level Counielor Educalion /)W Wit A
Structuned Inderview: Preliminary Goindings

KEN NOREM AND SANDY MAGNUSON

With trends toward increased emphasis on accountability, vigor in training stan-
dards, and requirements for licensure or certification, counsclor educators fuce
new challenges in developing student selection procedures that address compe-
tenice in both academic and practical counseling skills. Counselor educators have
informally endorsed the value of interviewing prospective students: however they
have been able ta provide only minimal empirical evidence te support the ivter-
view's validity as a predictive measure. The awthors intiiated this stady to deter-
mine the efficacy of a structured preadmission interview as a predictor of con-
petence in counseling skills. Ratings from structured preadmission imterviews of
applicants to a counsclor education program were significanty related 1o out-
come measures in an orientation class and to performance ratings in a practicum
cleess.

The vexing challenges related to student selection pracedures have been
addressed in counselor education literature since the 1960s (Hosford, Johnson, &
Atkinson, 1984 Hurst & Shatkin, 1974; Markert & Monke, 1990; Redfering &
Biasco, 1976; Willon & Sweency, 1969). Rescarch has been conducted to inves-
tigate predictive validity of graduate admission examinations and academic his-
tory {Hoslord et al., 1984; Markert & Monke, 1990). Other studies have targeted
procedures such as interviews and the use of formal inventories (Hostord et al.,
1989, Hurst & Shatkin, 1974, Markert & Monke, 1990; Walton & Sweeney,
1969). The results of extensive investigations have been relatively  onsisteni:
procedures used for predicting student performance have been shown to be inad-
cquaie (Hosford et al., 1984; Markert & Monke, 1990).

With trends toward increased emphasis on accountability. figor in training
standards, and requirements for licensure or cettification, counselor educators
face new challenges in developing procedures that address both academie suceess

Kew Norems is an associale ‘mafe.ﬁm o{ counstelor education ol Alabama
Stale %umu'&; 7 /f’frmlc;wmy. and 3cm:b; Magnedon i3 an atdestant pro-
fesdon of coundelor educalion al The Unwersily of Alabana in Tuscaloossa.
C"aMerande;we corcermng thes anlicle should bo sent lo the aulhors al 3757
MeGekee Road # L 3, Mosdgomeny. Alabama 36111, Address elechonic mad

b Lutns@aol com.
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and counsclor campetence. Lichenficld and Stolienberg (1996) suggested that the
quality of counselor training has diminished with the prolileration of counscling
programs accommodating a large number of students. They emphasized the need
for increased attention to selection criteria.

Bradley and Post (1991) suggested that on-campus interviews and observa-
tions of student interactions prior to admisston may he helpful in identilying
applicanis who will be competent counselors. They specified the need o . .. eval-
uate charactleristics such as interpersonal competencies, openness to professional
self-development and openness o the values and opintons of others™ (p. 106).

Preadnussion interviews, having a variety of forms, are common application
requircmenis (Markert & Monke, 1990; Rickard & Clements. 1986). Hollis and
Wants {1994, reported that preadimission interviews are required by faculties in
625G of the master’s Tevel counselor education programs participating in their
svestigation. Even though covnselor educators informally endorse the value of
interviewing prospective students, they have been able to provide only minimal
cmptrical evidence to support the terview's validity as a predictive measure
(Gehrlein, Dipbove. & Shahim, 1993, Hostord et al. 19845 Markert & Manke,
1990: Rickard & Clements, i1986).

Tiris study was mitated W determune the efficacy of a preadmission interview
as a predictor of suceess in a counselor education program. We address the use of
a structured interview in the student selection process for a masters level coun-
selor education prograim. Other potential benelits of preadnussion interviews for
students and counselor education programs have been desenbed elsewhere (Mag-
nuson & Chrssam, 1995,

Characteristics of Students Who
Demonstrate Basic Counselor Competence

An obvious Nirst step in determiming entena for selecting students 1s o wdenti-
{y the qualities of students who are able to become effective counselors. A vari-
cty of charactenistics and competencies believed to contribute to effective coun-
seling have been investigated during the last several decades. For the purposes of
this study. these characteristics or qualities were classified according to the fol-
lowing four generai areas: Psychological Health, Motvation, Competence, and
Tolerance/Regind.

The tnitial selection of the classifications came from a review by Engels and
Dameron (1990} of the 18 counscelor competencies and goal statements illustrat-
cd in Table I We further mcorporated and classified characteristies and compe-
tencies identified by other thearists and researchers according to the four general
arcas of Psychological Health, Motivation, Competence. and Tolerance/
Regard.




P

PREDICTING SUCCESS

Table 1.
Classification of Counselor Characteristics

Health

Be sell-aware and
sel{-accepung

Have a high toler-
ance {or siress
and frustratien

Maintiin objectivity

Exercise selt-dina-
pline

Recognize amd
respond appropni-
ately to personat
and professional

Molivation

Be committed 1o
the welfare of
others

Be commiited o
protessicnal
growth

Be commined wo

and uphold pro-

fesstonal ethics

Competence

Systematicatly con-
cepivafize human
hehavior and the
pracess of change

Facititate pegsonal
development in
uthars

Commumgcaie
chlectnely

Be creative

P ossess i sense of
humuor

Tolerance/Regard

Be sensative to
athers

Be empathic

Respect mdividualiy

Beheve i the posi-
e patential of
pevple

Respect freedmm of
chowe

ahiltues and limz-
latons

Psychological Health

Psychological health (Cavanaugh, 1982: Cormier & Hackney, 199230, strength,
(Cavanatugh, 1982; Cormier & Hackney, 1993), sell-knowledge, self-awareness
or sell-understanding (Cavanaugh, 1982; Cormier & Hackney. 1993), self-aceep-
e or setf-esteem (Combs, 1986, Corey, 1991 and setl-direction {Cavanaugh.
1982) have been qualities asseciated with competent counseiors. Cavanaugh's
definition of psychological health cluded abilities to have personal needs met
outside of counseling relationships, montor persanal biases and hmitations, and
sustain a saustying personal lile onented toward total wellaess (1982). Cormicr
and Hackney (1993) described psychological health as an absence of personal dif-
ficultics that would interfere with the ability to help another.

Cavanaugh (1982) associated counsclor strength with setting limts, muking
unpopular degisions, exhibiting flexibiiity, and mantatning self-identity in the
context of counseling relationships. He described sell-knowledpe as accurale per-
ception of self, appraisat of strengths and weaknesses. recognitiwon of personal
needs, and wwareness of feclings These characteristics are prerequisites for coun
selors exerting sell~direction and taking full responsibihity for the consequences
of their hehavior. Cormier and Hackney (1993} described related characteristics
of self-awareness and understanding to include awareness of personal needs,
molivation [or helping. feclings, strengths, imuations, and coping skills,

Conclusions from a study by Combs (1986) stressed the importance of coun-
selor pereeption. Combs found that couasclors pereciving from an internal. rather
than an external, frame of reference were more effecnve.

J
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Motivation

The compelencies listed by Engles and Dameron i Table 1 referred o com-
mitment to clients. personal growth, and (o the counseling profession. Corey
(1991) described commitment to clients as “having a sincere interest in the wel-
fare of others™ (p. 15). Combs (1986) reported that counselors who perceived
their purposes as altruistic rather than narcissistic were more effective. Truax and
Carkhufl (1967) wrote that effective counselors showed their commitment o
clients when they considered their professional purpose and roles as {reeing and
alruzstic. Cavanaugh (1982) identified counsclors’ commitment to personal
growth and to the counsehng profession with (a) stiving (o hecome more com-
petent and (b) increasing therr knowledge of human behavior.

Competence

Cormier and Hackney described experiness as the attainnient of “the necessary
information, knowledge. and skills to be of help™ (1993, p. 14). They emphasized
that cffective counselors not only possess, but demonstraie compelence by
attending to clients, providing appropriate direction to counseling sessions. and
speaking fluenty with congruent facial expressions and voice tones. Egan (1990)
also described skills necessary for counselors to be competent. These skills
included basic and advanced communication skills. as well as other specific skills
for vanious stages of the counseling process. In additton o academic knowledge
and helping skills, Cavanaugh (1982) asseried that competence includes the
“physical, intellectual, emotional. and moral qualines necessary to be a helplul
person” (po 75),

Tolerance/Regard

Carl Rogrers (19573 described core conditions necessary for effective counsel-
g as unconditional posstive regard, empathic understanding, and congruence.
Truax and Carkhuif (1967) refined nvestigation procedures and identified
cmpathic understanding, genuineness, and respect as counselor characteristics
thal correlate with effective counscling. Effective counsclors were, according to
these researchers, alert to perspectives beyond the detasled difficulties presented
by clicats,

Other competent counselor charactenstics consistent with Tolerance/Regard
include sensiivity and open-mindedness (Cavanaugh, 1982; Commer & Hack-
ney, 1993), warmnth, active responsivencss, and patience (Cavanaugh, 1982). Sen-
sitivity was deseribed by Cormier and Hackney (1993) as an awareness ol clients’
resources, coping styles. and vulnerabihties.

Corey (1991} atinbuled the following quadities to facilitative counselors:

I. They arc apen to change.

2. They are expanding their awareness of self and others.

3. They are willing and able to tolerate ambiguity.

4. They can cxperience and know the world of the chent, vet their empa-
thy is ponpassessive.
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5. They appreciate the influence of culwre.
6. They have a sincere interest in the wellarc of others. (1991, pp.14-15)
Many of these characteristics will not become evident until students are
actively pursuing their studies. However, evidence of psychological health, toler-
ance and regard, motivation, and competence may be discermble prior to enroli-
ment. The purposc of this study was to determine if characienistics identified from
a preadmission intervicw can effectively predict student success in a graduate
counscling program.

Method

Setting

The study wis conducted al a small regional university at which the primary
author was the Ceordinator of Counselor Education. The 42-semester hour coun-
selor education program provided preparation for counsclors in school and com-
munity scttings. Student enrollment (fuli-time equivatent) was approximalt. iy 35;
there were, at the time of the study, three full-time counselor educators.

Data from two sets of participants were collected for this study. Participants
were students enrolled in Fundamentals of Counseling during the Fall. 1993,
semester and students enrolled in Practicum in Counseling during the Fall, Spring
and Summer semesters, 1994-1995. Fundamentals of Counseling, an introducto-
fy class, included two major componcents: (a) orientation to the counseling pro-
fession, and (b} introduction to basic facilitation skills. The nstructor team pro
vided didactic and expericntial oppaortunities for students to learn about the pro-
fession of counscling, its history, cthical standards, current status, and future. The
students were (aught and expected to demonstrate effective empathic responding
skilts and appropriate usc of questions according lo the Egan (1994) model. Eval-
uation was conducted with objective tests and role plays. The investigation
involving the students in the Fundamentals of Counseling course will he referred
o as Study #1.

The Practicum tn Counseling included individual and group counscling expe-
riecnces. Students were expecled (o demonstrate facilitation skills and counseling
techniques, as well as the ability to plan counseling goals and interventions using
appropriate counseling theory. The investigation invoiving the students in the
Practicum in Counseling course will be referred to as Study #2.

Participants in Study 1

Thirty six students participated in this study. Two of the 41 persons inttially
enrolled in the Fall, 1993, Fundamentals of Counseling course withdrew during
the semester. Interview data were not available for three of the students. Ages
ranged from 22 to 58, with a mean age of 35. There were 6 males and 30 females;
all students in this course were White.

Participants in Study #2
Students enrolled in Practicum in Counscling classes during the Tall, Spring,

)
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and Summer semesters during 1994-1995 were included. Tweaty students,
mncluding 14 {emales and 6 males, who had participated in pre-admission inter-
views were included in the study. Ages of the participants ranged from 24 to 60,
with a miean age of 37. All of the students were White. Six of the studeats, {ive
lemales and one mate, were also meluded n Study #1.

Interview Ratings

We hypothesized that attributes identified in the literature as consistent with
successlul counscling could be recognized in responses to specific questions dur-
ing an individual strucured interview conducted priar 1o enrollinent in a training
program. We designed a format that included oral questions, a statement writlen
by the stdent deseribing his or her reasons for applying to the counseling pro-
gram, and writlen responses (o hypothefical vignettes. The authors ciassified the
attributes assessed via the interview according to four categories: {a) Psycholog-
ical Health, (b) Motivation, (¢) Competence, and {d) Tolerance/Regard.

Criteria for rating cach arca were developed based on () attributes described
in the {nterature [or successful counselors and (b) potential for obtaining objective
ratings from a structured interview. For the purposes of this study, Psychological
Health included an ability to identify strengths and coping skills, a belief in inter-
nal locus of control, and a lack of impaired [unctioning. Responses to questions
about the applicants’ process of decision-making, perception of personal
strengths, and management of stress formed the basis for ratings of Psychologi-
cal Health.

Motivation included the degree of investiment in (he deciston ta enter gracduate
study in counscling and the specific counsclor education program, and perceived
nced for further education. Investment was assessed by responses that indicated
the interviewee had decided to coroll n the counselor education program with an
understanding of the counscling profession, a consideration of alternatives, and
an awareness of the need for additional knowledge and skills in counseling.

Competence included a record of successful expericnce in counseling-related
activities, an understanding of counscling as a profession, and both oral and writ-
ten communication skills. Assessment of the written communications skills was
obtained rom a written statement about the applicant’s reasons for applying for
admission to the counseling program and future career goals.

Tolerance/Regard was deflined as acceptance of persons different [rom the can-
didate, empathic understanding, and an awareness of issues counselors address
when working with clients of different backgrounds. This dimension was
assesscd by applicants’ responses to questions aboul their experience in working
with persons from diverse cultures and responses (o situations described in
vigneltes, Tolerance/regard was contrasted with evidence of dogmatism. rigidity,
and non-acceptance,

Responses to the questions were quantified according to a rating scale. Ratings
of the criteria within cach classification were averaged to obtain a rating for cach
classification. A composite interview score was obtained by summing the {our
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classification ratings.

Interviews were recerded and responses were rated by both the interviewer
and =maother counsclor cducator who listened o the audio recardings. An inler-
rater reliability of 0.74 was obtained by calculating the Pearson Product-Moment
correlation coefficient for the first 35 pairs of intervicw ratings. Afier the first 35
interviews, ralings were assigned by only the interviewer.

The intercorrelations among the four classification ratings and the composite
interview ratings are shown in Table 2. Correlations between the classification
ratings and the composite interview ratings ranged from 0.70 to (.82, Correla-
tions among the four classification ratings ranged from .17 to 0.56. An internal
consistency coefficient of .73 was obtained for the rating scale by applying the
cocflicient alpha statistic (Cronbach, 1951).

Table 2.
Intercorrelations among the four classification ratings and the
composite interview rafings (N=18%)

Variahle 1 2 3 5

. Pyychological Health . 54 ) 8
. Motivation A7 By .70
. Competency - . 82
. Tolerance/Regard 2
. Composite Inteiview -

*Includes the 36 participants in Study #1 and the 12 addiional parucipants in
Study #2.

Quicome Measures for Study #1

Ratings of the applicants’ responses during the inlerviews were compared o
two outcome measures obtained from students in the Fundamentals of Counscl-
ing Class: (a) ratings of counseling performance during role plays, and (b) scores
on achievement tests. Counseling performance was assessed during ten minute
tole plays. Client roles were played by other students enrolled in the course. Top-
ics that served as the basis of the counscling interaction were randomly assigned
to each “client’ and included carcer issues, academic issues, relationship con-
cerns, and family life.

The instructors evaluated counseling performance ol each student on a five-
point scale. Ratings of 1, 3, and 5 were defined as {ollows:

S — The student was able to consistently (rack the client's communication,
responding empathically to both affective and cagnitive messages.

3 - The student was able to consistently track the client’s conwnunication,
responding to either alfective or cognitive messages, but not hath.

1 - The student was able lo engage in verbal conversation with the client, but
did nol demonstrate ability to empathically respond Lo client messages.

1
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The instructors assigned raungs of 2 and 4 when student performance fell
between definitions. Ratings ranged from 1 w0 5: the mean ratmg was 3.63 with a
standard deviation of 1.11.

Achievement tests included o instructor prepared examinations, a midterm
and a linad, addressing the objectives and content of the course. The nidterm con-
sisted of 20 multiple choice, 51 short-answer, and 18 essav questions. There were
139 points passible on the midier examinaton, The final ¢xamination consist-
cd ol 38 multiple chuice and [0 snort answer guestions, with 76 wotal points pos-
sthle. The majority of the questions on both tests required stude. s to select or
campose facilitattve responses. Some of the items on the tests requested respons-
oy (o ethical situations. The raw scores from the two examinations were wtaled to
form the outcome measure of acadenne success. Raw scores ranged from 149 to
202, having a mean of 177.5 and a standard deviation of 1582

QOutcome measure for Study #2

The outcome mecasure {or the Practicum in Counschng class was obtained
from ratings of wanscripts and audio Lapes of chient interviews. Two University
practicum mstructars who had reviewed student transeripts and audio tapes dis-
cussed e students” progress and agreed on evaluations based on the following
criteria for a [ive-point raing scale

5 - demonstrates facilitative responding and appropriate use of a varicd coun-
sching techniques: demonstrates understanding and application ol counseling the-
oy Lo client situation

4 — demonstrates facthitative responding and appropriate use of some counsel-
ing techatgues and mimimal understanding and apphcation of counseling theory
to client situation

3 — demonstrates facihitative responding, but minumal use of counseling tech-
niques and/or minimal understanding and application of counscling theory to
chient situation

2 — needs to showe improvement in [acihitative responding, use of counseling
techniques. and understanding and application of counseling theory to client sit-
mation

I - does not demonsteale ability to acquire tmnumal shifls m lacilitative
responding or use of counseling techniques

Findings

In cach of the two studies, Pearson Product-Moment correlations coeflicients,
obtained by using MYSTAT Stuatistical Applications {Hale, 1990), were used to
compare the Composite Interview ratings with the outcome vanabies. The corre-
lations found in the first study are shown in Table 3. A correlation of 37 between
Composite Interview ratings and Performance ratings conducted during the Fun-
damentals of Counseling ¢lass was statistically significant (p < .05). A correlation
of .42 between Composite Interview ratings and test scores obtained from the
Fundamentals of Counseling class was also statisticall. significant (p < .05).

.
40 4 1) ALABAMA COUNSELING ASSOUIATION JOURNAL




PREMCTING SUCCESS

Table 3.
Corrclations between Interview Ratings, Counseling
Performance Ratings and Test Scores

Yariable 1 2 R
I. Composite Interview - - R 41
2. Performance - - g7
3. Test Scares, ..

=p< (15 *p < 0.

In Study #2, the Composite Interview ratines was compared with Practicum
ratings. A correlation coellictent ol 71 between Compostte Interview rafmgs and
Practicum ratings was statistcally sigmifteant op < G010,

Discussion

Preliminary findings indweate that a strue ured preadmssion mteryview nuy be
uselul in predicting how well studemts wil. perform in practicum experiences.
Student role plays and written tests in the Sundamentals of Counseling cliss
required responses related primanly o the practice of counseling. Suceess i a
course taken early mastudent's counseling program m w hich both a performance
rating and fest scores are inclided as evaluatise measures i be an indication
of how well the student will develop counsehing skills.

The cotrelabon Between the Composite Inlerview ratmes and ranings ol
Practicum performance assessed Liter i the students” program aceount for nearly
50% of the vanance. Tius preliminary finding indicates that preadnvission inter-
vicws may serve a umque funciion in the admission process. Undergraduate Grade
Point Average and Graduate Admission Tests have shown predictive abifiy lor
other cutcome measures such as comprehensive graduate examinatons and final
graduate grade point averages {(Norem & Magnuson, 19971 However. tinding
predictors of the practical skills invoived in counseling has heen more difficult,

There are several fimtations of this study. The sample azesan both studies are
relatively smal and have been drawn from only one university program. The
interview protocol is in the development phase: theretore, the lack ol standard-
izaton could be expected o hmit the interviews” rehiability and salidity . Inter-
rater relinbihity is expected to improse as the interview protovol ss further relined,

Statistical findings are specilic (o the counselor educaiion program for which
these interview protocols and procedures were developed. Criteria Tor academie
suceess and counseling performance witl vary among counsclor education pro-
grams. Therelore, the variables used to predict success must be Gadared 1o the par-
ticular expectanons and requirements of each counselor education progiam

The most important finding in this study was that intersiew ratigs could sig-
niftcantly predict student success ina course which emplosed measures of coun-
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seling perforance and academic achievement. and in ratings ol performance in
a practicum course. The use of standardized, objective criteria for the interview
ratings provides a basis for revision and improvement of the interview process. A
standardized interview protocol. including objective criteria, shows promise of
facilitating the selecuen of applicants who will acquire and demonstrate compe-
tency in counseling skills.
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A MESSAGE FROM DR. MARCHETA MCGHEE,
PRESIDENT OF THE ALABAMA COUNSELING ASSOCIATION

Empowerment Yrough Social Action with C.OLL.

Over the past monthis as president of the Alabamna Counseling Association, [
have promoted my theme of Empowerment through Social Action with C.O.PE.
In cach issuc of the Quarterfy 1 have taken the time to focus on the last four letters
C (Cooperation), O (Organization), P (Participation), and E (Education). I have
seen how cach one of these letters has come (o life in this organization and through
the efforts of everyone connected with the Alabama Counscling Association.

This has led me to the focus for this journal piece on the {irst part of our theme:
Empowerment through Social Action. When | look at this section of the theme, §
ry to determine what import this has for counselors. Of course, | have always
been taught that if you want to understand something try to break it down and
come up with an answer. So, let's look at the word empowerment. The basic def-
inition of empowerment (Webster's, 1991) focuses on “the giving of authority or
official power 10.” So what is this saying?

In the 1980s we constantly heard the word empowerment. Actually, it became
a "buzz" word for the decade. We were charged as counselors to “emipower” our
clients. I developed a personal definition of empowerment to mean that we were
teaching our clicnts/students/patients the importance of being a voice for their
issues, helping them to realize that what they wanted regarding the direction of
their lives needed to be expressed assertively, and helping them learn to be advo-
cates for themselves. With this personal definition in hand, ! proeeeded to work
with my clients and students.

I have come to atime in my life where 1 must stop and assess where I am pro-
fessionally. What are my goals and dreams for the future? Am | feeling empow-
ered? Has anyone given me the authority to be a voice and advocate for my pro-
fession? Then the thought came to mind: If  am nol an advocate then who is? It
reminded me of all the talks I had with miy sludents and clients and of the “pep”
talks with them regarding being the captains of their ships. I know as a profession
we are faced with so many challenges, changes and opportunities. Some of these
changes involve issues of managed care and organizational disaffiliation to name
a few. What will we do as professionals? We can empower ourselves lo be more
socially active. We have a professional responsibility to be more socially active
and participate in promoting social legislation.

The next part of the theme focuses on social aclion. For a long time, we were
taught to ignore the role of social context on change. In the 1960s, when there was
a lot of sccial and political upheaval, the profession was not able to respond to
the many social issues. The profession was unable (o handle such issues as civil
rights, women's rights, the Victnam War, counterculture, and drugs (Peterson &
Nisenholz, 1995). Now we arc sceing the impact this lack of understanding of the
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importance of social context had on the profession. We must sce clients/students
from their sucial context. That brings me to the conclusion that we must know
and be involved in what is happening socially and environmentaily.

When I look back at counseling history on the concept of social action and
commitment, there are so many of the “greal” founders of counseling theory that
were socially active. The first name that invades my mind is Alfred Adler. A very
important concept in his theory is gemeinschafisgefiill which translates into
social interest. He stated that we mwst realize that we are a part of a larger social
whole, not fragmented, His work through lifc focused on such issues as crime,
war, nationalism, and many others. There are other prominent theorists that
addressed issues of social consciousness: Mastow, Rogers, Frankl, Ellis, Skinaer,
and Erickson. In a book written by M.Scott Peck (1987), The Different Drum:
Community Making and Peace, the issues of prejudices, religious beliefs, and
cultural backgrounds are addressed extensively. He supported the concept of
comsnunity connection. Accarding to Peck, this is a concept that should be shared
by all people.

I have discussed what it means to empower and have shown the historicat
precedent that has been set regarding social action by some of the major names
in counseling. The next part of the theme deals with what we can do. As effective
counselors, we must have the knowledge and skills 10 deal with these issues:
empathic understanding; an ability to listen; knowledge of social and political
issues and the impact these have on famtlies; and insights into how people mod-
ify their actions. As counselors we must realize the impact of such issues as sex-
ism, racism, classism and any other “ism” on our clients and ourselves. ‘

What can we do? First of all, we need to make a decision to be socially active.
I hope as I go through this in more detail you will inake a decision to move for-
ward with your social activity. There are really two ways you can proceed. The
first involves what Peterson and Niscnholz (1995) called inner work. This is on
(the intrapsychic level. It invoives such things as:

* Opening yourself to new opportunities

+ Taking the time (o listen to yourself

+ Allowing yourself to be you

* Learn to live the tenants you espouse

* Learn the importance to taking care of yourself through exercise, nutrition,

time management, relaxation, association, and laughter.
1 realiy like the coneept of laughter. For me [ have used it as “medicine™ for some
of the most painful experiences.

On to the outerwork. We must take action as counseling professionals. Fol-
lowing are some suggestians:

* Be politically active. We can write letters to legislators, call efected offi-
cials, and support political candidates. The American Counseling Associ-
ation offers training on government relations training at the national level
for its members.
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* Be invaolved in service organizations. There are so many agencies and
communily organizalions in your area where you can become involved
such as domestic violence and civil rights organizations.

+ Fimally, be involved in crisis and disaster preparation and response. The
American Red Cross offers introductory training in Disaster Services and
Disaster Menta! Health wraining. These courses prepares participants (o pro-
vide the specific activitics and interventions necessary 1o meet the imme-
diate disaster-related mental health needs of people alfected by disaster.

The list of inner work and outerwaork can be expanded 1o include so many
more areas that hold personal significance. The idea is (o help you realize the
tmportance of giving yourse!f the anthority or power to move ahead and become
an advocate for your profession. caunseling.

We can all sit back and complain about contenmiporary issues and chatlenges such
as managed care, The American Counscling Association and its reorganizational
efforts, and issues such as multiculturalism, racism. and sexism. In the final analy-
sis, we can make a difference by being involved. History has proven this to us.

Complaining never solves anything. U is the action part of this theme that
makes it work. Ot course this action cannot oceur without you, the counselor. So
let us move forward with excitement and anticipation. Yes, change does bring
about a cerlain amaount of anxiety. That's vatural, but as counselors we must not
he preblem-focused. but solution-oriented o cffectively face these challenges.
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Editorial

During the past ten months we have come to view the ALCA Journal as a col-
laborative effort made possible by contributions of the Assacciation, the Editorial
Board, the authors, and the readers. We are pleased to submit Volume 23, Num-
ber 2 of The Alabama Counseling Association Journal as a product of that col-
laboration. This issue features Dr. Allen Wilcoxon's lead asticle offering valuable
suggestions {or strengthening professional writing skills. We hope his excellent
article will stimulate readers to submit manuscripts for Volume 24! Yours will be
welcorned!

We also welcome this opportunity to publicly acknowledge the Editorial Board
members’ multiple silent contributions. In adherence to the blind review process,
thesc professional counselors anonymously invest expertise and time in review-
ing manuscripts, determining appropriate publication recommendations, and
offering assistance to authors for improving their manuscripts. We value our
opportunity to work with Ingie, Darrell, Joyce, Judith. Frank, Windell, Margaret,
Cheri. Nancy, Jamie, and Jamic! Subsequent to “Successful Submissions for
Publications: Motions and Suggestions”™ you will find advice that scveral mem-
bers of the Editorial Board offer to assist and encourage authors.

While many of the titles contained in this issuc of The ALCA Journal address
specific segments of the profession, we believe readers in all areas of the coun-
scling profession will find the articles relevant and useful. Basilia Softas-Nall,
Christine Breicr, and Tracy Baldo propose a supervision intervention termed
solution-focused process recall, which is a modified application of interpersonal
process recall. This article should be of interest to supervisors in both clinical and
academic sellings.

Marcheta McGhiee and Jamie Satcher report on a study designed to predict job
satisfaction among rehabilitation counselors in Alabama. Their findings may sug-
gest variables that contribute to counselor satisfaction in all scitings.

Dale Wayman offers suggestions for counselors working with clients in rural
Appalachia. We cncourage counselors in all settings to review the article for
informanon that wall empower them to work more cffectively with this client
population.

We also encourage counselors in diverse seltings to consider the recommen-
dations provided by Jamie Satcher, Karla Carmichacl, and Jeff Todd for working
with clients who have a disability and arc gay. Although this article is specifical-
by directed towards rehabilitation counsclor educators, we believe the content of
the article will be of inlerest to practicing counselors as well as counselor educators.

The review of admission procedures of counsclor cducation programs provid-
ed by Denny Chi-Sing Li. Richard Canada. and Mee-Gaik Lim will increase
counselors” awareness of another element of our profession’s rich history. These
authors call on the profession to scrutinize procedures for selecting counsclors-
in-training.

J
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The issue is culminated with a chapter from Pamela O. Paisley and Gienda T.
Hubbard's comprehensive text, Developmental School Counseling Programs:
From Theory to Practice. These authors provide concrele illustration of ways
developmental theorics apply to individual counseling. Again, we offer this as a
resource for school counsclors and their colleagues in other scttings who work
with children.

KEN NOREM AND SANDY MAGNUSON

I
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8. ALLEN WILCOXON

For many in vur profession, the thought of wnung for publicaton holds
inrigue, awe, terror. and exen pleasure. The nouon of expressing one’s deas in
written form, whether as synthesis, cemmentary, novelty, or scientific discovery,
represchts an array of chatlenges. many of which scem so considerable that one
may be defeated before even beginming. That's really oo bad! Most counselors
have the intetligence. insight, skill, conviction, and even the time to commit their
ideas to written farm for dispersal among their colicagues in a professional out-
let such as a journal eniry, However, many times. the barriers that impede their
suceess are athitudinal, informational, or experiential in nature rather than intel-
lectual or organizabonal. Again, that’s too bad. particularly because many
praspective publishing counselors have much to offer to professional readerships
(McGowan, 19971, This article is intended to examine various clements of the
publicatton process thal might sssist aspiring authors as they lace and defcat
“dermons™ that are possibly more personal “enenues™ than professional ones.
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PUBLICATIONS

Attitudinal Considerations: Truisms and Passions

“Publish or Perish,” "Write or Wither,” and a variey of other professional tru-
isms have endured within the “publication culture™ for many decades. Perhaps
these notions existed initially as a conmuentary about unique setiings (e.g., acad-
emia, research institutes, ete.), but they have come (o permeate the context of
writing for professional purposes. Ifrom these points ol reference. one’s initial
thoughts concerning writing for publication nuglt likely be discouragement or
anxiety. While there is considerable accuracy in these truisms regarding the actu-
al labor of writing for publication, (o he defeated by the initial “demon”™ of an atti-
tudinal obstacle is unfortunate for aspiring authors.

Other (ruisms are equally accurate regarding the attiludinal barriers one
encouiters af the outset when considening »*ing for professional publication.
For example, “Ever the fongest rip begir . iih the first step™ or even “Easy does
it” could be useful thoughts to consider. Even the notion of “Take small bites and
chew well”™ offers remarkable application [or affecting the attitudinal factors in
writing.

Human-service professionals have a unique perspective from which they can
examune the imtial atitudinal barriers {0 publication: process versus task
(McGowan, 1992}, Essentially, our profession demands thal we approach
ailemplts to assist with human dilemmas as a process of gradual change, usually
accompanied with intermittent difficultics. to achieve an ultimate desired end.
Unlike a discipline in which one can pursue the completion of a task with likely
straight-line success so fong as the initial premises and organizational plans are
sound, counscling demands Gt we employ patience, diligence, and an inherent
belief in a successful outcome in order not o be defeated as the outset. This atti-
tude 1s clearly applicable in the process of writing for publication.

An equally compelling faclor in ene’s attitude toward wnting for publicaton
is 1o view the process as having personal meaning. A well-decumented aspect of
burnout in the work setting is the tendancy to depersonalize one’s work. From this
perspective, one's work is viewed as an activity with neutral or even punitive oul-
comes rather than reward and esicemn. While a cerlain objectivity is required as
one encaunters the process of editorial review, this form of realism should occur
far later in the writing process. Most successful authors will confess to some
sense ol impassioned commitiment 1o their work as they Tormulate their iniiat
plan and eftort, If one envisions writing for publication as being similar to writ-
ing areport or term paper, such tedium can promote depersonalization and resent-
ment which can defeat the author at the outset. Rather than the defensive nature
of writing to avoid an outcome such as “perishing” or “withenng,” an attitude of
writing to accomplish something with personal signficance and meaning stimu-
lates and invigorates one’s eftorts. Like so many components of contemporary
lile, writing for publication is grounded in one’s personal investment in the cre-
alivity, discipline, and energy needed to accomplish an outcome that features an
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almost intimale drive for success rather than a desire for completing a task. Per-
haps “Write and Enjoy” would be a wonderful truism to promote on a wide-scale
basis similar to the more traditional axioms of drudgery and woe!

A final attitudinal consideration that aspiring authors should censiuer is the
importance of persistence and task-orientation. In that most practicing rounsclors
have successfully completed graduate study, they will have an appreciation for
the traditions of “Type A behavior” (i.e., driven, cerebral, sequential, organized
approaches to completing defined tasks). The noted author and humorist Garrison
Keilor once said “Writing is a lot like doing dentistry on cadavers. You work all
day doing small tasks and then when you're finished, no one notices your work.”
While there may be some accuracy in this statcment, a more applicable notion is
that the work of writing for publication requires discipline and focused effort. The
aformentioned elements of viewing writing as a process with personal meaning
are significant but cannot offset the need for disciplined library rescarch, formu-
tating multiple drafts, and grinding out sentences (McGowan, 1992). In this
respect, one might recall the response from Agatha Christie when she was asked
about how to begin the process of wriling when she noted “First, you read; then,
you read; then, you read somne more.” Similarly, the suggestion that “You can
never go wrong so long as you have your pen on paper™ (or possibly “fingers on
a keyboard") denotes the importance of the focused work cthic as an attitudinal
consideration in professional publication efforts.

In summary, like much of what human-services professionals encounter in
their work with clients, one’s initial attitude can be the difference between suc-
cessful initiative or neglected aspiration in writing for publication. A perspective
of commilted diligence, tempered with realtism and grit, can ofllen create the ener-
gy necessary to develop a document with personal significance, The impertance
of overconting these attitudinal barriers is that once some initial work is com-
pleted, the author will be encouraged to continue. In this regard, “Nothing breeds
success like success™ might be the most notable truism of all concerning one's
altitude in writing for publication.

Informational Considerations: What are My Options and
What are the Procedures?

Coincidenlal with the attitudinal considerations one faces in writing for publi-
cation are the informational considerations for such efforts. A variety of informa-
lional areas affect writing for publication, though the most notable concerns are:
(a) information about possible avenues for publication, (b) information about the
guidclines for authors submitting manuscripts, and (c) information concerning
the process of editorial review. In that each of these spheres of information fea-
ture significant aspects (o consider in writing for publication, they will be con-
sidered separately, then in combination threughout this section of the article.

6.2
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Possible Publication Avenues

Ofien, aspiring authors have a somewhat narrow perspective concerning their
options for publication cfforts; actually, many options cxist! In examining these
sclected examples, I have decided to offer examples from my own work nnly
because I have greatest familiarity with their content and the ways in which they
illustrate the intended focus of this article. I trust this approach does not appear
to be self-ingratiating but, ratlicr, simply illustrative for the purposes of the article.

As an initial venture, onc's “best bet” for a successful publication begins with
an activity feawring little written work. A professional presentation is an activity
that requires onc to conduct library research, organize ideas in a logical and
sequential manner, produce briel summary documents, and articulate an idea with
a professional audience. A professional presentation features deadlines for sub-
mitting proposals and for preparing tangible final products that can assist
immensely in the work one must accomplish to develop a publication (author
note: this manuscript 1s being written using the outline of a presentation for the
1997 AICA Fall Workshop). A rclated benefit from ap  fessional prescntation as
an intermediate task in the publication process is the feedback and dialogue with
colleagues to assist in additional reading, overlooked perspectives and “blind
spots,” and collaboration with ce-authors. From my own experience, a presenta-
tion it October 1996 (Wilcoxon & Archer, 1996) was quite helpful for a publica-
tion (Wilcoxon & Archer, 1997) related to a topic of interest for both myseif and
my co-author. In some instances, the abstract from a professional publication will
serve as a publication from the proceedings of that professional conference.
Despite appearances to the contrary, a professional presentalion is an excellent
avenue to assist in the publication process.

Concerning actual written documents submitted for editorial review, mush
vartely exists in terms of avenues for professional publication. Commentaries,
articles, or position papers in professional publications such as newsletlers or
service butletins may not feature the same rigor or the same notoriety as that asso-
ciated with an empirical work in a high-profile journal, but they are legitimate
activitics that can assist in publication efforts. Many authors find their work in
such avenues to be important preludes to more lofty goals. In most instances,
these publications are not “refereed” or “juried” (i.c., revicwed as “blind™ or
anonymous manuscripts by an editorial board) but they arc contributions to the
professional literature that may lead o subsequent efforts on a more ambitious
scale. For myself, a newsletter article | once wrole was refereed and served 10
stimulate interest for both the newsletier editor and a graduate student compiet-
ing her master’s thesis (Wilcoxon, 1985a). As a related item, aspiring authors will
nearly always find newsletter or bulletin cditors to be appreciative of offers for
prospective entrics for their publications.

A book review is perhaps one of the more overlooked yet notable publication
avenucs available to those wishing to publish. The elegance of a book review is
that it represents a finite task, typically with a finite structure (e.g., word or sen-
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tence restrictions, limited opportunities for personal commentary, ete.), but some
editorial review.  found that the discipline and assistance from the journal editor
it completing book reviews were of great help in developing my interest in writ-
ing for publication (Wilcoxon, {985b). Additionally, once [ completed the review
af this text, my own interest in clinical supervision was pigued to the point that 1
pursucd a formal zupervisor status with a professional group. Once again, wriling
{or personal reasons can ofien lead 10 personal benefit! While most book reviews
are not refereed, they are mare rigorous and featare a format that demands disci-
plir- { and focused writing.

<« integrative summary can he a very stimulating and creative avenue for
publication. In most instances, integrative summaries are attempts o juxtapose
and synthesize traditional andfor contemporary ideas into a meaningful whole.
These works frequently feature & compare-contrast ¢lement that stirs readers (o
consider aspects of ideas. theories, or notions that they might have otherwise
overlooked. For example. one might examine the integraiion of a traditional
approach to career exploration with elementary children that considers develop-
mental readiness for using technology at different grade levels. Or, one might
examine the sunilarttics and differences between Structural and Integencrational
approaches to family therapy as they might affect intervention ¢fforts with per-
sons diagnosed as a Borderhine Personality. For myself, [ have found that two (2)
integrafive summaries T authored in my carcer were particularly satisfying and
enjoyable. The imtial article was entitled “Healthy Family Functioning: The Oth-
er Side of Family Pathology™ (Wilcoxon, 1985¢) and the other was “Grandpar-
ems and Grandehildren: An Ofien Neglected Relationship between Significant
Others”™ (Wilcoxon, 19871 Tn each of these entries. 1 found the library review to
be quite enjoyable and the integrated products were really useful for my (eaching
and practice. The two (2) essential elements for a successful inlegrative summa-
ry are novelty and application. If the idea is dated or already in print. its novelty
ts diminished considerably. Similacly, if the idea is novel but impractical for
application purposes, it may appear to be primarily a cerebral exercise that might
be publishable only in an obscure cutlet. In most instances, edilorial management
of an infegratve summary etatls refereed or juried review.

A denvative of the inlegrative summary is a publication devoted to contem-
porary issucs. An article featuring a particular tepic or an amay of topics may
inform and stimulate a professional readership. For example, an integrative sum-
miary devoled 1o the cthical issue of disclosure or confidentiality when a third par-
tv is unaware of a conftrmed diagnoesis of HIV+ or AIDS with a client currently
being served by a counselor would be an integrative summary of a contemporary
issuc. Similarly, examining vanous trends in practice, legislation, and regulation
affecting school counselors on a national scale could he informative and exciting
o a professional audience. For myself, I lcarned a great deal in working as a co-
author with a colleague {Dr. Robert Comas) o examine a contemporary issue
from a perspective with which I was somewhat unfamiliar (Wilcoxon & Comas,
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1987). Even more inferesting was the array of letters and calls from readers react-
ing to an issu¢ cniry I authored entitled “He/ShefThey/l? Tmplied Sexism in
Speech and Print” (Wilcoxon, 1''89), In fact, one reader took the time to send a
rather scathing letter noting the irony of an article on this topic containing the
phrase “rule of thumb,” which 15 in fact a 16th century law allowing a husband to
heat his wife so tong as the stick used was no wider than his thumb!

As with the integrat ve summary, reflereed review of a manuscript devoted to a
conternporary issuc would be founded on two (2) key clements, these being: (a)
comprechensiveness, and, (b) variety. Scrutinizing a contemporary issuc from
only one perspective resembles advocacy more than examination, thereby sug-
gesting an ulterior motive which many editorial reviewers will find offensive or
myopic. When cxamining a contemporary issue, a comprehensive review is essen-
tial for emphasizing its unigueness. Stated otherwise, another truism emerges: “If
there’s only one side, there is no issue.” Variety is also important in examining a
contemporary issue. Variety should be demonstrated in entries from multiple jour-
nals or sources, multiple research findings. multiple opinions. and multiple sug-
gested resolutions/actions. To think of a contemporary issue publication as a syn-
opsis of literature that readers could uncover if they decided to investigate on their
own is a good guideline for authors to use in developing their manuscnopt.

Many human-services professionals are mterested in reading multiple but suc-
cinet entries concerning a particutar theme. In this regard. annotated bibliogra-
phies are an excellent avenue for publication available to authors. Summaries of
texis, articles, or similar professional works examining a specific topic are quite
beneficial to journal readerships. Unlike a book review, an annotated bibliogra-
phy ts devoted to a topic that can serve o introduee refevant lierature to a prac-
titioner searching for resources, For example. a 15-entry summary of approxi-
mately 2 paragraphs cach devoled to both empirical findings and applied notions
for counseling families with a member who has Alzheimer’s disease or who have
encountered financial ruin or who have relocated into a new culture can be
uniquely helpful as a starting point to learn ahout these topics. An annotated bhib-
liography may be an inital by-product of a literature review for a subsequent arti-
cle or possibly a hiterature review for a class project, thesis, or dissertation. In my
own experience, | elected to wrile an annotated bibliography to ilustrate its util-
ity with a group of doctoral students and found 1t vielded contacts from a number
of practicing counselors (Wilcoxon, 19806aY. Most annotated bibhiographies are
subjected o referced review and may feature requests for nmnor or even major
changes prior to their acceptance for pubhication.

Perhaps the majority of entries in counseling-related journals are those typi-
cally noted as application works. Because aurs is often an inexact science, the
signficance ol publications devored to examimng the “How-107 or “What-to™
aspects of practice often hold great interest [or professienal readers. Those con-
sidering developing an application work for possihle publication should be aware
of the potential impact of their ideas and clams. To suggest an activily m a rec-
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ognized professional outlet such as a journal is to endorse a behavior that might
have direct or indircct effects on clients, thus the ethical obligation to examine
fully the implications of a suggested practice is considerable. Discussions of nov-
el methods, “In-the-Field"” techniques, and possible remedies for practice con-
cerns should have a basis in recognized literature rather than simple intuition.
Application works are perhaps the most scrutinized version of manuscripis sub-
mitted for publication since their appearance in a professional outlet is tanta-
mount to endorsement by that journal. However, desgite concerns regarding these
obvigus precautions, application works are great contributions to the human-ser-
vices literature since they often inspire otlers (o ofler commentary and rejoinders
appearnng in the same or subsequent publications. [ ence published an article enti-
tled “One-Spouse Marital Therapy: Is Informed Consent Necessary ™' (Wilcoxon,
1986h) that was immedialely followed by a personal commentary offered by the
journal editor questioning the entire premise ol the article (Kaslow, 1986). From
this experience, I would offer that in taking a position with an application work,
one should be prepared for an immediate reaction! The essential and shared
desire of cthical practitioners is to improve upon the services to clienls and to
advance the profession, thus application works often serve to answer as well as
prompl questions among colleagues, both of which represent meaningful contri-
buticns to the ficld.

Data-based research works are often viewed as the most difficult forms of
publication in professional outlets. Nothing could be further from the truth! When
the method is sound, the statistics are appropriate, and the conclusions are tied
directly to the analyses, a data-based research work is often the casiest form of
publication. In mmany respects, such a publication is maore of a “report” than an
“article™ since the basis for the manuscript is a completed research project rather
than a review of an issue or a suggested practice for an applied need. Again, a
data-based research work will be subject to refereed review, but frequently yields
only minor revisions for publication. A varicly of data-based research waorks may
be published in professional journals.

Findings fromn data-based rescarch works may also lead 1o a number of subsc-
quent outcomes that extend far beyond the publication. For example, onc of the
more popular approaches in a publication featuring research data is the use of sur-
vey outcomes refated to large-seale issues. For example, T and another counsclor
cducator in our state (Dr. Richard Hawh) secured a small AIACD grant o con-
duct a survey of staic AACD associations regarding their continuing cducation
practices and services (Wilcoxon & Hawk, 1990). The results of this survey were
requested by AACD and were used to develop a strategy for encouraging states
to emphasize certain types of continuing education offerings to assist their mem-
bers. A similar outcome was reflected in a request from the American Mental
Health Counsclors Association (AMHCA) to scrutinize data published by myself
and another counselor educator n our state (Dr. Stephanie Puleo) concerning the
professional development needs of mental health counselurs (Wilcoxon & Puleo,
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1992). More conventional e¢xamples of data-based rescarch would involve in-
ficld studies featuring more elaborate statistical analyses. A practitioner in our
state {Dr. Francis Strick) published onc of the most notable studies concerning
dissociative experiences of adult survivers of sexual victimization (Strick &
Witcoxon, 1992). This work has been referenced on multiple occasions by those
wishing 10 extend her research In using either survey or in-ficld methods, the
actual use of data to support conclusions reflected in the text of the article por-
trays the heritage of the Scientist-Practitioner model advocated by pracuicing
counsclors, educators, and supervisors,

A final category of publication avenues is atypical entries that might include
novel or “cther” categories of publication efforts. Within these atypical entrics
might be creative works such as poetry (Wilcoxon, 1983), interviews with noted
professionals (Good, Fischer, Johnston, & Heppner, 1995), humorous/eniertain-
ing publications uniquely fashioned for a professional readership (Dooley-Dick-
ey & Satcher, 1991, or even yiginal models refiecting theoretical or philosoph-
wcal notions not currently featured 1a practice or professional literature (Wilcox-
on, 1990). Atypical entrics i1 the professional literature usually feature unique
formats or organizational schemes that, despite their unconventional form and
content. offer a definite contribution 10 the professional culture and potential ser-
vice fo clients. Atypical eniries often prompt refereed review by one or more
zuest reviewers specially shlied o assist the editor in examining the manuscript
for its contribution 1o the field.

Combinations of these vanous avenues are also guite common for those
wishing (o have their works published in professional outlets. For example, the
article concerming grandp wrent-grandchild relationships (Wilcoxon, 1987) was
refashioned as a book chapter 10 an edited text {Wilcoxon, 1991). Similarly, the
contemporay issues article co-authored by Wilcoxon und Comas (1987) served as
the framework for another fengthy integrative sumimary in a subsequent article
(Wilcoxon, 19931 A particularly attractive approach to publication is reflected in
the use of programmatie writing (Gladding & Wilcoxon, 1987) in which onc
identifies a particular multifaceted theme or concept in library and/or data-based
research that s then examined from a vartety of vantage points. | was privileged
to work as a co-author with a now-deceased practitioner in our state (Dr. Sandy
Apolinsky) en an array of articles devoted to interventions with adult survivors
of childhood sexual vicumuzation. Specifically, one article was both an atypical
and an integrative sumsary entry examining moral development of these clients
(Apolinsky & Wilcoxon, 1991a); a second article examined the specific inter-
vention techmgue of symbolic confrontatton in a group work with these clients
(Apolinsky & Wilcoxan, 1991bY; and, a third article examined an entire 12-week
procedure (inctuding symbolic confrontation) as an intervention modet for these
chients (Apolinsky & Wilcoxon, 1991¢). In this way, the programmatic approach
to examining specific clements of the topic were emphasized and submitted for
review ¥ith different readerships. A final example of a combination concerns the
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use of an applied work followed by a data-based research work, A collecague and
I pursued this approach when we introduced 2 suggesled format for promoting
canjoint marital therapy (Wilcoxon & Feanell, 1983). then followed the applica-
tion wouk with a data-based research work in which the praposed format was
actually fictd tested 1o determine its utility for accomplishing the task (Wilcoxon
& Fennell, 1986). In a programmatic way, the natural progression of the applica-
ton work followed by the data-based research work allowed an opporumty 1o
suggest the cancept. then 1o test its applied utility.

The generous use of personal examples in this section has been based on the
notion that silustrations often serve (o strengthen the poant of a text. Typically, one
can wentily examples of many of these publication avenues i single issues of
professional journals.

Guidelines for Manuscripts

Many times. one may have identified a specific pubhication avenue but be
unavware of the specilic aspeets of manusenipt preparation. To use an analogy,
“one may have a marvelous gift wrapped in a very unattractive pachage.”

Every reputable professional outlet provides “Guidelines for Authors™ in their
issues as a means of providing a structure of expectations for prospective authors.
These guidelines are often treated as sacred! Typical components of “Guide-
lines for Authors™ will be statements concerning maximum manuscript length,
notations about referencing formats. numbers of copies (o accompany ihe oripi-
nal manuscript. diskettes preparation and preferred word-processing programs,
and use of nonsexist and nondiscriminatory language. Thus. manuscripts devel-
vped with disregard for the expected format may be returned for reyisjon hefore
they are even read (MeGowan, 19971 Similarly, manuscripts submitted with in
adeqoate numbers of copies. improper referencing. or even highly personalized
and unsubstantiated claims reflecting personal agendas will likely not be disirib-
uted among cditonal board members.

Those wishing 10 be successful 1n publication should have great famihanty
with and adherance (o (hese published puidehines. However, there are many
unpublished guidelines for manuscript preparation that authors should know in
terms of informatianal considerations for publication A careful review of any
randomnty selected array of professional publications will reveal the expectations
for professionalism. responsibility, and propricty among professional outlets.
These unpublished guidehines often serve as pryotal points in determining suc-
cessful or unsuccessful publication efforts. Essentially, these items reflect a
Mtenor ol excess™ fie . oo much or oo litdes related 1o the content of the manu-
seript. Some examples arc.

“Too Many Errors” - munusenpts wil'y excescive spelling, grammatical. of syn-
tax errors

“Too Lengthy™ - protracted besonu necessary length even 1f within page
maxHnums

“Too Disorganized™ - difficult 1o follow with no clear hine of premise ar conclusion
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“Too Dated” — a review of literature and/or data that ignores mare contemporary
findings

“Too Repetitive/Redundant™ - repeatedly making the same point

“Too Argumentative’ — outbursis or personalized commentary similar to “Let-
ters to the Editor™

“Too ‘Jargonish’* — undisciplined esoterica with vague or capricious meanings

“Too Apologetic or Indefinite’” — a minunal contribution or one with Iimited clarity

“Too Definitive” — aitempted clarity and complete resolution of a complex issue

“Too ‘Gimmicky’ or Unsubstantiated” - lacking in scholarly content or ground-
ing in literature

“Too Unrelated to Readership” - possibly a greal work but for the wrong
audience

“Too Impractical” -- suggestions/ideas that would only have limited apphicability
From only this partial list of “excesses,” the need 10 develop manuscript con-

tent with objective, professional. and collegial features would scem clear. Essen-

tially. respecting the published and unpublished guidelines for professional man-

nscripts represents a notable informational consideration for authors.

Editorial Review: The Interminable Waiting Game

Once a manuscript is developed and submitted to a professional outiet, the
process of editorial review begins. Novice authors are sometimes unaware of the
considerable delay in the review process. Scasoned veterans will also note that
the delay in editorial review can seem interminable. Editors and members of their
editoral boards are people with lives outside of reviewing a manuscript submit-
ted for their consideration A few items of mformational consideration are in
order for this area of publication cffor

Along with providing all materials required in the “Guidelines for Authors™
for the publication outlet, authors should offer a brief yet clear letter of introduc-
tion to the editor. Most cover lctters feature a very brief commentary about the
manuscrpt (1-2 sentences), acknowledgement of co-authors {where appropriate),
and simplc professional courlesies. Allempts to ingratiate onc’s self to the editor
or to convince the editor of the readiness of the manuscript for immediate publi-
cation are distracting and unnecessary. Authors should understand that the editor
is ncither friend nor enemy to the author; the editor is the gate-keeper for the pro-
[essional outlel and. thereby, the “protector” of the reputation of the autlet. In this
regard, the process of editorial review 1s dedicated to crafting a final product that
will assist readership of the profcssional outlet.

For brevity, this article will feature only an examination of the cssentials of the
process of editorial review. Authors should expect to receive a conlact from the
editor acknowledging teceipt of the manuscript within a month of its mailing;
{ailure 10 do so may indicate that the manuscript has been misplaced and should
prompl a query with the editer concerning its receipl. Typical procedures in ref-
ereed cdilorial review involve (wo or three members of an editorial board being
assigned the task of “blind™ or anonymous review of a manuscript, usually to be
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completed withip six to eight weeks of its receipt. Editorial board members are to
offer written feedback for use by the authors in revising their manuscripts. Once
all editorial comments and recommendations are received by the editor, a sumina-
ry of the suggestions for the manuscript will be returned to the auther. Great vari-
ety may be noted in this process, ranging from receiving annotaled manuscripts
and reviewer commenls (o a single summary and recommendations for revision
prepared by the editor (a incorporate all suggestions [or authors o consider. In
general, the possible outcomes of an cditorial review are: (a) “Accept Without
Revision” (a rare outcome), (b) “Accept with Minor Revision™ (alse quite rare),
(c) “Resubmit with Revisions™ (most common). and (d) “Reject™ (generally an
indication that one should reconsider cither the idea or the outlet for the manu-
script). A guideline to consider with the “reject”™ outcome is 10 make some revi-
sions but resubmit the docuinent to another outlet for editorial consideration.

The single most important aspect in editorial review is access, Components of
accessibility include access of the editor and the author to one another, access of
the editor and the author to the suggestions of the editorial board, and access of
the editor and the author to the manuseript. Authors should retain copies (mag-
netic and printed) of their manuscripts and all correspondence from aditors.
While authors should be aware of the demands of editors’ time, they are also
encouraged to contact cditors after fnnordinate periods of delay {e.g.. 5 months
with no cditorial feedback). Similarly, authors should be prompt in responding to
editor contacts, preferably in person and in writing. Again, authors should per-
ceive publication as a process rather than a task that typically involved 18 o 24
months from start to finish.

Experiential Considerations: Thoughts and Suggestions

Writing for publication is a personalized process that requires one [o be aware
of many informational considerations for success. However, some notable expe-
riential considerations also affect this process in profound and significant ways.

As an initial experential consideration, one should know the typical audience
for which a professional outlet is geared and determine whether that outlet corre-
sponds to the nature of the manuscript prepared for submission. For example, one
may have an idea they wish to express as a professional commentary that could
sumulate dialogue among colleagues and possibly lead to formal research efforts.
However, they may seek a publication outlel that is geared to publish primarily
data-based research findings. Such a decision may lead to greal discouragement
and frustration simply because the author selected an inappropriate outlel for their
work. Regardless of attempts to do atherwise, letters from editors expressing their
regrets about having to reject a manuseript are disturbing and even painful. The
unforlunate reality is that such an outcomce can be avoided by having sufficient
information about the nature of the publication and its readership to “hedge one’s
bets™ at successful publication. Thus, an understanding of the nature of the pro-
fessional outlet (o which ane's materials are submitted can have a significant
impact on one’s sttitude of expecling stuceess.
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A sccond experiential consideration is related to the ouicomes of editorial
review. A significantly small number of manuscripts are ever submitted for pub-
lication and examined under refereed scrutiny to then result in “Accept As Is” sta-
tus. Essentially, the process of writing for publication is a leaming expernicnce
featuring successive approximations that ultimately lead 1o a manuscript deemed
acceptable for distribution in a professional outlet {McGowan, 1992). In this
respect, ambitious authors must develop a strong, tolerant. and resitient ego for
their cfforts. Most professional outlets have an acceptance rate of less than 50%,
with somic as low as 15%. Thus, the competitive nature of writing for publication
necessitates that one accept that failure (or at least “postponed success”™) is a real
possibility. Hence, writing for publication demands a balance of personalized
passion but detached realism in one’s attitude, a combination not easily achieved.

Authors often find the experience of writing as a co-author to be helpful and
educational. When successful, a co-author relationship for a novice author can be
a very beneficial way of betng oriented and/or mentored by a seasoned writer
accustomed to the attitudinal, informational, and experiential considerations of
writing for publication. However, despite the best of intentions to develop co-
author relationships that feature symmetry in work load and dutics, most co-
author arrangements feature inevitable inequitics. Many find their initial expo-
sure to such inequities to be frustrating, possibly leading 10 a decision to abandon
the publication effort. This is an unfortunate and an unnecessary outcome of co-
author relationships. Most successful co-author relationships are forged over time
with both/all participants negotiating for symmetry in subsequent efforts (i.c.,
laking turns with the majoriiy of the work). In this way, the collegiality and learn-
ing fostered in the co-author relationship is not sacrificed.

Another experiential consideration for those wishing 1o become successful in
writing for publication is to secure reliable, skiiled, and honest editorial help.
One of the Ieast helplul activities among colieagues or fricnds is “polite review™
of a manuscript. If one is secking assistance, one should request and expect assis-
tance that will feature suggested changes, possibly even of an extensive nature,
By contrast. if one is seeking assurance, a “polite review" from a colleague or
[riend fealuring few, if any, suggested changes, followed by harsh “rejection™ or
a recommendation for a comprehensive revision by an editor serves only 1o
heighten the discouragement of an editorial review. In a real way, assurance
accompanies assistance when sceking an opinion from a colleague or friend pri-
or to submitling a manuscript for editorial review.

A final cxpericntial consideration is related to the inial aititudinal item noted
in this article: writing as a process rather than as a task. Authors should avoid cre-
ating situations in which they must produce under pressure from constraints such
as editor deadlines or job expectations. Because writing is a creative process, it
must emerge and unfold, often when one is removed from the tedium of devel-
oping a draft document for later revision. Some authors find it quite helpiul to
create an entire draft of a manuseript then pot examine the document for an entire
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day or longer. The freshness of “new eyes” or a “rested brain™ often serves to
expedite the process of creating a final product much more than continually push-
ing for an eventual product. Again, one should understand that writing for publi-
cation is quite different from developing a report; the latter is a task while the for-
mer is a work of personal pride.

Closing Thoughts

These notions and suggestions for successful submissions for publications are
ncither definitive nor exhaustive. Rather, they are intended to serve as guidelines
and prompters for those considering writing {or professional publication. In arcal
way, writing for publication is a method of extending one’s self beyond the typi-
cal sphere of one's practice to introduce a novel and challenging component of
one’s personal and professional development. The axioms of “Publish or Perish”
and “Write or Wither” both suggest wnting for publication as a task one under-
takes to avoid an otherwise disastraus outcome. As a substitute, aspiring authors
are urged to consider the axiom of “Enjoy the Ride™ as a realistic and meaningful
theme {or their efforts. To you. [ say “Walk Soltly and Carry a Large Thesaurus!™
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JOYCE V. RHODEN, ED.D.’
DIRECTOR, COUNSELING CENTER
TUSKEGEE UNIVERSITY

[ remember vividly twelve years ago, when 1 submutted a manuscripl to a state
journal and received the letter of rejection. I had just graduated from a doctoral
program and my dissertation advisor co-wrote this manuscript with me. The
revicw for me was devastating, and for him, it was just another rejection. He had
written several books and had served on the editonizl hoard of several national
Journals. Much later. I bolstered the courage to make the corrections and resub-
mit o the journal. The manuscript was accepted with revision and later published.

In reviewing Allen’s article, it brought back old memories. [ went through the
“Twish I had these guidelines when | first started™ phase. For me it is a compre-
hensive guide. I literally took notes while [ read the article. It has energized me
in that I have taken out my rescarch file again. [ have reworked a questionnaire
that I plan to adminsster in order to do a companion study with my “research part-
ner” in another state. The point [ want to make here is that the article is very
timely. and it hits the right spots.

As an editorial hoard member, [ cannot stress the impo, .ance of first reading
the guidelines written by the journal n which you plan to publish, and concen-
trating on the “unpublished guidelines.” These are really the things that determine
whethier a publication s successtul or not. Transitioning Statements — the flow or
smoothness of thought from one paragraph to the next. spelling. grammuatical
errors, repetition of phrases or cenain connecting words are all issues that relate
to the content of one's manuscript. Finally, mvest in a “reliable, skilled and hon-
est” colleague for some assistance. and refer to ths lead acticle if vou have to.

DARRELL ANTHONY LUZZ0O. PH.D.
IDIRECTOR OF CAREER TRANSITIONS RESEARCH
ACT, Inc.

Allen Wilcoxon™s article contains some ol the best advice for professional
publication that T have ever read. In the past seven years, [ have altended nearly
a dozen presentations at professional counseling conferences on the topic of pub-
lishing in professional journals. Wilcoxon's “notions and suggestions”™ provide a
rich, concise summary of the lessons | have learned over the years, and prospec-
tive authors would be well served by considering his recommendations.

Of the vanious topres Walcoxon addresses. the impontance of a positive attitude
toward the publication and professional presemtation process cannol be empha-
sized enough. The wnting process, in particular, is significantly more rewarding
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when viewed as a “Write and Enjoy” rather than a “Publish or Perish” endeavor,
Icouldn’t agree with Wilcoxon more regarding his insights about what it takes 1o
endure the road to professional publication: “A perspective of committed dili-
genee, tempered with realism and grit, can often create the energy necessary 1o
develop a document with personal significance.”

I would like to briefly address and expand upon a couple of the points raised
in Wilcoxon's article. As Wilcoxon explains, although the content of a manuscript
or presentation proposal is, by far, the most important quality that is considered
during the editorial review process. authors should not underestimate the attrac-
tiveness of the presentation. Adhering to stylistic concerns {c.g, grammat, spelling,
punctuation) and preparing manuscripts according to a journal's “Guidelines for
Authors™ is a very important part of the process. It always surprises me when [
review a manuscript for a journal and immediately realize that the authors have
neglected to prepare the manuscript according to author guidelines. It isn’t as if
such guidelines are hard o find: they're in almost every issue of the journal! Prior
to submnitting a manuscript to a journal editor, make sure that yvou have read and
re-read the guidelines for submission, and ensure that the manuscript you are
about to submit is prepared accordingiy.

Despite some of the chalienges assaciated with collaboration in the publica-
tion process, I would like to encourage prospective austhors to seriously consider
co-authorship of an article or presentation. This is an especially useful approach
to publication for new authors. Writing an article with one of your colleagues who
has published some of hix or her work previously can help you learn additional
“tricks of the trade™ and can greatly demystify the publication process altogether,
Of course, 1ts important at the onset of a collaborative endeavor to discuss order
of authorship, expectations of each coninbutor, and responsibiliues for carrying
out the vanous phases of the project. Doing so will belp you 1o eliminate many
of the “unfortunate and . . . unncceessary adtcomels] of co-author relationships™
referred 1o by Wilcoxon.

Counseling professionals, especially those who pereeive themselves primarily
as practitioners. play a critical role in bridging the gap between theaory, research,
and practice in our ficld. [ hope that readers of this issuce will realize the impor-
tance of all members of our profession sharing their insghts, perspectives, and
lessons {earned by engaging in the publication process.
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INGIE BURKE GIVENS, M. ED.
GUIDANCE COUNSELOR
TALLAPCOSA-ALEXANDER CITY
AREA VOCATIONAL CENTER

A submission [or publication in the ALCA Journal should reflect the following:

L. Strict adherence w the Publication Manual of the American Psychological
Association. This is the essential road map for serious publication in psy-
chology and counscling.

td

. In research articles, it's important to know how to act when the hypothesis
1s not supported by data,  recall an article submitted for publication which
contained a wonderful theory as to how the archival data would respond.
The review of the literature was extensive and seemed to support the
writer's assertions. Bul the data used in the study failed 10 Jive up to the
writer’s expectations. The result was a weak and lifeless discussion and
conclusion. In reporting research it is important to achieve balance. Each
section should complement the others.

3. Typographical, punctuation. and spelling errors are indefensible. Excessive
use of jargon or pretentious language is equally objectionable. The key con-
cern of the writer should be the readability of the article. The listed errors
create distraction.

Finally, the purpase of the editorial revicw hoard is to assist witters who wish
to publish in The ALCA Journal. Tt is a process nvolving the editors, the editorial
hoard and the author. Publication is most ofien a praduct of revision with assistance.

JAMIE 5. CARNEY, Pi.D.
ASSOCIATE PROFESSOR
COUNSELOR EDUCATION
AUBURN UNIVERSITY

Dr. Wilcoxon does an excellent job of providing insights and recommenda-
tions concerning the process of writing for publication. Onc point that comes
through strongly is that this process requires both persistenc I patience. It is
important in developing and writing manuscripts that the auious) be prepared (o
write and re-wiiic the manuscript. This ofien means that you need [o rely on col-
feagues to read works in progress and provide constructive feedback. As a last
point you may ask a [riend or colleague unfamiliar with your subject to read the
article, for they can often tell you how casy it is to follow or understand. These
outside reviews arc essential for as we become familiar with a subject or the con-
tent of our article we often overlook areas such as information about data collee-
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tion, correct citations, or aspects about the introduction. As Dr. Wilcoxon sug-
gested, this time commitment and need 1o attend to the details leads many to con-
sider co-authorship as a method for developing and writing manuscripts. This
allows authors o share strengths and balance weaknesses or time limitations.
An important point raised by Dr Wilcoxon is that with this process comes
rejection and the almost more dreaded “revise and resubmit.”” Many authors are
put off by the latter, sceing this as a rejection or an insurmountable task. Howev-
er, all authors have been rejected at some poiat, and most of the publications cur-
rently in print were originally revise and resubmits. The tmportant thing is to
spend time reading the reviewers’ comments. Initially, make those changes that
arc easies! and may include peints such as adding additional information, cor-
recting Ltypos, or changing citattons. Then tackie the more difficult changes. If
you read a difficult point you may want to discuss or get ¢larification from the
editors about the changes. One important part of the resubmission process is writ-
ing a detailed leiter to the editors addressing the ways in which you have revised
or addressed the recommended changes. This may include specific references to
pages or sigrificant changes in the manuscript. This may alse include your rea-
soning if you did not make a specific recommended change. Finally, don’t put the
process off, The further vou getl away from re-writing, the more difficult it wiil
be o address the changes and stay motivated. Remember. the revise and resub-
mit is intended to clarify that the article could be published and does have value.

JUDITH HARRINGTON, PH.D.
LICENSED PROFESSIONAL COUNSELOKR
COUNSELING. CONSULTATION.
TRAINING, AND DEVELOPMENT

When A Well-Published Author Advises, People Listen!

Dr. Wilcoxon is one of the more well-published authors that we have in the
state of Atabama, and if his mcthod works well (or him, then one who is inter-
esled in publishing is well-advised to consider scriously Dr. Wilcoxon's sugges-
tions. His helpful article is thorough, well-documented. well-written, reflective,
practical, and motivating. These characteristics have permeated the more than
100 journal articles which he has published in the {ast several years,

As one of the members of the editorial review commiliee for Tie Jowrnal, [
wauld like to offer my top ten suggestions along with some “do’s and don’ts” for
submitting & manuscript which makes an optimally positive impression,

Top Ten Tips From One Reviewer's Point Of View

}. Write your article with the readershup of The Alahama Counseling Assoria-
tiem Jowrnal in mind.

DO customize your tone with use of examples ar implications for practice

L
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so that the members of the Alabama Counseling Association and other sub-
scribers find that your work speaks dircctly to them.

DON"T submit a term paper or a manuscript or document which you used
for ancther purpose and rouied it, uncustomized, w0 The Journal editors,
assuming that a paper i1s a paper. Targel your audience. Know your
readership.

Make your article sparkle.

DO use an appropriate title, abstract, intreductions, transilions senlences,
topical sentences. headings. etc.. which draw the reader in. Keep your read-
er engaged without compromising the clegance of your thoughts.

DON'T make sweeping gencralizations, opinions staled as facts, unsub-
stantiated clatms, or pronocuncements.

Make sure your citations mateh your references.

DO cross reference your citatons in your final article with your reference
page; the reviewers witl do the same.

DON'T assume that this is sot important. You have more control over the
written word than most other things in lifc, and an error hike this is truly
avoidable.

. Include citations which are current.

DO review the up-to-the-date literature and butld a case for your thoughts
including them. Older, more classic citations are OK too, but do a recent
review.

DON"T submit a manuscript that vou wrote. say, for a class four years ago
without doing an updated literature review.

Write a paper that has meaning for you.

DO contribute work that has been important to you. something that you've
worked on passionately, something that may have been an important part of
the last several years of your personal or professional development.

DON'T subnut a personal catharsis paper unless you name and claim that
it is a personal reflection picce. A personal catharsis paper cannot mas-
querade as scholarly prose without credible review of the literature, some-
what conveational format. rescarch design, 2tc.
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Conceptualize your paper within the houndaries of our profession's code of
cthics.

DO be familiar with the ethical code and what cffect your manuseript might
have on the cthical dectsion-making of more, or somelimes iess, infarmed
or experienced readers.

DON'T ask The Journal 1o be a camer of your personal agenda. if your
agenda 1s contrary to the ethical values of inclusion, multicultural counsel-
ing principles, etc.

. Find your voice and stay consistent.

DO establish what veice [rom which you are writing. For examgple, are you
writing to mform or educate, 1o clarify, to refute, te challenge, to stimulate
a new way of thinking about an old problem? Are you writing from the
voice of, say, an advocaie, a feminist, an clder member ol our profession, a
rescarcher or scholar?

DON'T try to be all things ta alt people i your article.

. Submit your work even if you are unpracticed in publishing or unsure of its

readiness for this journal.

DO view the process as free consuliation and editorial assistance which will
only strengthen your final paper. View 1t as a developmenta! process, both
of your paper and of you as an emerging or aging writcr.

DONT iet one rejection ar one criticism put the brakes on your publishing
carcer. Remember that your reviewers don't know who you are in the biind
review process — il's not personal. And keep in mind that some reviewers
can be more or less facilitative with the way in which they offer fecdback.

Proofread. proofread. proofread.
DO proofread.
PON'T [orget to proolread.

Listen carefully to the recammendaiions of the “Di. Wilcoxons™ of the pub-
hshing ficld.

DO identify the authors whose work that you fike and respect and consid-
er emulating those writing strategies.

DON'T forsake your own unigueness and qualifications (o contribuie to the
ficid through publication by only mimicking others. Ketain your originati-
ty and style while learning from others who have heen successful.

I
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Juterpersonal Process Recall and Solution-Pocaded
Pruocess Recall In the Supervition of Countelors

BaASILIA C. SOFTAS-NALL. CHRISTINE A. BREIER, AND TRACY D. BALDO

An overview of the Interpersonal Process Recall Procedure and a Solution-
Focused Pracess Recall technigue for supervision are presented. Implications for
supervisors are discussed.

When working with counselors in supervision. the counseling process may be
facilitated by having the supervisor meet with the client. An effective procedure
has been the interpersonal pracess recall (IPR) (Baker, Daniels. & Greeley, 1990;
Bernard. 1989; Kagan & Kagan. 1990; Kagan, Krathwohl, & Miller, 1963).
Another supenision intervention involves a variation of the IPR procedure using
the solution focused paradigm (e.g., deShazer, 1985, 1988, 1991; O'Hanlon &
Weiner-Davis. 1989) and the solutien focused supervision concept {(Juhnke,
1996; Thomas. 1994; Wetchler, 1990.

The purpose of process reviews is to develop ways in which supervisors can
he facilitative to both the client and the counselor, as well as the counseling
pracess before termination. The IPR procedure or the Solution-Focused Process
Review (SFPR) could be particularly useful to supervisors in that such methods
offer structured ways (o engage with the clieat while the counselor is present or
behind a one-wayv mirrar. Using these procederes, the client 1s encouraged to
express the extent to which his or her counseling necds are being met. The pur-
pose of these procedures is o provide an opportunity for the counselor to receive
feedback which can be used in supervision 10 enhance counseling skills and deep-
en the counscling relationship.

Overview of the IPR Procedure

The IPR procedure has been a supervision method developed and used to
review recollections, thoughts. and feelings during a counseling sesston (Baker et

Rodilia C. 30{&54—/%[! ¢t an Rtiacuale r%a{m-;m af (.?aumie[m:; ljéyﬁolaqy
al the ‘Zﬁumfm’q og. HNoathern Calorads Chrittine A, Breien oo an Aisus-
dand ﬂao{eﬂm a_{ Counseling al the Uriversidy o{ Tessessee ol Challanooga.
Tracy D. Baldo o5 s ssocale Mafessor of Caunseling Ptychnlogy and
Gasrdwalor of Prnfesswonal Conetolurg and Counselor Sducatesss Programs al
the Universly of Northern Orlarads. Coriespondesce ucerning ths arkcle
shauld be se0d & Bitdia C Saltas tall, Dofesswonal Dsychology, McKee 248,
Hacstdy of asthern Colorads. Grecley, Colmada 80639
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al.. 1990; Bernard, 1989; Kagan & Kagan, 1990; Kagan et al., 1963; Ramscy,
1990). Goldberg (1967), Spivack (1970), and Gold (1977) compared IPR wilh
other supervision methads and the results significantly favored 1PR (Baker et al,
1990). The IPR praced.sre has been highly acclaimed, and cach year an interna-
tional IPR conlerence is held in Oxford, England (Kagan & Kagan, 1990). Kagan
and Kagan (1990) in their publication, PR - A Validated Mode! lor the 1990s
and Beyond.” as well as Baker et al.’s (1990} meta-analytic review, support the
IPR as an cifective supervision procedure.

There arc three reported vanations of the IPR procedure. In anc the supervi-
sor meets alone with the chent to review a video 1ape of onc of his or her coun-
seling sessions. This session s either video or audio taped with the client’s con-
sent for the counselor to review. The supervisor encourages the client to stop the
videotape of the counscling session and discuss unexpressed fechings, thoughts,
and perceptions (Ramsey, 1990). The counsclor then reviews this recall session
before mecting with us or her supervisor. In the second form of PR, the super-
visor conducts an PR procedure with the counsclor alone by reviewing the
videotape of the counseling session. Again the focus is on uncxpressed feelings,
thoughts. and perceplions duning the counseling session. In the third form of IPR
the supervisor conducts an IPR precedure with the client and counselor together.
A variation on this latler version is lor the supervisor to conduct the PR proce-
dure with the client while the counsclor, with the clienCs consent, goes behind a
one-way mirror (o observe. When the supervicor has completed the {PR proce-
dure with the chient, the counselor retms o the counscling session to process the
IPR pracedure with the client. 1t s this variation which has been used eftective-
Ivon an aceredited counselor education program in the Recky Mountam Region.

Steps in Conducting an IPR

Conducting an IPR procedure in this training program 18 4 siep-by-step
process. Initially, the client is informed by the counselor of the upcoming 1PR
session by sayimng, “In our next session 1oy supervisor wiil be coming in to review
with you how this counseling experience has been. At that e, [ will be observ-
ing behind the mirror. When ngy supervisor is finished, we can complete our
counseling session.” The day of the IPR procedure. the counselor introduces the
supervisor to the client, feaves the room, and gocs behind the mirror. In a facili-
tative, non-judgmental manier, the supervisor proceeds to inguire about the
counscling expenence of the chent. (Sce Table 1 for examples of PR questions).

The role of the supervisor is to clarily, validate, and facilitate the client’s
responses o the questions by establishing a working relationship that is both sup-
portive o the client and the counsclor. When the supervisor finishes the IPR pro-
cedure, the counselor and the client process the experience. Both the client and
the counselor have the opportunity o express their fechngs and reactions to the
IPR. This entire 1PR procedure typicalty lasts fihteen io twenty minutes. When

S
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TABLE 1.
Interpersonal Process Recall Example Questions

L. What was your reaction to your counselor when you first began with him
or her?
How would you describe your level of (rust with your counselor?
Are there things that you would like to talk about with your counselor that
you kaven’t felt ready to bring up yet?
4. What arc the two qualities of your counselor that you find help you the
most?
5. 1f you could suggest one thing vour counselor might add or do differcnt-
1y, what would it he?
6. When was the time that you felt the closest (o your counseclor?
7. When was the time that you felt the most distant from your counsclor?
8. Do you feel undersicod by your counselor? What are specific things that
she or he does to help you feel this way?
9. Tell me about a point at which you felt angry or frustrated with your
counselor,
10. 1f you bad to pick une session that stood out to you the most, which one
would it be? Why?

W 1§

(WELCH. GONZALEZ, & SHAW, 1993)

the counseling session ends, the supervisor and counselor reflect upon the IPR
and set goals to enhance future work with this client as well as o develop the
counseiing skills of the counselor.

Overview of the SFPR Technique

The SFPR technigue. a modified version of the IPR procedure, appears to have
been effective in the training of counselors at an accredited counselor training
program in the Rocky Mountain Region. The SFPR technique includes solution-
focused questioning, scaling, exceplions, 2nd miracle questions (deShazer, 1985,
1988, 1991; Juhnke, 1996; O'Hanlon & Weiner-Davis, 1989). The SFPR tech-
nique, like the IPR procedure, is designed for the supervisor and counselor to
inguire as lo whether the client’s pouls are being met in counseling. Furthermore,
SFPR offers an opportunity for both the client and the counselor lo change the
course of counseling.

A goal in solutian-focused therapy iy to construct solutions in collaboration
with the client (de Shazer, 1985; O'Hanlon & Weiner-Davis, 1989). Likewise, in
using a SFPR technique, the supervisor’s goat is to develop solutions with the
client that will be facibtatuve to the counscling process.

The solution-lcused supervision woded, rather than being problem-ariented,
is based on what supervisces do effectively in counseling (Juhnke, 1996: Wetch-
ter, 1990). By focusing on what counselors do cffectively, counsetors can devel-

( .
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op a positive sense of themselves as therapists, a practical approach for working
with clients, and a sense of what additional skills they need to develop.

Organization of the Solution-Focused Process Review

Before an SFPR technique is used, the client is informed that the supervisor
will be visiting with him or her to review the counseling process. The counselor
may be present in the room of behind a one-way mirror. When the counselor is
present in the room, he or she can be actively involved in the SFPR technique. It
is recommended that this process occur at the anticipated midpoint of therapy.
The day of the SFPR. the counselor introduces his or her supervisor to the clie..
and either stays in the room or informs the client that she or he will be observing
behind a one-way mimor.

The first part of an SFPR technique focuses on what has been going weli for
the client in counseling. The purpose of such focus is for the supervisor to rein-
force the client and counselor by considering what has been effective. This is
accomplished by drawing from a pool of solution-focused questions. The second
part of an SFPR technique focuses on what the clicnt would like different for the
rest of the sessions. This has a dual purpose. The first purpose is to assist the client
in becoming clearcr on his or hier expectations and goals for counseling. The sec-
ond purposc is for the counselor io receive fecdback which can be used to main-
tain what has been helpful. 15 change what needs to be different, and to develop
new skills to assist the client. (See Table 2 for sample solution-focused questions).

TABLE 2.
Examples of Solution-Focused Process Recall Questions

Part 1:

1. What has been helpful for you in the counseling process?

2. What is different for you from the time you began counscling?

3. What have you observed yourself to be dotng differently in the counsei-
ing sessions or in your life outside of counseling sessions since you began
counscling?

4. What has been facilitative for you in this process?

5. What has your counselor done/said that you have found helplul/facilita-
tive so far?

6. Can you give me an cxample of something your counsclor did/said that
was helpful 1o you? What aboul it made it helpful?

7. Can you give me an example of somcthing helpful/useful that happened
[or you in counseling”?

& On ascale of 1 1o 10, with | being the time that you thought you neceded
to see a counselor and 10 being the time that you think you can handle this
1ssue without needing counseling. where were you when you first came in?

Y. Using the same scale as the previous one, where are you now in lcnus of
handling the issuc for which you came (o counseling?”

v
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TABLE 2 (Continued)

Part 2
£ What will you like 1o see different between now and the end of counsel-
ing?
What will be happening o make this happen?
What will you be doing dilferenily in these sessions?
What will your counseler be doing differently ?
How will 1t look at the end of counseling?
How will vou know when vou got there? How wiil s our caunselor know
when you're there?
What will it look hke to your counsclor?
8. What will be the first tndication that sou are hicaded in that direction?
9. What will be the first indication o your counselor thal sou are heading in
that directton?

RO

. How will I know from behind the narror that vour counsetor s heading in
the direction that you need himvher to be going?

11 What will be the first indication that { know you are going in vour desired

dircction?

When have you seen yoursell heading in yvour desired directhon? What dia

it look hke?

CWELCH, GUNZATLZ, & SHAw, [993)

Duning this SEPR echnigue, e supenneor tracks and normahizes chient
respenses. Af the end. the supersisor compliments hoth the chient and the coun-
selor for then work in order 1o reinforee a sense of competency by the client and
the counscior. By daing the SFPR technique. both the counselor and the client
may teet empowered to maintain their progress and to develop new skilly. Feed-
back from counselors-in-tratning and clients has been positine 1 regards to the
usc of the SFPR technigue as a supervision itensertion. The SFPR technique
has been espectally beneficial to begimning counselors and counselors-n-train-
ing. The SFPR (echnigue. unhike the PR procedure, has not been empirically
rexcarched. It s recommended that research examine the vahidity of such a
methe 1
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Prediclons ot Salitfaction rqm-owq Alabamad
P ;RM:I%Q&O" Coundelons

MARCHETA MCGHEE AND JAMIE SATCHER

The job satisfaction of 75 rehabilitation counselors working for the state/federal
rehabilitation agency in Alabuma was measured using an adapted version of the
Minnesota Satisfaction Questionnaire. Stepwise mudtiple regression analysis
revealed that three sets of work behaviors (conscientious, initiative, and cooper-
ation) were significant prediciors of the counselors’ job satisfaction. These sets of
behaviors accaunted for 34% of the variance assaciated with job satisfaction.
Implications and suggestions for supervisors of rehabilitation counselors in the
public sector are provided.

In the business field, job satisfaction has been investigated extensively since
the 1930s (Butler, 1990). In fact, published studies of job satisfaction number
more then 3,000 (Mitchell & Larson, 1987). These inquiries have linked job sat-
isfaction with employees’ efficiency, coworker relations, absenteeism, turnover,
and productivity (Butler, 1990; Fumham & Schaeffer, 1984; Houser & Chace,
1993; Iffaldana & Muchinsky, 1985: Locke. 1976, Mirvis & Lawler, 1977, Mow-
day, 1981; Petty, McGee, & Cavender, 1984; Porter & Steers, 1973; Scarpetio &
Campbell, 1983; Smith, Organ, & Near, 1983),

Job satisfaction has been defined in a number of ways. Schermerhorn (1986)
defined job satisfaction as the extent to which a person feels positively or nega-
tively about assorted facels of a job, including designated tasks, the work envi-
ronment, and affiliations with co-workers. Locke (1976) defined job satisfaction
as a pleasurable or positive emotional condition resulting from an assessment of
one’s work or work experience. Milburme and Francis (1981) propesed that job
satisfaction occurs when employecs’ expectations of work are met through the
various aspecis of their work environmepis.

Herzburg (1968) reported that an individual’s level of job satisfaction is influ-
enced by (wo different factors labeled “satisfiers™ and “hygenic.” These factors,
in lurn, have been correlated with Maslow's hierarchy of nceds (Maslow, 1954)

Manrchela Mclfhee is an Asscstand rafessor of Counseling, Leadershup, and
gpec.ral Cducalion al b Universily 2t Moslgomery. Jasmie Salcher is
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- ﬂ{mmdr&; a{ Alabana, QMA&ipmtdmzce ooHtCeRIiNG thes anticle should le
mailed lo Marchela Mlfhes af 1300 Unwwensily Dawe, Mondjomeny,
Alabana 36/17-3596.
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JOB SATISFACTION

which proposes that individuals move toward self-actualization when lower order
needs (e.g., physiological, safety, security, and belonging) have been met (Wright
& Terrain, 1987). For example, achicvement, recognition, the nature of the work
itself, responsibility, advancement, and opportunitics for growth are “satisf{iers”
which relate to self-actualization. Hygenic factors which relate to job satisfaction
arc company policy and administration, relationship with supervisors, levels of
supervision, work conditios. ., salary, relationships wiih peers and subordinates,
status, and job security (Herzberg, 1968).

Dawis, England, and Lofquist {1954) developed the Minnesota Theory of
Work Adjustment which defined job satisfaction as a function of the relationship
between the reinforcers (e.g., praise, potential for growth) of the work environ-
ment and the worker’s needs, provided that the worker's abilitics meet the abili-
ty requirements of the work environment. The greater this relationship, the more
satisfied the worker will be. Based on this theory of work adjustment, individu-
als arc mor likely to remain in a job when their abilities have been matched to
the job and their needs are met within the work environment In this regard, job
satisfaction can be used as one way of determining the “fit” between the work
environment and workers' needs {Dawis, Engiand, & Lofquist, 1964).

Little research has been conducted to examine the job satisfaction of rehabili-
tation counsclors. Yet, it has been Jong recognized that individuals who work in
public rehabilitation often experience factors which lead to job dissatisfaction,
such as burnout, role conflict, role ambiguity, and low salaries (Jenkin & Kelz,
1973; Miller & Mulhard, 1965; Wright & "lerrain, 1987). Wiight and Terrain
{1987) cxamined the overall job satisfaction of 757 rehabilitation counselors
using the Rehabilitation Job Satisfaction Inventory (RJISI) and found that the
counselors studied were more satisfied with the nature of the work itself than they
were with such arcas as administration, work environment, and supervision.

Personal and wotker characteristics which may contribute to overall job satis-
faction have not been studied among rehabilitation professionals, even though
knowlzdge of these factors may assist public rehabilitation agencies in creating a
more meaningful “fit” between the worker and the work environment. Satcher
and McGhee (1996) studied predictors of organizational commitinent among
rchabilitation counsclors and found that age, conscientiousness, iniliative, coop-
cration, and years having worked for their agency were posilive prediclors of the
counsclors' emotional commitment to the organization.

The purpose of the current study was lo investigate job satisfaction among
Alabama's public rehabilitation counselors and to determine if variables predic-
tive of cmotional attachment would also predict job satisfaction. The following
hypothesis was lested: Age, cducation, certification status, years having worked
for the agency, conscicntiousness, initiative, cooperation, and attenda~ce/punctu-
ality will not be signiftcant predictors of the job satisfaction of Alabama’s public
rchabilitation counselors.
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Methodology

Participants

The participants were 151 rehabifitation counsclors working for the public
state/federal rehabilitation program in Alabama. These counselors were 1dentified
through a direclory of personnel employed by the agency. Penmission was grant-
ed by the director of this agency to conduct the studv. Each counselor was mailed
a cover letter asking for his or her participation along with a copy of the survey
instrument. Seventy five counsclors returned usable surveys for a response rate
of 50%.

The number of years the counselors had worked with the agency ranged from
three months to 28 years with a mean of 10 years. They ranged tn age from 26 1o
66 years with a mean of 43 years. The majority of counsclors (§5%) reported hav-
ing a master’s degree or higher. Twenty five percent of the counselors reported
being Certified Rehabilitation Counsclors (CRC}. Because they were not includ-
ed as vaniables of the study. no information was gathered regarding the gender
and race of the counscelors.

Instrumentation

Job satisfaction was measured using an adapted version of the short form of
the Minnesota Satisfaction Questionnaire (MSQ} (Weiss, Dawis. England, &
Lofquist, 1967). This instrument has an extcusive history of use as a measure of
overail job satisfaction in the business field. Cook, Hepworth, Wall, and Warr
(198 1) described the psychometric properties of this instrument, reporting relia-
bility coefficients ranging from .63 10 .92, Persons completing this questionnaire
arc asked to give their fechngs about a sertes of items (e.g., the chance (o work
alone, the chance lor advancement on the job) using a S-point Likert scale rang-
ing from 1 = "Very dissatisfied™ 10 5 = "Very satisfied.”

Caook et al. (1981) reported that some features of the MSQ might not be uni-
versally valued and recommended that some items nught need to he amended.
For the current study, the instrtument was adapted by the deletion of four items
from the original instrumeni. Thesc items were deleted because they appearced
outdated (c.g.. the way my boss handles his men) or did not appear relevant to
rchabhilitation counsehag practice {c.g., the chance to tell people what to do). With
the deletion of these four items, possible scores could range [rom 16 - 80. The
effect of the deletion of these itlems on the reliahility ol the instrument was
assessed using Crorbach’s Aipha. The reliabthty of the adapted instrument was 87,

Results

The mean level of job satisfaction reported by the counselors was 72 10 (SD
= 10.47). The data were analyzed using stepwise multiple regression analysis (0
identify (hose variables which were significanlly predictive of job satsfaction.
The results of this analysis can be Tound in Table 1. The worker characteristics
conscientiousness, inftiative, and cooperation were significant predictors of job

(.
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satisfaction. As a set, these three variable accounted lor 249 of the variance asso-
ciated with job satisfaction,

Table 1.
Predictors of Job Satisfaction
Conscieptiousness 349 1.43 3 312+
Cooperation 308 .89 35 341*%
Initiative 1.94 Bo 22 2.23=

*p <05, **p < 0]

Discussion

The purpose of this study was Lo investigate sclecied personal and worker
characteristics of public rehabilitation counselors to determine which are predic-
tve of job satisfaction. While Saicher and McGhee (1996) lfound that age was a
signiflicant predictor of rehabilitation counselors” emotional attachment to therr
organizations, no personal characteristivs of the counselors participating in this
study were found to be predictive of job satisfaction.

For the counselors in this study, work behaviors appeared to be most predic-
tive of the extent to which they were satisfied with their jobs. Cooperation, which
includes sharing knowledge and information with other and offering work sug-
gestions {o athers, was the strongest predictor of job satisfaction. The higher the
counselors rated themselves on cooperataive behaviors, the higher weee their lev-
cls of job satisfaction. The next strongest predictor of job satisfaction was con-
scientious, which includes such behaviors as paying attention to details at work
and having a concern for quality. The more the counselors reported that these
behaviars were representative of their work, the great r were their levels of job
satisfaction. The last significant predictor. tnitiative, includes such behaviors as
giving of personal time (o the agency and willingness to (ake on extra responsi-
bility. Higher reported levels of nitiative were reflected in higher levels of job
satisfaction.

Job sauslaction is a complex fit between the worker’s needs and his or her envi-
ronment. This study focused on the personal and worker characteristics of public
rehabilitation counsclors and found that worker behaviors were most predictive of
the counselors job satislaction. The implication of this finding is that changes in
the work eavironment so that positive worker behaviors are remflorced may
increase the job satisfaction of rehabilitation counsclors who are dissatisfied with
their jobs. For example, offering rewards (e.g.. in the form of positive verbal rein-
forcement or letters to the counselor from administrators) for attention Lo details
and guality of casework might increase overall job satisfaction. Similarly, provid-
ing both formal and informal rewards (c.g., reduction in cascload, awards, letters
ol commendation) for intiative and cooperation might enhance job satisfaction,

This study was limited in that it was an cx post facto study which only mea-

((_j ()
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surcd whal cxisted at the time of the swdy. Specific recommendations for prac-
tice would be imappropriate without the use of an experimental design. The
impact of suggestions for practice should be measured using a pretest, posttest
design. Replication of the study would also be limited in that no inflormation was
gathered to describe the sample in terms of gender and ethnricity.

Summary

The results of thes study of job satistaction amonrg public rehabilitation coun-
sciors in Alabama indicate that certain behaviors are important predictors of the
counsclors’ overail job satisfaction. Because job satisfaction has been linked 10
higher levels of productivity, supervisors of counselors in public rehabilitation
agencics are cneouraged (0 1nvestigate ways in which conscientiousness, initia-
tive, and cooperation may be rewarded.
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DALE V. WAYMAN

Counseling in rural Appalaciia is an experience in cross-cultural counseling.
Professional competence in this enviromment requires a connseling stvle that is
coungrent with rural Appalachian culture, Suggesiions are made 1o focilitare
uniderstanding of persons of the rural Appalachian culiwre and 1o enhance deliv-
ery of counseling services.

Many non-Appalachtan mental hicalth counsclors who work with Appalachian
populations recognize that they are engagimg in cross-cultural counseling (Keefe,
1988}). Even though counselor education with a rural focus has become more rec-
ognized by professionals (Merwin, Goldsmith, & Manderscheid, 1995: Center for
Mental Health Services, 1997} literature and training concerning issues relevant
o counseling with Appalachians is sparse (Keefe, 1988}, Characteristics of rural
populations as they pertain to Appalachian populauons will be described in this
article.

There is a gencral consensus that the term “Appalachian people™ refers to
those that live i the Appalachian mountauis or the surrounding foothills of the
castern and southeastern parts of the United States. However, definitions of the
term “rural™ vary. For the purposes of this arnticle, rural will be associated with
arcas ol smatl and sparsely seitle roputation and remote location (Shelton &
Frank. 1995}

According to the 1990 national census, Alabama had a poputation of
4,040,587 inhabitants. Sixty percent of the state’s citizens lived in cities, lowns,
and villages of more than 2,500 people (Encanta. 1997). Thus, approximately
1,600,000 residents live in rural areas. The Appalachian region in Alabama com-
prises much of the northern half of the state in a northeast-sowutheast direction
(Encarta, 1997). Many persons, and potential clients, residing in areas of north-
ern Alabama may be influenced by Appalachian culture.

Characteristics of Appalachian Culture

Observers of Appalachian culture have found distinctions in rural Appalachia
that are dissimilar 1o other rural arcas of the Umited States. The following char-
acteristics of typical Appalachians warrant consideration ol counselors who work
with this population.
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1. Individuaitsm encompasses {eelings of self-sufficiency and strong family
pride (Plaut, 1988). This individualism, however, co-oceurs with the ethic of equal-
ity. In Appalachia, hierarchies create problems. Rural communities eperate better
when a one thinks of him or herself as superior to others (Hill & Fraser, 1995).

2. Often, rural Appalachian live outside of metropolitan areas and scldom
ravel o those areas. Newspapers, radio and word of mouth provide most
Appalachians with mformauon (Beltrame, 1978). Rural dweliers do not have
many tics o urhan centers and are less likely to use urban services than their
urban counterparts (Blank. [Fox, Hargrove, & Turner, 1995,

3. Hois common for the rural Appalachian to helieve that the personaliy is
determined by God and that only God can change an indisidual (Hill & Fraser,
1995). Furnther, it is hypothesized that rehigion serves to provide alienation from
self and social recognition for rural Appalachians (Photiadis & Schnabel. 1977).

4. Twvpical rural Appalachians maintain the standards ¢ a nuclear family and
expect a high level of support from family (Blank etal . 1995y, There is strict abe-
dienve to parents. cordormity to local mores, consideration of others, depend-
ability, and other conservative standards found among rural Appalachians (Peters
& Peterson, 198X,

5. History has taught Appalachians that outsiders typically control and exploil
them (Beaver. 1988). Professional., liberal ideas and new technalogies are olten
met with skepticism iHennon & Photiadis, 19791

6. Poverty s a sad realuy for many rural Appalachians (Burns, Burke, &
Ozann, 1983 Keefe. 1988). Rural arcas are more vulnerable to changing pofii-
cal climates that non-rural arcos (Blank et al. 1995 Appalachean areas are the
most poverty stricken within the United Siates.

It is advantageous for the mental health counselor to be famithar with these six
common characteristics of rural Appalachians. One must also consider other
issues in counseling this population.

Traditional counseling methods are tnappropriate o the rural culture (Paulsen,
Jane, 1988} because they are based on the medical modei (Cottone, 1992) which
viewed the counselor as an expert. This conventional mental health treatiment
model placed the counselee 1n an infenor position and 1ncreased stigma. Due to
the possible past misapphication of the inedical model in counseling. some roral
residents may have and may now avoud counseling. They may beheve that the
mcquality inhereat 1o this model continpes to be used by many contemporary
counselors,

To recognize the cgalitarian soctety is pivotal (o counseling this population. 1t
could be detrimental for a connsclor 1o quickiy establish norms for those coun-
seled without constdering local standards. Adams and Benjamin (1988) suggest-
ed that mental health counscetors who onigmate from the same (or simifar) rural
community are most effective Also, due to this egalitarian ethie, 1t would not be
aausuil for a courselor to be consulted infarmaily when out of the office (Adams
& Remamin, [9RY), with professional consuliatton arising alter being accepled
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by the community {Merwin et al., 1995). Furher, casc management may take a
mmore prominent role for the rural counsclor {Shelton & Frank, 1995).

Writien contracts, standard forms, expectations, and strictly held appointments
may not be easily accepted by Appalachians. It appears {hat Appalachian sociely
could be viewed as & high context culture. This type of culture places a greater
emphasis on verbal contracls, a less clear distinction between counseling and
social relationships (Jackson & Hayes. 1993). and a polychronic rather than lin-
car concepuion of ume (Plaut. 1988). Rather than relying on written information,
a counselor may need (o establish binding verbal contracts and not always adhere
(0 starting and ending appeintimcnts on ume.

Understanding other dichotomous views of culture invites recognition that the
Appalachian culture is Afrocentric rather than Eurocentric. Afrocentric cultures
dress ideals of cooperation and equality of all people (Cheatham, 1990). ideals
common to the Mexican-American and Native-American cultures of the United
Slates (Jackson & Hayes. 1993}, When counseling in the Appalachian culture, it
would be advantageous for the counsclor to help clicnts understand how their
behavior may cause interpersonal problems. It could be that their conduct is dis-
Jmilar to these Afrocentric cthics of cooperation and equality.

Tdeas of equality and cooperation also 1ead Julic Paulsen {(1988) to recommend
that counsclars help develop social supports for the client as well as using natural
helper systems found in the community. Some of these natural helpers in
Appatachian communities have been family members, munisters. chicopractors, vet-
crinarians, general pracuce physicians, and pect counselors (Hill & Fraser, 19935).

Wesner, Patel, and Allen (1991 exemplificd sensitivily 1o Appalachian cultur-
al factors in their article on explosive rage. These authors discussed the non-
Appalachian expectation that men who destroy properny proceed 1O batter
women. This prediction was not appropriate for Appalachian men. Rather, their
research demonstrated that if an Appaiachian man destroyed property, he was less
likely to batier his spouse. To insist that he quit destroying property might upsel
the homeostasis of the relationship. leaving the man emasculated and without a
cultural way to communicaie, 1 had to show her I was serious'” (Wesner ¢l al.,
1991, p. 240). € ounselors in rural Appalachian culture are motivated to discover
ways of maintaining cultural homeostasis and help men communicate the seri-
ousness of thelr concerns without believing they have 10 destroy propernty of bat-
ter their spousc. A psychocducalional approach in counseling Appalachian men
with cxplosive rage could help to maintain cultural homeostasis and reduce rage
reactions in marriage (Wesner ct al.,, 1991).

Effectivencss of counselors in rural Appalachian communities may be
increased with visibility 1n the locale (Adams & Benjamin, 1988). Visibility is
enhanced when counsclors are involved in community concerns, cvents and reli-
gious services. Counselors in this social context arce urged to take their counsel-
ing outside the setting of the office and advance the idea of counselors as being
useful resources.

G
£
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Polished advertising campaigns. lavish offices, expensive clothing, and rigid

structuring of business hours could actually be detrimental to counsclors in rura

- Appalachian communities. Counselors are to be seen as approachable people (o

B be consulted as helpful friends. Anything that creates distance from rural
Appalachian clientele should be avoided.

Conclusion

To understand characteristics common to Appalachian culfure is crucial for
counseling this population. It is vital that rural Appalachians be involved in the
counseling field either professionally or as peer helpers. The ethic of equality is
strong in rural Appalachia. Thus, an cffective counselor will endeavor to remove
harmicrs that appear to place the counselor in a superior position. Counselors in rur-
al Appalachia may employ less traditional practices in counseling. such as leaving '
the office regularly to have higher visibility in the community. By increasing pub- )
lic visibility, perceptions are enhanced that the counselor is a useful resource, one .
who offers credible and nicaringful services to Appalachians in need. '
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Honwderuality and Disabidily: Considerations
Rehalilitalion Counselon Pre-deruice %Wmf‘”

JAMIE 5. SATCHER. KKARLA CARMICHAEL, AND JEVF TobD

Becanse of societal oppression and bias. individuals in the early stages of gay
identiry development mas be at risk for developing disabling conditions. Issues
involved in coming to terms with self as gay have been linked to higher than aver-
age rates of suicide attempts, increased involvement in substance abuse, and par-
ticipation in unsafe sexual behaviors which may place the individual at risk for
becoming infected with the human immunodeficiency virus ‘I{IV). Violence
against persons known or assumed to be gay or lesbian mey place them ar risk
for disabilities resulting from injuries received during physical attacks. The onset
of disability may bring those who are gav or lesbian to the attention of rehabili-
tation counselors. Homophobia, heterosexism. and lack of exposure to gay issues
during pre-service training may mean that rehabilitation counselors are not suf-
ficiently prepared 10 address sexual orientation as an issue in clients” overall
rehabilitation programs. This manuscript provides recommendations to rehabili-
tation counselor educators for including sexual orientation concerns in their
fraining programs.

Persons with disabilitics mirror diverse populations. Much adention has been
devoted recenty to the multicultural concerns of individuals with disabilities
served by rehabilitation professionals. It has been reporied that rehabilitation
counselors often misserve nontraditional populations for many reasons including
sicreotypical assumptions about (he potential of certain groups of consumers,
lack of openness toward cultural and language differences, and an unwiilingness
1o accepl norms and values which differ from those of the professional (Alston &
McCowan. 1994; Anderson, Wang, & Houser, 1993; Belgrave, 1991 Lam, 1993,
Marshall, Johinson, Martin, & Saravanabhavan, 1992; Smart & Smart, 1992)

While most of the rchabilitation literature addressing multiculiural concerns
appears directed lowards enhancing seevices for persens (rom varying cthnic and
racial backgrounds, little attention has been given to a population whose unigue-
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ness transcends many other identitiers of cultural difference. This moup i1s gay
and leshian people with disabilinies. Two recent articles (McAllan & Ditillo,
1994; Swart, 1994) discussed rchabilitation counscling with persor A%o are gay
or {esbian. These articles provide an excellent introduction te homosexuality by
debunking myths and stereotypes and suggesting ways that rehabilitation coun-
sefors can promote a gay-friendly counscling environment. The current paper
expands upon these previous works by deseribing stages in the attainment of a
postive gay scif-identity. 1t also examines developmental periods in the gay self-
wentification process in which persons who are gay or leshian may come to the
attention ol rehabifitation professionals. Further. this paper provides recommen-
dations describing how rehabditation counselor educators can enhance student
awareness of gay concerns.,

Homosexuality

Gochros (1989 described three schools of ihought regarding sexual orienta-
tion, with distinctions based on whether sexual orientation 1s viewed doalistically
(either/or), existing on a continuum, or from a multidimensional perspective. The
dualistic view 1y that sexual orientation 1s stable and develops at an early age.
Individuals viewing homosexuality from this perspective believe that persons are
either homaosexual or heterosexual. For various reasons, however, they may
engage in behaviors which are not consistent with their sexual orientation. Rea-
sons for engaging i sexual behavior that is incongruent with sexual orientation
include a desire o have children, social conformity. and denial. While sexual
behaviors may vary, sexuad oricatation renvuns stable (Hammersmith, 1987,
Stein, 198%).

Asecond view, which onginated with the Kinsey studies of the 1940s. is that
sexual onientation exists on a continuum from cxclusively heterosexual to exclu-
sively homosexual, with gradations in between (Gochros, 1989). These grada-
tions are based on history and incidence of same-sex behaviors. For exampie, an
individual would be considered exclusively homasexual if that person enpaged
solely in same-sex behaviors. Conversely, an individual who has engaged in only
opposite sex behaviors would be considered exclusively helerosexual.

A third view of sexual orientation is that it is complex, involving behaviors,
emuotions, altitudes, sclf-identification, and Jifestyle (Fassinger, 1991). From this
perspective, many persons, ai different times in their lives, experience same-sex
thoughts, feelings, or behaviors. An individual could engage in same-sex behav-
iors withoul self-identifying as homaosexual. Classification of an individual as
cither heterosexual or homosexual s viewed as simplistic and imiting (Gochros,
1984; Herron & Herron, 1996).

While recognizing that definitive research into sexual onentation is lacking,
this paper is wrilten from the dualistic point of view, as supported by Cass (1979),
that sexual oticntation is stable, identifiable, and not chosen. Behaviors which are
not reflective of an individual’s sexual orientation may be indicators that the per-
son has not achieved a positive gay self-wlentity.
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Homosexual Self-Identification

Atlaiming a positive gay self-identity is olten a lifelong process. Cass (1979),
in a landmark article, described this process as having 6 stages: (a) identity con-
fusion, (b) identity comparison, (¢} tdentity tolerance, (d) identity acceptance, (¢}
wdentity pride, and (f) identity synthesis. Moving through the stages of gay iden-
tity formation can be extremety difficult, depending on social norms, community
values, and the individual®™s social support sysiem. While identity synthesis
appears to be the most psychologically healthy stage of gay identity formation
(McDonald, 1982; Schmiu & Kurdek, 1987). many persons never reach this
stage. Homophabia, both internal and exiernal, creates significant barriers to sue-
cessful identity integration.

Homophobia

Homophobia refers to an (often) intense hat - nd/or fear of homosexuality
{(Weinberg, 1972, cited n Fassinger, 1991). 1t ..ay he mternal (self-hatred) or
external (hatred of others toward people who are gay or leshian) and results from
social conditioning. Because internalized homophobia is ereated by an incongru-
ence hetween the individual's homoerotic thoughts and feelings and his or her
behaviors, it may be a primary issue in the identity confusion, identity compari-
son, and identity tolerance stages of gay identity formation (Shannon & Woods,
1991). External homophobia creates barriers at all stages of identity development.

Disability Implications

During (he initial siages of gay identity formation, individuals who are gay or
leshian often cxpericnce low sell-esteem, Teel unloved, have suicidal ideations
and gesturing. and may engage in self-destructive behaviors, such as alcohol and
drug abuse (Buhrke & Douce., 1991; Dempsey, 1994; Gumaer. 1987; Radkowsky
& Sicgel, 1997; Ritter & O'Neill, 1989; Rudolph, 1988; Shannon & Woods,
1991; Smith, 1988). A numiber of researchers have investigated suicidal behaviors
among individuals struggiing with sexual identity. These researchiers have found
that persons who are gay, particularly adolescents, arc at increased risk for
altempting or completing suicide (Coleman & Remafedy, 1989; Kourany, 1987,
Remafedi, 1987). Studies of suicide atlempts among gay adolescents indicate an
incidence rate ol 33-50% (Coleman & Remafedi, 1989; Proctor, 1994; Rother-
man-Borus, Hunter, & Rosario, 1994) Failed suicide altempts may result in per-
manent disabilitics for which rchabilitation counseling services would be needed.

Internalized homophobia may also conteibule to self-destructive sexual behav-
iors. Individuals who have not accepled a gay identity may be at risk for involve-
ment in unsafe sexual practices with multiple partners (McKiman, Ostrow, &
Hope, 1996). These unsafe practices may place the person at significant risk for
infection with the humap immunodeficiency virus (HIV) and subsequent
acguired immune deficiency syndrome (AIDS). While not a gay disease, HIV and
AIDS have been and continue to be disproportionately reflected in the gay com-
munity in the United States (deWit, 1996; Martin, 1989}, The chronic. debilitat-
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ing natre of AIDS wypically creates sigmficam vocational Timutations for which
rehabihtaton counseling services may he required.

Involvement in substance abuse as a coping mechanism has been linked with
the carly stages of gay identity formation (Hammersmith, 1987: Herbert, Hunt, &
Detl, 1994 Mulry, 1994; Winters, Remaiedi, & Chan, 1996; Zehner & Lewis,
19843, Kus (1988 reported that alcoholism is “pandentic™ n the gay commuinity
and indicated that “st is the internalized homophobia prior to having reached the
stage of acceplance o lhe comiag out process which s the root ol alcoholisa in
gay men” (p. 271 Persans who are gay or leshian may seek rehabilitation coun-
seling services an ik ® sis of substance abuse when such abuse creates signifi-
cand barriers to e cment and other social interaction.

A particudarly  sidious forme of both internal and external homophobia
imvohies physical vicleace (gay bashing towards persons assutmed or known (o
he pay or lesbian tHerek. 1989 Boha (198.4) and Hunter (199 reporied that
anti-gay viokence allects 20-309% of the gay male population. Fassinger (1991)
reporied that oser one-thard of gay men and leshians are survivors of violence
related 1o their sexuat orientation: This vielenee may be perpetrated by hetero-
sexuals. [tmay alsa he perpetrated by persons m the identity confusion and com-
parison atages of humaosexual idenuty formation who are attempting to deny their
own nomosexaabity (Slater. 19930 Violence directed toward persons whe are, or
who are assumed to be, gay or lesbian can resultin physical or mental disabilities
for which rehabilitation counseling intervention would be required..

Counseling and Homosexuality

According 1o Kraus and Stoddard (1990, over 13 mallion Amenicans between
the ages of 16 and 65 have a disality that 1s yocatonalty limiting. No research
has examined how many persons with disatlities are gay or lesbian. Given the
reported prevalence of persons whe are in America, 5-10% ol the population
(Messing, Schoenberg, & Stephens, 1984), as well as the incwcased nisk factors
assocraicd with the early stages of homosexual identity formation, it is likely,
however, that most rehabthitation counselors will have clients in their caseloads
who are gay or lesbian.

Reluctance to create an environment where seaual anentation issues ¢an be
addressed within a rehabilitation framework may stem from a number of sources.
tarst. rehahilitation professionals may expertence difficulty aceepting the sexual-
ity of persons with disabilitics in general (Boyle, 1994; Burling, Tarvydas, &
Makt. 1994}, Sccond, rehabilitation professionals’ own internal andfor external
homaophohia may contribute (o i fear of creating a pay-fricndly aumosphere. This
homophobia may be expressed in such ways as (a) viewing homosexualily as a
burden or problem. (b} exaggerating the significance of sexual orientation, or (¢)
ridiculing persons known or assumed to he homosexual (Gumaer, 1987; Messing
el al.. 1984). Third, rehabilitation professionals who wish (o better ayfr\'c gay
clients may leel uncomfortable doing so because they have Jimited knowledge
ahout homaesexuality and. therefore, feel nncomfortable discussing sexval orien-
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tation with gay or lesbian clicius.

MceAllan and Ditllo (19941 and Stwart (199:4) provide excellent recommenda-
tions for how rchabilitation counselors can enhance the comlon of gay and les-
an persons within the rehabititation counseling relationship. They assume, how-
ever, that rehabifitation professionals witl take positive steps on their own 1o leara
about homoesexuality. These authors fail 1o address the responsibility of instutu-
tions preparing rehabilitation profesaionals 1o appropeaately tram theny o work
with pay and lesbran clients.

Pre-service Training

This section presents ways 1 which lesbian and gay 1ssues can be mcorporat-
ed into rehabilitation counselor tratning programs. [t is recommended that reha-
bilitation counselor educators include gay and lesbian issues in existing course-
work. For example, in traditiona! counsehing theonies courses. counselor educa-
tors should pont ot the inherent bias toward heterosexaality i many counseling
theones, such as psychoanaltyic theory (Buhrke & Douce, 1991y This could
serve as a springbaard for discusang how developmental theories that assume
adult oppostte-sex refationsiips are not refevant to sndividuads who are gav or les-
bian. This would probably be an approprate fime (o discuss how coumselors can
promote the develapment of a positive gay or leshian identity and allow students
to cxpress theitr views about working with clients who arz gay or leshian. This
would alse be an approprizte tme to introduce madels of gay identity formation
and the tasks necessary tor the development of o posiive gay ideatity.

Introductory courses to rehatwlitation counseling typically cover an armay of
wpies rangng from the tegndauve history of pubhe rehabilitabon o current
trends when working with diverse poputations. Tncluding gay and fesbian persons
as a special populaton could be integrated into the course curnculum. [nviting a
pancl of individuals who are gay or lesbian to speak o cliasses has proven o he
an effective way of providing stwdenmts with information shout individuals who
are gay or leshian (McCord & Herzog, 1991).

Another activity that nught be included would be 10 have the students anony-
mously write their beliefs about people who are gays or leshian on 3" by 5" index
cards. The cards would then be given to the instructor, shuffled, and written on a
hlackboard. The students could be asked to classify these beliels into specific cat-
egories {e.g.. behaviars, personalily (raits, ete.). A camparable activity that could
he used to explore beliels and stereotypes ahout gays/leshians would be to break
the larger class nto small groups of three 1o five students. Each small group
would sclect one person to present him or hersell as gay or lesbian to the large
group according to the small group’s slereotypes. Both of these activities would
be followed by a large group discussion aboutl where the identfied beliefs and
stercatypes derived and the validity of those beliefs and stereotypes.

Bringing inan expert guest lecturer who could discuss those factors that might
bring individuals who are gay or lesbian to the aliention of rehabilitation profes-
sionals would also be beneficial. Of primary importance 1s providing students
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with factual information about homosexuality and atlowing them (o gain expo-
sure to gay and lesbian persons who have achieved a positive wdentity. Case stud-
ics and/for lectures by persons who have disabilities and who are also homosexu-
al would reiterate the ¢xistence of such persons in rehabilitation programs.

lssues of sexual onentation and career development could also be incorporat-
ed into career development courses. Hetherington, Hitlerbrand, and Etringer
(1989) reported four promary issues refated to career development and gay men:
(1) negative stereotypes sssociated with particular careers, (b) employment dis-
crimination. {¢) mmonty group status, and (d) himited role maodels restricting
awarcness of occupational opporunities. A discussion of these issues would
alow students to examine their own stercatypes of career choices and how these
stereotypes might bias their work with clients who are gay or leshian. A discus-
sion of the Lich of federal legslation to protect individuals who are gay or leshian
from employment diserimination would be helpful for demonstrating to students
how civil rights protection does not apply when sexual orientation is an cmploy-
Mept Issuc.

pledical aspects of disabihities courses cian serve as an asenuc [or discussing
the stigma of HIV and AIDS and their historical association with homosexuality.
This course can also provide an arena lor discussing physical violence (gay bash-
gt as a precursor o disabibity Factoal information about the prevalence ol gay
bashing and 1ts physical and emotional ranufications could be presented wathin a
medical aspects framework.

Role plays invelving gay and lesbun clients should be included in the
microskills training assoctated with prepracticum courses (Buhrke, 1989). 11 is
pmportant [or the counselor m trammg o Jearn Lo determine the importance of
«exial orientation s an 1sue 1n counseling and disability. For some clients, fac-
ing the double oppression of beng both .y or Jeshian and a person with a dis-
ability means that disability issues cane . be addressed without consideration of
pesttive gay identity development. For other clients, sexual orientatien may not
be an 1ssue. The counselor i tratning should not assume that a chient who is gay
or lesbian will want sexual orientation addressed within the rehabilitation coun-
seling relationship. Rehabihitation counselors in traming. however, need o fearn
to become camfortable addressing sexual oflentation issues within the context of
overall psychological and vacatronal adjustment.

Practica and nternstup counses typically provide students with supervised
opportunities to provide direct services Lo s variety of chents in diverse setiing.
The role of the rehabilitation counseior educator providing superyvision [or stu-
dents having gay or lesbian chents is 1o manitor the student’s cases (o wattch for
heterosexual bias, homophabia, or both (Bubrke, 1989). If negative aftitudes are
found. then the educator-supervisor should be prepared Lo discuss with the stu-
dent an, cthical implications of these attitudes, their potential impact on the reha-
bilitation counseling felationship, and resources where the student may gain
greater awareness of self and concerns when counscling gay clients.

43 ALABAMA COUNSELING ASSOCIATION JOURNAL

/O




HOMOGSEXUALITY

Summary

Persons who have disabilities and who are also gay or lesbian are oppressed in
muluple ways because of the discrimination and lack of understanding they may
find in the larger society. The results of internal and external homophobia, par-
ticularly during the carly stages of gay identity formation, may increase the fike-
Hhood that persons who are gay or leshitan will comie (o the attention of rehabihi
tahon professionals. Rehalnhtatan professionals who are unfamndiar andfor
uncomivrtable with homosexuality may misserve clients who are also strogglmg
with tssues of sexual orientation Such protessionals may be reluctant to make
approprrate referrals and may be unwilling to explore the possible impacts of both
disability and sexual onentation on the imdivedual’s Bife. Rehabilitation proles-
stonals and the orgamzations for winch they work have a responsibility to be
knowledgeable about the populations to whom they provide services. The Tat-
ed training of rehabilitaion counsclers to work with persons who are gay or Ies-
bian may create significant basriers o suceessful rehabilitation. Integrating gay
and lesbian 1ssues mto rehamlitation counselor eduecation programs may (acilitaie
greater awareness among counscelors in taining of dsability tsaes related o sex-
ual arientation.

References

Alston, ROI, & MceCowan. Co )l (1994) Alnican American women with dis-
abihties: Rehabihtauon issues amd concerns. Jowrnal of Relhabritaiion. 60, 36-40,

Anderson, D, Wang, 1 & Houser, R (19930, [ssues and needs of persons wath
diszhilities tn Hawaii: An cxploration of racial/fethme group differences. Journal
of Rehabilitation, 59, 11-16,

Belgrave. 2. (1991, Paychosacad predictons of adjustment to disabihity in
African Amernicans. Jowrnal of Relralnlitation, 57, 37-3).

Bohn, T. R. (1984). Homophobic vielence mphications for social work prac-
tice. Social Work and Human Sexuwalioy, 2, 91-112.

Boyle, P S (1994, Rehabifnation counselors as providers The issoe ol sexu-
alwy. Jowrnal of Applied Rehabduation Counseling, 25, 6-9.

Bubrke, R. AL (1989, Incorporating lesbian and gay issues mito counselor
training: A resource guide. Journal of Counseling and Development, 68, 77-80).

Buhrke, R.A. & Douce. L. A. (1991). Training issuces for counseling psychol-
ogists in working with leshian women and gay men. The Counseling Psvehaolo-
gist. 19, 216-234.

Burling, K., Tarvaydas. V. M. & Maks, D RO 01994). Huiman sexuality and
disability: A holisticinterpretation of rehabilitation counsehing. Jowrnal of Applicd
Rehabilitation Counseling, 25, 10-16.

Cass, V. C. (1979). Homosexual identity formation. A theoreuical maodcel. Jour-
nal of HHomosexuality, 4. 219-235.

Coleman, E., & Remafedi. G. (19891 Gay, leshian, and bisexual adolescents: A
crtical chatlenge to counselars, Jowrnal of Counseling and Development, 65, 36-40.

VOLUME 23, NUMBER 2 « WINTER 1998 1 U 49




SATCHER/CARMICHAEL/TODD

Dempsey, C. L. (1994). Health and sccial issues of gay, lesbian, and bisexual
adolescents. Families in Society, 75, 160-167.

deWit, J. G. (1996). The epidemic of HIV among young homosexual men.
AIDS, 10 (Suppl 3}, S21-825.

Fassinger, R. . (1991). The hidden minoriy: ssues and challenges in work-
ing with leshian and gay men, The Counseling Psvehologist, 19, 157-176.

Gochros, Ho T (19831 Teaching social workers to meet the needs of the
homosexually oricnted. Social Work and Human Sexuality, 2, 137-156.

Gochros, J. §. (1989 Wihen hushands come out of the claset. New York: Har-
rington Park Press.

Gumaer, J. (1987). Understanding and counscling gay men: A developmental
perspective. Journal of Counseling und Development, 66, 144-146.

Hammersmuth, S, K. (1987). A sociolomeal approach to counsehing homosex-
ual ciients and thewr families, Jowrnal of Homosexuwality, 14, 173-190.

Herbert. J. T., Hunt. B., & Dell, G. (1994). Counseling gay men and lesbians
with afcohol problems. Journal of Rehabilitation, 6, 52-57.

Herron, WL G L & Herron, M) (19963 The complexity of sexuality. Psveho-
logical Reports, 78, 129-130.

Herek, G M. (19891, Hate crimes against lesbians and gay men: Issues for
rescarch and policy. Amercican Pavchologise, 44, 948-955.

Hethermgton, C. Hillertiand, 12, & Btninger. B DL (1989 Career counseling
with gav men: [ssues and recommendations for research. Jowrnal of Counseling
and Development, 67, 452-451

Hunter., J. (1990). Vielence agamst lesbian and gay male youlhs. Journal of
Interpersonal Violence, 3, 295-300.

Rourany. R. F C. (1987). Suicide among homosexual adolescents. Jowrnal of
Homosexualay, 13, 11117,

Kraus, L. E.. & Steddard, S. (1991 Charthook o disability in the United
States. An InfoUse report, Washington, DC: ULS. National Insluute on Disability
and Rehabilitation Research.

Kus, R. T (1988). Alcoholistn and nen-aceeptance of gav sellt The enitieal
link. Journaf of Homosexuality, 15, 25-41.

Lam. C. 5. (1993} Cross-cultural rehablitatton: What Americans can learn
from their foretgn peers. Joumal of Applied Rehabilitation Counseling, 24, 26-
30.

Marshall, C. A., Johnson, M. J., Marun, W. E., Jr., & Saravanabhavan, R. C.
{1992). The rehabilitation needs of American Indians with disabiltties in an urban
seting. Journal of Rehabilitation, 58, 13-21.

Martin, D. J. (1989). Human immunodeficiency virus infection and the gay
coimmunity. Counseling and clinical issues. Journal of Counseling and Develop-
ment, 68, 67-72.

McAllan, L. C., & Ditillo, D. (1994}. Addressing the needs of leshian and gay
clients with disabilities. Journal of Applied Rehabilitation Counseling, 25, 26-35.

A " ‘I
50 IRER ALABAMA COUNSELING ASSOCIATION JOURNAL




HOMOSEXUALITY

McCord, D. M., & Herzog, H AL (1991, What undergraduates want (o know
aboul homosexuality. Teaching of Psychology, 18, 242-244.

McDaonald, G. J. (1982). Individual diffcrences in the coming out process for
gay men: Impltcations for theoretical models. Journal of Homosexualiny, 8, 47-60.

McKirnan, D. J.. Ostrow, D. G., & Hope, B. (1996). Scx, drugs, and cscape:
A psychological model of HiV-risk sexual behaviours. AIDS-Care, 8, 655-669.

Messing, A. E., Schoenberg, R.. & Stephens, R. (1984). Confronting homo-
phobia in health care scttings: Guidelines for social work practice. Social Work
and Human Sexuality, 2, 65-74.

Mulry, GG (1994). Substance use and vunsafe sex among gay men: Global versus
stutations use of substances. Journal of Sex Education and Therapy, 20, 175-184.

Practor, C. D. (1994). Risk factors for suicide among gay, lesbuan, and bisex-
val youths. Social Work, 39, 504-513.

Radkowsky, M. & Scigel. L. J. (1997). The gay adolescent: Stressors, adapla-
tions, and psychosacial interventions. Clinical Psvchology Review, 17, 191-216.

Remalw-it, G. (1987). Adolescent homoseauality: Medical and psychological
implications. Pediatrics, 79, 326-330,

Rotherman-Borus, M. L., Hunter, J., & Rosario, M. (1994). Suicidal behavior
and gay-related stress among gay and bisexual adolescents. Journal of Adolescent
Research, ¥, 498-508.

Ritter, K. Y., & O'Neill, C. W. (19589). Working through loss: The spiritual
Jouney of pay men and lesbian women. Journal of Cownseling and Development,
638, 9-14.

Rudolph, J. (1988). Counsclors™ attitudes toward homosexuality: A selective
review of the literature. Journal of Counseling and Development, 67, 165-168.

Schmitt, §. P, & Kurdek, L. A. (1987}, Personality correlates of positive identity
and relationship involvement in gay men. Joumnal of Homosexwality. 13, 101-109.

Shannon, J. W., & Woods, W. J. (1991). Affirmative psychotherapy for gay
men. The Counseling Psychologist, 1%, 197-215.

Slater, B. R. (1993). Violence against lesbian and gay male college students.
Journal of College Student Psychotherapy, 8, 177-202.

Smat, J. E, & Smart, D. W. (1992). Cultural issues in the rehabilitation of His-
panics. Jounal of Rehabilitation, 58, 29-37,

Smith, J. (1988). Psychopathology, homosexuality, and homophobia. Jouraal
of Homosexuality, 15, 39-73.

Stein, T. S. {1988). Theoretical considerations in psychotherapy with gay men
and teshians. Journal of Homosexuality, 15, 75-95.

Stuart, C. K. (1994). Homophaobia: Are rehabilitation counselors in the closet?
Journal of Applied Rehabilitation Counseling, 25, 41-44,

Winters, K. C., Remafedi, G., & Chan, B. Y. (1996). Assessing drug abuse
among gay-bisexual young men. Psyeliology of Addictive Behaviors, 10, 228-236.

Zehner, ML AL, & Lewis, 1. (1984). Homosexuality and alcoholism: Sociai and
developmental perspectives. Socia! Work and Hiuman Sexuality, 2, 75-89.

1G5

YOLUME 23, NUMBER 2 * WINTER 1998




A Rews Admitsion Procedures
(mg&tmﬁanpwaﬁu 0{

DENNY CHI-SING LI, RICHARD CANADA, AND MEE-GAIK LIM

This article focuses on the history of admission policies and procedures and aca-
denic vs non-academic criteria as predictor variables of counselor education
programs during the pust four decades.

Effectively sclecting prospective counseling candidates is one of the most chal-
lenging issues in the counseling profession. This process not only determines who
enters the profession but also the quality of care future clients are afforded. The
selection of candidates for counselor education has been the focus of much
rescarch and discussion over the last four decades {Bradey & Post, 1991; Gimmes-
tad & Goldsmith, 1973: Hollis, 1997; Keppers. 1960; Markert & Monke, 1990:
Purdy, Reinchr, & Swartz, 1989; Wellman, 195%). Counsclor educators have long
searched [or a way (o determine criteria and procedures that would identify those
students who posscss the necessary characteristics to become effective counselors
(Redfering & Biasco, 1976; Welliman, 1955). Several researchers have examined
the status of admission policies and procedures in master’s Jevel counselor educa-
tion programs (Bradey & Post, 1991; Gimmesiad & Goldsmith, 1973; Keppers,
1960; Markert & Monke, 1990; Purdy. ct al., 1989; Wellman, 1955).

A significant trend identified by Hollis (1997) is the increasing assumption of
coutrol of counselor education by well-established accrediting, licensing, and cer-
tification boards. This trend would suggest that as a profession we must examine
our past and move toward informed choices or recommendations for setting
guidelines for admission into the counseling professions. This article focuses on
the history of admission policies and procedures, academic criteria as predictor
variables, and non-academic criferia as predictor variables.

History of Admissions Policics and Procedures

In 1955, Wellman surveyed the admissions requirements of one hundred and
(wenly-six programs for preparation of college personnel workers, He reported
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that the undergraduate academic records of students were used as the criterion of
acadeinic aptitude by twao thirds of (he institutions, Tests such as the Miller
Analogies Test (MAT). the Gradvate Record Examination (GRE), and Coopera-
tive English Tests were used by most instilutions, Personal interviews were used
by 40% of the institutions 1o determine interest and personal adjustment in the
f1eld. Teaching or refated work experience was pencrally thought to be desirabice
and was frequently reguired. A strong emphasis was placed on the academic abil-
ity ol the student prior to adinsssion to the college personnel programs; however,
academic ability did not distinguish potential candidates in the studemt personnel
work curricelum.

During 1960, Keppers studied the selection of gruduate students in counselor
preparation programs of 1871 colleges and found that the five most commonly
used criteria for sereening tneluded undergraduate schofastic record, GRE and or
MAT score, personal interview, grade point average, and written recommenda-
tion. Twelve percent of the programs used a personality inveniory in their selec-
tion process; however, the focus continued to be on prior academic performance
and personal interview. Written recommendations were an additional criterion
used by 62% of the institutions. The author concluded that most institutions had
a plan for selecting counscling students but that the techniques used for screen-
ing varied widely.

Gimmestad and Goldsmiuh (1973) examined 100 counsclor education pro-
prims regarding their admission policies. Grade point average (GPA) and GRE
or MAT scores dominated the scene as initial screening critenia and were used by
aver 75% of the pragrams. Almost every program required a letler of recommen-
dation, and 33% of the programs required a personal interview. These last two cri-
teria hecame more evident than in previous studies. An acceptable undergraduate
majcr included not only psychology and education, but sociology and behavioral
science as well.

Purdy et al. {1989) studied over 1Y psychology programs to assess the rela-
tive impontance of various admissions criteria. Their study showed that overali
GPA and letiers of recommendation were considered very important by over 65%
of the programs while GRE scores were moderately important. This outcome was
consistent with Ginnnestad and Goldsmith (1973) and Keppers' (1960) rescarch.
Additional *isted requirements were previous clinical experience and course work
including statistics and experimental methods.

Markert and Monke's (1990) evalvation of 61 counselor education programs
found that GPA, GRE score, and MAT score were emphasized in most programs.
About 50% required lctters of recommendation and one-third required personal
interviews. Over 409 of the prograins required a personal and professional goal
statement as part of their admissions crileria, and some required specific course-
work in related arcas. Also, 11 was reported that most institutions showed an
increase in the cut-off scores for the GPA, the GRE, and the MAT.
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Bradey and Post (19915 investigated 309 counselor education programs and the
most commonly used admission cnteria were GPA, GRE score, or MAT seore, let-
ter of recommendation, and personal mterview. Additonal admissions critenza
included an avtobiography. statemeni of carcer goal, and work experience. Acad-
cone background and letters of recommendation continued to be emphastzed in
conjunction with the interview screening process. Again, these researchers were
unitble to conclude that these ceriteria could predict counsclor compelencey.

In view ol the above studwes, most counselor education programs surveyed had
a plan for selecting graduate counseling candidates (Bradey & Post, 1991
Gunmestad & Goldsmath. 1973, Keppers, 1960; Markert & Monke. 1990: Purdy.
et al. 1989 Wetlman, 19553, For the inaal screeming process, a strong emphasis
was pliven on acadenne eritenia such as GPA and the GRE or the MAT scores
(Bradey & Post, 1991 Ginnuestad & Goldsmith, 1973; Markert & Monke, 1990).
Interviews have been used consistently as an admission criterion for the past forty
years (Bradey & Post. 1991 Markert & Monke, 1990). Criteria such as an under-
graduate major in education or psychology and waching experience seemed to be
important m the fifties (Welbman, 1953), but were considered less important in
the ninchies {Bradey & Post. 1991; Markert & Monke, 1990). Letters of recom-
mendation were required and have came to be considered important (Bradey &
Post 1991 Gisnmestad & Gaoldsiuth, 19773; Mackert & Monke, 1990: Purdy etal.,
19893 There has been a gradual inclusion of nonacademic criteria such as per-
sonal goal <taements and work experience (Bradev & Post, 1991 Gimmestad &
Goldsnith, 1973; Markert & Manke, 1990).

Academic Criteria as Predictor Variables

Bradey and Post (1991) and Ingram and Zurawskir {1981} recognized that
alinost every program used undergraduate grade point average (UGPA) as a cri-
terion for sereening applicants. Omizo and Michael (1979) examined the predic-
tive validity of UGPA in a counsclor education program and found it was signif-
icantly correlated with grades in education foundation courses, masters level
comprehensive examination. and graduate grade point average. In a similar study
{Young, 1986), UGPA was found to be a predictar of the hinal GPA and profes-
sional leadership potential. On the other hand, the rescarch done by Littiepage,
Bragg. and Rust (1978) suggested thal carrclations with UGPA and graduate
school performance and professional performance were relatively small. Overall,
UGPA appeared 1o be a good predictor of academic success, but its relationship
with professional success remained unciear.

Another widely recognized and heavily weighted admission criteria has been
the GRE score (Ingrair, 1983). Ingrain and Zuraws} 's (1981) study reported that
the GRE Verbal (GRE-V) score was a reliable prearctor of the final ratings of the
departmental adimissions committce, Camp and Clawson (1979), Hosford, John-
son, and Atkinson (1984) and Littlepage et at. (1978) found that the GRIE-V score
showed a positive correlation to overall academic success and the correlation was

54 1 U, > ALARAMA COUNSELING ASSOCIATION JOURNAL




COUNSELOR EDUCATION PROGRAMS

higher than any other predictors. However, the GRE-quantitative (GRE-Q) was
only corrclated significantly with graduate GPA (Littlepage, ¢t al,, 1978). In a
refated study, Young's (1986} research results indicated that both the GRIE-V and
the GREE-Q were predictors ol final grade pointaverage. Also the GRE-Q scores
correlaled significantly with the ratimgs of professional leadership potential.
Cmizo and Michael's {1979) study revealed that the GRE-V score significantly
corrclated with both the master’s comprehiensive examination scores and gradu-
ate grade point average (GGPA). The GRE-Q score was a significant predictor of
performance in foundation courses. Hosiord et al. (1984) and Wittmer and Lister
{(1971) [ound no correlation between GRE and counseling effectivencss. While
the GRIE score may predict academic success, it appears to provide hitde assis-
tance 1o identifying those who will develop effective counseling skills as judged
by practicum supervisors.

The Miller Analogies Test (MAT! was another commaonly used academic cri-
terion for adinission te = graduate school (Gimmestad & Goldsmith, 1973;
keppers, 1960: Markert  fonke, 1990) and for admission to counsclor educa-
tion progriaoms (Market & Monke 199 Littlepage ¢t al. (1978) anempted o
determine relationships between the MAT, academic performance. and profes-
sional performance. The MAT was found to have significant correlatien to grad-
uale GPA and the percentile of the comprehensive examination. In additon. it
was also significantly relaied to the ratings of employers regarding job perfor-
ma ¢, advancement potential, and overall job success. Ina related study by Hos-
lord et ab. (19845 the MAT also was found 1o have stanstically significant rela-
tionship with faculty rankings of academic success. However, in terms of profes-
stonal counselmg ~kitls it did not appear o be a sighilicant predictor. The MAT
appeared to be a good predictor of academic success. inconsistent in its relation-
ship with professional success and a poor predictor of counsehing effectiveness as
measured by faculty rankings.

Based on this review ol the hterature, it can be concluded that UGPA was a
good predictor of graduate academic success (Littlepage, et al., 1978; Omizo &
Michael 1979; Younp, 1986); however, #ts ability to predict graduate perfornmance
may be influenced by diverse undergraduate majors (Hosford et al., 1984; Young,
1986). In other words, 1t appears that UGPA could he a good predictor of acade-
miv success if the undergraduate discipline was the same as the graduale one.
Furthermore, UGPA's predictive value was not consisient regarding professtonal
success {Littlepage et al., 1978: Young. [986) and UGPA was not a good predic-
tor of [acully assessed counseling effectiveness (ifosford et al.. 1984). In hike
manner. it appeared that GRE-V provided strong predictive validity 10 academic
success but GRE-Q was not a consistent predictor ol academic or professional
success (Camp & Clawson, 1979 Omize & Michael, 1979; Young, 1986). Both
GRE-V and GRE-Q provided no evidence of predicting counseling effectiveness
as judged by practicum instructors (Wittmer, & Lister, 1971). Finally, the MAT
was a good predictor of academic success but there was po evidence to suppon
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its relationship with professional success and counseling effectiveness (Hosford
el al., 1984; Littiepage ct al., 1978).

Non-academic Criteria as Predictive Variables

Biaggio, Gasparikova-Krasace, & Bauer (1983) and Bradey and Post (1991)
surveyed the selection procedures of graduate programs and found that more than
half of the prograins used an interview as a selection procedure. Ram, Oren, and
Childrey (19871 examined the use of personal interview, a cutoff based on the
GRE score, and GPA 1 the selection process but the results indicated that using
interviews instead of cutolf scores would have resulted in noe difference in selec-
tion of applicants. An important inpltcation of this study was that interviews were
as effective as other academic criteria in the selection process. Another study by
Nevid and Gildea (1983) also provided empirical support that personal interviews
were able 1o discrniminate students” climeal ability beyond information gathered by
academic measures. On the other hand, Rickard and Clements {1986) conducted a
study (o compare mterviewed and non-interviewed students in terms of their ¢lin-
wal ability and no significant difference was found. In related studies, Broadhurst
{1974, 1976} examined the reliability of the anterview procedure and suggested
that selection hy interviewing was still a doubt{ul or enly maoderately rehable pro-
cedure and the validiy of interviews need further research {Broadhurst, 1976).

In the survey by Bovey, Drew, and Rangel (1986), a lelter of recommendation
was ranked as the most important deteonmnant in selecting applicants. In a refat-
ed study. Ingrain and Zorawski (1981 showed that altee the nitial sereening, a
letter of recommendation accounted for most of the vanance in the {inal ratings
of the applicants™ suitability. Furthermore, Young { [986) studied the correlations
between admisstons data and the final grade point average and found that a letler
of recommendation was a good predictors of final GPA. Young (1986) stated that
a recommendation may describe the applicant’s undergraduate performance and
may ndicate their commnitment to the field, and their devotion to academic studies.

Similarly, Markert and Monke (1990) reported that 0% of the counselor edu-
cation programs required a personal statement with regards (o the applicant’s
motivations for entering the program. A personal statement also was ranked as an
important determinant in selecting applicants {Boxley. etal., 1980). Young (1986)
studied the correlations between admisstons data and the final GPA and found
that a persona) statement was a good predictor of finad GPA. Nevertheless,
Ingrain and Zurawski (1981 examined the unpact of cach admissions criterion
on the admission committee’s final rating and showed that an applicants™ person-
al statement had no noticeable impact on comimitlee ratings.

Based on the studies above, there was little consistency on ihe impact of an inter-
view as an admission criferion. Some indicated the interview’s cffectiveness and its
abitity to identsfy clinical potential while others questioned its validity and reliabil-
ity (Broadhurst, 1974, 1976; Nevid & Gildea, 1983; Ram, et al.. 1987). On the con-
trary, letters of recommendation appeared (0 have strong influence on subscquent
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screeping after the candidates met academic criteria standards (Ingrain & Zuraws-
ki, 1981). Both letters of a rccommendation and a pe-sonal goal statement appeared
to be a predictor of graduate GPA (Young, 1986). i‘cw studies have been complet-
cd hat investigate interviews, letters of recommendalion, and personal goal state-
ments in relationship with academic success and counscling effectiveness.

Conclusion

From the abnve studies on admission policies, it can be concluded thal there
have not been significant changes since the fiftics (Wellman, 1955; Markert &
Monke, 1990). There has been a continued emphasis on academic criteria and
non-acadermnic criteria has been added gradually across the last 40 years (Markert
& Monke, 1990). UGPA, GRE-V score, and MAT score appear (o be goad pre-
diciors of academic success. However, the ionlerview, lelier of recommendation,
and a personal statement have weak correlations with academic success. More
rescarch is needed to find the relationship between non-academic criteria and aca-
demic success. Questions remain unanswered as to whether academic or non-aca-
demic admission criteria predict counseling effecliveness (Bradey & Post, 1991,
Markert & Monke. 1990; Wellman, 1955). The difficuity of measuring counsel-
ing cffectiveness only complicates the above questions.

Even in the fiftics, Wellness (1955) commented that academic ability did not
necessarily identify potentially successful counseling students. In the ninctics
Market and Monke (1990) expressed a similar concern about the need (o estab-
lish admissions criteria that efectively screen the best candidates for counseling
programs. Markert and Monke (1990) indicated that counselor education pro-
grams were relying on admissions criteria that mited capability ol predicting
academic success or counseling performance.

Hollis (1997} reported that we still function with a wide range of admussion
standards among programs. He further stated such standards should not be
thought of as something we apply only at the beginning of programs. In fact, the
trend is toward continued and increased cvaluation of the post-masters degree
counselor. Self examination of admission standards and of ourselves as a profes-
ston is difficult and sumetimies painful. Not to do so is (o invite external calls for
accountability and threaten our autonomy as a profession.
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One component of the school counselor’s role that is consistently recognized in
the lterature is individual counseling. In the implementation of developmental
school raunseling programs, the question then arises of how to use what we know
Jrom developmental theory in individual interventions. There are, in fact, several
implications. Although the importance of the relationship is central regardless of
age or stage, the choice of specific approach or strategy will vary based on devel-
opmental level. This chapter (from Developmental School Counseling Programs:
From Theory to Practice) reviews relaticnship building, owtlines examples of the
questions and issues to consider in developmental ussessment, and suggests o
variefy of potential strategies.

Relationship Building

Regardless of theoretical approach, the relationship between counselor and
child or adolescent is central 1o the helping process. The work of Rogers (1942) and
Carkhuft (1972) provided information and insight on cxactly how significant the
relationship 1s. The characteristics of a true helping relattonship, and the corre-
sponding stages of helping identified in client-centered approaches, continuc to be
important for counsclors (o keep in mind as they make connections with young peo-
pte. Gordon's (1972) work in effective communication also provides helpful infor-
mation concerning some of the roadblocks to avoid in building healthy relationships.

Characteristics of a Helping Relationship

In facilitating the development of the relationship, the qualities of respect,
crapathy, and unconditional positive regard have been identificd as necessary
componcnts. For children and adolescents, these are as important as they are with
adults, Often children are vicwed as somchow “less than real people” rather than
truly appreciated for their own uniqueness. When adulls can convey their aceep-
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tance in a genuine way, they have given children and adolescents a special gift.
This genuineness is critical in building a positive relationship, and it is important
to remember that young people have very sensitive “radar™ in recognizing pi-~ai-
ness. Unfortunately, there are too many individuals working with children who
are not able to truly enjoy or respect them. This makces those who are really
“there” for young pecople particularly special. For counselors and other adulis
working with children and acolescents, the importance of the time spent in build-
ing relationships, really getting (o know the individual, and understanding the
world from their perspective should never be minimized,

In moving the helping relationship toward action otientations, the components
of concreteness, confrontation, and immediacy become important. Young people
need adults in their lives who can lovingly challenge them concerning their
thoughts, feelings, and behaviors. They sometimes (as do adults) need to be con-
fronted with discrepancies between their words and their deeds. This confronta-
tion needs to be done in concrete and specific lerms, nol vague generalities. This
specificity is another critical component in being helpful. To say, 1 don't like
what you did™ is not particularly helpful. To be able to point to a particular action
and o offer alternative behaviors is much wore appropriate.

Stages of a Helping Relationship

Relationship building does not spontancously occur. Instead, it takes patience
and work. Particularly in counseling with young people the temptation exists to
provide “the guick fix,” to (ell a child what o do te make life betler. We nced 1o
remind ourselves o slow down and use the stages of helping. First, allow indi-
viduals to explore the problen: thoroughly. Give students time 10 say what they
nced to say. Through the use of reflection and feedback, clarify the central con-
cern. Make sure the child or adolescent agrees with you about what that concern
is. Only then does movement toward action make sense. Brainstorming alterna-
tives, considering consequences, and committing got a plan of action are possi-
ble only after you are sure you know what the problem is. Although you do not
need for a child to give you a great deal of tangential information, you also do not
need to rush headlong toward action either. Allow yourself the time to build the
relationship and understand the world (and the problem) from the young person’s
perspective.

Roadblocks to Effective Comimunication

In building any type of relationship, effective communication is necessary.
Our responses (o others can open the door (o continuing interaction or slam it
shut. Gordon's (1974) work gives us helpful information concerning obsiacles to
effective cotnmunication. He identified responses that can dismiss [eelings, show
a lack of confidence in students’ abilities 1o solve their own problems, impose
guilt, ridicule, or in some other way minimize and belittle the student as a vnique
person. These roadblocks (o be avoided are oullined in Table 1. More appropriate
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metheds of responding involve passive and active listening, acknowledgements,
amd 1nvitations to conunue to Glk. These strategies are patticularly important in
the imal stages of helping (exploring and clanfying).

Aveiding these roadblocks and pracuicing principles of effective communica-
tion can enhance relationships. Counselors can become more effective in making
connections to the young persen’s world and empowering the child or adolescent,
An individual s much more likely (o share his or her world with someone who
has really histened and who has valued the experiences, leelings, and perspective
presenled.

TABLE |
Roadblocks to Effective Communication

Ordermg. commanding, directung
Warning. threatening
Morahang, preaching. giving “shoulds™ and “oughts”
Advising, olfering solutions or suggestions
Teaching, lecnring, giving logieal arguments
Judging, cntweizing, disagreeing, blaming
Name-calling, stereotyping. labehing

%, Interpreting. analy/zing. diagnosing

Y. Praising. agrecmg, giving posilive evatuations

10 Reassuring, svmpathizing, consoling, supporung

[T, Questioming, probing. interrogating. cross-exanning

12, Withdrawing, distracting, being sarcastic, humoring. diverting

Note  Adapted (rom T T Teacher Fiiecineness Trammg iy T Gordon, 1974, New
Yok Dave MeKay, Copyright 1974 by Diavid MeKay.

Assessment

As counselors gather tnformation about exactly what the siluation 15, assess-
ment concernng developmental level is equally important. Using developmental
theory as a backdrop, there are numerous questions to be asked. Cogaitively, is
this student capable of abstract thought? Etncally. what metivates this student’s
hehaviar? Interpersonally, is the student able to take another’s perspective or
understand o problem or sstuation {rom anather person’s point of view? Concep-
tually, how much structure does this student need within the counseling process?
Which of Erikson’s (1963) crises is the sfudent most clearly attempting to
resolve? Whach of HavighursCs (1972) tasks is the student attempting to master?
Answering these questions can have signilicant implications for how a counselor
iight proceed in individual counseling.

-
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Cognitively, if the student has not yet progressed to abstract thoughts, then a
number of counseling interventions that require generali<ation or the ability to
make luture prediction based on present circumstances would be mappropriate.
The student would be dealing with situations too concretely in the “here and
now” to be able o benelut from those interveniions.

Understanding where a student is cogaitiveiy can also be helplul i recoging-
ing what is appropriate at particutar ages and stages. A 6-year-old i ihe inluitive
of preoperation stage of cognitive development with an imaginary {riend is quite
normal: a 14-year-old carrying on (ke same relationship would suggest a need for
intervention. Concrete Unnkers stubbornly holding onto a problem-solving strate-
gy or perception hased on “the most Tacts™ 18 probably to be expected. Even with
the movement 1o formal operations, the adolescents” egocentrism needs to he tak-
en 1nto account in the counseling process. Inan adult, the preoceupation with one's
own unigueness and the corresponding obsession with being the focus of every-
one’s atenton might be diagnosed as narcissism or paranoia, whereas in an ado-
lescent these are acteally guite normal. The certainty that their own experiences
are unique e the human process is relerred o as the personal fable, and the notian
that everyone s attention is focused on them as the imaginary cudience. Mostindi-
viduals who have survived adolescence can relate o both sets of leclings.

Ethically. il the student’s behavior 1< motivated by a desire to please others,
then counselors must be particularly sensitive to tendencies to agree to ohserva-
tianes or plans of action simpiy 1o please the adult. Although this desire o please
may help i maotivating more approprigte or effective ways of belaving, the coun-
selor needs 1o he aware of what is occurring, rather than conluse it with an mfer-
nal motvation, This tendency can be frustrating within the counseling precess
when students say what we want (o hear concerning a plan of action and then nev-
er follow through. Knowing that they arc trying to please us does not make the
probicm go away, but does give us insight into why this behavior s occurring and
grounds for challenging the student.

Interpersonally, the ability (o take another’s point of view also has significance
in individual counseling. Many problems that are presented hy young people
involve relationship issues. Attempting to deal with those if the child is incapable
of understandiag another person’s point of view (or that the other peeson even has
a point of view that 1s different from his or her own) can be challenging. We
sometimes assume that children have this capacity and proceed with counseling
as if they do. Il they are interested in pleasing us, they will say what we want 1o
hear. nod and stmde at appropriate moments, perhaps without & clue about what
we are suggesting. Sometimes a strategy as simple as adapting & role play may
provide the necessary nsight. For some children, requiring them to physically
change places carassist them in trying to “be™ another person. For students capa-
ble of abstract thought, this physical exchange might not be necessary. Instead,
they would be able 10 make that generaltzation or observation on their own and
draw their own conclusions. Providing young people with opportunities to hear
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others’ perspeclives and views can be a valuable way of promoting development
within the interpersonal domain.

As an additional example, consider the student at a lower level of conceptual
development as identified by Hunt (1978). That student would need much more
structure within the counseling process. The counsclor would be well served to
be very specific with the student concerning the goals and process for counseling.
Homework assignments and guided practice for interactions would be particular-
ly helpful. Careful monitorirg and follow-up would also be desirable. With a stu-
dent at a higher level of conceptual development, there would be more of a need
for independence, more (olerance for ambiguity, and less need for highly strue-
tured counscling experiences. The counselor wouid not need 10 be as concrete in
presentation or provide as much practice lor the student in carrying out action
plans. In fact, the student might be resistant to such detail.

Finally. identifving the specific erists or task that the student is attempting (0
resolve can also be helpful. The adults in children’s Itves can assist by providing the
necessary experiences to promote growiil Proviston of appraprate adult role mod-
cls. activitics to learn new skills, or opportunities for new responsibilities could all
be appropriate interventions, depending on the particular erisis or task. Sometimes
interventions o promate trust and enzourage autonomy will also be necessary
based on the fack of positve resolutton of these crises during early childhood.

Strategies

Other than the particular natare of the probiem, the age and stage of the student
with whom a counselor is working will most clearly influence the strategies select-
ed for use in interventions. Approaches that might be appropriate in working with
an adult simply are nat helpful in reaching a S-year-old child. As indicated in the
previous section, an adelescent capable of ahsiract thought would be dealt with
very difierently {rom a young person who was reasoning very concretely. Reliance
an a single approach or set of strategies would severely timit what a counselor
could offer to the wide range of developmental levels represented by students in
kindergarten through 12th grade. This section attempts to rentind the reader,
through examples, of the variety of specific strategies avilable.

Play Media and Expressive Arts

Very olten children do not have the experience or vocabulary to conceptuatize
ur express their concerns and issucs verbally. Instead, they are much betler at
working through their issues through the use of play media and expressive arts.
Play is their work. and the selected medium becomes their language. Even with
older adolescents, sometimes expressive arts provide the method of accessing
issues and cxperiences that cognitive approaches cannot reach. Adolescents may
have learned to defend themselves cognitively from painful events that they wish
to forget. The “blockage” may reflect an carlier stage of development in which
some crisis was not resolved.

113
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The types of media that can be creatively used in counscling are limited only
the by the imagination. Paints, crayons, toys, ciay, sand, and water can be used by
children and adolescents to create scenes, events, and individuals. Music, drama,
and journal writing can provide outlets for self-expression. The use of quality
children's literature can provoke thought and discussion, offer opportunities to
see others® perspectives, and, in general. promote development.

Various theoretical perspectives provide frameworks for conducting counsel-
ing scssions using play media. Resources are available from child-centered
{Axling, 1947, 1964; Landreth, 1691), Gesitalt (Oaklander, 1977), Adierian
(Kottman & Warlick, 1989), and Jungian (Allen, 1Y88) approaches. The
approaches vary in the amount of external structure given to the student and n
the arount of interpretation given within the process. All share the recognition of
the developmental appropriateness of play as a counseling interventior with
many children and some adolescents.

Gestalt Approaches

In addition to those strategies associaled with the use of cxpressive arts,
Gestalt therapy offlers several interventions that are helpful in working with stu-
dents at various developmental stages. Three particular examples of these strate-
gies are topdoglunderdog, emply cheir, and fantasy games.

Topdog 15 the “you should™ voice in our hives; underdog. the I want.” Using
two chairs and moving back forth. the student can conduct his or her own debate.
This activity should be adapted for older adolescents by allowing them to make
“should" and “want” lists. After the student has exhausted all arguments on either
side, the counselor can process the activity. With hope, the process will allow the
student (o integrate the shoulds and wants to make an effective choice. This activ-
ity helps chitdren and adolescents begin to sce the bipolarities in everyday life.

The empty chair strategy is perhaps one of the most widely used specific
strategies from Gestalt therapy. This technaique can be used to resolve conflict or
to handle unresolved anger, fear, or frustration. The child or adolescent would sit
in one chair and say to the empty chair whatever he or she needed or wanled 1o
say. Moving (o the other chair, the student would praject a response. This strate-
gy can allow the student to process and explore issues that can give the counselor
insight into the individual’s perspective. Sometimes young childsen can partici-
pate in this activity more [ully if a hypothetical person is introduced with similar
concerns (Thompson & Peppen, 1992 as cited in Thompson & Rudolph, 1992).
Similar to the advanfages of using puppets in play, children can sometimes
cxplore the problems of an imaginary person beiter than they can exanune their
OWn 1SSUCS.

Many fantasy games provide opportunitics to explore feelings and have fun
within the counseling process. With children, pretending to be an animal or spe-
cial toy atlows them to act out stories and describe feelings. More in-depth fan-
tasies such as the rosebush or the wise person usvally work well with all hut the
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truly cymcal or concrete. With concrete thinkers who believe fantasy is silly,
somelimes il is enough to say, I know you think this is strange. but just try it any-
way.” For sonie individuals. this “gives them permission” 10 be more childlike
because vou are making them do . (For some, these approaches will never work.
Cognitive strategtes wilt provide better results. Wateh fur assumptions. hawever.
Ofien the most resistant individuals may actually need these approaches to access
fechogps.)

Systematic Problem Selving

With concrete thinkers, or with students needing structore as part of the coun-
seling process, systematie problem solving offers a workable approach. A num-
ber of models are available. most of which involve a step-by-step process for
worktng through difficult situauons. This process requires the student and coun-
selur to wdentity the problem clearly and to project the desired outcome: to con-
suder any strategies that have already been tried: to bramnstori alternatve strate-
gies; to review posstble conseguences: 1o make a plan ol action: and o follow up
da o oway of momitoring outcomes. {This approach can also be helpful with
abatract thinhers whe have trouble committing to action i the Tace of all the pos-
sthilities they cin see)

Behavioral Contracts

When change i a particutar behavior s the desired outcome, contracts can be
a very helplul strategy. There are many similarities between the instial steps in
conlingeney contracting and systematie problem solving. Bath require clear iden-
ufication ot the problem. the desired outcome, and the vanious possible meihods
of solving the problem. However, with a contingency contract. additional
emphases arc placed on gathering bascline data and determining the conse-
quences, cither positive or negative reinforcement, which will be used if the con-
tract 1s not fulfilled. Such contracts are particularly helpful for students needing
a great deal of structure and for those whose ethical reasoning 1s moltivated by
physical consequences. (Sometimes, in considering the levels of ethical reason-
ing, we think of physieal conseguences in controversial forms such as paddhing.
Physical canscequences, however, can also include tine-out areas, reward sys-
tems, or restrictions of desired poivifeges.) The clanity and specificity of contracts
are very helpful to many stude..  in earhier stages of development.

tor students at higher fevels of development. some forms of behavioral con-
tracts are still appropriate. However, a significant difference would be in the lev-
el of involvement of the counsclor. With these students, the focus would be on
self-management. Whereas with a younger student, the counsclor would collect
the bascline data, formulate the structure {with student agreement). and monitor
the outcomes, students at higher stages of development would have those respon-
sibilitics themselves. These self-management approaches can provide a helpful
bridge between childhood and adulthood as adolescents begin to strive for inde-
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pendence and attempt to determine their own identitics.

Cognitive-Behavioral Approaches

Cognitive-belavioral strategics also provide useful transitions that combine a
focus on specific behaviors with thought-restructuring methods. These approach-
es attempt to produce both behavior and feeling change. Positive (or more ratio-
nal} self-talk is encouraged to accompany changes in particular behaviors. Home-
work assignrments and identification of irrational thoughts are key components to
models based on cognitive-behavioral therapy.

In working with young children using these approaches, some adaptations
would nced to be considered. As with any approach, the vocabulary would have
to be adjusted. Although Ellis (1962) spoke of rational and irrational thoughts,
Anderson (1987), in her third-grade curriculum, talked about “sparkle and mud
minds” to which children can relate. Adolescents at higher stages of development
will be able to talk through same of these ideas and issues. Younger children may
need the concrete experience of writing down examples of negative self-talk and
methods of challenging those notions. Many specific strategics would need to be
adjusted also. Although relaxation training, deep-breathing activitics, and refram-
ing exercises might be appropriate at some ages and stages, the explanation and
content would need (0 be adapted.

Several examples are available in the literature of adaptations of rational self-
analysis to fit the developmental level of the child. Some suggest levels of treat-
ment afong a developmental continuum. Thompson and Rudolph (1992) cited a
model developed by Winnett, Bornstein, Cogswell, and Paris (1987) for the treat-
ment of depression in children, which

consists of four levels of treatment: (1) behavioral procedures, such
as contingen! reinforcement, shaping, prompting, and modeling, to
increase social interaction; (2) CBT [cognitive-behavioral therapy]
interventions, which include pairing successful task completion with
positive self-statemcnts; (3) cognitive inlerventions, which are used
with social skills training, role-playing, and sclf-management; and
(43 self-contral procedures, such as self-cvaluation and sclf-rein-
forcement. (p. 143)

This model directly responds to the need for structure at lower levels of devel-
opment and the corresponding movement toward increasing independence at
higher stages.

Summary

Developmental theory has several implications for individual counscling.
Informally ass=ssing levels of develspment in various domains can provide valu-
able information for the counselor in sclecting an appropriate strategy or approach.
Using knowladge conceming where the child or adolescent is developmentally,
counselors can adapt strategies from the wealth of counseling interventions.
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