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° Introduction

Here, in the first paragraph of
the Declaration (of Indepen-
dence], is the assertion of the
natural right of all to the ballot;
for how can "the consent of the
governed" be given, if the right
to vote be denied?

Susan B. Anthony (1873)

As a jury trial is drawn from the
primary right to a fair trial...so
earning is implicit in equal
American citizenship.

Judith Shklar (1991)

Y THE YEAR 2000, every adult American will be literate
and will possess the knowledge and skills necessary to
compete in a global economy and exercise the rights
and responsibilities of citizenship.

National Education Goals (Goal 6)

This goal lies at the heart of education reform, an effort that con-
cerns all Americans. First enunciated by the nation's governors in
1989 and repeated in President Bush's Goals 2000 program, it is
now codified in the Goals 2000: Educate America Act (Public Law
103-227). It's no accident that this goal links three elements that are
essential in the education of every American:

literacy

the rights and responsibilities of citizenship

preparation for work

Those elements are in fact inseparable, because schools in America
have long been expected to achieve multiple goals. Schools are
charged with seeing that every student learns to read, write, reason,
and compute. Another responsibility of schoolssome say their
most important taskis to prepare every student for citizenship in
our constitutional democracy. A third responsibility, of growing
importance, is the preparation of students for the world of work.

Prepared Workers at a Premium
Today all three of those responsibilities have taken on new urgency.
However, with the profound changes in world economies, particular
attention is being given to preparing students for the world of work.
For most of the 20th century, the U.S. economy provided good-
paying jobs for less-skilled workers. But in recent years, technologi-
cal advances, international trade, and many other factors have
seriously hurt America's blue-collar middle class. The income gap
between high school and college graduates has widened dramati-
cally. Recently, even white-collar workers have suffered layoffs and
wage declines. It is worth noting that manufacturing itself has not
shrunk substantially as a proportion of Gross Domestic Product. In
fact, for the most part American manufacturers continue to hold
their own in global markets. But good-paying, unskilled, and semi-
skilled manufacturing jobs have grown scarcer. As Secretary of Labor
Robert Reich recently pointed out:

Even if there were not millions of workers in developing
nations eager to do these jobs at a fraction of the wages of

2 Workplace Civics & Government Prospectus 7



American workers, these jobs would still be disappearing.
Domestic competition would drive companies to cut costs by
installing robots, computer-integrated manufacturing sys-
tems, or other means of replicating the work of unskilled
Americans with machinery which can be programmed to do
much the same thing. Meanwhile, the "knowledge content"
of most goods and services is rising.

Increasingly employees at a premium are those who are more
broadly educated; who can recognize, analyze, and solve problems;
and who can work effectively and cooperatively with other people.
Special attention must be given to 'the forgotten half'those young
people who leave school without the knowledge or skills needed in
today's workplace. In the past, while the United States has been
attentive to the needs of 'college prep' students and has invested
heavily in the skills of college graduates, it has been much less con-
cerned with and underinvested in non-college-bound students and
workers. In that respect, the United States differs from two of its
competitor nations, Germany and Japan, whose educational and
training systems invest heavily in non-college workers. Not surpris-
ingly, German and Japanese firms treat college-educated and non-
college workers as much closer substitutes in production than do
U.S. firms. While German and Japanese educational and training
systems differ substantially, they both succeed at producing non-
college workers who possess the problem-solving skills to adapt to
new technologies and new workplace demands.

Human Capital Investment Necessary
Empirical research on cross-country growth patterns agrees: the two
key sources of rapid growth and improved living standards are
investments in human and physical capital. In a rapidly changing
world and an increasingly competitive global economy, the United
States cannot afford to neglect the development of any of its human
capital. We must invest more heavily and more wisely in the edu-
cation and training of those who don't go to college. Fifteen-years of
experience urges that a more explicit national strategy of upgrading
primary and secondary education is essential.

And while students must acquire workplace knowledge and skills,
they must not be seen only as workers when we are prescribing an
education. We need to remember that students are also citizens with
rights and responsibilities. They are, or soon will be, voters, jurors,
taxpayers, and members of groups ranging from trade unions, to
special-interest organizations. Students need to acquire civic knowl-
edge as well as intellectual and participatory skills to function effec-
tively in all of their roles.

8

Whenever Law ends; Tyranny
begins.

John Locke (1690)

I am not ashamed to confess
that twenty-five years ago I was
a hired laborer, hauling rails, at
work on a flatboatjust what
might happen to any poor
man's son. I want every man to
have a chance.
Abraham Lincoln (c.1855)

Workplace Civics & Government Prospectus A 3



Law, strictly understood, has as
its first and principal object the
ordering of the common good.

St. Thomas Aquinas
(13th Century)

Nothing is more important to
America than citizenship; there
is more assurance of our future
in the individual character of
our citizens than in any propos-
al I, and all the wise advisors I
can gather, can ever put into
effect in Washington.
William G. Harding (1920)

To help students reach these tripartite goalsliteracy, responsible
citizenship, and preparation for workboth educators and employ-
ers are expressing interest in applied academic programs and
courses. These are not remedial courses; they require much more
than demonstrated minimal competencies. Applied academics, how-
ever, do stress the relevance of what students learn to the world of
work they are about to enter and to their roles as citizens.

The Agency for Instructional Technology (AIT) is an acknowledged
leader in providing schools with curriculum resources designed for
this new alliance between academic and occupational learning. AIT
began in 1985 to develop excellent technology-based "applied"
classroom materials, from physics to applied communication, work-
place skills, mathematics, and economics. Unfortunately, curriculum
materials in civics and government are conspicuously absent.

Series to Meet National Standards
The Center for Civic Education (CCE) is particularly concerned by
this omission, and is uniquely qualified to help remedy the situation.
The preeminent developer of civic education materials, the Center's
materials and programs are used in more than 22,000 schools by
more than 20 million students. The National Standards for Civics
and Government, published by the Center in November 1994, iden-
tify what all student-citizens should know and be able to do when
they graduate from high school. Praised in the Congressional Record,
the Standards are being used by school districts as they develop
frameworks for curriculum guides and design assessment systems.
These Standards will serve as a basis for this proposed course in
applied civics and government for non-college and vocational stu-
dents. These students will have an opportunityequal to college-
bound studentsto acquire knowledge and to develop skills that
are essential to informed, effective, and responsible citizenship.

In his second annual State of American Education Address on
February 1, 1995, Secretary of Education Richard Riley spoke of the
"need to reinvent the American high school to create new, con-
crete links to the world of work and careers." Riley also stressed the
importance of "designing tougher standards for our young people,"
because "the greatest barrier to the future of American education is
the tyranny of low expectations."

In response to his concerns and those of other educators, policy-
makers, and students themselves, AIT and the Center for Civic
Education propose to develop jointly a multimedia curriculum in
civics and government for secondary students. This proposed cur-
riculum will combine the content and skills addressed in the
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National Standards for Civics and Government with the workplace
know-how that lies at the heart of the recent U.S. Department of
Labor Secretary's Commission on Achieving Necessary Skills
(SCANS) report, Learning a Living. The proposed series, a multi-
media-based civics curriculum, is designed to help students better
understand complex political, social, economic, and workplace
issues; make informed decisions; succeed in their academic and
career experiences; and function as informed, effective, and respon-
sible citizens.

Workplace Civics and Government (working title) will include five
barcoded, interactive laserdiscs that contain instructional, assess-
ment, and teacher training material; five student resource guides;
and five comprehensive annotated teacher's guides with barcodes. In
addition, a CD-ROM will provide students with problem scenarios
from seven career clusters. The series design will include authentic
learning features found to be effective in research conducted by the
Center for Civic Education, the Center on Organization and
Restructuring of Schools, Educational Testing Service, and others.

The project is projected to require 24 months to complete at a cost
of $1,874,049.

--=.1Y.F
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Power tends to corrupt and
absolute power corrupts
absolutely.

Lord Acton (1887)

I am only one; but still I am
one. I cannot do everything, but
still I can do something; I will
not refuse to do the something I
can do.

Helen Keller (c.1950)

Workplace Civics & Government Prospectus A 5



° Rationale & Need

The only thing necessary for the
triumph of evil is for good men
to do nothing.

Edmund Burke (c. 1780)

hroughout the United States, communities are experimenting with
various school-to-work programs. Promising efforts include youth
apprenticeships; tech prep, career and partnership academies; and
applied academics instruction. Although called by different names,
all school-to-work programs seek to integrate work-based and
school-based learning, academic and occupational learning, and to
link secondary and post-secondary education. This integration helps
students see the connection between classroom learning and future
successas workers, citizens, family members, and individuals.

Americans are aware that today's students are not being adequately
prepared for the workplace. Secretary of Education Richard W. Riley
recently warned that nine out of ten U.S. jobs created by the year
2000 will require skills that half of today's entry-level workers lack.
Unfortunately, the curriculumparticularly the vocational curricu-
lumin too many high schools has not kept pace with the emerging
high tech, information-based, global economy.

To meet these demands, a curriculum must focus on learning activi-
ties that develop the intellectual skills needed in those workplaces
where symbols and abstract-thought processes have replaced phys-
ical responses. All modern workers must be able to use a broad
range of information-processing and problem-solving skillsin a
wide variety of contexts. Chief among these contexts are the civic
and economic worlds in which we live.

Challenging and Relevant
In his 1994 State of the Union Address, President Clinton stressed
the importance of a challenging and relevant education for every
student.

As we expand opportunity and create jobs, no one can be
left out...because America will never be complete in its re-
newal until everybody shares in its bounty. But ...this strat-
egy cannot work unless we also give our people the educa-
tion, training, and skills they need to seize the opportunities
of tomorrow. We must set tough, world-class academic and
occupational standards for all our children and give our
teachers and students the tools they need to meet them ....
[We must] measure every school by one high standard: Are
our children learning what they need to know to compete
and win in the global economy? ...After all, most of the
people we're counting on to build our economic future won't
graduate from college. It's time to stop ignoring them and
start empowering them.

Applied academics and school-to-work programs motivate students.
They provide a meaningful context for learning by demonstrating the

6 A Workplace Civics & Government Prospectus



relevance and utility of academic knowledge and skills. Both stu-
dentsand societywill benefit in the current and future work-
place, in the community, and in their roles as citizens and family
members.

The study of civics and government lends itself naturally to the
application of concepts and principles to problems and decision-
making in the workplace. Students who are or shortly will be
workers, voters, taxpayers, jurors, and members of interest groups
ranging from trade unions to environmental protection groups need
to develop understanding of public issues. They also need to under-
stand the causes and consequences of government workplace regu-
lations, labor relations, taxation, trade policies, and the like.
Because governments at all levels are grappling with civic and
economic problems, citizens and workers need to be able to under-
stand, discuss, and act upon complex issues. Finally, a realistic
understanding of political and civic issues is a critical component of
the 'workplace know-how' advocated in the SCANS report, Learning
a Living (1992). (See the Workplace Know-How chart on page 10.)
Without these competencies, employers and workers at all levels are
likely to make poor workplace decisions based on faulty perceptions
of government, business, or social organizations. Their companies,
their jobs, and ultimately American prosperity may fall victim to
their ignorance.

AIT and CCE Partnership
Carefully designed and expertly developed instructional materials
are needed to give students a challenging curriculum in applied
civics and government. As partners, the Agency for Instructional
Technology (AIT) and the Center for Civic Education will address
this need.

Using new technologies and proven methods of instruction, AIT and
the Center for Civic Education propose to develop a comprehensive
multimedia series. The semester-long course is designed to help
secondary students better understand civics and government and
the social, organizational, and technological systems of which they
are a part. Workplace Civics and Government will allow students to
apply learning to virtual workplace experiences.

12

Taxes are what we pay for
civilized society.
Oliver Wendell Holmes, Jr.

(1904)

Let me be a free manfree to
travel, free to stop, free to work,
free to trade where I choose, free
to choose my own teachers, free
to follow the religion of my
fathers, free to think and talk
and act for myselfand I will
obey every law, or submit to the
penalty.

Chief Joseph (1879)

Workplace Civics & Government Prospectus A 7



° Course Design

PROJECT TOPICS

IT and the Center for Civic Education, co-developers of the pro-
posed Workplace Civics & Government series, will use the five
organizing questions in the National Standards for Civics and Gov-
ernment as the basis for its five instructional modules. These
Standards were developed by the Center for Civic Education with
support from the U.S. Department of Education and The Pew
Charitable Trusts. More than 3,000 individuals and organizations
participated in this two-year effort to identify what students complet-
ing grades 4, 8, and 12 should know and be able to do in the disci-
pline of civics and government. Publication of the first edition of
these Standards was announced in the U.S. Supreme Court on
November 15, 1994.

The Standards are being widely approved and accepted. They have
been endorsed by civic and professional groups and have drawn
praise by the press and in the Congressional Record. The United
States Information Agency (USIA) sought and was given permission
to reprint the Standards for distribution to U.S. embassies through-
out the world. Currently state and local school districts are using
these National Standards as they develop frameworks and curricu-
lum guides.

The five organizing questions addressed by the National Standards
for Civics and Government will be used as major topics for each of
the five modules. These questions are as follows:

1. What is government and what should it do?

2. What are the foundations of the American political system?

3. How does the government established by the Constitution
embody the principles of American democracy?

4. What is the relationship of American politics and govern-
ment to world affairs?

5. What are the roles of the citizen in the American political
system?

PROJECT GOALS Teachers will use project materials to help students achieve these
goals:

Acquire a body of civic knowledge and skills

Understand the civic dispositions or character traits that
contribute to the healthy functioning of the political order

8 Workplace Civics & Government Prospectus 13



Develop a reasoned commitment to the fundamental values
and principles of American constitutional democracy

Develop critical-thinking and decision-making skills needed
in the workplace and in civic life

Understand the civic roles of individuals, businesses,
interest groups, labor, and government, as well as their
interdependence

Learn how to participate effectively as informed, responsible
citizens of a constitutional democracy

Understand how the political system of the United States
works

Understand the interrelationship of free markets and free
societies in the United States and around the world

Augment the formal curricula with related learning experi-
ences in the school, in business and industry, in the com-
munity, and in the home

The U.S. Department of Labor's 1992 SCANS competencies will be
integral to each module. These include:

utilizing, managing, and allocating resources

working with technology and with others

acquiring and using information

recognizing complex interrelationships among social,
organizational, political, and technical systems

selecting and applying technology, maintaining equipment

These competencies, when combined with the basic civic concepts
taught in this series, will provide students with a strong cognitive
repertoire. Such knowledge will facilitate effective decision-making
practices throughout their lives.

Workplace Civics & Government instructional materials will:

enhance civic competence as outlined in the National
Standards for Civics and Government and other frameworks
such as CIVITAS (also developed by the Center).

1.4

COMPETENCIES

PROJECT
CHARACTERISTICS

Workplace Civics & Government Prospectus 9



enhance workplace competencies of students and other
applied academic initiatives and approaches.

include a variety of teaching/learning activities that encour-
age students to develop critical thinking, problem-solving,
and performance skills.

be adaptable for non-traditional students, (e.g., GED and
adult education programs, JTPA training, naturalization
courses, and ESL programs) and varied learning styles.
(Videocassettes will be closed-captioned for hearing-
impaired persons; they may also be used for reading
remediation.)

broaden students' perspectives on the world of work.

WORKP I CE KNOW-HOW
The know-how identified by SCANS is made up of five competencies that effective workers can

productively use, and a three-part foundation of skills and personal qualities that competent workers
in the high-performance workplace need.

RESOURCES Effective workers know how to allocate time, money, materials, space, and
staff.

al72
LLI

INTERPERSONAL
SKILLS

They can work on teams, teach others, serve customers, lead, nego-
tiate, and work well with people from culturally diverse backgrounds.

0.o
c.)
w

INFORMATION They can acquire and evaluate data, organize and maintain files,
interpret and communicate, and use computers to process
information.

a
iv.

cco
y. SYSTEMS They understand social, organizational, and technological systems;

they can monitor and correct performance; and they can design or
improve systems.

TECHNOLOGY They can select equipment and tools, apply technology to specific
tasks, and maintain and troubleshoot equipment.

_1

2
BASIC SKILLS Reading, writing, arithmetic and mathematics, speaking, and

listening.
cn

E,

a
THINKING SKILLS Ability to learn, reason, think creatively, make decisions, and solve

problems.
o
c
u_

PERSONAL
QUALITIES

Individual responsibility, self-esteem and self-management,
sociability, and integrity.

Source: Learning a Living A Blueprint for High Performance. A SCANS Report for America 2000. US. Department of Labor, the Secretary's Commission on Achieving NecessarySkills, April 1992, page XIV.
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increase students' understanding of their roles as citizens,
including their personal, political, and economic rights and
responsibilities.

feature ethnic, racial, socio-economic, cultural, geographic,
and age diversity among both males and females in relevant
scenarios and documentaries.

provide varied assessment activities for teachers' evaluation
of student learning.

The Workplace Civics & Government lessons and activities will
emphasize significant and current knowledge, understanding of the
outside world, substantive conversation, and social support for
achievement. These standards will be integrated in the series' cur-
ricular design in the following ways.

Critical thinking. The series will require students to analyze
information; generalize about events and their effects; speculate and
hypothesize about causes and consequences; analyze, interpret, and
explain complex situations and issues; and draw inferences and
conclusions from observation and data.

Significant knowledge. The series will be designed to permit stu-
dents to analyze public issues, and to evaluate, take, and defend
positions on them.

Relevance to the world outside the classroom. Examples and
scenarios will connect academic learning with businesses, govern-
ment agencies, organizations, and institutions that are important in
students' lives.

Substantive conversation (talking to learn and understand the
substance of a subject). The instructional materials will be designed
with activities for group interaction, shared experiences, and coop-
erative analysis and problem solving to reach a coherent and rea-
soned understanding and consensus.

Social support for achievement (high expectations, respect, and
inclusion of all students in the learning process). While a single
course or curriculum, by itself, cannot change a school's learning
climate and culture, the teaching suggestions and inservice infor-
mation on the videodisc, teacher training videocassette, and
teacher's resource guide will help instructors convey high expecta-
tions and challenge students to progress. A variety of assessment
opportunities (laserdisc and print) will permit teachers to monitor,
evaluate, and reinforce student learning.

16

INSTRUCTIONAL
APPROACH
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COURSE & LESSON
ORGANIZATION

User friendly. The student materials, while user-friendly and
inviting, will be intellectually rigorous and will require learners to
grapple with essential ideas, enduring questions, and real problems.

Community based. At the conclusion of each module, a commu-
nity-based field activity will provide students with 'hands on'
experience.

The project combines AIT's solid instructional design and unique
multimedia approach with the Center's content expertise, to moti-
vate, captivate, and engage students. This approach should yield a
product with the potential to revolutionize civics education.

Workplace Civics & Government will be organized in five modules,
each containing the material for one of the series' topics, on five
barcoded laserdiscs. For each module, there will be a corresponding
student resource guide and an annotated teacher's guide. An accom-
panying CD-ROM will feature illustrative problem scenarios from
seven career clusters, with a menu that directs students to material
relevant to each module. Modules will range from six to ten lessons
each, to be taught over twelve to twenty 50-minute class periods.
(Most lessons will require more than one class period.) Together, the
five modules will provide a comprehensive 75-class period (semes-
ter-long) applied civics and government experience.

The initial lesson of the first module will present an overview show-
ing how political and societal events affect the community, career
areas, and everyday life. By dramatizing the effects of these events
on people at work, this introductory lesson will establish the need
for students' understanding of the principles and concepts that are
illustrated. Students' motivation and interest in the series will be
piqued by this dynamic presentation and by its relevance. In the
lessons that follow, students will address key questions and issues
and come to understand basic political and economic concepts.
They will explore and compare constitutional principles and values
to their own and others' experiences in specific, realistic contexts.
Lesson materials will include videodiscs (accessed by barcodes in
the teacher's guide) or videocassettes and accompanying guides. The
CD-ROM disc will enable students to apply learning to problem
scenarios across seven occupational areas. Each module will feature
cooperative learning activities. Follow-up or field activities will
provide opportunities for students to gain first-hand knowledge of
the principles and institutions being studied, to integrate knowledge
from other curricular areas, and to enhance skills they need to be
informed, effective citizens.

12 A Workplace Civics & Government Prospectus 17



Student materials for Workplace Civics & Government will utilize
print, videodiscs, videocassettes, and CD-ROM for content presen-
tation, instruction, application, and assessment.

Interactive videodisc. Videodiscs will be used to present realistic
workplace and civic settings, inviting scenarios, graphics, and high-
quality animation. They will also provide instantaneous and random
access to all segments in the module. For example, a teacher who
wishes to show an illustrative segment may do so instantaneously
by simply locating and swiping the appropriate barcode in the
teacher's guide. (The random access feature also enables utilization
of video-disc material for assessment purposes.) Schools are increas-
ingly acquiring and using the barcoded videodisc, which has quickly
become the instructional medium of choice (Lookatch, 1993). In
addition, up to four parallel audio tracks will permit a more active
integration of video, student thinking, and dialogue. The first audio
track accompanies the video footage. When the screen prompts
students to select one of several alternatives in response to a ques-
tion or problem, the two other audio tracks will lay out the conse-
quences of these choices. (The fourth, Teacher Track, is reserved for
teacher training.)

Videocassette. The project will also provide the videodisc material
on approximately 300 minutes of videocassette for schools where
videodisc players are not yet available. However, random access and
multiple audiotracks (including Teacher Track) are not possible with
videocassette technology.

Print. The student resource guides will:

present instructions for using the videodisc

introduce key concepts and terms

pose or develop problems

provide vital information and instructions for learning
activities

present text and data to stimulate activities that focus on
specific career areas

Software. One CD-ROM containing Windows and Macintosh soft-
ware features problem scenarios from seven general occupational
areas: agriculture/natural resources; business/marketing/computer
technologies; communication technologies; construction and design;
engineering technologies; health/human services; mechanical/trans-

,e1J.F.7"

STUDENT
MATERIALS
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TEACHER SUPPORT
& TRAINING

portation. A menu will list the five modules so that each student can
select the occupational illustration most closely tied to his or her
area of interest.

What occurs in the classroom before, after, and in some cases dur-
ing a video-based presentation is as critical to learning as the video
presentation itself. Research on the effectiveness of two prior video-
based economics series (Trade-offs and Give & Take) revealed that
students of teachers trained to use the series significantly outper-
formed students of teachers who were not trained in utilization.

Videodisc. In addition to disc-based instruction for students,
Teacher Track will present up to three hours of disc-based orienta-
tion for formal or informal staff development. One of the four
parallel audio tracks available on each disc will offer teachers sug-
gestions that are relevant to the video segment; these include lesson
planning, teaching strategies, and class management. This teacher-
training track will suggest types of student questions to anticipate at
various points, and will cue ideal methods and locations on the disc
to facilitate classroom discussion. The videodisc technology will pro-
vide a powerful, yet easy-to-operate tool for both students and
teachers. The laserdiscs will also include a student assessment com-
ponent for teacher use.

Video. A 15-minute videocassette program for teacher training will
be produced that presents an overview of project materials and
demonstrations of actual classroom use.

Print. Teachers will receive an annotated version of the student
resource guide. Each lesson in the teacher's guide will include:

complete text of the student guide

a detailed lesson plan that incorporates
an overview of the material
essential concepts to be taught and used during the
lesson
standard(s) to be achieved
suggested discussion questions
time required to complete each activity
closure activities to facilitate review and extension of the
lesson

barcodes to access and drive interactive videodisc segments

assessment opportunities

14 A Workplace Civics & Government Prospectus 19



Assessment. All project print, videodiscs, and videocassettes may
be used with groups or individuals for contextually rich assessment.
Any of the illustrations on the videodisc or videotape may be used
as the basis of an assessment exercise. The career-related applica-
tion materials in the guides and on the CD-ROM may be used for
lesson assessment at the end of a module. The teacher's guide will
include barcodes that open a series of 'live assessment' opportuni-
ties relevant to each lesson. These context-setting laserdisc prompts
will enable teachers to bring assessment questions to life.

There is a symbiotic relationship between government and the
economy: each influences, and is influenced by, decisions made by
individuals. This relationship will be explored throughout Workplace
Civics & Government, which will extend the relevance of the series in
the applied academics curriculum.

20
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° Consortium Deliverables
s a Consortium Member, you will receive the following proposed
materials and rights. Naturally, this list is subject to changes based
on the recommendations of those participating in Design Focus
Groups.

Design Focus Groups. The membership fee includes funding for
one representative from a participating Member Agency to attend
one of the regional Focus Groups. Additional representatives may
attend at the Member's expense.

Review Committee. Progress reports will be sent to the participat-
ing Member; design documents and prototypical scripts, videos, and
software will be sent to those representatives of Member Agencies
who volunteer to review prototypes.

Implementation. The membership fee includes funding for one
representative from each participating Member to attend the Imple-
mentation Meeting. Additional representatives may attend at the
Member's expense.

Online Activities. All Members are encouraged to enroll as many
representatives as desired in Online Focus Groups, Online Reviews,
and selected sessions from the Online Implementation Meeting.
(Due to Internet bandwidth limitations, video downloads will be
limited to brief clips.)

Materials. The following materials will be shipped to each partici-
pating Member (with delivery scheduled for Spring 1997): five bar-
coded laserdiscs containing student audio/video, teacher-training,
and student assessment material; five 60-minute VHS videocassettes
with linear versions of laserdisc materials and one 15-minute
teacher training videocassette; five student resource guides, five
teacher resource guides (annotated versions of the student guides),
and one workshop leader's handbook; one CD-ROM containing
Windows and Macintosh Software with illustrative problem scenar-
ios from seven career clusters.

Licenses. Each participating Member will receive one license for
duplication and distribution of Workplace Civics & Government
videocassettes and computer software, valid within the Member's
jurisdiction for ten years from initial delivery of materials.

Preferred Prices. All schools and colleges within the Member's
jurisdiction will be eligible for preferred consortium prices for
materials for a period of ten years from the initial delivery of
materials.

21
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Historically it has been, and continues to be, the policy of AIT to
provide schools with high-quality instructional media requiring only
hardware/player platforms readily available in most schools. Exten-
sive survey data has confirmed availability of VCRs, laserdisc play-
ers, and computers with CD-ROM in most K-12 schools. However,
interactive full-motion video delivery, usable in large group and
classroom settings, is neither viable nor readily available on CD-
ROM. These attributes are currently limited to laserdisc, and this
appears to be the case for the foreseeable future. As advances in
software, video, and online delivery are made, AIT will carefully
monitor them and look to the adoption behavior of the schools as its
guide for selecting media. At such time that significant numbers of
K-12 schools acquire new technologies, AIT will consider distribu-
tion of instructional materials using those technologies.

22
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° Operational Aspects

PROJECT
MANAGEMENT

DEVELOPMENT
OF MATERIALS

he project will be cooperatively developed by the Agency for
Instructional Technology (AIT) and the Center for Civic Education,
with AIT serving as the administrator. AIT is a not-for-profit organi-
zation dedicated to strengthening education through the use of
video, computers, and other technologies. AIT has developed 36
major technology-based series, with associated curriculum, infor-
mation, and assessment activities, in cooperation with consortia of
state and provincial education agencies. These series are widely
used in classrooms throughout the United States and Canada. The
Joint Council for Economic Education (predecessor of the National
Council of Economic Education) and the Canadian Council of Eco-
nomic Education were active partners in the development and dis-
semination of such projects for economic education as Trade-offs,
Give & Take, Econ and Me, and Understanding Taxes. AIT has also
produced other award-winning Tech Prep and related applied aca-
demics series, such as Applied Communication, Principles of Technol-
ogy (with CORD), Workplace Readiness, Communication 2000 (with
South-Western Educational Publishing), Mathemedia, and Econom-
ics at Work.

The Center for Civic Education is recognized as uniquely qualified to
develop innovative and effective curricula in civics and government.
The Center has been developing and implementing curricular pro-
grams in civics and government for grades K-12 since 1965 and has
an extensive network of colleagues and programs throughout the
U.S., with similar linkages to several other nations. The Center, with
support from the U.S. Department of Education and The Pew
Charitable Trusts, developed and published the National Standards-
for Civics and Government. Other current programs of the Center
involve civic education leadership in every state and congressional
district in the nation. The Center's largest program, We the People...
The Citizen and the Constitution, was recently praised by Senator
Dale Bumpers [D.Arkansas] in a letter to President Clinton as the
"finest program in existence to pique the interest of young people in
the ... making of our Constitution."

AIT will assume responsibility for the technical aspects of the
instructional video, videodisc, CD-ROM, and print materials for this
project while consulting with and being accountable to the Center
and affiliated participating organizations throughout development.

The Center will assume responsibility for the development of the
content of the curriculum, in both video and print materials, with
cooperative editing by AIT and review by participating Members.
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AIT and the Center will develop all project materials cooperatively,
and will involve other agencies and organizations as appropriate.
Design and development of modules will address the knowledge and
skill objectives outlined in this document.

Workplace Civics & Government components will be designed and
createdthrough a systematic process of cooperative development.
Representatives from state education agencies and from the Center
for Civic Education's national network of individuals and organiza-
tions will be involved throughout the project as reviewers, evalua-
tors, and meeting participants. As a consequence, those responsible
for introducing and supporting the materials in their areas of juris-
diction will be part of the development process to ensure the effec-
tive utilization of project materials. During the development process,
representatives of participating state education departments and
civic education organizations will monitor the project's status, review
the design and development of all instructional materials, and
participate in planning for implementation.

In Workplace Civics & Government, AIT will utilize the World Wide
Web to conduct Focus Groups, provide scripts and prototypes, and
solicit evaluations. Adding the Web to the information gathering and
reporting mechanism will improve the project's quality by increasing
the number of participants in the design, review, and implementa-
tion stages. Added benefits are cost containment and immediacy of
communication. The design of Workplace Civics & Government
materials will rely primarily on the regional Focus Groups, instead of
a single large national meeting. Each Consortium Member may send
one representative, at project expense, to one Focus Group. In addi-
tion, online Focus Groups will allow broad participation and imme-
diate reporting. Scripts and small samples of prototypes will be
posted online for reviewers. Implementation (promotion and teacher
training) will occur at a Spring 1997 meeting. Each Consortium
Member may send one representative at project expense. Informa-
tion from this meeting will be posted online, for the convenience of
those unable to attend.

With the Spring 1997 release of the series, AIT will assist Members
in publicizing the project by posting an implementation brochure
online and on the AIT Online Service.

Evaluation materials keyed to project objectives will be created by
the Center's Director of Research and Evaluation in conjunction
with AIT. In addition to the review of materials by Focus Groups,
design documents, treatments, scripts, and prototype video and print
materials developed for this project will be mailed out for review by

qt
-f4
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DELIVERABLES
& RIGHTS

FEE STRUCTURE

members of the organizations supporting the project, content spe-
cialists, instructors, and other specialists in civics, government, and
education. Questionnaires and rating sheets will be developed to
solicit evaluation on such criteria as curriculum fit, ease of use,
relevance and appropriateness of materials, appeal to teachers and
students, and learning outcomes.

Materials, including student activities, also will be field tested in
classrooms with students and their instructors to evaluate appeal,
appropriateness, and learning outcomes. Results of evaluation
activities will be reflected in the revisions of existing materials and
will shape those under development.

AIT will hold copyright to the materials. Each participating member
will receive one master set of project materials that includes all
videos, videodiscs, CD-ROM, and print. Members will also have the
right to make and use copies of the linear videos and software as
needed to serve learners within their jurisdiction. Additional copies
of all materials will be available for purchase by participating
agencies at preferred prices from AIT. Each participating agency also
will receive online promotional materials and periodic progress
reports about project activities.

The membership fee for Workplace Civics & Government is a $5,000
base plus 3 cents per pupil, K-12 enrollment. Thus, the consortium
fee for a state with an enrollment of 734,469 is $27,034 or $5,000 +
(734,469 x $.03). Substantial discounts are available for those who
sign a letter of intent early:

40% off, if signed by September 10, 1995

30% off, if signed by January 10, 1996

20% off, if signed by July 10, 1996

10% off, if signed by April 10, 1997

STATE Alabama 734,469 $ 27,034

ENROLLMENT Alaska
Arizona

125,948
709,453

$ 8,778
$ 26,284

& FEES Arkansas 444,271 $ 18,328
California 5,328,558 $ 164,857
Colorado 625,062 $ 23,752
Connecticut 496,298 $ 19,889
Delaware 105,547 $ 8,166
Florida 2,040,763 $ 66,223

20 A Workplace Civics & Government Prospectus



State Enrollment & Fees, continued.
Georgia 1,235,304 $ 42,059
Hawaii 180,430 $ 10,413
Idaho 236,774 $ 12,103
Illinois 1,893,078 $ 61,792
Indiana 965,599 $ 33,968
Iowa 498,519 $ 19,956
Kansas 457,614 $ 18,728
Kentucky 655,265 $ 24,658
Louisiana 800,560 $ 29,017
Maine 216,995 $ 11,510
Maryland 772,638 $ 28,179
Massachusetts 877,726 $ 31,332
Michigan 1,599,377 $ 52,981
Minnesota 810,233 $ 29,307
Mississippi 505,907 $ 20,177
Missouri 875,639 $ 31,269
Montana 163,009 $ 9,890
Nebraska 285,097 $ 13,553
Nevada 235,800 $ 12,074
New Hampshire 185,360 $ 10,561
New Jersey 1,151,307 $ 39,539
New Mexico 322,292 $ 14,669
New York 2,733,813 $ 87,014
North Carolina 1,133,231 $ 38,997
North Dakota 119,127 $ 8,574
Ohio 1,807,319 $ 59,220
Oklahoma 604,076 $ 23,122
Oregon 516,611 $ 20,498
Pennsylvania 1,744,082 $ 57,322
Rhode Island 145,676 $ 9,370
South Carolina 643,859 $ 24,316
South Dakota 142,825 $ 9,285
Tennessee 866,991 $ 31,010
Texas 3,608,262 $ 113,248
Utah 471,365 $ 19,141
Vermont 102,755 $ 8,083
Virginia 1,045,471 $ 36,364
Washington 915,952 $ 32,479
West Virginia 314,383 $ 14,431
Wisconsin 844,001 $ 30,320
Wyoming 100,899 $ 8,027

26
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SCHEDULE

BUDGET

Consortium Formation May 1995 July 1997

Instructional Design May 1995 December 1995

Focus Groups October 1995 December 1995

Production and Evaluation January 1996 May 1997

Consortium Meeting Spring 1997

General Delivery May 1997

The proposed budget for the project is $1,874,049. Major expendi-
ture categories are as follows:

Development and Funding $ 152,422

Consortium Relations (Including Teacher Training) $ 58,080

Instructional Design $ 149,110

Production Laserdiscs and Videocassettes $ 914,744

Production Software $ 245,000

Production Print $ 247,407

Formative Evaluation $ 41,537

Promotion $ 45,912

Distribution $ 19,837

$ 1,874,049
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Other Outstanding Resources from AIT

APPLIED ACADEMICS

Applied Communication (HS)

Attributes for Successful Employability (HS, Adult)

Economics at Work (HS)

Exploring Technology Education (Middle, JH)

Mathemedia (HS)

Road to School to Work: A Map for Implementation (Inservice, Prof Dev)

Workplace Readiness (HS, Adult)

SOCIAL STUDIES

Common Issues in World Regions (JH, HS)

Econ and Me (Primary, Inservice/Prof Dev)

Geography in U.S. History (HS)

Give & Take (JH, HS)

Taxes in U.S. History (JH)

The U.S. Constitution (JH, HS)

Too Much, Too Little (HS, College)

Trade-Offs (1, JH)

Understanding Taxes (HS)



AGENCY FOR INSTRUCTIONAL
TECHNOLOGY

Box A. Bloomington.
IN 47402-0120

800 457-4509
812 339-2203

FAX: 812 333-4278

The Agency for Instructional
Technology is a nonprofit U.S.-Canadian

education agency,
founded In 1962, whose

mission. is to foster learning for pre-K

through adult
students. AIT develops,

acquires, and distributes quality technology-

based Instructional resources and services;
and It provides

leadership to the

educational
technology policy community.

AIT Is the home ofait.net and

TECHNOS
Press, which publishes

TECHNOS, the Agency's quarterly Journal.

THE CENTER FOR CIVIC EDUCATION

5418 Douglas
Fir Road,

Calabasas. CA 91302-1487

800 350-4223
FAX 818 591-9330

The Center for Civic
Education is a nonprofit, non-partisan corporation affiliated

with the State Bar of California. The
mission of the Center is to foster the develop-

ment of informed, responsible
participation in

civic life by citizens
committed to

values and principles
fundamental to American constitutional

democracy. The Center

develops and
implements programs

in civic education forpublic and private schools

at elementary
and secondary levels, cooperating

with educators
and scholars in the

social sciences,
humanities, and the law The Center offers curricular

materials, lead-

ership training, teacher education, and
research and

evaluation in civic education.
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