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_Are the follow1ng cond1t10ns
~ part of your story? If yes you-
~ arenot alone

“You may be overwhelmed

* with the idea that your child .
“has V1s1on and hearlng' Sl
_.problems :

You may find it d1ff1cult to

- relax and get to know your'
‘baby. o

' Medlcal compllcatlons may

requlre unending appoint-

“ments and interventions. ;

You may have to rake ,
.- sense of confhctmg advice

or op1nlons from profes-
sionals. ’

Your. cluld may assoc1ate be- .

“ingtouched with unpleas-
.. ant medical procedures. He -
- - may fuss‘or stiffen when-

- ever YOU touch h1m o
Your Chlld appears unre- L A s1ghted and hearlng 1nfant comes to ant1C1pate da11y rout1nes be- o
- ‘cause of the sights and sounds’ associated with.them and can prepare:': e
. ‘himself or herself for the activities in advance. The infant who is deaf-- . -
_blind misses these cues becauise of limited vision or. hearlng and may. . -’
=" find .the_world unpredlctable and confus1ng--poss1bly even scary
- This. cluld needs others to help make sense of the world:» = - -

sponsive. He doesn’t smile
or make eye contact. Inter-
actions may be frustrating

".and may take a lot of effort.

“Your child may feel 1solated :

she may act passive.

Your child may need con- _k

stant help from you since he

or she can’t "explore” or "lis- -
ten to" environmental ‘cues.
No incidental learmng can'
© occur. : -

o
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=\ efore your baby was born, d1d you worry7 Of course, you- L
- d1d New parents have always worried.. Certain questlons L
L probably nagged at you just as they have nagged at every. - .
‘parent from the beginning of timeé: Will shé be healthy? Will' - -

-ij'he be normal"’ W111 I'be’a good parent7 And’ then the baby was: ‘\‘. o

“born, and now-you. know your child.is deaf: -blind. All the typ1cal S

' fFrom a cluld's perspectlve, ‘what does it mear to havé both a V1s10n"‘-', A

- prises.’

. Meg has )ust awakened from her nap w1th a s01led d1aper She fusses o ke
+ abit! to let her dad know she s awake She'looks up as she hears foot- v

‘ ad]ustments to tak1ng care.of a helpless belng and hav1ng 0 be wiser.-,
. than, usual are riow compounded and compllcated beyond behef :

,:9"

The Vnew From l]nsncdle the @rrnb

. "'Where can you go for help7 Forsure, profess1onals in many areas w1ll- Lt
{ . help you. ‘Many groups ‘and many people will'offer setvices. They . | .
- . will all help, but in‘the long run; it’s you, the patents and the family, - .

,who will have the most profound effect on your child: -Youir child will <* " .-
" “be- molded and 1nﬂuenced by the klnds of 1nteract10ns he or she has,", Sl
' ":w1th YOU : : : e

..In tlus fact sheet we present numerous ways you can 1nteract w1th ’

- your young: child: We offer: practical suggestions’ for giving your:*
-~ .child consistent sensory. cues.- We suggest - ways you:can.recognize - .
‘-, and ‘then respond to your- child’s résponses: We also include tech- - * -
1. niques that encourage ‘exploration of ‘the environment.. Finally, we . -.
~_present the idea of- playing simple games that aré not: only fun but,'-,“
y -also help develop 1nteract10n ‘and communlcatlon -

and hearlng loss? Many things may happen thatare unpleasant sur-- ., <

L
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. .She may not understand or be able to anticipate what is hap-
- peéning to her. -He may try to communlcate, but his cues may beso . -
. subtle they are. difficult for people to undeérstand. He may also find - 3
‘it difficult to understand his" parents’ best attempts at communica- -
. ton. Let’s look-at-a Ccommon rout1ne--d1aper changlng--but let sdo. °
v-50. from the perspectlve of the baby - -
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- recognizes where she is from many previous expe- -
riences here. ‘She watcheés her dad pull out a clean . .
. diaper and opén the container of disposable wash-
She knows ‘what's -coming!" Once she’s ;-
"cleaned up, she enjoys the freedom of kicking her

" .cloths. -

) steps and the Opemng of her door to- see. her dad o
walking toward her crib. She listens to. her dad
.talk to her as he'bends down over her crib, picks =

her'up, and carries her to the changing table. Meg

 feet w1thout the restrictions of her bulky sleeper. "

. to change his diaper qulckly in his crib so they can ~

g ‘Alex ]ust woke up with a messy diaper, too: He -
" has'a profotind hearing loss, but is able to see faces:

- “and brightly colored ob]ects when they are no .
" miore thari 18 inches away.. He doesn’t hear his-

'mom come. in his room and is’surprised to sud- .-

* denly see.someone moving above his-crib. Be- .~

cause his diaperis 50 messy and Alexis not terribly -

fond of having his diaper changed Mom decides ..

.-'get-on to doing more playful activities. "By now,

" Aléx is beginriing to recognize his mom from her’.
touch and closeness and is hoping to be picked up - :
to play.. Suddenly he’s confused; though. "What's" .
. happening to my legs?’ Why am I cold? What's

. that cold wet thing on my bottom? I don’t really’ -
like this, maybe if I squirm away it will stop. Qops, ..
that didn’t work, how: about if I 'stiffen- up-a bit. -
Still no luck. I guess I'll have to resort to- cry1ng E
* Finally, I'm back in warm dry clothes and Mom.is - .

- holding me. After all that, though, I'm not sure -

. ‘e1ther of usis'in the mood for play1ng

T '.Mlchelle is fuss1ng because she also ]ust woke up-
: witha messy diaper.‘Michelle has no.visionand a
o moderate hearing’ loss. _
" Michelle’s crib and gently. pats Michelle’s chest to -
.- greet her with'their special "hello".sign, “pauses,: -
~then gently: br1ngs Michelle’s hand' up to touch

7 AL

- becomes quiet and reaches outto touch hér mom'’s

“face. This has become*a special greeting: *(She”
knows it’s Mom who’s going to pick her up rather .- -

' than Dad from the feel of Mom’s soft hair rather

‘than Dad’s rough chin):- Michelle feels her mom. -
'~ take her hands and gently pull as she says . some-
- thing that sounds. like "up." Mom waits until .- -
‘Michelle starts 'to’ lift her head, then she. picks her
up. ‘Michelle wonders what they'll be d01ng next,
~_then feels thesoft terry cloth of her changing table" -
" "beneath her. She kicks her feet arid feels the crum- f_ L
* ply mylar paper her sister so carefully attached to
the foot of the changing table. She relaxes, know- ~
" ing this is a familiar place. She feels her mom’ -
touch her diaper and then feels another clean dia- =
"’ per.close to her hand. Michelle grabs it and enjoys . -
crunchlng it together in her hands while her mom " .
© cleans her bottom. What funit is to kick the mylar - -
and feel it move without. being restr1cted_by all .-

.\)

Her mom approaches..."

those sleepers and blankets' She feels Mom take o
. her hands and. gently pull. She hears that sound S

up, ' again. She relaxes into her1 mom’s shoulder. .

* . after she’s’ p1cked her up and they go off to play-“
together N . e

an[h] @[h]ul]d is Duﬁﬁ‘erent

The amount of 1nformatlon chlldren are able to~ B
) 'gather depends not only on.the amount and type -+
. of vision'and hearing they have, but also‘'on how =~ -

- they learn to use that vision and hear1ng Each -
child learns to'make tse of available sensory infor- . -
-mation in his or her own way. Some childreninter-- = -
act with their- ‘world primarily through touch,”
.. while others may rely more‘on vision or hearing. -
_-For miany: children, a comblnatlon w1ll be most"-‘
. -useful. - : : '

_ :Other cthdren w1ll not be able to use vision, hear- o
. ing, or'touch- all at one time, and,in different situ-"". '
. ations, may choose to rely prlmarlly on.one sense. -'.* "

Some children use théir vision-and hearing incon-
sistently; these fluctuatlons can.be confusing’for -
parents and services providers alike..

ga1n a great deal of 1nformat10n about the world R

© Mom’s hait, which is Mom’s "name sign." Michelle - K

@@mmum@a“&uon May. Aﬂready -
S le Happemng

v

/'There are many ways in wh1ch your: young daugh- -
~ ter’or son may already be commun1cat1ng Watch o
.. for these’ cues: : s

X3 She may open her mouth eagerly when her .
.'_:spoon touches her- llps, clearly 1nd1cat1ng she :

s wants more food. .

-0 She may keep her lips closed as: the spoon ap- s

- proaches, and if feed1ng attempts conitinue,  *
" may turn’ her head away, lean back into her’ -
- chair, stifferi; or become agitated. -

E'arly Interactions With Children Who Are Deaf-_BHnd

Although ..~ "~
complete ophthalmological and audiological ex-.

" ‘aminatjons are essential, they may not be able to
tell you how your particulat-child uses his.or her' .

- residual vision'or hedring. This information isbést

~ gained by carefully observing your child in famil- .-

- lar places andat differenit times.  You need to pro-. . - .-

vide opporttunities throughout the day-that will -~

encourage -him or her to use vision, hear1ng, and = "

A tactlle senses. ‘When' you do this, your child will .~~~
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| .Tips 1forr levellopmg "Goodl“ Communncatuon

o ' When Mom stops rocklng w1th hlm in the :

- shght rock1ng motlon to 1nd1cate he wants to-’ '

° When Blg SISter pauses ina pat -a-cake game,‘ Z'*"
he. ‘may ‘reach for- her hands as.an 1nd1catlon he
' wants to contmue

rock1ng chair, he: ‘may miove his’ body in a

cont1nue o

0. When Dad pauses ina favor1te game after say-
-ing, "I'm gomg to get’ your nose, "he- becomes' o

excited, ant1c1pat1ng the comlng kiss.”

<> She may- act1vely and eagerly part1c1pate in a

familiar song .and-movement game (such as

"Row,- Row Row Your Boat," "Wheels on: the
" Bus," "Head, Shoulders, Knees and Toes") for .-
" “five minutes or so; then you may feel her: par;,

t1c1pat10n fade. She may-turn her ‘head.to the - R

side. If you pers1st in cont1numg the interac-

., tion, she may actively resist moving her hands; -
' W1th yours, stiffening her whole body’ and L
- turn1ng away. Clearly she has had enough.’,

- thedoor, as an 1nd1catlon that she wants to go

s1de

o o Durlng her bath she may splash her hands 1n. _
-, the water "When she pauses, her dad splashes. -

lus hand near hers, then pauses.’ Shie splashes .

conversatlons

2_'-‘_Early communlcatlon development 1s based on -

three 1deas

’-_?l<>"Us1ng con31stent dally rout1nes ¥

- o ‘Providing your child with cues 0 he orshe

can learn to ant1c1pate what is gomg to hap-_

. pen.”

R 'lemg your ch11d opportun1t1es to exper1ence' .

Q

- EKC

. EmIEES Y Interactlons Wnth Chlldren Who Are Deaf Blmd

’havmg some control over h1s or her environ- ©
_‘ment R : R

- together, which, through’daily repetition, a child -

may learn to recognize. You interactin ways that
encourage your-child ‘to tolerate touch and han--

dhng, and in wh1ch he or.she can beg1n to demon- -

~ strate en]oyment dur1ng 1nteractlons The follow-._ S

1ng suggestlons will get good results for you: -

. .. Establlsh predrctable routines with clear begm-‘\ -

nings and ends. Perhaps you have a special blan-:

'i*. ket'on'which you.play on the floor together.:

. Getting this out'and sitting dowrn on it will signal - .

. -the beginning of play You-always greet your child:
*_with your special "hello" (gently- patting her chest, = .

- for example) let-her know who it is-with your - *

. 'name sign" (by helping her feel Dad s, scratchy- o

" chin or beard or Mom s hair).’ . -

R lee choices. Show hertwo toys (perhaps the gig-

o gle balland a mylar balloon) from which tochoose. . .

- If she has’'some vision, you may hold the toys ™ =~

*" whereshe is best able to see them; alternately mov- = -
* ing each one to help get her visual attention'and "'

- .watching to see which oné she looks at longer or . .~
~ reachés toward. ' If she'is not able to see the toys,
youcan help her touch each toy by gently bringing: . -
" the toys-to her hands (rathei than taking her hands- -

- and putting them on the toys) and watching-toseé -
wh1ch one.she touches longer, keeps her hand on,
or tries to grasp. . (Sometlmes you may have to.- .

¢ She may crawl to the door and sit, or bang on-' _ oo BUess her choice.),

: .~Remember to. offer pauses Respect the ch1ld’

' '. “ out. Later she may even come take your hand « ., -pacé and follow hi$ or. her lead. If she has chosen_‘ . o

: -+ . the giggle ball, you turn it on for her, then after a

- and take you to the door as a request to go out-;_ -
, T brief play time; turn it off and pause, waiting ex--

i pectantly, leaving both your-hand and the glggle B

ball very close to her hand.’ Shécan havé some

' control over the game by telhng you'she ‘wants *
“"more.’

R auses, ou allow your ch11d ‘time to anticipate and - ST
again. Reciprocal interactions with this back- P y Y p

.- -and-forth-turn- tak1ng help establlsh early -

" When you slow dewn and offer plenty of

.- respond.  You also g1ve yourself t1me to see re-
L sponses - Co-

R Perhaps yourson hasa music box W1th 1llum1nated ce
- “moving pictures which He ‘enjoys, but he doesn’t =
“have the motor ability to turn the knob fo activate
.. the music and light box himself.- When the music
"~ and moving lights stop, however his dad'doesn’t. -
1mmed1ately turn it back on.” Instead, he waits =, "
. 'with both his hand and the toy near his.son’s hands

for him to give a s1gnal such as touching thetoy or
Dad’s hand, or waving his arms or vocalizing that

- he wants more. His dad then immediately re- =
L sponds to his request by turnmg the toy on for him.

:'Watch for cues. Stay alert for s1gnals your Cl‘llldl'_- o
may give you'that he or she is "réady" to.commu- " .

s ~“-nicate'and participate in turn-taking games. Your"
- You, as the parent take the all- 1mportant begin- . -

. . ning steps.by developing a close and trusting.rela- °
‘tionship. You play simple turn-taking:games -

- child may signal.that she wants-to continue the
. game or, perhaps, she is "all done" or needs abreak - . °
~ from the commun1catlon/ interaction.: She'may. |
" kick: her feet, wave-her armis, make sounds, reach o
.+ fo touch your hand or the giggle ball, or use an- .
* other 31gnal ‘When she no longer indicates she ' -’

wants "more,’ you may offer her another choice of

'rrv (860)'854;761'3 2

Page 3 ‘
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play act1v1t1es Look for- the follow1ng qulet alert-
ness, or1ent1ng toward thé person ‘or act1v1ty,

reachmg toward the person or activity, or vocaliz- -

. . ing:" Children have 'many ways of letting" you

" reach toward. the person: or object.

- know they would like to continue the interaction.
” Watch:for small hand or body movements that

searchlng ‘hand or foot movements, a smiile, an-.

" opén mouth. Stay in contact (allow him to'lean 6n’

".you or keep his hand on'you). The following cues .

* will'tell you when your child has had enough and "
- needs abreak: turning away. the face or body, lean- -

1ng back,: snffemng, fussing ‘or-crying, withdraw- .
ing, engaging in self-stlmulatory behavior such as .-

_head. waving or eye pok1ng, closing eyes or mouth, -
-or shifting attention to another: object or act1v1ty

“\(pulling on & blanket, suckirig on fingers; etc).

o Readlng these cues and respondlng approprlately
-isa very 1mportant part of early interactions.

~

' -._;][nvent your own games
rather play one of her favorite games.that you'and -
. she invénted together. You begin at her toes: and
~ slowly move your hands up her legs, ip her chest,

Perhaps now»she d

pause ather chin, then continue to her cheeks, end-

.,-ing with an "Esklmo kiss, rubblng your nose and -

' fadce against hers. Because this is a game'you play

", together often, and: always in the same way, she -
_has learned-to anticipate: what will happen.- You -

Watch for

. Adapt the env1ronment Create clearly def1ned‘\f, '

~ - spaces for your child to éxplore; provide optimal -

:.':the ¢hild makes produces a result. -You need: o

. riences-—"The mat only moves beneath mé when I.* ;.:
. ‘move"-:the child will leirn that he can make some- -
. thing’ happen This chlld w1ll become a more ac- Ny

. your child will apprec1ate (e.g-, sh1ny reflective 5.
. ‘toys'such as a‘mylar balloon, toys with vibration, - . -
. and easily activated sound toys that prov1de audi- .
tory feedback within his or. her range of usable ..

' ', ,hearmg) Objects may be:placed where your child"
* . can find them--attached to the crib, high chair, or

- visual-contrast.and aud1tory feedback; include. " .

toys-and materials with sensory characteristics -

carseat, orina hangmg mobile or some -special - o -
-play space. In.this way he or she will not "lose”. * .
“them: - Théy may also be placed so any movement. © v

- provide opportun1t1es that not only encourage’ .

- 'your child to ‘interact with-the environment and: -
“the pedple'and objects in it, biit also give results of

- that interaction, so he- can make the connection of

- "Tdid something" /"I made thathappen.”. The little * ..~
boy who Kicks his feet while lying on a water-filled

‘. mat-may not initially. realize that- he :caused: the;; o
" movement he feels.  However, with repeated expe-

- . may. notice her-excitement build.as she begins to ~ ', ’
" . anticipate the fun “kiss" at the end.” Perhaps. she -
. starts to move her face. back and’ forth 100, or reach .
L up for.your 'face. When you put your: hands back
A 'on her toes, she rrught k1ck her feet 1nd1cat1ng she
Lo ,wants to play agam '

. Take advantage of- "acc1dents " Imtlally, your son
. may. aCC1dentally bang his arm down on his. -

el

-sound/light piano toy; not realizing hé has caused -

. the'sound'and the keys to.light up. With repeated
Lo ‘experlences, ‘however, his movements- will become
"~ moreé. purposeful as herealizes he made somethlng

. happen:* You can join him-in play as you invént a:

"?-turn-taklng game: First; he bangs on the-piano,

then you take a turn:and pause and wait for him to.

‘repeat his ‘turn.- By imitating’ your child’s' move-

*.your’ chi

A _ments and/ or sounds, you can begln many d1ffer- :
ent conversatlons o o

B Encourage use-of all- sensory 1nformatlon HEIP
d'who-is deaf-blind learn: to usé vision o
~.and ‘hearing for functional activitiés. Approach

L your child gently to let him know you're avallable

" for initeraction; do not "surprise” him with unex-'

.. . pected or abrupt touches or sounds. Attend toand
" ~imitate any actions and sounds, 1nV1te him to take
- .. ariothet turry; let him know you share his interests. *
- Offer consisterit touch and object cues to signal the "

’ [Kc
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'_begmnlng of ‘an act1v1ty and-use movement and "

body contact durlng your 1nteractlons

'7 Monltor levels of stlmulatron Be sens1t1ve to the' .
‘ '._ltype and amount of sensory stimulation your child

tive player in the world :

.4""

Help your Chlld 1nterpret the 11m1ted s1ghts and'.,j e

sounds that are available! In. this ‘wady, your child - -

w1ll 1ntegrate information’ gained :through-all the

senses to galn a better understandmg of the world RN

" can Handle at .any given time-and. ad]ust activities

: Use approprlate cues.

"~ and materials accordlngly ‘Be sure to monitor or -
\ellmmate background noise and confusmg V1sual -

effects

Prov1de opportunltles to make chorces Through-‘l: o
: \1 out the day, give your child choices: ‘bourice or - -

rock? - cracker:or juice? “bells or shnky" pat your.
hands or k1ck your feet7 ‘

Help your child 1nteract with others AS she be-1
. gins to interact with other children, you can'bé a._

Help other «children learn effectlve =

fac1lltator

. Prov1de your Chlld w1th e

" .language in any form he can tnderstand: This -
_may include words, signs; gestures, touch-cues,ob- /-
.- jéct cues, movément cues, contextual cues, v1sual'-_ RIS

e and/or aud1tory cues - o

ways to understand and respond e s -

Playlng games is much ‘more- than mere play
Through play, your Ch.lld canlearn a great deal:"

¢ Trustand. ant1c1patlon that certam thmgs w1ll

always occur ST S

o

qo How to make thlngs happen B '

A4

EarIy Interactlons W|th Chlldren Who Are Deaf-BImd
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<> Ways to’ ask for help, ask for more ask to be T RV

done

f ; <> _The" power of maklng ch01ces

o <> Better understand1ng of the world

s <> Commumcanon in 1ts many d1fferent forms .

R

j. Summary

~The term "deaf—blmd' 1nd1cates a’serious- problem "
.. for your child. :We Know, however, that very:, few'--’
"o children are totally deaf. and totally - blind; and.
) .when the term is used, it refers to a child who has. .-
Ll comb1nat1on of-vision: loss and- hear1ng loss. .
" Most young ch11dren who are -deaf-blind have

" some usable vision and/or some usable. hearmg

The combined effects of both losses, however are -

" far greater t than e1ther loss ‘would be by itself. Your :

child will require special equipmént; special meth--

. ods:of communication, -and" special. educatlonal
. services that will : surpass what may. be requlred for "
- a.child who experiénces. e1ther vision loss or hear

DR ,;.1ng loss

C Tt is you, however, the parents and farmly mem—ﬁ:

* . bers, who will have the greatest influence on your '

: .child’s developrnent. Seek-out help “from others r"{
.. butbe assured that your lov1ng responses to your-_
** child,coupled with ideas gleaned from profeéssion-, ",

- als. and those. who- have "been there, will make the .

o .b1ggest difference.” Just'as other parents do, you -

o ‘will celebrate. your child’s acluevements cQues-.

- tions’ -such as those that nagged you' before your-’
' child was born_will. never go away. “However,
armed "with empathy, pat1ence, a loving attitude, -

" and good 1nformatlon your answers w1ll be good

ek ones

-

i commumcatlon Sl(lllS ‘

- toys and types of toys to usé are. 1ncluded

A@l@lutuonaﬂ Resouroes

The Deaf-Bllnd Baby A Pro ramime of Care. - L
Freeman, Peggy London. William He1nemann T

Medlcal Books, 1985.

- This book is interided fot parents but w1ll also pro-'j_- s
".vide insight for others. who share.in the care and "

© education of deaf-blind ‘children? It .provides’ expla- - - SR
-~ .nation of the functions. of vision ‘and hearing, the . 1.
- rieeds of the deaf-blind child, and an intervention -

’ program designed to move a deaf-blind child - "‘_
through sequential developmental stages. The pro- " -
- gram itself is divided.into-six stages with no age ": -

_reference- because progress-is continuous at each_'-‘-t'-,_"'_..
-A milestone schedulé of child -+
uideline, along with- -

~child’s own rate,
develo meritis prov1ded as.a i
appendixes of sources of furt er 1nformat1on and o

- Tesourges,, " i , :

Developmentally Supportlve Care Hospltal To o
,Home for the Infant With .Deafblindness; "

Greeley,] Denver Colorado Deafbllnd Pro]ect L

' "1997.

Develo mentall 1'Lpportwe car€ is-a method of ¢ T
- caring for-fragile i ts ‘who are not yet.able to .°*
regulate their physiological, motor or state systems. -

- This article includes a series of interverition strate- ;- o
- gies for infanits who-are deafblind.: Desigried pri- . - .

9 marily for: families and’othér care: givers, the' 1;

" . strategies i include supportlve env1ronments,pac1ng
= ~and' timing;
- ments an

“transition ‘support for new environ- -
s1tuat10ns supportive movement, han-. -
;dling and" pos1t10n1ng, an supportmg sleep wake '
cycles ' .

=

Early Soc1al Interactlons Chen, Deborah 1994 A

- - This art1cle discusses éasy and- en]oyable ways the‘:":" o

family. can’ facilitate early interaction with" their . -~
* ~deaf- l1nd baby that will help develop soc1al and S

N

Children Who. Are Deafblind: Ant hony,

+ Tanni; Greeley,] Gleason, Debbie: 1994
o Elght su

gestlons for successfully 1nteract1ng w1th_

“young deafblind children. - Suggestions for usmg A

"Brown, Gisele. 1996. ,__,- e S
The author describes various, techn1ques t6 ensure <

. a child who is deaf-blind. develops a’sense of secu-.-
~ ity and is_in communication-with. his world. She
., describes ways ‘parents and care givers can provide " .
" comfort and -recognition through touch when vision . .

__and hearlng are1mpa1red R TR S

¢

=’ Interactions With Children Who Are Deaf-Blind -~~~ , . "~ -

. Y. . ., - .. _Pages -

Guldlng Pr1nc1ples for Interactlon w1th oung'_ 3 R

Importance of Touch 1n Parent/Infant Bondlng : Sl
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- Orientation and Mobility (O&M) for the Young -
- . Child Who Is Deafblind: Practical Suggestions.
.~ Idaho Project for Children and Youth with

- Deaf-Blindness. 1995. .- - - B
*'A-dozen practical suggestions for parents which -
-will encourage the development of independence

- and exploration by their deaf-blind children. Points

“importance of touch. © -

*“out the communicative aspects of behavior and the '

. Age Children with Deaf-Blindness: Alsop,
- Linda, Ed. SKI*HI Institute. Logan, UT: SKI*HI
" Institute; 1993.: .- S oo e

".The manual’s p_Urpose"fis to give insight, informa- - .-
tion, and strategies’ for ‘intervention-to service
- providers for infants, toddlers, and preschool age - - R Lo L o RRTECE
children who are deaf-blind. The manualisdivided " - _Guide o Toys for Children Who Are Blind or. . -
‘Visually ' Impaired: Toy Manufacturers of . *
America American Foundation for the Blind. .-

into fourteen sections containing topic information

s7ge'cific to deaf-blindness. Order information: (801)

2-9533.

‘
f
oo .

. Starting, Points: Instructional Practicés for
- Young Children Whose Multiple Disabilities :
. Include Visual Impairment./ Chen, Debo-

‘ “rah;Dote-Kwan, .Jamie. Los 'Angeles: Blind " .

~ .Childrens Center,1995..- -

-~ This book offers a bridge between the methodology *- -

. -for. teaching children-with significant disabilities’ ..

. and the iethodology. for. téaching children- with -

. “‘visual'impairments.” The primary focus is to pro- .. .
- .-vide basic information‘for the ¢lassroom teacher of |
‘ytoungl children (3 to 8 years old) whose multiple .

: ilities include visual impairment.: This.-book:
©_may-be ordered for $19.95 plus 20% for processing - .
" from Blind Childrens Center, 4120 Marathon Street, - "

" ‘Los Angeles, CA .90029. In California one may call- -

(800) 222-3567. In the USA ‘one may call (800) 222--."

disa

L3566 g .

O

‘- Active Learning by Means of the Little Room:.
Adaption/Sharing of Dr. Lilli Nielsen’s-Work
.~ with Environmental Intervention with Young
- Children 'with Deafblindness. Brown,. .

' Gigi;Shafer, Stacy, Austin: TSVBI, 199.

' ~ This-article sumimarizes t}ie; philosophy behind tHe S

ACTIVE LEARNING approach.

.Rooms."

- 'Ca.talogues_‘ for Ordéfing.D:evelbpmentéi Toys:: .
. Contact information for recéiving catalogues of toys - -
.+ ,and equipment for children who have disabilities. -

. . DB-LINK

-A Resource Manual for Utidei'sféndi-ng-_ ar.'ld' In-
- teracting with Infants, Toddlers, and Preschoo} -

Effective Practices in Early Intervention: Infants . - -
-Whose Multiple Disabilities Include Both Vi- - = -
- sion-& Hearing Loss / Chen, Deborah (Ed.).

. Northridge: Californja State University, 1997.

The Model Demonstration Early Intérvention Net-

~work serving Infants who are Deaf-Blind'and their -.."
- Families was a government funded three year pro-- ~° =
‘ject at California State University;, Northridge, di-- -~ -~
. - ‘rected by Deborah Chen. - Project.goals involved . -
. : identifying and developing effective early interven- - -
" tion practices with infants with multiple disabilities .-
including both vision and hearing loss and their- °

. families, This'manual documents the trainin% top- ¢

ics, effective practices, and key strategies developed *
and identified by the project process. Four videos. -

‘:_ -were developed as part of the project: Vision Tests - -
. -for Infants, What Can.Baby See?, .What‘Can-Baby» RN
‘Hear?, and Making the Most of Early Communica- -~

tion. . © -

- R

1995, - . : : . O
~. TMA and AFB havejointly produced and released . -
- the third edition of Guide to Toys for Childtren Who : -
“.-Are Blind or Visually Impaired. The Guide is a".
‘. resource for' parents, grandparents, and teachers -
that contains commercially available toys:and = -

. games.appropriate for blind and low-vision' chil- --
gren of all'ages, as well as adults with visual impair-, -

. - ments who wish to participate in play with sighted..

" children. The -199£ . 75g '

products from 35 different toy manufacturers. The .- -

;t'oYS are arranged.in categories to help make the . -

selection process easier, and this edition features.a_ . .

new category, "Books and Fun Skills," which’en-.:" "

1996 edition contains new

compasses .a range of products not detailed .pre*.”

. viously.” Other significant improvements include a -

greater - selection of toys in a.wider price range,

. »Including many.lower-priced products, and anex-
.. panded 1ntro uction, ‘which -makes it-easier -for * -’
' ¢ .aadults ‘choosing toys.to understand the selection . -

criteria used and -how to apply théem beyond the"-.
toys in the guide.” Copies are available in full-color ™

* °, print or'on audiocasette free of charge to individu- -
.. alsand groups by contacting American Fouridation™ -~ ~
. for the Blind,; 11 Penn Plaza, Suite 300, New York;. ="
NY 10001, 1-800-AFB-LINE-(232-5463) or Toy -
. .-Manufacturers of America, 200 Fifth Avenue, Room - " -,
" 740, New York, NY 10010, fax: (212) 633-1429.
) e article-dis- - - - .- . ' S
-_-cusses how- play-helps-a child develop necessary
.skills. Included are reprints'of a number of articles.
about-Lilli Nielsen’s work, an order form for her = |
".books, and plans for resonance boards and "Little . -

. ."Ké_y;:IIridicétdi's. of 'Quél_ity‘EarlTyv Int>erv-'e"ntio'n'_'.‘-'_‘ 2 |
"Programs: Chen, Deborah;Haney, Michele:.
. ‘Northridge, ‘CA: ‘California State University,
S1994. - L L L] e g

" Listof indicators based on a review of current litera- -~ - - ...
. ture on effective practices in early interventioniand - .-

reflecting the-unique léarning needs of infants who' : )

-are deaf-blind as-well.as the'priorities of their fami-= * ...
.- lies. Includeés a model-for promoting .learning.
- 'through active interaction. - : e -

Lt

Early Inteféyctions With Children.Who-A_r'e"Deaf-BIindl y

__Voice: (800) 438-9376- -
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" Toy ‘Guide for leferently Abled I(lds' Toys o

- "} "R" Us, Paramus, NJ: Toys "R" Us; 1995

.7 .abilities this catalogue lists toys. that have been*
" tested by Lekotek. Symbols key toys in 10 develop-
 .mental ‘areas: audifory,.language, visual, tactile,

“':.gross motor, fine'motor; social ‘skills, self‘esteem,

S ’creat1v1ty, thmkmg Each’ toy is. pictured and a each -

b " picture’is accompanied by a full déscription and the s

. from
D1fferently—Abled
e 50201- 9968 .

s
o

-":f"Ideas and Suggestlons for Developlng your

appropriate symbols. Catalogue may be ordered
o 'lP \"R"ylrjlsb “writin Tgys "R"Us; Guide for
lids, P Box 8501 Nevada IA

S Child’s Learning through Reactlve Env1ron-
i ments Wyman, Rosalind: 1996.. S

.. -The use of small reactive env1ronments like the"-‘{_.f-v ‘>Intera-ctlon and Play Matthews, ]lmmle Hattl-i R
- Little Room, in’stimulating young ‘multi- sensorK_ Lo "esburg, MS:. Un1vers1ty of Southern M1ss1s-‘ L

. impaired childrento’ explore and .experimerit wit

- - objects'and theif environments.within a-safe space .
.+ is discussed. | A/ réactive environment' is one:in ..
7 which a-child-becoines aware that her. actions will -
- make thmgs happen ‘Touch, residual vision and - .
L hearmg, spatial awareness, and vocal1zat1on can be?v_,.‘.‘-‘ -

_.st1mulate “within these restr1cted environments.- "
' gestlons for adaptation of an environment for'a.

i (such as rattles, hanga le:toys; and shin refract1ve A .; '
-~ ob]ects) and 1ts construct1on are h1ghl1g ted v

- Reyno) .
Pam;Jonés, Jack. Northrldge, CA: Cahfornlai :

DB-LI]N!K ST

" Daily routines and activities"can be ‘furned - into "
_ learning opportunitiés for young children withspe-".- . '~

- cial needs. _
_"g,lty -based “iritervention, a set of strategles that.. =
..~ enables parents and caregivers to help young chil- " -

“/dren gain skills- within the context of natuira i
_ -curring everits: These methods enhance children’s -

‘yles; address children’s IFSP goals, and’

o

'r-1. Southern M1ss1ss1§>9p1 Southern Stat1on ‘Box:
T .Hatt1esburg, MS, 394

s.special needs, a propr1ate equlpment touse "= ..

~

’MaklnF the Most of Early Communlcatlon
ds, ]anlce Chen, Deborah;Schachter, ..

e ‘State Un1vers1ty, Northridge, 1995.

. -.,v1 eo .are:

) Cturn-ta

(1) ma

‘availabi

Kansas Un1vers1ty Afflhated Program at, Par- S
I.'.:sons Baltlmore, MD: Brookes Pub. Co,, .1995...

_-‘Endorsed by the National Parent Network on DIS- .

his video.explores family-guided-activ- "

" development, accommodate families” daily sched-

. family interactions.:It is intended.for ‘early inter-

o T'vent1omsts and. child development spec1al1sts who' L S
- “wish to teach parents and family. members' this.ap-

“noo

ytoach. The video.can be ordéred :from: Brookes

-

. . Pub. Co., PO Box. 10624 Baltlmore MD 21285-‘
"»0624 e v T

.,"f' R

- -sippi, 1992 . -4l R

;D1scusses 1nteract1ons w1th o
the ‘reflexive and -intentional behavior stages and. -~ "
encoura%mg social. interaction through' play. For..,‘_‘ el

115_ L

ility information, contact: Universit

06-5115, (601) 266-5135."

- :Tactlle Stlmulatlon Act1v1ty Sheet/ Overbrook‘ s ';' ;:'-;‘
N School for the Blind: 1994. g SR

e - Play activities for developmg the tact1le sense of'
‘blind-children to help them interact with theit envi- -

. ronment are fully described here. Water play, sand-

reschoolers ™~ ',

. use-of- the ¢hild’s available” -~ ' .
' sehses; (2)usesystemat1c and directinstruction;and .~ - - -
.o (3)use Eames . repetition, and routines to encourage . .
: ing. Methods of communication demon- . -~
- “:strated <include object and touch'cues, sign lan- " . .

- --guage, and total communication.- A discussion = -

.. guide accomparues the video - EAI-96-017. The' L

.-~ .video may be ordered from-AFB Press,’American., - . -

' ... -Foundation for the Blind; Eleven Penn Plaza New'
R 'York NY 10001 1 800 232 5463 '

',; e
5

- by . RBEEAN
. -

e e Posltlonlng and Handhng Yates, Cynthla Hat- _-: -

.' .. tiesburg,- MS Un1versrty of Southern M1ss1s-’_ P SRR

- - sippi, 1992.

. ".Covers basic 1nformat1on about 1nfant pos1t1omn
.« -and handling to develop motor skills. For availabil:

wll Toxt Provided by ERI

ity information: Umvers1ty of Southern Mlss1ss1pp1
o (01)2665135 ' L

\Famlly-Gulded Act1v1ty-Based Interventlon for o

Infants & Toddlers: Cripe, ]uhann J. Woods

. ‘play, shaving cream play, cuddling 1games ‘tape . -

_ o _(play, and play dough act1v1t1es are’inclu co

. This video presents selected- strategles for comius: - - :

“. . nicating’ with infants, toddlers, and” N

o ,whose multiple disabilities include visionand hear-, ;¢ -
loss. The fliree 1pr1nc1ples demonstrated in the -

ded S

,".‘

x / |nteract|ons Wlth Chlldren ‘Who Are Deaf Bllnd N

Page7.. -

TTY (800) 854—7013 i

0oC- | s

romote_' -

eo le and ob]ects at. T



Watertown, MA_02172 '

| TTY (800] 854'101;?;""7', S DB-UNK S _’ - Voice: (800) 438-9376
' T Natlonal Fam1ly Assoc1atron For Deaf—Bhnd—‘_} '
Programs ‘_*5 '[NFADBI - SERIREUESE

— U S. Department of Educatlon, Offlce of Specral"" .
..~ Education’ Programs R NURR
© . Thet gurpose of the Services’ for Chlldren W1th Deaf-",. SO

S ness Program is to support fProleCtS thatassist "'
T, statesin assurlng the provision'o

- Bling
ear
~'to children and" youth who are deaf-

_.rental involvement activities, and other activities to ™~ " -
" improve’services: to..children, who, are ‘deaf-blind.

.. - .Forinformation concern1ng partlcular state pro]ects
- and: contacts. .- -

R _".;;_-“contact DB- LINK (800) 438-9376

. N
v oL . S

‘ _Emphasis”is_on.pfogram devélopment for -multi-: . -
- handicapped blind-and deaf:blind irifants, toddlers . -
_-and school-aged.children. " Funding is provided to ::: *

" ‘organizations of” Farents -and to-. ass1st in- the’ pre-‘}_;“ S
.- Michael Collins = ":~." .- - o -": St -';Western Oregon Un1vers1ty

TN 7 ;. 345 N-Monmouth :

teachers e

- L. ~J~"

. service training.o

175 N:Beacon Street -

S (617)972:7220. .
Fax (617) 923 8076

optilations---Part H Staff, Interagenc
Coordinating: 8ounc1l members and. staff Part:

.. Section 619 staff ‘and Early Education Program forﬁx"-"-.
. .. Children-with: D1sab111t1es Ipro]ect .staff---as well'as - ="
" tovarious secondary popula S e
o provrde techmcal assistance that assists the target. . ;.7 . T
- po ulationis in develop1ng ahd- prov1d1ng multidis- -+,
.- -.ciplinary, comptehensive, culturdlly sensitive, and i s
‘. .coordinated services for young- ch1 dren w1th spe-c_"

ot c1al needs and their- famll1es PR vl .

.- “Pascal (Pat) Trohanis " I
' _ . Frank Porter Graham Ch1ld Development Center e
“.:, 500 Nations Bank Plaza- -- - ] , . : Lo
-+ 137°E. Franklin Street -7 . = [ox e -"\_":“_ R
~*. I Chapel Hill, NC 27514 Q,'.;‘f'i";' T
-~ (919) 962-2001 Co L s '

. E:mail: nectasta nectas@ml\s unc edu ’

%mterventlon-_‘ -
. lind;.to pro--:
", videtechnical assistance to.agencies thatare: prepar-, "
~ <’ing adolescents ‘who are-deaf-blind for-a ult” .
“. . placement; and to'support research; development,  :
.replication, pre-service and in-servicetraining, pa--

: :'_-Lf'_‘Hllton/Perklns Program, Perkrns School For =%
+..”- . -The Blind'. , L

* ‘- Hilton/ Perk1ns program prov1des consultat1on
_ 't training ‘and technical’assistance- to: programs -
' _throughout the nation and in‘deveéloping countries. "

tions. The mission is to” *

. organization,-NF ‘
.=~ who.are deaf-blind, supports national- policy to.~ - -
"~ “benefit people who-are deaf-blind,.encourdges the -~
* - féunding 'and strengthening’ of- fam1ly organiza-. . -
* tions-in edch-staté, provides information and refer- % .
.rals and collaborates with. profess1onals who work=i -~" -7
- -with persons: ‘who are deaf-blind: The or anization ...
- “has regional.representatives in each of its'10 re-" . “:
S anal districts
1

. 7111 Middle Neck Road : B A
" . Sands Point, NY: 11050 J
... (800) 255-0411: X757
-,g.;Fax (516) 944- 7302 T

27 4(503):838-8391 -

' " LT 4E mall ntac@trwou edu
ST Natronal Early Chlldhood Technlcal Assrstance- ST . P
- % . System [NEC*TAS] S e A
< "NEC*TAS is a consort1um pro]ect 1ntended to de-v“;._, i

.. "sign and prov1de technical assistance for ifour pri- "
“rhary target pc

S R . NFADB 1sanat10nal network of fam111es focused on}v .
ARt State Deaf-Blrnd Pro]ects, Servrces For Chrldren-__ s
T Wrth Deaf-Bhndness Programs

issues ‘surroundin ‘g ‘deaf-blindness. As anational
DB advocates for, all: pefsons

roughout the country It also pub- o
Tishes a quarterly, newsletter : S

“Pat McCallum

c,\
K4

Natlonal '1_"echn1cal Ass1stance Consortrum-{
ny F[NTAC] e ot )
“NTAC is-a consortlum for the prov151on of technlcalj: PRI
> . - assistance to families and agencies serving children - =" -
‘. -+ and young adults who are deaf-blind. Theprimary~ - "
%NTAC is a).to assist states in improving~ . -
toage: . | -
. 728)-who are deaf- blind; ahd b) to increase thé num- - * * . :
young: -adults, their families,-and - "~ .-
- their service prov1ders who w1ll benef1t from these‘_"
o serv1ces : S

[N :‘_ s

mission o
the quality of services for individuals- (bir

‘bers of ch11dren

‘Monmouth OR 97361 :

Fax: (503) ¢ 838- 8150

' 4. DBL LINK

~ 345-N. Monmouth Ave SR o ,::. Sl J o

ﬁMonmouth OR-97361"
- "Voice.: *(800).438-9376".
©TTY:  (800) 854-7013. ¢
- Fax:. « (503) 838 8150

. ;"". .“.f‘"':-_dblrnk@tr wou. edu :' cLE
http //www tr.wou. edu/dbhnk

i (919) 966-4041 N s DB-LINK' (The Natzonal in ormatzon Clearmghouse on Chzldren Who Are, De £

. 'Fax (919) 966-7463: . . Blind) is funded:through Cooperative. Agreement No. HO25U20001 by the-U.
) - - N AP TRe o e T Department of Educatiori, OS RS, Special Education Programs: The o mzonsand Pl
Tl T e e e © - T policies eBpressedbythzs act sheet do not. necessarzlj reﬂect those. of B-LINK or .
Do e T e e T the ULS, epartmentof ducatwn i 7 L
" g e e e T
' ' ' =~ Early Intteractions With Children Who Are Deaf-Blind, " ;
PR R e PR o B S R o R N ’ ,el"’ - o o .l NE
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