DOCUMENT RESUME

ED 412 526 CS 012 960
AUTHOR Gaskins, Robert W.; Jones, Deneese L.

TITLE Developing Proficient Readers.

INSTITUTION Kentucky Univ., Lexington. Inst. on Education Reform.
REPORT NO UKERA-0001

PUB DATE 1992-00-00

NOTE 26p.

AVAILABLE FROM

Institute on Education Reform,

101 Taylor Education
Building, Lexington, KY 40506.

PUB TYPE Guides - Classroom - Teacher (052)

EDRS PRICE MF01/PC02 Plus Postage.

DESCRIPTORS *Beginning Reading; Elementary Education; *Reading
Comprehension; *Reading Improvement; *Reading Instruction;
Reading Motivation; Reading Strategies; Student Evaluation;
Teaching Methods; Vocabulary Development

IDENTIFIERS Kentucky; Strategic Reading

ABSTRACT

Prepared as part of the Extended School Services Program in
Kentucky, this paper provides information on how to help students become more
proficient readers. The paper begins with a discussion of what reading is,
the characteristics of a "good" reader (strategic, motivated, and
independent), and beginning readers. It then discusses a few basic principles
of teaching that should run through all instruction: modeling, scaffolded
instruction, discussing the what, how, why, and when of each strategy, and
caring. The next 4 sections of the paper addresses specific instructional
strategies for beginning reading, vocabulary, comprehension of narrative
texts (stories), and comprehension of informational texts and study skills.
In each of these four sections, the paper discusses the purposes and
procedures for each strategy or activity described. The paper concludes with
a discussion of evaluating student progress. (Contains 26 references.) (RS)

hhhkhkhhhhhhkhhhkhhkhkhhkhkhkhhkhhhkhhhhkhhhhkhhhkhkhhkrkhhrkhhrkhhhhrhkhrhhrhhhddhkhkhhkhhhhkhkhhkhhhhhihk

* Reproductions supplied by EDRS are the best that can be made *

* from the original document. *
(122222222222 2222222222222l il i st i il d il oAl

ERIC

Aruitoxt provided by Eic:



ED 412 526

Occasional Papers

Developing
Proficient Readers

UKERA #0001

U.S. DEPARTMENT OF EDUCATION

Office of Educalional Research and Improvement
EDUCATIONAL RESOURCES INFORMATION “PERMISSION TO REPRODUCE THIS
j ) CENTER (ERIC) MATERIAL HAS BEEN GRANTED BY

This docuraent has been reproduced as N

. vl
received from the person or organization ‘R . ( Z ‘& \J

originating it.
O Minor changes have been made to
improve reproduction quality.

® Points of view or opinions stated in this

document do nollr?ecessari[y represent TO THE EDUCATIONAL RESOURCES
official OERI position cr policy. INFORMATION CENTER (ERIC).”

Institute on
Education Reform
University of Kentucky

CSOIXTL O

ERIC 0

Aruitoxt provided by Eic:



Developing
Proficient Readers

Robert W. Gaskins

Department of Curriculum & Instruction
- College of Education
University of Kentucky

Deneese L. Jones

Department of Curriculum & Instruction -
College of Education
University of Kentucky

For additional copies of thispaper or for a list of other UKERA Occasional Papers, contact the Institute
on Education Reform, 101 Taylor Education Building, Lexington, KY 40506-0001 or phone 606/257-
6734.

3



PREFACE

This paper, “Developing Proficient Readers”, is the first publication of the UKERA Occasional
Paper Series. The purpose of this series is to disseminate research and practical information related to
KERA to stakeholdersinKentucky (e.g., legislators, administrators, and teachers) as quickly as possible.
This particular paper was written in the spring of 1992 as a technical manual for the Extended School
Services program developed as part of KERA, but, for the purposes of this series, thetext hasundergone
some revisions and has been significantly abbreviated.

Though this paper is primarily oriented toward practitioners, it should prove interesting and
informative for all interested in KERA and the topic of reading education in particular. The theory of
education that undergirds the strategies and methods presented here reflect the same theory that is at the
heart of KERA. Inaddition, this paper provides ideas related to the issue of developmentally appropriate
practices as they relate to the area of reading.

We hope you enjoy this paper and we welcome you to the UKERA Occasional Paper Series.

Connie Bridge
Director
Institute on Education Reform
UKERA PUBLISHING COMMITTEE
Robert Gaskins, Chair Jim Rinehart
Jeff Bieber Duvon Winbome
Jane Lindle Peter Winograd
Beverly Reitsma
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INTRODUCTION

In today’s society, we are inundated with print - in the community, in the work place; print is
everywhere. In many occupations, the ability to communicate through print is a prerequisite to
advancement. Theimportance of communication throughprintis also reflected in our education system.
Reading and writing constitute two-thirds of the traditional foundation of education.

Even with such emphasis placed on reading and writing, and despite teachers’ best instructional
efforts, there are still far too many students who fail to become proficient readers. Without assistance,
these student will havefewer opportunities available to them than students who canread well. Therefore,
it is essential that these students receive additional instruction in reading. In Kentucky, the Extended
School Services Program was initiated to address the needs of students such as these. As part of this
program, this document was created, and in what follows, we provide information on how to help

students become more proficient readers.

WHAT IS READING?

In order to help students become better readers it is necessary to clarify what is meant by
“reading” é.nd what it is that characterizes “good” reader.s. This is important because one’s
understanding of these topics will shape the way in which students are taught to read and the objectives
that are set for these students. Stated simply, reading is the act of making meaning from print. It
isimportant to understand that while this act involves deciphering alphabetic symbols and putting them
together to make words and phrases, letter/sound knowledge and word recognition are only means to
the end of creating meaning fromtext and should always be considered within this context. Thus, while
it is essential that students learn to recognize words, the most important question to ask your students
is, “Does that make sense?’ If students learn to identify words but don’t know what the text means,

then they are missing the essence of reading.

WHAT ARE THE CHARACTERISTICS OF A “GOOD” READER?
In accordance with the definition of reading, those who are considered to bé “good” readers,

are people who effectively create meaning from text. “Good” readers are characterized as strategic,
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motivated, and independent, and, ultimately, our goal, as educators is to have all of our students
characterized this way (Winograd, Paris, and Bridge, 1991). “Good” readers are considered to be
strategic because they are aware of important strategies for making meaning from text and they know
how to apply them. The most essential strategies for making meaning from text are summarized below
(based on Gaskins and Elliot, 1991; Marzano, et al., 1988; Weinstein and Mayer, 1986):
1. Activating pertinent background knowledge before reading. This usually involves
some type of survey of the text (e.g., looking at pictures, studying the title of the text
or section, using section headings, attending to bold-faced type, reading introduc-
tions or summaries, studying charts, tables, or figures). Thebackgroundknowledge
that is activated might include:
a. Knowledge related to the content
b. Knowledge relatedto the type of story structure (e.g., folktales, fables, types
of informational text structures such as compare/contrast, descriptive story
structure, cause/effect, basic narrative story structure, etc.)
c. Knowledge about the author
d. Knowledge about the socio-historical context in which the text was written.
2. Making predictions about what might happen or be discussed in the text, setting
purposes or goals for reading (e.g., “I want to read to find out...”), or setting goals
for reading. Again, this is done before starting a text or a section of text.
3. Monitoring progress toward goals. This involves reviewing one’s goals and the
degree towhich they are being met, recognizing gaps in understanding, and creating
new goals either to remedy a problem that has arisen or to consider new ideas that
will be introduced in the coming section of text. This also involves asking for
clarification when something doesn’t make sense.
4. Elaborating on text information. Good readers are able to use text information
together with their prior knowledge to do things like create mental images and/or
draw inferences about what is occurring in the text, draw analogies between what

is happening in the text and other situations or ideas outside of the text, consider

fa)
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examples and nonexamples of what is being discussed in the text, etc.

5. Organizing and analyzing textinformation. Thiscould involve comparing, classifying,
ordering, and/or representing (e.g., through a graph, table, or figure) the ideas
presentéd in the text in some way. It could also involve identifying relationships,
patterns, and/or main ideas in the text.

6. Evaluatingtextinformation. Good readersconsider the author’s purposefor writing
(e.g., entertainment, persuasion) aﬁd point of view, and considerthe degreeto which
the author’s statements are supported by evidence.

This list represents a broad overview of the most important strategies for making
meaning. The instructional strategies section which follows will explore in greater
detail ways to teach students these strategies.

Another aspect of being a strategic reader is being strategic m the area of word recognition. As
was mentioned earlier, word recognition should be recognized as a means of making meaning and not
asan endinitself. Even so, good readersare strategic in this areatoo. Good readers are aware that there
are more cues to decoding unknown words than letter-sound (phonic) cues. Good readers know that
in addition to letter-sound cues (e.g., “This unknown word starts with ‘t’ and also has an ‘a’ and an ‘n’
init.”) there are grammatical cues (e.g., “Judging by the context, this unknown word must beanoun.”),
and meaning cues (e.g., “What word would make sense in this sentence, given what the sentence and
the story are about?”) to figure out unknown words (e.g., Clay, 1985). Though all of these cue systems
are helpful, good readers do not rely on any one cue system. They learn to use them in conjunction with
one another to discover unknown words. Eventually, as readers become increasingly proficient, they
become automatic in the area of decoding - they can decode words as quickly as they see them, but when
readers are developing, they should be encouraged to use these cue systems as strategies.

Good readers are also characterized as motivated. These students enjoy reading and look
forward to engaging inreading activities. Inaddition, theyhavea positiveimage ofthemselves as readers.
The importance of motivation in creating a successful reader cannot be overstated. The most essential
means of improving one’s ability to read is to read. Therefore, if we wish to create successful readers,

we not only need to provide them with an understanding of the strategies that facilitate reading, but we
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need to spark their interest in reading - help them recogrﬁze the joy of reading, as well as its practical
importance, so that they will begin to read ontheir own. Relative to this idea, it is important to provide
students with materials in which they will be successful, and an environment in which they will feel
comfortable taking risks. This will also help develop positive images of themselves as readers.
Finally, good readers are independent. They are not only aware of strategies that help them
create meaning and how to use them, they also know why these strategies are important and they are
able to flexibly apply these strategies when appropriate. They also actively monitor progress toward

goals and can apply fix-up strategies when they run into problems.

BEGINNING READERS

Thoughfewwould arguethat our ultimate goalis to create strategic, motivated, and independent
readers, some might ask if there are different goals for beginning readers. The answer is that while our
end goal remains the same, there are some moreimmediate goals for beginning readers. One ofthe most
basic, yet essential, goals is that students recognize that print is meaningful and serves afunction. Related
to this is the notion that print and speech are related. It isimportant that students learn that oral language
can berepresented through a set of written symbols (the alphabet) and that these symbols are configured
infixed ways (written words)that look the same and have the same meaning over time. Beginningreaders
also need to develop an understanding of the conventions of print. For example, where the front of the
book is, where the beginning of the page is, the concept of the direction in which we read words on a
page, the notion that the print (not the pictures) conveys the message, etc.

Additional goals which may apply, depending on the specific developmental level of the child,
are the development of: the concept of a word (clusters of letters surrounded by spaces), phonemic
awareness (the ability to distinguish individual sounds in a word), letter-sound relationships (which
symbols represent which sounds), sight words (words which are recognized on sight -without the need
for letterby letter decoding), word identification strategies, and fluency (the ability to read text smoothly
and with expression).

Tt is important to note that the most basic objective for beginning readers is the understanding

that print conveys a message and is a purposeful activity. The other objectives listed are important too,
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and are necessary in order to develop the ability to make meaning of print, but again, an understanding
that meaning is the essence of reading is the foundation upon which a love and understanding of reading

is formed.

Student objectives

As hasbeen stated, the ultimate goal of reading instruction is to help students become strategic,
motivated, and independent readers. While it is important to have this goal clearly in mind and to
understand what this means, it is equally important to consider where to begin in order to help students
attain this goal. In what follows, we will outline a general progression of objectives - from those most
appropriatefor beginning readers, tomore advancedreaders. We will present some guidelinesasto which
grade levels these correspond to, but it is important to understand that there are a wide range of abilities
ateachgradelevel. Itisalsoimperative thatyou understandthat ifyou have amiddleor highschool student
who is a non-reader or a beginning reader, you need to work on the beginning reader objectives while
also providing assistance on more advanced, grade-level appropriate objedives. The key here is to find
high interest materials written at an appropriate level of difficulty so that they are motivated to learn.

Beginning readers need to develop an understanding of the functions of print, the conventions
of print, the concept of a word, phonemic awareness, letter sound knowledge, some basic sight words,
word recognition abilities, a basic concept of story structure, the ability to activate background
knowledge before reading, the ability to make predictions and set purposes for reading, and the ability
to monitor their reading to be sure they are making sense of the text. These objectives are most often
associated with the early elementary grades, but again, these objectives will also apply to beginning
readers at any grade level.

Asreaders become more proficient, thebasic meaning making strategies developed forbeginning
readers will continue to be developed while elaborating on text information, organizing and analyzing
text information, and evaluating text information will become increasingly important. In addition,
students will continue to develop the ability to match their strategy use to the purpose for which they are
reading as well as the text demands. These objectives are usually associated with intermediate grades

and above. All ofthe strategies for making meaning from text can be, and are oﬁén, introduced before
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“students leave elementary school. As students move to higher grades, these strategies are simply
reinforced and developed in greater depth with texts that are more conceptually complex.

Once students reach the intermediate grades, it is also important to note that informational texts
(non-fiction - such as, social studies texts, science texts, biographies, autobiographies, newspapers, and
magazines) becomea more prominent part of the reading students complete for school. Thisis significant
because informational texts are structured differently than narrative texts (fiction). Thus, when students
get to the intermediate grades they have an increased need for instruction on how to make meaning of

these types of texts.

IMPORTANT PRINCIPLES OF TEACHING

Before discussing specific teaching strategies that will help students become more strategic,
motivated, and independent readers, we would like to first discuss a few basic principles of teaching that
should run through all instruction.

Modeling - If we wish students fo engage in particular behaviors, it is important to model that
behavior. When providing strategy instruction, itis important to do more than simply model the product
or desired outcome you are looking for (e.g., telling them what you predict will happen in the story).
It is better to model the process, or how you reached that desired outcome (e.g., think out loud about
the mental processes you used to make a particular prediction). Stated briefly, show them how to do
what you want them to do, rather than providing them with an example that tells them what you want
themto do (Duffy, Roehler, and Hermann, 1988). This helps students to see how to do the strategy for
themselves.

Also related to modeling, we should show students through our actions that literate behaviors
are purposeful and enjoyable. We can do this by: readihg aloud to students from our favorite pieces of
literature and visibly displaying our enjoyment, reading a book ourselves while the students are reading,
writing while they are writing, sharing examples of writing that we have received (e.g., personal letters,
business letters), sharing interesting articles we have read in the newspaper lately, etc.

Scaffolded Instruction - Inthe end, we want students to be independent readers. But, students

often need to be given guidance in how to carry out particular strategies. Therefore, it is important to
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model for students when necessary, but, as students become more proficient, it is important to gradually
withdraw that support, thereby helping them to become increasingly independent. Such a method of
teaching can be described as scaffolded instruction (Beed, Hawkins, and Roller, 1991) - providing
students with the least amount of support necessary for themto succeed. For example, if they need you
to model the procedure in order for them to do it successfully (even if you have modeled it before), then
you model the procedure. If'you feel they are ready to assume some of the responsibility for carrying
out the strategy, then you might provide them with cues to use specific elements of the strategy. If you
feel they only need a general cue to try a specific strategy, then that is what you do. Perhaps you will
only need to give them a general cue to think about what strategies they could use. The principleis to
provide the support necessary for them to succeed, but no more than is necessary. This will help-them
to continue to grow and learn by keeping them working in the area between where they can function
independently and where they can function with teacher assistance - the optimal range within which
learning occurs. .

Discussing the what, how, why, and when of each strategy - When teaching students a
strategy, it is important that students learn what strategy they are using, how the strategy is done, why
itis a useful or important strategy, and when it can be used. While most teachers provide the what and
how, many fail to provide the why and when, and research suggests that an understanding of the latter
pieces of information can determirfe whether or not students learn to apply strategies independently
(Baumann and Schmitt, 1986). A

Caring - Providing students with the strategies they need to be successful readers is not enough
to ensure success. As has been mentioned previously, self-confidence and motivation are essential to
students’ success too. In order for students to be able to take the risks necessary for learning to occur,
and in order for them to give their fullest effort, students xﬁust know that they have a trusted advocate
behind them - someone who will support and guide them and come to their assistance whenit is necessary
-someone who cares aboutthem and is committed to helping them succeed (e.g., Bowlby, 1979; Gaskins,
1992; Mann, 1986). Beliefin and commitment to children is as important to their success as all the

strategies you can teach them.
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INSTRUCTIONAL STRATEGIES

Atthis point, we have established a set of student objectives and we have discussed some general
principles of effective teaching. The next section will discuss some specific ways to help students attain
the objectivesthat were discussed earlier. Indoing so, we needto rememberthatthereis nosingleformula
for success - no fixed combination of strategies that will lead to proficient readers. Each student has
different strengths and weaknesses, and each student will need a program tailored to fit his/her particular
strengths and weaknesses. It will be necessary to select the strategies and activities discussed in this
section that build onthese students’ strengths and address their areas of greatest need. In order to assist
in this task, we have created four sections so that it will be easier to find the strategies you need. These
sections are: (1) beginning reading, (2) vocabulary, (3) comprehension of narrative texts (stories), and
(4) comprehension of informational texts and study skills. In each section, we will discuss the purposes
and procedures for each strategy or activity described, as well as notes about each strategy that might
prove helpfulin effectively implementingthe strategy. Thestrategies discussed here arebut a few ofthose
that exist to meet the goals discussed in this paper. If you are interested in investigating additional
strategies, Tierney, Readence, and Dishner (1990) is a helpful resource, as are a number of recent
textbooks (e.g., Barr and Johnson, 1991). (The version of this paper available through the Kentucky
Department of Education provides additional strategies as well.) Further, it is our hope that these
instructional strategies will provide you with ideas about your own methods that can address the goals

suggested in this paper.

L BEGINNING READING

“Reading aloud -

Purpose - Reading aloud helps students develop motivation to read, an understanding of the
conventions of print, the concept of a word, letter sound relationships, sight words, word recognition
skills, an understanding of sentence structure, and an understanding of story structure, vocabulary, and
comprehension skills (Michener, 1988).

Procedure - Teachers should read aloud on a regular basis -preferably every day. The materials
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selected should alwaysbe pieces that the teacher enjoys and believes will interest the students. Selections
might include picture books, informational books, poetry, riddle books, or other types of print. Selecting
avariety of types oftext from a variety of authors on a variety of themes will help to expose your students
to the range of literature that is available to them. Ideally the books shouid have an equal representation
of females and minority groups in central or leadership roles. When making selections, teacher would
also do well to provide a wide variety of multicultural books. By providing students with the opportunity
toread about people from different racial, religious, ethnic, and socio-economic backgrounds, they may
gobeyond their own lives and gaininsightinto thelives of others. Suchbooksallow studentsto experience
vicariously and understand the many dimensions of our society and our world.

Notes - Even if a book is your personal favorite, it is wise to prepare for the read aloud session
by reading the book to yourself shortly before you read it to your students. This is important because
it will help you to read the text smoothly and with expression, and you may even want to create a different
voice for each character, which will not only serve as an excellent model to your students as to how an
expert readers reads, but it will make the reading more enjoyable and meaningful for the students. In
addition, it is important to allow the children to ask questions, make predictions, and generally become
involved in the text. This will help them develop comprehension skills. Also, it isimportant to note that

reading aloud to students is appropriate for students of all ages - not just beginning readers!

Language Experience Approach

Purpose - The Language Experience Approach (LEA) helps students see the connection
between spoken and written language as well as develop a concept of a word, phonemic awareness,
knowledge of letter sound relationships, and an understanding of the function and conventions of print.
In addition, LEA stories help students develop motivation toward reading.

Procedure -

1. Provide astimulus experience (e.g., an event such asa field trip, a concept that all can relate

to such as having a bad day, an object such as a fish tank).
2. Discuss the stimulus experience (e.g., think of things you associate with the stimulus, words

that describe it, words that describe how you feel about it, things you can compare to it).
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3. Brainstorm ideas for a piece of writing about this topic.

4. Record the story that students tell you in the exact words that they use. (Keep the story to
amoderate to short length so that students will be able to remember the content of the text.)

5. Read the story aloud to the students, pointing to each word as you read.

6. Rereadthestory, asking the studentsto participateinthe reading. (Again, point tothe words
as you read.)

7. Atthis point, the use of the text will vary depending on the needs of the students.” Students
might take turns reading the text while pointing to the words as say them, they might locate
selected words in the text, they might develop a word bank of words that interest them or
key words in the text that can be used while students compose stories, in categorization
activities, orasﬁash cards, orthey could bepresented with a version of the text that has certain
key words deleted which they need to complete.

8. After these activities are completed, the text might be displayed prominently in the roomto
be read and reread at the students’ leisure or it could be added to a big book collection of
the group’s LEA stories (Barr and Johnson, 1991; Cecil, 1987; Tiemey, Readence, and
Dishner, 1990).

Notes - The Language Experience Approach is ideal for beginning readers, second language
learners, and less able readers of all ages because it builds on their present level of language development;
the text that is produced captures their interest because they produced it; and it allows them to interact
with more complex language than they would be presented with intexts that, at the time, they could read
independently (Barr and Johnson, 1991). One caution related to this strategy: Undue emphasis on the
recognition ofisolated words may lead students to believe the essence of reading is decoding print rather

than making meaning.

Shared Book Experience
Purpose - Shared Book Experience is modeled after the bedtime story situation and thus serves

the same basic purpose as reading aloud while providing a context within which various skills can be

taught.
. 14
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Procedure -

1. Read a favorite story (in “big book” format) aloud to the class, pausing while reading to
ask questions, entertain comments and reactions to the text, and in general, to encourage
activeinvolvement. Point tothe textasyouread sothat studentsare encouraged to recognize
words and letter sound relationships. (Use a pointer as opposed to your finger, so that all
ofthe text is visible.) Upon completion of the text, have the students retell the story in their
own words or focus on a repeated element of the text (e.g., a repeated phrase or a refrain).

2. Reread the text. If students chime in, do not discourage this, but do not request it yet either.

3. When you believe the children have developed sufficient familiarity with the text, reread it
once again, asking the children to participate in the reading where they can. (Through all
of these readings, continue to point to the words as you read.)

4. Aschildren become increasingly proficient with the text, you may focus on developing skills
and strategies. For example, ask students to look for words on a page that start with a
particular letter or sound, ask them to find particular words, ask them to pronounce a
particular word, ask them to identify words that thyme, ask for volunteers who would like
to try to read the whole text (providing assistance when they need it)!

5. Complete extension activities such as having students read one of multiple copies of the big
book which are in regular-sized versions, make their own copy of the big book, create their
own big book which follows the pattern of the big book, match sentence strips to the text,
create a word bank for each student, write in response to the text, or act out the text (e.g.,
Butler and Turbill, 1987; Tiemney, et al., 1990).

Notes - It is important to use “big books” (large copies of favorite books or poems - either
commercially distributed texts, teacher-made versions of children’s literature, or LEA stories) so that all
students can see the print. It is also essential that the stories are patterned of predictable books (books
that have some type of a pattern, be it a cumulative format, a repeated phrase, a predictable story line,
or thyme) so that students can anticipate what will occur next in the story (both the plot and repeated
phrases and words) (e.g., Bridge, 1989). This helps students develop both word recbgnition strategies

as well as comprehension skills. Finally, it is imperative that the texts are interesting and enjoyable so
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that students will develop a love for reading.
It should be pointed out that one of the benefits of Shared Book Experience is that children who

are shy or weak readers can build confidence in their reading as they practice reading as a group. Reading

with others makes the task much less threatening.

Word Banks
Purpose - The primary benefit of Word Banks is that they help develop students’ sight
vocabularies. Depending on how these words are used, Word Banks can also help develop phonemic
awareness, concept of word, letter sound relationships, and word recognition skllls
Procedure -
1. FEliciting words - There are a number of ways to elicit words for words banks:
a. Each day, have students tell you one special word that they want to learn how to read
and continue to add these to their word bank.
b. After reading a story or completing an interesting activity, ask students to name their
favorite words associated with that story or activity.

c. Write a simple sentence such as “I play with my . or“Ilike to eat ”’on

the board or a piece of chart paper. Have the students complete the sentence.
The teacher then writes each student’s word(s) on an index card. Each student's set of cards
are later stored in a file box, coffee can, or on a loose-leaf notebook ring.
2. Usingthewords- There are many ways touse the wordsinthe Word Bank to help reinforce
them so they become an established part of students’ sight vocabularies:
a. The students’ words can all be dumped on the floor, then the students must find their
own words,
b. Students can read their words to their friends,

c. Students can place the words into categories based on meaning, some type of phonic

pattern, etc., and,

16
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d. Students can use these words when writing sentences or stories (though they should

not be limited to using only these words).

(e.g., Ashton-Warner, 1963; Barr and Johnson, 1991; Morrow, 1989)

Notes - Word banks can be used effectively in conjunction with Read Aloud, LEA, or Shared

Book Experience activities.

II. VOCABULARY

Possible Sentence

Purpose - The Possible Sentence strategy helps students increase their vocabularies, identify

relationships between words, and set purposes for reading.

Procedure -

1.

List the key vocabulary on the board and then pronounce all of the words for the students.
These words should be central to the main concepts discussed in the text. Select 6-8 words
that might be difficult for the students and 4-6 words that are more likely to be familiar to
the students.

Ask the students to use at least two of the vocabulary words in a sentence that they think
might possibly appear in the text. Record the sentence on the board, underlining the
vocabulary words. Have the students create sentences until all of the words have been used
atleastonce. The students mayusewordsalreadyused in previous sentences. Do not correct

inaccurate sentences, this will occur later.

. Have the students read the text for the purpose of verifying the accuracy of the possible

sentences.

After reading the text, evaluate each sentence asa group. Sentences that are inaccurate are
either omitted or revised, depending on whether or not they are salvageable.

Create new sentences using two or more of the vocabulary words. This provides students
with an opportunity to further explore their understanding of the meaning of the words and

their relationships (e.g., Stahl and Kapinus, 1991; Tierney, et al., 1990).
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Notes - This strategy should be used with informational texts, and is particularly appropriate for

content areatexts. The strategy was designed for middle and secondary students, but could be used with

students of any agelevel. Oneimportant noteregarding materials: the texts chosen must be onesin which

the vocabulary wordscan be defined from context. Ifthey are not, then another strategy shouldbe selected

or another text located.

III. COMPREHENSION OF NARRATIVE TEXTS

Directed Reading/Thinking Activity (DRTA)

Purpose - The DRTA helps students improve their comprehension of narrative texts (fiction).

Students learn how to become actively involved in texts by making and revising predictions throughout

the text.

Procedure -

1. Read the title of the book to the students.

2. Ask the students what they think the story will be about (or what will happen in the story)
given the title. Ask them to explain why they predict as they do.

3. Have the studentslook at the cover art and perhaps the first picture (if applicable) and see
ifthat provides them with any more ideas about what might happen. Again, ask the students
to explain their reasoning.

4. Tum their predictionsinto a purpose for reading (e.g., “Let’s read to find out...”). Initially,
you as the teacher may sét the purpose, but after you have modeled how to set purposes,
turn this responsibility over to the students.

5. Have the students read a section of the text.

6. Discuss their predictions and what transpired in this section. Ask them if their predictions
were confirmed or rejected. Ifthey were confirmed, ask them to identify the evidgnce inthe

. story that proves this. If their predictions were rejected, have them revise their predictions
and explain the reasoning behind their revised predictions. .
7. Read the remainder of the text in a similar fashion - stopping at logical points and continuing
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the prediction/confirmation/revision process throughout the story.

8. After completing the story, discuss early predictions and the degree to which they were
probable or improbable. Also discuss what key evidence led them to revise predictions as
they read.

9. Possible follow-up activities to reinforce comprehension include: writing an alternative
ending, making puppets to use in retelling the story, engaging in role_playing, acting out the
events in the story, creating a mobile, reading other books by the same author; or reading
books with a similar theme (e.g., Tiemey, et al., 1990).

Notes - In addition to having the students make predictions, discuss how to make predictions

(use prior knowledge in conjunction with text information), why they are important (they keep you
actively involved in text and make reading fun), and when they can be used (in any narrative text). Do
not break the text up too much or interest will wane. For the same reason, keep your discussions as brief

as possible. This same strategy can be used as you read a book aloud to the students too.

Story Structure
Purpose - Teaching students about Story Structure helps improve their comprehension by
providing them with a framework for interpreting narrative texts.
Procedure -
1. Discuss the fact that most stories follow a pattern; they have a beginning, middle, and end.
For older students, these can be identified as introduction, development, and resolution.
2. Descﬁbe the information found in each story part:
a. Beginning - The characters are introduced, the setting is described, and a problem
develops.
b. Middle - The conflict increases as the characters face roadblocks that do not allow
the characters to solve their problems.
c. End - The problem is solved, or conflict resolved.
3. Provide the students with examples of stories and how they fit into this story structure.

4. Introduce a new story and ask the students questions which relate to the story structure.
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5. Review the information found in each story part, why it is important to be aware of story
structure, and when they can use their understanding of story structure.

6. Havethestudentscomplete follow-up activities whichrequire themto apply theirknowledge
of story structure, such as writing a story that follows the story structure (e.g., Tompkins
and Hoskisson, 1991).

Notes - This strategy is appropriate for students of all ages.
IV. COMPREHENSION OF INFORMATIONAL TEXTS AND STUDY SKILLS

The Know, Want to know, Learn Strategy (K-W-L)

Purpose - This strategy helps students become more actively involved in informational texts by
helping them activate relevant background knowledge, set purposes for reading, and connect new and
known information during and after reading.

Procedure -

1. Create three sections on the board: K - What we Know, W - What we Want to know, and

L - What we Learned. _

2. Beforereading, ask the students to brainstorm what they already know about the topic in
question. Record their ideas in the K column on the board. If differences of opinion arise,
that is fine, because you can turn such disagreements into questions to be answered by the
text.

3. Askthe students to consider how to categorize the ideas they have generated, which helps
the students see how the topic can be organized. Write the category names the students
generate at the bottom of the board.

4. Guidethestudentsto generate questions about what they wishto find out fromtheir reading.
Recordthesequestionsinthe W column ontheboard. Thesequestions becomethe students’
purpose for reading.

5. Have the students read the text in order to find the answer to their questions.

6. After reading, have the students consider what they have leamed. Record this information
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inthe L column. Also, ask the students to check to see if they have received answers to all

of the questions in the W column (e.g., Ogle, 1986; Tierney, et al,, 199()).

Notes - K-W-L can be used in conjunction with semantic mapping (see Johnson, Pitteiman, and

Heimlich, 1986) as a means of graphically representing what they knew, what they leamed, and how the

new information fits in with what they knew. In order to do this, the class would simply create a semantic

map after brainstorming what they knew before reading, and thenthey would add the leamed information

to that map after first listing what was learned.

Reciprocal Teaching

Purpose - Reciprocal Teaching isa teaching strategy that helps students learn how to learn from

texts. Thisis done throughteacher modeling of how to make predictions, generate questions, summarize,

and clarify confusing information, which is followed by students having an opportunity to assume the

teacher’s role.

Procedure -

1.

Provide students with an overview of the strategy, emphasizing that it takes the form of a
dialogue or discussion about the text and that everyone will take a turn assuming the role
of the teacher.

Have the group make predictions based on the title and cover art. Have the students explain
the reasoning behind their predictions. Then, summarize the group’s predictions and add
your own, if appropriate.

Read a section of text either silently or orally.

After reading the section, ask the students a question (or questions) based on the content
ofthesection. Invite studentsto add any questions they might have generated. Explainhow
your question(s) reflect the main emphasis ofthe section. Discuss the question words - who,
what, when, where, why, how - and how these questions call for different information.
Explain further that different questions are asked depending on the content read and what
information the questioner is seeking.

Summarize the section you just read and explain how you armived at that summary (explain
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how you identified the main idea). Have the students comment on the summary and add to
it if they feel it is necessary.

6. Ask the students if there are any words or information that they feel were unclear or
confusing, or simply ask about aword or concept that you feel has given them trouble (based
on any comments that suggest that they may have misunderstood something).

7. Look overthenext section of text and elicit predictions about what it will cover. Also, discuss
the reasoning behind these predictions.

8. Select a new “teacher” for each subsequent section oftext. With each section oftext, have
the “teacher” go through steps 3-7 (e.g., Hermann, 1988; Palincsar and Brown, 1986).

Notes - Thisis acomplex strategy, and it will taketime for studentsto settleintothe role of teacher.

Therefore, it is important that the teacher provides an ample amount of support and guidance until they
are ready to assume more of the responsibility for carrying the dialogue. Inits present form, this strategy
is most appropriate with intermediate level students and above with content area texts. It canbe adapted
foryounger and disabled readers though. Thisisdonebyreadingthetexttothechildrenratherthan having
them read it themselves.

**The strategies discussed inthis section can not onlyimprove students’ comprehension of informational
texts, but can help students study for tests. A few other effective study skill strategies that might be
introduced include notetaking, writing and answering potential essay questions, creating an outline of
the information tobe covered (this could take the form of a web to help visualize the relationship between

ideas), and developing mnemonics (Gaskins and Elliot, 1991).

EVALUATING STUDENT PROGRESS
Now that we have discussed some instructional strategies, it is necessary to consider how we
will know if these strategies are helping students become better readers. Perhaps the most basic method
of evaluating student progress is informal observation. To be an effective observer, the most important
characteristic is to know what you are looking for. In this case you are looking for evidence that relates
to the student objectives discussed earlier in this document.

For example, if you were working with beginning readers, you would want td listen for student
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comments and behaviors related to conventions of print, concept of word, letter sound relationships, and
so forth. Then, you would attempt toidentify patternsin student behavior, and look to seeifthose patterns
changed over time. For example, are the students beginning to relate sounds with their corresponding
letters? Arethey beginning to recognize certain words? Are they able to make logical predictions based
on the information they have? The examples of student behavior that you have observed will begin to
answer such questions.

One way ofkeeping arecord of your observations istorecord theminanotebook. Some teachers
keep a spiral notebook with a section for each student. They keep this notebook with them, or have it
close at hand, and jot down observations as soon as they get an opportunity. Others have a set of file
cards - one for each student - which include the child’s name, the main objective(s) being focused on,
followed by dated entries. Itis a good idea to write the date next to your observations so that you have
arecord of when important events occurred. A third way to keep records is by using a set of mailing
labels. When you observe a student doing something you wish to note, write the child’s name and the
observation on one of the labels. Then, when you have an opportunity, the labels can Be peeled off and
stuck to a piece of paper in a folder that has been prepared for each child.

In addition to informal observation, there are a number of other ways of learning about your
students’ progress. These involve collecting samples of student work or records of their work. For
example, records of oral reading behaviors, notes from interviews or conferences, tape recordings of a
student'reading, a list of books each §tudent has read, a short piece of writing discussing the best book
they have read recently and why they felt it was best, written retellings of texts, and other writing
assignments related to texts. These pieces of information, if collecfed regularly, will present a profile of
the student over time (e.g., Winograd, Paris, and Bridge, 1991).

One waytouse evaluationsto help increase your students’ independence is to have them evaluate
theirown collections of work. Reflectingonthequality of their ownwork and setting goals for themselves
helps students take ownership of their leaming, and canincrease their motivation to become a successful

learner (e.g., Paulson, Paulson, and Meyer, 1991).
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SUMMARY

Being able to communicate through print is an important skill in today’s society. People who
do not learn to read drastically reduce their career options and their opportunities to advance in their
professions. Furthermore, reading presents people with the chance to explorenew worlds through print.
Undoubtedly, reading adds a great deal to the quality of one’s life. Unfortunately, many students do not
learn to become proficient readers. Fortunately, programs such as the Extended School Services
Program represents an attempt to address thisissue. Inthis document we have considered how to create
proficient readers. Our hope is that with your assistance, together we can create better readers, and

improve the quality of some children’s lives.

24

Page 22



REFERENCES

Ashton-Wamer, S. (1963). Teacher. New York: Simon and Schuster.

Barr,R., and Johnson, B. (1991). Teaching reading in elementary classrooms: Developingindependent

readers. New York: Longman.
Baumann, J., and Schmitt, M. (1986). The what, why, how, and when of comprehension instruction.
The Reading Teacher, 39, 640-647.

Beed, P., Hawkins, E., and Roller, C. (1991). Moving leamners toward independence: The power of
scaffolded instruction. The Reading Teacher, 44 (9), 648-655.

Bowlby, J. (1979). The making and breaking of affective bonds. London, England: Tavistock

Publications.
Bridge, C. (1989). Beyond the basal in beginning reading. In P. Winograd, K. Wixson, and M. Lipson
(Eds.), Improving basal reading instruction (pp. 177-209). New Y ork: Teachers College Press.
Butler, A., and Turbill, J. (1987). Towards a reading-writing classroom. Portsmouth, NH: Heinemann.

Cecil, N. (1987). Teaching to the heart: An affective approach to reading instruction. Salem, WI

Scheffield.

Clay, M. M. (1985). The early detection of reading difficulties (3rd ed.). Portsmouth, NH: Heinemann.
Duffy, G., Roehler, L., and Hermann, B. (1988). Modelingmental processes helps poorreadersbecome
strategic readers. The Reading Teacher, 41 (8), 762-767.

Gaskins, 1., and Elliot, T. (1991). Implementing cognitive strategy instruction across the school.

Cambridge, MA: Brookline Books.
Gaskins, R. (1992). When good instruction is not enough: A mentor program. The Reading Teacher,
45, 568-572.

Hermann, B. A. (1988). Two approaches for helping poor readers become more strategic. The Reading
Teacher, 42 (1), 24-28.
Johnson, D., Pittelman, S., and Heimlich, J. (1986). Semantic mapping. The Reading Teacher, 39, 778-

783.

Page



Mann, D: (1986). Can we help dropouts: Thinking about the undoable. Teachers College Record, 87,
307-323.

Marzano, R, Brandt, R., Hughes, C., Jones, B., Presseisen, B., Rankin, S., and Suhor, C. (1988).

Dimensions of thinking: A framework for curriculum and instruction. Alexandra, VA:

Association for Supervision and Curriculum Development.

Michener, D. (1988). Test your reading aloud IQ. The Reading Teacher, 41, 118-122.

Morrow, L. (1989). Literacy development in the early years: Helping children leamn to read and write.

Englewood Cliffs, NJ: Prentice Hall.

Ogle, D. (1986). K-W-L: A teaching model that develops active reading of expository text The Reading
Teacher, 39, 564-570.

Palincsar, A., and Brown, A. (1986). Interactive teaching to promote independent learning from text.
The Reading Teacher, 39, 771-777.

Paulson, F., Paulson, P., & Meyer, C. (1991). What makes a portfolio a portfolio. Educational
Leadership, 48, 60-64.
Stahl, S., and Kapinus, B. (1991). Possible Sentences: Predicting word meanings to teach content area

vocabulary. The Reading Teacher, 45, 36-43.

Tigmey, R., Readence, J. and Dishner, E. (1990). Reading strategies and practices: A compendium
(Third Edition). Boston, MA: Allyn and Bacon.

Tompkins, G. and Hoskisson, K. (1991). Language arts: Content and teaching strategies. New York:
Merill.

Weinstein, C., and Mayer, R. (1986). Theteacher oflearning strategies. InM. Wittrock (Ed.), Handbook
of research on teaching (pp. 315-327). New York: Macmillan.

Winograd, P., Paris, S., and Bridge, C. (1991). Improving the assessment of literacy. The Reading
Teacher, 45 (2), 108-116.

ACKNOWLEDGMENT
This paper was made possible by the funding of the Kentucky Department of Education as part

of the Extended School Services Program.

Page 24 2 b



U.S. DEPARTMENT OF EDUCATION —

Oftice of Educational Research and Impravement (OERI) En'c

- * Educational Resources Information Center F(ERIC) : o 1 5
REPRODUCTION RELEASE

_(Specif-ic_Document-) -

1. DOCUMENTIDENTIFICATIONi

Title: ) : N L

Developma ProFrcuen+ P\eaders o o -
Author(s): pbbe(* w G‘Qﬁklns and De_ﬂcsﬁﬂ l ']ﬂﬁ

Corporate Sourge: . Publication Date:

UmVemH ot Kenrucky Inshiuic bn Educahon %m Iqqﬂ-

n REPRODUCTION RELEASE.,

in order to dassemrnale as wrdely as possrble trmely and s-gmhcant materrals of interest 1o the educational commumty documents
announced in the monthly abstract journal of the ERIC system, Resources.in’ Education (RIE), are usually. made available to users
n mrcrotrche reproduced paper copy. and electronic/optical- media, and sold through the ERIC Document. Reproducuon Service
(EDRS) or gther ERIC. vendors. Credit is given 10.the source of each documem ‘and, it reproduction release rs gramed; one of .
the 1ollowrng notices is atﬁxed to the document. ) R RN _; W -

Lo PR TN . ,.'.,'.-
N o . . .

ll permr:sron is. granled to reproduce the identified dowment please CHECK ONF_of the lollownng opnons and srgn the release
below.

\/ '.‘.Sample sticker to be affixed to document ' Sample_sticker.to be affixed to document . -

Check here| pepuission To RePRODUCE THIS *'PERMISSION TO REPRODUCE THIS or here
Permtting MATERIAL HAS BEEN GRANTED BY MATERIAL IN OTHER THAN PAPER

microfiche ] . : COPY HAS BEEN GRANTED BY Permitting
(4"'x 6" film), o \¢ —_— : ¢ reproduction
paper copy. : Spi“v - «Q\' in other than
electronic, - : so' _ paper copy.
and optical megia| . TO THE EDUCATIONAL RESOURCES TO THE EDUCATIONAL RESOURCES |

reproduction INFORMATION CENTER (ERIC). INFORMATION CENTER (ERIC)”

Level 1 . Level 2
Sign Here, Please

DOCUments will be processed as indicated provided reproduction quality permits. f permission to reproduce |s gramed but
neither box is checked, documents will be processed at Level 1.

'l hereby grant to Educational Resources Information Center (ERIC} nonexclusive permission to reproduce this dog:ument as
indicated above. Reprddyction from the ERIC microfiche or electronic/optical media-by persons other than ERIC employees and its

system contractors requir ission from the copyright hoider. Exception is made for non-profit reproduction by libraries and other
service agencies t ormation needs of educators in response to discrete inquiries.”
Position:
Acsr inte. Bofessor
Printed Ndme: Organization;

f : . X ok_?, '
— Telephone Numbef: -
332 b : % ‘ AT 606 357862
Date:-

Q. 1o - | o
ERIC lengtsn RY 4o50%-001F / (13

: o i  OvVER

Address:




able lhrough_EDRS)
PublisherIDistributor:.. : . e
Address: ’ o " ' .
Price Per COD_"-' _ . . .o R : : ._Quantity Price: o ".'. = —
V. "REFERRAL OF ERic To COPYRIGHTIREPRODUCTION

ON:RIGHTS HOLDER:
S ant repmdu_cﬁon releéée'es ﬁe!d by’_sqmeone other than the addieésee; pleéée- b‘r'.t')vidéi'&;_e}apprc’ﬁpriate' .
.- hame and agdress: : B U i ’

Name a

nd address of ‘current Copyrightireproduction fights holdgr-:

Name: . - ..

Address-

V. WHERE TO SEND THIS FORM:

Send tnis form 10 the following ERIC Clearinghouse: o '

Acquisitions Department = I
ERIC Clearinghouse on Educational Management S
5207 University of Oregon

1787 Agate Street. -- Room 106

Eugene, OR 97403-5207

I you are making an unsolicited cantribution 1o ERIC, YOou may retura this form (and the document deing contributed) to:

ERIC Facllily
1301 Piccard Drive, Sulte 300
Rockvlile, Maryland 20850.4305
Tolophpno: (301) 258-5500

F lk‘lclgu

PAruntext provided by eric




