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Tech Prep/Schobl-to-Work Index
and Improvement Program

I. Introduction

Reform in workforce education has been emerging for over a decade, beginning with 2+2
articulation and the applied academics teaching strategies. Today, educators, employers,
and their communities are implementing new and improved practices through Tech Prep
and School-to-Work programs. They have shared effective, innovative practices and
constantly are striving to improve.

During their continuous improvement process, however, many consortia of high schools,
community colleges, and employers are trying to determine how much they actually are
improving and what areas of their programs need additional attention. National and state
assessments are attempting to measure progress based on statistics and the tracking of
enrollment figures, dropout rates, completers, job placement, and job effectiveness of
completers. But, over a period of a decade or less, it is difficult, if not impossible, to
evaluate improvement in such educational areas. Also, instruments used to track this type
of information are not “diagnostic.” They provide little or no indication about which
particular practices are contributing to systemic improvements and where the “gaps” need
to be closed.

Several types of Tech Prep and School-to-Work measurement checklists have been
offered, but they require practitioners to make judgments about the effectiveness of
factors that they, themselves, are creating.

With no evaluation system available to them for immediately pinpointing growth and
improvement opportunities, state Tech Prep coordinators, in a February 1996 meeting,
acknowledged a need for internally focused evaluations of Tech Prep and School-to-
Work programs, to find out what is and what is not working."

The Tech Prép/School-to-Work Index and Improvement Program (the Index) developed
by the Center for Occupational Research and Development (CORD) and The Gallup
Organization (Gallup) attempts to fulfill this need. This unique evaluation program
incorporates CORD’s knowledge and experience about the essential elements of Tech
Prep programs and School-to-Work systems with Gallup’s survey practices concerning
quality schools and businesses. It is based on techniques, including opinion surveys,
Gallup has used for over thirty years to successfully assist businesses in measuring and
diagnosing their effectiveness, quality, and customer satisfaction.
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Before the Tech Prep/School-to-Work Index and Improvement program and its data
collection instruments were developed, Tech Prep and School-to-Work evaluation
requirements contained in federal school-to-career legislation were studied, as were the
results of other “best practices” studies and writings of experts in the field. Also, many
practitioners were interviewed to determine what factors are critical for a successful
program.

The first section of this report describes the Index, including a description of the survey
development process, how the survey results and Index can be used, and a listing of other
benefits. A separate background section reviews the creation of Tech Prep and School-to-
Work legislation and the relationship between the two. This section also reviews the
research of eleven other organizations that were interested in identifying “‘best practices.”

I1. Description of the Program

The Tech Prep/School-to-Work Index and Improvement Program is a unique type of
evaluation. While politicians and parents primarily have been the audiences for
evaluation program results, teachers, administrators, employers and other “stakeholders™
are the audiences for results documented through the Index.

The Tech Prep/School-to-Work Index and Improvement Program:

« Is a diagnostic tool to assist educators and employers in identifying areas for
improvement;

« Involves surveying students, teachers/administrators, and employers, based on
practices identified in focus groups of practitioners, to evaluate the knowledge, degree
of involvement, and attitudes of participants;

« Examines strengths and weaknesses in areas such as career focus,
teaching/learning, employer involvement, educational environment, and student
interest and motivation; and

« Uses a self-examination of results, which leads to behavior and practice for
improving educational environment and practices; i.e. “‘closing the gap.”

How Did CORD and Gallup Create the Index
and Improvement Program?

For more than a decade, CORD has researched and published curricula and
recommendations relating to the improvement of teaching and learning, especially for
students in the “neglected majority.” CORD supported teaching in the context of the real
world long before federal Tech Prep and School-to-Work legislation was enacted.
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CORD has identified the following desired outcomes for educational reform:

+ Students are focused, interested, and achieving.

« Employers and labor are satisfied with the abilities and advancement potential of new
workers and are willing to hire these workers.

« Workers are capable of learning new skills and progressing in careers.

« Parents feel children are challenged and developed to their full potential for
adulthood.

« Businesses actively participate in the education/training process.

« Students and workers are fully informed and responsible for choosing and progressing
in their career fields.’

CORD also has identified eight categories for measuring the progress and needs of Tech
Prep/School-to-Work systems:

« Partnerships—effective participation and communication among all stakeholders—
businesses, secondary schools, postsecondary schools, parents, students, and
community leaders.

+ Leadership—a high level of leadership commitment from executive administration at
schools and worksites and from program facilitators (teachers, counselors, mentors,
coordinators).

+ Contextual Learning—understand various learrﬁng styles and adapt teaching
according to connecting school and work.

« Professional Development—training and orientation for all stakeholders, such as
teachers, business leaders, counselors, parents, students, and community leaders.

+ Breadth of Access—School-to-Work system available to all students.

« Career Choices—student and parent share experiences and choices.

» Marketing and Public Relations—Tech Prep/School-to-Work is recognized and well
respected.

« Organizational Change—sensitive to needed changes, and flexible to incorporate
change.3

The Gallup Organization does more than opinion polling. Its mission is, “Improving the »
quality of life around the world by allowing people to be heard,” and, among other things,

the organization has been involved in opinion research, market research, workplace

audits, leadership development training, and personnel selection in education and

business.

Gallup also is interested in education reform, has worked with schools and businesses to
define excellence, and recently established the Gallup International Research and
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Education Center.* In an article entitled, “Creating Intellectual Capital,” Gallup Chairman
Dr. Donald O. Clifton discussed the need for evaluation in education. “To know whether

improvement is taking place, there must be measurement. Measurement in turn improves

performance. Change can best be managed when there is measurement.”>

Clifton further stated that to measure educational development, a Hierarchy of
Educational Development has been constructed, based on surveys and research with many
school systems. This hierarchy is similar to Maslow’s Hierarchy of Needs. This is a
hierarchy because the first levels must be achieved to progress to higher levels. An
understanding of these levels can allow educators to systematically measure a program to
determine whether it is improving or getting worse. Perhaps even more importantly,
measurement can determine improvement priorities.

The latter stages of this hierarchy sound like an argument for contextual learning and
worksite learning. The six stages are:

Safety and Order

It is difficult for students who are anxious or afraid to learn. Their primary concern is
survival, and so the intellectual functions have little bearing on their current needs.

Accessibility

When the school environment is welcoming, students are more likely to show up and be
there. There are no barriers to them going to school. And within that environment,
students are willing to try things proposed to them for learning.

Challenging Expectations

Teachers have high expectations for students and students have high expectations for
each other. Students are expected to test their abilities and their capabilities by trying
tasks that help them discover how good they can be.

Choices/Freedom

At this level, teachers take an interest in every student and display an interest in their
talent and in them growing. They want students to discover how good they can be while
they are in their classes. Learners are given opportunities to plan their own curricula.
Students are encouraged to be responsible for individual learning programs.

Futurism/Trust

Caring about a student’s future can be the most powerful kind of caring. Students think
about their future and about how they can prepare to be effective in the next stage of their
development. Teachers often talk with them about what they are going to do in the future,
and explore future opportunities with them. As a result, students talk to each other about
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their futures. Their visions of the future inspire them to expand their learning and
competencies.

Individualization

At this level, teachers understand the talent of each student, and each student understands
his or her strengths. Programs are designed around the talent of the individual student.
Teachers get beyond the principle of treating every student the same. This dimension
creates the school most likely to be recognized as the best of the twenty-first century.
There is a belief each student has talents that can be developed through educational
experiences designed with a caring teacher. These experiences may be within or outside
the classroom. At the individualization level, the teacher involves parents, other teachers,
and students in the development of a student. Our studies of schools have found that
schools receiving the highest ratings are schools in which teachers and parents have
frequent, positive, and beneficial conferences about the student. Teachers’ talents are
critical for individualizing perceptions about students. Many teachers see students
stereotypically, as a class, group, age, or sex.. Great teachers see each learner as a unique
person, different from the next learner.®

Individualization

/ Futurism/Trust \
/ Choices/Freedom \

Challenging Expectations \

/ Accessibiiity \
/ Safety and Order" \

Figure 1. Hierarchy of Educational Development

Clifton, a former teacher and professor of educational psychology at the University of
Nebraska, stated, “We have for many years found the following mission statement to
move educators to action: Our greatest contribution is to be sure there is a teacher in
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every classroom who cares that every student, every day, learns and grows and feels like a
real human being.””’

CORD and Gallup combined their experience and concern for education reform to
develop the Tech Prep/School-to-Work Index and Improvement Program, a major
component of which are surveys of students, educators, and employers. The three surveys
ask questions that evaluate the knowledge, degree of involvement, and attitudes of
participants in programs that integrate school-based and work-based learning. The
resulting data are used to provide an interpretive analysis of the factors affecting
successful reform. Training and other resources that address areas needing attention then
can be contracted from CORD or other sources.

How Were the Surveys for the Index Developed?

The first step in development of the surveys was group interviews (focus groups) with
state and local Tech Prep and School-to-Work leaders and employers involved in
worksite learning programs. The purpose of these interviews was to ask the experts to
define the characteristics of a successful program. A second phase of focus groups
included students, teachers, local school administrators, and additional employers. After a
review of appropriate literature and interviews, surveys were developed, tested at several
pilot sites, and fine-tuned.

Four focus group sessions were conducted by Gallup associates in October 1995, in
Atlanta. Sessions were tape recorded and ranged from seventy to ninety minutes. A broad
range of questions was asked in each session to elicit a wide range of reSponses.8

One focus group consisted of employers. Insights communicated by business leaders in
this session centered around the mission, vision, and outcomes of successful School-to-
Work initiatives. Two focus groups consisted of state and local Tech Prep/School-to-
Work leaders. Also, teachers, administrators, students, and business leaders in the
Danville (Illinois) Area Tech Prep Consortium were interviewed.

Using information gained from the studies of other organizations, CORD’s research, and
input from Gallup, the three survey instruments were created.

What Are the Characteristics of the Surveys?

The surveys measure attitudes, opinions, and facts. In addition to input from the focus
groups, previous Gallup studies of attitudes and perceptions present in high-performing
schools contributed to the survey questions. Many questions also relate to critical
elements of school-to-career programs identified by the U. S. Department of Education,
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the School-to-Work Office, CORD, and other organizations studied. Each survey takes
fifteen to twenty minutes to complete.

Student Survey

The student survey is given to all students in grades nine through twelve, not just those
identified as “Tech Prep” or in career-related programs. This allows results to show to
what degree career planning, contextual teaching, and worksite learning have been spread
throughout the system. Demographic information includes race, sex, age, and education
level. Identification numbers also are requested in order for longitudinal studies to be
done, if desired. '

Questions deal with opinion and factual knowledge. Results reveal whether students think
teachers and counselors are involved in helping to relate academic courses to the world of
work (contextual learning) and to what degree students have made career plans. The
survey also reveals the perceived involvement of parents and the degree and types of
exposure to businesses and work experiences. Students also are asked whether
involvement in a Tech Prep or School-to-Work program has increased their interest in
school work.

Teacher and Administrator Survey

This survey is given to all teachers, counselors, and administrators in surveyed schools.
Questions deal with what they do in their classrooms, what they believe about the
importance of contextual learning and career learning, and their involvement with parents
and employers. Teachers and counselors also are asked their opinions about the school
administration’s support of Tech Prep or School-to-Work programs, coordination of
curricula with other teachers in the school, and coordination with their counterparts at
higher and lower grade levels.

Employer Survey

The employer survey is given to all employers that have partnerships with the surveyed
schools. At each business, up to three individuals are surveyed: (1) the CEO or site
manager, (2) the company liaison with education, and (3) a mentor or supervisor of
students. In addition to the usual personal demographics, employers are asked to report
the size and type of business, the type of involvement with students (internship,
apprenticeship, job shadowing, and so on), and the number of students in a formal
program. Employers also are asked to give responses about their degree of involvement
with school-based and work-based learning activities for students. This includes
questions about their involvement in school classrooms, curriculum planning with

Center for Occupational Research and Development 7 September 1996

i2




teachers, student employment, and whether or not their involvement has produced
noticeable benefits for the company.

How Can Results of the Index Be Used?

The Tech Prep/School-to-Work Index and Improvement Program is a resource for local
and regional Tech Prep and School-to-Work leaders to use in identifying and evaluating
various components essential for the success of a particular site or program. The Index
differs from many “best practices” studies in that most other evaluations single out a few
sites for long-range study, with final results not due for two or three years. Those studies
do not offer immediate, individualized feedback to the multitudes of other sites. The
Index, through its surveys of students, educators, and employers, provides the opportunity
for any site to identify areas needing attention, and then implement immediate actions for
improvement.

The information obtained from the surveys can be analyzed to:

« Compare results to a baseline of “best practices.” The Index is a number on a scale
that indicates how close those being surveyed come to meeting an established
standard; -

« Compare perceptions among students, teachers and administrators, and
employers. Many of the questions on each survey have similar or parallel questions
on at least one of the other surveys. This allows the responses to be compared for
consistency. For example, it is important to note to what degree teachers say they are
showing students how to use in everyday life what they are learning, but it is even
more enlightening to discover to what degree students believe the teachers are making
appropriate real-world connections. Any discrepancy between teacher and student
perception may indicate some teacher training is needed (figure 2);

« Compare trends over time through repeat surveying in future years. It is beneficial
to know where to concentrate your efforts, but it also is beneficial, and perhaps even
more beneficial, to know if your action plan resulted in improvement (figure 3); and

« Summarize results into broad characteristics or “factors,” through Gallup’s expertise
in analyzing data. For example, survey results can be analyzed to determine whether
or not there exists within a consortium or school an overall culture that is supportive
of career development.
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Figure 2. Percentage of “yes” answers to survey statement, “Academic
content is related to aspects of everyday life.”

|Second Year I

|Second Year]

Figure 3. Change over time in percentage of “yes’ answers to survey
statement, “Academic content is related to aspects of everyday life.”

What Are the Benefits of This Evaluation Program?

It is difficult to expect cultural change without measurement. There must be feedback for
practitioners to know where emphasis should be placed. In addition, an evaluation should
not be used just to find out what is wrong but also to reveal strengths. By concentrating
on strengths, improvement in those areas may come quickly. Also, discovering the best
characteristics may be beneficial in reports to governmental agencies and in grant
proposals.

The following is a list of benefits available to schools, consortia, and systems that
participate in the Tech Prep/School-to-Work Index and Improvement Program:

« Provides a way to identify and measure the qualitative and quantitative components of
what makes a great consortium.

« Tells consortium members where to concentrate their efforts.
« Provides measurement in attitudes, commitment, and other areas.
« Provides a tool to reveal existing patterns of excellence.

* « Has the potential to bring programs alive with hard core data that can motivate people
to improve and heighten their awareness of what it takes to succeed.

Center for Occupational Research and Development 9 ) September 1996
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« Provides a baseline to measure progress of a local consortium or system.

« Identifies the gap between the ideal condition and what actually is happening.
« Provides a plan and process to help local consortia close the gap.

« Provides data to help businesses understand their role.

« Provides data to help sell reform.

« Gathers data for accreditation or future grant funding.

« Evaluates the product of workforce education, which is the students’ ability to meet
the needs of employers.

« Allows for correlation with student-grades, attendance, retention, and so on.
« Allows for longitudinal studies at each site.

III. Background Information

This section reviews why Tech Prep/School-to-Work legislation was needed, describes
the essential elements of the relationship between Tech Prep and School-to-Work, and
summarizes several types of Tech Prep and School-to-Work evaluation programs that
have been conducted by various organizations.

What Is Tech Prep?

Tech Prep is a significant innovation within the educational reform movement in the
United States. It was given major emphasis in the Carl D. Perkins Vocational and Applied
Technology Education Act of 1990 and was amended in the School to Work
Opportunities Act of 1994.°

According to the Perkins Act, Tech Prep education is a 4+2 or a 2+2 planned sequence of
study in a technical field, beginning in high school in the ninth or eleventh grade. The
sequence extends through two years of postsecondary occupational education or an
apprenticeship program of at least two years following secondary instruction, and
culminates in an associate degree or certificate.

The Perkins Act requires that Tech Prep programs have seven elements:
1. an articulation agreement between secondary and postsecondary consortium
participants
2. a2+2 or 442 design with a common core of proficiency in math, science,
communication, and technology
3. a specifically developed Tech Prep curriculum

4. joint in-service training of secondary and postsecondary teachers to effectively
implement the Tech Prep curriculum
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5. training of counselors to recruit students and ensure program completion and
appropriate employment
6. equal access for special populations to the full range of Tech Prep programs

7. preparatory services such as recruitment, career and personal counseling, and
occupational assessment'®

In a study ordered by Congress, the General Accounting Office reported that reforms
mandated by the Perkins Act showed signs of progress as well as room for improvement.
Two significant findings were that between the school years of 1990-1991 and 1993-1994
the percentage of schools offering Tech Prep programs increased from 27 to 45 percent
and the percentage of students participating in Tech Prep rose from nine to sixteen during
the same period."’

The requirement for a strong math, science, and communication foundation has been met
in large part by applied academics courses developed to meet the learning styles of the
approximately 80 percent of students who are contextual learners. Since 1985, applied
academics coursework in math, science, English, economics, and humanities has been
developed, tested, and refined. This initiative, which has broadened into “contextual
teaching and learning,” brought a new dimension to Tech Prep curricula because of three
factors that have become better understood in recent years:
+ Nearly all students can learn “undiluted” math, science, and communication skills if
we teach them according to how they learn.
« Integration of academic and vocational content into courses benefits students in
School-to-Work transition programs.

+ Schools can provide the solid foundation for education in programs that lead to
careers in technology.

Today, Tech Prep has a new vision—total school reform. We have learned from Tech
Prep programs with strong business partnerships and from some youth apprenticeship
pilots, that a strong worksite learning component is vital to Tech Prep because it provides
an effective School-to-Work transition. It is not a “skills-only” component. It requires that
businesses recognize their role—and are acknowledged by schools—as equal partners in
the design and delivery of Tech Prep education.'?

What Is School-to-Work?

Congress passed the School to Work Opportunities Act of 1994 (STWOA) and
determined it was to be jointly administered by the U.S. Departments of Labor and
Education. The STWOA established a five-year effort to foster partnerships among
schools, employers, and other stakeholders for the creation of School-to-Work transition
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systems. States and localities were to receive seed money to restructure existing education
and training programs. The systems must include school-based and work-based
components and activities connecting the two.

STWOA seeks to address the nation’s education and training inadequacies by several
means. Students are to be offered career exploration and counseling opportunities prior to
high school so they will have several years to consider career options. Skill standards and
certification systems are to be developed to signal the proficiencies required for various
occupations and to indicate which students have achieved those proficiencies. Academic
work and occupational preparation in schools are to be upgraded and integrated. Work-
based llsearning experiences are to offer opportunities for students to learn workplace
skills.

In an address during the fall 1994 Rhode Island School-to-Work Conference, Sam
Halperin, American Youth Policy Forum director, stated, “The School to Work
Opportunities Act offers no precise blueprint, no road map or rule book. Rather, the Act
is one of the least prescriptive laws on the statute books. It acts like a compass, pointing
to a set of concepts or basic premises. These premises are based on recent research about
how people learn best and what employers say young people need in order to cope with a
fast-changing world.”'* Halperin listed five characteristics of the School-to-Work
initiative:

Active Learning

School-to-Work is a new way of looking at the development of young people and
particularly their needs in the critical adolescent-transition years from high school into
further education and the world of work. School-to-Work asserts youth need active, not
passive, learning—in schools, worksites, and voluntary service. Therefore, School-to-
Work views the entire community as one great learning laboratory where young people
grow, develop, and find networks of support.

Systematic Change

School-to-Work is a systematic effort to change the time-based assumptions on which
most high schools are currently based. School-to-Work says young people are expected to
exhibit or demonstrate mastery of rigorous academic and behavioral skills, not be judged
by how many years they have sat in classrooms or how many written tests they have
passed by rote memorization. Actual demonstrations of competence will be the
touchstone of School-to-Work.
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Role Models

School-to-Work builds on extensive research that says one of the most critical ingredients
in young people’s success is their close attachment to a caring and successful adult, a
mentor, a role model, a coach, a youth advocate who supplements what teachers,
neighbors, and family members provide, particularly when traditional supports are
lacking.

Contextual Learning

School-to-Work also builds on the powerful recent research finding that most students
learn best in context, when they see how knowledge actually is used outside the school,
especially in a work setting. Therefore, School-to-Work views the employer’s workplace
as a learning laboratory where young people can experience the relevance of knowledge
in the “real world.” Young people like to work. They blossom in the workplace if they are
treated as respected members of a team that is expected to perform responsibly and
productively. Generations of inquiry concerning European adolescents undergird these
truths. Young people in Europe report pride in their workplace roles. They look forward
to the company and the counsel of their adult supervisors and coworkers. And, to a
considerable extent, they avoid the epidemic of pathologies that beset so many American
youth.

Certification Process

Because School-to-Work is outcome- or performance-centered, young people in their
dual roles as learners and workers can demonstrate their proficiency at the highest
standards. That accomplishment then is certified by a credential recognized and honored
by schools, employers, parents, and institutions of higher education."

According to a report by the Council of Chief State School Officers, implementing
School-to-Work involves working in teams, instead of through discrete agency programs,
and including representatives from the private sector in the decision-making process.
Most important, implementing School-to-Work means focusing on students and results. It
requires new modes of thinking at all levels. It requires a change of culture.'

What Is the Relationship Between Tech Prep and School-to Work?

One of the School to Work Opportunities Act’s purposes is to build on and advance a
range of promising School-to-Work activities, such as Tech Prep education, career
academies, cooperative education, and youth apprenticeship.” If School-to-Work
transition is the strategy to achieve America’s national education goals, Tech Prep is
named as the leading tactic.
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Tech Prep, unique among program innovations, has spawned thousands of local
partnerships dedicated to linking the worlds of school and work among secondary schools
and postsecondary educational institutions, private and public employers, labor
organizations, government, community-based organizations, parents, students, state
educational agencies, and training and human service agencies.

As a national reform movement, Tech Prep has led the way in delivering general program
requirements of School-to-Work. These include major emphases on the integration of
vocational and academic curricula, instruction and learning, and school- and work-based
learning; selection of career majors, maintenance of challenging academic standards
through applied academics, and other innovative instructional delivery techniques;
seamless articulation into additional training or postsecondary education programs; and
many other elements that already are present in effective Tech Prep programs. In a
National Tech Prep Network survey of state Tech Prep coordinators, several states
indicated the School-to-Work planning regions and corresponding coordinators were
often the same ones used for Tech Prep administration.

School-to-Work expands the scope of Tech Prep in the following ways:
« Moves beyond teaching styles to new learning environments

« Expands business involvement to employment, training, labor, and community
organizations

Elevates accreditation to skill certification

Enlarges affected student populations

« Introduces workplacé mentors
Builds systems among all stakeholders'®

Why Were Tech Prep and School-to-Work Needed?

America and the New Economy, a study commissioned by the U.S. Department of Labor,

states that America is adjusting to a new global economy. The new economy is creating a
new structure of jobs and requiring a more highly skilled workforce. Workers’ skills need
to be both broader and deeper to complement more flexible organizational structures and

increasing technology.'®

Until recently, the organization of America’s workplaces has been modeled after the
system of mass manufacture that began in the early 1900s. Workers were trained to repeat
simple rote tasks with machinelike efficiency. However, in the world’s best companies,
new high-performance work organizations are replacing the old methods. Workers are
asked to use judgment and assume responsibility for quality control and production
scheduling.zo
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Although workers are asked to do more in the high-performance workplace, more than 70
percent of the jobs in America will not require a college education by the year 2000.
These jobs are the backbone of our economy, and the productivity of workers in these
jobs will make or break our economic future.*!

The Europeans and Japanese organized their educational systems and workplaces to make
more effective use of non-college-bound students and nonsupervisory workers. The
Europeans built their systems around apprenticeships while the Japanese provided to non-
college-bound students the kind of high-quality education the college-bound students
were receiving.

Our competitors have focused on applied learning, team processes, and problem solving.
At the same time, American schooling has been keeping students from the real world,
demanding that students commit fragments of knowledge to memory, and reserving
applications for pen and paper exercises.”?

According to Lester Thurow, in the past, first-world workers with third-world skills could
earn premium wages simply because they lived in the first world. There they worked with
better technology and equipment than those in the third world. This is no longer true.
Today, workers in this country are paid based on their own skills. In the economy of the
future, those with third-world skills will earn third-world wages, even if they live in the
first world.?

Recognizing the need for a better;educated, better-trained workforce, Congress passed
timely pieces of legislation in the first half of this decade, and Tech Prep and School-to-
Work programs began flourishing across the country.

With such important missions and far-reaching consequences, it only is natural that those
involved with Tech Prep and School-to-Work programs have available to them an
effective measurement system that accurately and effectively pinpoints their programs’
strengths and those areas that need improvement.

Before CORD and Gallup developed the Index, research was done to document what type
of Tech Prep and School-to-Work evaluation programs had been conducted and to
determine what “best practices” had been discovered.

Research of ‘Best Practices’

The following is a summary of several types of Tech Prep and School-to-Work evaluation
programs that have been conducted:

Center for Occupational Research and Development 15 September 1996
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U.S. Department of Education: Office of Educational Research and Improvement

To evaluate the initiatives of the Perkins Act, the Act required the Department of
Education’s Office of Educational Research and Improvement to conduct a National
Assessment of Vocational Education (NAVE). An interim report, published in January
1994, contained research findings available as of October 1993. A final report was
published in July 19942

The NAVE assessed the following areas: program quality, program improvement and
education reform, equity in vocational education, funding and administration issues, and
other related issues. An evaluation of Tech Prep as a reform movement is a significant
outcome of the report.

The NAVE based its findings on the extent to which sites had implemented the following
essential components of Tech Prep:

» Integration of academic and vocational content
« Articulation of courses from the secondary to the postsecondary level

Linkages between school and work -
» Sequencing of core curriculum and courses
. Emphasis on learner outcomes®

National School-to-Work Office

The National School-to-Work Opportunities Office, which is a joint venture of the U. S.
Departments of Education and Labor, published a template, or checklist, summarizing
key components essential for a School-to-Work system. Since systems grow and change
as they evolve, the template includes a time dimension that extends from the planning
stages to implementation of the system.

The template is designed for use as a self-assessment tool at the state and local levels. Its
purpose is to help identify gaps, next steps, and technical assistance needed as a School-
to-Work system is built in a state or community. It is not intended to serve as an
evaluation tool or a device for comparing one site against others.

The criteria are divided among the three categories of school-based and work-based
elements and connecting activities. A sampling of the items is shown here:

School-Based Elements:
« restructure schools around career majors -
« establish career paths—K-16 system
« change culture of schools around School-to-Work

Center for Occupational Research and Development 16 September 1996
Q 2 ﬁ.




establish rigorous academic content and performance standards

develop and integrate curricula

engage employers to assist schools with curriculum restructuring and all other School-
to-Work activities

link school activities with activities in the workplace—for example, joint curriculum
development, personnel, roles, and connections between teachers and worksite
supervisors

provide professional development

use applied learning methodologies

offer comprehensive career counseling

develop individual educational and career-development plans
serve all students and provide equal access to all programs

Work-Based Elements:

recruit and maintain support and participation of employers and unions
adopt work-based learning curricula

offer a continuum of work-based learning (job shadowing, structured work
experience, paid work experience)

provide alternative strategies for work-based learning
place and support students in the workplace
document general workplace competencies

establish occupational skill standards

serve all students and provide equal access

Connecting Activities:

generate strategies to connect school-based and work-based learning

develop collaborative agreements between schools and employers

develop collaborative agreements between secondary and postsecondary education
conduct marketing and public relations programs for all stakeholders

connect to state economic and workforce development activities

conduct labor market research and analysis

continuously evaluate, monitor, and revise the School-to-Work system

leverage resources to institutionalize system

serve all students and provide equal access>®
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Academy for Educational Development/National Institute for Work and Learning

The Academy for Educational Development/National Institute for Work and Learning
(AED/NIWL) conducted a cross-case comparison of fourteen School-to-Work transition
reform initiatives.

AED/NIWL’s study documented outcomes for students, business partners, schools (from
elementary grades through college), and other partners to the School-to-Work
collaboration.”’

The study reported several short-term outcomes for students that lead to long-term
outcomes such as postsecondary training, employment, and higher incomes. Although
School-to-Work reform primarily is intended to benefit students, the AED/NIWL study
found evidence of positive outcomes for employers, also. The AED/NIWL study found
that School-to-Work reforms every aspect of schooling.?®

Mathematica Policy Research, Inc.

Mathematica Policy Research, Inc., was contracted in 1992 by the U. S. Department of
Education to evaluate the status of Tech Prep implementation. The five-year evaluation
has three data-collection components—surveys of state-level Tech Prep coordinators in
fall 1993 and fall 1996, a four-year annual survey of local Tech Prep consortia beginning
in fall 1993, and in-depth studies of ten selected local programs over the same four years.
Mathematica also has been contracted to do a multiple-year evaluation of the
implementation of the School to Work Opportunities Act, beginning with the 1996-1997
academic year.

Included in Mathematica’s research was an in-depth study of ten local Tech Prep
consortia. Emphasis was placed on choosing sites from different geographic regions and
from both urban and rural locations. The early findings were reported in four dimensions:
articulation and programs of study; changes in curriculum and instruction; recruiting,
guidance, and career development; and governance and resources.?’

National Center for Research in Vocational Education
The National Center for Research iq Vocational Education (NCRVE) has conducted two
major studies of the status of Tech Prep implementation. A 1993 survey was sent to 473
of the 855 identified local Tech Prep coordinators. Eighty-four percent returned the
questionnaire. The research focused on five research questions:

» What are the characteristics of local Tech Prep consortia and their coordinators?

« What are the goals, elements, and outcomes of local Tech Prep initiatives?

« At what stage of implementation are local Tech Prep initiatives and selected Tech
Prep components operating within those initiatives?

Center for Occupational Research and Development 18 September 1996
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« What barriers are perceived to impact local Tech Prep implementation?

« What do local coordinators perceive to be needed changes in state and federal
policy?*

In a paper published by NCRVE, five success factors common to high-quality programs
were highlighted:

« dedicated leadership

« partnership with local industry leaders

+ acommitment to excellence

« integration within the curriculum

+ adequate financial support31

The results of the 1994-1995 survey are scheduled to be released before the end of 1996.

Manpower Demonstration Research Corporation
Based on field research in case studies of sixteen School-to-Work programs, the
following conclusions were drawn:

« Although there is variety among programs, some common core elements were the
integration of academic and vocational learning, applied and experiential learning
using both the classroom and the workplace, and varied methods of increasing the
support students receive in school and at work.

+ Programs are able to serve a broad cross section of students and provide access to
college and other postsecondary options.

« Extra resources (both staff and funding) are needed to start School-to-Work programs
and to implement their core components. . v

« Providing large numbers of high school students with intensive work-based learning
will require a major effort to recruit additional employers and expand the commitment
of employers currently participating.

« School-to-Work programs that start early, in grade nine or ten, can reach students
before they become disengaged and drop out of school.*

Jobs for the Future

In 1990, Jobs for the Future (JFF), an education research organization based in Boston,
launched the National Youth Apprenticeship Initiative, a multiyear, foundation-funded
effort to explore the potential for encouraging broad diffusion of new models linking
school and work in the United States. As part of the initiative, JFF studied the successes,
setbacks, challenges, and progress of ten programs.
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The study found that among the top benefits offered by a school-to-career program,
students mentioned feeling more positive about high school; the chance for career
exploration, job exposure, and quality learning; and the opportunity to form special
relationships with adults.

The need for additional resources also was a common characteristic of systems in the
midst of reform. Many school-to-career models appear to be more expensive per pupil
than the typical high school educational program. Three critical activities likely to require
additional resources are: coordination among partners; staff development, including
release time for instructional staff; and new curricular materials and frameworks. The
coordination role played by the programs’ intermediaries is.a major innovation that is at
the heart of school-to-career efforts; it also is complex and tends to be woefully
underdeveloped. No single program—or school or district—will be able to, or should be
expected to, absorb the cost of creating these linkages.

JFF reported unanimity among program directors that resources for new curriculum and
staff development should be sought outside the basic school budget, particularly during
the developmental stages of a new program. State and federal resources—consortia of
programs in related occupations and industries, and employer and university contributions
of staff and materials—are strategies programs use to reduce costs.>>

American Vocational Association

The American Vocational Association (AVA) published a collection of reports titled,
“Successful Strategies: Building a School-to-Careers System.” AVA concluded that a
number of common threads run through all good school-to-career systems. In summary,
these common values are:

+ Partnerships

+ Integration

» Linkages

+ Career Awareness/Guidance
+ Professional Development
+ Work Experience

« Results®

Association for Supervision and Curriculum Development

The ASCD Curriculum Handbook states that the vision for Tech Prep promises three
outcomes: '

» Education with a career focus will motivate students to make decisions about their’
future and to understand the relevance between education and work.
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« Technical education with a strong academic foundation will effectively change
instruction into a way of teaching that enables most students to learn.

« Students will be prepared for opportunities beyond high school, whether they choose
higher education or work.>’

National Association of Secondary School Principals

A case study of Tech Prep and School-to-Work reform at six schools across the country
was reported by the National Association of Secondary School Principals (NASSP) in
two issues of the NASSP Bulletin. Several common characteristics of successful school
reform were noted.*

Common characteristics in the area of curriculum restructuring were elimination of “low
expectation” courses, use of contextual learning, integration of academic and vocational
curricula, articulation between secondary and postsecondary levels, the use of career
clusters, and the involvement of business and community representatives.

The schools in the case study also were implementing comprehensive career education
programs. These programs include career exploration and education starting at the lower
grades and strong guidance and counseling, as the student advances, in preparation for
individual education and career plans.

Other factors in support of change were strong leadership by the principals, involving and
empowering stakeholders, and staff development. Teachers, counselors, parents,
businesses, and labor and community representatives must be involved in assessing
needs, recommending changes, implementation, and evaluation.

National Governors’ Association Business Roundtable

Another organization that stresses the need for business involvement is the National
Governors’ Association Business Roundtable. It has listed ways employers should
become involved:

« Employers should work to improve the educational system, especially by providing
“real-world” application at their worksites to “enhance students’ motivation for
learning.”

 Business community members should mentor students and make their worksites
available to school administrators. '

« Business leaders should visit schools to talk about their careers and the importance of
good work habits.

- Employers should develop and recognize skill standards so students can be certified
in specific careers.
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» Employers should recruit business counterparts (colleagues) to get involved in
School-to-Work initiatives.*’

Several of these organizations discovered similar characteristics that are indicative of
“best practices” at sites that have been relatively successful. However, the CORD/Gallup
Tech Prep/School-to-Work Index and Improvement Program can provide an on-demand,
timely analysis for individual sites, and has the potential to reveal existing patterns of
excellence and identify gaps between the “ideal condition” and what actually is
happening. .

IV. A Challenge

“It is no failure to fall short of realizing a vision. The failure is to fall short of visioning
what we might realize. The ideal may never be achieved, but fulfillment may be in the
process of striving.”38

Many schools, Tech Prep consortia, and School-to-Work systems have taken giant steps
forward in implementing reforms needed to bring education and workforce preparation to
where they need to be to start the twenty-first century. However, most programs still are
in a transition stage and have not made the complete journey from the traditional methods
to those needed to compete in a global economy. Logic tells us the journey may also
never be complete. The rapid pace of change in technology means there always will be a
need to adjust and improve what we are doing:

Educators, businesses, labor, parents, and students must aim high to keep up with the
momentum of the changes taking place. One way to do this is to continually evaluate
where we are and where we should be. The Tech Prep/School-to-Work Index and
Improvement Program attempts to be the evaluation tool that many need and are
searching for today. It has the potential to answer the question, “What do we need to do to
keep up with the rest of the country and—for that matter—the rest of the world?”

! Meeting of State Tech Prep Coordinators in Orlando, Florida, February 18-20, 1996, summary by Nancy Dillon, °
Arizona State Tech Prep Coordinator.

? Dan Hull, “Tech Prep/School-to-Work: Where are we? Where are we going? How will we get there?” NTPN
Conference presentation, Atlanta, Georgia, October 1995.

3 Dan Hull, “Tech Prep/School-to-Work: Where are we? Where are we going? How will we get there?”
¢ Letter from Cheryl Beamer to CORD dated November 10, 1995.

5 Donald O. Clifton, “Creating Intellectual Capital,” Teacher Education and Practice, The Journal of the Texas
Association of Colleges for Teacher Education, Volume 11, Number 2, Fall/Winter 1995, pages 1-13.
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RN Teachers adapt their COurses to their students’ careers R LN |
LT _' 'Students notlce that thelr teachers are always trying to help them see the R

SR apphcabrhty of what they are studying. - In class the students and teachers provide

. the_opportunity for students to study different careers. As a'result, this level of '
-, activity is evident at t home because the student tells family members how what AN

"7 . - been leamed in school relates to his or her career. Thus, the families are more - -

e N supportlve S o - rl_‘_. ) - _\‘ | o

e ' R T = ; R

At the Integrauon level preparatory behavror such as course burldmg and dlalogue . -

-~ between teachers and business people takes. place Teachers and counselors talk to- - Coy
business people about the talents of mdrvrdual students and ask what students s |

S _ Ny ; )
- ,~shou1dleam .>/'_ ~ e - e .
P ~ . ~ \ 'e 7

~ B N BN >~ - ~ R

At the Integratlon level teachers teach somethmg in class every day thatrpertams to S
Lo ,careers - { } Co N T

L , _ o L ) - N SN | |

N Investment. The th1rd level of the TP/STW h1erarchy is Investment As stated in o B

. CORD § twenty-four page report-on’ the Index and Improvement Program, T T

Tech Prep or School-to-Work bullds onan extensrve research that ‘ ’_ N

says one of - the most critical ingrediénts in young people’s successis - . «~ -~/

T R ) their close attachment to a caring ‘and-successful adult, a mentor a - ' ‘

e Y ' role model, a coach, a 'youth advocate who supplements what - o ,

. teachers neighbors, and famrly members prov1de parucularly when R S
RO tradrtlonal supports are lacklng oY T T T ;
-~ - « /. L o : L -

| _ Thrs is a descrrpuon of the Investment level Teachers set aside time for helpmg B’
2 students plan their careers and help them identify-areas\in wh1ch the students are o : ; o
' < 2 likely to be successful. Teachers spend time at businesses andtalk to business - - ‘. -
-« - leaders. The Investment level fits very closely wrth the “Futunsm/T rust” level of

Gallup s h1erarchy of educauonal development N R .

- ~

Descrrptlve terms for Investment are canng,” “development, and plannmg wrth L _
.a student for that student s future SN A - o~ < : ,

- /-. ‘\/‘ - -7 "7 N
— - B ’ - ~ N

L Extensnon. Extensron is-the doer level of thrs hierarchy. Students teachers, o | Tk
T e admrmstrators, and busmess persons are makmg things happen Leammg is done N

, . ( . ' s ) N - " . - —
) - N \ o T ; ' . E \

e . v

.‘ - - '
- . _ ) [ Co - S
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' conunue to send updates as appropnate S N I -

R about theif work and their careers. The workplace is now a learning laboratory o
. \.  Business people watch for learmng outcomies and report them to their teachers. oS

- 2Bond, Davxd Tech Prep/School-to-Work Index and Improvement Program. Waco TX Center for N )

<

N \ in the context of career Nonpassrve learmng 18 happemng Medla events descnbe L~
- TPISTW happenmgs Teachers spend time wrth work superv1sors desrgmng T
" structured objectives. Busmess ‘people come to the school to talk with students N

Planmng meetmgs 1nvolv1ng teachers, students, and busmess people are evrdent T ~y

Words assocrated with Extensron are mdrvrduahzatlon ? “doer ? “contextual _ :
| learmng,” “nonpassrve learmng, outcome learmng A T

~ . R Sl - ~ . ol L - 4 ’
. . N . - . . o .

~ . - N s

2% &6

ad

ANumencalIndex L. \ | ‘-“ \ /

Gallup s research into orgamzauonal cultures has d1scovered/that orgamzauons rarely
meet development goals if individuals feel action plans are too overwhelrmng and R
nothmg they do “makes a; drfference” towa.rd carrying out those plans SN T
~ One of the most unportant pnncrples of management 1s that measurement zmproves PR
performance: For ' leadership to facilitate growth, it must 1dentlfy behaviors that can .- _ T
result in changed actions and attrtudes Leaders must possess an understandmg of - _\\'-' s
- TP/STW, an understandmg of the behaviors that characterize the components ofits . - &

successful unplementatlon and an understandmg of the h1erarch1ca1 process needed to R
ehcrt those behavrors R . . S s A

To accomplrshtthrs mdrvrdual school and. consoruum data for the prlot surveys-were -
“converted into an-Index score. Ga]lup s lndex score for each.component is based on the’ o
‘number of all possrble ‘yes” responses t to survey “statements,. per 1,000: When Index SRR

‘scores are broken out by component, leadershrp can begin the process of developmg - Lo .

‘ ~ action plans based upon individual behaviors, that enable schools and consortia to burld

v

programs that attarn Tech PrepISchool-to-Work excellence A N l, a

0 ~ - : .
\ N -~ v 7_. - ' -~ - L N

NextSteps\",- N SRR T R \M.

N -~ /\' . N ~ ‘ ; -
The unplementauon phase has begun The first surveys are scheduled tobe d1str1buted IR
" “this month. If you have questrons about the TP/STW Index and Improvement Program, - R
please contact Dr. David Bond, Acung Vrce Pres1dent for Programs at: CORD We w111 o Al

. o
—~ / ’ : : . N N ¥
. ’ o R \ ~ : \. o Pt

. 3 .- - O . .o \

! Cleton Donald O. As reported in Tech Prep/School-to-Work Index and Improvement Program Waco =
TX: Center for Occupational Résearch and Development, September 1996, p. 13. S LT

Occupatronal Research and Development, September 1996, pp 4—5
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Tech Prep/SchooI-to-Work Index and
> Improvement Program !

) \‘\l'

-

o \7
Introductlon

/ ~

> L

A

.,

f

Reform:in’ workforce: educamon has been emergmg for over a decad\e, begmmng w1th 2+2 aruculatlon

-

s

agreements and- applled academlcs teachlng strategies. Today, educators, employers and the1r commumhes

\are 1rnplement1ng new- and\lmproved practlces through Tech Prep and School-to- Work partnershlps They

have shared effective, innovative. practlces and constantly are smvmg to 1mprove The followmg
" characteristics of successful Tech Prep and School- toi\Work 1nmat1ves have been 1dent1ﬁed‘
There is.an emphasm on connectlons between what is learned_ and why itis learned
.t Students afe motlvated and‘1nterested in what they are be1ng taught o \

. ly Teachers care about students and their futures

\Io‘
\r

R

~ N - .

Isit unportant to: measure percepmons" If so, how does one measure perceptlons of those 1nvolved 1n Tech/\»
Prep and School+ to-Work initiatives? This issue is hlghllghted jn ‘the March 5 issue of ‘Educatzon -Daily in
. an “arficle entitled “Tech Prep Needs More, Than  Typical Outcome Measures.”
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Teachers are- 1ntegrat1ng course co/ntent both honzontally and vemcally, w1th the/content of courses
taught by other teachers . )
Employers are pr0v1d1ng works1te expenences for students—’ 4
.~ Employers and teachers coordlnate 1earn1ng expenences for students

The, artlcle prov1des 1ns1ght

into the 1mportance of measunng the’ effectiveness of Tech’ Prep/School to\ Work j programs "The Natlonal
Center for Research in Vocat10na1 Educatlon (NCRVE) says data that pr0v1de information about A

enrollment program completion, and job placement are not enough The ‘authior refers to a\,recent survey 30

/-

c R
- completed by- NCRVE where students, educators, and employers were quesmoned ‘to” get-a better sense of.
\' which Tech! Prep,outcomes should be measured.” The results. suggest that ‘it 1s a.‘mistake’ to ‘Tneasure the -
, program’s outcomes Based on a few areas such as completlon rates.” In ‘the samie, artlcle a Tech Prep

-coordinator from Idaho. supports this 1dea by say1ng that- ‘today’s edueators are ﬁndlng more need t0/go

NN

, beyond “trackxng tradmonall outcomes such ass graduamon and postsecondary placement rates
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Background Information\ -

¢

- In November.1996, the fitst in- a series bf Ind?ex~updates was prov1ded/t0 those who requested a 24 page” -
- research report about the Tech Prep/School -to-Work Index-and’ Improvement Program a collaboratlon
between The Gallup\Orgamzatlon (Gallup) ; and the Center for Occupatlonal Research and Development
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(CORD) General pricing 1nformat10n also was-1ncluded
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C ok
. Thé Tech Prep/School -to- Work Index and Improvement Program surveys have been structured to meet the’

'\\\,

e

/ _>.'

L \,, ,aforementloned need: to'reéveal perceptlons of students educators and employers—thmgs that haven tbeen
adequately measured in the past The results are prov1dmg educators with 1ns1ghts into. ‘Wwhat actually is
4 ) \L\ = happemng in the classroom, not _]USt what some- think should be happenmg or would like to happen S
. . ( - *

Yo

' ’Slnce the research report and/Update #1 were pubhshed several s1tes have completed the survey process

" “and the- some “of -the 1nformat10n learned 1s,the focus of this update ‘As. expected,,by completlng the- surveys -

school representatlves have become better able to" p1np01nt programmamc strengths and 1dent1fy areas

, stakeholders

NG

“As menmoned in prev10us\pub11cat10ns the Index is. structured to. survey three. audxences students
educators (teachers admlmstrators and counselors) and buslness partners.- Students and educators PN
,’ *complete a paper survey, while employers complete their survey:by phone (toll*free number is- prov1ded)

4.
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" feeding improvement: They are us1ng th1s 1nformat10n to develop actlon plans that w1ll meet the needs ‘of all
J N N

o L/‘

\
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- Phone llnes are open twenty -four hours a day, over a two week penod -which allows employers to complete
Ji .
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/Implementation Sites e N ‘ / )

In Update #1, we mentioned that sites were.beginning to schedule.the survey and.would be completlng them . ;-

.in the first part of this year. Some of those results are avallable As expected we are seeing that the y SR

h1erarch1cal design of the; quesnons 1s prov1dmg useful 1nfonnatlon about the percepnons of part101pants in . <

current programs and 1n1t1at1ves . . : = RS . T
L . - T . PAREVAUEN NAVIRS I L

Because ofa conﬁdennahty agreement w1th each srte , We ‘cannot reveal congortium names, but we can glve R A

o N g
examples of these results. As you | read the examples that follow, keepin mind how this type of 1nformat10n' v -
“. ~ can be useful in assessmg your/programs . <y ! 5 - . R
N ) / D - ~ N ) \I A ] - - // .
- A N NN . I 3 e .S " PR . e
<< - / N o o N Vool ) - ;

Sample Questlons (Refer to hlerarchy pyram/d in Update #1 ) ! ‘ 2 . e \

=X Following are cxample questlons from each sur\'vey found under the appropr1ate component Appropnate . el b N
responses aré“yes,” “no,” or “don’t know ‘The number shown at the. end of each survey statement is the  -_ 1l '

percent of those who answered ‘yes” in. surveyed sites. Notice that the percent of “yes’ responses decreaseS\ o

o as the questions move up the h1erarchy frogl receptivity to extenswn For example;.the téacher. responses are |\ o= )~ -

65 percent, 49-percent, 36 p percent ‘and? 172 peicent. As in' Maslow S Hlerarchy of Needs, the questxons [

become ‘more difficult to-answer with a positive response because the first levels must be achieved to T -
,progress to hlgher levels See the- sample execut1ve summary sectlon that follows the sample questlons \,\ ' ' )

‘\ ) - 4..} ‘ ’~ - / '._‘<} - T . \{_"/.
Receptlwty PN P - Ty R Ay
) When there is hlgh receptlv/lty, students tea/chers adr/mmstrators, and bus1ness people appear to have 3 a. - . »'}\‘
: /comm1tment to making school and the workplace 1nteract1ve N SN N : / « N T e
S~ /_ ). ‘/ - s ) .;‘\‘\ .\. " [
Survey Survey question Percent of “yes” TN
responses T IoNT
Student* . Learmng about my career makes s_chool// = S 62% | . Coe : ‘
L. 7. | horé interesiing foi me. N . oo N o Cow
Teacher/Administrator/ ‘My school has a strong vision for Tech 65% v SIRA - \' . ,{‘
Coungelor N (/" Prep/School-to- Work programs S N po= SR y '

Employer-~ S Someonefro‘m our company hasmade | - 58%. 0 t Tl el T
~ . " .| presensations about our companyto_ ™ - | o - o LB SN T
K ~ B 7| students mja classroom. . B / [P N R N T . .

V v K - R : N ] N )(\ T N T i o ~ . ]\ _/\. R . . /
- LT . . . \ : - Gt s
\ lntegratlon o e ) ’ ) -, ’, > . ) L
Af the mtegratlon level teachers teach somethmg i "class every day that perta1ns to careers. . N T ‘
o N L e _ <N e N e M <N
Survey question Percent of “yes " ' ’ N
responses s
y ‘Student - "~ - " In class last week a teacher showed.us- . 0 53% . ¢ Lol =0 - ‘
"/ s T how touse what we were\learmng in_ R - . N ) 4
<« o Ry - 'everyday llfe - . ) LY - , v \\ 1 L ..
Teacher/Admlnlstrator/ 1 work with teachers and admtmstrators Vi =z .49% - SRTE - ’
/Counselor ' © ... |-tointegrate instruction across two or ! e T T N !
R P o S - - N o \ \’- o 4
=< ¢ , | moresubjects” \ ~ - R N - Ry N -
: ,,Ernplo‘yer. o The teachers.make a point to teac\h’ R N 'S3% oo ~ N P
T ; : - somethmg in'every class which will help . e TN “\ : ) B ~ _,\t
. S in lhetr (student) careers R LA Vo - L
A, 7 o e R
T TN e o » . L ‘\ v /\ Y ’ N
— ) - . -~ | . /- . I N ~
TN 0 RN S T oL N
e . , : . - ) . 37 A
. . - . - \ - / / o e \ B .
. A e . T R Sl
B oo L S~ A I
) - ) : : -0 - - 7L
J. I T . ‘/.,_ ) / ‘ LN —
AN T A AN SR .

S\ . 2N AN N o7 el
o ~ ./ ./ Center for Occupatlonal Research and Development - -
S \ - -~ - /. -~ - ./_ .
S 3 é} - N ~ - N e
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o / ) . ~ ":-," A 2- g ie 4 \
T e N R N N - b N e \
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. - ~ K N A . ) Lot / - i
7 P . \ ‘. o Rk N 3 N
e o . !\‘ oA ; s 4 - e s~ % ~ -
N e S - / 5 . B Vo ST NS L
lnvestment v SN ol .- ST AN o
Descnptlve térms of 1nvestm/ent are canng,” “development % and “planmng with a student for- that student s’ )\ N .
A 5 future\” Students need mentors and role models R - RO N Nl T,
N . — ‘A' P 9 < \ R . . \ N -, e J\ —
- o~ : = p— “i R
- Survey question Percent of “yes” LU o ,f,l R AN
P responses SEE ST
‘ “Student- NI My teachers‘ warit to match my, talentS\ N i 39% s N T \l L
A S ' - “|-with what I do as-a career. \ - ... CL : R : Joo= Ao
t ~ - —_ - n - - :
! "I Teacher/Administrator/ z l/zave talked with two or more commumty o ) 36%, BT | S SN
e /Counselor  ,  — .\ ledders about the valies of Tech «+ -~ |1~ = | ' I R
- 'Y/ b s ) R Prep/Scjhool to:Work programs. * ° - o , RO ’ r.jn-/* \
C Employer RGN |- Employers are not surveyc;.d oir this - "N/A ]' , ¢ N .
L. X : AL N n CoL L LA N L ~ /
o . \, zt . ‘/ /-_ Cf)mpo enl : ( ' 3 < \. - - - - . e - ST -
oo oA e G e . / \\ N
» .7 . Extemsion . e / , RN T T
T Words assoclated w1th extenslon are 1nd1V1duallzatxon ” “doer,” “nonpasslve learmng, and outcb;ne o e _
- leam1ng ki Nonce the action words 1n the survey questxons TR P S A
A ‘ . NI / P S - ~< N
- N / hd - \ .\4 - - e N ~ * ~—— ~ ') -
£ AN Survey question Percent of “yes” B i 'l
A UL responses - =
=y ‘ "~ '} Student =71l L As partof m school work Ihaves ent .| . ¥ 2% ' . RN
_ Student _ p Y. p Y. ‘ ~ 53
) “L S 3 U N . time learning atabusmess locatzon /. T, ooy - N o ~
- Teacher/Admxmstrator/" I haye participated in a Tech " y v 2% - | A T R
. i N N . TS ,
v - I Counselor - > Prep/School -to-Work ortentatton meetmg J S T N A s
R . \- .| for families. . R I - N R =~ ir(]
ST y~" ‘Employer\ N } . Ihave recrulted other busmesses to~ 7| - . 37% \ N N . o e
N R O L T \participate in busmess or education ' LN ot T~ " o :
SO R IR B - partnershtps L S L Cl NA A \ . N
oy 7 / S~ :\/\*\4 - RS - \ \’f _ - ’\ . ./L - N = ..\ - '\ - . f \ ,\\‘
o L s e - A N SR
i . o . ))_ T~y : 7
Sample Executive Summary N T, o~ T e - . o
- . i
/The follow1ng 1nformatlon is an- example of. results from the executive summary,\whlch is prov1ded by e
- i eSS
N Gallup as part-of the feedback seminar, ThlS summary example is areflection of\the percepnons of all the - T
~ students educators, and employers surveyed in this consort1un)1 Results ‘are compared to pllOt site' o T
: : . ~ :
o ) responses The scale is based on.the number of. “yes” answers per 1,000 responses PRI ~‘_ 10 - L
R ‘_', .. . . _ X L - -
’ . >,V ~ A~
T :
7.t
~N : . 3
\_ Ex}ension
< t
-
: / N N\
I DS
e - ’ ‘lnvestmml
N
. -
-. v
Y N \ntegration
~ AV .
A
" - Reccptiwty Tl
b . ' P : : '
. . / 4 N . N - .
. ~. ) { . 0/ ‘250 spo N A‘ 750 { /;1000 L » L 7 v -’
- ~ 5 - -,',éufrent Score N ~Top, Bar= Tcachcrs 7 R . / " N N,
Ia . - o P ! Middie Bar = Swdents - - , DL ~ ol . o _ R
- — - ~ [ Pilot Score ) “Lower Bar = Employcrs- ’ J - M N s -
R o ;\ . . P - N . Co- N R i X e ~
/ ‘ R N I . N -\ i N N . JAS \\ Lo~
{ J PllOl sne surveyed populanon was approxxmately 8 700 5) o - ' . . N \ ~ k“
g : L ' G Y =
g \ - \” ‘Center for, Occupatlonal Research ‘and- Development\v A ) .
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~ Ce Fundlng Opportunities and Prlclng lnformation DA Coo o E T T'\
RN : .
R Fundlng for the TP/ST W Indéx and Improvement Program can be provided through local Tech Prep or- . oo =T
Y. . -School-to: Work- funds already designated for e evaluanon through contributions from each school. . - o~ -7
. Lo complenng the s survey, through contribution's from busrness supporters and/or through the followmg grant e
! 5 appllcatlons Tech’ Prep, School:to- Work state funds and foundatlons . oo SR b
PR \\v,\ 7 L e S t,. o o e .
TS The base pnce to complete the TP/Sl W Index is as follows S o Ty B J
A : : \ ‘ ‘ , \\ - , . A v .
. . - ~T NN
o I N 710,000 0rless -, S, ;814000 '~ - - o LT
S = 100011615000 - |-~ -s18000 . ] "% s Y
.- | 7. 15000 t0 20, 000 N N $21 500 -~ D - . LN
N R ‘\ —— — T T o
SV TN - — = 8 : o B ;
L o ~ N A N — 7 .\'\ / i , PR 3../ <
e e \/ - *Includes all secondary students _teachers, counselors admlnlstrators, and teo=E N o < AT
R | three surveys for each parttc:patlng bustness Must have.a 70 percent return to generate N ,)\/ ' |
~ N < areport Cost can be prbwded for larger volumes AT e T T ’_ . ‘\“ T A
T SN TR CLL LA ST
o I,‘\_’ v, . : \ 1o B A '\;__A\_
a0 T ~T he base’ pr1ce is for the surveys only Addmonal coits’ 1nclude a v1deoconference session to d1scuss /'\,\'LT ey
. s i '
N - :»‘_\surveys distribution of surveys;and respons1b1ht1es of each school representanve to,get surveys completed AR
LT / o or a Zldeoconference where.the formal results are presented by CORD:and/or Gallup staff. If you should . \ e
N choose'to Have the results presented in person by CORD and Gallup staff there is addrtronal cost for travel "
VAN and Gallup staffconsulnng t1me 1 . \\ ST, ,', » T / N ‘.
) J N . _ T W R N .\‘ N0
! N S If a~v1deoconferenc1ng fac1hty 18 not avallable at your srte CORD N staff can assrst you m ﬁndmg asitein’ | P
~ o X - o N 3 L ' g e ' .
. \; N youra.rea 5 \// N e \\ p '\-,. vy . AP {// ~ !
I I \. 3 “. ./ S T T W o v).’ - KUA - N g T
‘_'_T;",: s - "\_' _‘<'_ ;fd“ . ’./""_ ' - - "\ - J. T \'\;.IZ/“ ] \
P ) Schedulmg o e T - 2RSS Ve ! ST <~ 7 “a
PN The survey can be done only when school is in' sessron' The process from start to ﬁmsh takes - R o
j PRI \ approxunately eight weeks .(Most of this’ t1me is for processing results and prov1dmg feedback Completmg - ,
R N  the paper surveys takes approxrmately twenty mmutes) L, L e DR L ~
,‘\’/‘--é — o SR N SR g -/; TN s
L L 5':\ . ~c DR . ' ~ - : ) (\.ﬁ\ *
. \__’\ .~ .~ One questlon that has been asked about complenng the surveys is how long a program must ex1st before ana .
: N evaluatlon like th1s can be-com, leted. No matter what the stage ‘of im lementahon it is never too earl [ 7
A LN p g np y . Z
- = get a snapshot of-where these 1n1t1at1ves are: 1n terms of makmg programmanc 1mprovements In- fact some o \ SN
— - \’ R »schools completmg the suryeys have first- year programs ~5~ Chy N _.,) S0 v )
o R - RS 0 : 5 "V TN e T T o e
- e Tech Prep and School to- Work coordmators yvho have- completed the: survey agree\that w1th the Index - k TANERAN
' * {\ results they will be. better able to-direct their schools on:a path of excellence - : \1 T Ly — L
. \\\ g 7"."\( P RREA N T . \‘:\' : '_ ~ e -~
. K ' R \ N “ N . N / ~ . / . ._\/ w }4 J\ / ,_/ i v _\} . .
=T Lo AR SR MM LV R
AR = — 3 — SN
SN F or more 1nformanon about the CORD/Gallup Tech Prep/School to- Work Index and Improvement’ t N l; o
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re students in your school interested in what they are being taught? Are teachers
using teaching methods that optimize student performance? Are local business and
industry actively involved in your School-to-Work programs?
Looking for answers? The Tech Prep/School-to-Work Index and Improvement Program offers a
plan that empowers your school to enhance its programs.
/

The Center for Occupational Research and Development (CORD) and The Gallup Organization
developed the Tech Prep/School-to-Work Index and Improvement Program by combining
CORD’s knowledge about the elements of Tech Prep programs and School-to-Work systems
with Gallup’s experience in evaluation of quality schools and businesses.

The survey process of the index program is a diagnostic tool
used to identify areas for educational improvement. This
innovative program is designed to:

» Identify possible gaps between educational improvement
measurement and action. ‘

* Determine and measure key attitudes and opinions of
students, teachers and administrators, and employers.

» Examine strengths and weaknesses in areas such as career
focus, teaching and learning, employer environment,
educational environment, and student interest and
motivation.

* Interpret results, which are provided in a data format to be
discussed in a management team feedback seminar.

A A A

The index program offers immediate, individualized feedback
to all sites surveyed. Through surveys of students, educators,
and employers, the program provides a timely analysis of
Tech Prep/School-to-Work activities, reveals patterns of
excellence among students, and identifies gaps between
“ideal conditions” and what is actually happening.

A A A

The surveys completed by students, educators, and employers

are a key component of the program. Information gathered

from the surveys can be analyzed to:

* Calculate a numerical index and compare it to a baseline of
“best practices.”

* Identify differences in perception among students,
teachers and administrators, and employers.

» Compare trends over time through future repeated
surveying.

* Summarize results into four factors: receptivity, integration,
investment, and extension.
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It is unrealistic to expect programmatic change without
measurement. There must be feedback for practitioners to
know where emphasis should be placed. In addition, an
evaluation should be used to determine a program’s strengths
as well as weaknesses.

Schools, consortia, and school districts that participate in the

index program will benefit from:

* Discovering their programs’ best characteristics that can be
highlighted in governmental reports.

* Identifying and measuring qualitative and quantitative
components of what makes an effective consortium.

* Providing measurement of knowledge, attitudes,
commitment, and other areas.

* Allowing for correlation with student grades, attendance,
retention rate, and other student-specific criteria.

» Gathering data for accreditation or proposals.

A A A

When the survey process is complete, the next step is to

consider how to make improvements and adjustments.

Consortia and schools may consider contracting with CORD

to provide staff development and other services in areas

identified by the surveys. These areas may include:

* curriculum integration of academic and occupational
components

« integration of SCANS and occupational skill standards into
curricula ‘

* alternate learning styles and teaching methodologies

* work-based and project-based learning

» authentic assessment instruments, portfolio review

* career awareness

. alternate course materials

A A A

Funding can be provided through:

* Local Tech Prep or School-to-Work funds already
designated for evaluation

* Contributions from schools in the survey

* Contributions from business supporters /
¢ Grants: / :
STW Technical Assistance
Tech Prep /
State Resources
Foundations /
Measurement
Improves

' ‘Performance
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About CORD

The Center for Occupational Research and Development is a not-for-profit organization
dedicated to excellence in education and training for highly skilled workers through
new and integrated curriculum materials and processes. For more than a decade,

CORD has researched and published curricula and recommendations relating to the
improvement of teaching and learning, especially for students in the “neglected
majority.” CORD supported the connection of academic concepts with real-life
experiences before federal Tech Prep and School-to-Work legislation was enacted.

A A A

About The Gallup Organization

The Gallup Organization does more than opinion polling. Its mission is, “Improving
the quality of life around the world by allowing people to be heard.” The organization
has been involved in opinion research, market research, workplace audits, leadership
development training, and personnel selection in education and business.

Gallup takes a keen interest in education reform. It has worked with many schools and
businesses to define excellence, and recently established the Gallup International
Research and Education Center.

To receive a twenty-four-page research report and pricing information on the Tech
Prep/School-to-Work Index and Improvement Program, contact:

Kippy Cooper

CORD

P.O. Box 21689

Waco, TX 76702-1689

E-mail: kcooper@cord.org
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